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Introduction 

I This is not a manual on 11how -to teach t.he Indian. 11 One does no-t -teach 

II t.he Indian. Neither does he teach the Sioux, Navajo, Blackfoot or Pueblo. 

li 
Teaching never leaves the individual. ~r.hen i-t begins pouring human beings 

in-to moulds, ranking them one above another against some s-tandard of achieve 

ment, -the teacher knows that he would be more at home in an animal husbandry 

course judging prize cattle. In the teac:p.er-pupil aspect, Indian Service 

teaching is not unique and in no way differs frdm public school or private 

school situa-tions. The teacher 1s concern is with the individual, his dif-

ferences, his interests, his potentialities, and his a-ttitudes. 

The wri-ter would like this work -to be of some help to teachers who are 

thinking about Indian Service careers. For them there has been little ori-

entation literature which described the nature of the everyday life and 

classroom routine. The average recruit finds nothing more than the brief 

description of duties in Civil Service examination announcements which 

leave many uu~swered questions. 

A report such as this has its limitations. The writer has undertaken 

to describe the living condi-tions and educational problems'of a beginning 

. -teacher in one situation. In an Indian school which is unique rather than 

typical, he has -tried to give the whole picture telling in a general way_ 

what the newcomer should expect -to find in the way of school, community, 

faculty, administration, and students. This same uniqueness did not lend 

itself' to discussion of' generalities. However, he has been careful to 
.. 

point out those conditions which tended to make the school of' his experience 

depart from the average day school. 
v.J..-



He has borrowed freely from Indian Service publications, from teacher 1 s 

Service manuals, and f'rom recent studies of Indian education in his effort 

to acquaint the prospective teacher with the Indian Service. 

Finally~ the writer has included opinions and suggestions on the Indian 

educational program. Appreciating full well that such criticism could be 

peculiar to one particular situation, he sul:mits this project for whatever 

small contri bu.tion it may make toward the improvement of Indian educat,ion. 

His satisfaction will come with proof of its usefulness. 

vii 



CHAPTER I 

~· THE NATURE OF THE UNITED STATES INDI.A.llf SERVICE 

1. Functions and Pw;-poses of the Indian Service 

Before the adoption of the Federal Constitution, separate treaties were 

made with individual Indian tribes by local settlements for the purposes of 

commerce, peace, and control. With the gradual infiltration of the white 

civilization and economy, the government assumed juris.diction of the Indiana 

affairs when it became evident that the people, as a group, could not manage 

their property. Governmental guardianship extended only to restrictions on 

property and referred. only to that property secured by governmental action. 

When Indians are declared competent through the removal of restrictions on 

their property, many problems arise, including those of jurisdiction and 

responsibility for edu,cational, social, and economic services. 

The Indian policy of the Federal Government has been divided into four 

I 
I periods: 
I 

(2) 

(:5) 

Treaty period, 1789-1871. Relations with Indian tribes 
were generally, but not in all cases, governed by formal 
treaties ratified by the Senate in the same manner as 
treaties with foreign nations. 

Reservation period, 1871-1887. Reservations were made before 
1871 but were not important until after that date. Govern­
ment policy from 1871-1887 was based on the segregation of 
Indiana on reservations with definite limits. They were 
kept quiet by the pr~ctice of issuing rations. During this 
period the first attempts were made by the Government to 
educate Indians. 

Allotment period 1887-19)4. The characteristic feature of 
the policy was the allotment of land in severalty to indi­
vidual Indians, the attempt to break up tribal relations 

-1-
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(4) 

and the effort to make the individual Indian competent to 
manage his own affairs. 

Reorganization period, 1934 to date. Allotments to indi­
vidual Indians have ceased, tribal life on the reservations 
is protected and encouraged, control of' the Indians by ti~e 
Federal Government is decreasing and there is a vast in­
crease of' se~f'-gover.nment by the Indians themselves. 
Indian lands and other resources are being conserved, and 
economic development is fostered through incorporation of' 
tribes and through credit operations in the form of' loans 
from the Federal Government. 111/ 

It becomes, therefore, the function of' the Indian Service to cope wi t.h 

the economic, social, and educational problems in the administration of' 

Indian affairs. 

2. Scope of' Activities 

The duties of' the Indian Service are to: 

1. Conserve the economic assets of' the tribes. 
2. Train the adults to adopt the white man's way of' making a living, 

as a substitute f'or traditional but vanishing methods of' obtaining 
subsistence .. 

3· Teach the children English and the basic public school curriculum 
in schools, and train them in the· white man 1 s skilled vocations. 

4. Provide hospital and health services. 
5. Assist in the administration of' Indian property and resources on 

behalf' of' the Indians. 
6. Equip Indians to operate successfully their own assets, and en­

deavor to establish them on an economic base comparable to their 
average non-Indian neighbors. 

7. Assist them eventually to acquire economic status similar to that 
of' their non~Indian neighbors, free of' continuing governmental 
supervision. 

Figure l on page 3 outlines the organization and scope of' activities 

of' the Bureau of' Indian Af'f'airs, Department of' the Interior. 

~~!/Lloyd E. Blauch, Educational Service 
I Printing Of'f'ice, Washington, 1939. 
i 

For Indians, United States Government 

! 
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Figure 1 ~ Organization Chart of the Bureau of Indian Affairs, 
United States Interior Department 
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In the admi.nistration 9f' its educational branch, 'i'Ti th which the reader 

is most concerned, the government operates 2)8 Federal Indian Schools in the 
y 

continental United States and 95 in Alaska. Of these 155 are day schools--

ranging in size from one room rural scho~ls enrolling a dozen or more chil-

dren, to conso1idated elementary and high schools enrolling 4oo to 500 chil-

dren; 17 are nonreservation boarding schools, located away from the reserve.-

tiona and usually near cities, and 66 are reservation boarding schools, usu-

ally enrolling high school students. The types of schools differ much in 

size and enrollment from the rural day school of a dozen pupils to the board-

ing school of 2000 students. With the exception of 17 larger boarding 

schools like those at_Riverside, California; Phoenix, Arizona; Albuquerque 

and Santa Fe, Ne\'1 Mexico; Ohemawa, Oregon; and Brigham City, Utah, the new 
\ 

teacher would be safe to anticipate a rural school situation in an isolated 

region. 

Figure 2_on page 5 accounts for the estimated 92,296 Indian children 

in the United States between the ages of' 6 and 18. 

5· Functions and Purposes of Indian Education 

In each of the Federal Indian Schools, environmental and cultural dif-

ferences are prime considerations in the planning of the teaching program. 

It is understandable that one school in a community of a relatively high 

degree of acculturation would differ markedly from a more conservative com-

muni ty in its instructional techniques. However, there are common educa-

~· tional objectives to the Indian school program with which the school teacher 

sho~ld be familiarized. 

1
1_/For a complete listing of the location, type, and size of Federal Indian 
[Schools, see Appendix. 



Public Schools 
21,927 

Mission Schools 
7,81;? __ __ 

Federal Schools 
27,252 

? 
• 

--<l------~' 929 

No School 
Facili "ties 
Available 

.....c.----19, 37 5 

li'fg?r.e z... F;d4c~ti.ona!.$aci.Iilties• Pr.ovide.IL:£or..:,~92',:~9Q;)ndian 
Children of School Age. 

The primary ob_j_e,ctives o:f Indian schools according to the Bureau of 

Indian A:f:fairs are: 

11 (1) To give students an understanding and appreciation o:f their 
own tribal lore, art, music, and community organization. 

(2) To teach students, through their own participation in school 
and government, to become constructive citizens o:f their 
communities. 

(?) To aid students in analyzing the economic resources o:f their 
reservation and in planning more effective ways o:f utilizing 
these resources :for the improvement o:f standards o:f living. 

(4) To teach, through actual demonstration, intelligent conser­
vation of natural resources. 

5 

(5) To give students :first-hand experience in livestock managemen,, 
use o:f native materials in housing and clothing, in subsist­
ence gardening, cooperative marketing, :farm mechanics, and 
whatever other vocational skills are needed to earn a liveli­
hood in the region. 

(6) To develop better health habits, improved sanitation, and 
higher standards of diet with a view to prevention o:f tracho­
ma tuberculosis, and infant diseases. 



(7) To give students an<~understa.nding of the social and economic 
world immediately about them and to aid them in achieving 
some mastery over their environment. 

(8) To serve as a community center in meeting the social and 
economic .needs of the community."1/ 

The :fact that educational objectives are prescribed, in no way signifies 

I any degree of regimentation from the front office. Principals of Indian 

I schools enjoy a wide latitude in their curriculum planning. Because of' the 

[ sharp variance in the educational needs of Indian children, because of their 
I 
1 different backgrounds,· schools do not adhere to rigid courses of study. In 
I 
!most cases, the classroom teacher exercises considerable flexibility in the 
I 

I planning of an educational program which is adaptable to his group.. This 
-;;-. 

' 

/same educational program extends beyond the classroom and makes him an acti v 
I 

I 
j participant in community affairs. 

j Serious consideration must be given to the teacher's adaptability to 
i 
I isolated situations with a limited number of people. He must have an ever-
' 
I present appr~ciation of Indian vi-ewpoint and a willingness to exercise 

I educational and social leadership in his community. 
I .I 

.. 

1/United States Civil Service Commission, Announcement 1~ber 160, Teacher 
For Duty in the Bureau of Indian Affairs, Department of the Interio:r., U. s. 
Government Printing Office, Washington, D.O., 1951. 
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CHAPTER II 

THE INDIAN SERVICE TEAOHER AT WORK 

1 • The Students 

The kind of students encountered in Federal Indian Schools varies grea~ 

ly and is influenced by the extent to which the .American cultural pattern 

has been assimilated. One teacher will find. little or no difference in 

student behavior in a thoroughly 111unericanized11 school, while another will 

be catering to a non-English speaking class who are being introduced to an 

alien culture .. 

When a difference occurs between the Anglo and Indian classroom, the 

home background is, perhaps, the most influential determinant of this dif-

ference. The teacher will find the majority of classroom situations char-

acterized by cultural changes and language handicaps for the Indian children 

In those areas where assimilation of the American way is almost complete, it 

is the policy of the Bureau of Indian Affairs to place the student in public 

schools whenever practicable. It would follow, therefore, that those schools 

remaining under federal supervision, cater to less assimilated groups. 

Pupils in government schools are for the most part children of full-blood 

Indian parents. They live in areas that are often remote from any contact 

with English-speaking persons, and when they return home from school each 

day or at the end of a school year they speak the tongue of the family. 

Table 1 on the following page describes the degree of Indian blood of 

the students in three grade levels in the different types of schools and in 

the different geographic areas. 

-7-
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Table 1.--Per Cent of Students Having Various Degrees of Indian Blood 1/ 

FULL 7/8 ?/4 l/2 l/4 some none 
Grade •.. _L!· 8 12 4 8 12 4 8 12 4 8 12 4 8 1~ :4 8 1? 4 R 1::> 

Boarding Schools •••••••• 72 6) ?5 ? 4 2 10 12 22 11 11 22 5 8 '9 1 1 0, 0 0 0 
Day Schools ·············7? 6) 44 4 6 0 7 9 6 10 16 25 4 4 12 0 0 0 1 2 12 
Mission Schools •••••••• 48 49 51 5 2 ? 1? 14 20 14 14 17 1) 17 9 0 2 0 6 0 0 
Non Reservation •••••••• 35 43 49 2 5 2 29 17 18 27 21 18 7 14 12 0 0 0 o·o 0 
Public Schools ••••••••• 25 10 9 ? , 1 19 10 , 20 12 4 711 7 0 , 6 ?7 51 70 
Miscellaneous Indian • • ~ 49 :6o 52 ) 3 5 19 14 11 20 16 20 7 711 0 1 0 d 0 0 

6) 14 • 6 25 '.· 10 18 811 8 21 5 11 0 0 Southeast Indian······· . . .. . . . . . . . . 0 
Great Lakes Indian······ 16 2) .. 2 0 . . 4? 23 . . 25 25 . . 1) 30 . . 0 0 . . 1 2 . . 
Great Lakea Mission••••· 21 6 ~ .. ? 6 . . 12 6 . . 26 47 . . 21 29 . . 3 6 . . 15 0 . . 
Great Likes Public······ 25 5 .. 6 2 . . 1) 16 . . 24 )6 . . 2) 21. . . 1 2 . . 8 18 . . 
Dakota Indian··········· 40 )8 25 9 7 1 1) 17 )1 25 25 22 9 10 14 0 0 0 2 4 7 

Dakota Mission········· 51 28 0 5 2 10 21 21 4o 19 25 50 24 25 20 0 0 0 0 0 0 
Dakota Public··········· 14 4 7 0 1 0 7 7 2 16 10 , 7 7 52 0 2 55 70 82 
Mountain Indian • • • · · • · • 52 56 .. 7 8 . . 19 19 •• 14 14 •• 7 3 . . 0 0 . . 0 0 . . 
Mountain Mission•······· 25 12 . . 21 0 .. 8 )8 . . 12 12 •• 0 25 •• 0 12 •• 35 0 •• 
Mountain Public········· 22 7 ? 4 1 0 15 15 10 8 11 19 11 15 19 5 . 4 15 36 48· 5 5 

,, 

Pacific Indian·········· 56 44 49 5 6 7 21 18 14 15 21 16 5 11 15 0 0 0 0 0 0 
Pacific Public········· 4o 20 17 6 6 2 8 12 16 10 12 2 6 6 4 0 1 4 )0 45 6 
Southwest Indian······· 94 91 95 1 1 0 2 5 0 5 4 0 0 1 50 0 0 0 0 0 
Navajo Indian··········· 97 96 100 0 0 0 2 4 0 1 0 0 0 0 0 0 0 0 0 0 0 
Navajo Mission·······~·· 86 96 95 0 0 0 11 4 7 5 0 0 0 0 0 0 0 0 0 0 0 

5 

Pueblo Indian ••..•••••• 96 98 100 1 1 0 1 0 0 2 1 0 0 0 0 0 0 0 0 0 0 
Pueblo Mission •••• ···•• 97 100 .. 0 0 . . 0 0 . . 5 0 . . 0 0 . . 0 0 . . 0 0 . . 
Pueblo Public·········· .. •• 100 . . . . 0 . . . . 0 . . ... 0 . . .. 0 . . . 0 .. . . 0 
Oklaho~ Indian··· ..•.•• 65 64 4o 2 5 5 10 14 19 19 16 25 4 5 12 0 1 0 0 0 1 
Oklahoma Public • • • • • • .• 14 6 0 1 1 1 5 0 1 5 5 5 511 6 6 6 8 68 70 81 

Alaska Indian ······•··· 28 68 25 5 0 0 17 12 8 50 12 25 0 9 42 0 0 0 0 0 0 
Alaska Mission········· . . .. 45 . . . . 0 • . • • 18 •••• 27 . . •• 29 . . . 0 .. . . 0 
Alaska Public . .. . . . . . . . . 12 42 . . 0 4 .. 0 12 •• 65 14 ••. 25 9 •• 0 1 . . 0 18 . . __ ..,. ... _...... 

,_ . ' . 
•.Ind~cates that no students were tested at this grade level in th~s a;r:ea. 

1/Shailer Peterson, How Well Are Indian bhild.ren Educated?, United States Indian 
Service, Haskell Institute Print Shop, Lawrence, Kansas, 1948, p. 28. 
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These acculturation differences might be best understood by a descrip-

of the 11 white.in£luence 11 on a few pupils in a pueblo of the Southwest: 

-
11 J ..•.. like nearly every Domingo boy, is from a non-English speaki 

family; however, his father maintains a trading booth on the main 
traffic artery between Albuquerque and Santa Fe and has much con­
tact with the tourist trade. His pick-up truck takes them to both 
cities on occasional shopping tripse The family travels to neigh­
boring Pueblo ceremonials, and look forward to annual visits to 
Gallup for Indian Day or periodical trading trips to the Navajo 
country. There will be a movie once in a while in the city. There 
is a battery radio in the home. (Domingo 1 s ruling conservatives 
have not yet consented to electrifying the Pueblo, despite the 
main power-line one mile away). J •.... 1 s older brother has at­
tended Santa Fe for his high-school training at the Indian Boarding 
School. J ••••• has an ·English vocabulary. True, the words come II 
out in pretty weird combinations .. sometimes, but there is some prac7 
tical ability at self-expression. 

J ••••• represents the highest degree of acculturation amongst the 
elementary youngsters. There are exceptions. Very rarely, there 
will be a child who has transferred to the public school in the 
town of his father 1 s employment--~1 buquerque, Santa Fe, or Domingo 
Invariably the separation from the pueblo is short-lived, either II 
because of an allegiance to a culture with strong ties of influence 
by reason of the oneness of its religious, social and economic 
structure, or is cut short because of an obedience to the decree 
of the powers-that-be who frown on 11 expatriationn. Thus we have 
a child returning to the pueblo with considerable facility in his 
use of English. It follows also that this youngster will be in 
the best achievement groups. 

At the other acculturation extreme would be R....... In her case 
there are no regular trips to the city, nor to the highway. When 
the school takes its annual bus ride to the State Fair, R •••••••. 
remains in the pueblo. No radios in this home. No exposure what­
soever to English, not even traders 1 visits to the household to 
purchase parents 1 handiwork. To this youngster, illustrations in 
the reader could.well be adventures to a different world. ToR ••• 
the teacher might be the personification of the White world. Even 
rides to Domingo, the trading post a mile away, are few and far 
between. With the exception of her attire, and talks with chums, 
the acculturation comes close to zero. 

There are varying degrees of outside influence between the two 
extremes mentioned above--children whose parents or bro~hers have 
worked on the railroad or who have been in service during World 
War II, or children whose sisters have worked as housekeepers in 
Albuquerque or Los Alamos. I have in mind one youngster whose 
grandfather after having attended Carlisle Indian School, worked 
as a baker for the Indian Service, but who has since returned to 

9 
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the pueblo. And there are those whose relatives travel extensivel~ 
in the Southwest. Even those whose grandparents are a:mong the 
ruling elders who might occasionally represent the pueblo in 
Washington, D. C. 

In all instances of variation, the Domingo cultural heritage never 
seems to suffer at the expense of Americanization. Though one 
child might be more 11 .Americann than another, he never seems to be 
less of a Domingo -tha.ri. any of'_his classmates, at least in the out­
ward manifestations. By that I mea.11, the child and his family 
abide and adhere rigidly to village decorum. For the most impor-
tant ceremonials (dances), school is called of'f. When school is 
in session during less demanding rituals there is a general rest­
lessness in the classroom. The pupils yearn to be at the scene 
of activities. Amusingly enough, any rhythmical stepping to the 
pencil sharpener or to pencil tapping in a general climate of res~ 
lessness was my fairly accurate barometer, when I looked for the 
next village dance". 1/ 

l The youngsters cited above are members of one of the most conservative 

ueblos and would be judged as extreme cases in comparison to the more pro-
1 

lgresaive and more assimilated groups. However, they are by no means the 

rest extreme in the degree of cultural diff'erence. Many of the Navajo chil­

ldren, too, have seen no whites until school, have been in complete ignorance 

of the basic facts of hygiene and, in their nomadic existence, have had· no 

concept of community living, let alone the white way of life. Table 3 on 

page 11 shows the wide difference in the parents 1 schooling. 

The teacher in the average Indian classroom may expect normal, heal thy 

children, probably sensitive about a language handicap, extremely likable, 

artistically and, athletically inclined, mentally alert, and genuinely recep-

tive to f'or.mal educatio~. He will find in an atmosphere of understanding 

and affection, a situation which is a thoroughly satisfying teaching experi-

- ence. 

!/From the writer's description of some of his pupils at Santo Domingo 
Pueblo, New M.exi.co, 1951-1952. 

10 
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Table 2. Average Years School Attendance o£ Parents o£ Children 

Grades... • • 4 8 · 12 
Fath. Moth. Fath. Moth. Fath. Moth. 

Boarding Schools ••••••••••••••••••• 4.2 
Day---Schools ····~··••••••••········· 5a5 
Non Reservation Schools ••••••••••.• 6.7 
Mission Schools •••••••••••.•••••••• 6.4 
Public.Schools .•....•.•.••.••...... 7-? 
Miscellaneous Indian Schools ••••••• 5.7 

4.0 
5·7 
6.4 
6.7 
7-9 
5.8 

Southeast Indian Schools ••••••••••• 4.7 4.2 
Great Lakes Indian Schools ••••••••• 6.8 6.8 
Great Lakes Mission Schools ••••••• ~ 7.3 8.0 
Great Lakes Public Schools ••••••••• 6.2 6.8 
Dakota Indian Schools •••••••.•••••• 6.6 6.7 

Dakota Mission Schools ••••••••••••• 8.1 
Dakota Public Schools •••••••••••••• 7.4 
Mountain Indian Schools •••••••••••• 6.0 
Mountain Mission Schools ••••••••••• 6.0 
Mountain Public Schools •••••••••.•• 7.6 

Paci£ic Indian Schools ••••••••••••• 6.4 
Pacific Public Schools •••••••••••••• 7.7 
Southwest Indian Schools ••••.•• -..... 6 .} 
Navajo Indian Schools •••••••••••••• 1~7 
Nava.jo Mission Schools ••••••••••••• 4.2 

Pueblo J:ndian Schools ••.••••••••••• 4.;; 
Pueblo Mission Schools .•••••••••••• 4.6 
PUeblo Public Schools •••••••••••••••• 
Oklahoma Indian Schools •.•••••••••• 6.8 
Oklahoma Public Schools •••••••••••• 6.9 

Alaska Indian Schools •••••••••••• e. 6.2 
Alaska Mission Schools ••••••••••••••• 
Alaska Public Schools •••••••.•••••• 9_.~ 

!/Shailer Peterson, op. cit., p. 70. 
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There follows an excerpt from a recent educational review comparing the 

lrndian youngster of 14 years ago with the one of today: 
I 
I 

I 
! 

11 In the 14 years that have passed, the Indian Service has done a 
great deal to equalize many of these aspects of Indian and non­
Indian life. The Indian children who were refused admission to 
public schools 14 years ago because they were dirty, ill-kempt and 
diseased, are welcome today because they are clean and fUlly as 
healthy as the white children with whom they associate. Once they 
know what is expected, most Indian parents have been more than 
anxious to keep their children that way. 

As rapidly as the medical branch has reached Indians suffering 
from trachoma and applied the necessary curative techniques, 
Indians have been happy to be freed from this disease. As rapidly 
as Indians have gain-ed confidence in Indian Service hospi tala, as 
able to arrest tuberculosis, Indians have come for hospitalization 
in larger numbers than we have been able to accommodate. As 
rapidly as Indians have become convinced that the schools of the 
Indian Service or the adjacent public schools can furnish skills 
and knowledge to their children which will better their economic 
status, Indiana have come for an education in larger numbers than 
can be accommodated with present facilities. To the extent that 
we have been able to demonstrate to Indians the advantages of 
civilization and the superior comforts of civilized living, they 
have sought to acquire ~ese material aspects of our culture as 
industriously as non-Indians. 

It has been difficult for many non-Indians to fully appreciate 
the fact that many Indian groups start at zero and need careful, 
sympathetic and intelligent guidance to prepare them to use the 

·valuable elements of our culture and that they need successful 
experience in manipulating those elements and the economic oppor­
tunity to acquire them before such use can become general. Those 
who work with Indians must believe in them, and ti1eir belief will 
be amply justified. 111/ 

2. The Physical Plant 

Schoolhouses range from dilapidated log shacks to modern.plants. New 

school buildings are a small minority of the total. However, buildings are 

continually being improved,. and new architecture is characterized by~ae-

1/Willard W .. Beatty, fiBelieve in Indie.ns 11 , Indian Education, October 15, 1951 
215: 1-2. 
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menta from a functional as well as an aesthetic aspect. In most cases, 

includes a kitchen, dining room, and o~~er service facilities.for a group 

of some twenty students who are under the supervision of a resident teacher 

or other school representative. Students housed in these smaller units 

perform duties that are naturally scaled down to the requirements of normal 

living conditions, in contrast to the unrelated work detail of the antiquated 

barracks dormitory. Tne smaller units also serve in a measure as laborato-
Y' 

ries in connection with the home economics program. 

The newly constructed schools include classrooms, auditoriums, libra-

ries, workshops, garages and store houses. 

In the day and boarding schools of more isolated areas, the teacher 

~~·will find either adjoining or separated livi~ quarters. Quarters include, 

in moat cases, all modern utilities. Wherever the site is too far removed 

II from the main power line, a generating plant is usually provided. Because 

If the standards of living vary with the location, the recruit would be at en 

I 
I advantage to write directly to the principal of the school in question for 

I information about living conditions which could very differently influence 

I his degree of satisfaction with the assignment. The new teacher should make 
;I II-,---__ 
I
IY'Evelyn c~ Adams, American Indian Education, King 1 s Crown Press, New York 
11946. 



a thorough inve·stigation of what is to be his new home. Especially in 

situations of extrffilie isolation (and there are many) inquiries about uti­

lities, trading facilities, transportation accommodations, and road condi­

tions should be made before acceptance of any position is made. Serious 

consideration should be given to the extent of isolation and to the compat­

ibility of the teacher's temperament for the contrast in living conditions 

with his accustomed environment. 

). Salary, Leave, Duty 

El5mentary and secondary tea.chers are paid ·the same wage scale. At 

the time of this writing the ~nimum entrance salary is $)410. There is a 

yearly increase of $125 until the maximum scale is reached. Maximum salary 

varies with the grade of position and ranges between $4160 and $4955. Both 

elementary.and high school teachers who have special qualifications or are 

willing to supervise a college dormitory or serve as head teacher may earn 

salaries above the rate paid for classroom teaching only. 

The average rental is $)0 a month for cottage or apartment (utilities 

included) for 5mployee and family; and from $10 to $18 per month for a 

room for a single employee. Employees are given opportunities to raise 

gardens, to establish boarding clubs and in other ways to further reduce 

their living costs. 

Except in 12 year combination day and ·boarding schools, vocational 

teachers in Indian Service schools receive a smaller weekly wage for teach­

ing than the prevailing weekly wage for their trades. This condition pro­

bably shows the effect of the Oivil Service job classification which makes 

it practically impossible to classify a teaching position at a grade and 

14 



salary level equal to the wage rate in a trade. However, there are compen-

sations. As stated in an Indian Service bulletinf 

11 The vocational teacher is employed the year round and does not 
lose wages between jobs. The teacher does not lose time due to 
seasonal variations which affect many trades. The teacher has 
sick leave, vacation with pay, retirement annuties, automatic in­
creases and benefits which are the goal of many trade unions com­
posed of workers whose actual wee~ly and hourly wage scales are 
higher than those of vocational teachers. The comparison on a 
straight weekly or hourly wage basis is definitely unfavorable to 
vocational teachers. On a basis of annual income, and employee 
benefi'ts, the discrepancy is not as serious as it may appear11 • '1:/ 

Civil Service regulations allow 15 days sick leave per year, with a 

maximum accumulated sick leave of 90 days~ 

Indian Service teachers are on duty for the entire year except for 1? 

days annual leave which, after three years is increased to 20 days. Edu-

cational leave for approved in-service training is granted by the area 

supervisor for personnel desirous of further professional study. The en-

titlement is for 30 days, with pay, six weeks' salary per year. The Service 

maintains a ~er school for teachers at the Intermountain School,Brigham 

City, Utah where specialized courses in Indian education are offered. Ad-

ministrative officers are employed on the same year round basis as the 

teachers and other school personnel. The teacher is on duty forty hours a 

week, 8 hours a day, with school in session 180 days per year. 

4. The Equipment and Supplies 

In January, 1951 7 there was conducted a survey of all Indian service 

schools to determine ho'v they compare with schools in general. The rating 

standards were taken from Life magazine's scoring criteria for 11 best11 , 

!/United States Indian Service, 11How Good Are Indian Service Schools?u, 
Indian Education, (October 15, 1951), Supplement--Issue 213: 3-4. · 
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11average 11 and ".worst11
_ American schools.. Of a total of 325 schools, 1;58 

participated in the self-rating scale. The following are some of the items 

of the scale with the findings of the questionnaires: 

Item 41. 11At least $200 is spent per pupil. (Oomputed by 
dividing the total school budget for current operating ex­
penditure by the total average daily attendance.) 

Instructional supplies are generously provided. The 
elementary schools, the boarding and combination day-and­
boarding schools all report a minimum expenditure of $200 
per child per year. Eighty-four percent of the day schools 
spend this amount. In the 12-year schools, reports _range 
from 100 percent in the day schools to 93 percent in the 
boarding schools to 83 percent in combination day-and-boarding 
schools. 

Item 42. 11At least $3 was spent per pupil last year for 
textbooks and supplementary classroom reading material, ex­
cluding library books.u 

Expenditures of $3 per year per pupil are reported 
by 73 percent of elementary day-and-boarding schools and 
80 percent of elementary boarding schools. In the 12~year 
schools 93 percent of day schools, 83 percent of combination 
day-and-boarding schools and 78 percent of boarding schools 
report at least $3 per year per child spent for books. 

Item 43. "At least 35~ was spent last year per student 
in average ·daily attendance for audio-visual material, 
excluding purchase of basic projection and sound .eql,ti.pment. 11 

Indian Service schools appear to be somewhat less well 
equipped with visual aids than with text books and other in­
structiona+ supplies. The only schools reporting 100 percent 
expenditure of 35¢ per child per year are the elementary board­
ing schools. Ninety-three percent of the 12-year elementary 
schools report such an expenditure; followed by boarding and 
combination day-and-boarding with 82 and 67 percent respectively. 
Likewise elementary combination day-and-boarding day schools 
report 38 and 30 percent each. 

Item 44. 11 There is at least 30 s~uare feet of floor area 
per classro.om per pupil in average daily attendance. 11 

Twelve-year boarding schools appear to be the best in 
this respect (74 percent) and 12-year day the worst (7 percent). 
Elementary boarding schools and elementary day schools report 
61 and 64 percent respectively. Of elementary boarding schools, 
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4onpercent report 50 feet of floor space, the 12-year 
combination day-and-boarding schools report 33 percent. 

Item 4_5. 11At least 80% of the classrooms have movable 
desks. 11 

Indian Service schools appear to be superior in 
regard to providing movable desks. The lowest percentage 
of schools reporting such desks was 88 percent in ele­
mentary combination day-and-boarding schools; with 90 
percent in elem~ntary day schools and all 12-year schools 
reporting 100 percent equipped_with movable desks. 

Item 50. 11 The washing facilities have. hot:running water. 11 

Item 51. 11 There are :flush toilets. 11 

Item 52. tiThe school supplies soap in the school lavatories. 11 

The sanitary :facilities described in these three items 
are quite generally provided except in the elementary day 
schools. In these, 44 percent report hot running water, 34 
percent :flush toilets, and 86 percent provide soap. All ele­
mentary boarding schools provide all three. Elementary com­
bination day-and-boarding schools report 100 percent :for hot 
running water and :for providing soap; 7.5 percent flush toilets. 
The 12-year day schools report 93 percent hot running water, 
and 100 percent with :flush toilets and provision :for soap. 
The 12-year boarding schools report 100 percent hot running 
water; 96 percent :flush toilets but :fail, probably through 
error, to report the provision o:f so~p. Obviously, soap would 
be provided in these schools as elsewhere. The 12~year com­
bination day-and-boarding schools all report hot running water, 
:flush toilets and soap dispensers. 

Item 56. nThere is a high school :football field. 11 

The replies from the 12-year schools indicate that 100 
percent of the day schools and over 80 percent o:f the board­
ing schools and combination day-and-boarding schools have 
football fields. 

Item 57. 11 There is a school gymnasium." 

Most Indian Service schools have gymnasiums. All el~ 
mentary boarding and 12-year combination day-and-boarding 
schools report gymnasiums. Twelve-year day schools report 
95 percent; boarding schools 82 percent. The elementary coiDP 
bination day-and-boarding schools report 63 percent with 
gymnasiums. Only 9 percent of elementary day schools are so 
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equipped. Y 

Here is the summary of the ratings s 

Table ;.--SUllli!l8.ry of Indian Service School Survey Rating Y 

Elementary 12-Year Schools 
NUmber Percent Number Percent 

Beat ?5 24 ;o 64 

Average 101 70 16 ;4 

Worst 8 6 1 2 

The reader will bear in mind. that 158 of a total of 325 schools is an 

inadequate sampling for a truly representative picture. He must take into 

consideration, also, that the approximate 50% of those who did not respond 

to the questionnaire would be less anxious to report on schools which might 

rate among the uworst". However, on the basis of the survey, Indian Service 

-
schools rank among naverage 11 and 11 best11 • 

5· The CUrriculum 

Curriculum planning is done for the most part at the local levels with 

area committees, comprised of faculty members, preparing guides and booklets 

as instructional aids. There are, how~ver, Minimum Essential Goals, issued 

by the Indian Service for each grade level which prescribes certain definite 

grade expectancies. Beyond these basic minimum attainment standards, all 

co~rrse planning from the principal, supervisor, or Washington office is 

'1!JUni ted States Indian Service, 11 How Good Are Indian Service Schools'l 11 , 

Indian Education, (October 15, 1951), Supplement--Issue 21): ;-4. 

yrbid., p. 2. 
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suggestive, rather than prescriptive. 

The educational needs of' Indian children can be so vastly different 

that standardized, detailed courses of' study would be ridiculously inef'fec-

tive in the attempt to satisf¥ these needs. Varying backgrounds of home and 

environment will determine the emphasis of' instruction. For example, con-

aider the use of identical courses of study.in the language arts for two 

youngsters, one from a non-English speaking home of Indian environment, the 

other from a modernized American, English-speaking family. 
I 

The teacher will find one school more limiting than another in the 

11:free-hand 11 he may exercise in the classroom, depending upon the adminis-

tration; however, usually the classroom teacher will determine methods, 

materials and curricula. 

I The curriculum is made up of the same academic instruction as the 

!I public school which includes reading, writing, arithmetic, geography, his­

tory, and science, as well as extra skills which train for an understanding 

of desirable health practice, domestic living, and practical training in one 

or more of a variety of' vocational :fields, each of which is important, not 

only on the reservation but away :from the reservation in both rural and 

urban communities. 

In almost all schools, the language problem is the most serious deter-

I minant in curriculum planning.. In most schools the number of beginners who 

I can speak or understand English is small. Instruction of' the non-English 

I speaking child cannot be geared to a public school pace in these early years 

when the Indian child must first acquire an English vocabulary. Hence, 

reading, the avenue of approach to most academic learning, is retarded. 

There :follotls a social studies curriculum plan f'or the United Pueblos 



schools in New Mexico. The list includes only the unit captions for the 

different grade levels in one subject area to acquaint the reader with a 

sampling of Indian school subject content throughout the twelve-grade pro-

gram. 

Table 4. Social Studies Units for the Pueblo Schools 11 

I Beginners 

I Grade One 

Grade Two 

Discovering "readiness 11 skills, attitudes and appreciations 

No Fiormal Units 

My home and school 

My family works and plays. 
We work and play at school. 
We make our homes beautiful. 
We make our school beautiful. 
We make our homes healthful and safe. 
We make our school healthful and safe. 
We travel and communicate. 

Living in the Local Community. 

Where we get our food. 
How we make our home. 
How we get our clothing. 
How we travel and communicate. 
How we help each other. 

Grade Three 

Living in the New Mexican Community 

Our Indian Speaki,ng Neighbors 
Pueblos 
Navahos 
Apaches 
Utes 
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G'.rade Four 

Our Spanish Speaking Neighbors 
Ranchi tos people 
Penitente Village Folk 

Our English Speaking Neighbors 
The people of the great ranches(Clovis, etc.) 
Mining and oil town people (Hobbs, Silver City) 
The Atomic City, workers, and scientist (Los Alamos) 
Big city people (Albuquerque, Santa Fe, Gallup) 

Living in the world community 

Grade Five 

How people live in the hot dry lands. 
How people live on the plains. 
How people live on the highlands.· 
Why people of the jungles live differently. 
Why it is difficult to live in the cold lands. 
How the seacoast affects ways of living. 

My people---my country. 

Grade Six 

People of the old world meet:the new 
Europeans come to live in the New World Colonies 
A New nation is made in .America 
The Nation reaches out for new lands and new ways 
of living 
Conflict strengthens the Union 
A greater America becomes a better America through 
the new ideas of her great men 
The United States becomes a leader in the World Family 

Living with our continental neighbors 

Our northern neighbor is canada 
Mexico is a land of contrast 
IIentral America is made up of miniature countries. 
Venezuela, Colombia, and Ecuador are beginning to 
~e their places in the world 
.Am.dean ·countries began as ancient Q.uecha (Inca) 
ci vilizationa .. 
Brazil is one of our best friends in Latin America. 
The island people of the great oceans prove to be 
worthy hep;ispheric neighbors. (Greenland, Iceland, 
Indies.) 
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' Grade Seven 

Our other neighbors are the GW.anas and British 
Honduras. 

The Old World----------------------------------~~e New World 

Grade Eight 

The New World reaches back for the usable ideas 
of the remote past. 

The Western Europeans develop national unity and 
make significant contributions~ 
.Asiatic peoples try modern ideas and face the 
West with new problems. 
Africa awakens and challenges its world neighbors. 
World Affairs, impacts everywhere. 
Primitive man learned to use his world. 
Civilizations developed in the Near East. 
Contributions of Greece and Rome. 
Growth of European nations. 
Development of Asiatic groups. 
Living South of the Equator .. 

Europeans discover a New World. 
Democracy grows in America. 
Pioneers take the American Way across the continent. 
A changing America promises a better life for all. 
The U. s. emerges as a world power and takes a place 
of leadership. 

Grade Ten'( The units for Grade Nine were om.i tted from the curriculum booklet. IJ 

Backgrounds for world understanding 

Primitive man learns to use his environment. 
Early civilizations grew in the great river valleys. 
Greeks experiment with government, art and science. 
The Romans build roads, laws and an empire. 
The barbarians challenge European progress. 
The age of t.he Ohurch, the castle and the town. 
Mideaval Europeans emerge as nations during the 
Renaissance. 
European nations become world powers. 
People struggle for their rights. 
Machines and science change social and economic 
patterns. 
Democracy struggles for survival. 
Free nations unite for world action. 
Today 1 s world tomorrow. 



Grade Eleven 

The march of the United States to world responsibility 

Grade Twelve 

Indians developed unique civilizations in America. 
Changing Europe discovers America. 
Europeans explore and colonize the New World. 
The fight for the New World. 
Paths to freedom. 
A new Government is established. 
Trails westward. 
Saving the union. 
Men and machines 
The United States widens its responsibilities. 
Americans at home. 
America faces current problems. 

Taking my place in today 1s world 

Man makes government. 
Living in and out of my community. 
My state government. 
The constitution in action. 
When governments of the world meet. 
Understanding ourselves and others. 
Indian Problems • 
My life as a democratic citizen. 

YThe Social Studies Curriculum Committee, Social Studies, United Pueblos 
Agency, Bureau of Indian Affairs, Albuquerque, New Mexico, 1951, pp. 1-). 
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CHAPTER III 

THE. MAJOR PROBLEM AREAS OF THE BEGINNING TEACHER 

1. Non-English Speaking Students 

More than half of all the children attending Indian schools enter with 

no knowledge of English. In regions of the Southwest the teacher will find 

among most Navajo and some Pueblo enrollments a beginning class for those 

who speak and understand only the Indian tongue of their parents.· It has 

been estimated that four out of five Navajo, adults included, depend en­

tirely on the Navajo language. In the Dakota area, teachers estimate that 

one third of the children first entering school do not speak English. Of 

course, the proportion of non-English speaking groups varies throughout the 

country. Some Oklahoma Indians speak English exclusively and have been do­

ing so f'or as long as they can remember; others in the Southwest speak 

nothing but their own native tongues. 

Teaching bi-lingual groups should be anticipated by the teacher think­

ing about Indian service work, and should be considered in his academic pre­

paration. Being entirely dependent on a strange language f'or self-expression 

and comprehension becomes a very real trial for youngsters and places an 

obligation for proper instructional techniques on the faculty. This pro­

blem is mostly the childrena 1 handicap and is more demanding of' them than 

it is of the teacher. The non-English speaking child must learn to speak, 

and to think, and to write in the new language. Instruction in fUnctional 

English becomes a part of the beginners' curriculum before formal reading 
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takes place. Specialized training in the teaching of reading is necessary 

for sound teaching preparatione Continual enrichment of vocabulary, and 

emphasis on the improvement of reading are common to most schools, especiall~ 

those whose students have no English whatever in their out-of-school envi­

ronment. 

The instruction of bi-lingual groups should be recognized as a spe­

cialized field. The typical American teacher has attended public school and 

received his training where the problem usually did not exist. Hence, the 

average Indian service teacher comes face to face with it as a new experiencE 

and with inadequate preparation. Since formal instruction along these lines 

is so scarce in teacher-training institutions, the teacher usually must rely 

on in-service training at summer school, or self-instruction during the 

school year to cope with this problem~ 

When the bi-lingual situation is encountered in the classroom, childre~ 

will be found to be 11 aub-standard11 or 11 retarded 11 --in comparison with white 

schools--but only until the language"problem is overcome, indic~ting that 

the school progress of the Indian child is equal to the white as soon as the 

quality of teaching is good enough to remove the language barrier. 

Each bi-lingual classroom is distinct enough in its problem to require 

the teacher's own diagnosis and his own suggested teaching techniques, but 

there are common failings to which the novice may be susceptible: 

In dealing with groups from completely different cultural backgrounds 

it is extremely easy for the teacher to take for granted contacts common to 

our white society that Indian children know nothing about in their limited 

assimilative experiences. In teaching such youngsters an important consid­

eration should be how closely the instructor should 11 approximate zero 11 in 

25 



~he presenta~ion of materials.. Until ~e ~char has some unders~ding of 

~he youngs~ers 1 pa~~ern of living, he will never know when ~hey are in com-

ple~e ignorance of classroom examples or ~pies under discussion. Even ~he 

simples~ of daily habi~s--personal grooming, ea~ing, sleeping--can differ so 

jmarkedly, ~ha~ a general discussion wi~ referenc.e ~ the whi~e way of' doing 

~hings could be comple~ly beyond comprehension. 

Ano~er considera~ion in ~e ~eaching of' bi-lingual children is ~~e 

necessi~y of' clear-cu~, simplified expression. Talking over ~e childrens' 

heads is disastrous ~o learning and is easily done in Indian schools. The 

following excerpt is from an article in the Indian Service publication, 

Indian Education: 

11 The bes~ cure for such a ~eacher would be ~o ~e 
a ~rip into a foreign country, where she herself' was 
no~ mas~er of the language spoken by the majori~y of 
the people. She would soon find herself in a posi­
tion similar ~ that of the children whom she had 
been ~eaching~ The people speaking ~e na~ive lan­
guage would be talking freely and with grea~ varie~y 
abou~ ~ings ~hey were ~oroughly familiar with, and 
which ~o her were only vaguely familiar. She would 
soon ge~ ~o the point of wishing such foreign speak­
ing people would reduce their conversational ou~pu~ 
and ge~ down ~ a f'ew, .simple, dirac~ statements, 
spoken sufficiently slowly ~ permi~ her to relate 
wha~ ~ey were saying to her ratl1er limited know­
ledge of' their language. 11y' 

This same inability to broadcast on the pupils' wave length leads to 

erroneous underestimation of the youngsters' intelligence. The teacher may 

easily stifle an alert group by assuming that pupils who in reality cannot 

~nders~d what is being presented are simply pupils who cannot learn. 

The most successful practice in Indian education has made use of' in-

~erpreters who make oral translations into their native ~ongues while class-

llLII.ni +.ad S+.ates Indian Service, Indian Education, Bulle~in, 1952, Iifumber 218 
!Haskell Institute. J.rutr...fl..nc...e _Kans.aa ..:o_._6_ 

26 



room procedure is under way. Experience with Navajo-speaking youngsters 

gives no support whatever to the modern language teaching thesis that the 

best way to learn a foreign language is to be in a classroom where nothing 
.v 

but the foreign language is spoken. The youngsters who get a clear under-

standing of what is going on, in their own tongue, learn English much faster 

than those exposed to nothing but English. 

In those schools, however, where the community forbids the use of the 

native tongue at school, the teacher has no interpreter and must depend en-

tirely on his own resources and training to convey language meanings. In-

structions in the language skills continue all through school in a much more 

intensified manner than in the public schools where the language problem re-

quires no special attention. Indian service summer schools and its publi-

cation~ Indian Education have given constant attention to the language pro-

blem. Under such stimulus Indian children, in recent years, are showing a 

~ch greater fluency in oral English. As a result, they are making much 

~W-ore ne.pna.l grade progress and some upper elementary and junior high school 

classes can demonstrate better English usage than will be found in some high 

school classes. 

2. Olassroom Oontrol 

The 11 discipline 11 problem depends almost entirely on the effectiveness 

of the teacher 1 s control of his class. Olassroom control is no more nor less 

difficult in Indian classrooms than in other teaching situations anywhere. 

The means of acquiring the effectiveness that brings a well-disciplined group 

~nited States Indian Service, Indian Education, Bulletin, 1952, Number 218, 
~askell Institute, Lawrence, Kansas. p. 8. 



are as manifold as the number of different teachers and classes themselves. 

Because control so directly influences learning~ it seems proper to consider 

this as a major problem area of the beginning teacher .. 

Although a well-disciplined group by no means insures a learning situ­

ation, the beginning teacher should recognize that learning cannot take place 

without a controlled classroom. To generalize on the characteristics of all 

Indian ciassroom behavior from the writer's single year's experience with 

one class would be fallacious; however, there are commonly accepted general­

izations on classroom behavior that are no less applicable to Indian children 

and that may be helpful to the novice. 

The pupil must have respect for the teacher. This same respect can 

neither be asked for nor demanded but must be earned through competence and 

sincerity. Competence in any given circumstance is not a standard, clearly­

defined quality, but a prerequisite to most competently controlled behavior 

is the teacher's unquestioned authority. The teacher who underestimates the 

youngsters 1 ability to quickly detect weakness or wishy-washiness or bluff­

ing is fooling himself. A class of children looks for and is reassured by 

a teacher who expects his instruction to be carried out, and in whose author­

ity there is firmness. 

Authority does not mean domination, however. There are completely self 

directed Indian classrooms which have more consciousness of a controlling 

authority than those classes in which teacher-tyrants u guide 11 their groups 

by fear and threats. 

·Being aware of .the cultural difference between some schools and com­

muni ties, the teacher should not make the mistake of too hastily trying to 

indoctrinate a classroom with the democratic way. Democracy, yes, insofar 
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as there is always respect for the dignity of the individual, but there must 

be a conditioning for democracy that comes only with education. When the 

student first observes the rules you play by, his gradual participation comes 

easier with so. much the less infringement of your rules. There are many 

school situations where the pupils live in two different worlds. In many 

cases after school hours or after the school term they return to a way of 

life no leas encompassing than our own democracy. It would be unfair to ex­

pect these youngsters to conform to a long established system of educating 

the White American--a system that is often alien to the Indian1 s way of life. 

An awareness of the adjustment that children must make between the home and 

classroom community will make for a better understanding of pupils 1 behavior. 

?• The Relationship of Teacher and School to the Community 

The significance of the school in community activities is dependent to 

a great extent on the personal influence of the faculty members. Schools 

with a P.T.A. form a very low percentage among the schools, with the greatest 

embership being among the elementary day schools. The membership is pro­

bably accounted for by the close working relationship between teachers and 

parents in the smaller schools where teachers 1 quarters adjoin or are part 

of the community.. Combinations elementary day and boarding schools have 

better representation (about 60%) for the same reason. In areas where school 

plants are removed from the community there can be no educationally--active 

organizations that require parent membership. The boarding and combination 

day and boarding schools would be examples. However, the influence of teache 

and school in the student community is probably greater in the boarding 

school where the faculty more actively participates in social as well. as 

. ; 
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academic affairs. 

The same opportunities for parental cooperation in school affairs are 

present in Federal schools and perhaps to a greater degree in the more .~.s9:-"' .-

lated settlements where the teacher is part of a smaller community. Here 

too, the extent to which the school is engaged in activities depends on 

cultural differences as well as on the parents• attitude toward education. 

In the more conservative communities, education seems to be tolerated for 

its utilitarian aspect alone. Education means literacy; literacy means more 

money. In some of these schools, there are varying degrees of reluctance 

amongst the parents for any organized groups. This hesitant attitude leaves 

little room for an active role in community functions. In these instances, 

the school house and its staff are kept at ar.m•s length. 

In contrast, there is the school which is the focal point of community 

affairs. Movies, health 1 clinics, dances, and adult education classes may 

be held regularly at the school under faculty sponsorship. Athletic events 

may be well-attended. In these cases, the teacher is a significant member 

of the community group. 

Those schools with vocational training probably have greater opportunit 

for influence in the community scheme because of the more material results 

of their educational programs. For instance, in the stock-raising areas of 

the Dakotas, cattle and poultry raising is part of the high school curriculum 

To train a student to successfully operate a cattle ranch becomes a very 

real accomplishment, quickly recognized and easily appreciated by the com­

munity. 

The same relationship between school and community would hold true in 

those areas where educational programs are planned to suit the needs of the 



regions as well as to equip the student for a livelihood. 

Altl1ough school-community relationship profits by those educational 

programs which are closely in keeping with opportunities to be found in the 

immediate area, the vocational training does not detract from the student's 
11 

academic achievement, and the Indian service teacher does not rule out pre-

paration for higher education. The Government makes available annually many 

loana to Indian high school graduates to pursue advanced vocational training 

and to study in colleges and universities. Additional appropriations ar.e 

also available to stimulate advanced study through scholarship grants. In 

addition, working scholarship opportunities are provided in Indian Service 

schools which enable young Indians to earn their board and room while in 

attendance at local colleges and unive~sities. 

Since the passage of the Reorganization Act of 19)4, which set up a 

new Federal Indian policy, more than 2,500 Indian boys and girls have secured 

educational loans. Today Indian college graduates are finding employment in 

the professions both within the Indian Service and in the world outside. 

More than 100 students a year are graduated from the post-graduate secre-

tarial courses at Haskell Institute, and large numbers of' Indian young people 

are securing post high school training in many skilled trades. In this 

~anner it is believed that a balanced educational program is in the making • 

.. 
4. Motivation 

Content subjects unrelated to real lif'e experiences can insure utter 

~ drudgery f'or children. To be constantly exposed to texts and lessons which 

have no correlation to home backgrounds can make the school house thoroughly 
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distasteful to the Indian child.· Indian education is especially vulnerable 

to the lack of proper motivation because moat of the educational material 

~ used in the school room has been published for Vfhite American school con­

sumption and therefore is leas meaningful to children with different back­

ground experiences. Much has been done in the Navajo program to provide 

pupils with bi-lingual readers based on their owLt environment, but the bulk 

of school readers are standard public school texts. The use of these, pre­

sents no problem in thoroughly assimilated communities, but in less 11 Ameri­

canized11 schools requires more in the way of enrichment techniques. 

When dealing with a group who have contrasting background experiences 

from those described in the materials at hand, the teacher will find a more 

responsive and attentive class when he is constantly on guard against em-

ploying too much of the foreign and not enough of the real-life experiences. 

Children who have been accustomed to unrestricted, carefree recreation during 

off-school hours are not likely to relish the confines of a classroom unless 

they have proper motivation for learning. 



CHA:PT.ER IV 

TEACHING METHODS, DEVICES AND TECHNIQUES 

The teacher in the Indian Service will soon realize that various 

methods must be employed in order to help the child attain a mastery of 

the fundamentals of the skills subjects. One of the methods used in a 

modern school program is the activity method • 
.. 

Edna Gerken, Supervisor of Health Education in the Indian Service~ 

states her opinion of the a,cti vi ty program in this way: 

11If teachers could realize that an activity progr.am does 
not mean I no Standards 1 nO goals l 1 Wt that it is G>nly 
another method of helping the child to attain skills and 
knowledge required for life in hie particular environment, 
it might help them to gui.de 'their children into more pur­
poseful activities and to see that they master the know­
ledge and skills necessary in carrying out these activi­
ties. Through the use of' an activity that is interest­
ing and. worthwhile, the need f'or this mastery ef funda­
mentals becomes evident and the child has an incentive 
f'or learning. The wise teacher will keep her goals in 
sight, and, at the end of the year, will demand defin-
ite accomplishment in the terms of' basic skills and 
knowledge~• 11 · 

r: 

The activities that the teacher offers may~ in some cases, be suoh 
. 

that the whole class, as individuals, perform the· task. For example, 

there might be a science activity in which each pupil brings in an 

!/These articles, by authorities in the India.?l Service, were first pub­
lished in the Service 1 s monthly publication, Indian Education __ (~93.6-l943) 
and were later compiled by Willard Beatty, then Director of' Education, in 
his book, Education for Action,~. tJnited S~tes Indian Service, Washingten, 
D.O., 1944. 
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empty can and plants a bean. Watching and caring. f'or this little plant 

will prove to be a fascinating experience~ 

Again, the entire class might participate in a heal t.h activity. 

Inspection of the members of the class to ·check on the condition of the 

face, hands, hair, and teeth might be a good way to start the day. Since 

these children suffer from a bi-lingual problem, English drill might be 

included in this health activity. For example, the inspector might ask 

each child as he approaches, 11Did you comb your hair today?u to which 

the inspected one might reply, 11 Yes, I did comb my hair today • 11 

Certain activities can be a group ef'fort. Oare of the classroom 

and its equipment might be assigned to various groups, e.g._, housekeep-

era, librarians, and recorders of various reports. 

The activities that are carried on should be graded so that they 

will be a challenge 'to children of all levels. 

It mus-t also be borne in mind tha-t some students are manually 

minded, while others are ar'tia'tically minded. In addi 'tion, some studen-ts 

will write well, while others are excellent readers •. Well planned act-

i vi ties will furnish the opportunity f'or the development of each indi v-

idual according to his abilities. 

Probably it should be mentioned that activities do not necessar-

ily need to take place in the classroom. Hildegard Thompson, Associa-te 

Supervisor of Elementary Education, Indian Service, wri-tes: 

11 The classroom is no-t the sanct.um of learning. It is quite 
likely that more real learning takes place without rather 
than within its doors. It is in order, then, to have groups 
of students working outside while certain other groups work 
inside the classroom. 11 



The teacher who takes his class out o£ doors during_ a sd.ence period 

that is d~voted to the study o£ animal life will find tha:t the children's 

interest will greatly increase-. It will not be many minutes before_ 

the youngsters will come rurming_ up to the 11Answer Mann wanting to know 

what this animal is, or what tha:t animal is - be it lizard, horned toad, 

or owl .. 

The study o£ plant life would lend i tsel£ readily to a similar type 

o£· f'iel d trip • 

Possibly, just a f'ew pupils mig~t take their activity out of doors. 

The little fellow. who simply cannot grasp those number combinations in 

the classroom, might very easily master them in the shade of' a big 

cottonwood tree • 

. , Another activity that, might well take place o:u.t of doors is a geog­

raphic one. A field trip to study land-for.ms.might be well worth while. 

If' the group wanders only a short distance £rom the school it might 

(i£, for instance it were a Pueblo group) easily see examples of moun­

tains, plateaux, mesa, and plains - both desert and. £arm. Some mem­

bers of the group migJ:lt be able to sketch these land-forma while on 

the spot, as a culmination of the trip. 

Many types of' activities ha-ve been suggested by now. Actually, ~e 

field of activities o£ course, is li.mi ted only by the imagination and 

the ingenuity of the teacher. 

Although the teacher in the Indian Service will f'ind no course of 

study available to him, there are two reasons given f'or this by Willard 

Beatty: 
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11As a matter o£ £act, no course o£ study can be much more 
than a pious hope. When it is assumed to be anything else" 
self-deception inevitably follows. That is one reason why 
there is no Indian Service course of study. The other is 
because the regions o£ the Service differ so greatly that 
no 1uni.form 1 course could be more than window dressing 
for. the Chicago Office., It would have to be disregarded 
in the field if the children were actually to be taught 
most of the things that they need to know. 

Locally, it is desirable that some sketch of probable 
sequence of teaching units be prepared. It is rather 
hard on the new teacher to be thrown into a classroom with­
out at least some guide to indicate what has happened -­
and what is expected to follow. But the very f'reedom from 
a uniform course of study is intended to provide the stim­
ulus to take children where they are and carry them asfar 
as they are able to go. 1'. 1/ 

From this eta tement it can be deduced that teaching. units or the 

unit method, is an accepted way of teaching in this Service. 

It should be remembered that the teaching unit may vary in pur-

pose, content, or structure,. but it is wholly and solely an educat-

ionally device that is uniquely focused on the pupil and his needs. 

These needs may be personal, social, or civic. The unit is so org-

anized that it relates the material taught to large central ideas or 

concepts. From this organization, and the pupils 1 activities stem-

ming from it, the teacher tries to establish basic understandings of 

am0vement, or a people, or an idea. 

Units that might be adapted to any number of groups would include 

such topics as: AnjmaJs We Like; Plant Life; or Our Indian Neighbors. 

The pupils should have a larg~ pfll"t in unit-planning. They 

should contribute, perhaps, even the sugg.estion of' the topic :for the 

· 1/Willard Beatty, Education for Action,_ . .U:nited States Indian Service, 
Washi:ngton,. D.O .. , 19M. p.7). , 



unit if! the unit is to serve the pupils 1 need·s ~ Moreover, the pupils 

should contri btlte most of the questions and problems, as well as the 

activities and statements of possible outcomes, if they are to dev-

elop from the experience. 

Teacher.-pupil planning is, of course, baaed on the thought that 

pupil participation will produce plans that are more closely sui ted 

to their interests and needs. More and better lea.Xning will result 

if the learner participates in the planning. In addition, by this 

cooperative method. of identifying student needs and inter~sts, both 

teacher and pupil must work together. This, in itself, is a very 

valuable experience. 

In using the unit method, division of labOr is nec~ssary be-

cause all the students cannot do research on all phases of a topic. 

This division also provides for :the varying, abilities and inter-

eats of the indi vidua.ls in the group. By this division, one of the 

groups of pupils might look up reference material, while another of 

the groups would work on a map, and still anothe~ g~oup might be con-

structing a boat model or a model of a house, while a different group 

would be working, on a talk that it will give before the class._ 

Hildegard Thom]?son, who has been previously mentioned, states 

her views on group work in this way: 

IIMost teachers will agree that emphasis should be on indi.v­
idual growth instead of the acquisition of subject matter. 
Likewise, most teachers will agree that the individual 
needs of students can be met most effectively by teaching 
in small groups instead of teaching en masea. This is a 
p~inciple which, they agree, is good p~dagogy. 
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"Group work requires thorough pl~ng and pupils should have 
a: .responsible share in the planning. With a share in the plam.. 
ning grows a f'eeling of' responsibility in seeing the plans are 
carried out. This eliminates teacher-policing to see that all 
groups are 1::usy. The teacher can then become an active mem­
ber of' one particular group without the work in the other 
groups c'Oming to a standstill. 11 

To carry on ef'f'ective group work, a great variety of materials is 

necessary. Reading_ materials of' various types are indisp.ensable. How-

ever, there are many oi;her available materials t..lw.t are just as valu-

able. Much of' this suppl,ementary material can be imp~ovised or f'ound 

in the local environment. Native trees and plants, native f'oods and . 

products; nat.i ve soils and rocks provide a source of material that any 

teacher may use. 

Willard Beatty claims: 

"There is hardly a school in the Service which does not re­
ceive materials in cans, but discards the cans instead of' 
preparing them for use in a variety of' ways in the class­
room. Any school or teacher who buys such things as Cream 
of' Wheat, Quaker Oats, or Morton 1s Salt, and fails to keep 
the containers as substitutes £or blocks, is laclclng in in­
g,enui ty. Cardboard cartons of' all 'types are pouring into 
our schools continuously and may be turned to a hundred 
uses in dramatic play.. Wood and metal containers, and bot­
t.les may serve their purpose as furniture, toys, and build­
ing materials f'or structures. This may require some plan­
ning on the part of' those in charge of the educational 
program to i.r>..sure that such materials are not thoughtlessly 
discarded. 

But more important still, the great out of' doors stillpro­
duces trees and grasses which went into primitive basketry. 
Olays in abundance tor modeling and pottery may be found 
frequently in areas not before tapped for these materials, 
as on the Dakota reservations. The discovery and develop­
ment of' new materials which can be useful, is equally des­
irable. 

Remember that our Indian potters didn't order . their clay 
from Drske:nfield, their basketry materials from 11.il ton 
Bradley, nor their skins from Alaska. These things were 
all draw.a. from their environment, and to the extent that 



we axe ignoring their environment or diverting their atten­
tion from it to dependence on prepared or manufactured mat­
erials, we are increasing the poverty of the Indian. 111J 

The teacher, in order to make the unit method of teaching as effect-

i.ve as possible, must have access to, and make intelligent use of', modern 

audio-visual aids. Here, ag~n, the Indian Service is adeqUB;tely pre-

p~red. Few, if' any, teachers in this Service will have diff'iculjzy" in 

locating auch aids as opaque projectors, slide projectors, filmstrip 

projectors, motion picture projectors, or record players. The teacher 

who would make the past real f'o.r her children must, however, develop 

skill in the selection and use, variety in the presentation, and wisdom 

and honesty in the evaluation of such visual aida. 

Altogether, the unit method has much to offer as a teaching proced-

ure. Its effectiveness, of course, ~dll be determined, in the final anal-

ysis, by the teacher who is using it. However, it is a fact that the pu-

ils who master a significant unit will have new interests, will behave 

differently, and will make new interpretations. All of' these reactions 

seem worthwhile. 

It might be well, here, to mention one or two methods of' teaching 

that could have been included in the the discussion of the unit or the 

activity progrrunJO but we.re not dealt with in detail at that time. 

There is de:t'ini tely a place :tor t.he DisCU$1:1iOl1 Method in tire clasa-

room in tne Indian oerv:i.ce. 'l'he new -teacner w.i.llooft-en f'il'l.d the children 

reticenv vo valk not oil.Ly f'reely, tut at all.. 'l'here are several reasons 

J:!Wi.llard .Beatty, Ectuca:tion f'or Action, __ Uni_ted :::;tates Indian l:iervi.ce, 
\Vaahington, u.o., 1~!4. p.52. 
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t'or tilis - some stemming ±'rom the social and cul.tural. en'Vironments and 
i 

backgrounds.. One reascn for t.b.e hesitancy to speak freely is the 

bi-ll.ng_ual. ei. "tue:tion,. In many cases i:..he -veacner will learn t.na:t tile 

Indian child will speak i!mglish only in ·c.ue classroom.. '.!:he cnild will 

til.US t'eel insecure in his use or tb.is lang,uag~ in tne classroom. The 

desirability of securing the free and natural participation of stud-

ents in the clas.sroom discussions ha~ long be.en recognized. Knowing 

that s-tudents learn by talking, it is also true that Ule teacher· can 

achieve greater insight into the chi.ld. if he will talk. Accordingly, 

the teacher\ 'l;tB~lly f'eela that- discussion procedures are a valuable use 

of time. 

A planned and prepared discussion, e .. g., of' a book, or a Htory, or 

even a charact.ex, involves study and preparation. It also involv.ea sel-

ec.ting_ and organizing materials; it includes t.ne very social activity of 

excnang_ing ideas wi t.a otners; ana. :i:t. involves the necessity of listen-

ing to the opinions of ot.hers, and often accep_"j:.ing a compromise. 

Many discuf1sions· Lll ·the classroom of' the Indian Service will be of 

the informal type. A child who brings in an object to show the teacher 

(it might be his pet horned toad) - may be led to discuss this pet with 

his classmates. By t.hia informal presentation by the child, many mem-

bers of the class may be drawn into a discussion - many, indeed, who 

might otherwise be reticen~. 

On occasion, a discussion might center ~ound some act of courtesy. 

If the teacher is observant, he will find instances of' courteous be-

ha viour on -the part of' some or t.he class members.. Since these are acts 



to be desired and approved, this courteous behaviour and the reasons 

for it might easily lead to a worthwhile, informal discussion • 

It is only a short step from a discussion of courtesy to drama-

tization of courteous acta. Oftentimes, unwritten and unmemorized 

dramatizations can. be used to motivate pupils and to teach .some defi-

ni te point quickly and simply. Here, the pup_il identifies himself 

with the person i'those role he assumes. Orily a brief' moment of thought-

fulneas is necessary for the child to prepare himself to become Sir 

Walter Raleigh, or a grocer, or a boatman, or even a- brave hunterr 

returning_ after a dangerous trip. This type of teaching_ procedure 

can be meairl.ngful or meaninglesf3, depending.,_ to a great extent, upon 

the at-titude of the t~acher who is employing_ it. If' the teacher uses 

it thoughtfully and sincerely, he will find i~one of the moat eff'ec-

ti ve methods of teaching_ because it is based on the principle of learn-

ing by: doing. 
. 

Another teaching_ method that produce gpod resul-ts is the_ labor-

a tory method. In using this approach, it is assumed that the teacher 

and pupils will. have access to a room equipped with books, magazines, 

maps, pictures, drawing and construction materials, and possibly an 

extra work table ot two. Actually, the p.r.oce.dure of the laboratory 

method is similar to that of the activity or assimilation period of 

. the unit method. The pupils will work either individually or in 

grottps, wl1.ile the teacher acts as a glili.de. Int'ormali ty is in evid­

ence in this set-up. Oreative ability is u.aed to its fullest. The 

laboratory method would lend itself very_ well to handling such a 
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problem as Our .Indian Neigl:lbors. Certainly, a. p~cture ma.p of the 

neighboring_ tribes could be \'{Orked out much better in this laboratory 

set-up than in the old formal classroom ai tua.tion. On the whole, the 

laboratory method is a. practical, valuable way of teaching. 

The newcomer to the Indian Service must be warned that, no matter 

which methods are employed in teaching. the children in his classroom, 

there are going to be certain concepts that these children are going 

to find difficult to grasp. In teaching. reading_ such connnon words 

as npolicema.n 11 and 11 autom.obile 11_ are going to be sticklers for many 

little Indian children to understand. The teacher who has dealt with 

only white children may be confused by this herself. The answer is 

found in the fact that it is very hard for a child - like this little 

Indian child - who has never seen a policeman or an automobile to try 

and visualize such a thing. It is, therefore, the teacher 1 s task 

to try and make these words become real for the child who has had no 

experience wi tb. such objects. At times, this will challenge the 

teacher's ability, l:ut her ingenuity and imagination must come to her 

aid. It would be so much easier for the reading teacher if a read-

ing systeiP. based on the Indian child 1s familiar environment were avail­

able • 

.Another field in which the novice teacher of Indian children is 

going to meet a challeng_e is in the field of arithmetic. The Indian 

child, living in a. world of na-t¥re and animal stories in his early, 

pre-school years, is not going_ to have the number readiness or under-



stand the number system as well as his little white brother who has 

lived in a world of' numbers from his earliest years. 

Aml Olark, Asso-ciate Supervisor of' Elementary Education, makes some 

pertinent remarks when she says: 

11 When the Indian c:b..ild comes to school, he not only does 
dot lmol'r the names of' the digits, but he has not learned 
the concepts and he has not felt any definite need for them 
He does not have n'lw.ber readiness. He must be introduced 
to even the simplest number ideas.. The way beginning ari th­
metic is presented to the Indian child, then, has a very 
important bearing on his arithmetic thinking and reason-
ing throughout his life, and also upon his thinking in gen­
eral. Next to learning to speak English with ease and 
understanding, learning to think arithmetically may be a 
most vi tal need for an Indian child. Thisis because ari th­
metic is baaed upon logic and reasoning, and, if properly 
taught, involves the solving_ of' new problems through the 
application of' known facts. 

What, then, are some of' the ways to help an Indian child 
to think in arithmetic te:r:ms? 

Drill, of course, is necessary, but it certainly is not the 
first step, nor should it be overemphasized in t!te Indian 
classroom. Indian education, traditionally, is based upon 
observation, imitation, repetition, and memary. This is 
not adequate in the modern world. Indian children must be 
given skill in tr.dnking out solutions for new problems. 

The activity program. is a much better method than drill, 
. l:ut it is only incidental instruction and does not cover 
all needs. 

Indian children must be taught to understand the number 
system. They must be given the ability to think quanti­
tatively. Olear, vivid, and emphatic concepts must be 
formed, must be retained, and must become an unconscious 
part of' their training. n 

Miss Olark also makes a point of' t.he hct that, in~ the transf.er 

that is made f'ro~,,obj&cts to the learning. and manipulation of SY.,lllbola, 

big~ bold dots should~ be used. .Indian children, interesting_ly enoug}:l, 



like to group t.h.ei-r dots in design patterns because even small Indians 

can;. handle design groupingswi t.h. eaa·e and enj oym:ent. 

This mentioning o.f the, Ind:i:an1s abili.ty ta· handle deai·gn might serve 
. . 

aB' a bridge to a discu.'Sai;ng of t.h.e Indian 1s artistic ability and how it 

can .. best be· develop·ad. 

If the li ttee Indian child might ha:v:e to struggl,e to aa:ater the 

fundamentals of reading and arithmetic, the· Gpposite will be foum.d to be 

true in t.h.e field of art. Here is where t.he Indian child is a natural. 

FrGm his earliest days he has been surrounded by close relati vee and 

friends whose hands have been busy at work producing., in many caa·es, 

outstandingworks of art. The pottery and vases of the Indians, molded 

so carefully and designed so beautifully, have long been the objects 

of admiration by the white people. Who, for example, has not heard of 

the pott.ery of Marie of the Sen Ildefonao Pueblo? The colors, shapes, 

as well as the perfection and originality. of the designs of these vases 

and, this pottery have caused our white people to envy the Indiana 1 

ability. Furthermore, the basketry produced by the various Indiana has 

again shown the skill and creative ability possessed by these people. 

What wJU. te person has not felt very proud to own one of these beaut.iful, 

Indian-made baskets'! Is it any wonder, then, that the Indian children 

show such outstanding ability in their art work? 

The teacher, in handling_ the art work, would be wise to approach it 

through the technique of free exprea·aion, for certainly the creative 

ability within these little ones is just bursting and more than anxious 

to be used. So, many opportunities will present themselves in ·a class-
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room where these and other forms of artistic ability can be ut.ilized. 

Already the picture map has been ment.ioned where aaazing and original 

designs lllight-~ be- useQ... -Why cuuld not those old td.n. cans with the beans 

apr..outing tdthin, be covered with wrappings that have beemattistic:ally 

designed? ___ J5I'Otebook covers - envelopes £or rep_ort carlda - dozens of sit-

uationa preaent themselves daily :for the use of t.he Indian child's ability 

in design. In this instance, the t.eacher can learn :from the child, :for 

c.ert.ainly no t.eacher in an Indian school would think of showing the child 

how -to produce a design. She will, in the truest sense, serve only as 

a guide. 

Again, -it. will soon be apparent to the teacher that the Indian 

child also has unusual ability in the drawing o£ the animals and the 

plants of his environment because, a-s previously stated, he has been 

surrounded by nat.ure and nature stories from just his very earliest 

days.. In art, there:fore, he might be expected to produce accurate ex-
--

a.mples of' these :forms of life. It is the teacher's obligation and 

duty to ,provide worthwhile situations in which this ability can be used 

to th.e:f'ullest. Possibly that unit on Plants or Animals might be the 

avenue that will serve the purpose. Let the child create and produce; 

let the teacher guide and encourage. 

In the field o:f music, too, the teacher will find that, due to 

-tribal ceremonies that include much dancing and percussion music, th:e 

e child will be unusually well developed in these particular phases o£ 

the subject. It might be an interesting _._ even amusing, experience 

for the teacher to find that the child has absorbed so much of the 
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rhythm. and: feeling for· the tr.i bal dances that he .is even unconsciously 

influenced by them. For example, if the· teacher notices one of his 

1~ ttle pupils approaching the pencil sharpener some day in a very 

rhythmic manner, the teacher can be quite sure that the time for an-

other Ind:iah ceremo:nie.l dance is not very far away. 

The approach :to the study of music, then, would· quite naturally 

be t.hrough rhythm and ins~en.ts. This child: 1 s sense of rhythm 

is bound to be better t.b.an that of his white brother. He can eas-

ily feel the rhythm of a song, or a march, or particularly of a dance. 

Lead the child from the kno-wn rhythms to rhytbms that are t:Ulknown -

from a 4/4 to a 2/4 or from a 6/8 to a 3/4. 

As. far as instruments are concerned, why not use the materials 

previously refef~ed to - cans, cardboard. boxes and cartons - and 

make. them, in a laboratory period, into the finest percussion inst~-

menta ever heard? Think of the enjoyment that both teacher and pupils 

would have. 

Actually, art and music are two fields~ Indian education where 

i:.b.e teacher may use any number of techniques and d.evices that come 

f'orth. as the result Of' her OWll creatiYe ability. 

It might be added,. in closing this discussion of methods, tech-

niques, and devices, that it has been evident from earliest days of' 

· edl!Ication that the individual children learn at different rates of' 

., 
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ep6ed and with different degrees of thoroughness. No matter how consci-

entiouely, therefore, .a teacher may work, or what methods, de'V!hces, 

. and techniques he may use, his amount of' success will vary. He must 

not expect lOO% success, but must be eati~f'ied i£ he has dohe the best 

he could with what he had. The duty o:f'the teacher is to take th6 chil-

dren where hefinds them and to guide them as far as they can go in their 

school year. 



CHAPTER V 

SUMMARY AND CONOLUSIONS 

That there may be a use for a booklet such as this which purports to 

provide the prospective Indian Service teacher with an understanding of 

Government teaching seems to be a commentary on the need for better publi­

city on the part of the Department of the Interior, or of the Civil Service 

Commission, or of both, in the recruitment of teaching personnel. Except 

in the immediate areas of Federal Indian schools there is little awareness 

among professional educators of teaching oppo·rtunities in the Bureau of 

Indian Affairs. 

To staff a government branch with professionally competent personnel 

should be an exacting function, and to wait until prospects drift to post 

office bulletin boards or hear, by chance, of Indian Service teaching does 

not seem to be the most effective way of getting the job done. This is not 

meant to be a reflection on the caliber of employees in the Service, but it 

does carry a strong disapproval of the passive, lifeless role the Government 

plays in its public relations when, charged with the education of some 50,000 

children, it sits back and waits for qualified educators to knock on its doo1 

applying for positions. 

When private industry is in need of specialized personnel it seeks 

them out. Uncle Sam could truce a lesson. If the teaching of children is a 

profession, then superior teachers are worth being sought after, for children 

deserve never less than the best. The 11 best11 must be recruited and reached 

personally in the universities, in the teacher-training institutions, and 

-48-



among those actively engaged in the pro~ession. 

Teachers considering the Indian Service as a career will ~ind schools 

which bear comparison with the average and best in respect to its students, 

its physical plants, its salary, its working conditions, its curricula and 

its administration. The Minimum Essential Goals ~or Indian schools will be 

~ound to re.semble the subject matter objec~ives o~ the public schools; the 

enrichment o~ Indian School teaching will be drawn ~rom the state courses 

o~ study ~ound in each classroom. Th~ books used in Indian Schools are 

approved by state curriculum specialists and recommended ~or use in public 

schools. 

All Federal Indian elementary and high schools are accredited by the 

states within whic~ they operate. Indian Service teachers in these schools 

are recruited by Civil Service examinations. Applicants must show successfUl 

completion o~ a ~ull ~our year college course with at least 24 hours credit 

in education. Specialized preparation in education is speci~ied ~or certain 

positions. 

The 2)8 Federal sqhools range in size ~rom crude, one-room school­

houses with a handfUl o~ pupils to large modern boarding schools enrolling 

2000 students. The types as well as sizes o~ schools vary. There are the 

day schools, the reservation and non-reservation boarding schools, the con­

solidated elementary and high schools, and the combination day and boarding 

schools. The Indian Service makes education available to Indian children 

~rom preprimary to post-high school grade levels. 

Indian Education aims to prepare its students ~or li~e by imparting an 

appreciation o~ their own culture as well as by providing the academic and 

vocational training necessary to equip them ~or a usefUl li~e in the social 



and economic community. The schools lay emphasis on utilizing regional re-

sources for the improvement of standards of living. The prospective teacher 

should take into consideration that he is not jo~ning an organization intent 

on perpetuating i tsel:f' or his,·.job. On the contrary, the Indian Service will 

probably consider ita mission completed when there is no further need for 

an Indian Service. The same holds true with its Educational Branch. The 

growing trend to include more students under public school jurisdiction 

whenever advisable, seems to indicate a Service whose long-range aim is to 

do its job well enough to eliminate the necessity of its existence. 

According to the moat recent survey (1946), Indian Schools have made 

marked progress in the past two decades, both in the number of students 

taking advantage of education as well as in the reduction in percentage of 

retarded students. The following table compares the findings of the Mariam 

Survey of 1928 with those of Dr. Shailer Peterson who in 1946 had conducted 

a three-year program testing the achievement of Indian children: 

1/ 
Table 5.--Comparison of Academic Achievement of Indian Children (1928-1946) 

1/Shailer Peterson, How Well Are Indian Children Educated7, United States 
Indian Service, Haskell Institute Print Shan. Lawrence,Kansas,J..248_. u--i-1.2._. 



Students in Indian Schools will vary greatly not only in academic 

ability but also to the extent that they are 11Americanized 11 or to the ex-

tent that, they have assimilated the American cultural pattern. The dif-

ference ranges from ultra-conservative tribes whose way of life has ramained 

basically unchanged for centuries, to modernized, thoroughly assimilated 

groups. 

The 11 language problem11 is common to the majority Q,f Indian schools. 

Here too; there is great variation in the ability of the students to speak 

English. In some regions the teacl~er may expect nearly 100% of a beginning 

group to have no knowledge of English. These conditions necessitate proper 

preparation in the instruction of bi-lingual children during teacher-tr~in-

ing, and since reading is the heart of most learning, every teacher should 

be a teacher of reading. The teacher in most Indian schools will find em-

phasis on the language arts more intensified because of the language handi-

caps of the children. He must recognize this handicap as being·a very real 

problem from the childrens 1 viewpoint and must be exacting in the use of his 

own teaching techniques to remove this barrier to learning. 

The curricula of most schools are guided by grade expectancies or 

flMinimum Essential Goals 11 , but the recommended manner of presenting class 

materials and subject content is flexible enough so that the teacher may ex-

pect to be the planner of his classroom educational program. The curriculum 

will be deter~ned as much by the use of resources of the location and by 

the special backgrounds of the students as by standard 11 content11 subjects. 

Academic achievement must not suffer at the expense of a vocational training 

that prepares the student for making a living after graduation, and vice 

versa. 

oos~on Unjy~rs1ty 

School o1 ~ci~ea~loE 
bibrarv 
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In the recognition of his pupils 1 cultural differences, and limited 

assimilative experiences the teacher guards against making his presentation 

foreign to the children. He determin~s how closely his teaching must 

Uapproximate zero 11 • He promotes learning by capitalizing on native re­

sources and by bringing into the classroom real-~ife experiences taken from 

the immediate enviromnent9 He appreciates the adjustment the student must 

make from the carefree recreation of the outdoors to the confines of a 

classroom and tries to motivate learning by giving education an appeal. 

Before securing a position, tile teacher will find out as much as pos­

sible about his place of appointment from the principal of the school in 

question, then give proper consideration to the likelihood for adjustment 

to such a situation. The effectiveness of his teaching in th~ Indian 

Service will depend on the teacher 1 s degree of satisfaction with his 

situation, on his proper training, on the meti1ods he uses to motivate learn­

ing, and on the belief he has in his students as well as in what he is doing 
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Table 6.--Location, '.Cype and Size of Federal Indian Schools 

I 1=============================================================11 
!State, Jurisdiction, and School 
!I (Av. Daily Attendance fiscal Type of School Post Office Address 
year 1950) 
!----------~(1~)~-------------~(2~,)---------------~('?u) ______ ll 
I 
!ARIZONA: 
1 

Colorado River Agency: 
i 119 Colorado River 
I 59 Poston 11 
i Fort Apache Agency: 
i 229 Theodore Roosevelt 

20 Cedar Cre,ek 
11) Cibecue 
185 Whiteriver 

Hopi Agency: 
208 Hopi High 
172 Keams Canyon 
119 Hotevilla-Bacabi 
95 Moencopi 

1)2 Polacca 
59 Shungopa vy 
71 Toreva 

Elem. Day Parker, Ariz. 
Elem. Day Parker, Ariz. 

Elem. & High Fort Apache, Ariz. 
Day Cedar Creek, Ariz. 
Elem. Day Cibecue, Ariz. 
Elem. & Jr. High Whiteriver, Ariz. 

Elem. & High 
Elem. Bdg. 
Elem.. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 

Bdg.&Day Oraibi, Ariz. 
Keams Canyon, Ariz. 
Hotevilla, Ariz. 
Tuba City, Ariz. 
o~Polacca, Ariz. 
Shungopavy, Ariz. 
Toreva, Ariz. 

Navajo Agency: Most Navajo schools find it necessary to provide 
residential facilities for many pupils. All Navajo schools are 
elementary, except Wingate. Navajo high school pupils are admitte~ 
to Albuquerque, N. Mex.; Phoenix, Arizona; Ft. Sill and Riverside, 1 

Oklahoma. Under the Navajo development plan, Shiprock and Tuba 
will include high school units. 
(Chinle Area) 
180 Chinle 
122 Lukachukai 
17 Many Farms 

12) Pinon 
52 Rock Point 
)6 Rough Rock 

(Crownpoint Area) 
)27 Crownpoint 
45 La.1<:e Valley 
4o Pueblo Pintado 
)7 Standing Rock 
54 Torreon 
)4 White Horse 

Elem.Bdg. 
Elem.Bdg. 
Day 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 

Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 

& Day 
& Day 

& Day 
& Day 
& Day 

& Day 
& Day 
& Day 
& Day 
& Day 
& Day 

Chihle, Ariz. 
Lclcachukai, Ariz. 
Chinle, Ariz. 
Oraibi, Ariz. 
Chinle, Ariz. 
Chinle, Ariz. 

Crownpoint, N. Mex. 
Crownpoint, N. Mex. 
Crownpoint, N. Mex. 
Crownpoint, N. Mex. 
Crownpoint, N. Mex. 
Crownpoint, N. Mex. 



il 
il 
I 

~~ ~tate, Jurisdiction, and School 
1
1 (Av. Daily Attendance fiscal 

\
1 
year 1950) 

Type of School 

II (l) . 

1

1
1 (Fort Defiance Area) 

(2) 

)69 Fort Defiance 
1 74 Crystal 
I 54 Hunters Point 

Elem..Bdg. 
Elem.Bdg. 
Elem~Bdg. 

Day 

& Day 
& Day 
& Day 

I )9 Sawmill 
I Window Rock 

I 

I 

I 

I 
I 

I 
I 
lj 

II 
II 

' 

(Klagetoh Area) 
28 Cornfields 
58 Ganado 
59 Greasewood 
54 Kinlichee 
55 Klagetoh 

Day 

El ein.. Bdg. & Day 
Day 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 
Elem.Bdg. 
Elem..Bdg. 
Day 

& Day 
& Day 
& Day 
& Day 
& Day 

Elem.Bdg. & Day 

20 Pine Spr.ings 
49 Steamboat 
51 Wide Ruins 
61 Seba Dalkai 
61 Tolani Lake (Redlake) Elem.Bdg. & Day 

(Shiprock Area) 
182 Shiprock Agricultural Elem.Bdg. & Day 
118 Nenahnezad Elem.Bdg. & Day 
46 Aneth Elem.Bdg. & Day 
?7 Beclabito Elem.Bdg. & Day 
)l Huerfano Elem.Bdg. & Day 
67 Red Rock Elem.Bdg. & Day 

176 San Juan Elem.Bdg. & Day 
60 Teecnospos Elem.Bdg. & Day 

(Toadlena Area) 
248 Toadlena Elem.Bdg. & Day 

Tohatch(temp.closed)Elem.Bdg. & Day 
65 Cayote Canyon Elem.Bdg. & Day 
47 Mexican Springs Elem.Bdg. & Day 
6) Naschite Elem.Bdg. & Day 
57 Na va El em. Bdg. & Day 

Sanostee(Temp.closed) Elem.Bdg. & Day 
56 Twin Lakes Elem.Bdg. & Day 

(Tuba Area) 
?72 Tuba Vocational 

5? Bellemont 
151 Denehotso 

Elem.Bdg .. & Day 
Day 
Elem.Bdg. & Day 

Post Office Address 

(3J 

Fort Defiance, Ariz. 
Crystal, N. Mex. 
St. Michaels, Ariz. 
Fort Defiance, Ariz. 
Window Rock, Ariz. 

Ganado, Ariz. 
Ganado, Ariz. 
Ganado, Ariz. 
St. Michaels, Ariz. 
Klagetoh, Ariz. 
Houck, Ariz. 
Ganado, Ariz. 
Chambers, Ariz. 
Winslow, Ariz. 
Leupp, Ariz. 

Shiprock, N. Mex. 
Fruitland, N. Mex. 
Towaoc, Colo. 
Shiprock, N. Mex. 
Farmington, N. Mex~ 
Shiprock, N. Mex. 
Shiprock, N. Mex. 
Shiprock, N. Mex. 

Toadlena, N. Mex. 
Tohatchi, N. Mex. 
Tohatchi, N. Mex. 
Mexican Springs, N.M. 
Tohatchi, N. Mex. 
Newcomb, N. Mex. 
Newcomb, N. Mex .. 
Gallup, N. Mex. 

Tuba City, Ariz. 
Bellemont, Ariz. 
Kayenta, Ariz. 



State, Jurisdiction, and School 
(Av. Daily Attendance fiscal Type of School 

I year 1950) 
I · (1) _(21 

61 Kaibeto 
29 Kayenta 
?4 Navajo Mountain 
59 Shonto 

(Wingate Area) 

Elem.Bdg. & Day 
Elem.Bdg. & Day 
Elem.Bdg .. & Day 
Elem.Bdg. & Day 

4?0 Wingate Vocational Elem. & High 
7? Baca Elem.Bdg. & Day 
?4 Cheechilgeetho Elem.Bdg. & Day 
7? Church Rock Day 
27 Iyanbito Elem.Bdg. & Day 

Mariano Lake(temp.closed)Elem.Bdg. & Day 
20 Pinedale Elem.Bdg. & Day 

Pima Agency: 

Post Office Address 

(=?) 

Tonalea, Ariz. 
Kayenta, Ariz. 
Tonalea, Ariz. 
Tuba City, Ariz. 

Fort Wingate, N. Mex. 
Prewitt, N. Mex. 
Gallup, N. Mex. 
Fort Wingate, N. Mex. 
Gallup, N. Mex. 
Gallup, N. Mex. 
Gallup, N. Mex. 

84 Blackwater Elem. Day Coolidge, Ariz. 
111 Oasa Blanca Elem. Day Bapchule, Ariz. 

19 Fort McDowell Elem. Day Scottsdale, Ariz. 
9? Gila Crocrs·ing Elem. Day Komatke, Ariz. 

246 Pima Central(Sacaton) Elem. & Jr.High,Day Sacaton, Ariz. 
257 Salt River Elem. & Jr. High, Day Scottsdale, Ariz. 
98 San tan . El em. Day Sacaton, Ariz. 

San Carlos Agency: 
145 Bylas 
)62 San Carlos 

Truxton Canon Agency: 
/ 29 Havasupai 

62 Peach Springs 

I CALIFORNIA~ 
758 Sherman Institu~e 

Elem. & Jr.High,Day 
Elem. & Jr.High,Day 

Elem. Day 
Elem. Day 

Elem. & Jr.High, 
Navajo Bdg. 

Bylas, Ariz. 
San Carlos, Ariz. 

SUpai, Ariz. 
Peach Springs, Ariz. 

Riverside, Calif. 
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I 

State, Jurisdiction, and School 
(Av. Daily Attendance fiscal 
year 1950) 

(1) 

COLORADO: 

Type of School Post Office Address 

(2) 

Consolidate Ute Agency: 
297 Ute Vocational Elem. & High, Bdg.&Day Ignacio, Colo~ 

FLORIDA: 

IOWA: 

Seminole Agency: 
Big Oypress(temp.closed) Elem. Day 

19 Brighton Elem. Day 

Tomah Agency (Wisconsin): 
121 Sac and Fox 

I KANSAS: 

Elem. Day 

642 Haskell Institute 

Potawatomi Agency: 
17 Kickapoo 

LOUISIANA: 

Sr. High & Post 
High School, Bdg. 

E1em. Day 

Choctow Agency,see Mississippi 
19 Chi tmacha El em. Day 

MINNESOTA: 
180 Pipestone School Elem. Bdg. 

MISSISSIPPI: 
Choctow Agency, see Louisiana 

44 Bogue Chitto Elem. Day 

21 Bogue Homo Elem. Day 
99 Conehatta Elem. Day 
91 Pearl River Elem .. & Jr .High,Day 

' 
60 Red Water Elem. Day 
28 Standing Pine E1em. Day 

.35 Tucker Elem • Day 

Box 127,Imokalee,Fla. 
Brighton, Fla. 

Tama, Iowa 

Lawrence, Kans. 

Horton, F..ans • 

Charenton, La. 

Pipestone, Minn. 

Rt. 2, Philadelphia, 
Miss. 

Rt. 2,Heidelberg,Miss. 
Conehatta, Miss. 
Rt. 7, Philadelphia, 
Miss. 

Carthage, Miss. 
Rt. 2, Walnut Grove, 
Miss. 
Rt. 2, Philadelphia, 
Miss. 



'I ,, 
il 
II 

II 

il 
I' 

4 

State, jurisdiction, and School 
(Av. Daily Att~ndance £iscal 
year 1950) 

(1) 

1 

MONTANAs 
Blackfeet Agency: 

12.4 Cutbank 
2.6 Heart Butte 

Northern Cheyenne Agency: 
.2.00 Tongue River 
33 Birney 

Fort Belknap Agency: 
(Rocky Boy's Res) 
23 Haystack Butte 
43 Parker Canyon:· 
37 Rocky Boy's 
41 Sangrey 

I 
II 
tl 
II :t-l"EBRASKA: 
II Winnebago Agency: 
II 186 Macy 
[1 . 
11 NEVADA: 

I
I Carson Agency: 

,, 551 Carson 
il 38 Fort McDermitt 
I' 18 Reese River 

I ]).TEW MEXICO: 
Jicarilla Agency: 

Type of School 

(2) 

Elem.. Bdg.& Day 
Elem.. Day 

Post Office Address 

(3) 

Bro'i'ming, Mont. 
Heart Butte, Mont. 

Elem.. & High,Bdg.&Day Busby, Mont • 
Elem. Day Birney, Mont. 

Elem. Day 
Elern.. Day 
Elem. Day 
Elem.. Day 

Elem. & High, Day 

Elem. & High, Bdg. 
Elem. Day 
Elern.. Day 

Rocky Boy, Mont. 
Rocky Boy, Mont. 
Rocky Boy, Mont. 
Rocky Boy, Mont. 

Macy, Nebr. 

Stewart, Nev. 
McDermitt, Nev. 
Austin, Nev. 

242 Jicarilla Community Elem. & Jr., High, 
Bdg. & Day 

Dulce, N. Mex. 

11. 
II 

Mescalero Agency: 
4o Elk-Silver 
86 Mescalero 
22 Whitetail 

Navajo Agency, see Arizona 

United Pueblos Agency: 
624 Albuquerque 
422 Santa Fe 
13.2. Acomita 

E1em. & Day 
Elem. Day 
Elem.. Day 

Elem. & High, Bdg. 
Jr. & Sr. High, Bdg. 
Elem.. Day 

Mescalero, N. ·Mex. 
Mescalero, N. Mex. 
Mescalero, N. Mex. 

Albuquerque, N. Mex. 
Santa Fe, N. Mex. 
Acomita, N.Mex. 



State, Jurisdiction, and School 
(Av. Daily Attendance fiscal 
year 1950) 

1 

24 Alamo (Navajo) ' 
2) Canoncito (Navajo) 

Type of School 

2 

Elem. Bdg. 
Elem. Day 

60 Cochiti Elem. Day 
Encinal(temp.closed) Elem. Day 

226 Isleta Elem. & Jr.Hi., Day 
41 Jemez Elem. Day 

141 Laguna Elem. Day· 
106 McCarty 1 s Elem. Day 
2) Nambe Elem. Day 
70 Paguate Elem. Day 
54 Paraje Elem. Day 
24 Ramah (Navajo) Elan.Bdg. & Day 

135 San Felipe Elem. Day 
24 San Ildefonso Elea. Day 
99 San Juan Elem. Day 
17 San Lorenzo(Picuris)Elem. Day 
21 Sandia El em. Day 
44 Santa Ana Elem. Day 
75 Santa Clara Elem. Day 

167 Santo Domingo Elem. Day 
)0 Seama Elem. Day 

176 Taos Elem. & Jr. Hi.,Day 
17 Tesuque El em. Day 
55 Zia E.l em. Day 

26) Zuni Elem. & High, Day 

NORTH CAROLINA: 
Cherokee Agency: 

359 Cherokee Oentral 
81 Big Cove 
86 Birdtown 
)2 Snowbird 
95 Soco 

NORTH DAKOTA: 
Fort Berthold Agency: 

Elem .. & High,Bdg,Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 

Post Office Address 

Field, N. Mex. 
Box 10)8, Albuquerque, 
N. Mex. 
Pena Blanca, N. Mex. 
New Laguna, N. Mex. 
Isleta, N. Mex. 
Jemez, N .. Mex. 
Laguna, N. Mex. 
San Fidel, N. Mex. 
Santa Fe~ N. Mex. 
Paguate, N. Mex. 

Casa Blanca, N. Mex. 
Zuni, N. Mex. 
Bernalillo, N. Mex. 
Santa Fe~ N. Mex. 
Chami ta, N. Mex. 
Penasco, N. Mex. 
Bernalillo, N. Mex. 
Bernalillo, N. Mex. 
Espanola, N. Mex. 
Bernalillo, N. Mex. 
Cubera, N. Mex. 
Box 526, Taos, N.Mex 
Santa Fe, N. Mex. 

Bernalillo, N. Mex. 
Zuni, N. Mex. 

Cherokee, N. c. 
.Ravensford, N. c. 
Cherokee, N. C. 
Robbinsville, N. c. 
Cherokee, N. C. 

197 Elbowoods Communi,ty Elem. & High,Bdg. & Day Elbol'TOods, N. Eak. 
14 Beaver C.reek Elem. Day Beulah, N. Dak. 
16 Cp.arging Eagle Elem. Day Elbowoods, N. Dak. 
29 Independence Elem. Day Elbowoods, N. Dak. 
)1 Lucky Mound Elem. Day Elbowoods, N. I>ak. 



Sta~e, Jurisdiction, and School 
(Av. Daily Attendance fiscal Type of School 
year 1950) 

Pos~ Office Address 

56 Nishu 
15 Red But~e 
65 Shell Creek 

Standing Rock Agency: 
227 Standing Rock 
17 Becker 
55 Bullhead 
78 Cannon Ball 
19 Kenel 
81 Little Eagle 

Elem.Day 
Elem •. Day 
Elem. Day 

Emmet, N. Dak. 
~lbowoods, N. Dak. 
Van Hook, N. Dak. 

Communi ~y Elem.&Hi., Bdg.&Day For~ Ya~es, N. Da1·. 
Elem. Day Shields, N. Dak. 

·Elem. Day Bullhead, S. Dak. 
Elem.& at.,Righ,Day Cannon Ball, N.Dak. 
Elem. Day Kenel~ s. Dak. 
Elem. Day Li~tle Eagle, S.Dak. 

I 

Tur~le Mountain Agency: 
102 Dunseith Elem. Day Dunseith, N. Dak. 
42 Great Walker Elem. Day Belcourt, N. Dak. 
44 Houle Elem. Day Belcour~, N. Dak. 
46 Roussin Elem. Day Belcour~, N. Dak. 

547 Tur~le M~.Community Elem.& High, Day Belcour~, N. Dak. 

(Fort Totten Reservation): 
225 Fort Totten Community Elem.&High,Bdg.&Day Fort Totten,N.Dak. 
550 Wahpeton School Elem, Bdg. Wahpe~on, N. Dak. 

OKLAHOMA: 
717 Chilocco Agricultural Jr.&Sr. High,Bdg. 

School 

Five Tribes Agency: 
162 Carter Seminary (Girls)Elem. Bdg. 
157 Eufaula (Girls) Elem. Bdg. 
151 Jones Academy (Boys)Elem. &Jr.,High,Bdg. 
118 Wheelock Academy(Girls) Elem. Bdg. 
267 Seneca (Quapaw) Elem.&Jr.,High,Bdg. 
546 Sequoyah Training Elem. & High, Bdg. 

School 

Western Oklahoma Consolidated Agency: 
244 Cheyenne and Arapaho Elem. & High, Bdg. 
248 Fort Sill Elem. & High, Bdg. 
252 Pawnee Elem. Bdg. 
503 Riverside Elem. & High, Bdg. 

Chilocco, Okla. 

ArdlruD.re, Okla. 
Eufaula, Okla. 
Hartshome, Okla. 
Millerton, Okla. 
Wyandotte, Okla. 
Tahlequah, Okla. 

Concho, Okla. 
Lawton, Okla. 
Pawnee, Okla. 
Anadarko, Okla. 
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State, Jurisdiction, and School 
(Av. Daily Attendance fisc~l Type of' School 
year 1950) 

OREGON: 

(1) 

622 Chemawa Vocational 
School 

(2) 

Elem.. & High, Bdg .. 

Warm Springs .Agency: 
175 Warm Springs Elem.. & Jr., High,· 

Bdg •. Day 
17 Simnasho E1em. Day 

SOUTH DAKOTA: 
Cheyenne River Agency: 

290 Cheyenne River Community Elem.. & High, 
Bdg. & Day 

l) Bridger Elem. Day 
Bear Creek(temp.closed) Elem.Day 

27 Cherry Greek Elem. Day 
10 Four Bear Elem.. Day 
21 Green Grass Elem. Day 

8 Iron Lightning Elem. Day 
15 Moreau River Elem. Day 
28 Red Scaffold Elem.. Day 
18 Thunder Butte Elem.. Day 
)1 White Horse Elem. Day 

Crow Creek ~gency: 
216 Crow Creek Community Elem.&High,Bdg.Day 

57 Lower Brule Elem. Day 
4)7 Flandreau Indian High, Bdg. 

Vocational School 
)10 Pierre School Elem.. Bdg. 

Pine Ridge Agency: 
500 Oglala Community Elem.& high,Bdg.Day 
20 Payaba (No. 4) Elem. Bdg. 

123 Loneman (No. 5) Elem.. Day 
13 Riverside (No. 6) Elem. Day 
20 Goodlance (No. 7) Elem. Day 
16 No. 10 Elem. Day 
88 No. 16 Elem. Day 

20 Manderson Elem. Day 
15 Medicine Bow(No.2)) Elem. Day 

116 Wanblee (No. 24) Elem. &Jr. High,Day 
72 American Horse Elem. &Jr. High,Day 

Post Office Addr~ss 

(3) 

Chemawa, Oreg. 

Warm Springs, Oreg. 

Warm Springs, Oreg. 

Cheyenne .Agency, S .Dal • 

Bridger, s. Dak. 
Lantry, s. Dak. 
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Cherry Creek, S. Dak 
OheyenneAgency, S .. Dall1 

• 

Eagle Butte, s. Dak. 
Red Elm. s. Dak. 
Cheyenne .Agency, S.D~k. 
Red Scaffold, s. DakJ 
Dupree, S. Dak. 
White Horse, s. Dak. 

Fort Thompson, S.Dak. 
Lower Brule, s. Dak. 
Flandreau, S. Dak. 

Pierre, S. Dak. 

Pine Ridge, s .. Dak. 
Pine Ridge, S. Dak. 
Oglala, S. Dak. 
Ogla.la, S. Dak. 

Wounded Knee, s. Dak. 
Manderson, S. Dak. 

Porcupine, s .. Dak. 
Manderson, s. Dak. 
Potato Creek,S. Dak. 
Wanblee, S. Dak. 
.Allen, s. Dak. 
' 



State; Jurisdiction, and School 
(Av. Daily Attendance fiscal 
year 1950) 

UTAH: 

(1) 

119 Little Wound 
12. Red Shirt Table 
16 Slim Butte 

Rosebud Agency: 
183 Rosebud Community 

58 Agency 
49 Black Pipe 
80 He Dog 
24 Horse Creek 
11 Little Crow 
19 Milk' s Camp 
20 Okreek 
2.5 Soldier Cr:eek 
36 Spring Creek 

Sisseton Agency: 
33 Big Coulee 
55 Enemy Swim 
35 Longhollow 
72 Old Agency 

Type of School 

(2) 

Elem. & Jr.High,Day 
Elem. Day 
Elem. Day 

El:em. & High,Bdg. 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 

Elem. Day 
Elem. Day 
Elem. Day 
Elem. Day 

503 Intermountain Indian Elem. & High, Bdg. 
School (Anti9ipated 
capacity, 2000 fall 
of 1951) 

Umntah and Ouray Agency: 
191 Uintah Elem. Bdg. & Day 

Western Shoshone Agency (Owyhee, Nev.): 
25 Goshute Elem. Day 

WYOMING: 
·Wind River Agency: 

119 Wind River · Elem. Day 

Post Office Address 

(3) 

Kyle, s. Dak. 
Buffalo, Gap,S.Dak. 
Chadron, Nebr. 

Mission, S. Dak. 
Ros.e bud, S. Dak. 
Norris, S. Dak. 
Parmelee, S. Dak. 
White River, S. Dak. 
Mosher, S. Dak. 
Herrick, s. Dak. 
Okreek, s. Dak. 
Mission, S. Dak. 
St. Francis, S. Dak. 

Peever, S. Dak. 
Waubay, S. Dak. 
Sisseton, S. Dak~ 
Sisseton, s. Dak. 

Brigham City, Utah 
Box 763) 

Whiterocks, Utah 

Ibapah, Utah 

Fort Washakie, Wyo. 
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ALASKA NATIVE SERVICE SCHOOLS 

Boarding Schools: 
590 Mt. Edgecvmbe Vocational School, Elem. & High Bdg., 

Mt. Edgecumbe, Alaska (near Sitka) 
107 White Mt. Eskimo Vocational School, Elem. & Jr. High Bdg. & 

Day, White Mountain, Alaska (near Nome) 
208 Wrangell Institute, Elem., Wrangell, Alaska 

1
community Day Schools with one to four teachers (Av. daily attendance 1949) 

I 

35 Afognak 29 Ekwok 
31 Akiak 26 Elephant Point 
37 .Akiakchak 44 Elim 
17 Akutan 76 Fort Yukon 
22 Ali tak 2.0 Galena 
33 Anchorage Bay 75 Gambell 

109 Angoon 19 Golovnin 
18 Atka 20 Holikachuk 

j2.14 Barrow 71 Hooper Bay 
I 18 Barter Island 98 Hydaburg 

17 Beaver 27 Kalskag 
27 Belkofski 23 Kaltag 

Chalkyitsik 26 Karluk 
17 Chenega 45 Kiana 
27 Chaneliut 47 King Cove 
44 Chevak 42 King Island 
16 Chitina 39 Kipnuk 
30 Deering 30 K±valina 

27 Circle 19 Klukwan 
16 Copper Center 12.5 ~otzebue 
24 Eiomede 33 Koyuk 

Eagle(temp.closed)50 Kwethluk 
34 Eek 53 Kwigillingok I 15 Egegik 52 Kwinhagak 

29 Levelock 
16 Mead River 
37 Mekoryuk 

179 Met1:aka tla · 
. 2.1 Minto 
69 Mountain Village 
37 Napakiak 
34 Napaskiak 
13 Newhalen 
12 Nikolski 
70 Noatak 
22 Nondalton 
52 Noorvik 
52 Nunapitchuk 
52 Nunopitchuk 
18 Old Harbor 
39 Ouzinkie 
2.0 Perryville 
16 Pilot Point 
78 Point Hope 
20 Point Lay 
24 Port Graham 
19 Rampart 
)8 St. Michael 

31 Scammon Bay 
42 Selawik 
92. Savoonga 
18 Shageluk 
27 Shaktoolik 
61 Shishmaref 
31 Shung1'lak: 
25 Sleltmute 
18 Solomon 

2.8 Stebbins 
20 Stevens Villa~e 
19 Tanacross 
26 Tanana 
25 Tanunak 
17 Tatitlek 
24 TellerMissiorJ 
12 Tei.lin 
22 Tuluksak . 
28 Tyonek -

120 Unalakleet 
22 Venetle 
49 Wainwright 
4o Wales 
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Eublications of 

UNITED STATES IDNDIAN SERVICE 

~. . Pfepared primarily for use in Federal Indian Schools. Suitable for use in 
.., any school. A price list and copies of these publications may be obtained 

from HASKELL INSTITUTE, Lawrence, Kansas. , 

INDIAN LIFE AND CUSTOMS PAMPHLETS--Illustrated 

1. The Northern Paiute Indians of California and Nevada, by Ruth Underhill 
2. The Indians of Southern California, by Ruth Underhill 
). The Papago of Arizona, and their Relatives the Prima, by Ruth Underhill 
4. Workaday Life of the Pueblos, by Ruth Underhill 
5. Indians of the Pacific Northwest, by Ruth Underhill 
6. The Story of the Blackfeet, by John Ewers 

INDIAN HAND CRAFT PAMPHLETS--Illustrated 

l. Quill and Beadwork of the Western Sioux, by Carrie A. Lyford 
2. Navaho Native Dyes, by Stella Yound and Nonabah Bryan 
4. Seneca Splint Basketry, by Marjorie Lismer 
5. Ojibwa Crafts, by Carrie A. Lyford 
6. Iroquois Crafts, by Carrie A. Lyford 
7. Pueblo Crafts, by Ruth Underhill 
8. Spruce Root Basketry of the Alaska Tlingit, by Frances Paul 
9. Blackfeet Crafts, by John C. Ewers 

10. Weave It Yourself, by Flora Dee Goforth 

I~~IAN LIFE READERS--Illustrated by Indian Artists 

Navaho Series, in English and Navaho 

1. Little Man 1s Family 
2. Little Herder in Autumn 
). Little Herder in Winter 
4. Little Herder in Spring 
5. Little Herder in Summer 

IN NAVAHO ONLY: 
1. Book 1, Pre-Primer 
2. Book II, Primer 
). Book III, Reader 

6. Who Wants to be a Prairie 
Dog? 

7. Navahos Fight Tuberculosis 
NAVAHO LIFE READERS: 

8. Pre-Primer and Primer 
9. Coyote Tales 

Pueblo Series, in English(some in Spanish also, and some in Hopi also) 
1. Young Hunter of Picuris 3· Sun Journey 
2. Field Mouse Goes to War 4. Little Hopi 



ENGLISH AND SPANISH 
1. Little Boy With Three Names 
2. Young Hunter of Picuris 
5. Sun Journey 

Sioux Series, in English and Sioux 
1. The Pine Ridge Porcupine 
2. The Slim Butte Raccoon 
5. The Grass Mountain Mouse 
4. The Hen of Wahpeton 
5. There Still Are Buffalo 

Indian Children 1 s Own Writings 

ENGLISH AND HOPI 
1. Field Mouse Goe~ to War 
2 .. Little Hopi 

6. Bringer of the Mystery Dog 
7. Brave·Against the Enemy 
8. Sioux Cowboy (Pre-Primer) 
9. Singing Sioux Cowboy( Primer 

Igloo Tales, by Edward Keithahn, Illustrated by George Ahgupuk 

MISCELLANEOUS 

Along the Beale Trail, by Clay Lockett 
Cooperatives for Indians, by Edward Huberman 
Earth Brick Construction, by Elbert Hubbell 
Educational Film Guide and Supplement, by Education Division, U .. S. I. S. 
Education for Action, by Willar~ W. Beatty and Associates 
El Arte Del Indo En Los Estados Unidos, by Rene d 1Harnoncourt 
Guide for Cooks, Bakers, Housekeepers, and Matrons, by Cleora Helbing, 

Almira Franchville and Associates 
Harnessing the Big Muddy, by Frances Cushman and Gordon Macgregor 
How Well Are Indian Children Educated? by Shailer Peterson 
Indians, Yesterday and Today (Indian Service Policies) 
Manual for the Indian School Service 
The Function and Signification of Certain Navaho Particles, by Robert W. 

Young and William Morgan 
The People, by Dr. George I. Sanchez 

TRIBAL RELATIONS PAMPH~ETS: 

1. Ten Years Under the Indian Reorganization Act, by Theodore H. Haas 
2. The Indian and the Law I, by Theodore H. Haas 
5· The Indian and the Law II, by Theodore H. Haas 

PAMPHLETS: 

How We Bought the United States, by Felix S. Cohen 
Indians Are Citizens! by F~lix s. Cohen 
Indiana Rights and Their Protection, by William E. Warne 
Should Indians Vote? . by Theodore H. Haas 
The Public Share in Indian Assimilation, by William E. Warne 
Three Maps of Indian Country 
When An Indian Enters the Business World, by Dr. Underhill 
A Year of Opportunity, by William Zimmerman, Jr. 
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Pamphlet !--Questions on Indian Culture 
Pamphlet II--Questions on Education, Health, Land, Citizenship, Etc. 
Pamphlet III--Tables on Hospitals, Schools, Population and School Census 
Pamphlet IV--You Asked About Alaska! 
Pamphlet V--You Asked About the Navajo? 

Desert People 
River People 
Corn Dancers 
New Frontier 
Indian Forests of Southwest 

FILMS: 

Indian Gardens of Oklahoma 
Trail to Health 
Double Your Money From Traps 
Indian Cowboy 


