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CHAPTER I

INTRODUCTION
Purpose of the study.-- The purpose of this study is to

determine the relationship, if any, between participation in
the extracurricular activities and the personality of junior
high school students; in other words, the purpose 1s to give

a "personality picture" of extracurricular participants and
non-participants.

Scope of the problem.-- Four hundred eighty-seven stu-

dents at the Frank Ashley Day Junior High School in Newton-
ville, Massachusetts, will be involved in thils study.

The students will be listed in order of participation in
the extracurricular activities, from those who participate
the greatest to those who participate the least.

A weighted Check List of Extracurricular Activities for

the current school year, prepared by the author and a selected
group, consisting of six faculty members and fifty former Day |
Junior High School students, will be used.

In addition, the California Test of Personality, Elemen-

tary, Form A, and the Mooney Problem Check List, Junior High
School Form, will be administered to the 487 students of the

Day Junior High School,

A total of five personality ratings by members of the



faculty will be obtained for each student involved in this
study. These personality ratings will be based upon the BEC |
Personality Rating Schedule.

Justification.-- It has been repeatedly stated that the |
primary objective of education is to prepare young people to |
take thelr places in a democratic society--in a democratic ”
way of life--a way of thinking, feeling, acting, in regard to
association of individuals and groups. Hence, it 1s impera-
tive that schools focus attention on such programs as will !
foster the growth of such knowledges, skills, and attitudes, |
the total result of whilch will be a good citizen of a democ- |
racy. Harry Emerson Fosdick has aptly said: "Democracy is I
based upon the conviction that there are extraordinary possi-
bilities in ordinary people."

Recognizing the theme of the newer education to develop

the whole child, emphasis 1s increasingly being placed upon |

the extracurricular activitlies program, which, it is believedi
in a large measure, "turns the key" for mental, physical,
social, and spiritual development; it "spotlights" the indi-
vidual's talints, needs, and abilitles.

I
McKown states: "Extracurricular activities present a
|

very important and challenging setting for developing the good

citizen because they offer so many fine opportunities for the

1/Harry C. McKown, Extracurricular Activities, The MacMillan
Company, New York, 1928, p. 12.




learning of appropriate knowledge, the establishment of desirJ
able ideals, and the actual practice of functional habits.” |
Extracurricular activities play a vital role in molding

a wholesome and attractive personality; they offer vast oppor-
|
|

tunlties for discovering, developing, and perfecting praise-

worthy attitudes and skills.
Therefore, if our secondary schools are to graduate in- |

dividuals who have learned how to be free, in the larger '

sense, they will have to concern themselves with the develop- |
ment of self-discipline, self-reliance, group approval and

group disapproval, with group concern regarding sensitivity oﬁé
injustice and equality, with group concern regarding human h
motives, aspirations, discriminating appreclations, and with H

a wide range of human values reflected through the democratic?

|
spirit of cooperation and compromise.

In accord with the above feelings, the writer believes |
there is a need to better determine the relationship of par- &
. i |

ticipation in extracurricular actlivities and personality ad-
|

|
. 'i
justment. |

Procedure for the study.-- Prepare a weighted check listr

of the extracurricular activities now being offered at the Daﬁ

Junior High School.

Administer the Check List of Extracurricular Activities |
to all students.

|
!
Determine the total scores obtained by each student on r




item rated. Determiﬁe the total average score. I

the Check List of Extracurricular Activities.

Select the 27 per cent or 131 students who obtained the
highest scores on this weighted check 1list. These students
will compose the upper criterion group.

Select the 27 per cent or 131 students who obtained the
lowest scores on thilis weighted check list. These students '

will compose the lower criterion group. |

Administer the California Test of Personality-Elementary,

Form &4 and the Mooney Problem Check List, Jupior High School |

Form to all students.

Score and tabulate the results of these instruments ob- ;

tained by the students 1n the upper and lower criterion groups

Using the BEC Persopnality Ratipg Schedule, secure five |
faculty ratings concerning the personality adjustment for each

student in the upper and lower criterion groups. Tabulate re-

sults. Then, compute and tabulate the average score for egach

Through statistical analysis, determine the significant
differences 1n the results obtained by students in the upper

and lower criterion groups. Note the findings. -




CHAPTER II |
REVIEW OF RESEARCH

Introduction.-- Today the major objective of education

I
|
seems to be the total adjustment of each individual in a demo-w

cratic society. Literature reveals that to attain this end, L
the newer education must be infinitely more dynamic, infin-
itely better suited to reality, and very much more sulted to

|

the needs and interests and abilities of young people, Wash- “
1/ |

burne states: '

"Modern concepts of education differ from traditional |
concepts In two important ways. They are much more com-
prehensive; and they attempt to apply the results of |
scientific research in education and related fields,

They are more comprehensive in that their goal is no
less than the fullest possible development of the poten-
tialities of each person, both as an individual and as

a contributing part of an organic socilety....It is more l
concerned with understanding and attitudes than with mere |
knowledge; it is concerned not only with the child's I
physical health but also with his mental and emotional
health; it values discipline, but especially self- i
discipline,” |

Because a consideration of the purposes of education has ﬂ

occupied such a dominant place in our educational literature,

it seems fitting to note the educational commissions and com-

mittees that have caused such a "change" in the objectives of

American educatlion.

1/C. ¥W. Washburne, "Self-Expression and Discipline," The New
Era (April, 1949), 30: 65.

...5._



1. The Review of Literature to Define the Major
Objectives of the Newer Education
1918--The Commission of the Reorganization of Secondary

1/

Education.-- Spears reports that "the purposes of the

American secondary school are not new, but the proposals for
attaining these goals keep shifting with the times.,"

Over thirty years ago, a national commission reviewed
the will of the people with the now famous seven cardinal
principles-- (1) health, (2) command of fundamentals,

(3) worthy home-membership, (4) vocation, (5) citizenship,
2
(6) worthy use of leisure, (7) ethical character.

The above-mentioned statement of objectives by this Com- |
mission is often thought of as restricted to the secondary
schools, but they were developed as "the main objectives that
should guide education in a democracy. These purposes have a |
two-fold basis for their validity:

"1. Education in the United States should be guided
by a clear conception of the meaning of democ-
racy....More explicitly, the purpose of democ-
racy is so to organize soclety that each mem-
ber may develop his personality primarily
through activitles designed for his fellow-
members and of soclety as a whole...For the

achievement of these ends democracy must place ,
chief reliance on education... '

1/Harold Spears, The High School for Today, The American Book |
Company, Boston, Massachusetts, 1950, p. 2k,

2/United States Bureau of Education, Cardinal Principles of
Education, Bulletin Number 35, U. S. Govermment Printing
Office, Washington, D. C., 1918, pp. 10-11.

| 3/0p. eit., p. 9.



2., In order to determine the main objectives that
should gulde education in a democracy 1t 1s

necessary to analyze the activities of the in-
dividual.”

1/
Consequently, Bossing states that iIn a democracy

education, "both within and without the school, should de-
velop within each individual the knowledge, interests, ideals,

habits, and powers whereby he will find his place tj/shape
1
both himself and society toward ever nobler ends;;
2
1926--George S. Counts.-- George S. Counts graphically

sets forth the place of purpose in education in the following

manner:

"The end of education is to be found in
neither the one period nor the other (child or
adult), but rather in the growth of the power of
the learner to cope with his environment--a growth
which is nurtured through a direct participation
in the 1life of the group and through a vicarious
participation in the racial experience. The child
should be equipped to perform many of the activi-
ties adults perform, but often on a more generous
scale and according to an improved pattern. Even
so, the aim is not to prepare him for adult life,
but to give him a mastery over his world and to
make him a guardian of the spiritual possessions
of the group.”

19%3%~--The Socio-Economic Goals Committee.-- During the

early thirties, when America was in the throes of a terrific

depression, the National Education Association deemed it

1/Nelson L. Bossing, Principles of Secondary Education, Pren-
tice-Hall, Inc., New York, 1949, pp. 294-295,

2/George S. Counts, Some Notes on the Foundations of Curricu-
lum Making,Twenty-Sixth Yearbook of the National Society for
the Study of Education Part II, Public School Publishing Com-
pany, Bloomington, Illinois, 1926, pp. T4-75.




desirable to re-explore the adequacy of our educational ob-
jectives. 1In 1931, the committee on Socio-Economic Goals for
America was organized. Two years later the following state-

ment df objectives, now knOf? as the "Ten Desirable Social- |
1 i
Economic Goals of America" were presented. |

Hereditary strength

Physical security

Participation in an evolving culture
An actlve, flexible personality
Suitable occupation

Economic security I
Mental security |
Equality of opportunity L
Freedom
Fair play

=
OW oW &=+
L] - . L] L] - - -

|

|

This statement of educational goals bases its validity ‘

on the ideals of our American democracy.

|
|
1935--The Educational Policies Committee.-- This Commis-

sion, consisting of representatlves of the American Associa- i
tion of School Administrators and other members of the

National Education Association, initiated preparations of a ﬂ
statement of educational objectives which was released in 1938,
These purposes, also, are based upon the democratic ideals

B/ |
cemented in the Constitutlon. [

1/Committee on Socio-Economic Goals of the National Education
Association, "What Are the Desirable Socilal-Economic Goals
for America?" Journal of the National Education Association
(January, 193&) : 6-12.

_/Educational Policles Commission, The FPurposes of Education P
in American Democracy, National Education Assoclation, Wash- |
ington, D. C., 1948 p. 41.




"The general end of education in America at I
the present time 1s the fullest possible develop-
ment of the individual within the framework of W
| our present industrialized democratic society. ,
The attainment of this end is to be observed in |
' individual behavior or conduct...Ideals and val- '
ues derive thelr entire practical importance from
the behavior which results from them."

The Commission, in a unique way, has tried to determine J

|
| "the desirable elements of information, skill, habit, interestj

il
: and attitude which will promote indij}dual development and en-
! courage democratic ways of living." I

1 The objectives of education of the three aforementioned

committees are in common agreement in the acceptance of two

! criteria for the determination of the objectives of education{

| that is, (1) they try to determine what the implications of a E
I
f
i
|

democratic soclety are, and (2) they have analyzed the activ-

ities of the individual who functions effectively in such a

society. [

1042--"The Eight-Year Study" of the Progressive Education|

Association.-- The well-known high-school experiment called

I |
”
| "The Eight-Year Study," was sponsored by this Assoclation.

I
Thirty secondary schools scattered throughout the United h
|

‘ States were given "carte blanche" to reorganize their educa- “
tional programs that the newer concepts of educational goals ”
might be realized. Each school set up its own objectives and |

| |
| developed the curriculum each thought most likely to aid in '

| I/Op. cit., p. %2. I




10 |

the realization of those objectives. '
In an attempt to evaluate the relative effectiveness of
these schools as compared with the more traditional types of |
schools, the Association set up objectives for evaluative |

purposes, based upon a careful study of the goals each school |

had structured to guide its work. Below are listed the ten g

objectives which the Evaluative Staff believed essentially re-

presentative of those whilch governed the activities of the

1/

thirty experimental schools:

”1.
2

3
4,

10.

The development of effective methods of thinking
The cultivation of useful habits and study skills
The inculcation of social attitudes

The acquisition of a wilde range of significant
Interests

The development of increased appreciation of
music, art, literature, and other aesthetic
experiences

. The development of soclal sensitivity

The development of better personal-social
ad justment

The acquilsition of important information
The development of physical health

The dﬁvelopment of a consistent philosophy of
life.

|
1944 --Policies Committee of the National Education Assoc-|
iation.-- This Commission coined the expression which should |

1/Wilford M. Alken, The Story of the Eight-Year Study, Harper |
and Brothers, New York, 1942, pp. 89-90.




11 |
i
permeate the climate of America's schools, "Education for All

American Youth." It was here that the "Ten Imperative Educa-

tional Needs of Youth" were first presented, the ten that
three years later were to be treated more fully in a Bulletii)

1
of the Natilonal Association of Secondary-School Principals, '
These "Needs" are listed as follows:

"Imperative Need Number 1. All youth need to develop |
salable skills and those understandings and attitudes '
that make the worker an intelligent and productive
participant in economic life. To thilis end most youth

need supervised work experience as well as education 5
in the skills and knowledge of their occupations. (

Imperative Need Number 2. All youth need to develop
and maintain good physical health and physical fitness,

Imperative Need Number 3., All youth need to under-
stand the rights and dutles of a citizen of a demo-
cratic society, and to be intelligent and competent
in the performance of their obligations as members l
of the community and citizens of the state and !
nation, and of the world,

Imperative Need Number 4. All youth need to under- r
stand the significance of the family for the .
individual and society and the conditions conducive l
to successful family life.

to purchase and use goods and services intelligently,
understanding both the values received by the con-
sumer and the economic consequences of their acts.

|
Imperative Need Number 5. All youth need to know how H
|

Imperative Need Number 6. All youth need to under- h
stand the methods of sclence on human 1life, and the |
main scientific facts concerning the nature of the :
world and of man. H

1/"The Ten Imperative Needs of Youth," Bulletin of the Na- I
tional Association of Secondary-School Principals (March, I
1947), 31: B3. |
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Imperative Need Number 7. All youth need opportun-
ities to develop their capacities to appreciate
beauty in literature, art, music, and nature.

Imperative Need Number 8. All youth need to use

thelr leisure time well and to budget it wisely, I
balancing activities that yield satisfactions to I
the individual with those that are socially use- I
ful.

Imperative Need Number 9. All youth need to de-

velop respect for other persons, to grow in their

insight into ethical values and principles, and

to be able to live and work cooperately with i
others. ﬂ

Imperative Need Number 10, All youth need to grow ‘
in their ability to think rationally, to express

their thoughts clearly, and to read and listen with .
understanding." .
1945--The Growth of the Ideal of "Education for Life |
7 'I

Adjustment".-- The original Prosser Resolution defined the

|
problem of general education and of universal secondary educa-
l
|
I
|
i

tion so that they were meaningful to many persons who had
never before sensed their vital importance. The re-defining

of these problems has helped them to recognize the lag in the |

|
practice of secondary education and to build a willingness, if)

not an eagerness, to narrow the gap between theory and

practice. r
Life Adjustment Education is concerned with the whole I
individual and all the individuals...Life Adjustment assumes J

that the major purpose of the school is to stimulate, fortify,f
and modify pupll behavior that the school may more effectively”

i/Pan 7. Hull, in Harl R. Douglass, Education for Life Adjust-
ment | The Ronald Press Company, New York, 1950, p. 3.
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promote democracy as a way of life. It believes that such be—}
havior may be expressed in terms of attitudes, ldeals, under- |
standings, skills, and so forth, and that these should be the |
objectives of education,..Finally, says Romine,;/ "Life Ad- :
justment Educatlon seeks to focus attention on behavior and
problems and to bring to bear on these the complete resources |
of the school and the community, to the end that all pupils i
may live effectively, now and In the future, both for them- I
selves and society, in all common areas of living." ,

Summary.-- There seems to be no real conflicts in the
many concepts of the objectives of education. Leaders in ed-
ucation think of educational goals in terms of thé needs of a
democratic soclety with especial emphasis upon the immediate, '
vital challenges, needs, interests, abllities, of all youth, |

"These youth--all of them--are to be the heirs

and trustees for all that is good or bad in our l

clvilization. What humanity will achieve a gener- |

ation hence depends largely on them and their ed- !
ucation now, |

Each of them is a human being, more precious I
than material goods or systems of philosophy.
Not one of them is to be carelessly wasted, All
of them are to be glven equal opportunities to
live and learn,"

I
2, Review of Literature to Substantiate the Value of l
Participation in the Extracurricular Activities Program

The development of the extracurricular activities |

program,-- The extensive literature indicates that the

1/Stephen Romine, in Harl R. Douglass, Education for Life Ad- I
justment, The Ronald Press Company, New York, 1950, pp. 66-67.
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extracurricular activities program is a vital part of the
total educational curriculum of the modern secondary school.

Because of experimental and experlentlal research, educators

have come to better understand the adolescent, his needs, his

abilities, his interests, his challenges. Leaders in educa-

tion have clearer concepts of the democratic way of 1life, The

realization of the newer objectives enlightened the role of
the extracurricular activities program in the modern second-
ary school, the term "curriculum" being synonymous with
"experience".

Within the last three decades, the attitudes toward
extracurricular activities have changed. This evolution in

attitudes hf; been aptly described by Koos, Hughes, Hutson
1
and Reavis:

"In former days extracurriculum activities
had no recognition from school authorities; they
were in fact, suppressed. The concept of the
school as an 'embryonic community life, active
with the types of occupations that reflect the
life of the larger society', embodying active,
expressive, and self-directing factors in the
educational process, had not yet been popular-
ized among either theorists or practitioners.
Rather, the school was the place for absorption
of the teacher's offerings., Extracurriculum
activitles were useless play which stole the
pupils!' time from 'education',"

The attitudes of indifference or oppositlion on the part

of educators changed to tolerance, then to assimilation, and

1/Leonard V. Koos, James M, Hughes, Percival W. Hutson,
William C. Reavis, Administering the Secondary gchool, The
American Book Company, New York, 1940, p,., 130.




then to acceptance. Members of the teaching profession recog|

15

3y

nized that, as Rugg states, "Today education is no longer

concelved as a process of memorizing facts, but a process of i

giving children experiences that shall be of value to them in

2/

life." 1In the same vein, Monroe, in discussing the presen

status of these activities, writes:

"More recently, however, growth and develop-
ment have been guided by the socilal forces and
educational philosophy which are reorienting the
American schools in meeting the needs both of the
individual and of socilety in the democratic way
of living.

In 1940, Trump made an extensive study of the extra-

curricular activities of a selected group of high schools of

the twenty states which comprise the territory of the North

Central Association of Colleges and Secondary Schools. He

states:

"Extracurricular activities today are not
only tolerated in schools, but in most of them are
encouraged by school administrators...Many studies
relative to the status of certaln activities have
been made from time to time by different individuals
and groups....All the foregoing investigations per-
tinent to the status of these activities reveal the
significant position of these activities in the
secondary school program."

1/Earle Rugg, 'Speclal Types of Activities: Student Participa
tion in School Government," Twenty-Fifth Yearbook of the

National Society for the Study of Education. Part II, Public

School Publishing Company, Bloomington, I1linois, 1920,

|
i
_‘i

ppP. T4-T75|

t

2/Walter S. Monroe, Encyclopedia of Educational Research, The |
acMillan Company, Boston Massachusetts, 1950, p. 424,

3/Lloyd J. Trump, High School Extracurriculum Activities: Their
Management in Public Schools of the North Central Association,

The University of Chicago Press,Chicago,illinols, 1944, p, 162.
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Kutz, with creativity, considers the educational proﬁ

gram of the secondary schocl in the following manner:

The Educational Full-Course Dinner “

bringing a closer relationship between teacher
and pupil and serving as an appetizer in school
interest.

The main course--The curriculum.

|
"Soup course--The new function of the Homeroom,
|
|
|
|
|

The dessert--The extracurricular phase of the
Educational Dinner which must take care of the

wider functions cast on the school by the con- M
ditions of modern life, to give opportunities to

youth beyond the more formal aspects of the cur- i
riculum, " |

In an investigation involving 269 secondary si?ools lo-
2
cated in all but three of the states, Galen Jones has re-

ported considerable changes in the status of activities from

extracurriculum to curriculum. In one-third to two-fifths of

the schools such activities as the newspaper, dramatics, and

debate were curricularized, The activities which originated

in the extracurriculum and did not change their status in the

schools studied were departmental clubs, special interest

clubs, and outside-agency clubs. These findings lend support

|
to the conclusion that extracurrlcular actlvities find a place”

of wide-spread acceptance on the part of school workers. \

Extracurricular activities defined.-- The term,

|]

I
1/Frederick B. Kutz, "Planning the Activity Program," School |
Activities (September, 1948), 20: 3-L4, "_"' i
|
2/Galen Jones, Extra-Curricular Activities in Relation to the |
Curriculum, Bureau of Publications, Teachers College, Columbia
University, New York, 1935, p. 39. !

|



extracurricular, is most unfortunate. The literature indic-

ates that 1t probably 1s the product of periods when activ-
ities were either ignored or openly opposed. Attempts to

foster such terms as co-curriculum, semi-curriculum, inter-

curriculum, or student activities have not succeeded in dis- |

placing the old terminology. Modern usage, however, is in- ‘

i/
vesting the terﬁ7 extracurriculum, with larger meaning. ”
2 |

Grizzell, in statling the meaning of extracurriculum

clarifies the "larger meaning" implied by Grayson. He asserts
that the total educational offering of the school is charac- !
terized as the educational program of the school and any parti
of that offering appropriate to the educational needs of the ?

individual learner is designated as the curriculum. It is theﬂ
|

sum total of experience necessary to the development in the

|
individual of an efficient, soclal personality. y
Sheehan defines them as "those activities distinct |

from the program of studies which provide for definite socilal

and civic participation during regular school hours under .
i

supervigion., Wilds defines them as follows:

Activities (May, 19&8), 19: 275.

|
|
1/Daniel F. Grayson, "Activities and the Curriculum," School l

2/E. D. Grizzell, American Secondary Education, Thomas Nelson |

and Sons, New York, 19357, pp. 120-121. '

3/Mary Sheehan, Extra-Curricular Activities in a Junior High |
School, Richard G. Badger, Boston, Massachusetts, 1927, p. 14.|
I

4 /Elmer Harrison Wilds, Extra-Curricular Activities, The Cen- I
tury Company, New York, 1926, Pp. 5-5. '




"Extracurricular activities are those activi-
ties of the school that are outside the traditional
curriculum that have sprung up and developed through
the students' own desires and efforts, that are
carried on apart from the hours of the regular
school program, and that are participated in with-
out the rewards of regular school credit.”

The author continues to state that if tendencies con-
tinue, these activities one by one may become parts of the
new enriched and revitalized curriculum of our schools and
then the terms "Extracurricular Activities and Student Activi%
ties will be misnomers,"

v/
Briggs! concept of extracurricular activities is

- similar to that expressed by Wilds; namely, that they are

those legltimate activities not provided for in the formal i
curriculum and that they would vary in different schools. ﬂ
The aforementioned concepts are indicative (1) that therqg

is no single crystallized interpretation of the activities .
program; (2) that the activities program is tailored to the }
individual educational program; (3) that the more recent con- ;
cepts such as those of Grayson : and Grizzell mirror the ”
"whole-roundedness" of the newer education to provide those i
|

experiences necessary to develop those competencies deemed es-

sential for effective living. It seems to the writer that thev

1/Thomas H. Briggs, "Extra-Curricular Activities in Junior }
High School, "Educational Administration and Supervision I
(January, 1922), 8: 1-0.

2/Daniel F. Grayson, op. cit., p. 10,
3/E. D. Grizzell, op, cit., p. 10.




19
extracurricular program 1s no longer to be considered the

"junior partner" of the school's educational program, but that
it has risen to the rank of "senior partner", and in such a
capacity 1t 1s a definite part of the total educational
program,

Justification of the extracurricular activities.-- Based

upon the assumption that the extracurriculum program is well-l
organized, research seems to indlcate that the values derived |
through particlpation are numerous. Koos,l/ in his study, i
attempted to analyze the basic values attributed to extra-
curriculum participation and found that all but a single one
of thirty-eight different authors mentioned training in some
cilvic-social-moral quality or relationship, BStatements recur-
ring under this broad heading are: (1) "socialization", (2)
training for social cooperation, (3) actual experience in
group life, (4) training for citizenship in a democracy, and
(5) trainéﬁg for leadership.

Dee has revealed the values as they support the

Cardinal Principles of Education.

1/Leonard V. Koos, "Analysis of the General Literature in
Extra-Curricular Activities," Twenty-Fifth Yearbook of the
National Society for the Study of Education, Part II, Public
School Publishing Company, Bloomington, Illinois, 1926, p. 10.

2/Barbara M, Dee, "Objectives and Activities in the Extra-
curricular Field which Illustrate the Seven Cardinal Prin-
ciples of BEducation," Education (June, 1929), 5: 583.

3/United States Bureau of Education, Seven Cardinal Principles
of Education. Bulletin No, 35, United States Government Print-
ing Office, Washington, D. C., 1918, p. 2.




The literature seems to indicate that through group ac-
tivity, founded on pupils' interests, needs, abilities, and
challenges, as prescribed by the effective activities Izmc’gr'an1,'i
the values are many. Because of the wlde scope in meaning in-|
volved in these generalizations, a clear-cut category of
values 1is Impossible and there is lnevitable overlapping.

Social training and personality development.-- "Group ex-|

perience is the—?tuff of life." This prefacing statement is :
1 2 ;
made by Fedder and is corroborated by Melvin and Moss- |

e

man. Fedder states:

"ITndividual development cannot take place in a '
vacuum. Group experience 1s its laboratory. Real
educatlion takes place as an individual participates i
in activities by which he 1s affected and which his l
participation affects., Through a series of exper- '
iences, the individual bullds opinions and attitudes.
He learns what democratic followship 1s and he prac-
tices it. As he works in groups with others in
common concerns, the significance of living together
is interpreted to him. Group experience develops
ability for individuals to better understand them-
selves and to face their limitations without feel-
ing of guilt because a knowledge of their limita-
tions 1s being balanced by a sense of accomplish-
ment and a growing consciousness of thelr abilities.

1/Ruth Fedder, Guiding Homeroom and Club Activities, McGraw-
Hill Book Company, Incorporated, New York, 1949, p. 1.

|
2/Gordon A. Melvin, The Activity Program, Raynal and Hitchcockﬂ
New York, 1936, 268 pages. I

' 3/Lois Coffey Mossman, The Activity Concept, The MacMillan |

[
Company, New York, 1938, pp. 92-127. i
|
4/Ruth Fedder, op. cit., p. 353. |




Thus they develop the ability to "take it"--a sin-
cere welcome of criticism and an ablility to give
it in a friendly fashion. The group, therefore,
is important psychologically, to the degree that I
it gives individuals opportunity, as they partic- I
ipate in the life of the group, to work out the :
ratio of pulls between the individual and the

social," -
y I
Rivlin states that through such participation, the 1n—I

dividual develops the ability to "see the other fellow's

point of view" which some authors term toleration.

Woodrow Wilson once said that the development of the

"social 1life is the chief end of education". By this he meant,
| |
soclal efficlency, the fine art of living, of getting along :

with people. The reading indicates that theée activities pro-

vide actual practice iIn right soclal action in actual situa-

tions. '
2/ .

Fedder's opening paragraph of her Preface provides .
"food for thought": !

"Studies of occupational failures among adults reveal =l
that men and women fall in thelr vocations far oftener I
because they fall to get along with people than be- .
cause they cannot perform their job functions credit- I
ably. Leaders in business, industry, and education in-
creasingly demand, therefore, that the education of
future citizens and workers include teaching boys
and girls how to be sound in mind and spirit and
how to live happily with people. Lest we adults i
court the necessity of reclaiming and rehabilitating
today's children after they have become tomorrow's
failures, we dare not waste human resources by |

1/Harry N. Rivlin, Teaching Adolescents in Secondary Schools, :
Appleton-Century-Crofts, Incorporated, New York, 1948, p. 382. |

2/Ruth Fedder, op. cit., p. 353. |




failing to incorporate into educational systems op-
portunities for boys and girls to recelve training
and develop skills in human relationships.”
1/
Chamberlin concluded in his study that students who

participated in extracurricular activities were bei}er ad-
2
justed soclally than those who d1d not. Van Nice in his

study concluded that the vocational adjustment of participants
was superior to nonparticipants. Leaders seem to conceive the

goal as personality adjustment. Melvin states: I
"The wholeness and the balance of internal re-
lations 1s preserved only when human personality 1is
regarded as the primary goal of education. To make
personality 1is the primary goal of both learner and
teacher.ﬁ.....Education's goal 1s good men,"

Shannon,  one of the more recent specialists in the
field of extracurricular activities, asserts that the great
ma jority of students need more ways in which to "shine" and
that activitles are the school's best answer,

"Curricular achievement does not satisfy the
thirst; 1t must be a second-mile activity, something
which the pupils themselves initlate, emulate, and
applaud. In school activities many pupils get their !

first taste of real success in a big way and learn I
they can do things society prizes,"

I/R. G. Chamberlin, "Extracurricular Activities and Socilal |
Adjustment," Secondary Bducation (October, 1937), 6: 149-152, |

I
2/Charles R, VanNice, '"Extracurriculum Activities and Vocational
Adjustment," Secondary Education (October, 1937), 6: 162-164%, |

Gordon A. Melvin, op. cilt., p. 12,
s OD. C1lUT.,

4/7. R, Shannon, "School Activities and Personality Develop-
ment," School Activities (May, 1949), 20: 276.




He affirmg that such acclaim is not aiﬁieved by success
& _
in Latin or algebra. Dr. Sidney K. Smith, a psychiatrist at

the University of Californla, reports that of the first 300

|
students who came or were sent to him for psychiatrical atten-|
I

tion, 199, or almost an even two-thirds, were not engaged in j
any campus activity. Researches by Shannon add further evi- _
dence. The first studied = the post-school careers of the |
leaders, scholars, and a random group of pupils who had gradu-i
ated during a six-year period from a single high school.
These alumni had been out of school for a period of ten to
fifteen years. The leaders, those who had been prominent in
high-school activities, far surpassed the other groups in four|
out of six measures of success and equalled them in the other ﬁ
two. Another survey compared highly successful graduates, ﬁ

average ones, and failing ones from the same college over a

period of 45 years and showed that the relative success of

each group was in direct proportion to their success in campusﬁ

activities and not in their success in scholarship.

[
;|
1/Sidney K. Smith, "Psychiatry and University Men," Mental I
Hygiene (January, 1928), 12: 38-47.
|
2/J. R. Shannon, "Post-School Careers of High School Leaders |
and High School Scholars," School Review (November, 1929), pp.|
656-665.

3/J. R. Shannon, "A Comparison of Highly Successful Teachers,
Falling Teachers, and Average Teachers at the Time of Gradua-
tion from Indiana State Teachers College," Educational Admin- |
istration and Supervision (January, 19405, 26: 43-51, -
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Another survey dealt with athletes in ten small high

schools. The teachers, coaches, and principals had rated all
the boys on a personality basis without knowing that compari- j
sons would be made between groups. Athletes led in leadership,
sociability, cooperation, self-control, and reliability, fall-
ing slightly behind in only agreeabllity. The sum scores on
the six personality traits noticeably favored the athletes.

Minot W. Stout,g/ principal of University High Echool,
University of Minnesota, belleves that the extracurriculum
program should make an important contribution toward the ful-
fillment of the Ten Imperative Needs of Youth. He further
adds:

"The activity program 1s most certainly an

important part of the educational program of the

secondary school...In the light of reason, ac-

tivities exist in the schools only as a means to

helping youth reach their optimum growth,"

It seems apparent that leaders 1n education indicate that
through participation in well-organized and effectively man- |
aged activities, -homeroom, student government, athletics, and
interest clubs, -occurs training in successful living, whichig

the sum total of the individual's ability to increasingly

understand himself and the society of which he is a part.

1/Gerald C. Carter, and J. R. Shannon, "Ad;ustment and Person-

lity Traits of Athletes and Non-Athletes,” School Review
?February, 1940), 48: 1l27-130.

2/Minot W. Stout, "Managing the Activity Program," The Bulletin
of the National Associa_;pn of Secondary-School Principals '

(March, 1948), 32: L4-o.

%/ﬁﬂmaTen Imperative Needs of Youth," Bulletin of the National
ssociation of Secondary-School Principals(March TO#7) —3T: %3




Civie training.-- Extracurricular activities provide dir-

ect training for the dutles and respoiﬁibilities of citizen- ﬁ
1 |
ship in a democracy. Reavis remarks:

"They provide laboratory experiences in citizen-
ship, which is needed to make effective the intellec-
tual treatment of civic problems received in the I
classroom of the school, Such activities challenge
the Interest and enthusiasms of boys and girls of
the high school age, and provide real motives for
the exei;ise of junior citizenship responsibilities." .

2 i
McKown, a leader in the field of extracurricular activ-

itles, states:

"Praining in a democracy is the best prepara- !
tion for membership in it. If the school is so or- '
ganized and administered that the student has oppor- I
tunities and responsibllities somewhat similar in a !
small way to those he will have later as a grown-up (
citizen, he will be better able to meet and dis- '
charge these responsibilities., It 1s interesting .
to note that many boys and girls who fail in conduct
during thelr first year at college or away from home
are those whose parents watched them most anxiously
at home, They had not developed self-directlve (
abilities. These extracurricular activities allow '
the student gradually to assume increasing respon- f
sibility for his own direction."”

Participation in extracurricular activities fosters and

develops cooperation. McKown comments:

1/W. C. Reavis, "Direct Training in Citizenship Through the |
Participation in Community Affairs," The Twenty-Fifth Yearbook|
of the National Society for the Studv of Bducatlon Part II, |

Public School Publishing Company, Bloomington, Illinois, 1926,“
P AL

2/Harry C, McKown, Extracurricular Activities, The MacMillan |
Company, New York, 1931, p. 5. '

3/Ibid., p. 5.




| develops sentiments of law and order.

” tinues:

"Cooperation 1s recognized as one of the most
frequent demands of citizenship and yet little is
done I1In the traditional work of the school toteach
it....Membership in a student council, athletic
team or club, teaches cooperation because the stu-
dent has to exercise it to retain his position and
standing."

Participation in extracurricular activities fosters

1/

"The poorest discipline in the world i1s that

26

and

The above author con-

which is affected through fear.... The best discipline
is that which comes from within and comes because the
group itself takes pride in holding up its own stand-

ards."

The homeroom organization, within recent times, has been

2/

| traits needed for worthy citizenship. Rugg likens 1t

| the "town meeting of the air" or "open forum".

"Student participation seems to aid in develop-
ing important qualities such as responsibility, in-
itiative, leadership, followship, school pride, and
a respect for law and order...It reveals a sincere
attempt in school procedure to make school life
similar to adult 1life, to provide for a varied pro-
gram of activities like the actlivities of adults,
and to give puplls experlences of use to them in
life. And in the opportunities inhering in student
participation lies, in part, the hope of an im-
proved American citizenship in the future."

Gerald Van Pool refers to the Student Council as

| I/ipid., p. 6.

| 2/Earle Rugg,op. cit., p. 137.

| made a vital means of promoting those skills, attitudes, and

to

He affirms:

the

1 3/Gerald M., Van Pool, "The Place of the Student Council in the|
| School Program," The Bulletin of the National Association of

| Secondary School Principals (March, 1958), 32: 10.
| R iy M




most important student organization in the whole school for it
consists of a group of students which represents them in coun-?

cil; it speaks for them and acts for them, I
|

"Participation enables an individual to feel that '
he has a share--that he participates in the management i
of the school....The Student Council trles in every ‘
way possible to develop student initiative and school
pride; to promote worthy citizenship training; to pro-
vlide an opportunity for student self-expression; to
promote the welfare of the school through better stu- I
dent-faculty relationships, and to interpret the
school to the community," 27

1

Roemer, Allen, and Yarnell consider "clubs" the "melt-

ing pot" of the school for here all the children of all the

people are brought together by a common interest., They learn ;
|

from contacts from one another, and they learn to know, to re-|

spect, and to appreciate the contributions of each member,
Writers seem to be in agreement that participation in activi- h
ties affords training in leadership-followship qualities,
Terry &/ defines the leader as follows:

", ...one who occupies a chief or prominent place, es- I
pecially one who is fitted by force of ideas, char- ,
acter or genius or by strength of will or by admin- i
istrative ability to arouse, incite, and direct men |
in conduct and achievement. There 1s something in '
the leader that gives 1life to the others....Leader- I
ship is the unilversally recognized and most power- :
ful avallable means of adjusting a group to its own
nature, It 1s the factor that makes cooperation for
common purposes possible, "

1/Joseph Roemer, Charles F. Allen and Dorothy A, Yarnell,

asic Student Activities, Silver, Burdett and Company, Boston,|
MassSachusetts, 1935, p. <08. ,

2/Paul W, Terry, Supervising Extra-Curricular Activities in
the American Secondary School, McGraw-Hill Book Company, Inc.,
New York, 1930, p. 40, _




The literature indicates that the qualities of leadershipﬁ

are closely allied ti/those of citizenship training., More
1
specifically, Wilds enumerates this "rare human quality" |

thus: (1) adaptability; (2) quick, clear thinking; (3) in-
itiative; (4) integrity; (5) self-confidence; (6) broad vis-

ion; (7) tact; (8) good judgment; (9) willingness to work;
(10) unselfishness; (11) faith and patience; (12) toleration; L
(13) courage and conviction; (14) enthusiasm, I

It is obvious to the writer that effective participation J

in group activities offers opportunities to develop in the -
|
|

dividual qualities of leadership and followship--a knowing of |

when to assert and when to submit.

Leaders indicate that through participatlion Interest 1is

2 I
aroused in vocations., Dean Davis, DeanEmeritus of Boston i
University's School of Education and former president of the

National Vocatlonal Guidance Assoclation states: 5

"From my personal acquaintance I can name a
number of prominent newspaper men who have testified
that they found themselves, and so obtalned their
most valuable start in life, as editors of their A

’ school paper. I can also name several men who are |
at the head of large and prosperous manufacturing I
plants who assert that they began thelr careers when l
they were business managers of their school paper or H
of the school athletic association. My experience }
as a vocational director has shown that the young i
men who have been prominent in the activities of the I

1/Elmer Harrison Wilds, op. ecit., p. 28,
2/Ibid., p. 24,




school are by far the most desirable when 1t comes
to placing students in good positions. They know '
how to attack their work in cooperation with other
employees; they have learned many th 8 not found I
in books, but possibly of equal value. !

1 .

McKown indicates that much personal information about |
i
pupils may be obtained from their club and other activity con-H

tacts, and through wise counseling and guidance, may be i?-
2
strumental in assisting wilth vocational cholices. Wilds

summarizes: -

"We must avoid the misfits in industry--the l
square pegs in round holes., Not only do extra- I
curricular activities furnish opportunities for i
vocational training, but as Instruments of voca- I
tional guildance they are even more valuable., In 1
these activities there 1s an exceptional opportun- i
ity to discover the aptitude, abilitles, and in- |
terests of the children, and they may be used as
"tryout" devises and exploratory opportunities to
even better advantage than the regular subjects
of the curriculum,"

3/
Training for leisure.-- Esther M. Anderson, in inves-

tigating the leisure-time activities of 686 junior high schoolf

students, discovered the 65 to 7O per cent of them "wished
they had something to do in their spare time." The first
choice for both boys and girls was sports, The second choice
for boys was work experience and for the girls reading. The “
boys' third cholce was hobbies and for the girls, home or fine|

Il7Harry-G. McKown, op. cit., p. 23, |

2/Elmer Harrison Wilds, op. cit., p. 25,

|April, 1948, 41: 30-31,

Esther M. Anderson, "Improvements for Leisure-Time Activities
vggested by Junior ﬁigh chool Students" Nation's Schools,




arts. There was an indifferent group consisting of 6.4 per

cent of the boys and 4 per cent of the girls, one out of every

ten students who was willing to do "anything". The author

emphasizes that these are the students who should have their

latent interests developed,

Provided that the activities program is focused to meet

the needs, abilities, interests, challenges of its school

community, worthy lelsure-time pursuits may be fostered and

nurtured.

Summary of the justification of participation in the

extracurricular agctivities.-- The American Educational Digest

Y

has given the following summary of the values which accrue

from participation 1n extracurricular activities:

1, They tend to create a friendly spirit between
the school and the community.

2. They foster loyal school support.
3., They increase efficiency 1n regular school work,

L, They increase the personal interest of teachers
in pupils.

5. They develop initiative, responsibllity, and
cooperation,

6. They traln for worthy use of leisure.

T. They create a proper background for appreciat-
ing studles.

8. They develop skills needed in actual citizenship.

I/Elmer Harrison Wilds, op. eit., p. 35.




I 9. They form the basis of true moral and character

I development. I

| |

. ; 10. They stimulate tastes and ambitions for larger I
life activities, h

I 1/ |!

I It is Grayson's belief that "extracurricular activi- |

| tiles are an indispensable part of the educational program of !
i

the school and each pupil's curriculum should include those
| activities appropriate to his best development." I

| "The modern secondary school, with its function- J
I ing guidance program, asslsts each pupil to plan i
ii wisely his curriculum by drawing on the total educa- |
' tional offering, to the end that its graduates are
soclally competent persons who know something,"

2

I Mossman justifies them by saying:

|

|

|
"A curriculum which can put meaning and signifi-
. cance into the affalrs of its dally life 1s its own }
' justification....To build meaning and significance |
} is to build relationshlps, make more connections ‘
h within one's experlence, Hence, a program includ- f
- ing much of inquiring, adventuring, exploring, and |
4 experime%ting is one that gives meaning and zest
to life,

| Lastly, Shannon, one of the "masters" of the extra-

| curriculum program, whole-heartedly justifies them, stating: |
‘ "....for they, more than formal classes, are con-
i, ducive to leading pupils out in ways which make
. their personalities attractive..,.School activi-
| ties have greater possibllities for molding per- i
‘ sonality than do routine class activities for the I
reason that they give pupils better opportunities i

| 1/Daniel F. Grayson, op. cit., p. 276. W
2/Lois Coffey Mossman, op. cit., p. 68.

3/J. R. Shannon, "School Activities and Personality Develop-
ment," School Activities (May, 1949), 20: 275,




to shine in wholesome, legitimate ways which society
approves and applauds.,”

An attractive and wholesome personality defined.-- An

"attractive and wholesome" personality, literature indicates,
is the well-adjusted personality, the perfect blending of
one's habits and attitudes., Fenton Y states:

"The wholesome or well-adjusted personality is

one able to endure the inevitable conflicts and dis-
turbances of dally 1life with a minimum of surrender

or self-pity and a maximum of insight and self-control."

2/

The following definition orlginateéd at the Third Whitel

House Conference on Child Health and Prot@tion in 1929:
" person may be sald to have a®harmonious and
effective personality if he 1s able to accept him-

self and the conditions of his life with fairly per-

sistent satlisfaction, if he is normally acceptable

to others as a companion and co-worker; and if with

reasonable assurance and cheerfulness he takes his

part in life with interest for himself and to

society."

First, then, wholesomeness of personality "may be meas-
ured to the degree that the individual, be 1t child, adoles-
cent, or adult, had mastered acceptance of self,"

Fenton indicates that because the individual has ac-
cepted himself, there is continuity or consistency in the pat-

tern of his personallty, which means that the individual, to a

1/Norman Fenton, Mental Hygiene in School Practice, Stanford
University Press, Stanford, 1948, p. 5.

2/Ibid., p. 95.
3/Ibid., p. 95.




marked degree, will be a simllar person at different times and
under different circumstances. This 1s termed by the above '
author as the "integration of personality" and the well-

integrated person has an effective organization of his 1life
which means that energy is not used up excessively in inner L
conflicts but "it is free to be directed in the life exper- !
iencesof the individual". I

1/

The wholesome personallty, as Kubie Indicated, is
"able to sustain deprivation and frustration without either
blind and excesslve anger on the one hand or paralyzing de-
pression on the other,"

2/ |

Likewise, Stagner states that one of the components of

a wholesome personality is "the ability to withstand hardships

(usually called "character")." This adjustment to 1life is h
aptly expressed by Vaughn and Roth in the following manner:h
"Adjustment to your environment doesn't mean W
merely a physical adjustment....Mental adjustment
is just as important. The mental adjustment is |
known as a 'philosophy of life',....a pattern of
thought, developed over a period of years, that ‘
enables the person who has 1t to meet whatever I
situations life may impose upon him through pro- I
rer evaluation....phllosophy of life 1s merely a ‘
crystallized adjustment to life."

1/Ib1d,., DP. 97«

2/Ross Stagner, Psychology and Personality, McGraw-H1ll Book
Company, New York, 1932, p. 2,

3/Gwenyth Vaughn and Charles B, Roth, Effective Personalit
Building, McGraw-Hill Book Company, New York, 1947, p. 89-90.




The adequacy of self-acceptance 1s determined in part by |

the extent to which the indivi?ual is abli/to employ the ob- |
1 2
jective attitude toward self, Allport terms 1t "self-

objectification"., He defines it thus: ‘
",...that peculiar detachment of the mature person
when he surveys his own pretensions in relation to
his abilities, his present objectives in relation I
to objectives for himself, his own equipment with
the equipment of others, and his opinion of him- ‘
self"in relation to the opinlons others hold of
him,

This capacity for self-objectification, Allport ¥/ adds, |
"is insight and is bound in subtle ways to the sense of humor %
...san almost invariable possesslon of a cultivated and matureﬁ
personality." Vaughn and Roth In speaking of the sense of V
humor label it "the leavening agent" of personality. Burnham,”
in reference to the sense of humor, states:

"One of the greatest acquisitions in the evolu- W
tion of the human mind is the development of a sense of
humor, It is so wholesome that where it does not exist,
it should, if possible, be cultivated....While it is
usually valuable for the health of the Individual in h
general, 1t has speclal virtue for the mental health 4
as what may be called, by at least a pertinent analogy,

a mental disinfectant of prime value., It takes the 4
sting out of many unpleasant situations, and makes the ‘
individual who possesses 1t attractive to his compan-
ions and friends. Also apparently it has a deeper and '

1/Norman Fenton, op, cit., p. 98. I

1927, p. 12.
3/Ibid., p. 214,
4 /Gwenyth Vaughn and Charles B, Roth, op. cit., p. 99.
5/William H., Burnham, The Wholesome Personality, D. Appleton
and Company, New York, 1932, p. 211.

2/Gordon Allport, Personality, Henry Holt Company, New York, {




wider significance in relatlion to one's attiﬁude
toward life and one's special task."

A second major factor of the wholesome personality, as

stated in the definition as given by the Third White House

Conference on Child Health and Protection in 1929, is the ex-

tent to which the indivif?al can be an "acceptable companion
1

and co-worker", Fenton calls it the capability of getting

along wlth others, of beilng soclally accepted. Vaughn and
2
Roth state:

"The most important factor in building a per-
sonality 1s to builld it so that it willl win the
favorable opinion and confidence of others,

The kind of personality we are interested in
here 1s the kind that equips a man or a woman,
that he or she, no matter what the company, can
know and understand the others present, win their
confidence and friendship, and be at home, This
is complete social adjustment. One must have a
sympathetic understanding of the other person's
point of view....One must have the 'youpoint',..."

It seems to the writer this may be expressed as the
capability to appreciate and respect one's fellow men and it
involves the process of evaluation., ©Shannon appropriately
asserts:

"The element which has most influence in pro-
ducing a wholesome and attractive personality is

the maintenance of a pleasing balance between one's

tendency to assert and his tendency to submit--the
maintenance of self-esteem,"

1/Norman Fenton, op. cit., p. 99.
2/Gwenyth Vaughn and Charles B. Roth, op. cit., p. 105.

3/J. R. Shannon, "School Activities and Personality Develop-
ment, "School Activities" (May, 1949), 20: 275.




Studies show that one measure of soclal success is voca- i
tional effectiveness, Leaders in education have found that !
the reason for the difference in the success of persons of ]
similar ability and opportunity 1s often due to the person- ‘
alities of these individuals. Instances of persons with high

intelligence who have made mediocre success in life may be ex-

it i1s the qualilty sought after in engaging new employees,

|
|
i
plained by their inadequate personalities, Among businessmen f
1
|
Some leaders of business put a rating as high as 85 to 90 per }
|

cent on personality, contending that aptitude for a job, traing
!
|

ing, and even experience count for only 10 to 15 per cent.

Thus, mastery of acceptance of self plus sociai/accept-

2 |

ance results in positive integration which Burnham asserts |
is the essential characteristic of the wholesome personality. |

The latter noted author quotes Smuts, who describes the human |

personality as the most significant of all forms of integra-
tion, "the whole of all vholes". In the Report of the Commis-|
sion on the Relation of Emotion to the Educative Process of !

|

the American Council on Education, Daniel Alfred Prescott,

writes: ‘
|
1/Gwvenyth Vaughn and Charles B, Roth, op. cit., p. 2. }

3/A report of the Committee on the Relation of Emotion to the |

|
2/William H. Burnham, op. cit., p. 123, F
Education, 1938, p. 197. i




"A personality is a dynamic, functioning unity i
I which cannot be broken up into segments susceptible 1
| of entirely separate considerations....It is not _
| enough to measure the I.Q. We must view the whole ‘
| personality functioning as a unit." I

I Allport defines it as "the dynamic organization with-
in the individual of those psychophysical systems that deter-

mine his unique adjustment to his environment,"

| The following salient summary statements pertinent to the|
| 2/
attractive and wholesome personality are gilven by Burnham,
| l
I 1. "The normal healthful personality 1s an integrated L
- personality.

2. The normal developlng personallty is character- !

1zed by a series of Integratlons at higher and i
' higher levels. '
: 3., In the Individual the different mental processes
l are integrated to date and become the basis for '
' broader and higher development, ”

4, The great means of preserving and developing the
wholesome personality 1s attentive, coordinated |
| activity, physical and mental. |

5. The wholesome personality is characterized by ”
normal expression of emotions and by control of w
emotion. |

I
i| 6. Involved in the preservation and development of ‘
ﬂ the wholesome personallty are such significant w
li attitudes as confidence, the attitude of facing I
; difficulties, the sense of humor, the learning l
: attitude, and the objective attitude. I

] T. Integration is the most fundamental characteris-
I tic of the wholesome personality." L

1/Gordon Allport, op. cit., p. 48. |
milliam H. Burnhanl, OE. Cit., P. 216"217.
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In summary, 1t seems to the writer that the attractive
and wholesome personality 1s conclsely, yet ably defined by
Vaughn and Roth:l

"The 'best! personality is the one that esnables
one to find happiness, fulfill one's desires, and live
contentedly with others....A balance of leadership-
followership based on knowledge of his own capaclty
and that of his assoclates is conducive to the build-
ing of an effective personality."”

1/Gwvenyth Vaughn and Charles Roth, op. cit., p. 20-21,




CHAPTER III
THE EXTRACURRICULAR ACTIVITIES PROGRAM OF THE '
FRANK ASHLEY DAY JUNIOR HIGH SCHOOL

|

|

1. Introduction |

I I

Student Staff Blections.-- The following descriptions of |
the extracurricular activities program at the Frank Ashley Dayd
Junior High School have been contributed by the respective ”
teacher-sponsors. It 1s to be noted that in many instances,
the objectives of these activities, as expressed by the |
teachers, are similar to the objectives of education in gen- |
eral, which seems to further crystallize the position of the

| extracurricular program in helping to develop the "whole"
child. il

The Student Staff members, with the exceptlon of the Stu-w
dent Council representatlives, areelected twlce a year, in i
September and in January, by the homeroom members, The 1nd1v—[
iduals of a given‘homeroom who wish to serve on the Student L

Council are noted. From the 1list of "volunteers! homeroom 1
members elect the student, who, in their estimation, best
meets the scholastic and citizenship qualifications of the
school. Excluding the Student Council, each ninth grade home-!

room electes five members to serve on the Student Staffs; each

eighth grade homeroom elects four members to serve on the

Student Staffs; each seventh grade homeroom elects three
e .




members to serve on the Student Staffs. :

The Electives.-- The Electives are open to all eighth anii
ninth grade students. Students state their first, second, an%J
third preferences at the close of the school year for the fol—T
lowing year. In so far as possible, the administration makes |
every effort to fulfill each student's first choice. w

'!
2. The Student Staffs I

The Student Council.-- The primary aims of the Student |

Council are as follows: ;
1. To provide an opportunity for students, through !
their representatives, to make suggestions for I
improving thelr school. i

2. To help develop student initiative and school pride. |

3. To promote worthy school activities,

4, To offer opportunities for the development of
worthy citizenship. '

5. To help develop better student-faculty-community
relationships.

As has been previously stated, one student from each of
the eighteen homerooms is elected to serve on the Student |
Council, This past year, there were twelve girls and six I
boys. The officers include a president, a vice-president, andﬂ

a secretary. Presldents or captains of the other Student

Staffs attend all meetings of the Student Council. The weekly”

meetings are conducted according to parliamentary procedure.

Copies of the secretary's report are prepared in the adminis- |

trative office and distributed to each Council member who |




reads the report at the weekly homeroom meeting.

The program of activity attempts to meet the interests
and needs of the pupils. The agenda may include discussions
and the "passing of action" on various items of school manage-
ment such as arranging for buses to take students to and from f
the inter-school athletic games; it may include the consider-
ation and the "passing of action" on better cafeteria manage-

ment. BSurveys are conducted to obtain pupil-opinions regard-
ing the new time schedule which went into effect last FebruaryJ
Members of the Student Council assist in the organization of
pupil activities. Last year, through Student Council initia- |
tive, the Canteen was established. The students wanted an ap-|
proved place and tlme when they could'get together" soclally,
Thus, the Student Councll made thls possible.

The major values which may accrue to the participant are:j

1. A better understanding of the democratic prin-
ciples as practiced in their own school community,

2. The development of better personal-social rela-
tionships,

3. A better understanding and desire for worthy
citizenship,
i

The Library Council.-- The major aim of the Library Coun-|

cil is to help the child become more aware of his responsibil-
ity toward his group and the school. "Helping to run" the
library may be an enriching educational and social experience._

The Library Council consists of eighteen members, one Fron



each homeroom,

Each representative is elected by members of

his homeroom. To be elected to any one of the £tudent Staffs;

one must meet the scholastic and citizenship standards of the

school.

leadership of its own officers: a president, vice-president,

The Library Council meets once a week, under the

secretary, and treasurer.

Coples of the secretary's report

are prepared in the administrative office and read by the

Library Council member at the weekly meeting of the homeroom, “

The work of the Library Council members consists of the |

following:

Charging and dlscharging books,

Cleaning and repalring books. i

Recording and collecting fines,

Selecting new books for the library.

1.

2,

5. Keeplng the library in order .
4,

5. Filing plctures and articles,
6.

T. Accepting complete

after school.

This year the members

the Boston Public Library,

school system, and the old

charge of the library before and I

of the Library Council have visited|
various other libraries 1n the H

village at Sturbridge. ﬂ

The Library Council enjoys two socials each year, a party:

at Christmas time, and a staff outing in June. These are

purely for "fun".

The major values which may accrue to a participant are:
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1. A better understanding of the services offered '
by the library. I

2. An increase in the knowledge, skills, and abil- '
ities necessary for the management of the library.

3, An opportunity to serve others.

The Public Relations Staff.-- The major aims of the Pub- L

1. To provide a messenger service that will reduce
classroom interruptions to a minimum (Messages
are sent to the office and placed in the "Mes-
senger's Box". Five minutes before the close of
each period, the designated Public Relations mem-
ber delivers such messages to the various class- I
rooms, ) . 1

l
lic Relations Staff are: J

2, To provide ushers for events such as the assem—
blies and Parents' Visiting Days.

3, To provide student traffic leaders. h
The organization consists of ten members, boys and girls.%
The meetings are scheduled in school time, as needed. The }
members of the Public Relations Staff are given personnel H
training; they become aware of the importance of appearance, ﬁ
manners, speech, and voice;. in short, a greater realization ofi
the importance of a "wholesome" personality is gained. Many |
opportunities are given for personal contacts, both within and|
without the school. lj
The major values which may accrue to the individual are: i
1. A greater awareness of the "wholesome" personality.
2. The development of a respect for others.

The Cafeterla Staff.-- The major aims of the Cafeteria




Staff are:

1. To make the cafeteria a "good" place in which to
eat.

2. To control traffic both "within" and "without"
the cafeteria.

During the first half-year, the members of the Cafeteria |
Staff were divided into three groups to take care of (1) the “
Boys' Gym, (2) the First Lunch Period, and (3) the Second
Lunch Period. The second-half year, because of a new time
schedule, two groups were effective, one serving during the
First Lunch Period and the other serving during the Second
Lunch Period. The first-half-year, the Cafeteria Staff con-
sisted of twelve students. During the second-half-year there
have been sixteen members on the Cafeteria Staff. Captains
and assistant-captains are elected by the members. Meetings
are held when needed to solve problems which may arise in thisf
area.

The dutles performed by members of the Cafeteria Staff
include: |

1, Control of traffic and "noise".

2. Supervision of the "cleaning up" of any spilled
food or milk,

3., The wiping of the tables after the students have I

4, The removal of solled trays and dishes to the
kitchen.

5. The placing of clean trays in the proper location
for the next lunch period.



The major values which may accrue to the Cafeteria Staff

members are:

1.
2-

3.

An opportunity to exercise initiative.
An opportunity to work in groups.

An opportunity to contribute worthy service.

The Boys' and Girls' Playground Staffs.-- The major aims

of these two groups are:

1.
2.
3.

4.

5.

To develop student leadership,
To provide opportunities for student leadership.

To provide experiences in group organization
and participation.

To provide opportunities to share in school man-
agement ,

To help develop a greater sense of responsibility
toward cthers, '

The Boys' and Girls' Playground Staffs consist of eight

|

members each. The officers include a captain and an assistantL

captain. The meetings are held in school time, as needed.

The members of the Playground Staffs perform the follow-

ing duties:

Ly
2,

34-

The care of playground equipment,
The supervision of behavior,

The reporting of incidents that are not consonant
with school standards.

The giving of whistle signals for "lining up" two
minutes before the end of the period ,

The retrieving of equipment which goes out into
the street.




6. The management of traffic, I
The major values which may accrue to Playground Staff J
members are:
1, Opportunities to contribute worthy service. I

2. Opportunities to develop leadership, |

3, Homeroom Organization

The primary aims.-- The primary aims of the homeroom or-

ganlzation are: j
1. To provide a school "home" for the individual with
the homeroom teacher playing the role of parent-
educator,

2, To provide an atmosphere in which the individual :
feels secure, I
|

|

3, To help students become better oriented to new l
school experiences. l

|

Homeroom organization.-- Two regular class periods, of

forty-one minutes, are designated for homeroom group meetings.j
Usually, the homerooms are organized in the following manner: |
1, Homeroom officers i
a. President
b. Vice-president |
c. Secretary
d. Treasurer
2, Committees
a, Housekeeping Committee

b. Decorating Committee

¢. Social Committee (Others as needed)




The Weekly Homeroom Business Meeting.-- One of these two

periods per week often is devoted to a business meeting which |
is conducted according to parllamentary procedure, Pertinent |
reports are glven such as the secretary's report, the Student
Council member's report, and the Library Council member's re-
port. The new business might consist of a discussion by the |
Canteen Committee member, a problem to take back to the Studenf
Council, or a request by the Junior Red Cross representative,
Students are encouraged to bring up topies which may be of j
some significance to the class or school. New homeroom offi- ”
cers are elected in the middle of the year, or, to be exact,

at the beginning of the second half of the school year, so as *
to give a larger number of students an opportunity to conduct

and participate 1n meetings. fl

Group Guidance.-- The other period during the week, which|
is devoted to the homeroom, provides opportunities to discuss J
topics relevant to group guidance, As a result of these op- |
portunities, the homeroom teacher helps to promote within each#
member the "spirit of belonging" and a feeling of being under—|
stood.

(l
The maijor values,-- The values which may accrue to an in-|

dividual who is a member of an effectively organized homeroom j
may be stated as follows: |

1. Opportunities to develop as an individual and to
gain status.




2. Opportunities to express and solve the problems
which beset his path as he struggles to become
an adult. -

4, Class Organization |
I
The class organization.-- The three classes, the seventh, |

the eighth, and the ninth, are organized, each with its own i
officers and committees. |

ﬁ
The primary aims of class organization.-- The two primary|

aims for this organization are:

1. To provide opportunities for experlences in the I
procedures and practices of citizenship.

2. To establish and promote the feeling of class
umity.

In so far as possible, the methods of electing class of~-
ficers are patterned after those used in our own democratic l
soclety. In the spring, the three classes meet to discuss theﬁ
reelection of officers for the following year. The respective
meetings are conducted by the presidents of the three classes.|
Under his leadership, the qualifications for the four offices ﬁ

are discussed and crystallized. ﬂ

The method of electing officers.-- The following is the

general procedure for the election of class officers: I

1. A student, who wishes to "run" for one of the four
offices, gives his name to the teacher in charge _
of the nominations. l

2. The teacher-sponsor then sends the student's name
to all of the individual's teachers who indicate
their approval or disapproval. This teacher eval-
uation is based upon citizenship and scholarship.




An individual who has three unfavorable ratings
is not allowed to "run" for office.

5. A student, who has been favorably rated, is given
his Nomination Paper, which must be endorsed by
thirty-five students, members of his class,

4, The student, generally with the assistance of a
manager, prepares his campalgn through the med-
lum of signs, posters, and speclal buttons or
tags.

5. Three days after the class meeting, the individual
returns his Nomination Paper with the required
signatures to the teacher-sponsor,

6. The student now prepares his campaign speech which
must have the approval of the teacher-sponsor,

T. The class rally is held. Frequently, the entire
student body is invited to attend. It 1s custom-
ary for the president of the ninth grade to con-
duct the Eighth Grady Rally and the president of |
the eighth grade to conduct the Seventh Grade i
Rally. I

8. The class voting takes place during the various ;
social studies classes. Responsible students of !
the ninth grade act as the voting officlals for
the eighth grade elections and selected students
of the eighth grade manage the seventh grade
elections, It is to be noted that each class is
under the guidance and leadership of two faculty
members who supervise all the procedures involved
in class organization.

9. The eighth grade votes are counted by the ninth
grade officers, and the ninth grade president,
through the medium of the public address system,
announces the results of the election. The same '
procedure is followed for the seventh grade
elections with selected eighth grade students act-
Ing as assistants to the faculty sponsors,

The Steering Commlittee.-- Each class has its own committeq
to conduct the class activities, It is customary to have a

Steering Committee, whose chairman 1s appointed by the class



president, and the membership consists of a representative |
from each of the homerooms of that particular grade.

chief function of this committee is to decide all "business" |

and submit 1t to the class for discussion and action.

The

The major values.-- The major values which may accrue to |

a participant are:

l'
2.
3.

4,

Opportunit

ies to select worthy officers.

Opportunities to practice parliamentary procedure.

Opportunit
of living.

Opportunit
effective

les to participate in democratic ways

ies for the further development of
personal-soclal attitudes and skills,

5. Athletic Activities

The Boys' Sports.-- The major aims of the athletic extra-|

curricular activities may be stated as follows:

1.

To provide
living.

To provide

opportunities for healthy and happy

opportunities for personal and soc-

ial growth ,

To develop
the sports

To provide

To provide
tlonal or

individual skills and knowledge of
presented at Day Junior High School,

recreational opportunities,

exploratory opportunities for avoca-
leisure-time activities,

To help develop leadership, good followership,

and a grea
"team work

To help de
gelf-contr

ter realization of the importance of

n

velop initiative, responsibility, and
ol,



8.

To foster and further develop good public re-
lations.

Participation in the Boys!' Sports 1s not limited to the

boys selected because of ability and skill, but includes indiv-

iduals who have demonstrated a personal-social need for such

group experience. Practice 1s held every afternoon from two

forty-five to four-thirty and the Varsity squads practice un-

til five P.M. However, when the game schedule begins, there

are only four afternoons of practice,

The Intra-mural organization provides for inter-homeroom

and inter-class games,

st

The Varsity and Junior Varsity organization provides for |

inter-school and outside-city games., The seasonal games in-

clude football, basketball, and track. During the past year,

the membership has been as follows:

1,
2
3.
4,

28.16 per cent participated in football.
11.45 per cent participated in basketball.
15,27 per cent participated in baseball,
11.45 per cent participated in track,

The major values which may accrue to a participant are:

l.

2.

Opportunities to further develop a sound mind and
a healthy body,

Opportunities for the development of good sports-
manship,

Opportunities for worthwhile leisure-time activities,

Opportunities for the practice of effective group
living ,



The Girls' Sports.-- The aims of the Girls' Sports are

similar to those mentioned under Boys' Sports.

The schedules consist of interhomeroom and interclass ;
games, There are three class teams which include the best
players of each homeroom, Then, the Seventh Grade First,
Second, and Third Teams challenge the respective eighth grade
teams. The winner challenges the similarly organized teams of

the ninth grade. Three afternoons are devoted to Girls'

Sports, one afternoon for each grade.

The Interscholastic Program is designed to meet the needﬁ
of adolescent youth. The program includes three interschool
"Sports Days", field hockey in the fall, basketball in the
winter, and soft ball in the spring. The girls who achieved
positions on the First, Second, and Third Teams are active
participants, while those who did not succeed in making the
terms, participate as student officlals, - timers, scorers,
messengers, and hostesses. The entire purpose of these athle;
tics is to provide adolescents with group experiences which _
will develop not only the allied traits that constitute good |
sportsmanship, but provide "happy" social situations as well.
The students learn to become "good losers" as well as "good
winners" through demonstration of the soclal graces. I

Enrollment in these "after school sports" is somewhat
affected by outside lessons and home pressures. The present

enrollment 1s as follows:

=



1. Grade Seven--50 per cent of the girls are en-
gaged in the program,

2. Grade Eight--45 per cent of the girls are en-
gaged 1n the program,

3. Grade Nine--35 per cent of the girls are en-
gaged in the program,

In view of the fact that each grade has only one after-
noon a week, the girls get from one and one-half to two hours;
of actual activity per week. This may seem quite small, but,%
it is to be noted that the regular class schedule gives the |
seventh and eighth graders three hours per week and the ninth |
graders have two hours of such activity per week. The Ninth |
Grade Physical Education Elective gives the sixteen girls who?
have elected it a total of six hours of physical education i
training per week.  This group constitutes the Girls' Leader |
Corps. They are trained in the knowledges and skills neces-
sary for the actlivities which are presented at the junior~higﬁ
level so that they may act as leaders.

The major values which may accrue to participants are thé

same as those given under the activity, Boys' Sports.

6. Music Activities

The primary aims.-- The primary aims of the Musilc Activi%
ties are: I

1. To make music a part of the individual's daily
life,

2. To train individuals to "sing and play together"”
for their own enjoyment and the enjoyment of
others,




The organization of the orchestra and band.-- A1l mem-

bers Jjoin on a voluntary basis., In the fall, the orchestra |
and band are started with the members of the preceding year.

New members are "invited" to the rehearsals and if they feel |

capable of "managing", they bring their instruments and "play|

along". When these new members joiln, an experienced player |
I

is assigned to gulde and advise them, The teacher-conductor |
' |

does not "bother" these students until they are "broken in", |

As a rule, the orchestra members "stay with" the organization |

during the entire three years. Thils year the orchestra has a”
membership of fifty-nine students. The band consists of ]
thirty-five students. The orchestra meets twice weekly while |

| |
the band meets once a week, These meetings or rehearsals are |

held from 8:00 A.M. to 8:50 A.M. According to a new schedule,

this time 1s reserved for faculty meetings, rehearsals, or ]
for remedial instructions. h

BEnrollment in the Boys'! Glee Club.-- The Boys' Glee Club

is open to all boys who wish to join, regardless of ability.

Eventually, only those possessing a vital interest remain. '
At present, there are fifty boys enrolled. Rehearsals are
held once a week,

Enrollment in the Girls' Glee Club.-- The Girls' Glee

Club, likewise, 1s open to any elghth or ninth grade student L

who enjoys singing. The seventh grade girls are invited to '

join during the next few weeks as the teacher becomes better
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acquainted with thelr work in the regular music classes.

Standards of achilevement.-- These music groups have main;
l

tained very high standards. Many high-school selections are
played by the orchestra. Each year more advanced compositioné
are "tackled" which challenge the members to strive for {
higher achievement. The orchestra learns to play many marcheg
which are rendered as the prelude and postlude of the school f

assemblies, Of the classics, the repertoire includes: |

1. Beethoven's Fifth Symphony.

2, Orchestral arrangements such as Rachmaninoff's
and Tschalkowsky's concertos, and Bach's Arioso,

Music "in a lighter vein" includes Victor Herbert's sel-i
ections, Jerome Kern's Showboat, and Loewe's Brigadoon. |
The Girls' Glee Club, in a large measure, undertakes |
three-part arrangements., ©Selectlons include sacred music, thé

"classics", and semi-popular compositions. With the exception

of Christmas, never are the same compositions "tackled" in

|
|
successive years, .

The Boys' Glee Club enjoys selections in close four-part:
harmony. Many so-called "problem" students find enjoyment in |
this activity. The repertoire includes sacred, classical, anq
semi-popular selections,

All the music groups participate extensively in the
school assemblies, radio programs, P.T.A. meetings, Boy Scout
Jamborees, F.B.I. graduation excercises, drama festivals, and

at local school assemblies,




The Spring Concert.-- The Spring Concert is a '"gala" af-

fair, the climax, which brings together the best achievements%

of the music, drama, and physical education activities.

Nineties, An Italian Festa, The United Natlons, Day Dreams,

The Family Hour, Showboat, and this year, Scotch Plaids.

The major values.-- The major values which may accrue to

the participant are:
1. A greater appreciation of good music,

2. Opportunities to share notable talent and achieve-
ment with others.

The

Concert 1s woven about a single theme or unit such as The Gay

3, A further development of the personal-social skills,

4, Opportunities for further exploring vocational and
avocational interests,

T. Assembly Activities

The primery aims.-- The aims of the assembly period are:

1. To foster school spirit,

2. To create interest in the entire program of the

school,

3. To help develop the habits and attitudes of an
intelligent audience,

4, To offer opportunities for sharing individual
and group contributions.

To further enrich the student's cultural back-
ground and stimulate his thinking,

To help develop loyalty and a feeling of belong-
ing to the school.

To offer opportunities for the development of




poise and self-confidence,

8. To provide opportunities for the recognition of “
special historical events or days.

9. To help develop better school, home, community .
relationships.

The assemblies are directed by a faculty committee whosef

duty it is to arrange the assembly schedule for the year. A ?
faculty coordinator acts as a "clearing house" of all detailsf

|
and is responsible to the administration. _

Types of program.-- The types of program include:

1. School guidance programs such as the work of the
Student Staffs and programs concerned with edu- I
cational and vocational information,. |

|

2. Patriotic programs |

3. "School sings" |

4, Quiz programs

Audio-visual programs

un

6. Student talent program .
7. Athletic awards programs

8. Drama programs

9. Demonstrations of class work '

The assemblies are conducted by a student chairman who 1%
f
|
| |
|
|

generally a member of one of the Drama Elective groups.

The major values.-- The major values which may accrue to

the particlpant in the assembly programs are:

1. Opportunities to practice the qualitles of good
citizenship,

2. Opportunitlies to better understand the school




and its total educational program,

3. Opportunities to develop "a sense of belong-
ing", a feeling of "my school”,

L. Opportunities to gain in poise and self-
confidence.

8. Club Activities

The Home Economics Club.-- The primary aims of the Home

Economics Club are: (

1. To "bring together" all the students who may be
participating in any phase of the Home and ;
Family Living program. '

2. To acquaint the students with the varied oppor- !
tunities available in the Home Economics field ‘
of work. !

3., To help develop within the individuals those f
attitudes and skills which make for happler
group living,

The officers, a president, vice-president, secretary, and

treasurer, are elected by the democratic procedure of popular“
|
vote. In each homeroom, there i1s a Home Economics Club re- !

presentative who has been elected to serve in this capacity bﬁ
the girls of the homeroom. Thils individual is responsible fog
the voting within the homeroom. She dispenses the ballots, |

collects, and returns them to the two Executive Board membersﬂ
who have been selected to count the votes. It is Lnteresting!
to note that there are four candidates for each office. .

The Executive Board consists of the twelve candidates who
failed to be elected as club offilcers,

Members are invited to join thls club during September

Bélr_,_
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and October. Upon paylng the fifty-cent membership fee, an
individual receives a printed membership card. There are ap-
proximately ninety-five members in the club this year,

The meetings are held on the first Thursday of each
month, in the afternoon. The actlvities include guest
speakers, fashlon shows, entertainment programs, and a Tea fon
members of the school and parents. i

The major values which may accruve to a participant are: |

1. An increased knowledge of and an interest in Home '
Economics.

2. An opportunity to practice the knowledges and
techniques acquired in the regular classroom. 1

5. An opportunity to practice the basic principles
of parliamentary procedure,

|I

L, An opportunity to further develop the personal-
social attitudes and skills which make for l
effective group living. I

The Boys' Chef Club.-- The primary aims of the Boys' Chef]
Club are as follows:

1. To give boys an opportunity to explore another
field of work.

2., To acquaint boys with techniques in cooking. '

This is an eighth grade elective which meets twice a weeﬁ
during the regular Elective periods..The club consists of
twenty-five members. The boys have preferred not to have ;
officers.

Emphasis is placed upon the meal-preparation aspect of

Home Living. The boys plan, prepare, and serve simple lunch- |

eons. Bach period is spent in the preparation of some
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particular dish or in working with pastry or dough.
Some of the special projects which have been undertaken |
by this group include (1) the planning, preparing, and serving |
of a Thanksgiving Dinner for the administrative staff, (2) the

planning, preparing, and serving of luncheons for the prin- ﬁ
cipals of the junior high schools, and (3) occasional lunch- |
eons to which a faculty member is invited.
The major values which may accrue to a participant are: |
1. A broader knowledge of a field of work. {

2. A knowledge of cookery techniques essential I
in food preparation.

3. A greater development in the ability to work '
together.

The Projectors! Club.-- The primary aim of the Projec- i
tors! Club 1is to furnish trained pupll-operators for the var—i
ious audio-visual equipment owned by the school. This equj.p-:I
ment includes the following: “

2 ggi Bell & Howell Filmosound Projectors for 16mm, !
ms.

2. One S. V. E. Tri-Purpose Projector for 35mm, and
16 mm, Kodochrome slides and for 16 mm, filmstrips.

3. One Tape Recorder.

4. One Record Player. |
The Club does not have a unified organization with of- :
ficers and stated meetings. In some respects, the term "Pro- |

jectors! Squad" might be more appropriate than "Projectors!

Club". The goal is to have at least two trained pupil-
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operators in each of the classes or divisions in the school.
In the seventh grade, members are selected in accordance with
the following qualifications:

1. Reliability and responsibility.

2, Mechanlcal ability.

3. Desire to serve school.

4, Scholastic standing.

The teacher-sponsor conducts a survey of the members of
the seventh grade to discover those students who may have had
previous experience in this area, Prospective members are
evaluated on the above-mentioned four qualifications by home-“
room and subject teachers, I

The novice operators spend approximately three periods
for training In the use of the machines. A five-minute long, |
practice film is used to teach them the proper manner in !
which to set up the machine, to arrange the screen for the
showing, to arrange the dark curtains, to "thread" the film,
to show the entire film, and finally, how to rewind the film,

Following the practice sessions, the new operator is |
given an assignment to operate with an eighth grade or ninth i
grade operator to assist him, if necessary., This enables the;
novice to become familiar with the work, and, eventually, he |
gains the self-confidence which comes with experience.

With trained pupil-operators, the subject teacher is free

of any of the mechanical responsibilities connected with the
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showing, and thus, can devote all the time to classroom in-

struction and the presentation of the film,

The major values which may accrue to the pupil-operator

are:

1. An increase in the knowledge and skills necessary
for the use of audio-visual equipment,

2. An opportunity toserve others.

9. The School Newspaper, "The Daytonian"

The primary aims.-- The primary aims of the school news-

paper are:

1. To keep the school community fully informed on
all important matters within the school.

2. To provide opportunities for experiences in all
phases of newspaper work.

3, To further develop creative ability and to en-
courage high standards of workmanship.

The organization.-- The students' participation in this

activity is purely on a voluntary basis, The meetings are

|
held before and after school, principally to designate assign-

ments, The typing is done at home by members of the Staff

The lay-out and printing is done in school time. The printing|

of the newspaper is done in the Graphic Arts department.
school newspaper 1s issued bi-monthly.

The newspaper staff includes:

1, Editor-in-chief,

2. Associate editor.

3, Editorial Staff of five members.

.

The

|
|
I
|
|




4, Eight staff members,

5. Sports Staff. |

. 6. Cartoonist. Z
T. Lay-out and Printing Staff.

The major values.-- The major values which may accrue to

the participant are:

|
|
|
1. A better understanding of all the essential
techniques of newspaper production.

2. A growth in the personal-social relationships.

3. A growth in the special skills and abilities ”
required in the production of a newspaper.

L, A development of greater interest in the re-
lated classroom work.
|
10, Junior Red Cross Activities

The Interschool Council,-- The primary aims of the Junior|

Red Cross Interschool Councll are as follows:
I
1. To coordinate and integrate the Junior Red Cross W
program of the secondary schools of the city. -

2. To furnish a medium for the exchange of ideas |
and reports, ‘

3, To develop an awareness of the needs of the less
, fortunate people, both in America and abroad. ”

4L, To organize a‘program of activity that will help
meet the above-mentioned needs,

The interschool Junior Red Cross Council is composed of I
. four representatives from the Senior High School and eight I
students who represent the four junior high schools in the

city. These pupils are elected by the members of the Junior



Red Cross Council of each secondary school.

The meetings are held once a month in the "Barn", the
Junior Red Cross headquarters, located at the rear of the I
Chapter House. The work of this Council is under the leader-
ship of the Director of the Junior Red Cross program,

The five officers of the Council are: (1) a president,
(2) a vice-president, (3) a secretary, (4) a treasurer, and
(5) a reporter.

The Junior Red Cross Interschool Council facilitates, in-
tegrates, and coordinates the Junior Red Cross program in the |
five secondary schools., In short, the members initiate plans I
for the annual Enrollment Drive, the filling of Christmas
boxes for children in foreign lands, the making of holiday
favors for the veterans' hospitals, the making of toys for
children at the New England Home for Crippled Children. In ‘
the past two years, an outstanding accomplishment has been theﬂ
£1lling of a large Overseas Box with health and school sup- |
plies, costing approximately one hundred twenty dollars, J

The major values which may accrue to the participant are:i

1. A better understanding of the work of the Junior j
Red Cross. !

2, A greater desire to be of service in helpling peo- |
ple who are less fortunate. I

3%, Opportunities to participate in matters of social -
importance.

4, Opportunities to work with adult groups in the i
community.



5. Opportunities to meet and work with boys and
| girls from other schools in the city and of
I the Red Cross area in general.
i 6. A better understanding of the "one-world" concept.

T. Opportunities for the development of the personal-
socilal attitudes.

The Day Junior Red Cross Council.-- The primary aims of

the Day Junior Red Cross Council are:

1. To develop the ablility to plan, organize, and ex-
i ecute worthwhile activitiles.

! 2. To consolidate and unify the Junior Red Cross
activities within the school and Chapter.

. 3. To help provide an opportunity to demonstrate
democratic procedures.

4., To correlate, in many instances, the work of the
classroom with the Junior Red Cross program,

The Junior Red Cross Council is the newest organization
within the school, It is under the direction of a teacher-
sponsor. The membership consists of a representative from
each homeroom as well as the two delegates to the Interschool

Junior Red Cross Council, making a total of twenty students,

ing:

i
‘ 1. Interpreting the Junior Red Cross to the student
body.

i 2. Planning a program of activities for the school
| year.

3. Conducting the Enrollment Drive in the school.

4, Promoting student interest in Junior Red Cross
work.

The Council members assume responsibility for the follow-

|
|
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5. Arranging publicity within the school. ‘

I 6. Assisting the teacher-sponsor in distributing
Junior Red Cross materials and preparing out-
. going projects. '

The major values which may accrue to a participant are:

1. A better understanding of the peoples of the
world.

|

| 2. A greater appreciation of and participation in f

| democratic living. [
|

5. An opportunity for growth in the ability to work
with others,

‘ 11. The Electives

” The Art Electives.-- The primary aims of the Art Elec-

| tives are:

I 1. To stimulate high ideals, clear thinking, initia- I
| tive, resourcefulness, cooperation, and orderli- I
- ness, qualities vital to the development of l

character. I

| 2. To provide opportunities for students to express !
I themselves through the various art mediums. w

|

h 3. To provide opportunities for the further develop- W
‘ ment of interests, skills, and abilities in art. |
|

4, To develop a greater understanding and apprecia-
| tion for the work of others,
l The Art Electives are 6pen to the students of grades |
| eight and nine. Each group, like all the other Elective
|  groups in the school, meets twice a week., This year the nint%l
. grade group con;isted of four boys and nlne girls, while the ,

elghth grade group consisted of four boys and ten girls.

The type of work undertaken by these groups varies




according to group Interests and abilities., Although the i
basgic philosophy is the same, the needs vary. ©Some of the
art experlences offered have included watercolor illustrationﬁ

block printing, understanding of color (tempera paint), ingen-

ulty problems such as store-lay-outs or stage sets for special
stories or plays. Other experiences offered have included thé
organization and production of bulletin board displays,

scenery design for the stage, using tempera pailnt, the con - I
struction of holiday table decorations for the Red Cross, |

color linoleum cuts, using cloth and printers' ink, and model-

ing with clay.

The major values which may accrue to the participant areq
1. A growth in the ability to work together. |
2, An appreciation of the work of others.

3. A growth in the ability to evaluate one's own work
and the work of others,

4, A growth in the ability to organize and to carry |
through an idea. I

5. A better understanding of a medium appropriate to |
the expression of an idea.

6. The further development of technical skills..

7. An opportunity for "emotional release', H

The eighth and ninth grade drama electives.--~ The primary‘

I

aims of the Ninth and Eighth Grade Drama Electives are: w
|

1. To develop an understanding of and an appreciation '

for all phases of play production. ‘

2. To provide opportunities for the development of h
self-confidence and poise. f




skills in public speaking.

4, To provide opportunities for the practice of
soclally acceptable, audlence manners.

5. To provide opportunities to participate in happy 1
group living.

6. To provide opportunities for the discovering and
cultivating of latent talents.

7. To help develop keener sgschool unification and !
spirit. '

8. To help develop better school, home, community
relationships.

The elghth and ninth grade drama groups are under the f

leadership of two teacher-sponsors., Each group consists of

approximately twenty students. The organization includes a
student director, a student assistant-director, committees for
properties, costumes, lights, make-up, and a student prompter.
The plays are selected and cast on a sponsor-group basis,
Each group presents approximately four one-act plays a

year, Other activities include discussions on drama and or-

ganized theatre parties. As a part of the preliminary instruc
tion, each member has had his volce recorded and analyzed.
During the course of the year, an attempt is made to give re-
medial instruction in thils area.

The major values which may accrue to a participant are:

1, Opportunities for the development of ablillties

3. To provide opportunities for the acquisition of L

=

necessary for happy group living.

2. A greater realization of the importance of each
individual's contribution in relation to the
successful achlevement of the group.




3. Opportunities for the development of the abili-

tlies for speaking.

L, Opportunities for the further development of
student interests in the drama and theatre.

The Graphic Arts Electives.-- The primary aims of the

Graphic Arts Electives are:

1. To provide opportunities for the exploration of |

industrial areas and processes,

2. To further develop understandings and apprecia-

tions of a consumer nature.

3, To provide opportunities for the development of
worthwhile leisure-time activities or avocational

interests.

The organization consists of two groups, an eighth grade
class and a ninth grade class. ZEach group meets twice a week “

during the regularly scheduled elective periods, Approximatdm%

eighteen members are enrolled in each group.

Because of the individual nature of the activitlies in- “

volved, practically all work is of a "shop-project" type. V

Shop and equipment limitations have cast most of the activi- |

ties in the following classifications:

1. Advanced letterpress printing which Includes print- I
ing with movable type, half-tones, line etchilngs,

and linotype.
a. Personal projects include:
(1) Stationery

(2) Cards
(a) Business
(b) Calling



(3)

Pads

(a2) Memo pads

(b) Shopping lists
(c) Assignment pads
(d) Record pads

(4) Booklets

(a) Address
(b) Autograph
(¢) Pnoto

(5) Labels

(a) Mailing

(b) Identification
(c) School seals
(d) Novelty mottoes

b. School projects

(1)
(2)
(3)
(4)
(5)
(6)

(7) "Daytonian", the school newspaper

Office forms
Library forms
Tickets

Programs

Memo pads for members of the faculty

School stationery

2. Thermography or raised printing which is a follow-up

process performed on letterpress printing which gives “
|

the type on a printed sheet a raised surface,




8.

b.

Se Bl
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a.

Used on any word-printed sheet where attention-
attracting qualities are desired,

Used on formal communications where an attempt
is made to simulate a sheet which has been

printed with engraving,

ock printing which Includes the carving of de-

gns, plctures, and illustrations in linoleum

r printing purposes,

Types of projects

(1) Greeting cards

(2) Bookplates

(3) Bookmarks

(4) Poster illustrations

(5) "Daytonian" illustrations

(6) Calendar illustrations

(7) Initial letters

1k screen printing which is a stencil type of

inting where the stencil is fastened to a plece
silk which has been stretched over a frame,

Types of projects

(1) Designs on wood projects

(2) Designs on metal

(3) Posters

(4) Repeat decorations on walls

(5) Greeting cards

(6) Table coverings

(7) Calendars

(8) Program covers

(9) Booklet covers




Junior Red Cross also are undertaken.

7e !
The major values which may accrue to the participant are:

1. A better understanding of the importance of the
Graphic Arts industry upon present civilization.

2, An increase In the knowledge of the various '
methods of printing. '

3. An increase in the knowledge of the related "hobbies"
or leisure-time activities.

4, A better understanding of the correlation between !
the academic subjects and industrial processes,
i

5. A greater knowledge of the variety of opportunit-
ies for vocational pursuits within the Graphic
Arts fileld,

The Handcraft Elective.-- The primary aims of the Hand-

1. To acquaint pupils with the various types of hand-

|
crafts Elective are:
crafts. I

2. To develop new skills and perfect old ones.

3. To develop avocatlonal interests.

L, To develop a greater appreciation of the accom-
plishments of others. _ ‘

Handerafts is an eighth grade elective which meets twice:
a week at the scheduled time. This group consists entirely of
girls,

A member may engage in any handcraft which interests her,

such as knitting, crocheting, embroidery, or weaving., Girls |

are taught new techniques such as knitting with four needles,

Primarily, members of the group engage in individual pro-|

jects such as the knitting of sweaters and socks, but group

|
projects such as the making of afghans and layettes for the




The major values which may accrue to a participant are:

l. An Increase in the skills in one or more of the
handcrafts.

2. An increased knowledge of the large fleld of
handecrafts.

5. Opportunities to satisfactorily achieve,
b,

A greater understanding of, and respect for
peoples of the world who do handcrafts,
5. Opportunities for growth in personal-social re-

lationships.

The Industrial Arts Electives.-- The primary aims of the

Industriagl Arts Electlves are:

1., To provide opportunities for the exploration of in-
dustrial areas and processes,

2. To further develop understandings and appreciations
of a consumer nature.

3., To develop worthwhile leisure-time activities or
avocational Interests.

Both the eighth and ninth grade groups are composed of
twenty-five boys. Many of the students in the ninth grade
group will enter the Newton Trade School in the fall. The
students are allowed opportunities to undertake projects in
either metal work or woodworking. ©Some of the articles made
include: (1) footstools, (2) book ends, (3) end tables, (4)
wall shelves, (5) knife racks, (6) lamps, (7) trays, (8) wood-
en bowls, and (9) copper candy dishes,

These students also engage in what 1s termed "school im-
provement" projects. Activities of this nature, which have

been recently completed include: (1) wooden drapery rods for

|

i
|
|




the Home Economics rooms and the Library, the framing and ad- |

justing of scenery palinted by the art classes for the drama I
. | productions or for the Spring Concert program, the making of |
folding screens, the palnting of bulletin boards, the making J
of towel racks for the Boys' Gym, the making of score boards |
for the athletic department, the installment of shelves, and

the making of "steps" for the Library. L

A group of students, under the teacher-sponsor's guidanceL

painted the interior of the Junior Red Cross headquarters at J
| the Red Cross Chapter. “
| These students also are glven experiences in the "home H
| mechanics" type of work, This includes such projects as the J

repalring, palnting, and refinishing of furniture, cleaning |
(
|

sink "traps, repairing electric irons, cords, ironing boards,

and locks, 5

These students bring articles from home which need re- g
pailring, ©Some of the more recent articles included a mother'sﬂ
purse on whichthe clasp was broken and a little solder in the j
proper place made it useful again. Another item was a foot- :
stool with a broken leg which was repaired with the use of i
glue and clamps. ‘

The major values which may accrue to the participant are:i

. 1. A growth in the abllity to perform simple repairs
. to goods and utilitiles, .

|
2. A knowledge of the use of common tools and machinery,



3. A reasonable familiarity with the numerous pos-
sibllities of Industrial Arts activities for '
avocatlional purposes.

4, An increased ability to work well with other '
members of the group.

The "Let's Plan It" Elective.-- The primary aims of this |

elective are: H
1l. To foster social development and leadership.
2, To foster effective group living.

3. To organize class or school socials,

This is an eighth grade electlive which meets regularly

twice a week during the scheduled time, The group consists

of sixteen members, I
This group acts as a "leavening agent" for additional .

I
class or school-wide partles., It has been responsible for Re#
|

cord Hop dances on a school-wlde basis, Since its inaugura-

tion two years ago, it has been responsible for the Seventh

that these new students may become acquainted with the varioué

|
Grade Socilal which is given early In the fall, its aim being !

members of the faculty and with one another., This group co-

operates with the Parent-Teacher Association in the organiza- |

tion and the carrying out of plans for the all-school

Hallowe'en party. In the late spring, it assists with the i
planning of a Tea which is given for the parents of the in- {
coming seventh grade students. The members of this elective |
|

group also conduct their own socials such as "bowling partiesw

and picnics,




The major values which may accrue to a participant are: |
1. Opportunities for the development of initiative.

2. Opportunities for the development of creative '
ability.

3. Opportunities to serve others,

4, Opportunities to be leaders as well as good
followers,

12, Other Activities

Mimeographing and delivering the daily bulletin,-- The

mimeographing and delivering of the daily bulletin, which is

a means of imparting information to both the teachers and stu-

dents, 1s done by a group of seven girls, Because of the re- |

sponsibllity involved in the performance of this work, these

students are carefully selected by the assistant principal. i
|

Radio broadcasting within the school.-- The public ad-

dress system 1s often used for the observance of special holiq

days and occasions, such as National Book Week and National |

Education Week. It 1s also used as a means for stimulating |

interest in student affairs, Students possessing the neces- |
sary abilities for radio broadcasting are selected by the }
faculty members responsible for the particular activity. |

Radio broadcasting over Station W C R B.-- During the 5i

past year, the Day Junior High School was asked to be respon-
sible for a radio broadcast, one in a weekly series of "school
day" programs, over radlo Station W C R B, With the assist- |

ance of the musical organizations, an original dramatization,
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brepared by an eighth grade English class for the observance
of United Nations Day, was given.

7




CHAPTER IV
METHODS OF GATHERING DATA

1. Selection of Instruments !

The Check List of Extracurricular Activities.-- The in- ﬁ

itial listing of the extracurricular activities was accom- ﬁ
plished by the students of two English classes at the Day |
Junior High BSchool., A typewrltten copy of this last was then d
submitted to each teacher sponsoring an extracurricular activ—H
ity, so that necessary correctlions or additions might be made “
in the revised copy.

The writer then prepared the Introductory page, contain- ﬁ
ing the required space for the identificatlon data, explana- f
tory literature, and directions to the pupils, This was at-

tached to the revised list. The Check List was then evaluated

for clarity of expression by a group of English teachers, F
Necessary revislons were agaln made. ﬁ
To obtaln student reactlons and suggestions, the Check -i

List of Extracurricular Activities was administered to the

writer's eighth grade homeroom. Again, the Check List was re-

vised. This revised form was administered to three divisions,

[

one at each junior-high-school grade level, The seventh and “

eighth grades consisted of heterogeneously-grouped individualg{

while the ninth grade was composed of above-average, j
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homogeneously-grouped individuals, A fourth and final revis-
ion, based upon the suggestions given by thls group of stu-

dents, was made.

Each activity in the Check List was then weighted by the
Advisory Commlittee, a group which consisted of the principal,
assistant-principal, and four teachers who had been elected
to serve in that capacity because of the nature of their ex-
perience, The following declslons resulted:

1. That a 25-point scale be used, 12% points be-

ing given for each half-year period of partic-
ipation,

2. That the criteria for weighting include the
following factors:

a. The degree of pupll responsibility
required by the activity.

b. The degree of labor required.

¢. The place of position of the activ-
ity iIn the life of the school,

3. That the major offices deserving a rating of
25 points, in accordance with the above cri-
teria, were:

a, President of the ninth grade.
b. President of the Student Council

¢, An officer of the Interschool Junior Red
Cross Council.

Following a dlscussion of a thoughtful and constructive
nature, each faculty member, within the next week, welghted

the Check List according to the established criteria. A mean

of the weights for each extracurricular activity was then

79 |




computed.

Subsequently, the Check-List of Extracurricular Activi-
ties was submitted to a selected group of 50 high school stu-
dents, former prominent participants In the extracurricular
activities at the Day Junilor High School. After an explana-
tion of the purpose of thls study, the criteria and point-
scale to be used, the students were asked to weight the extra-|
curricular activities listed. An average welght for each
extracurricular activity was then recorded. In many instances,
the judgments expressed by the students, closely correlated |
with those of the Advisory Committee.

Finally, a mean of the weights given by the faculty and
alumni for each extracurricular activity listed was determined,

The California Test of FPersonality, Flementary, Form A, |

for Grades Four through Nine.-- After careful examination and ﬁ

consideration of the personality tests avallable for the jun- f
5 1
ior high school level, the California Test of Personalizy,_/ l

Elementary, Form A, intended for Grades four through nine, by |

Louls P, Thorpe, Ernest W. Tiegs, and Willis W, Clarke, was |
selected as the instrument through which a measure, objective |
as possible, of the total personality adjustment of an indivi-ﬂ

dual could be obtalned. 1In addition to the total personality |
|
I/Touls P. Thorpe, Ernest W. Tiegs, and Willis W. Clark, Cal- |
ifornia Test of Perscnality-Elementary, Form A, California '
Test Bureau, 5916 Hollywood Boulevard, Los Angeles 28, Calif- |
ornia, 1942,




adjustment score, the total and individual scores in the self
adjustment and soclal adjustment phases of an individual's
personality are avallable, |

The individual scores are obtalnable for Self-Reliance,
Belonging, Withdrawing Tendencles, and Nervous Symptoms, com-
ponents of the Self Adjustment phase,

The individual scores are obtainable for Soclal Standards,
Social Skills, Anti-Social Tendencies, Family Relations,

School Relations, and Community Relations, components of the

Social Adjustment phase,

7

Since the writer is in full agreement with Burnham's

statement that mastery of acceptance of self plus social ac- I

ceptance results in positive integration, which, he asserts,
is the essential characteristic of the wholesome personality,
and since the California Test of Personality seems to be

structured in accordance with these beliefs, 1t was selected,

The Mooney Problem Check List, Junior High School Form, |

1950 Revision,~- The Mooney ProE}em Check List, Junior High
2
School Form, by Ross L. Mooney, was selected to help the

writer determine the problem frequencies and problem areas of

the students involved in this study. The Mooney Problem Checkg

1]

i
|
|
|
|
|

1]
|
|
|

List provides for scores obtainable In the areas of Health and

1/William H. Burnham, The Wholesome Personality, D. Appleton
and Company, New York, New York, 1932, p. 211.

2/Ross L. Mooney, Mooney Problem Check List, 1950 Revision,
Psychologlcal Corporation, 522 Fifth Avenue, New York, New
York,
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|

Physical Development, School, Home and Family, Money-Work-the
Future, Boy-Girl Relations, Relatlions to People in General, !
and Self-Centered Concerns. In addition, space is provided |
on the Check List for pupils to express, through the free-

writing technique, other problems of utmost concern to them,

Since the Mooney Problem Check List offered this opportunity |

for self-expression, in addition to indicating the problems
i

stated on the Check List, the writer felt that it could prove:

an invaluable instrument in ascertalning the total personalimﬂ
ad justment of the individuals involved in this study. ﬂ
o l

The B E C Personality Rating £chedule,-- The BEC Person- |

> i

ality Rating Schedule by Philip J. Rulon, Elizabeth A, Nash,

1/ |
and Grace L, Woodward was selected because 1t would help h

provide the faculty members, involved in the personality rat—w
ing of the students in the upper and lower criterion groups, !
with an instrument, by which, a more objective measure could L
be realized. For example, for each subscale in the eight h
principal areas, there is a five-point scale which 1s defined”

at each degree. To be more specific, in the subscale, Active|

Attentlon, in the Mental Alertness area, the accompanying '

five-point-scale descriptions include: ”

5 points - Always mentally active |
and attentive in class |

1/Philip J, Rulon, Elizabeth A, Nash and Grace L., Woodward;

BEC Personality Rating Schedule, Harvard Unlversity Press, H
Kirkland Street, Cambridge, Massachusetts, 1936. |
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4 points - Generally mentally active
and attentive in class
> points - Usually attends to business
in class
2 points - Frequently inattentive in
class .
1 point - Habitually wool-gathering

in class

2, Administration of Instruments

The Check List of Extracurricular Activities,-=- The

weighted Check List of Extracurricular Activities was admin-
istered by the writer to a total of 487 students.

As students received the Check List, which had on its
cover a sketch of puplls singing the school song, they began
to hum. With this encouragement, all students joined together
in the singing of the school song.

The writer then explained that the Check List and two
other inventories would be administered in connection with a
study which she was conducting. The necessity of truthful,
individual responses was Stressed in order that the total
. group results would be reasonably valid.

The students were then requested to follow the directions
on the Check List as the writer read them.

Part I consisted of the checking of activities in which
an individual had participated during the school year. In

Part II, the pupll could note the extracurricular activities
in which he would like to have participated and the reasons




why he could not., The Check Lists were scored according to !
the predetermined weight. |

The California Test of Personality and the Mooney Pro-

|
blem Check List.-- The faculty, with the approval of the ad-
I

ministration, decided that both the California Test of Person-

ality, Elementary Form A, Grades 4-9, and the Mooney Problem

|
Check List, Junior High School Form, 1950 Revision, could be |

administered by the social studies teachers to the members of |
their respective classes. It was felt that thils procedure |
would be a more natural one for the procurement of sincere, |
student responses.

Previous to the administering of the above-mentloned in- |
ventories, the writer met with the social studies teachers,
Copies and manuals of the instruments were discussed in de- |
tall. It was suggested that each teacher follow the direc- |
tions for administering each of the instruments. The impor- i
tance of establishing rapport by each teacher was emphasized.i
Also, in order that the group results be valid, the importance
of sincere, student responses was stressed. |

After the two instruments had been administered, with the
asslistance of teachers who volunteered thelr services, the ‘

California Tests of Personality and the Mooney Problem Check

Lists were scored.

The BEC Personality Rating Schedule.-- The BEC Personal- |

ity Rating Schedule was used to secure a total of five differJ

ent faculty ratings for each student in the upper and lower




criterion groups. Previous to the rating of these students,
an appointment was made by the writer with each faculty mem-

ber involved. At this time the BEC Personality Rating Sched- |

ule was explained,
It is to be noted that each teacher rated all students
on one trait before considering the next one. The major ob-
jective of this was to reduce any "halo effect", insofar as |
possible. '
The data of all the above-mentioned inventories was then |

recorded.



CHAPTER V
ANALYSIS OF DATA

l. Presentation of Test Scores
Introduction.-- The purpose of this chapter 1s twofold:
(1) to present a description of the test results as obtained
from the testing program, and (2) to present an analysis of
test results in an effort to determine the relation of par- -
ticipation in the extracurricular activities to personality

adjustment as measured by the California Test of Personality,

the Mooney Problem Check List, and the faculty ratings ob-

tailned in accordance with the B E C Personality Rating

Schedule,

Data_obtained from the Check List of Extracurricular Ac- |

tivities.-- After scoring the 487 Check Lists, they were ar-

ranged in descending order, the highest score belng 167 and
the lowest being zero.
Table 1 presents the distribution of scores obtained on

the Check List of Extracurricular Activities by 487 students, |

An inspection of Table 1 reveals that the distribution iﬁ
skewed positively; in other words, the scores tend to accumu- |
late at the lower end of the score-interval scale, The

greatest number of cases occur at the 20-29 score interval

-86-
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Table 1, Distribution of Scores Obtained
on the Check List of Extracur-
ricular Activities by 487 Pupils

Score Interval Number of Pupils
(1) (2)
160-167 1
150-159 2
140-149 4
130-139 i %
120-129 6
110-119 4
100-109 1l
80-99 ?
80-89 LT
70-79 15
60-69 27
50-59 54 I
Lo-L49 55 |
30-39 66 |
20-29 90 |
10-19 3
Q-9 5T
Total 487

which is low. The greatest number of students, 395, were in- |

volved in the score range of 50 through zero. i
In the score range of 60 through 167, 92 students were

involved. .

In the lowest score range, zero through nine, 26 of the




57 cases were zeros which means that 26 out of 487 students

participated in no extracurricular activity.

The median occurs in the score interval 30-39,

Table 2. Total General Distribution of Participation in the
Extracurricular Activities as Indicated by the 487
Students of the Frank Ashley Day Junilor High School

R e — = — —
Actlvity Number of Pupils Per Cent
(1) (2) (3)
1. Assembly ActivitiesS...eeeess 195 4o,04
2. BDoys' SDorb8u.eseessnesiies be LT 35.11
3, Homeroom Organization....... 142 29.15
ll'o Girlsl Sportscnoooooo-oocoo- 135 27.72
5. Girls' Glee Clubseeesesecsss 116 23,82
6. Boys' Glee Club s.vevecooens 70 14,37
7. Home Economics Club...eeses. 66 13.55
8. Cafeteria Staffi.ccvosssnsava 64 13.14
9. Mudice Bleotlv...uissieesssss 60 12,32
10, Student ColnBill...ecesssnais 5 12:11
lll Orches-bra..‘...‘l.l..l.ll... 59 12.11
12, SchoOl NewsSPaPereeeessososss 51 11,70
13, Projectors! ClubD..e.vocecess Ln 9.05
14, Broadcasting Activities
within SchoOl.eeeecsoscovees 42 3.62
12. Broadcasting over WCRB.,sees. 4 A2
16, IiPrary ComBoll, cvus sovenes s 8 7.%8
17. ﬁl’t ElGCtivet.coo.ooocooa..l 7 7. 0
18, Junior Red Cross Councils... s %.60
19. arl......l....l...........‘ 3% 08
20, Ninth Grade Drama Elective.. 2 i 2
21. Public Relations Staff..eeees 27 g,
22, Eighth Grade Drama Elective. 27 .54
5. %ustrial Arts Elective.... 2 5.54
2L, Girls' Playground Staff..... 2 5.34
25, Eighth Grade Organization... 24 4 o5
26. Graphic Arts Elective....... 24 4,95
27. Handcrafts Blective...coe... 2l L.31
28, Boys' Physical Education
Blective,cossass Y 21 4,31
29, G1lrls' Physical Education
B1o0tive, saia socnvsme Lisens 21 4,31
20. Chefa! Club,..s.ssnss siasnia 20 4,11
31, Ninth Grade Organization.... 18 3.69
32, "Let's Plan It" Elective.... 16 %.2
33. Boys'! Plag§round Staltl . ceeee 15 .0
- Clothing ective...l...-... 12 2‘4
%5. Seventh Grade Organization.. 11 2.23
36, Delivering Daily Bulletins,, 7 1.4
37. Pia.nists......o.-.o..-...... 5 1303
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The general distributlion of participation in these activi

ities showed that 195 students or 40.0% per cent have taken

paft in the school assemblies, !

It was revealed that 142 students or 29.15 per cent have

served as homeroom officers or participated on a homercom
committee,

Associated with the school newspaper were 57 students or |
11,70 per cent. |

It was found that 37 individuals or 7.60 per cent par-
ticipated in the Junior Red Cross Councils. In grouping to- :
gether the Boys' and Girls' Sports, the Boys! and Girls! |
Physical Education Electives, it was noted that 348 students
or Tl.46 per cent had participated in the extracurricular
athletic activities.

The grouping of the musical activities, namely, the |
Girls' Glee Club, the Boys' Glee Club, the orchestra, the '
band, the Music Elective, and accompanists, showed that 358 |
students or 19.41 per cent participated in some form of musini
cal activity. _

A total of 229 students or 46.99 per cent served on the |
Student Staffs, namely, the Student Council, the Library Coun%
cil, the Cafeteria Staff, the Public Relations Staff, the |
Boys' Playground Staff, or the Girls' Playground Staff. |

A total of 137 students or 28.31 per cent were members of

an Elective group. This is exclusive of Physical Education
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and Music Electives which have been included in the aforemen-
tioned athletic and musical organizations respectively.

The membership in the Home Economics Club, the Projec-
tors' Club, and the Chefs' Club indicated that a total of 130 |
students or 26.71 per cent of the students participated in |
these club activities. H

The radio broadcasting activities, both in-school and '
out-of-school, were noted by 83 students or 17.04 per cent. |

Participating in the combined Eighth and Ninth Drama
Electives weré 55 students or 11.29 per cent.

Participation in the Class Organizations was indicated |

by 53 students or 10.80 per cent. l

The Criterion Groups.-- The current practice of using

the upper and lower 27 per cent of the pupils, according to |
(

their scores, on the Check List of Extracurricular Activities

|
resulted in the establishment of two groups, one called the |

upper criterion zroup and the other called the lower criterioﬂ

group. The upper criterion group consisted of the 131 stu-

dents or 27 per cent of the most active participants in the

extracurricular activities. The lower criterion group con-

sisted of the 131 students who were the least active partici- |

pants in the extracurrlcular activities.

The Check Lists of the students in the upper criterion

group and the Check Lists of the students in the lower criter-|

ion group were analyzed to determine the extent and type of




participation for each.

Table 3 presents the ten dominant activities of the upper

criterion group. Table 4 presents the ten dominant activitiesﬂ

of the lower criterion group.

Table 3. Number and Percentage of Pupils in the Ten Dominant
Extracurricular Actlvities of the Upper Criterion

Group
Actiliwvity Number Per Cent
(1) (2) (3)

1. Assembly Activities........ ; 92 70.22 l
2. Homeroom Organization....... 70 53.44
3. Girlsl Sports....C....'.l... 68 51.90
s BewsY BportB.cess swwmviesis s e 2 53 40.45
5. Broadcasting Activities... 51 38,93
6. Girls' Glee Club.veececcocas 51 38.93
7. Class OrganizationN.ccceeccees 43 32.82 I
8. Orchestra.ceccececesscsacsns 5T 28.24
9. MLISIC Elective.......-..oo-. 3)'!' 25.95 I
10, Studenit Councll...seesess e 34 25.95 '

Table 4. Number and Percentage of Pupils in the Ten Dominant

Extracurricular Activities of the Lower Criterion

Group
Activity Number Per Cent ;
(1) (2) (3) |
l. BOFS’ Sports L B ) L B I 22 16079
2. Assembly Activities ....... i 19 14.50
%o Bir1st Gloe Club.iiissnsise s 15 11.45
4, Graphic Arts Elective....... 10 T .65 |
5. Industrial Arts Elective.... 10 7.64 .
6. BOX’Sl Glee Club.. a8 ® & 8 & 0 8 " 8 6 lo
7. Home Economics Club...eeee.s T 5.34
8. Homeroom OrganizatioN....... 6 4,58 '
9, Cafeteria Staff...eeecscocses L ZeQh
10, Projeetors® Clubssss s sasnnva o 3.05




A careful study of the data presented in Tables 3 and 4
seems to Indicate the following dilfferences:

There appears to be a declded contrast in the amount of |
particlpation between these two groups. As one can note in ¢
Table 3, which represents the dominant activities of the most ﬁ
active participants, the percentages range from 70.22 to 25.13
whereas in Table 4, which represents the dominant activities i
of the least active participants, the percentages of partic- |
ipation range from 16.79 to 3.05. The lowest percentage of

participation in Table 3 is 8.40 per cent higher than the top | ‘

percentage of participation in Table 4.

It seems that students of the lower criterion group tend |
to join activities in which the responsibility rests upon the !
I
group as a whole as 1s shown in Table 4 where Boys' Sports,

Assembly Activities, and Girls' Glee Club are the three domin-

ant activities. Members of the lower criterion group seem to |
avoid those extracurricular activitlies which require the in- J

dividual to assume considerable initiative and responsibility.h
I
As will be shown in Table 5, there is no representation from |

this group in the Student Council and in the Eighth and Ninth |

Grade Class Organizations. Only one student from this group I
- r
is represented in the Public Relations Staff, Girls' Playgrmmﬁ

Staff, Seventh Grade Organization, and on the school Newspaper
Staff. In other words, it may be stated that the vast major- |

ity of students elected by their peers to hold class offices |




~or serve on responsible class committees are individuals in

the upper criterion group conslsting of the most active par-
ticipants. The results shown in Table 4 seem indicative of
this fact.

Peer group recognition is also shown in the fact that 34
students or 25.94 per cent of the upper criterion group were
elected to serve on the Student Council, the legislative stu- |
dent body. As has been already stated, no one from the lower |
criterion group was elected by his peers to serve on this !
staff. However, four students in the lower criterion group i

were elected to serve on the Cafeterla Staff. It is interest-

ing to note that in Part II of the Check List of Extracurricu-

lar Activities, 24 students or 10.69 per cent of the lower |

criterion group expressed the desire to serve on one of the w
student staffs. The reason given for not participating was |

that membership was by election. -

While with both criterion groups Boys' Sports seem to be H
dominant, it is worthy to note that 121 students or 92,37 per L
cent of the upper criterion group engaged in the extracurricuﬁ
lar athletic activities. While on the other hand, only 22 ;
students or 16.79 per cent of the students in the lower cri-

terion group engaged in these activities. The writer noted

that in Part II of the Check List of Extracurricular Activi-

ties, 42 or 32.06 per cent of the students in the lower I
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criterion expressed the desire to take part in Boys' Sports.
The following reasons for not participating were indicated:

a. "Out-of-school work" was given by 9.54 per cent.

b. "Lack of needed ability" was given by 21.43
per cent.

¢c. "Home responsibilities" was given by 16.67 l
per cent. I

|
d. "Out-of-school activities" was given by 11.90 !
per cent. |

e, "Would interfere with school work" was given I
by 9.54 per cent. ,

As indicated in Table 2, there 1s a total of 59 members

in the school orchestra. Of this number, 37 students or 28.24
per cent are from the upper criterion group. IExpressed in
another manner, it may be stated that 62.71 per cent of the
total orchestra membership were individuals in the upper cri-
terion group. The remainder of the orchestra 1s composed of
students who are in the middle grouping, - a group which is I
not involved in this study. There was no representation in

the orchestra from the lower criterion group.

Although Homeroom Organization appeared as a dominant
activity in both Table 3 and Table 4, it is interesting to |
note the difference in extent of participation. From the up- |
per criterion group, 70 students or 53,44 per cent served as |
homeroom officers or on homeroom committees, while only six

students or 4.58 per cent of the lower criterion group served

in these capacities.




the upper and lower criterion groups engaged in each activity |

o5 |

Table 5 presents the number and percentage of pupils in

constituting the total extracurricular activity program.

Table

-~

the extent and type of participation of the two criterion

group

s‘

Table 5. Number and Percentage of Puplls in the Upper and
Lower Criterion Groups Engaged in the Extra-

curricular Activities

————
——=

Upper Lower
Criterion Criterion
Group Group
A ¢ ©t 1 v 1 t gy
Number P Number
er Per
of lcent |, °f . |cent
Students Studentd “°!
(1) (2) (3) (1) (5)
I. Student Staffs
A, Student Council........ .| 34 25.95 0 0
B. Library Councll..cecees.| 20 15.34 2 1.53
C. Public Relations Staff..| 16 r By 1 .76
D. Cafeteria Staff..cses ces |l 33 £5.19 4 3.05
E. Boys' Playground Staff..| 9 6.87 2 1.53
F. Girls' Playground Staff.| 18 1%.74 1 .76
II. Class Organization
A, Ninth Grade..ceeceeees cial 15 11.45 0 0
B. Eighth Grade..... eiwiease | 20 15.26 0 0
C. Seventh Grade...ceeeeecess 7 5.34 k .76
III. Homeroom OrganizatioN...... 70 53 . 44 6 4,58
IVv. Athletics
A. Boys' SportS.cececicecees| 53 40 .45 22 [6.79
B. Girls' SpOrtS..ecececees| 68 51.90 3 2.24

(concluded on next page)

5 will substantiate the above-mentioned differences in




Table 5. (concluded)

I

Upper Lower
Criterion Criterion
Group Group
Ae v 1 v 1 %ty Number P Number
- er of Per -
students | °°PF | students| €ont |
(1) (2) (3) (4) (5)
V. Musical Organizations
A. Girls' Glee Club...... « | Bl 38.93 15 11.45
B. Boys' Glee Clubeee.eec.s | 30 22.90 8 6.10
C. OPchostra iivicons o suee | 32 28.24 0 0
D- Bal’ld... ccccc L R N AR 25 19-08 l 076
B, Planiats, ., cesesessss i L 3,05 0 0 l
VI. Assembly ActivitieS..veeee | 92 70.22 19 14.50
VII. Clubs
A. Home Economics Club.... | 32 24 .43 7 5.34
B. Projectors' Club...ceee 19 14.50 4 3.05
G. Cholfe® CLlub:ceviisss vois 5 7 5.34 2 1:53
VIII. School NeWSpapel.e.eesssss | 32 24,42 s .76
IX. Junior Red Cross Councils. | 20 16,27 3 2.24 |
X. Electives I
A. Artc-sooutttl-...o.-oao 5 3082 3 2.2"" :
B. Eighth Grade Drama.....| 18 13.74 > 1.53 |
C. Ninth Grade Drama......| 15 11,45 1 76 |
D. Graphlce ArtS..ceconee vim 9 6.87 10 T65 |
®. Industrisl Arte..seeees | 3 2.29 10 T.63 |
P, Banderalts. cissenonssne 6 4 58 5 3,81 |
G. "Let'S Plan Itn....loou 8 6.10 2 1052
H. MuSiC.......-..--o----- BJ'I' 25095 )'I' 3‘05 l!
I. Clothing.-..-.-......-' )'i' 3.05 lf' 3005 |
XI. Broadcasting Activities
A, In-8ChoOl.vevsss rasemss 1l 23 17.56 2 1,53
B, Out-of-scho0l....cce... | 28 21.21 2 1.53

An inspection of Table 5 reveals the total extent and type

of participation in the extracurricular activities of the

= ?;n__”
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students comprising the two criterlion groups.

It is interesting to note the number and percentage of
students in both of the criterion groups who participated in
those activities listed under Romen numerals I, II, III, and
IX where participation depends upon election to offices by
peers, This would seem to indicate that the lower criterion
group was lacking in those personallty factors which lead to

|
|
election to office by peers, i
|

Equally interesting is the fact that ten students or 7.63
per cent of the lower criterlon group participated in the |
Graphic and Industrial Arts Electives as contrasted to nine
and three students respectively in the upper criterion group.
These are the only two activities in which greater participa- “
tion was shown by the lower criterion group. Both of these
activities are highly exploratory in nature and meet the in-
terest of those students desiring to increase their manual

|
|
skills through the making of individual projects. ﬁ

Worthy of mention is the fact that students of the upper
criterion group participated to a much greater degree in thoseﬂ
musical activities requiring special training such as the or- .i!.

chestra and band.

The fact that there is such a great contrast in the

amount of participation between the individuals in the upper =
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and lower criterion groups, in all the eleven sections of the

Extracurricular Activities Check List, cannot be too strongly

emphasized.

Data obtained from the California Test of Personality.--

Table 6 presents the distribution of total scores of the uppeﬁ

and lower criterion groups on the California Test of Personal-

ity.

Table 6. Distribution of Total Adjustment Scores of
the Upper and Lower Criterion Groups on
the California Test of Personality

Total Adjustment
Score
Upper Criterion|Lower Criterion .
Group Group
(1) (2) (3)
139-142 % 1
133-138 14 2
127-1352 22 11
121-126 17 18
115-120 22 i3 g
109-114 13 15
103-108 15 i
97-102 L 22
91-96 5 1
85-90 4 5
79-84 4 8
73-78 o) T
6T7-T72 0 L
61-66 6] 1
55-60 0 0
4g-54 2 4 0
43-48 0 1
37-42 0 0
31-36 0 i i
24-30 0 1
Potaleaees o 131 1351
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An inspection of Table 6 reveals the differences in the

total adjustment area on the California Test of Personality

wvhich seem to be indicated in the scoring range of 127 through
142, wherein 39 individuals or approximately 30 per cent in
the upper criterion group, as contrasted with 13 students or

approximately 10 per cent in the lower criterion group, scored,

In the range of scores from 24 through 78, only one in- l
dividual or seven-tenths per cent of the upper Criterion Group;
scored as contrasted with 15 individuals or 11.4 per cent of |

the lower Criterion Group.

The median score for the upper criterion group falls in
the 115-120 score-interval, whereas the median score of the

lower criterion group falls in the 103-108 score-interval,

Table 7 presents the range of scores In the Self-Adjust-

ment and Soclal Adjustment areas of the California Test of

Personality as obtained by the individuals in the upper and

lower criterion groups.

From an inspection of Columns two and three of Table T,
it is apparent that considerable differences exist between .
the distribution of scores in the criterion groups, For exam-
ple, in the top score range of 65-T2 of the Self-Adjustment
area there are 30 individuals in the upper criterion group in
contrast to four individuals in the lower criterion group. Ini

the Soclal-Adjustment area, in the top score range of 65-72,



Table 7. Distribution of Self-Adjustment and Social Adjust-
ment Total Scores of the Upper and Lower Criterion
Groups on the California Test of Personality

Self-Adjustment Socilal Adjustment

Score Upper Lower Upper Lower
Criterion Criterion Criterion Criterion

Group Group Group Group
(1) (2] (3) (4) (5)
B5<T8us ue 30 4 39 17
57-64.... 41 45 5l 50
49-56,... 32 33 31 30
41“480..0 19 32 8 21
33—40 “ oo 7 13 l 5
o T R 2 2 1 4
17-24,.,.. 0 1 0 3
9_16. N 0 O O l
0-8 .... 0 1 0 0
Totals.. 151 331 151 1351

there are 39 students in the upper criterion group as con-

trasted to 17 students in the lower criterion group.

In the Self-Adjustment area, the median of the upper cri-

terion group falls in the 57-64 score interval as contrasted
with the median score of the lower criterion group which falls
in the 49-56 score interval,

In the Social Adjustment area, the median scores of the
upper and lower criterion groups fall at the same score inter-;
val, 57-64%. There are fourteen more students in the upper

criterion group at this level as contrasted with one more stu-|

dent from the lower criterion.
Table 8 presents the distribution of Self-Adjustment and

Socilal Adjustment subtest scores on the California Test of

Personality.
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An inspection of Table 8 reveals apparent differences be-
tween the upper criterion group and the lower criterion group.
At the score level of 12, significant differences between the |

upper and lower criterion groups may be seen in all the areas

of the Self-Adjustment phase of the California Test of Person-i
ality, namely:

1, Self-Reliance

2. Sense of Personal Worth

3. Sense of Personal Freedom

L, Feeling of Belonging

5. Withdrawing Tendencies

6. Nervous Symptoms

Apparent differences in the highest obtalnable score of
12 may be noted in the following subtests in the Social Ad-
justment area:

1. Social ékills

2. Antl-Social Tendencies

3, Community Relations

Data obtained from the Mooney Problem Check List.-- Table
9 presente the distribution of the total scores of the stu-
dents in the upper and lower criterion groups on the Mooney

Problem Check List.

In the Mooney FProblem Check List, the highest possible

total score is zero, indicating the lack of problems. .

In Table 9 it can be seen that the only significant
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Table 9, Distribution of the Total Scores of the
Students in the Upper and Lower Criterion
Groups on the Mooney Problem Check List

Total Problems
Scores
Upper Criterion | Lower Criterion
Group Group
(1) (2] (2)
0=5 s s swwwias 26 1
6*10000-00001 21 2
11"15-.0--0-0. 20 20
16_20.¢o..o¢00 17 16
21‘25...-.:..- 3 6
26‘30..0..-‘0- 9 13
1-35"'0"0'0 5 lO
%6—400.0000010 % g
Sesg i 5 :
51-550I.¢lt.i. 5 2
56_6Oonavc..vo l 2
61"65-00000--0 3 1
66"70....-.... 1 2
%_55......... 0 O
= O.a--ocoaa l &
é%- 5.-.0-.0-. O 0
"9Ocoao¢o--- 0 1
91‘95.---..... O O
96'1000-.00-.- 0 l
lOl-lOBQOO.lool O 0
106-lloc|-0|ooc O 0
1ll—ll5l.....I. O O
116—120.-----.¢ l O
Totaleeseoees 351 131

difference between the upper and lower criterion groups exists

in the 0-5 score range wherein there are 26 of the upper cri-
terion groups noted as contrasted with 127 in the lower criter-
ion group.
There are relatively no significant differences between
the upper and lower criterion groups in the score range of 6-120,
Table 10 presents the distribution of scores in the

seven problem areas in the Mooney Problem Check List of the
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An Inspection of Table 10 reveals that the relatively
significant differences between the upper and lower criterion.

groups occur in the areas of Relations to People in General
and Self-Centered Concerns. It is interesting to note that, |

in many instances, the lower criterion group reports less

problems than the upper criterion group in these two areas.

Data obtained from the teacher ratings in accordance

with the B E C Personality Rating Schedule.-- Table 11 pre-

sents the distribution of the scores obtalned by the students
in the upper and lower criterion groups from the teacher rat-

ings in accordance with the B E C Personality Rating Schedule.

Marked differences can be seen in the faculty ratings |
in the top score areas of five and four in favor of the upper
criterion group. Marked differences are also apparent in the _
lowest scoring areas of one and two, while there are less ap- |

parent, significant differences in the score area of three.

2., Bnalysis of Test Results

Method of analysis of data.-- It was decided to test the

gignificance of differences in the distribution of subtest andé
total scores of the upper and lower criterion groups in the I
three instruments used to determine personality adjustment in |

this study, the California Test of Personality, the Mooney i

Problem Check List and the B E C Personality Rating ?;gedule, i
1
through the use of the significance ratio technique. The

__ﬁflgn BAn99BESE o AT RBEHRUCRGy IR sSlatistics, Houghton |
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significance ratio 1s the ratio between an obtalned differ-
ence and lts estimated standard error, 1
In this study, the aforementioned technique was applied
as follows: first, the means and standard error of the means
for each area of the three measures of personality adjustment ﬂ
were determined for the upper criterion group and the lower
criterion group; second, the differences between the corres-
ponding pairs of means for the two criterion groups, the
standard error of these differences, and the significance
ratios, commonly called critical ratlos, were determined, The
magnitudes of these significant ratlos were compared with the
minimum values required for significance at the .05 and the

.01 levels,

Analysis of results of California Test of Personality.,--
Table 12 presents the means and standard error of the means,
differences and standard error of differences between means,

I
and significance ratios for the California Test of Personality

for the upper and lower criterion groups.
An inspection of Table 12 reveals significant differences

in test scores in favor of the upper criterion group In all _

but one of the parts of the California Test of Personality. W
|

Differences in favor of the upper criterion group, signi-f
ficant at the .01 level, are indicated in the Total Adjustment

score, and the two major-area scores, Self-Adjustment and
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Social Adjustment.

Similar differences, significant at the same level of
significance, are indicated for the following minor area
scores: OSelf-Rellance, Sense of Personal Worth, Feeling of
Belonging and Nervous Symptoms in the Self-Adjustment area;
similar significant differences are found in Social Skills,
School Relations, and Community Relations in the Social Ad-

justment area.

Minor areas which produced diferences in favor of the
upper criterion group, significant at the .05 level include
Withdrawing Tendencies, Social Standards, Anti-Social Tenden- |

cies, and Famlily Relations.

One minor area, Sense of Personal Freedom, failed to pro-

duce significant differences between the two criterion groups.

Analysis of results of the Mooney Problem Check List.--

Table 13 presents the means and standard error of the means, |

differences and standard error of the differences between

means, and significance ratios for the Mooney Problem Check

List.
|

The results presented in Table 13 are somewhat surpris-

ing in view of the results of the California Test of Personal-

ity presented in Table 12.

It may be noticed that significant differences between
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the two criterion groups occurred in only one problem area,

Self-Centered Concerns, This difference, significant at the

.01 level was in favor of the lower criterion group., In {
!
other words, the lower criterion group, or the individuals who

particlpated the least in the extracurricular activities, are

significantly less concerned with self-centered problems than |

are the students who participated the most in the extracurric-
ular activities. This finding seems to be diametrically op-
posed to the finding in the Self-Adjustment area of the Calif¥

ornia Test of Personality.

Analysis of results of the faculty ratings as indicated

on the B E C Personality Rating Schedule.-- Table 14 presents

the means and standard error of the means, differences and
standard error of differences between means, and significance
ratios for the faculty ratings as indicated on the B E C Per-

sonality Rating Schedule for the upper and lower criterion

groups,

All areas of the B E C Personality Rating Schedule pro-

duced highly signlificant differences at or beyond the ,01
level between the two criterion groups; that 1s, the students
who participated the most in the extrécurricular activities
were rated, on the average, much higher by the faculty than 5
were the students in the lower criterion group, in those areas
included in this personaltiy rating scale.

It 1s interesting to note that the greatest difference
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I! between the two criterion groups occurred in the area of !

E: Initiative, and that the least difference occurred in the

1'! area of Courtesy.
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CHAPTER VI
SUMMARY, CONCLUSIONS, AND SUGGESTIONS FOR FURTHER RESEARCH

1, Restatement of the Problem

Purpose of the study.-- The purpose of this study was to |

determine, at the junior high level, the extent of participa-'
tion in the extracurricular activities and the relation of |
such participation to personallty adjustment.

Summary of procedure,-- The procedure followed in this

study constituted a logical treatment of the problem:

1., Preparing a weighted Check List of the Extra-
curricular Activities offered at the Frank
Ashley Day Junior High School, Newtonville,
Massachusetts.

2, Administering the weighted Check List to 487
students at the Day Junior High School, '

3., Determining the upper and lower criterion
groups based upon the 27 per cent highest and '
the 27 per cent lowest scores obtained on the -
weighted Check List of Extracurricular Activ-
lties.,

4, Administering the California Test of Personality,
Elementary, Form A, Grades Four through Nine,
to all 437 junior high school students.

5. Scoring the California Tests of Personality for |
all students in the upper and lower criterion
groups.

6. Administering the Mooney Problem Check List,
Junior High School Form, 1950 Revision, to
all 487 junior high school students,

7. Scoring the Mooney Problem Check Lists for all !
students in the upper and lower criterion groups,




8. Securing five different faculty ratings for
each student in the upper and lower criterion
groups based upon the B E C Personality Rat-
ing Schedule.

9, Tabulating the results of all instruments used.

10. Making tables which were suitable for present-
ing the results obtained by the upper and lower e
criterion groups in the many areas of the
California Test of Personality, the Mooney Pro- |
blem Check List, and the B E C Personality Rat-
ing Schedule.

11. Finding the significance of differences, through
statistical analysis, between the results ob- f
tained by the upper and lower criterion groups. '

12. Evaluating the results obtained.

2., Conclusions

General finding.-- An analysis of the results obtained

by the upper and lower criterion groups on the Californla |

Tests of Personality and the five different faculty ratings |

based on the B E C Personality Rating Schedules indicate i

that there 1ls a relationship between the extent of participa- |
tion in extracurricular activities and personality adjustment;

The California Test of FPersonality.-- The analysis of the

results of the California Test of Personality reveals signif-

icant differences In the test scores in favor of the upper i

criterion group in all but one of the subtests,
Differences in favor of the upper criterion group, sig-

nificant at the .0l level, are indicated in the Total Adjust-i

ment score, and in the two major area scores, Self-Adjustment |



and Soclal Adjustment.

Similar differences, significant at the same level of
significance, are indicated for the following subtest scores:
Self-Reliance, Sense of Personal Worth, Feeling of Belonging,l
and Nervous Symptoms in the Self-Adjustment area; similar |
significant differences were found in Social Skills, School
Relations, and Community Relations in the Social Adjustment
area.

Subtest areas which produced differences in favor of the |
upper criterion group at the ,05 level include Withdrawing i
Tendencies, Social Standard, Anti-Social Tendencies, and Fam-
ily Relations.

One subtest, Sense of Personal Freedom, failed to pro- f

duce significant differences.

The Mooney Problem Check List.-- The analysis of the re-
sults obtained on the Mooney Problem Check List indicates |

slight relationship between participation in the extracurricu-
lar activities and problems of students. |
Significant differences between the two criterion groups |
occurred in only one area, Self-Centered Concerns, This dif-.
ference, significant at the .0l level, was in favor of the
lower criterion group. In other words, the lower criterion |
group, or, the individuals who participated the least in the

extracurricular activities are significantly less concerned |

with self-centered problems than are the students who
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participated the most in the extracurricular activities. |
This finding seems to be diametrically opposed to the findingﬁ

in the Self-Adjustment area of the California Test of Person- |

ality.

The faculty ratings as indicated on the B E C Personality;

Schedule,-- The analysis of the results of the faculty ratings

as indicated on the B E C Personality Rating Schedule pro- !

duced highly significant differences at or beyond the .01
level between the upper and lower criterion groups. In other
words, the upper criterlon group, or, the students who par-
ticipated the most 1In the extracurricular activities were
rated, on the average, much higher by the faculty than were
the students in the lower criterion group. i

The greatest difference between the two criterion groups
occurred in the area of Initlative. The least difference oc-
curred in the area of Courtesy. .

The results indicate that the students of the upper cri-j
terion group do have considerable "drive" which affected the
high rating in Initiative, and, furthermore, that this "drive"
tended to lower the ratings in the area of Courtesy.

The above assumptions are reinforced by the results of
the Mooney Problem Check List, when it is considered that !

!
these students in the upper criterion group were found to have

conslderably more self-centered problems than did those stu-

dents of the lower criterion group.




Limitations.-- The results as shown by the California

Test of Personalilty are somewhat limited in that the validityq
and objectlvity of personality tests are, at their best, stili
questionable.

While five different faculty members rated each student |
involved in this study, not the same five faculty members
rated all students, The degree of subjectivity as opposed to |
objectivity on the personality ratings given by the faculty
members may prove a limiting factor.

The number of selective extracurricular activities, such
as Student Staffs and orchestra, are comparatively greater
than the number of non-selective activitles, such as interest
clubs which would be avallable to all those who wish to par-
ticipate., ©Since individuals in the lower criterion group havé
indicated that they participate in activities which are not on
a selective basis, is not the nature of the extracurricular ”
activities program of the Day Junior High School somewhat of i
a limiting factor in the personality adjustment of these |

individuals?

3., Suggestions for Further Research

Survey of student interests.-- In order that the extra-

curricular activities program of the Day Junior High School
might be broader in scope and prove more attractive to its -

entire student body, a survey of student interests might be

SR |

conducted to determine the kinds of interest clubs which would
i

' . \



meet student needs,

Relation of type of extracurricular activity to personal-

ity adjustment,.-- It would seem of value to conduct a study,

on the junior high school level, to determine the types of
extracurricular activities which contribute the most to per-
sonality adjustment,

Investigation of relation of personality adjustment to

scope of extracurricular activities offered by a school,-- To

further establish the relationship of the extent of participa-

tion in the extracurricular activities, and the relation of

such activity to personality adjustment, a correlation of the

personality adjustment of students in a junior high school of-

fering a wide variety of extracurrlcular activities might be
made with that of students in a junior high school offering a |
very limited number of extracurricular activities. '

Study of the extracurricular activities of "disciplinary |

problem" students.,-- It might be of value to conduct a re-

search study to determine the extent and nature of participa-

tion in the extracurricular activities program by students whof

|
are considered "disciplinary problems”, :
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"HERE'S TO FRANK A. DAY!"

Junior Hish, we sing thy praises,
True to thee we'll stand,

Every voilce thy name upraises,
Best in all the land.

Cheer for Newton, cheer for Newton,
Cheer the Blue and Gray,

Here's to you, our Junior High School,
Here's to Frank A. Dayv!

In our sports and in our studies,
Raise the standard high,

Each for all and all together,
Lift it to the sky.

& Cheer for Newton, cheer for NeWuon
Cheer the Blue and Q@ray,

Here's to vou, our Junior High Schoovmij

‘//Egllfg to Frank A. Day! C:// ﬁf



THE EXTRACURRICULUM ACTIVITY PROGRAM OF THE FRANK ASHIEY DAY JUNIOR HIGH SCHOOL

NEWTONVILIE, MASSACHUSETTS
A CHECK LIST

NAME

DATE

DIVISION HOMEROOM

To the Boys and Girls:

A study is being made of the Extracurricular Activities Program of our
schooli We are interested in discovering the activities in which you
have participated since the beginning of this school year, September,

1950,

The term extracurricular is used to describe those activities such as
athletics, assembly activities, music organizations, student staffs,

clubs, and the activities in which you engage during the elective periods.

They may be called the "a la carte" offerings of the educational program.
To a large measure, they are the activities in which you are interested,

and thus, elect or join.

PART I

Following is a list of all the extracurricular activities offered to the

students of the Frank Ashley Day Junior High School.

1. Read each item carefully.

If you participated in an activity the first half of the school year,

place a check mark (V) beside the activity in the first column.

2. If you are now participating in the activity, place a check mark (V)

beside the Eagivity in the second column.

3+ If you have participated in the activity during the entire school year,

121

there will be two (2) check marks, one in Column I and another in Column IT,

i« Note the following sample as your teacher éxplains ite

First | Second
HOMEROCOM ORGANIZATION Half Half
Year Year
President of the Homeroom
Vice-President of the Homeroom [V
Seeretary of the Homeroom
Treasurer of the Homeroom
Chairman of a Homeroom Committee v

Member of a Homeroom Committee

5. Now turn to the next page, read each item and check carefully and

‘thoughtfullye
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THE EXTRACURRICULAR ACTIVITIES OFFERED AT THE FRANK ASHIEY DAY ¢

A+ STUDENT COUNCIL

1, President of the Student Council

2. Vice=President of the Student Council

3s Secretary of the Student Council

i, Member of the Student Council

. 5« Canteen Committee (This includes those who are not

B. LIBRARY COUNCIL

1. President of the Library Council

2+ Vice-President of the ILibrary Council

3. Secretary of the Library Council

L. Treasurer of the Library Council

S5e Member of the Library Council

C. PUBLIC RELATIONS STAFF

1l. Captain of the Publiec Relations Staff

2+ Assistant-Captain of the Public Relations Staff
3 +» Usher

Lis Traffic

5. llessenger

D. CAFETERIA STAFF

1. Captain of the Cafeteria Staff

2. Assistant-Captain of the Cafeteria Staff

3. Member of the Cafeteria Staff

E. BOYS! PLAYGROUND STAFF

l. Captain of the Boys' Playground Staff

2+ Assistant-Captain of the Boys! Playground Staff

3« Member of the Boys' Playground Staff

F. GIRLS' PLAYGROUND STAFF

1, Captain of the Girls! Playground Staff

2+ Asgistaunt—Captain of the Giris' Playground Staff

g — —

WerGH Ts

NS
g

T. STUDENT GOVERNMENT &R § §
YY) | %
NI §
Y ¥ | R
25 z5 RS
20 | 2o | zo
22 22 | 22
P~ /&g ‘7
required to attend committee meetings.)| 2 | @ | 2
20 | 23 | zz
L | 2/ | /7
~s 20 /7
/6 £z 3 7
/2| /5| /s
/8 23 =2/
/E 20 /7
M| o | 7
/4| /o | /2
/2 | /5 | /4
20 | 23 | 22
) 6 | 2/ | +9
/ML zo| 17
2 | 28| z2
/6 | 20| #8
/L | 2a | /7
20 | 23| z2
/6 | 27| /2
3 b7 “7

3. Menmber of the Girls! Playground Staff

182 2
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THE EXTRACURRICULAR ACTIVITIES OFFERED AT THE FRANK ASHLEY DAY

WEIGHTS
|
IT. CLASS ORGANIZATION N IR
HHE
3 v
NINTH GRADE ORGANIZATION NI
v oy B
le President of the Ninth Grade 25 25 Z5
2+ Vice-President of the Ninth Grade 20 23 z2
3« Secretary of the Ninth Grade V4 23 2/
L. Treasurer of the Ninth Grade /& 23 20
5. Chairman of a Ninth Grade Committee s | /5 | £
6. Member of a Ninth Grade Committee & & &
ETGHTH GRADE ORGANIZATION
1, President of the Eighth Grade 20 20 20
2+ Vice=President of the Eighth Grade 75 & /7
3+ Secretary of the Eighth Grade L 8 /e
lis Treasurer of the Eighth Grade /2 8 /5
Se Chairman of an Eighth Grade Committee /0 /0 0
6. Member of an Eighth Grade Committee 3 6 4
SEVENTH GRADE ORGANIZATION
l. President of the Seventh Grade lo 20 20
2, Vice=President of the Seventh Grade /5 AR /7
3+ Secretary of the Seventh Grade /L V4 /6
L+ Treasurer of the Seventh Grade /2 ZaZ
5 Chairman of a Seventh Grade Committee o | o |
6+ Member of a Seventh Grade Committee g & 7
IIT. HOMERCOM ORGANIZATION
1. President of the Homeroom ¥ /2 /3
2+ Vice~President of the Homeroom V{7 /0 /0
3. Secretary of the Homeroom 124 7~ /
i, Treasurer of the Homeroom ] (4 /0 /0
5. Chairman of a Homeroom Cemmittee 7 S &
6. Member of a Homeroom Committee & é é
IV, BOYS'!' SPORTS
1. Captain of the Varsity Football Team ol 2 | A&
2+ Captain of the Varsity Basketball Team i /2 Ve
. 3. Captain of the Varsity Baseball Team & /2 /Z
s Captain of the Junior Varsity Football Team /2 /0 /Y
5« Captain of the Junior Varsity Basketball Team 2z /0 Vid
6. Captain of the Junior Varsity Baseball Team /2 20 | 2/
T+ Captain of the Homeroom Football Team g ] &
8. Captain of the Homeroom Basketball Team S S g
9. Captain of the Homeroom Baseball Team S &8 Pe]




10,
11.
12,
13,
1L,
15,
16,
17.
18.
19,
20,
21,
22,

1.
2

L.
5e

e g .

~li - WereHTs
S YIS
IV. BOYS' SPORTS (CONT.) § R § &
N
Varsity Football Player ‘Sp\é: X | X
Varsity Basketball Player /0 /f /
Varsity Baseball Player /0 V24 /7
Junior Varsity Football Player Jos 7 7
Junior Varsity Basketball Player & 7 v
Junior Varsity Baseball Player =4 7. g
Intramural Football Player <l Z ()
Intramural Basketball Player I 7 6
Intramural Baseball Player 5 7 é
Intramural Volleyball Player S Z é
Intramural Managers : 7 6 7
Varsity and Junior Varsity Managers S < &G
Boys! Leader Corps & .| J 7
GIRLS' SPORTS
Field Hockey & 7 @
Basketball & ¥ 7
Homeroom Captain of Basketball =4 g 4
Baseball = 4 ¥
Girls' Leader Corps & S Z
Class Parties--Gym Elective Group s - =4
V. MUSIC ACTIVITIES
Member of the Girls! Glee Club 2 | o /0
Member of the Boys' Glee Club /2 /0 70
Member of the Orchestra /s | /2 /L
Member of the Band : /2 1z 7z
Pianist for the Orchestra or Glee Clubs /2 S /0
VI. ASSEMBLY ACTIVITIES
Chairman of an Assembly & 6 7
Participation in planning an Assembly & é &
Speaking in an Assembly é = é
Singing a. Solo in an Assembly & S 7
Participation in small-group singing in an Assembly 5 4 <3
Small-group playing (musical instrument) in an Assembly 5 A 5
Playing a musical instrument as a Solo Number & 6 4
Back-stage worker for an Assembly Program 5 -3 &
Solo Acting or Dancing for an Assembly Program 2] =3 é
VII. CLUB ACTIVITIES
HOME ECONOMICS CLUB
President of the Home Economics Club /2 (=] /0
Vice=President of the Home Economics Club ), 7 ¥
Secretary of the Home Economics Club /0 7 g
Treasurer of the Home Economics Club /0 7 g
Board Member of the Home Economics Club /0 45 &
Homeroom Representative & &5 &
Te Member of the Home Economics ClLub £ >4 <

124

e



q *\ = -‘_lq :
N $
S
PROJECTORS! CLUB N ‘,-g 3 g
TS| ¥ | =
1, Member of the Projectors! Club g |8 | &
CHEFS! CLUB
1. Member of the Chefs!' Club & Jg | 7
VIII. SCHOOL NEWSPAPER--"THE DAYTONIAN"
1. Editor-in-Chief 20 | 2o 20
2. Associate Editor /6 78 /7
3. Editorial Staff Member & /2 /0
Y. Staff Member /| 15 | 15
5« Sports Staff Member /z | /5 | &
6. Homeroom Reporter & /o ?
7. Cartoonist & /9 &
8. Layout and Printing 45 | /2 /4
IX. JUNIOR RED CROSS ACTIVITIES
INTERSCHOOL COUNCIL
1, Officer of the Interschool Council 25 | 275 24 |
2. Member of the Interschool Council 20 | Zo zo
THE DAY JUNIOR RED CROSS COUNCIL
le Officer of the Day Junior Red Cross Council /8 -4 g
2. Member of the Day Junior Red Cross Council /2 /L | /3
X+ ELECTIVES
1. llember of the Art Elective Group /0 /0 /0
2. Member of the Eighth Grade Drama Group 0 20 Vi
3. Member of the Graphic Arts Elective /0 /0 L
Lis Membey of the Handcrafts Elective /2 /0 /0
5. Member of the Industrial Arts Elective /0 /0 0
6. Member of the "Let's Plan It" Elective /0 /0 /e
Te Member of the Music Elective /0 /0 /2 |
8¢ Member of the Nin%a Grade Elective o 2 Vi
9., Member of Clothing Elective /0 /0 /0
10, Member of Physic Educatio
ysical Bducapich FleEH¥Prms ZI 7
1, Delivering the Daily Bulletin /0 5 8
2+ Radio Broadecasting within the School -2 é é
3. Radio Broadcasting over WCRB /0 5 &

.-

NOW TTRN- TO THE NEXT PAGE., WAIT FOR FURTHER DIRECTIONS.
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ACTIVITIES YOU WOULD LIKE TO JOIN

This section of the Cheeck List concerns the aetivities in which you are NOT
participating at the present time, but, in which you WOULD LIKE to participate.
For some reason, you cannot do so. As you see, there are three columns and three
steps.

Step I: Follow the directions at the top of Column I as your teacher reads them
to you.

Step IT: Now go to Column ITT and read with your teacher the twelve possible
reasons for NAT taking part in an activity. If you have other reasons
than those listed, you may add them beside the blank spaces numbered
13, 1L, 15, 16.

Step III: Now, in Column II, 1list the NUMBER of the reason or reasons for NOT
participating in an activity or activities.

Try to do this as thoughtfully and carefully as you cans.

COLUMN I COLUMN IT COLUMN III
IN THIS COLUMN LIST THE ACTIVITIES IN LIST THE NUMBER(S)| REASONS FOR NOT
WHICH YOU WOULD LIKE TO TAKE PART, BUT, | OF THE REASON(S) TAKING PART
FOR SOME REASON, CANNOT DO SO FOR NOT
PARTICIPATING
Sample ¢ 1, Would interfere
with school work,
Boys! Sports 2 2. Lack time for it
because of out-of-
lge school work.
3. Lack time for it
2 because of out-of--
school activities.
3e Yo Lack time for it
because of home
b, responsibilities.
5e Physical condition.
5e 6+ Advised not to join

by counselor or
homeroom teacher.

T+ Advised no%t to join
by coach or sponsor.

8¢ Advised not to join
by some other fac-—
ulty member.

9. Lack needed ability.

10+ Membership is by

election.

11, Does not offer a
program of interest
to me.

12, The activity is teo
"cliquey".

13,

1.

15,

16,
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A Elementary Series
Grades 4-9

CALIFORNIA TEST OF PERSONALITY—ELEMENTARY, FORM A
A PROFILE OF PERSONAL AND SOCIAL ADJUSTMENT

Devised by Louis P. Thorpe, Ernest W. Tiegs, and Willis W. Clark

Teacher ...

COMPONENTS

1. Self Adjustment

A. Self-reliance

B. Sense of Personal Worth

C. Sense of Personal Freedom .

D. Feeling of Belonging .

E. Withdrawing Tendencies
(Freedom from)

F. Nervous Symptoms
(Freedom from)

2. Social Adjustment

A. Social Standards .

B. Social Skills

C. Anti-social Tendencies .
(Freedom from)

D. Family Relations .

E. School Relations .

F. Community Relations

TOTAL ADJUSTMENT

1
A | | !
.12 ST | | | [ | |

............................................................... Grade................_Sex: Boy-Girl

Age.. .. Birthday .. ...

A S S DOt - e
Possl
ble Pupll’s — PERCENTILE
Score Score Rank (Chart pupil’s percentile rank here)

1 10 20 30 40 50 60 70 B0 20 929

.72 pot R B

12 o o]

12 i e e ]
| DA R (. (NS NS S YOON SN, N O N
(SRS WU S (SR SRR WS NN SONNR . S S

> NSTRRN. WU, SOV WORN: SN [NUOR. NN, (VO OO SO
Bt s s omdedndiunbaabmieg o]

12 o Lo e e e

M —— 1

40 50 60
PERCENTILE

Copyright, 1942, by California Test Bureau

Published by California Test Buream
5916 Hollywood Boulevard, Los Angeles 28, Californla
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1.

11.
12.
13
14.
15.
16.
17.
18.
19.
20.
21.
22.
. LD Speak pieces
24,
23.
26.

—
© 0 e Noh WA N

INTERESTS AND ACTIVITIES

First look at each thing in this test. Make a circle around the L for each thing that you
like or would very much like to do.

L D Play the radio

L D Read stories

LD Go to movies
LD Study reading

L D Study arithmetic
L D Study history

L D Study science

L D Study spelling
LD Study geography
LD Study trees

L D Study birds

LD Study animals

L D Study butterflies
LD Draw

L D Paint

LD Model

L D Design

LD Sing

L D Play piano

LD Make a scrapbook
LD Keep a diary

LD Write

L D Play a harmonica
LD Take pictures
LD Collect stamps

21,
28.

29.
30.

31.
32.
33.
34.
35.
36.
3.
38.
39.
40.
41.
42.
43.
44,
45.

46.
47.
48.
49.
50.

Then make a circle around the D for things you really do.

LD Collect coins 51. LD Go to church

LD Collect autographs 52. LD Go to Sunday School

L D Collect pictures 53. LD Belong to a club

L D Cut out pictures 54. LD Belong to YMCA

L D Practice writing or YWCA

LD Sew 55. LD Go to parks

LD Khnit 56. LD Go to a carnival

LD Make boats 57. LD Go to a circus

LD Make airplanes 58. LD Sing in a chorus

LD Use building toys 59. LD Sing in a glee club

L D Work with tools 60. L D Belong to a gang

L D Make a garden 61. LD Play ping pong

L D Play on sandpiles 62. LD Play croquet

LD Play with pets 63. LD Play ball

L D Visit rivers 64. LD Play tennis

LD Go fishing 65. L D Go hunting

LD Climb 66. LD Go hiking with a

LD Skate group

LD Ride a bicycle 67. LD Play in a band
68. LD Play in an orchestra
69. L D Go to a church social

LD Ride a horse 70. LD Go to a party

L D Play cards 71. LD Go to a dance

L D Play dominoes 72. LD Be officer of a club

L D Play checkers 73. LD Belong to Scouts

L D Play chess 74. LD Go camping
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10.

11

SECTION 1 A

. Would you rather plan your

own work than to have some

one else plan it for you? YES

Do you usually apologize when

you are wrong? YES

. When you have some free time,

do you usually ask your par-

ents or teachers what to do?  YES

When someone tries to cheat
you, do you usually try to stop

him? YES

Is it easy for you to recite or

talk in class? YES

Do you like to meet new people

or introduce them to others?  YES

Do you usually go to bed on
time, even when you wish to

stay up? YES

Is it hard to do your work
when someone blames you for

something? YES

Do you usually eat food that

is good for you, even if you do

not like it? YES

Do your parents or teachers
usually need to tell you to do

your work? YES

Do you get excited wnen things

go wrong? YES

. Do you usually keep at your

work until it is done? YES

Score Section 1 A..

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

13,

14.

15

16.

.

18.

19,

22.

23.

24,

SECTION 1 B

Do your friends generally think

that your ideas are good? YES

Do most of your friends and
classmates think you are bright? YES

Are your friends and classmates
usually interested in the things

you do? YES

Do you wish that your father

(or mother) had a better job?  YES

Do your classmates seem to
think that you are not a good

friend? YES

Do your friends and classmates

often want to help you? YES
Are you sometimes cheated
when ‘you trade things? YES

Do your classmates and friends
usually feel that they know

more than you do? YES

. Do your folks seem to think

that you are doing well? YES

Can you do most of the things

you try? YES

Do people often think that you

cannot do things very well?  YES

Do people often do nice things

for you? YES

Score Section 1 B

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO




25.

26.

27.

28.

29

30.

31,

32.

33,

34.

35.

36.

SECTION 1 C

May you usually choose your

own friends? YES

Are you allowed enough time to

play? YES

Do others usually decide to

which parties you may go? YES

May you usually bring your
friends home when you want

to? YES

May you usually do what you
want to during your spare time? YES

Do you have a chance to see

many new things? YES

Do your folks often stop you
from going around with your

friends? YES

Are you allowed to do most of

of the things you want to? YES

Are you given some spending

money? YES

Do your folks stop you from
taking short walks with your

friends? YES

Are you punished for lots of

little things? YES

Do you feel that your folks

boss you too much? YES

Score Section 1 C......ccoinnncnn

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

37.

38.

39.

41.

42.

43.

45.

47.

48.

SECTION 1 D

Do pets and animals make

friends with you easily? YES

Are you proud of your school? YES

Do your classmates think you

cannot do well in school? YES

Are you as well and strong as

most boys and girls? YES

Are your cousins, aunts, uncles,
or grandparents as nice as those

of most of your friends? YES

Are the members of your family
usually good to you? YES

Do you often think that no-

body likes you? YES

Do you feel that most of your
classmates are glad that you are

a member of the class? YES

Do you have just a few friends? YES

Do you often wish you had

some other parents? YES

Are you sorry you live in the

place you do? YES

Do your friends have better

times at home than you do?  YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Scare Section 1 Do



49.

. 50.

51.

52.

53.
54.

55;

56.

57.

58.

59.

® o

SECTION 1 E

Have people often been so un-

fair that you gave up? YES

Do you often think of many

things that are dangerous? YES

Do you often meet people who
are so mean that you hate

them? YES

Are you often greatly dis-
couraged about many things

that are important to you? YES

Do your friends or your work

often make you worry? YES

Is your work often so hard that

you stop trying? YES

Are people often so unkind or
unfair that it makes you feel

bad? YES

Do your friends or classmates
often say or do things that hurt

your feelings? YES

Do people often try to cheat

you or do mean things to you?  YES

Are you often with people who
have so little interest in you

that you feel lonesome? YES

Are your studies or your life so
dull that you often think about

many other things? YES

Are people often mean or unfair

to you? YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Score Section 1 E...cooovrniiercceeennee

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

SECTION 1 F

Do you often have sneezing

spells? YES

Do you often have bad dreams? YES

Do you bite your fingernails

often? YES

Does it usually take you a long

time to go to sleep at night?  YES

Does your head ache often? YES

Do you often find you are not

hungry at meal time? YES

Do you take cold easily? YES

Do you often feel tired in the

forenoon? YES

Do you often tap with your

fingers on a table or desk? YES

Do you often feel sick at your

stomach? YES

Do you often have dizzy spells? YES

Do your eyes hurt you often?  YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Score Section 1 Fo..ccsinmmanadinmis




73.

30.

SECTION 2 A

When people get sick or are in
trouble, is it usually their own

fault? YES

Is it all right to disobey teach-
ers if you think they are not fair

to you? YES

. Should only the older boys and

girls be nice and friendly to
new people? YES
Is it all right to take things

you need if you have no money? YES

Is it necessary to thank those

who have helped you? YES

. Do children need to obey their

fathers or mothers even when

their friends tell them not to?  YES

If a person finds something,
does he have a right to keep it

or sell it? YES

Is it all right to make fun of

boys and girls who do not be-

lieve what you do? YES

. Should children obey signs that

tell them to stay off of other

peoples’ grounds? YES
. Should children be nice to peo-
ple they don’t like? YES

. Is it all right for children to cry

or whine when their parents

keep them home from a show? YES

. Is it all right to cheat in a game

when the umpire is not look-

ing? YES

Score Section 2 A.....cccinvneicinniienns

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

85.

86

87.

88.

89.

9L,

4.

95.

96.

SECTION 2 B

Do you like to speak or sing

before other people? YES

. When people make you angry
do you usually keep it to your-

self? YES

Do you help new pupils to talk

to other children? YES

Does it make you feel angry
when you lose in games at
parties? YES

Is it hard for you to talk to peo-

ple as soon as you meet them?  YES

. Do you usually help other boys

and girls to have a good time?  YES

Do you usually act friendly to

people you do not like? YES

. Do you often change your plans

in order to help people? YES

3. Do you usually forget the names

of people you meet? YES

Do you often say nice things to

people when they do well? YES

Do you try games at parties
even if you haven’t played them

before? YES

Do vou talk to new children at

school? YES

Score Section 2 B...

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO




9

.98

~J

100.

101.

103.
104.

105,

106.

107.

e

SECTION 2 C

Do people often ask you to do
such hard or foolish things that

you won’t do them? YES
Are the tests at school often so
hard or unfair that it is all right
to cheat? YES
Do you often make friends or
classmates do things they don’t
want to? YES
Are things sometimes so bad at
school that you stay away? YES
Do people often act so badly
that you have to be mean or
nasty to them? YES
. Do you often have to make a
“fuss” or “act up” to get your
rights? YES
Is anyone at school so mean
that you tear, or cut, or break
things? YES
Is it hard to make people re-
member how well you can do
things? YES

Is someone at home so mean
that you often have to quarrel? YES

Do you sometimes need some-
thing so badly that it is all right

to take it? YES
Do classmates often quarrel
with you? YES
Do you like to scare or push
smaller boys and girls? YES

Score Section 2 C

109
NO

110.
NO

JiL.
NO

112.
NO

113.
NO

114.
NO

115.
NO

116.
NO

117.
NO

118.
NO

119.
NO

120
NO

SECTION 2 D

Do you have a hard time be-
cause it seems that your folks
hardly ever have enough money? YES

Do your folks seem to think
that you are just as good as

they are? YES

Are you unhappy because your
folks do not care about the

things you like? YES

When your folks make you
mind are they usually nice to

you about it? YES

Do your folks often claim that
you are not as nice to them as

you should be? YES
Do you like both of your par-
ents about the same? YES

Does someone at home pick on

you much of the time? YES

Does it seem to you that your
folks at home often treat you

mean? YES

Do you try to keep boys and
girls away from your home be-

cause it isn’t as nice as theirs? YES

Do you sometimes feel like run-

ning away from home? YES

Do you feel that no one at home

loves you ? YES

. Have you often felt that your

folks thought you would not

amount to anything? YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Scora Section: 2 Diiccanensncan s



121.

122.

123.

124.

125.

126.

127.

128.

129.

130.

131.

132.

SECTION 2 E

Do you think that the boys

and girls like you as well as they
should? YES

Do you think that the children
would be happier if the teacher

were not so strict? YES
Is it fun to do nice things for
some of the other boys and
girls? YES
Is school work so hard that you
are afraid you will fail? YES
Do many of the children get
along with the teacher much
better than you do? YES
Does it seem to you that some of
the teachers have it in for
pupils? YES
Do your schoolmates seem to
think that you are nice to
them? ' YES
Would you like to stay home
from school a lot if it were right
to do sof YES
Are most of the boys and girls
at school so bad that you try to
stay away from them? YES
Do your classmates choose you
as often as they should when
they play games? YES
Do many of the other boys or
girls claim that they play games
fairer than you do? YES
Do the boys and girls usually
treat you nice at school? YES

Score Section 2 E

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

133,

134.

135.

136.

137.

138.

139.

140.

141.

142.

143.

144.

SECTION 2 F

Do you visit many of the inter-
esting places near where you

live? YES

Do you sometimes do things
to make the place in which you

live look nicer? YES

Do you think there are too few
interesting places near your

home? YES

Do you ever help clean up things

near your home? YES

Do you take good care of your
own pets or help with other

people’s pets? YES

Do you sometimes help other

people? YES

Do you try to get your friends

to obey the laws? YES

Do you help children keep away
from places where they might

get sick? YES

Do you usually try to be nice to
people who are not the same

color or race as you are? YES

Is it all right to do what you

please if the police are not

around ? YES

Does it make you glad to see
the people around your house
get along fine? YES
Do you dislike many of the

people who live near your home? YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Score Section 2 Foo....
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MOONEY PROBLEM CHECK LIST
JUNIOR
1950 HICH
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DIRECTIONS
This is a ‘list of some of the problems of boys and girls. You are to pick out the problems which PG
are troubling you.
Read the list slowly, and as you come to a problem which is troubling you, draw a line under it.
For example, if you are often bothered by headaches, you would draw a line under the first item,
like this, “1. Often have headaches.”
When you have finished reading through the whole list and marking the problems which are SC
troubling you, please answer the questions on Page 5.
. TOTAL
Copyright 1950
The Psychological Corporation
50-124T
Printed in U.S.A. 522 Fifth Avenue, New York, N. Y.




Page 2

DIRECTIONS: Read the list slowly, and as you come to a problem which

troubles you, draw a line under it.

Lo Lo o =

11.
. Not living with my parents
13.
14.
15.

16.
17.
18.
19.
20.

21.
22,
23.
24.
25.

26.
27.
28.
29.
30.

31.
32.
33.
34.
39.

ScomNo

Often have headaches
Don’t get enough sleep
Have trouble with my teeth

. Not as healthy as I should be

Not getting outdoors enough

Getting low grades in school
Afraid of tests

. Being a grade behind in school

Don’t like to study

. Not interested in books

Being an only child

Worried about someone in the family
Parents working too hard
Never having any fun with mother or dad

Spending money foolishly
Having to ask parents for money
Having no regular allowance
Family worried about money
Having no car in the family

Not allowed to use the family car

Not allowed to run around with the kids I like
Too little chance to go to parties

Not enough time for play and fun

Too little chance to do what I want to do

Slow in making friends
Bashful

Being left out of things

Never chosen as a leader
Wishing people liked me better

Being nervous

Taking things too seriously

Getting too excited

Being afraid of making mistakes
Failing in so many things I try to do

36.
37.
38.
39
40.

41.
42,
43,
44,
45.

46.
47.
48.
49.
50.

51.
52,
53.
54.
55.

56.
57.
58.
59.
60.

61.
62.
63.
64.
65.

66.
67.
68.
69.
70.

Too short for my age

Too tall for my age

Having poor posture

Poor complexion or skin trouble
Not good looking

Afraid of failing in school work
Trouble with arithmetic

Trouble with spelling or grammar
Slow in reading

Trouble with writing

Sickness at home

Death in the family

Mother or father not living
Parents separated or divorced
Parents not understanding me

Too few nice clothes

Wanting to earn some of my own money
Wanting to buy more of my own things
Not knowing how to buy things wisely
Too little spending money

Girls don’t seem to like me

Boys don’t seem to like me

Going out with the opposite sex
Dating

Not knowing how to make a date

Being teased

Being talked about

Feelings too easily hurt

Too easily led by other people
Picking the wrong kind of friends

Getting into trouble

Trying to stop a bad habit

Sometimes not being as honest as I should be
Giving in to temptations

Lacking self-control




Page 3

#H:
T2
73.
74.
19,

76.
i
78.
79.
80.

81.
82.
83.
84.
85.

86.
87.
88.
89.
90.

91.
92.i
93,
94.
95

96.
97.
98.
99.
100.

101.
102,
103.
104.
105.

Not eating the right food

Often not hungry for my meals
Overweight

Underweight

Missing too much school because of illness

Not spending enough time in study
Too much school work to do at home
Can’t keep my mind on my studies
Worried about grades

Not smart enough

Being treated like a small child at home
Parents favoring a brother or sister
Parents making too many decisions for me
Parents expecting too much of me
Wanting things my parents won’t give me

Restless to get out of school and into a job
Not knowing how to look for a job

Needing to find a part-time job now

Having less money than my friends have
Having to work too hard for the money I get

Nothing interesting to do in my spare time
So often not allowed to go out at night
Not allowed to have dates

Wanting to know more about girls
Wanting to know more about boys

Wanting a more pleasing personality
Being made fun of

Being picked on

Being treated like an outsider
People finding fault with me

Not having as much fun as other kids have
Worrying

Having bad dreams

Lacking self-confidence

Sometimes wishing I'd never been born

106.
107.
108.
109.
110.

111,
112,
113.
114.
115.

116.
117.
118.
119.
120.

121,
122.
123.
124.
125.

126.
127.
128.
129.
130.

131.
132,
133.
134.
135.

136.
137.
138.
139.
140.

Often have a sore throat

Catch a good many colds

Often get sick

Often have pains in my stomach
Afraid I may need an operation

Don’t like school

School is too strict

So often feel restless in classes

Not getting along with a teacher
Teachers not practicing what they preach

Being criticized by my parents

Parents not liking my friends

Parents not trusting me

Parents old-fashioned in their ideas
Unable to discuss certain problems at home

Choosing best subjects to take next term
Deciding what to take in high school

Wanting advice on what to do after high school
Wanting to know more about college

Wanting to know more about trades

No place to entertain friends

Il at ease at social affairs

Trouble in keeping a conversation going
Not sure of my social etiquette

Not sure about proper sex behavior

Awkward in meeting people

Wanting to be more like other people
Feeling nobody understands me
Missing someone very much

Feeling nobody likes me

Being careless

Daydreaming

Forgetting things

Being lazy

Not taking some things seriously enough




Page 4

141.
142,
143.
144.
145.

146.
147,
148.
149.
150.

151.
152.
153.
154.
155.

156.
157.
158.
159.
160.

161.
162,
163.
164.
165.

166.
167.
168.
169.
170.

171,
172.
173.
174.
175;

Can’t hear well
Can’t talk plainly
Trouble with my eyes
Smoking

Getting tired easily

Textbooks hard to understand
Trouble with oral reports
Trouble with written reports
Poor memory

Afraid to speak up in class

Family quarrels

Not getting along with a brother or sister
Not telling parents everything

Wanting more freedom at home

Wanting to live in a different neighborhood

Needing a job during vacations

Needing to know my vocational abilities
Needing to decide on an occupation
Needing to know more about occupations
Wondering if I've chosen the right vocation

Not knowing what to do on a date
Girl friend

Boy friend

Deciding whether I'm in love
Deciding whether to go steady

Getting into arguments
Getting into fights
Losing my temper
Being stubborn

Hurting people’s feelings

Feeling ashamed of something I've done
Being punished for something I didn’t do
Swearing, dirty stories

Thinking about heaven and hell

Afraid God is going to punish me

176.
177.
178.
179.
180.

181.
182.
183.
184.
185.

186.
187.
188.
189.
190.

191,
192.
193.
194.
195.

196.
197.
198.
199.
200.

201.
202.
203.
204.
205.

206.
207.
208.
2009.
210.

Nose or sinus trouble

Trouble with my feet

Not being as strong as some other kids
Too clumsy and awkward

Bothered by a physical handicap

Dull classes

Too little freedom in classes

Not enough discussion in classes
Not interested in certain subjects
Made to take subjects I don’t like

Clash of opinions between me and my parents
Talking back to my parents

Mother

Father

Wanting to run away from home

Afraid of the future

Not knowing what I really want

Concerned about military service

Wondering if T'll ever get married

Wondering what becomes of people when they die

Learning how to dance

Keeping myself neat and looking nice
Thinking too much about the opposite sex
Wanting more information about sex matters
Embarrassed by talk about sex

Being jealous

Disliking someone

Being disliked by someone

Keeping away from kids I don’t like
No one to tell my troubles to

Sometimes lying without meaning to
Can’t forget some mistakes I've made
Can’t make up my mind about things
Afraid to try new things by myself
Finding it hard to talk about my troubles

DIRECTIONS: When you have finished marking the problems which are
troubling you, answer the questions on page 5.

MWF |

BG

PG

SC__|

TOTAH




Page 5

QUESTIONS

. 1. What problems are troubling you most? Write about two or three of these if you care to.

2. Would you like to spend more time in school in trying to do something about some of your problems?

3. Would you like to talk to someone about some of your problems?
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L MENTAL ALERTNESS

L] a 3 2 1 o
| | | | | . | | | | | | | | | | | | | |
1. Grasp of Grasps instructions  Understands in- Follows ordinary May misunderstand  Fails to understand
Instructions almost instantl structions very instructions sat- instructions unless instructions even
and with on readily isfactorily amplified after repetition or
Bccuracy amplification
] a s a 1
| | 1 | | | | | | | | | | | | | | | | | 3
2. Profit frem Never makes Is quick to Avoids repetition Is slow to profit Makes same mistakes
Mistakes the same mistake profit from of serious mistakes from mistakes over and over
twice mistakes
] & ] a 1 [ ]
| | | | | | | | | | | | | | | | | | | | |
3. Active Always mentally Generally mentally  Usually attends Frequently in- Habitually wool-
Attention active and attentive active and attentive to business in attentive in gathering in
in class in class class class class
L] ] a 1 ]
1 1 | | | 1 | | | 1 | | | | | | 1 I | | |
4. Intellectual Constantly secks in- Frequently seeks Occasionally inter-  Seldom interested in Exhibits no interest
Curlosity formation above and information in ested in finding out phases of the sub- in any material be-
beyond point excess of that about allied mater- ject mot covered by yond the actual as-
reached in class required in class ial which is not assignment signment
required
. INITIATIVE
] 2 ] a 1 °
| 1 | 1 | | | | | | | | | i | | | | ! 1 1
1. Self-Instituted Habitually at- Often attempta Sometimes attempts Usually attempts Very rarely at-
Activity tempts work well work beyond the work beyond the little work beyond tempts work be-
beyond the re- required minimum required mini the required yond the required
quired minimum minimum minimum
] a s a 1 °
| | | | | | | 1 | | | | | 1 | | | | | | |
2. Assignment Much prefers very Likes to work Willing to work Prefers specifie Much prefers spe-
Preference general‘: rather than on general on general assign- rather than gemeral ci;c an?i dehikr
specific assign- assignments menta assignments directions
ments
] - s a 1 L]
| | | | I | | | | | | | | | | | | | | 1 |
3. Voluntary Always volunteers Makes frequent Sometimes volun- Offers contributions  Seldom offers any
Contributions to contribute to voluntary contribu-  teers contributions to classwork only contribution even
classwork tions to clamswork - to classwork when urged when urged
] ] » a 1 °
| | | | | | | | I | | | | | | | | | | | |
4. School Seeks positiona of Likes to lead in Willing to lead in Usuall id ai- Ref iti of
leadership in school school activities school activities if ti::s g;' ll:aotic:ch?: le:d“e'reuii;o 1'1: l::h.nol
activities asked in school activities activities
IIl. DEPENDABILITY
] °

a »
| | | I | | | | | | |

1
| | | I |

1. Trustworthiness

Steadfastly honest, Can regularly be Exhibits only in-
truthful, and relia- relied upon with frequent and very

Well-intentioned,

but might succumb

Needs to be watched.
Cannot be trusted

ble at all times confidence miner lapses from to strong tempta- implicitly —
complete reliability tion
| ] '] s a 1 o
! | | | | | | | | | | ! | | | | | | | | |
2. Porzistence Exceedingly per- Unusually persist- Fairly persistent. Tends to leave dif- Easily deterred by

sistent, Voluntarily ent. Seldom de- Ordinarily finishes ficult tasks unfin- obstacles, ten
bends every emergy terred by s task before ished unless en- gives up even if
to finish task difficulties leaving it couraged to continue wurged to comtinume



Il. DEFENDABILITY (cont’d)

ative as lies

ative assemb

] & L) a 1 L]
| | | ! | 1 | 1 | | | 1 i 1 I I I | I I |
3. Punctuality Unvaryingly pune- Seldom avoidably Normally is reasom- Not always careful Frequently. Iau and
tual in complet late with assign- ably prompt as to promptness careqieu with as-
assignments and ments or appoint- signments and
k g appoint t appointments
ments
& R TR NN N TR A NN N NN TN MO SN MO TN A M M N I
. 4. Obedience to Invariably adheres Is conscientious in Usnally adheres to Occasionally g-uiltzv Frequently guilty of
Rules to all ﬂ:hcol rules ldhermg closely to the spirit of all of an infraction o serious infractions
and regul rales and important regu- hool or el of school rules
regulations lations rules
IV. COOPERATIVENESS
B L] » 2 1 o
| | | 1 I | 1 1 | | | | | | | | | | | | i
>, 1. Group Work Works actively and Works decidedly Gets along satis- Not a good team Often conspicucus
harmoniously with well with others im l{ worker for poor teamwork
others in all group most group enter- others in grou
ent ses prises enterprises
B - ] 2 1
| 1 | | | | I | | 1 1 1 | | J 1 | 1 t i
2. Effect on Markedly strength- Is generally a bene- Has little notice- Occasionally has s Is definitely in-
Group ens morale of any ficial influence om able effect on subversive influence jurious to :mup
roup of which he group morale group morale on group morale morale
s a member
] a ] 1
| | | | | | | 1 | | 1 | | | | | | | 1 I
3. Altruism Invariably conducts Generally sets wel- Usually subordi- Sometimes sets sel-  Is noticeably self-
gelf so as to fur- fare of gmur nbcu nates selfish inter- fish interesta above centered, evem at
ther best interests any selfish inter ests to important welfare of group expense of gromp
of group needs of group welfare
" ] ] = 1
| 1 | | | | | | | | | | | | | | | | | |
tivity to Invariably wel- Is usunally receptive Generally S i unrecep- Is generally ume
i E;:;’;.u.f.’. comes suggest toward any sugges- direct suggestions tive toward sugges- receptive to
for improvement tions for improve- for improvement tions for improve- suggestions
from any source ment ment
¥. JUDGMENT
' & ] 2 1
| | | | 1 | | | | | | I | | | | | | | I
of Is unfailingly keen  Generally distin- Distinguishes satis- Occasionally con- Commonly neglecta
& gﬁ;:i of insight ¥n dis- guishes the impor- factorily between fuses the important  crucial issues im
tmzuugmg the im- tant from the un- the im t and with the unimpor- classwork throngh
portant from the important in class- the unimportant im tant in classwork attention te the
unimportant in . work even when clagawork unimportant
classwork confusion might
be casy
F] a » ] 1
[ | | | | | 1 | | | | | | | | 1 | | | |
o Always considers Usually iders Seld prop Sometimes prop Is constantly
z %benﬂv carefully all aspects all important as- solution to im aolutionl to prob- jnmPinx at con-
of problem situation pects of problem tant problem sitna- lem with- el
before proposing situation before tion without some nut any preliminary
solution proposing solutisa prelim'.intn analysis
analysia
] & ] a 1
| | | | | | | | | | | | | | | | | I | |
ct Extremely gifted in Usually says or Only rarely gives Sometimes says or Frequently gives
o discerning the best does tge suitable any offense through  does the wrong offense through lack
. thing to do or say thing when dealing  ill-considered thing when dulins of discernment In
when dealing with with others speech or action with others speech or
others; never gives
any nffense
] ' » i 2 ]
| | | | | | | | | 1 1 | | ! | ! ! | | |
Worth of His opinion invar- His ommoa umllr His views gener- His opinion not His opinions ae-
o Opinions iably sought by col- valued b ally accorded a genemlly sought curde?l’_ little esteem
leagues in deliber- leagues in delibﬁr courteous reception y colleagues in deliberative



VYL PERSONAL IMPRESSION

I 1 |

| l |

1. Neatness and
Cleanliness

Always extremely
clean and neat as
to both person and
attire

Usually very neat
and clean

| | |

Generally conforma
to ordinary stand-
ards of neatness
and cleanliness

| | |

Sometimes negli-
gent as to ncatmens
or cleanliness of
person or attire

| | |

Frequently careless
and sometimes elov-
enly as to neatness
and cleanliness

| | 1

1. Prepossesasion

Makes outstanding-

Posture, gait, and

No noticeable short-

Posture, gait, or

Posture, gait, or

-

ly good impression general carriage all coming in posture, general carriage eneral carriage
by his posture, gait, definitely gait, or general not above criticism eaves much to be
and general carriage desired
carriage
] . - H 2 1 °
| | | | I | I | | | | | | | | | 1 1 | | |
3. Taste ia Invariably elothed Usually clothed and Generally avoids Occasionally of- Frequently offends
Attire and groomed the groomed in entire offending against fends by poor taste against good taste
best of taste appropriateness and good taste in clothes or in either grooming
good taste grooming or a grooming or dress
] ] 3 a 1 e
| I 1 | | | I | | | | | | | | | | | | I |
4. Speech Both diction and Diction and voice Diction and voice Diction sometimes Speech creates ua-
voice modulation modulation both modulation general- faulty or voice favorable impres-
such as always o definitely pleasing ly entirely mccept- modulation an- sion through seri-
create very favor- able pleasant ously faulty dictiom
able impression or distinctl
pleasant voice
Vi. COURTESY
| ] & 2 2 1 L]
| I | 1 | | | | | | | | | ! | | | | | | 1
L Consideration Constantly ws Generally thought- Generally sot in- Occasionally seli- Generally thought-
helpful considera- ful and considerate  considerate centered or imeom- less and self-cen-
tion of other peo- of other people siderate tered; occasionally
ple in many smal actively unkind
ways
L & ] 2 1 L]
| | I | | | | | | | | | | | | | | | | I |
2 Manners Manners invariably Generally refined Generally polite Only rarely impo- Manners often
demonatrate natural and well-mannered and respectiul lite or disrespectful somewhat crude;
grace and refine- sometimes definite-
ment ly offensive
L} & 2 ] 1 L]
1 | | | 1 | | | | | ! | | | | 1 | | | | !
L Deportment Attention, order, Deportment usually Deportment gener- Deportment occa- Deportment fre-
and general very ally satisfactory sionally unsatis- uently unsatis-
ment in class invas- factory Euwry
iably exeellent
VIII. HEALTH
. . » ] 1 .
1 | | | | | | | | | 1 | | | 1 | | | | | |
L. Illness vs. Robust health; Good health; rlnlly Adequate health; Health only fair; Frail and delicate;
Wellness practically never ill absent from days lost due to absences due to i’ll- ill health often im-
on account of sickness not above ness not infrequent  terrupts schooling
illoess average
s a H 2 1 °
1 | | | | 1 | | | | | | | | | | | | | | ]
2. Stamina Tirelesa and full of Energetic and vig- Capable of fairly Haa ods of sus- Has little stamina
energy, even after 2 orous, but effort mot sustained effort, es- tained effort, but for sustained eﬁon,
long day always sustained pecially fresh tires fairly easily even when fresh

/N
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