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The Ethical Training of the Middle Adolescent,
in the United States,

I. INTRODUCTION.

. Definitions, "Change" describes the present age better
per.aps then any other word, Within a life-time the journey
across the American continent has been shortened from weeks
into hours, Social life has moved from the home into the
entire world, Strikes, politicel battles, struggles between
employer and employee, clashes of religious faiths, and war
between various fundamental ideals now reach the farthest
corner of the earth in a few hours, This universal decline
of pfovincialism has lead the entire world to become interested
in the welfare of every citizen of the world, The biological
perpetuation of a race requires ihe protection of its child-life,
The intellectual perpetuation of a race demands the education of
its childhood, We are now learning that the social stability of
the world depends on the social education of the yolith of all
lands, But we have yet another lesson to learn, Cassity casught
the challenge of this new problem vhen he said, (1) "Learning
without character is a vain, noxious thing.® The training
necessary to develop character may be called ethical training,
Dean Charles E, Brown, in his Washington Gladden Lectures, said,
(2) ®"The civilization of Central Burope did not go to smash in

[1 Cassity, M.,A, Golden Deeds in Character Education, ».29.
2) quoted in Athearn, W.S, Character Building in a Democracy,
Foreword, p. vii,
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the summer of 1914, and in those fateful years which followed,
for lack of brains, ., . . The civilization of that fair and pro-
mising section of the earth went to smash for lack of character,"
So the problem of ethical training is a vital one in the world
today. In this twentieth century, as soon as a big problem comes
up, the spirit of the times advises the use of scientific methods
in the search for a correct solution of the problem., So today
many experts are engaged in hunting for an answer to the problem
of the ethieal training of the youth of the world,

In a scientific approach to the problem it is necessary to
1imit the field of study to certain groups, First, since the
problems of ethical training differ in various countries, it is
wise to take only one section of the world for definite consid-
eration, I have chosen to take the United Btates of America,
Second, the problems of training varg for different age groups,
so that a specific age group must be selected for study alse.
Since the education of children has been the most carefully
studied, I shall study the education of the young people, In
order to have a convenient term by which this group may be
known, they are called adolescents, The literal meaning of the
word being, "state of growing up toe®, This is a true picture of
the age from about twelve to twenty-fours years, They are no
longer children, they are growing up to maturity. There are
such wide differences in the young people in this group however,
that it has been divided into three groups; the early, middle,
and later adolescence, This division is not merely a convenient

device for organization purposes, but it is based on psychological
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facts as they are interpreted today. ZEarly a@olgacene- includes
years 12, 13, and 14, Middle adolescence covers the years 15, 16,
and 17, ILater adolescence covers the years from 18-24 inclusive,
For the purposes of this study references shall be made largely
to the Middle Adolescent, the youth who should be attending the
Ameriecan Senior High Bchool.

Before discussing ethical education, it is necessary to decide
vwhat is meant by general education, Education, is one of the most
common words in the language today, yet one of the hardest to define
Life itself is a self-renewing process, What nutrition and repro-
duction are to physiological 1life, education must be to social 1life,
Thus education consists primarily in transmission of experience,

As soclety becomes more complex the need for more formal or intent-
ional teaching =snd learning inecreases, (1) As formal teaching and
training become more co..plex, there is danger of creating an
undesirable split between experience gained in direct associations
and that which is acquired in school, This danger was never greater
than today, on account of the rapid growth in the last few centur-
ies of knowledge and technical modes of action, It has been said,
*"Fix the social environment of the child, and you have educated

the child," Social environment is most truly educative however
vhen the child shares or participates in some activity with

others in his environment, As society becomes more complex, it
becomes necessary to provide some special environment which shall
especially look after the nurturing of the capacities of the

young, The tlree special functions of this special environment are:

(1), Dewey, John, Democracy =and BEdueation, p.10.



to simplify and order the many factors of the dispecsition it is
wished to develop; to purify and idealize the existing social
customs; and to create a wider and better balanced enwvironment
than that by which the young would be likely, if left to
themselves, to be influenced., This special environment is
called formal education, and has been institutionslized in the
form of the schools,

Education is often thought to be preparation for some
future duty or privilege. This theory takes the student's
attention from the present and places it in the future, or
adult life, Children do not natur=ally lock fer into the
future, so that this method loses the impetus of interest,
The future appe=ars to be so far away, that there seems to be
no urgent reason for preparing for it now, The student has no
specific goal for each day or week of work. The youth is not
expected to live, but to get ready to live. This situation calls
for an elaborate system of rewards and punishments, Certainly
education is preparation for the future, but since the present
merges into the future without a break, =dequate preparstion for
the present will sutomatic=a2lly take care of the future. So the
most serious mistake in this theory " is not in attaching import-
ance to preparation for future need, but in meking it the main-
spring of present effort.” (1).

There 1s a conception of educantion which professes to be based
on the idea of development. (2) “Logically the doctrine is only a

variant of the preparation theory. Practically the two differ in

{1 Dewey, John, Hemocracy and Education, p. 6€5.
2) Dewvey, John, op. cit., - p. 65-66,
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that the adherents of the latter make much of the practical and
professional duties for which one is preparing, while the develop-
mental doctrine speaks of the ideal and spiritual qualities of the
principle which is unfolding.®™ This theory of development does not
consider continuous growth, but the unfolding of ready-made lztent
povwers toward an Absolute goal. Thus the teacher has only to
"draw-out® what is already in the child's mind, As worked out by
Froebel and Hegel, this idea developed into emphasis upon symbols
and institutions, which tended to divert attention from the growth
of experience in richness of meaning,

Next we are told to “discipline the mind®, This theory has
been most influential, It conceives that mind has certain faculties,
such as willing, remembering, judging, attending, ete.,, and thmt
education is the training of these faculties through repeated
exercise, This theory treats subject matter as comparatively
external and indifferent, its value arising from the exercise it
gives the "faculties®, It has been called the "mental gymnastics®
or "mental discipline® theory., Its method is hard work =and plenty
of it, We =are told to mold and sharpen the mind, but as Moore
says in regard to "faculty education®, (1) "We have no such
creative power, . . . We feed the mind, God makes it,"

We now come to a type of theory which denies the existence of
faculties and emphasizes the role of subject matter, Herbart i=s
the best historieal representative of this theory. It has been
called the interest or formation, or "apperception mass® theory,

Instead of compulsory subject matter which ies chosen to develop

(1) Education, p. 17.
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certain sections of the mind, this theory advocates elective sub-
ject matter which is selected on the basis of interest, The
formation of the mind is thought to be wholly a matter of the
presentation of the proper educational materials, Each bit of
information is built on what the child already knows, Definite
teaching methods for the first time were considered useful, The
chief defect of this theory lies in its ignoring the fact that (1)
®* the environment involves a personal sharing in common experiences,”
It exaggerates the possibilities of consciously formulated and used
methode of teaching, and underestimates vital, and unconscious
attitudes,

A peculiar combination of the ideas of development, =nd of
formation from without, gave rise to the recapitulation theory,
or the culture-epoch theory, This means that the individual
develops, but his proper development consists in repeating in
orderly stages the evolution of animal and human life, The former
occurs physiologically, and the latter should be made to occur by
means of education, This theory locks to the past, rather than te
the future, It has not been so influentisl in American educstion
as have many of the other theories,

(2) ."In contrast with the ideas ef both of unfolding latent
powvers from within, and of formation from without, whether by
physical nature or by culture products of the past, the ideal of
growth results in the conception that education is a constant
reorganizing or reconstructing of experience, It has 21l the time
an immediate end, and so far as activity is educative, it reaches

that end-= the direct transformation of the quality of experience, .

51 Dewey, John, Democracy and Education, p.84.
2 Dewey, John, op. cit., p.89-20,
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« «We thus reach a technical definition of education: It is that
reconstruction or reorganization of experience which adds to the
meaning of experience, =and which increases ability to direct the
course of subsequent experience.,® Education has been conceived
both retrospectively and prospectively, Both are essential, but

"isolated from their connection with the present environment in

which individuals have to act, they become a kind of rival and

distracting environment.” (1), Moore puts this s=me idea into
different terms, "The only kind of education that there is, is
self-education,” (2), He also says that "true education intends

to make men producers of a cert=in kind of 1ife.” (3) Someone

else has said, "education is not for life, but it is life,” (4).

Education then is = process which is not confined to the schools

but continues =21l through life, and living is a process which does

not begin when the youth leaves echool, but begins with the very
beginning of coneciousness iteelf, This theory asserts that
knowledge 1s inner conviction, organizing experience in terms of
vital need, and that while mind can be trained specifically to
organize experiences, mind cannot be trained in gemeral to make
then, Therefore this type of school would use one's mind upon
matter which men Mave found to be important in life, A student's
education i not then determined by the amount or kind of courses
he "takes", but by what he does with his experiences, The prepar-
ation theory would get the results without the process of getting
them, and the faculty theory would develop the processes without

regard to the results, Both processes and results must be considered,

1l)Dewey, John, Democrgey and Education, p. 93,
2) ¥oore, E.C. What Is Education, P. 142,

3 Hﬂﬂrﬂ, E.C. GP- ciltw' P- m..

4) Moore, E.C. op. cit., p. 138,



for they are one and the same thing, practically.

Since this is the type of education which is to be considered
in this studyg it ie necessary to see a little more specifically
what it implies, Hanus puts ite aim quite specific=lly when he
says,"The aim of education is to prepare for complete living, To
live completely means to be as useful =2s possible and to be happy.
By usefulness is meant service; i.e, any activity which promotes the
material or the spiritual interests of mankind, one, or both," (1).

Physical vigor being sssumed, man's usefulness and happiness
will depend largely on his intellectual, esthetic, constructive, and
character incentives and powers, The scope, kind, degree, and
permanence of his interests and powers are all to be considered,
This makes the function of the modern secondary schools the meeting
of "the fundamental needs and real interests of society and of the
individual.® (2) This implies that education is two-fold, individusl
and social, Likewise there have developed two departments of
ethical education, individual and social. These compose our present
problem,

The writer has suggested that the aim of ethical education is
primarily the development of character in its socizl relations, But
since as Dewey says, "soclety is one word, but many things™ and since
character has had so many meanings historieally, it becomes necessary
to define both character and society in their present connection,

In this instance character implies moral character, Noral character
is taken to mesathat man is = being endowed with a spontaneous
energy, which renders him free to determine his own acts, If he is

ruled by his outer environment he is szid to lack character,

{1 Hanus, P.HE, Bducational Aime and Educational Values, p.5.
2) Hanus, P.HE, op.cit., p.77.
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Character then is the sum of fundamental traits which distinguish
one individual from another:; the settled states and purposes of =
person which determine his behaviour, Everett says, the end of
conduct is, "the re=lization of the richest possible system of
values®, In other words moral, mental, physical, and spiritual
values rust all be enriched and developed if one would have a truly
ethical character, which is a coherent or harmonious nature, Conduct
is what one does, =nd character 1s what one is, It may be said that
character ie native disposition plus the modification effected by
the play of external forces, and the growth of an inu.er, organizing
intelligence, This implies that the moral task is to appropriate
the higher values won in the historical life of the race, =and to
strive for their further enrichment, It is then a sacrifice of the
less to the greater wvalues, As Smith ssys, "Good character is
attained when fidelity to good ideals is to be depended upon." (1)
Someone has said, the saim of 2ll ethical training is to inculeste,
"horror for =2ll that 18 low and vile, and admiration for all that is
noble =nd generous®, That is certainly part of it, but more than
attitudes need to be developed, Moral character implies; good habits
rooted in strong instinets, proper co-crdination of habits that fit
the man fdr his life-work, and sound moral judgment, But the moral
character finds, "its chief field in the service of the com:on good",
(2). So socisl ethics is really a part of the individual ethics =and
is implied in the word "character®,

Since the present problem is the study of ethical education in

a democracy, the United Btates, it is advisable to study the democratic

conception of ethical education, Democracies are always devoted to

%1; Smith,G. B, A Dictionary of Religion and Ethics, "character®.
2) Bowne, B.P, Principles of Ethics, p. 305,
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education, A government resting upen popular suffrage cannot be
successful unless those #Who elect and who obey their leaders are
educated, Since a democratic soclety repudiates the principle of
external suthority, it must find a substitute in voluntary dispo-
sition and interest, Thus ethical education finds its work in
the socisal 1life of a democracy.

"After greater individualisation on the one hand, =and

a broader community of interest on the other have come

into existence, it is a matter of deliberative effort

to sustain and extend them, . . . A society which is

mobile, . . . must see to it that its members =are

educated to personal initiative and adaptability,

Otherwise they will be overwhelmed by the changee in

which they are caught, and whose significance or

conuections they do not perceive, The result will be

a confusion in which a few will apyropriate to them-

selves the resulte of the blind and externally directed

activities of others.” (1)
The worth of & form of society may be measured by the extent in
which the interests of a group are shared by all its members, and
the fullness and freedom with which it interacts with other groups,
A socliety which provides for participation in ite goed of all its
membere on equal terms, =2md which securee flexible readjustment of
its institutions through interaction of the different forms of
association, is a democratic socliety. Buch a society must have a
type of educ=tion which gives individuals a personal interest in
sociel relationships and control, and the habits of mind which
secure social changes without introducing disorder,

"Three typical historic philosophies of education were consid-
ered from this point of view. The Platonic was found to have an
ideal formally quite similiar teo that stand, but which was

compromised in its working out by making a class rather than an

(1) Dewey, John, Democracy and Education. p.101-102,
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individual the social unit, The so=-called individualiem
of the eighteenth-century enlightment was found to involve
the notion of a society as broad as humanity, of whose
progress the individual was to be the organ, But it
lacked any agency for securing the development of its
ideal a8 was evidenced in its falling back upon Nature,
The institutional idemlistic philosophies of the nineteenth
century supplied this lack by m=king the national state
the agency, but in so doing narrowed the conception of

the social aim to those who were members of the same
political unit, and reintroduced the idea of the subord-
ination of the individual to the institution.” (1).

In a true democracy the indivudual must be the social unit,
yet the good of the social group must be the first cunsideration of
the individual, This seems ag if it were a paradox, But "wh=t one
is a® a person is what one ls as associsted with others in a free
give and take of intercourse.®” (2) For thie reason it is the duty
of education in a democracy te work by an aim in which socisl
effickency and personal character become synonyms, I have already
defined character. By social efficiency is meant a cultivatin of
power to join fully and free.y in shared or common activities,
There is an old saying that it is not en.ugh for a man to be good,
he must be good for sometiing, This something, in a demoecracy
means that the ethical man must live so that what he gets from
living with oth®s balances with what he contributes, This requires
an educational scheme,

"where learning is the accompaniment of continuous act-

ivities or occupations which have a2 social aim and

utilize the materials of typical social situations, . .

All education which develops power to share effectively in

social life is moral, It forme a character which not only

does the particular deed socially necessary, but one

which is interested in that continuous readjustment which

is essential to growth, Interest in learning from all the
contacts of life is the essential moral interest,” (3)

1
2
S

Dewey, Joln, Democracy =and Education, P, 115-116,
Dewey, John, op. cit., p. 143,
Dewey, John, op. cit., p. 418,
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Some of the chief characteristices of morality need to be
studied a little more in detail, Morality is not e matter of
conduct alone, It involves conduct, but the essence of morallty
lies deeper than the act itself, Motive and choice are the bases
of morality. Mere law abiding, 1s not morsality. A prisoner or a
baby may be keeping the laws the best of anyone in the land, yet
they are not moral, They are not controlled by their individual
efforts, and have not made a conscious choice of their conduct,

They =are controlled by compulsion, and habit, respectively, There-
fore they are unmoral, not moral, In fact, many adults are not

moral because they act largely from habit, and are merely doing

what their environment and their traditions choose for them, Morality
requires that men choose rationally and not habitually,

Neither is rational choice all there is to morality, for it
must be expressed in conduct or it is worthless, One may express
the highest idesls, ideas, and desires, yet be immorsad in conduct.
Conduct is the only phase of morality which we are able to measure,
The isolated act of conduct does not make morality either, for it is
the "habites of conduct® or the organization of asctivity into a
coherent life that makes morality genuine,

Morality is a problem &f the individual, No one can choese
conduct for another, Neither can an institution, such as the church
or the school chuose the conduct for its menbership and make the
individuals moral, PXach individu=l is moral or immoral according to
the way in which he lives up to his knowledge, =and according to the
manner in which he carries into execution principles that are for the

good of his race, This means that there is no code of morals, but
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that a particuler act may be moral for one person, imworal for one,
and non-moral for another, Of course it is possible for an indiv-
idual to set up his own code of morals in opposition te the tradis
tion and custom of his owngroup, If it is a rational and just code,
measured by the good of the group, morality requires that he do his
utmost to bring his group to see the value of his new ideal, This
ie the way change takes place in the traditions of a race, If the
new idea is merely =2n opinion, amd canuot be reasonably proven, then
the person who holds it is not moral in that he ie not rational,

Not living up to what one believes to be right is as immoral as
stealing., This does not imply that the values of life are merely
subjective, but that the relation of an individual to objective
value is determined by the individusl and his environment, No one
else can determine this relation for him,

The individual becomes a true personality only when he becomesx
a social being; and what is for the good of the group is, in the
long run, also good for the units that make up that group., Because
morality is so social,"mannershave often been included in moral
instruction, This seems to be quite logical, for one cannot be
trained for a complete social life, without being trained in manuer,

There are degrees of morality according to the influence the
act has upon society and upon the individual, There is no moral
instinet which it is only neceseary to use in order to develop a
moral personality. There are original tendencies that will help to
make an individual moral if they are developed, but they are complex
tendencies, not simple ones. ©Such tendencies as gregariousness,
desire for social approval, kindliness, and imitation may be

developed to form a moral character, but at the same time there are
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such tendencies as fighting, and mastery, which if not trained inte
the right channele will develop to form an immoral character,
Education cannot perhaps produce geniuses intellectually, but it can
produce individuals whose chief concern is the well-being of the
group. Along with this concern for the group there must be given
clear ideas of what is good for the group, =nd an idea of how to
discover the real consequences of any given action,

It is evident that morality is not something to be lightly
ignored, nor is it something wnich can be achieved in a day, for it
takes for its own many of the experiences of life, First it involves
habit, But the habits must be rational habits, so that it involves
the power to think and to judge. But this power is the resalt of
knowledge, Even though the individual knows all the implications
of certain action, he may not care., So it becomes necessary totrain
the intereste and emotions, or attitudes and ideals, After having
both known and desired right action, there must be sufiicient will
to carry out the action, even though this action is against many of
the natural desires of his life, Morality is thus very complex,
involving s5ll the intellectual, emotionzal, and volitional powers of
the individusl, Both heredity and environment have their part to
play in moral life,

This complexity makes it evident that the child, the illiiterate,
and the feeble minded cannot be fully moral, But they may be in the
first stages of morality, for morality develops as all the other
phases of life, First tﬁe child is in the non-moral stage, vien he
conforms to his environment., Right to him is that which brings him
the most satisfaction, This may be called the prudential stage of
morality.

Gradually the child is taught obedience and obligation, te
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superiours, to institutions, and laws, These duties may go amtrary
to his personal satisfactions, and he may dislike them very much,
tut if duty is made to appear as the highest value to be achieved
obedience will follow, This type of morality is a most common type,
hebitual but half reluctant obedience to duty., Many people never get
beyond this type, yet it is a depressing kind of existence,

About the beginning of the adolescent period the child begins to
compare the standards imposed upon him, with the other standards
with which he comes in contact., He begins to find his own individ-
uality, and often casts aside the authority of parents, teachers,
and duty, to experiment with othﬁr standards, He changes his
standarde so frequently that one is not certain just what his react-
ione will be, He is a pragmatist of the most extreme type, Social
ideals and personal responsibility are realized at this time, if they
are ever to make their appeal to him. Theory and practice beame
related in the mind of the youth, Then when he has settled definitely
either consciously or unconsclously, Jjust what his standards shall
be, and has set about organizing his life around them, he has reached
the last stege of morality, =nd is either moral or immoral,

Love, or sympathy, makes a pleasure the services which duty had
previously required, True appreciation of the beautiful attracts
one to ihe noble and harmonious life, Therefore love and beauty,
guided by intelligence, will be the means of realizing the highest
freedon, called moral character. This stage has been called that
of "spontaneous conscience”, Conscience does not mean an intuitive
sense of right and wrong. Conscience ie always the product of
education, and is constantly in the process of being educated,
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It is "perception of moral distinctions accompanied by the fealing

of personal obligation to do what is wholly right.® (1) The best
conscience concelvable is the inner self actively judging, and fealing

obligated to the highest known value; not obligation to merely the
higher values, One may grow from one level of morality to a const=
antly higher one. For as Moore quotes, "the good man who merely
repests the goodness of the day before is not a good mpan, but a bad
man,” (2) This implies the will to do right, or the good-will
plus the serious application of reason to the problems of life, This
good=will must be a growing, living, will, else it will become merely
custom or habit, This will dare not be relaxed, but must be eternally
vigilant, All through life the individual is inhibiting some habits
and forming new ones, forming new ldeals, developing the power to
think and judge more coherently, and gaining greater power to carry
out these judgments,

When investigation showed that moral conduet could be culti-
vated, this cultivation was turned over to the parents and the
church, The state was interested in the health, the intelligence,
and the ability te earn a living, of its citizens and its future
citizens. But modern theory has shown that 2 demoeracy will never
be greater than the majority of its citizens, 20 nations in general
have become interested in the character of their future citizens.

Now that international affairs play so large a part in the life of
every nation, it is of great importance to all the nations that the
citizens of every nation be ethically and morally sound,

y £1J Smith, G.B. A Dictionary of Religion and Ethies, "consc-
ence
(2) Moore, E.C, What is Bducation, p. 141,
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I1. WHY THE AMERICAN YOUTH SHOULD EE TRAINED MORALLY,

Increase of crime. The criminal records for the United States
show that ites citizens are very weak morally., There are more divorces
per marriages in the United States, than in any other country in the
world, Last year, 1926, there were more than three billion dollars
worth of property stolen, The cost of crime for one day, has Leen
estimated at $2,500,000, President Joyce of the National Security
Company estimates that crime costs three billion dollars an.ually.
The methode used to secure statistics in the United States and in the
foreign countries are so different that it is impossible to compare
them with =sny degree of accuracy. However, practically all reports
give the United States so much higher percentage of crime per capita
that it must be taken for a fact that the United States leads all
nations in crime, In any case the criminal records give cause for
great concern,

Crime seeme to be inecreasing in the United States according to
prison statisties, 3But it must be taken into consideration, that
new methods of comuitting crimes have been invented, officials have
more effective means of detécting criminals, more acts are listed
as crimes than formerly, and there are better atatiutiés available
today than there were a few years ago. In spite of these things,
there has been an increase in crime, especially in those crimes of
a more intelligent nature,

Increasing number of youthf griminals, Another alarming
fact which criminal records show, is the youthfulness of these
ecriminals, This is a fact with which schools can deal most directly

and most effectively, =nd the one with which we are most concerned
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in our study of the Adolescent, Dean Athearn has given the following

summary of statistics regarding the ages of criminals,
average ages of criminals,
crime, age for year 1913---1923,

burglary 29 21
holdups and banditry 28 21
grand larceny 29 23
bigemy 32 28

auto stealing not listed. 18.2

He has also reported on some moral conduct tests which showed that
from 38 to 70 percent of school children tested would keep over-
change, would lie about small mattery and in general did not think
it was wrong to steal from wealthy people or those who had made money
dishonestly, In 1923, while working for the Juvenile court in
Marion county, Indiana, I helped compile some statistics concerning
the ages of the criminals in that county, We found that over ninety
percent of all the crimes in Marion county were comwuitted by young
people under twenty-five years of age, Only recently there have
been several college suicides which have alarmed the educators of
the country,

"Knowledge alone is not sufficient% The typee of crimes
are another alarming tendency, for the more intelligent types seem
to be gaining ground, Homicide and suicide have been increasing
very rapidly, Homicide increased 15 percent from 1910 to 1923,
Vagrancy, larceny, assault, burglary, fraud, gambling, malicious
mischief and trespass, fornication and prostitution , and drunke
enness decreased from 68 to 11 percent in the same thirteen years,
But forgery incre=ased 68 percent and robbery increased 83 percent,
In fact there is a check forge# every three and one-half minutes,
day and night, The prison and reformatory population increased
20 percent, while that of the jJails and workhouses decreased 35,5
percent,, from 1910 to 1923, But when taken into consideration
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with the population increase, the committments to the prison and
reformatories increased only 4 percent, and workhouse committments
decreased 46 percent, This shows that the mure heinous and more
intelligent crimes have been the increasing type of crime, From
1885 to 1908 there were 131,951 murders and homicides, yet only
2,286 murderers were executed, American Bar Association reports
show that one out of every 12,000 of the United States' population
ie a murderer, while in Great Britain only one in 634,635 is a
murderer, According to Fosdick, Chicago, which was one-third the
size of London in 1916, had 105 murders, while London had 9 murders,
Also with only 2,500,000 people Chicago had twenty more murders than
Bngland and Wales, with their 38,000,000 people, In 1919 Chicago
had six times the number of murders that London had, Surely all
these statistics can not be ceunted for naught, coming from many
sources, and no report refuting them, England and Canada give mild
punishments, to their criminals, but the punishment is certain,
In the United States severe punishmentes are given, but they are not
certain, That probably accounts for some of the difference, but net
all of it surely, One of the chief problems for the courts seems to
be the recidivist, In 1923, 46 .8 percent of all the United States!
prisoners had been committed before, If once a criminal always a

criminal is to be the rule, the schools must take the responsibility
of trying to prevent the first crime, which usually takes place

before the criminal is twenty-four years of age, J,T, Giles, has given
a test to thousands of children in various sections of Indiansa which

show that there was an astonishing ignorance of ethical ideas, even

note: all the above statistice from Gillin, J,L., Criminology and
Penology, or from the U,S, Bureau of Census, Department of Commercd,
bulletin, "Prisoners, 1923."except the ones from Dean Athearn, quoted,
in class April 12, 1927, "Organization and Curriculum of the Church
S8chool®, W, 8, Athearn,
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among those children whose conduct was fairly good, and who were
intellectually normal. (1) Surely young people cannot be expected
to just accidentally be moral, when they de not even know right from
wrong., In fact we have seen that such actionwwould not be ethical
action. The above statistics show that there is urgent need for
moral training among the youth of the United States, We have seen
that the ethical act involves freedom of choice and ability to see
the consequences of the different modes of action. People may be
good, because they have no temptation to be evil, or because there is
some law or outside force which is strong enough teo compel them te
refrain from evil action, but they are not ethical, We do not want a
netion of puppets, we want a nation of free individuals, who know the
difference between right and wrong and willfully choose the right,

To be able to do this without some ethiecal knowledge seems to be
impossible, Although illiteracy is one of the big problems of the
world todsy, character is a bigger one, for as Dr, Marsh said,

"Character is the most important end of education, character

ie worth more to the community than the largest

factory, bank, er store, or any number of academie

dggrees, . . . Mathematices may be used to rob a bank;

Psychology may be used to cheat one's fellows;

chemistry may be used to kill; penmanship may be

used to forge a check, Knowledge alone is not

sufficient,” (2).
If every child could be given moral knowledge no one could plead
ignorance at least, as many do today,

Systemat eth cation wil T € mor « The prob-
lem of moral training is admitted by practically =211l educators, but
the methoda of solving it vary, Palmer thinks that ethical knowledge

will not help the situation very much, In fact he thinks it tends teo

zliquuted in Athearn, W.S, Character Building in a Democracy,
p. 28, (2) Marsh, Daniell.L. Inauguarel address, Boston University, 1926,
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dull the moral distinctions of the student, makes him morbid morally,
and in general demoralizes him, He does not faver the teaching of
ethies before college, =md then only to those students who can “stand
it*, He advocates the school organizations, school fellowship,and
good teachers, to make ethical students, (1), He has merely condemned
one type of ethical instruction however, the theoretical type. This
has been largely discarded in the high schools, because it was found
that it did not do very much good, Whitney's experiments in regard
to ethical instruction in secondary schools, (2) show that moral
training has a good effect on the moral conduct of the student, He
says that the indirect method is good, and should be used every
possible opportunity, and that whenever there is no such opportunity,
to"make one,”

Sharp says; the most important single force at the disposal
of the school for character building is undoubtedly the character of
the teacher for "conduct is subject to the influence of contagion as
to nothing else in the world®™ Nobleness tends to kindle nobleness,
The consequent effects upon character are not due primarily to blind
imitation as such, For the undiscriminating tendency to imitate has
little educational significance beyond infancy, The only form of
imitation in which the educator has any great interest is selective,
However there are many serious limitations to the influence of the
teacher, In consequence, we are not justified in depending for
results updn this agency alons., (3)

Wilm is of the same opinion when he says;-

*]1 am bound te believe that such systematic instruction cannot

(1) Palmer, G.H. Bthical and Moral Instruction in Schools, p, ©-2

(2) Whitney, W.T, Moral Education, an experimental investi-
gation,

(3) Sharp,F.C. Bducation for Charscter, p. 9-10.
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but be of high value to students, A vast amount of private

and social immorality is clearly due to ignorance, snd would

have been rendered impossible by forceful and timely
instruction., The question whether such instruction

should be given in set lessons or whether ssw the

incidental method is preferable does not scem to be

capable of a categorical answer, Much depends upon

the age of the pupil, but systematic instructien

probably has advantages over the incldental method

at 21l sges, Such systematic instruction will, of

course not preclude the incidental enforcement of

woral principle or truth whenever the occasion pre-

sents itself in the regular lessons of in connection

with the discipline of the school,” (1)

Whitney is more categorical in his view, for he says, that it
must be more than the incidental method, for like the incidental
method of teaching spelling the results are not satisfactory, Direct
moral instruction need not be & cold, =bstract, intellectual exercise,
however, Difficulty with much direct instruction in the p=2st has
been in letting the matter without any outlet for the activity of
the student, It is not only necessary to teach what is right, bdbut
also to provide an opportunity for trial, To quote Whitney, "Direct
moral instruction does not make children prudish, priggish, or little
moral sbstracts,” (2) The fault then seems to have been in the
method of presentation, As Spencer said, "remembering how narrowly
this time ( meaning for learning) is limited not only by the short-
ness of life, but also still more by the business of life, we ought
to be especially solieitous to employ what time we have to the great-
est advantage,® (3) Therefore we must seriously enquire into the
problem of "What knowledge is of most worth"™, and not only of worth,
but of most relative worth, The Moral Education Congress in 1911

resolved that direct moral instruction should be employed, but that

the greatest danger lay in =2ll other agencies leaving all moral
Wilm, E.C., "Religion -nd The School™, p. 43-44,
Whitney, W.T."Moral Educ=ation®, p. 44,

1

2

EE Spencer, Essay on Bducation, Part I. "What Enowledge is of
most worth.”
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instruction to the moral instructor, If this should prove to be
true moral education would not be much farther along than it is
today.

III. BRIEF HISTORY OF ETHICAL TRAIVING,

France, Practically every nation in the world has realized
that character building is very imjortant, for they have taken very
definite steps to teach ethics or moral education, France, for
example, in the Education Laws of 1833 and 1850 mentioned specific-
ally moral education for ite primary schools. This instruction
included religious instruction., In 1882 the religious instruction
wvas ommitted from the public schools and moral snd civie instruction
was definitely ordered in =all the schools. No child need leave the
Franch public schoole in ignorance of the fundamental morsl distinct-
ions, So far it is excellent, but he has had only moral instruct-
ion, not moral training., This pure intellectualism is the more
marked as we approach the adolescent stage, when the teacher gets
into the theory of ethics, and revels in the subtlest dialectic,
in philosophical controversies, and the most abstract of ideals,
The very instruction combines to destroy initiative, anergy, and
morally active will, In the primary schoole this is not so promin-
ent for the personality of the teacherg, and the intimate relations
existing between pupil and teacher, tend to make the teaching more
concrete, =and more individuwal. The moral lessons however were only
introduced into the LYCEES in 1902, so that we cammnot know the real
value they may develop, but as yet it seems to be guite negligible,
Then these lessons cover only two years, one hour each week, which

is not long enough to work any revolution. Thelr educators =re
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beginning to realize the deficiencies and they have hopes of both
improving the lessons and increasing the time, But the age of
leaving the primary schools is thirteen, sad three-fourths of the
children leave before they are thirteen,,and many children escape
school entirely. Very few of those who finish the primary schools
enter the secondary schoolg, sc it seems that it will be necessary
for them to specialize on the primary schools, and provide some
other means of reaching the sdolescents, The army schools seem to
have seen this need and are contemplating putting some civie and
moral courses in their curriculum, DBefore adolescence moral issues
are not very definite in the child's mind, so that much of the
good instruction given him before that time is often not very well
understood, Evening classes,in which it has been proposed to make
attendance compulsory until seventeen years of age, have also left
a large place for moral =nd civic instruction. But in so far as it
is taught now, there seems to be no appreciable benefit te the
young people; and the criminal records show no decrease in crime,
The late Mr. Reginald Balfour said that "the aim of moral instruct-
ion in schools is primerily knowledge, not action. . . .You ecammet
make people good by explaining what is meant by goodness, but you
can implant idezls snd raise standards,®

Switzerland, Morality is supposedly taught in the Swiss
schools, bit it has been found to be gquite haphazard teach.ng, The
teachers are instructed to teach it, but there is not authority
over the schools to Switzerl=and to see that they do it, =2nd no
text-books are provided,so that there ie very little teaching donme.

Many of the cantons teach religious education, =2nd moral education
together, In others history, language, civice, and other lessons are

given a definite moral touch. Among many Swiss teachers at the
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present time, the interest in the problem of moral education is so
absorbing that it may almost be described =28 hypnotic. This state
of mind has come about when it w=2s pointed out to these teachers,
that although they thought they wre teaching morality they were
really doing extremely little, The Swiss feel the need of an
international education buresu for the interchange of information
and technique on moral education,

Germeny, In Germany there is no need for more authority over
the schools, The children really attend school, and the teachers are
entirely capable of managing them, and many excellent moral h=bits
are definitely taught, Their highly organized system of schools
exerts a great power upon the tone and temper of the mind of the
people, Put habitual morality is not enough. Their secnndaryﬁgizls
treated exactly as the primary children, except that larger demands
are made of their memories, Only in very rare instences is there any
appezal made to their judgment.

Generally German teschers do not approve of mere moral instr-
uction, but prefer religious instruction., Yet they do not think that
it would be impossible to teach mor=lity without religious sanctions,
Tkey think the separation would leave theology dry, =and uninteresﬁing
and that ethics would have little real value, They approve of the
teaching of moral conduct in connection with other subjects, =nd
through the e+he® general school spirit, Thie results in very little
genuine morality being t=ught, They teach instead religious history,
theology, and philedophy. This phase of their teaching apparfhtly
hae very little effect on the ideals or the conduct of the students,
The aim of Germ=n schools is moral education, but in practice , there

is only some moral instruction of the theoretical type.
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Japan, Japan has also been interested in the training of her

youth morally as well as intellectually, Before the modern education-
al methods were adopted there, most of her youth were educated in the
residentisl schhols, There most of the teaching was that adapted
from the Confucian teachings of China, and was therefore both moral
and religious, But in 1868, the Western methods of education were
introduced, =and they gave no place for systematic moral instruction,
Moral instruction still remained the most important subject, even
though there was no Buropean precedent, As English and French books
were written on moral science, they:were iranslated into Japanese,
But the lergest number of teachers continued to use the Confucian
text-books, So Japan lost a great deal in this change in methods,
because the morality that they had been taught t~live in the resi-
dential schools, now turned into mere intellectual instruection.
About 1890 the Herbartian educational system was introduced into
Japan, In response to the need for a good Japanese text-book in
moral instruction, the government of Japan had a committee compile
a moral lesson book. This book was published in 1902, =2nd since has
been the basis of all moral instructiun in Japan, This text-book
was one of the best in the field at that time, snd still contains
much of value, The Japanese teachers have been quite eager to do
their best in inculcating good morals.tandards into their students,
so that they have not been unduly limited by this text-book, The
individual teachers have added much of value, So that as far as
the schools reach the young Jap anese their method seems to be quite

good,
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Great Britain, England has =also been interested in the ehhiesal
training of her youth, In 1906 the educators of England were so
ihterested in this problem that many of them joined in a piece of
research work to see just what had been done, not only in the United
Kingdom, but in 21l the olher countries, They investigated France,
Germany, Switzerland, Belgium, Norway, Denmark, Papan, =and the United
States, They found that there had been more definite attempts,in some
of the foreign countries than there had been in their own, to re=lly
teach morality, They found that there had been very little systematie
work done in Scotland, but that each individual teacher expected to
teach morality in each of her subjects, In Wales there was more
definite effort to teach morality, but it was made a very definite
part of their religion. GSome of their chief educators could see no
poesibility of teaching ethics without religion for the authority,
In Ireland almost every school is managed by a priest or a clergyman,
They each make definite attempts to teach ethies, but of course through
their own dociringe of religion, In England the church and state are
80 closely bound that they teach morality with their state religion.
It seems that they get more doctrine than conduct however inte the
majority of the schools,

United States. Wherever there is a state religion the problem

of teaching morality does not seem so important, as they are usually
taught together, But in countries like Japan and the United States
there is a different problem. There are small comsunities inggﬁgga
are several Protestant denominations, Catholics, Jews, lMormons,
Christian 8cientists, 8piritualists, and atheists; all attmanding the

public schoole, 80 it is practic=lly irmessible for the shate to
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teach religion in the schools and at the same time plesse all of its
citizens, In recent yeare there have been several attempts to find
common religious beliefs in the United States, that would be accept-
able to all the people, but 2ll such attempts have failed. The love
of God and fellow-men seemed to be closest they were evef able to
approach the gozl, Eut some objected to the love of God, some to
any conception of God, and some were opposed to making social
obligation part of religion, in fact they denied social obligation at
all, All of these people agreed however that the moral integrity
of a nation is one of ite biggest problems,

In early colonisl dsys, the schools were taught by the parish
minister,and the catechism and the religious content of the New
England Primer met the felt nceds of the times for moral =nd religious
instruction, But after the Revolutionary war the school =and the
church were separated and morality was.left out. In most instances,
the family =altar was the chief source of instruction. The father
and the minister were the chief teachers of ethical behavious,
Practically every child had te learn the catechism, and go te church
and Sunday School. The school teachers were usually as much inter-
ested in religion as in "mental discipline®™, Much of the content of
the reading, writing, spelling, and history books was strictly
religious and ethical, But this gradually chsnged. The parente no
longer had time to spend teaching their children, The fam ily
altar became a thing of the past in most homes, and the children
were not so often compelled to attend the church or the Sunday School,
The text-bookes were changed to keep from offending any of the school
patrons, and the school teachers were too busy trying to teach the

enlarged curriculum to have any time or energy left to teach ethies,

note: pages 23- 28, This material is quite largely t=ken from
Sadler, M,E.(EFditor) Moral Instruction and Training in Schools.
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There begen to be noticeable a slump in the moral tone of the nation,
and people began to search for a probable cause, It was socon
discovered that marny people did not even know right from wrong, and
that there was no place where they might be taught, Furthermore
there were so many new associations in life that it was not =lways easy
for the minister to be sure what was the right thing to do in the
business, international, lsbor and racial situations,

In an effort to do something ebout this state of affairs,
people begen to study methodm, Churches built summer camps, denomin-
ational colleges, parochial schools, Daily Vacation Bible Schools,
Departments of Religious Bducgtidn in local churches, and week-day
schools of Religion, Fven with =21l this organization the churches
reach only about one-hslf of the people, The others are denied any
place to learn morality. BSo there is still a problem for the state
in the attempt to save the nation for democracy.

Private organizations began to see the problem =also and to
try to help solve it., Several investigationes and trials were
conducted by these organizations, For instance, the New York
Bociety for Ethical Culture maintains the Ethieal Culture School.
This school is managed by teaching experts, who have been carefully
trained to be able to appesl to the pupil's reason, emotions and
will, They have regular classes in ethics, but they also arrange
to have each subject tsught carefully counected with the ethical
progrem, The ethics teacher gives the subjects for compositions to
the English teacher, gives biography subjects to the history teacher,
snd in every way has the best cooperation of all the other teachers,
because they are trying to develop the character of the students,
This school claims to be able to*turn out™ moral and progreessive

citizens, but of course the situation is not the usuzl one,
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Another plan has been called the "George Junior Republic" plan,
This is a school organized to give wayward boys =nd girls an oppor-
tunity to mske themselves inte upright cit izens, The method adopted
is to make each student definitely responsible;for earning his own
living expenses, and for conducting the affairs of the "Republic®
under the provisions of a written constitution. This method has truly
reclaimed many who otherwise would have been lost to scciety, but it
is not adaptable to the average community in ite entirety,

The "School City"™ plan is really a modification of this idea,
The school is organized on the same plan as the city, and each pupil
is a2 citizen, and has his own work to do, but does not work for his
own livelihood, This plan has been adapted in many high schools as the
student government plan, It has often failed to have any meaning for
moral instruction, however, It has done much good in some schools, by
helping to give the students =n idea of reeseponsibility, and their
share in the work of the world; which ie certainly s part of moral
training.

Paul Voelker, Harold Rugg, and others have also couxducted
helpful experiments, on the best methods of teaching morality., This
research has probably done as much good, (if not more) thzz-soma of the
more spectacular schemee, for thelr work has been most scientific,

The very multiplicity of plans gives reason to believe that something

good will come from them in the near future,
The state has done practically nothing however, Yet it is

already orgsnized to compel the youth to attend schoel, it has trained
teachers, and the necessary equipment., It would seem that the only
thing needed is the material to teach and the desire for ethical
training, Certainly it would be cheaper to add a few teﬁﬂhara of

moral education, than to spend so much money each year for; guards
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to protect the mail, penal institutions, reform schools, jails,
and 2l1ll the criminal courts, The state dare not leave this problem

which is at the very heart of a democracy to any other agency.

IV, When Ethical Training should be Given,

entary S ole, The state has many schooles, so it must

decide in which ones it shall teach morality, Certainly this train-
ing should begin with the youngest child in the schools, Bome of the
children never go beyond the elementary schools, so that they would be
neglected entirely if the training was not begun at once, He-skeuld
The hsbits which will be needed =all during iife should be built in
this elementary period, Until the child is tenﬁg;ielﬂven, he has
almost all of his actione controlled from tﬁé-ﬂutaide; by his parents,
teachers, =l other adults, So the chief thing to be taught is the
habit of obedience. Habits of kindness, cheerfulness, courtesy,
truthfulness, helpfulness, md cleanliness can all be t=aught in the
elementary schools., In fact the training at this period 1s most
essential to that in the high achools, There is no definite break a
in the child's life, =28 there is in the school eorganization, so that
he should be taught as much as it is possible for him teo grasp,
regardless of his place in the school system, Children's work must
always be the basis upon which the young people's worker build¥s his
program, So the habit life of the child ie the basis for the theory
and practice of the adolescent days,

High Schools, By the time the youth enters the high school
he is deciding many things for himself., This means that he must have
something more than habites in order to decide his problems intelliig-

ently. He must have some gemeral principles. He 18 now so interested
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in so many things, and life is unfolding so rapidly, that he can
scarcely learn the meaning of it, and now he neede solid foundations,
Richardson says, "a little good will go farther for good, and a
little evil for evil than any other time in life,® at this peried, (1)
Adoclescence is the period when the self unfolds and the youth begins
to 1ife his own life. Conscience has been developing all through
childhood, and now the youth gets more chances to use it, and the
permanent habite of the adult are being formed daily, It is most
important that all these habits are formed intelligently and ethic-
ally. The only way to be sure of either is that the boys and girls
be kept in school 2ll through this peried,; and that in the schools
time is given to teaching the use of the bodies, consciences, and
ideals, as well as intellectual accomplishments, All their powers
mist be trained not only for the improvement of the individuals,
but for society as well, This is the best time for this socisal
appeal to be given, for they now see that they have some relstion
to the social world, and 1ti§h- duty of ethical education to train
them in the cerect relationship,

Colleges, Moral education should not stop vhen the adol-
escent leaves the secondary schools, As long as there is anything
to be learned intellectually, there willi be something to be learned
ethically. Too long all of the time and money has been spent on
purely materialietic matter, and the thought of the people has
accordingly bec ane meterisalistic, Now the curriculum must not say
to the youth,"yes, character is important, but mentsal accomplish-
ments are more important, 2o spend your time =and money on them,"

Deam Athearn quotesfrom the American Educational Digest, on the

(1) Richardson, N.E., The Religious Education of Adolescents,
Psl.
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distribution of personal, state and national income in the United

States as follows:

Living costs 24% %
Luxuries 22
Waste 14
Investment 1l
Crime 8
Government 4
Schools 1% 1
Church

Miscellaneous 13%
0f the amount spent for schools practically none is spent for moral

education, FPeople always buy that which they reslly want the most,
g0 it would seem that the nation is not very much concerned about
the moral education of ites young people. If no ethics is taught
until the youth is in college, only a very small percent of the
people will receive any moral training, for so few people go to
college, Of those who go to college very few tske ethies, Of those
who take ethies for the first time in college very few, if any,
receive any benefit from it as far as their conduct is concerned}l
Habits =nd ideals are largely determined before college days, and
the reaction to a course in college ethics is almost wholly an
intellectual reaction, This intellectual reaction will not influence
their conduct and their ideals very much at this age, if all of life
has given them a different interpretation of right and wrong, If
throughout their primery =and secondary school life they have been
practicing and studying moral situationes and principles, there will
be a real place for college ethice, They will then be interested
in the theories back of conduct, in the lsasrger relationships of the
world, and will be able to think through their own personal problems,
So the strategic time for moral education seems to be in the

Junior =i Senior High Schools, Many schools give some attention te

(1). Athearn, W.S, Character Building in a Democracy, p.59
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ethical training in the elementary, Junior high school, =and college
work, but the Senior high school work seems to have left moral or
ethical training out of consideration., There have been good ethics
text=books written for practically all groups, except the Middle
Adolescent, Yet in this period ideals are beihg formed and life
standards are being set., During these three years many of the
young people choose their life work, their life companions, their
religion, and their ideals of daily living, They need solid ethical

foundations, if they are to choose them aright,

V. ERIEF STUDY OF THE MIDDLE ADOLESCENT,

Mentally, The theory that schools are organized teo teach
certain subjects, has been discarded for the theory that schools
are built to teach students, More time has been spent studying
natural sciences than in studying human ﬁ;:uacial sciences, In
consequence there are fewer proven laws in social science than
there are in natural sciences, Only recently have the social
seciences been divided in such 2 manner that it has been possible
to study one group of people separately, This has now been done,
however, and it has been discovered that there is a distinct
peychological group for the different ages., Xach group has its
own particular characteristics.

One of the first essentiasles for the teacher is to know how
the mind of the student works, In this field, one of the most
important theories 1s that every thought, every emotion, .nd every
idea tends to come out in actiun, Also every action tends to =2ct
as a restraining influence against opposing action. So if the

adolescent gets the right thought, ideas, emotions, and ide=ls, he
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will tend to develop right acions, and these actions will tend to
thwart all evil actions. This is merely saying that one c=annot
be both good and evil at the same time, Many people try to live
good personal lives, and evil social or business lives, but that
is not ethiesal,

An individual msy not be molded entirely by his environment,
for he has certain well-defined instincts. These instinecte begin
to function =t different periods in life, =nd their development must
be understood =nd directed into proper chan.els,

People tend to become like that which they see, hear, =and
about which they think. Those who believe the recapitul=tion
theory gi-educatinn to be true, have forgotten this, They try to get
each individual to experience all the evil in the world, so that
he will not have the impulse to experience it later. Recent exper-
iments have shown however, that good and beautiful things presmnt
before people mich of the time, tend to develop their love of the
good and the beaufiful. Plate said in his Republic, "Only what is
moraliy and esthetically pure and wholesome should be exhibited teo
the young.” Dr. Shea also said, "The danger of exhibiting sin,
even to condemn it, ie that it will attract the child's attention,
and awaken his interest, and when this happens, the chances are that
he will wish to experiment with it." (1). People can always find
the thing for which they -re looking, so if the young people are
kept hunting for the good aml the beautiful things in life, they
will find those thingas. Finding beauty, truth, and goodness, they
wili wish to imitate them in their own lives,

(1) quoted in Cassidy, M.A."Golden Deeds in Character
Education®, p. 29.
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Imitation is generally recognized as a strong element in =all
lives. But its power may be modified =nd directed. Imisation
performs an important function in all education., In the early
years of life, the conuection between idea or suggestion, =nd re-
sponse is unusually close snd direct. Imitation then serves the
double purpose of adaptation and interpretati.n., There are however
several types of imitation. There is reflex or circular imitstion.
That is a reaction tends to repeat its own stimulating process.
This is quite common in the first few years of a child's life.
Then there is unconscious eor involuntary imitestion. This is one of
the most common factors in all human life, and one which makes the
environment of so much importance, However the higher type of
imitation becomes developed in the Middle AdoRescent, =md this
type is cHlled conscious imitativn. This the kind with which
education is most concerned, =and which education must try to
develop. liere environment will furnieh the stimulue for the
unconscious imitation, but counscious imitation needs training,
Young people then do not imitate everything and everybody, but
only those thinge which they think are superior to themselves in
some way. (1) Whether the object of their imitation is truly
superior depends on their perspective, which it is the duty of
ethical educ=tion to train in the right direction. They will
certeinly imitate something, so it i1s important to see that they
imitsate the genuinely good things in life., It will not only be
necessary to put goodness, truth, =a2nd beauty before them, but
these things must be made to appear =28 superior values, To do

this the leaders must look up to such things themselves, so that

(1) BEllwood, C.A. Introduction to Sociml Psychology, Ch. X
and Harlatt, E4rl, c2aess notes in "Principles of Moral
and Religious Education," 1926.
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the young people maxithey value these things themselves, In other
words tne leaders must"practice what they preach", if they expect
their preaching to be effective,.

Another very important theory is, that what is exercised,
everything elee peing equal, grows and becomes strong. There is
then no effective form of descipline except self-discipline, ethic-
ally spe=aking, Moral education must be the education of nurture of
character through activity, so the habit of moral discriminatien,
and the power of decision must become active, The only form of
activity that has moral wvalue is voluntary activity, so the teacher
mist not merely help the child to form habits, and expect them to
function all through life, This especially should be watched if
the child has not understood the reasons for the habits, or if he
does not like the habite, that is if they are opposed to his inst-
inetive tendencies,

Another well-knovn fact about the adolescent, is that In
learning he proceeds from the known to the unknown., Teaching has
often been begun with the farthest thing from life, =nd gradusally
brought back to 1l&fe itself, It should begin where the student
is now, and then proceed as far as possible. Another mistake has
often beem made , that of not taking him far enough. The human
mind can grasp almost anything at sixteen, for the development of
the brain stops about that time; and the further development of
the mind depends on exercise rather than on further brain develop-
ment, The adolescent likes to struggle with big problems, if he
can see any reason for the problem at all, He has curiesity,
ereativity, and imagination, so let him develop them, or else they

of
will not develop norm=ally. The t&ﬁkﬁFhB teacher is to find big
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problems which may be made personal problems for the studentd, =nd
then to hedpthém to see all around the problems, Revolts never
come from those who can see all the sides of a problem, but reforms
do. 8o it is wise to give the student the most comprehensive view
of as many problems as possible, and let him do the solving of the
problems, In this way he will come to see the implication of his
owvn actions,

Not many years ago faculty psychology was teaching the theory
that everything lesarned went into its own separate compartment; that
will, imagination, memo ry, =md =11 the functions of the mind were
complete in themselves and had no connection with each other,

So the study of arithmetic had no relation to the study of reading,
and reading had ne relation to history. But i€ has been found that
the mind works as a unit, =and that the student must learn the links
from one subject to another, Seo in the teaching of morality; it
mist be linked to all other subjectistudied and to all phases of 1life,
The leaders of all times have been those vwho were the exponents of
one great big idea, and linked all else they learned to that one idea,
They were not one-sided, but'thnr organized their knowledge and their
life around one central ;;;iil So ethice must be made the big central
motif of life, =nd civics, history, English, science, and all other
subject matter should be organized about it, This is vwhat is meant
by giving the yuuth big ideas, and a chance to see the implications
of all his actions,

The emotions of the adolescent are quite unstable, =nd the
leader must be calm at all times, in order to act as a steadying
influence. The youth needs a certain amount of excitement in order to

provide an cutlet for this extreme emotional energy, cut it should be
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of the kind to help in building a balanced 1ife, not of the kind
which will draw out the worst emotions, This is the age when suicided,
hoboes, insanity, =smd various nervous disorders develop,,s0 it is =a
very important time in the emotional 1life of the individual.. This
means that each student receive a great amount of personal attention,
and sympathy.

Physically, The physical growth has about ceased at fifteen
or sixteen yezre of age, and the body is now storing up power =and
energy. This makes the adolescent eager to be doing something which
useshis surplus energy. In fact he needs some violent exercise to keep
hie body developing, but care must be taken else he will overstrain
his new powers, There is perhaps no time in iife when the individual
is so attractive physically, They still bear the beauty and vivacity
of youth, with enough of the promise of maturgty to be quite charm-
ing, =2rnd show their omn individusality.

Socially, The social development of the Middle Adolescent
is shown in their love of a good time, which usually includeé a
*"big crowd® of both sexes, Whatever it may mean, it is the most
compelling urge of this age, and calls for infinite care on the
part of the leaders. This social urge makes social service a
great attraction, yet it increases tne danger from the social evils
of the community. The ethical training can have its center a
social appeal, as that will be the field in which many of thelr
problems will lie., The youth are preparing to be democratic
citizens, s0 it i®s well to have them practice democracy while ihn
school under efficient supervision., This can be accomplished by
having them organize student gowvernment, instead of having the
gchools remain a small asutocracy, with the teachers as the sutocrats,

The middle adolescent is usually quite proud. This trait
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¢an be utilized by teaching social usage, =and urging pride in his
manner, his home, school, church, and community, He may become
dissatisfied with his surroundings and want some extravagant and
exciting time, He may even waqt to leave home to try his puwers .
against the world., He wiliﬂﬂﬁve passed the hero stage entirely,
so that if he can be brought in touch with great men and women
he will receive a great benefit from this acquaintance, He likes
to have responsibility placed upon him and will work hard if he
is "in charge of" any particular project. Weither will he have
outgrovn his group loy=2lty. So if the leader of the group can be
troined to lead the group in the right direction, the group will
need little further attention,

Spiritually, This period is one of great religious
significance, They begin to test their religious concepts, If these
concepts do not correspond to their view of life, they will be
discarded, but if their religious training has been intelligent
they will begin to idealize it, and will live by it as consistently
as possible, It is the period when they think they can deo anything,
Even though their ideals are so high that they can not attain them
at once, they do not lose hope, but think that they can reach the
goal sometime, Even their friends and fam ily must pase the test
of their ideals and if they fall short, they will probably lose
some of their influence over the yougn people, But =2s soon =28 the
adolescent learns how hard it is to live up to his own ideals, he
will have more tolerance for those who have tried and failed, This
trait has been the cause of calling the adolescent, passionately
idealistic, The adolescent's ability te think in sbstract terms
enables him to have a new ap.reciation of atmosphere and beauty

in religion, BSince his emot ional control is unstable however,
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the real task is the beautifying of emotion, =nd ensbling him to
get a rational control of his emotions,

The adolescent is not thinking of the present alone, now, for
he wants to settle his life purpose =nd his life work, Someone has
gaid, "not what he knows, but what he loves, is important.® This
is true, so if his life purpose is good, he will undoubtedly choose
a fitting life-work, He will appreciate help in discovering things
which need doing for the good of humanity.

He is quite mystical and will respand in a fine way to the
beautiful in anything, to the inner values of life, and to the ideal
of living, Yet the next minute he is quite practical, =nd will be
asking wili it work, All of which goes to prove that he is now
interected in everything whicha:cti?l and alive, and his interestw
are as broad as the world, 8So if a thing can be made to live, it
will be sble to get his attention, and if it proves to be true he
will follow it, =mmd if it 18 also besutiful he will love,it, =nd if
it is good he will live for it,
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Part 11,
Presentation and Selection of Material
for a course in

Ethica for the Middle Adolescent.

I. METHODS OF TEACHING.

Present curriculum ve, a new course of study. We have seen that

ethical training should be given to the Middle Adolescent in the
United States, Now we must how to go about thie training, The first
problem will prahablf%;hethnr:it shall be taught in the present
curriculum, or a new subject added,to the already crowded curriculum,
or whether the curriculum shall be entirely reorganized, Ve have
seen that tne foreign school®were not over enthusiastic about their
special classes in ethical training, but it may have been the fault
of the teaching and not of the plan, We have seen that the experi-
mental work in the United States, while held under ideal situations,
would indicate that much could be done under average conditions to
improve the moral conditions in the United States, by the direct
method of teaching morality.

It would seem to be the wise plan to have one teacher who
was an expert in teaching ethice to conduct a separate class for that
subject, But she should at the same time be able to correlate the
ethical training with =211 the other subjects taught in thne schoel,
This would be easier than for every teacher in the high wchool to
know what all the others were doing, and slseo to add moral lessons
to her own work, and correlate it with the moral lessons of all the
other teachers, The teachers should be enough interested in their

pupils to want to teach them the best methods of conduct, but often
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they fail to do it, Also many of them do not know how to teach ideals
and attitudes, Many of them would not even know very much sbout
the moral situations in the various walks of life, for they would
not have made that a subject of study. VYet, the trouble with the
schools at the present time is that they have too many subjects te
teach, until there can be only a few minutes a day given to each
subject, This is making much of the work superficial, Many pupils
are not getting anything well, =and have only vague ideas of many
things passing through their heads, Surely we dare not add another
burden to this already over-burdened task, Yes, I believe we dare,
but only for the time, This will only be the beginning of the
reorganization of the entire curriculum, This reorganization rmust
be made on the basis of the new psychology, that the mind works as
a unit, There need not be classes of arithmetic, spelling, reading,
history, geography, physiology, ethiecs, government, language,
and al| the many other subjects, All these things can be taught in
one process, organized around the major situations of life, This
does not mean that these things will not be taught, but that they
will not be divided into the sectians, as the faculty psychology
caused them to be divided, out they will all aid in the one project
of living., This does not mean that vecational schools will be the
method, for certainly the mere earning of a living is not the chief
thing in life, even though it does occupy much of our time, The
schools will be organized around a central unit, which will undoubt-
edly be some phase of moral life, The theme might be something like,
Better Living, Firet Thinge First, The Higher Self, Serving Our

Fellovmen, The True American or some such ideal, The name might be
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local, but the ideals should be the same throughout the school

system, which should be a natiuvnal system instead of the present

state system, History, science, language, mathematice, =snd =2ll the
. artistic and ethical elements would then be used only in so far as

they would helpthe youth to see the real values of life, and to find

his place in society. The course would be both more practical and

more idealistic than it is today, It would be more practical, bessuse

it would be more directly correlated with life, and yet more idealistdc

in that it would have for its aim the fuller life, It would =lso be

a unit, not a collection of units tied together by time and place,

It would make the teacher's work more complicated it is true, but

more interesting, =nd more a part of her life, But until the time

comes when this reorganization is actually completed the young people

must not be neglected, Therefore the most feasible plan at the

present time seems to be an extra course in ethics, with all the

teachers imbued with the ideal of creating character rather than mere

"intellectuals®,
Teaching methods, suitable for Senior High School, Teaching

at first seems quite simple, for it is merely thought of, as the
giving of knowledge from one person to another, But that is not all
there isto the process, and neither is that so simple as it seems,
Teachers from time immemorial have attacked teaching problems with
mich work and skill, and yet there are few laws of teaching today, on
. which all educators agree, But one thing is certain about teacning
adolescents, and that is there must be variety of methode., A ny one
methed will lose its effectiveness if it is used constantly., This
is one reason that teachers need refreshing frequently; they get inteo

the habit of teaching by one method 211 the time,
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There are two chief ways of imparting information, namely:
the method of reference to suthority, and the method of development
from facts slready known, Under authority, will be found all the
information given to the student, whether by teachers, books, or
some other source in which the student's efforte are largely
centered on the understanding and retantion of tune material, Under
thé developmental method will be =1l those proceduree in which the
pupils' efforts are centered upon deriving, éeducing, or developing
information for himself, The best teaching will probably be such a
complete mixture of both, that it could not be so classified, but
the differentiation is necessary for study of the different possible
methods,

The authoritative methods, may be listed as, telling, text-
book, =nd direct sensory presentation. The developmental methods
are represented by the deductive, inductive, and the Socratic methods,
Bach group has its advantages and its disadvantages, which aru.quita
well stated by Douglass, from whom I shall quote,

"Superior pointe of t..e authoritative type of method,

1, Things c=2n be told much more quickly than they canbe develoed,

2. A logical organization can be better preserved,

3. Authoritative methods can be more successfully employed
by teachers of mediocre ability,

4, Digression is not so likely to occur,

5. Authoritative methods may be used in situations wheme it
is impossible or highly impractical to use developmental methods,

6. In many instances the subject-matter is not of sufficient
importance to warrant the increased expenditure of time, or is of
itself of such interest =and ease of understanding that authoritative

methods will produce satisfactory results,

Superior points of the developmental type of method.
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1, Increased vividness of presentation is likely to result
from the activity involved in the development of a problem or idea,

2. In the developing process, associatiuns are established
which promote retention and which contribute to perspective,

3., Because of the type of procedure followed, information
developed=- that is, rules derived inductively- are more completely
understood,

4, If the information is foggotten, 1t may be reconstructed
by developing it ag=ain,

5, Of as great value in most instances as the information
itself are the values of such by-products of the developing method =as:

a, The hbsit of thinking for one's self,
b. Increased skill in thinking for one's self,
¢, Increased confidence in one's conclusions,

6, Increased interest usually accompanies the process of devel-
oping facts for one's self,

7. Developmental methods afford a better opportunity for study
of the individual child and the class, their manner =nd methods of
tninking, quality of temperaments, etec.” (1).

These advantages will show that the developmental methods are
probably the h:::f::thnds, but that they will take more time, effort,
and training on the part of the teacher,

The telling of lecture method is one of the oldest and one of
the most abused metnods, It has been said that it should NEVER be
used above the elementary classes, but this is probably too dogmatie,
That it has been used too much is probably the most serious objection

to it, There are advantages to the telliing method, however, when it is

(). p. 4563 are taken from Douglass,H.R, Modern Methods in
High School Teaching, (either directly or indirectly,)
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not followed too long, or too often, TFor example, the teacher can
offer the student material not to be found in the text-book, or evem
in the library, or which would take too long for the student to
collect, Some matter which would otherwise be dry and uninterest-
ing can be rendered living matter if it receives the vocal inflect-
ions, Some work which is too hard for the student can be made more
simple by the choice of words and the proper explanations as the
teachers tells it. The German schools, which are models of effect-
iveness, employ telling much more than the modern American schools,
Telling can give the connecting links needed for a synthetic view
of the class work, links between classes, between reports, or be-
tween topice. It can give the illustrative material which will
render the work more vital and true to 1life, and thus help to
arouse attention and interest, It can also keep the logical out-
line of the course in the center of attention,

Another method of teaching, is by books, Reading sallows
more time for the individual tnﬂiay en any point which puzzles him,
and it allows him to see the logical connections, It is saving of
class time as it c=d all be done outside of class time, But if the
reading is from the average text-book it will be tiresome to the
adolescent, unless the teacher builds extra matérial on the textual
material =nd makes it live for the student, by the teliing or devels
epmental method, Reading is helpful =also, because many of the
modern books employ such valuable pictures, maps, questions, =nd
summaries, which enable the pupil to get connections built up about
the material,

These extra devices may be called another method ot teaching,
the visual method, The most worthwhile learning tazes place when
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vivid imagery accompanies the learning of the verbal symbols. That
is concrete learning is more economical than abstract learning, The
commercial world discovered this long ago, and today there is
extensive advertising with pictures and charts takinz up mostof
the space, Pictures, drawings, =nd diagrams will be attended to
with much more unity of attention, than will the printed page, amnd
since atftention is one of the important phases of the attitude of
the learner it stands to reason that they will speed the learning
process, Images may be stimulated more quickly through pictures
than through words. These images =also last longer, From this
summary it would appear that most instruction should be visual, but
experiments have not proven that to be true, The value of the
sensory instruction secms to depend on the nature of the material,
and the character of the pupil's previous scquaintance with the
materials, Not all things could be presented to the senses, and
they do not need to be, If the materials are not well adapted to h
the intended use, they may =.so fail in the effectiveness, Too
mich sensory materiad may remove the necessity for abstract think-
ing and le=ve little for the imagination, it is true. That is not
a more likely fault however, than we flaced in the prevailing type
of verbal lesson, It is scarcely necessary to say that visual and
sensory instruction should not take the place of verbal instruction

but should go =along with it,
The developmental method, which is a2 newer method than the

authoritative, is an attempt to take the attention and effort of the
student from satisfying the demands of the teacher, and place them
on the promotion of the learaing. In other words it attempts teo

make the material to be learned a part of life, It is also an
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attempt to reduce the smount of compulsory learning, since the
attitude of the lesrner is such an important part of the learning
process,

One of the first methods projectdd along this iine was the
problem method, This was an attempt to give the student a definite
goal toward which to work. Psychologists are beginning to believe
that to perform t=sks not in themselves interecsting or of known
worth, develops divided attention, leoss in efficlency, and unfav-
orable attitudes toward the subject matter., John Dewey says, "We

mey recepitulate by saying that the origin of thinking is some
perplexity, confusion, or doubt., Thinking is nat a case of
spontaneous combuSion: it does not occur just on"genersl principles®
There is scomething specific which occasions and evokes it, General
appezals to a child (or to a grown-up) to think, irrespective of the
existence in his experience of some difficulty that troubles and
disturbs his equilibrium, sare as futile as advice to 1ift himself
by his bootstraps.” (1) The old adage, "necessity is the mother of
invention®, seems to be 28 true of mental life as of physicsl.
The fact that we are never satisfied is our own ssalvation., The
problem-golving method then msy be said to consist of the raising
of perplexity or doubt in the mind of the pupll, and then supervis-
ing the efforte of solution, It is an effort to make much of
géchool thinking approximate the thinking of out-ef-school life,
in its earnestness, vigor, and enthusiasm, The authoritative methods
tend to crowd out opportunity for original thinking and the devel-
cpment of initiative, The use of problems in teaching is not restrict-

ed to my set or formal method, or to any one teaching plan. The

(1). Dewey, John, How We Think, p. 13,
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essence oI Ghe proviem meivuovu 48 Jue putting or Jhe =v.dent iunuo
the questioning sttitude toward his work. That is, it causes him
to experience dissatisfaction or desire which can be satisfied only
by the solution of problems which entail effort and thinking,
The teacher must help him in the shaping of his problem solving
so as to cause him to =cquire information, attitudes, habits, skills,
and ideals which are desirable,

Different teachers use different procedures in attempting to
attain this situation, The tescher sets the problems, =nd the
goals are set by the problems, themselves, A lerge variety of
reference booke, and materials are placed at the disposal of the
pupils, =2nd they =re given some training in the use of them, The
class period may be spent in various ways, in the reading of refer-
ences to which it is impossible for all the cl=ss to have access,
to discuss individual findinge, laboratory experiments, etc., At the
close of each problem the solutions are carefully summarized, by
pupil reports, teacher lectures, =and demonstrations,

After the problem is stated there are three general methods
of solving it. One is by the trial and error method, which will be
the lesst economicgl, but the one which the students will use until
they have been instructed in other methods. If it be a specific
problem vhich c2lls for the application of general laws, definitions,
rules, etc,, the mental procedure should be of the deductive type;
but if the problem is to determine the general law, the procedure is
inductive. The practical procedure is the same for both these
methods however, the direction of the work being the chief difference,

When the solutions of problems take on certain aspects, they

become projects, but just what aspects determine when a problem
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becomes a project is hard to define, There are usually seversal
related problems in a project, Stormzand suggests that as long as a
problem is solved by a strictly mental process it is a problem, but
wﬁbn it is solved by the physical, the materisl, or the practical
it h=s become a project. Tiis distinction ie not always accepted,
but it will at least show how close the relation is between prob-
lems and projects, Many writers believe that there are prodects on
the intellectual plane also, but we will not attempt to settle this
controversy, even were it possible, The underlying principles of
procedure for problems and projects are essentially the same, They
possess, the same values, and their merits are based on the same
psychological facts, Douglass defines the characteristics as follows:

#l. The activity is a unit.

2, The activity is carried on in a natural snd lifelike manner,
independent of logical dividions of subject-matter, free from
academic artificiality and formality, =and in a natural setting,

3. The lemrner approaches the task in an attitude of purpose-
fulness; it is a self-imposed task, rather than one imposed arbitrarily
by the teacher or the course of study.

4, The activity is simed at definite, attractive, and seemingly
ettainable goals, The activities of the learner grow out of the
purpose or goal.

5, The learner marshals his own activities and plans and directs
them assuming responsibility for his efforts and the success of his
activity.

6. The nature of the sctivity is such that the degree cf success
it att=ains is apparent in an objective way to the learner, and is neét
dependent upon the judgment of the instructor.”

Another method of teaching has been gaining adherents recently;
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the individual plsn, called the Dalton or the contract method, This
arose from the experiments with the Intelligence Quotient, which
showed that in the same class there were students of widely differing
abilities, which should be taken into account in the teaching methods.
At firet those students which were unusually dull or unusually
brillisnt were put into separate classes, but this seemed to accent-
uate the weakness of the lower students, which was not a good idea,
The Dalton plsn was then worked out, in an effort te allow each pupil
to go as fast a8 he would and could,

Under the Dalton plan the work of the year ie divided into
monthly units. At the beginning of the term the student is given
his monthly assignment, called a "contract® for each subject to be
studied., As soon 28 all these contracte are completed, contracts
for the second month are given him, In each contract detailed
informetion a8 to topics, problems, exercises, written work, refem
ences, memory work, and standards are given,

There are fo recitations in this method, All classrooms are
laboratories to which pupils may go at will to werk under supervi-
sion, The student may work =s long on one contract at any time as
he pleases, Group conferences are held in some schools which have
adopted the Dalton plan., Objective and definite means for checking
the progress of the students is one characteristic of the plan,

This is done by graph redord cards, Douglass summarizes the
features and limitations of the plan as follows:

*"l. Individual progrees of each student in each subject.

2. The direct responsibility of each student for his owm
progress.

3., Opportunity for initiative in planning, =and carrying on
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to completion the contract =ssignments.. . . « Limitations, in
addition to those common to 2ll plans of individual instruction,
are;

1, The opportunity for the irresponsible pupil te leg,

2. The necessity, on the part of the instructor, for very
careful organization of =11 coursee and the formulation of contracts,

3. The orpertunity for mutual help among pupils, which may
not always be used to advangage.®

This plan in modified form is today employed in a number
of schools, but like any method its success lies with the teacher,
and her aptitude in putting it into effect. None of these plans
will work themselves, and none are® fool-proof®, As was suggested
in the beginning of the discussion of methods, none of these plans
will be applicable to all groups, teachers, subjects, or ages,
Fach teacher should know how to use all of them, and apply esach
whenever necessary. But practically all suthors agree that some
form of the developmental method is best for the ethical training
of middle adolescents, This is b8cause ethics és 8o easily
becomes merely theoretical, and not a part of life; when it might
ne% as well not be tsught,

There are other teaching processes of which much might be
said, but they are largely modifications of some of these methods,
80 I shall only name & few of them, The question method, in its
various forms has been developed in relation to almost all the
major methods of teaching, The soclaslized recitation has been
discussed and experimented with quite extensively the last few

years, Supervised study has been used by the majority of schools,
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and has been found to be useful in almost all the types of teach-
ing. All teaching methods have the problem of review, examinations
and marking, the use of the standard achievement tests, and I.qQ.
scales, But since these apply to sny of the methods of instruction,
and since they would take more time and space than I care to devote
to methods I shall not go into their respective merits and 1limit-
ations, It is apparant however that examinations, and grades are
the lesst important part of ethiecal training, =2nd in fact most
educators think they should not be given at all, I would not use
grades at least, for that would tend to make the work academic rather
thanas matter of vital living,

The same laws of learning operate in the moral field however
that operate in all other types of conduct, That is, the life as
well as the mind is a unit, Habite of conduct, in order to become
fixed and stebke should be accompanied by satisfying results., The
use of =2ny situstion-response connection tende to strengthen it.
Suggestion plays a large part in bringing about moral ideals, as
well es in other fields, So the campanions, family life, and gen-
eral environment of the youth are important factors in the learning
process, It i natural to connect special habits with specisl sit-
uations and te fail to see the generalizations, so these general
laws must be made clear,

There will be great differences in the individuals, besides
the general differences of time, place, =nd age, There are the
differences in suggestibility, in pSwer of apprecistion, in interests,
in thinking power, socials contacts, and will-power, so that each
student will need as much personal attention as possible, This can

best be given in the home, but we have seen that the homes have faoiled
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to give much attention teo moral training in the last few generations.

Practically 58 percent of the people of the United States do not
profess any church membership, so the church cannet do justice to
the task, The school then must tkke up the responsibility of
reaching all the young peeple, and training them morally, and making
them safe citizens of a democracy, with the added task of giving

them as much personal supervision as is poesiblyp,

11, SELECTION OF MATERIAIS.

General contents of the course of study, After the teacher

hae decided what methodes she will be able to use, she will have

the problem of deciding what materisls she can use, Her course
will probably be partly outlined for her, btut she will lmve all the
details and points of emphasis to arrange, The subject-matter for
ethics covers the entire life of the individusl, and ite content
covers the entire range of human life, This seems impossible, but
we have already ruled out any strictly sectarian religious matter
from high school teaching, and also any purely theorebtical matter
which cannot be definitely linked to some 1life problem, in which
the class has a specific interest, I have already stated that the
adolescent likes big problems, and that he thinks about those
things which have a direct bearing on hie present life, He proceeds
from the known to the unknowvn in learning, and moves from large
problems to the more detailed ones, Since he 1s only now beginning
to be interested in his world relations, dnd is now realizing his
true self, the materizl has a logical center, the Self. Around

the self are grouped relaticnes to school, home, community, govern-

ment, a2nd all the world., These connections imply the relations of
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Self to superiors, equals, inferiors, employers, employees, friendy,
and strangers, One semester could well be used for the study of
vocational ethics, if there are not too many choices among the

studente to give any of the varioue vocations time enocugh te amount

to anything, Then the outward manifestations of the cultured person,
80 called etiguette should receive some consideration along with
the other relations,
This outline seems to center around the self, but this does
not mean that the teaching will be selfiskh, It will only show
that the real self ie not complete until it has identified itself
with the largest relations the world has to offer, Hope must be
developed in humanity. One of the chief faults in modern life
is that the oppressors cannot SEE their victime, For as Robert
Louis Stevenson said, "If we 2ll ate at the same table, noone
would be allowed to starve,® So the personal element must enter
into 811 l1ife situations, The teacher will be working for increased
respect for fellow-men, a greater respect for lovely character, and
above 2ll respect for one's self, Although it is necessary to
give some moral standards, care mist be taken not to codify them,
but to give only the ultimately right modes of action, A good
question to help keep one from the code idea is, what would happen
if everyone should act in this way, meaning ethically of course,
Then the ethics course should be built around the needs of
the particulsr group., The only way to know what needs should be
stressed is by using some experimental tests of character, There is
no value in teaching for =any long pericd of time any subject with
which the students slready have shown themselves to be well acquainted,
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A personal record card should be kept for each student so
that the teacher can check up her own work, Frequent true-false or
multiple choice tests will aid in keeping this record, This method
is most essentisl,t his being the only method which the teacher hasas
at her camnmand when she does not give examinations or grades,

There has been much di fference of opinion of the value of
biographical material in the study of morality. GSome think thmt if
one connects his ideals to persons they will be more effective, Others
think that the personaiity of no human being 1s perfect, so that the
connection would be less than perfect, while the ideal abstractly may
be perfect, ©Still ofhers think that if a student gete one character
which appeals particularly to him, he will try to emul=ate him in
everything, and will lose his own individuallty., Also if all historic
characters are used the student may get the idea that all the good
and great characters lived in the long ago, However if those in the
public eye todsy are studied there is always the chance that they
may not prove themselves to be on so high a plane as their present
conduct portrays, This may cause some students to lose some of their
faith in morality, or in humanity., So if biegraphy is used, it must
be handled very carefully.

So individual, social, civic, and vocational ethics all have
their plece in the moral education of the middle =adolescent, with
sufficient etiquette added to render the students able to =ppear
like the gold which they are, and not appear as brass,

This training need not be given wholly by text-book inetruction
even though direct instruction should be the medium, It may even be
poseible that the students will have no definite text-book, but will

be sent to many references, and to many experiments, It would be
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better to have no text-book, than it would be to confine the
teaching to any text-book, The teacher should have a text-book
or at least = good outline to keep the course progressing toward
a definite aim,

The schools as now gener=aiLly organized are not democratie.
They were largely borrowed from asutocratic gnverﬁﬂu&m&a gso one of
the first problems for the ethics class will be to help reorgai-
ize the school into a democratic institution, Many attempte have
failed in this project, but they have largely been due to two
causee, Sometimes the faculty has been afraid to give enough free-
dom to the students to render their work of =ny benefit to either
the students or the faculty. This situation lessens the interest
of the students, and causes them to lose confidence in their own
abilities, Another cause of failure has been the attempt to
give students entiredy freedom following a system of strict author-
ity in the elementary schools, The idea of self-government must
grow gradually, as any other idea, And as in all other things
the high school work must be built on the elementary school train-
ing. But when self-government has been tried seriously and scientif-
ically it has proven to be quite successful,

There should be some cl=ass discussion of loecal, personal and
civic probleme; with questiuns printed and written answers required;
research and experimental inquiry into the value of morality;
study of the standards of morality in the community; definite
attempts at helping to clean up any immorality in the community,
and any other problems which may have loeal interest,

The teachers in the entire school should be given definite
instruction by the ethics teachers as to sclentific methods of

giving moral instruction in connection with their respective subjects,
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For if none of the other teachers steress the moral iife the students
will get the idea that no one is inteérested in morality except the
ethice teacher, who is getting paild for teaching it, This ideas
will tend to make ethice just another subject to be learned,

There should also be some inspirational literature, to which
the student if frquently sent to get the opinions of well-known
writerx upon the question of character, These books will often be
of as much importance as =2ll the rest of the course, for they will
help inspire both ideals and will. Such inspirational books have
often given youth a new view of life, and their contribution should
not be neglected, Such booke have often been regarded as a sign
of the weaknese of a course, but now that we have seen that it is
no longer considered a sin to be un-academic they will come inte
their rightful place, Lectures from wéll-known and inspirational
speakers should be secured whenever possible, Pictures, moving or
any kind available can be used most effectively, In fact slmost
any life situation may be studied with value to the student, in one
of m=ny ways, for the more he learns about such situations the
more able will he become to judge situations in which he will
find himself,

Text-beooks availsble, If the teacher is to use a text-
book, or if the students are to have access to one, we should
have some idea of the available material and its merits. 1In
going through the reference books listed on several state, and
local school curriculum sheets, and young people's books on the
publie library cards, I found that there were comparatively few

books which dealt with ethice directly enough to be valuable texta.{lj

(I). |JMassachusetts, Indiana, and California, suggested reading
lists for high schools in moral conduct, for 1927-8. (not yet in
print.) Also New York City, Chicago, and Indisnapolis Board of Fduc-
ation liste. Boston Public Library, Boston University Library, "ethics®
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There were some sxcellent booke on etiquette, some of =2n inspiresé

tionsl nature, several on civies, and quite a number of recent books

on vocational guidance, There are several books in the genersal

field, which cover a1l the various phases fairly well, written

especially for elementary schoeole, for Junior High Schools, and for

colleges,

Of those few written for Middle Adolescents, most of

them were written before the World war, and there have been so many

changes in industriasl life, civic life, and international 1life,

geince that peried that these books were decidedly out of date, By

limiting books written eapeeially for Senier High Schools, since

the World war, and since the many new experimente in psychology and

educational methode have been completed, I found practically none,

Consequently I have taken some of the more recent ones, written for

either High School or Church School Middle Adolescents, as the

baeis for evaluation of the present text-book material,

The booke which I have selected on this basis are:

1.
2,

Se

8.

Cabot, Mrs, E.L.,=-=-=Everyday Ethies,
¥.Y., H, Holt Co,, 1906,
Engleman, J.C,=-==Moral Education in School and Home,

MacCunn, John----The Making of,Character, (revised edition)
N.Y., MacMillan Co., AR@8 1913
Peters, C, C, == Hum=m Conduct,
¥.¥Y, Macmillan Co,, 1918
Lesson Quarterly, The World a Field for Christian Service,
Methodist Book Concern, 1912,
Lesson Quarterly-~The World a Field for Social ILiving,
8t, Louis, Christian Board of Publication, 2938- 1925
Construction Studies, Problems of Boyhood,
Chicago, University of Chicago Press, 1915
Beacon Series, Our Part in the World.
Beacon Press, 1918,

In order to evaluate these books with any degree of accuracy

it is necessary to use some kind of a score card., I found two score
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carde for religious text-books which are possible for scoring
ethicald text-books, These two score cards are not adequate for
ethics text-books, but they seem-to be the only ones which are
even partially applicable, These two cards are almost identical.
They are the Peters (1), and the Betts, (2) score cards, Their only
important difference is that Betts gives 400 points to content,
while Peters gives 270 points to content, with the other 130 points
divided among the other four dividions, Since the Peters card was
the result of twenty-seven educators'and ministers' work, it should
be 4ke most accurate, It has been more generally used, so that
books scored by it can be more carefully checked up with other
books, which have been scored with the Peters score card, The Peters
score card is more fully explained, with very detailed directions
for its use. So on the whole, it is thu.mnat applicable for my
purposes,

This chart, will evaluate the books, for both teachers'and
pupils'! books. Some of the books, have no part for the teachers,
80 they will receive a relatively smaller score, In other words the
material in a given book may be excellent for the pupil, yet the
boock receive a small score, because it is not couplete for a school
text-book, If the book were perfect in every way, acvording te the
score card, it would rate one thousand points, There are few books
which would rate perfectly however,

In the evaluation chart I shall refer to the humbers of the
texts, (28 given above,)also to the numbers on the score card,(given

on the next page),

(1)Peters, C.C. Indiana Survey of Religious Education, Vol. II
!""342"#f| P-llﬂ ff.
(2) Betts, G.H, The Curriculum of Religious Education, », 342f%




The Score Card.

I. Nechanical Features,

1, Type, (size, leading, spacing, etc.)

2, Attractive page, (clear print, margins, artistic
spacing arrangement,

3, Pictures, if any, Sartiatic value, and megéhan-
ical value,

4, Organization of page, (paragraphs, convenient
display, sequence of paragraphs)

6. Make-up, (attractive, and durable binding,
good paper,)

II, Style.

1, General literary vafime, (diction elegant, clim-
axes, "pull® of dramatic and human ele-
ments, polish, and strength of style)

2, Style appropriate to age groupe, ( in vocabu-
~ary and method of attack, complexity ete,

III, Pedagogical Organization of Lessons,

1, Aim, definite, attainable, clearly and simply
sdated, provision for effectively and
gracefully getting it accepted by the
pupils, organization sbout the aim,
definitely cliuched,

2, Type of organization of the lessons, didactic,

story-borne, problem, project, articulated

with interests and “apperception mass® of
pupils, cumulative organization,

3. Provides for controlling study, effective assign-
ment, questions for study, home references

and check up, supervision of study, re-
warding home study,

4, Provides means to insure functioning »righs$
aisitudes of the instruction, clarifying
illustrations, references, maps, charts,
pictures, etc., motivating right attitudes,
drilling and motor responses, training in
applying principles, provision for con-
trolling practice out of school, good
historic analogies and generalizations,

5, Provision for enriclment of experience in ways
not directly related to aim, but not
antagonistic to it, in art, music, liter-
ature, vocabulary, and handwork.5

IV, Teaching Helps in the Individual Lessons,

l, Separate teachers manu=l.

2. Valusble supplementary teachers helps, for
perspective, professional, story, etec,.

3, Teaching suggestions, on emphasis, pupils inter-
est, conduct, and preparation of lessons,
assignments, and study.

4, Teaching aids, questions, review, model lessons,
topice, home work, outlines, progressive
materials, ete.

62

26
20
28
21
20

45
55

56

41

66,

38

32
31

58

39,
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V. Teaching Helps in the Book,

1. Teaching suggestions, introduction, discussions
of psychological age, sociological age,
library list, teacher's reading, snd general
conduct of course, 34,

2, Teaching material, suplementary maps, chsarts,
music, dictionary, contents, pictures,
note-books or hand-work, report forms,
bibliography etc. 38

3. Provision for giving perspective, aim of course
in relation to other courses, equipment

. needed, advertisement of material, etec. 29,
4, Provision for reviews, frequency and conduct of 24,

V1. Content,
1,Fitness to age, as to aim, basic material, and develep

ing material,. 95
2, Fitness to the needs of the age, social and

psychological. 110
5, Fitness to specific aims and needs of locality

or organization. 65,

Evaluation Chart,

score card I. 1. I1X.. IV. V. VI, Vi, VIII,
numbers,

I.
1. 26 26 20 26 20 26 26 26
2. 18 18 18 20 10 18 18 15
3. 15
4, 18 18 16 21 18 18 16 8
IIE. 16 18 14 16 13 15 16 17
1. 40 35 25 40 10 30 35 35
2. 45 45 30 50 25 45 40 35
III.
1., 45 40 45 £0 30 50 25 45
2. 30 30 30 40 R0 30 20 35
3, 25 35 5 35 40 35 15 30
4, 40 45 10 60 45 45 10 35
1?5' 25 35 10 35 30 30 5 15
1. 32 32 iR 32
2, 10 25 25 20 25
3. 15 5 35 30 8 34
4, 30 15 35 35 5 30
V. :
1. 15 5 5 30 30 10 30
2. 5 10 15 8 10 5 4
3. 10 20 ;'
4. 5 4
vI.
L 85 25 15 90 50 85 8
2. 90 85 100 85 95 Qg ;g
3. b5 50 50 60 50 50 60 65

633 480 373 663 606 768 494 693
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The results of the charting place the books in the following

order, 1, Christian Board Quarterly,
2. Beacon series,
5. Peters,
. Cabot,
Methodist Book Concern quarterly,
Constructive series,
Engleman,
. MacCunn,

O=2 e
.

This is charting them =28 complete text-books, for the teacher and
pupil, but it will be seen that the teacher's quarterly in the
Christian Board, and The Beacon Series helped greatly, in giving
them the best scores, As far as the pupils themselves are
concerned, Cabot and Peters were the best, MacCunn is a very

good bhook, but it is written for the teacher, and never intended
to be used for a text-book, but it is listed on some of the lists
as being good for Adolescents, It is good for an adolescent teacher,
Engleman, =2lso i8 an excellent book for the teacher, and was never
intended to be read by the pupils., but agadn it was mentioned on
one list.

Peters, and Cabot, however wrote their books expressly for
High Bchool students, and each one has teacher8' helps incorpor-
ated in the books, and each is very good mechanically, and each is
written in very readable style for the Middle Adolescent,

The Beacon Press, and The Christian Board, and the Berean
courses are good in that they have the teachers'! helps in a separate
volume, and not in with the pup#ls' work, but the Christian and
Berean courses are printed in quarterly and paper volumes, which
are poor for church schools, much less for the publie school, which
is not even run on a quarterly basis,

The Constructive ﬁtudius, while expressly written for the
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pupils, are really written for the teacher. This book, would be
good for the teacher to use to aid in discussions, but for the

book for the use of the boys, I do not think it would fill the
. need,

of these eight books, I would choose either Peters, or Csbot for

S0 with =11 the books, something seems to be lasking, But

a text-book teo put in the hands of Middle Adolescents in the publiec
schools, I believe that Peters' book is more exact psychologically
that is Mrs, Cabotds, so I should probably choose Peter's book,
unless the local situation demanded some other type of book,

But although there is not any adequate book, for a course
in systematic ethical instruction, there are @amny inspirational
books, many booke of biography, many on sociology, civies, and such
allied departments, that will be excellent books on their respective
fields, Bo the job i8 not hopeless, just complicated,

Just a few of these books, which have been recommended very
highly, or which I have found helpful in my own Sundsy School class,
will be mektioned. It must be borne in mind however that these
books, will be more largely subject to the loeal situation than the

general text-book, (1).

. ¢1). Recommended in the Massachusetts, Indiana, California,
lists for ethiecs classes, (Board of BEducation lists) or in
Boston Publie Library list of inspirational literature, or
Sharp and Newman,"A Course in Moral EBducation for the
High 8chool} Religious Education, VII, 1912, p. 653,



Supplementary reading, 66,
Addams, Jane, Twenty Years at Hull House.

Babson, R.W. BEnduring Investments,

Barrie, Sir J.M, Courage,

Bennett, Arnold, How to Live on 24 Hours a Day,

Cabot, Richard C,---What Men Live By.

Fosdick H E -=-==Meaning of Service,
The Second Mile,

" L Twelve Tests of Character,
Foster, Eugene C,--Making Life Count.
Fowler, Nath, C.--Starting in Life,
Franklin, Ben),.,---Autobiography.

James, Wm, Talks to Teachers on Psychology.

Kaufman, Herbert--Do Something! Be Something!
Eelly, H.A, Walter Reed and Yellow Fever.

Lamoreaux, A.A.---The Unfolding Life,
Maclean, John---Winning the Front Place,
Marden, 0.Se¢--Training for Efficiency.
Hnrgan. Jaman---ihraham Lincoln, The Boy and The Man,
Theodore Roosevelt, The Boy =2nd The Man,
Hhrria, and Adamu, collectors, It Can Be Done,poems of Inspiration,
Facing Forward, Poems of Courage,
Moxey, Ha:y--a-ﬁirlhond and charaoter
Page, T ,N,---Robert E. Lee, The Scutherner,

Rafferty, W.E,--=Brothering The Boy.
Riis, Jacobe-~-The Making of an American,

Sharp, G.H. and Hiil, Mabel--- Living at ou¥ Best.
Slattery, Margaret, The Charm of the Impossible.
The Girl =nd Her Religion,
He Took It Upon Himself.
Just Over The Hill,

Washington, Booker T,---Up From Slavery.

This list is not complete, but merely suggestive of what a rich field
of material is available for ethical instruction. So with text-books,
supplementary material, democratic school government, projects of
various kinde, =and conscientious teachers, trained for their task,

a beneficial course in moral education can be built,



The aim of ethical training being nothing more nor less
than the producing of moral cheracter, should enter into the life
of every person, Since the Middle idnlﬁsuent is o0ld enough to
understand, and slso to need ethical standards, the Senior High
Schoo'! should stress systematic moral training much more than it has
since the division of the church and state in Americs, The
Adclescent not being set in his attitudes or habits, needs a wide
variety of methods in this teaching, but needs a perponderance of
developmental methods, These methods call not only for a text-book
but alsec for well-trained teachers who will be able to bring in
many local =nd life situations, and supplementary material of many
kinds, for class discussion and study. Each teacher must live
an ethical life , and should have a dynamic personality, capable
of carrying her ideals into the lives of her students., These
High @chools must build upon =211 the life of the community, and
they must build for the best iife of the world, Their methods shoilld
comprise all the natural means available, and nothing should Dbe
too complex, too expensive, nor too much trouble, if it will

assist in building better character for the future of the United

States, and the world,
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Youth is the logical time to train for life, and since the
fuller life included woral action, there should be training for
morality in the adolescent days., A democracy needs moral citizens,
perhaps more than the autocratic forms of government, ¥et the
eriminal statistics of the last few years show that the citizens
of the United States are no better, if not worse, morally than
those in fhe more autocratlic countries, Not nnl;:¢he criminal
population of the United States alarmingly high, uwut the criminals
are quite youthful,

Systematic ethical training has been suggested =28 one means
of offsetting this criminal tendency of the young people. Practically
all the civilized countries have long been interested in such a
program, =nd although none of the countries have exactly the same
problem, they all seem to agree that some form of ethical training
is essential to the welfare of the world, Many of the foreign
nations teach ethical standards with their religious training,
but in the United States, the church and the state have been
separated, so that is not a possible solution.

The elementary schools should teach moral habits, and the
colleges the theory of ethics, but if there is not also some
emotional =snd practical work in ethics among the secondary pupils,
very little real good seems to result, So woral training must
not stop with the elementary schools, but continue as long as the

schools touch the individual,



The methods of teaching the adolescent cannot be the same
ag the elementary school methods, neither c=n they be t..e more
abstract methods used in the colleges, The secondary school
methode will comprise several methods, and will follow the
psychological background of the adoclescent rather than the type
of subject matter, Whatever is taught must be so closely related
to the natural 1ife situations that there will be no chance for the
ethiecal instruction to become merely knowledge to be learned, =and
not ideals and attitudes which will function in the daily of the
future life of the student. If the method used makes the subject-
matter live in the life of the student, i1t may profitably be used,
There is very little material to be found for an adequate
text-book, which would cover all the field of individusl =and
social ethiece in a scientific manner, Human Conduct, by C.C.Peters
or Everyday Ethics, by Mre, Cabot would probably be about the
best general books to put in the hands of the adolescents, With
these text-books as the basis of the course, it should be enriched
with supplementary reading, lectures, experiments, student
government, and many other ways which the well-trained and
conBclentious teacher may find helfful, Ethieal training not

only is possible, but it is very necessary if the schools intend

to be the training ground for a democratic nation,
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