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CHAPTER I

THE HISTORY AND DEVELCEMENT OF THE MASTER'S DEGREE
N MUSIC IN THE UNITED STATES

The colleges and universities in the United States have been held
largely responsible for the education of the musician. In an attempt to
establish justification for the inclusion of wusic in the curriculum,
and particularly in the graduate curriculum, music degrees have been

structured after historical patiterns in higher education.
I. THE PROBLEM

Statement of the problem. The purpose of this study was to trace

the historical development of the master's degree in the field of music.
An attempt was made to discover significé.n% developments from the phi-
losophies and practices of original masterts degrees in other fields and
to show how music emerged to take its p.‘lacé among them. The trends and
practices of existing programs, especially in curriculums and structures s

form g major portion of the study.

Importence of the study. Because of a phenomensal growth and

development of the basiec concepts in graduaste education, and more partiec-
ularly in graduate music education, there is a need for a thorough inves-
tigation of the historical development of this Interest, as well as the
direct growth and development of the philosophy and the implementation

of progrems in institutions of higher lesrning in the United States.



Many of the national commitltees, associgtions, and conferences have
emphasized the urgency of a thorough investigation of music as a field

of graduate study.
IT. METHODS EMPLOYED AND SOURCES OF INFORMATION

In view of the nature of the study, various technigques of research
were employed. The historical approach was utilized in tracing develop-
ments from the Middle Ages to the twentieth century. A compilation and
analysis of stabistical data reported to the United States 0ffice of
BEducation was made in order to determine the inecresse in the number of
students pursuing graduate work and the number of institutions sponsor-
ing masterts degrees.

In order to obtain an accurabte analysis of trends and practices
of the present day, a listing of all American institutions offering
graduate study in all subject areas was extracted from a publication
issued by the United States 0ffice of Education.t A simple question-
naire? was sent to every school which was listed as granting graduate
degrees, with the exception of technical schools in which music would
not be offered as graduate study.

Data were gathered from catalogs and brochures of the various
institutions offering master's degrees in music., This information served

as a basis for the compilation of the requisite data. It should be noted

lmeresa B, Wilkins s Bducation Directory, 1957-1958, Part 3,
ce,

Higher Education (Washington: Government Printing Offi 5,

2see Appendix A, page 233.



3
that the information given in school bulletins is not alweys complete.
Where such information was lacking, it will be so indicated on the various
Tables throughout the study. Bulletins were studied to determine the
curriculums and structures of current degrees being offered in American

institutions.
ITT, DELIMITATIONS

While this study is concerned primarily with the masterts degree
in music, some attention is given to the bachelor!s degree in order to
show the background out of which graduate study developed. No attempt
was made to extend the study to include doctoral degrees in music.

In view of the nature of the problem and the purposes of the
study, this investigation was limited to institutions conferring the
Master of Arts, Master of Fine Arts, Master of Musie, Master of Musiec
Education, Master of Sacred Music, and Master of Science degrees.
Institutions offering programs leading to the Master of Education,
Master of Arbts in Teaching, Master of Arts in Education, and Master of
Science in Education degrees are not included, since the major emphasis
in these progrems in usually in eduecation. It should be noted, however,

that & limited amount of course work may be completed in music.
IV, ORGANIZATION OF THE REMAINDER OF THE STUDY

The remainder of the study is orgenized in four major divisions—
the related literature, the historical developments, the current practices,

and the summary. Chapter II is a review of the literatuvre related to the



b
study. Chapters III and IV are concerned with historical developmentg~-
Chapter IIT with the development of graduate study in general and Chapter
IV with the development of music asg graduate study. Chapters V and VI
present data on the current master’s degrees in musie, and Chapter VII
is an analysis and interpretation of the data presented. Chapter VIII

is a summary of the study.



CHAPTER II
REVIEW OF RELATED IITERATURE

Because of the importance of parallel concepis developed histor-
iecally in subjects related to music, an investigation of this body of
material seemed necessary. In addition, resumes and comments on litewr-
ature dirvectly related to the subject are included.

In the late nineteenth century, Rashdalll wrote a scholarly treatise
on the rise of Furopean universities. He deals extensively with the his-
tory and development of all major universities during the Middle Ages. In
addition to minute details, attention is given to trends and influences
of the period-~the influence of one university over another and the influ=
ence of the university on society.

In the first decade of the twentieth century, Thz«ﬁngz wrote A

History of Higher Education in America which depicts the struggles of a

new nation in developing a system of higher education. TWhile Thwing and
other writers do not give specific attention to the subject of music,
generalizations can be drawn which are helpful in interpreting the devel-

opments in the various periods of educational history. Similarly, Tewksbu;grB

1Hastj.ngs Rashdall, The Universities of Zurope in the Middle Ages,
Volumes I, II, and ITI (0 xTord: Clarendon Press, 1895).

2Charles T, Thwing, A History of Higher Education in America
(Wew York: D. Appleton Century Company, 1906).

3]3@ Go Tewksbury, Founding of American Colleges and Universities
Before the Civil Wer (New York: Bureau of Publications, leachers Gollege,
Columbia University, 1932).




gives a documentary account of the early American college before the

Civil War. Etorr's volume, The Beginnings of Graduate Education in

L

America

counteracts some misinformation concerning the history of grad-
uate schools in this country. He carvefully traces the rise of #the
Thiversity Idea" and the efforts to establish graduate education in
American colleges and wniversities, beginning around 1800 and ending
with the Civil War. With much documentation, he shows how numerous
these elforts were, and he adduces explanations for their failure or
their slow development.

Standard books on the general history of education, such as 4

History of Education in American Culture;by Butts and Cremin, A History

of American Educa'tioné by Good, and The History of EducationT by Cubberly

furnish background material which was helpful in interpreting various
periods in the development of graduate study. Other books dealing

specifically with the growth of higher education in the United States

8 10

have been written by Hughes, 3@111399 and Hofstadber and DeWitt.

bpichara J, Storr, The Beginnings of Craduate Education in America
(Chicago: The University of Chicago Press, 1953).

SRG Freeman Butts and Lawrence A. Cremin, A History of Tducation
in American Culture (New Yorks Henry Holbt and Company, 1955).

6x11m00d P, Cubberly, The History of Bducation (Boston: Houghton
Mifflin Company, 1920).

TH. G. Good, A History of American Education (Wew Yorks The Mac-
millan Company, 1956).

8r, M. Hughes, A Study of the Graduate Schools of America (Oxford,
Ohio: Miami University Press, 1925).

SElbert Veughen Wills s The Growth of American Higher Education
(Philadelphias Dorrance and Company, 1930).

10pichard Hofstadter and G. Delfitt Hardy, The Develovment and Scope
of Higher Education in the United States (New York: Columbia UNLiVersity rress,

952).




Histories have been written on many of the major colleges and
universities in America. Some notable ones include Hazvvardgll Cornell, 12
w:’Lsconsin,l3 I’«ﬁ[.’s.m.n.es;ota,,]’Ll Ohio State, 15 and Californiaelé

The Reporis of The Carnegie Foundation for the Advancement of

T@aehingw contain many artvicles related to graduate study, giving
attention to its roots and lines of development from early to presend
18

times. Reports to the Governors! Conference~" contain pertinent infor-
mation concerning higher education in general., Various bullebins and
reports, especially statistical reports, are published by the United

States OfFice of Education.

Llsamel Eliot Morison, Harvard College in the Seventeenth
Century: Tercentennial History of Hervard College and University,
1636-1936 (Cambridges Horvard UNLvVersity Fress, 1930).

120ar1 1. Becker, Cornell Universitys Founders and the Founding
(Ithacas Cornell University Press, 19LlL).

13Mer1e Curti and Vernon Carstensen, The University of lisconsins
A History (Madison, Wisconsins University of Wisconsin Press, 1949).
bt 9 5

ll’James Gray, The University of Minnesota, 1851-1951 (Minneapoliss
University of Minnesota Press, 195l).

15 Thomas C. Mendenhall, History of the Ohio State University, three
volumes (Columbus, Ohios Ohio State University Press, 1920-1926).

16w. W Ferrier, Origin and Development of the University of
California (Berkeley, Californias Gather Gave Book Company, 1930).

17The Cornegie Foundation for the Advancement of Teaching, Annual
Reports (Boston: Merrymount Press).

lBThe Council of State Govermments, Reports (Chicagos The Council
of State Covermnments).
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In the late ninetveenth century, Williamsl9 wrote A Short Historical

Account of the Degrees in Music .?:E’. Oxford and Cawbridge. Considerable

information is given concerning the practices of awarding the English
baccalaursates and doctorates from the late Middle Ages to the nineteenth

cenbury. Another important work is Carpenter's Music in the Medieval
20

and Renalissance Universities.

The development of music iustruction in higher education is
indebted to the work which was done by professional organizations in

music. The Music Teachers National Association was formed in the last

guarter of the nineteenth century. From time to time, Regortsﬂ were
published which gave information about this ambitious organization and
its activities. Around the turn of the century, anmial meetings were
devoted exclusively to the discussion of subjects of interest to music
educators, and scholarly papers were presented by prominent leaders.,

These papers were preserved in bound volumes of Proceedingszz and have
come to be informative source books on many musical subjects., The Reportis
and Proceedings furnish invaluable records of the musical developments

in the United States,

19(:0 Fo Abdy Williams, A Short Historical Account of the Degrees
in Music at Oxford and Cambridge (London: Novello, Lwer and Company, 1593).

20ian Cooke Carpenter, Music in the Medievel and Renaissance
Universities




The Musie BEducators National Conference (founded as the Music

Supervisors National Conference in 1907) has given leadership in the

development and formulation of imstruction in music in public schools,
as well as in higher education. Yearbooks?2- were published vntil 1940,

and the Journal of Research in Music Education was first published in

1953,

The National Association p_g Schools g_@_ Music was established in

192l for the purpose of encouraging closer relationships among music
schools and to establish programs of cooperation with various educational
associations which directly or indirectly affect music. This organiza-
tion publishes a yearly bulletin of important actions and recommendations
concerning study in musiec,

Dickinson's Music and the Higher Educationzh reflects the atti-

tudes of many music educabors of his day in pleading for the recognition
of music in colleges and universities. An early study of the progress of

music in acadewmic circles was Yont's The Status and Value of Music _J?_._n;

Educationozs This important study describes the early development of

music in the public schools, normal schools, colleges, and universities.

26

Welch's The Study of Music in the American College™ deals with attitudes

23§usic Bducators National Conference Yearbook and Music Educators
National Yearbook (Chicago: Music mducators National Conference, 1909-19L0).

2hpayara Dickinson, Music and the Higher Education (New Yorks
Charles Scribnerfs Sons, 19

25Rose Yont, The Value of Music in Education (Bostons: Richard
G. Badger, 1916).

26Roy Dickinson Welch, The Study of Music in the American College
(Northamptons Smith College, 1‘?)
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of the day, and statements are cited by outstanding music leaders across
the nation. In 1932, 2 study of music in thirty colleges and universities
was made possible through a grant from the Carnegie Corporation. Thompson27

directed a study for the Association of American Colleges, which was pub-

lished in 1935. While the study was not designed primarily to reveal the
status of graduate imstruction in musie, important attitudes can be detected

8 related some of the gen-

which have meaning at the graduate level., Jones?2
eral principles of college education to the 'specific field of music. He
briefly surveyed various phases of music which are taught in colleges and
universities, suggested some pedagogical procedures, and advanced some
basie fphilosophies” concerning music study.

There has been no extended treatment of the historical develop-
ment of the master's degree in music, Kennedy29 has made a detailed

study of the doctoral degree in music which contains considerable infor=-

mation pertinent to graduate study at the master!s level,

27Randa11 Thompson, College Music: An Investigation for the Asso-
ciation of American Collegzes (Wew Yorks The lMacmillian Company, 1535).

2Byincent Jones, Music Education in the Gollege (Boston: Co C.
Birchard Company, 19L9).

29Az°‘thur Ward Kennedy, The Doctoral Degree in Music in Universities
and Colleges in the United States., Ph.D. Dissertation, Northwestern
University, August, 1955.



CHAPTER ITI
THE DEVELOPMENT OF THZ CONCEPT OF THE MASTER'S DEGREE

While institutions of higher learning existed in ancient times
and undoubtedly gave some title of distinction to those who completed a
course of study, there is no record of academic degrees before the Middle
Ages, The titles of master and doctor were synonyms originally, and they
were actually nothing more than licenses to teach., It was only after
several centuries of varying usage that the titles came to have the mean-

ings which are attached to them at the present time,
I. MEDIEVAL TRADITIONS

Following the fall of the Roman Empire to the eleventh cenbury,
there was little intellectual pursuit. The schools that existed were
of low grade in compavison with those of earlier or labter centuries.
During the five or six centuries which followed the disappearance of
Roman rule in the West, Europe was

o o o mainly rural, city life was stagnant and insignificant,
there was little moving aboubt, commerce was at a standstill, the
land was covered with violence and confusion, small feudal govern-
ments were the rule, government and law were local, and the caste
of warriors and_secular rulers had little need for the education
of the schools.t

The church was the only large system of administration which was

able to maintain a continuous existence in Burope during this period.

lEdward . Reisner, Historical Foundations of Modern Education
(Wew Yorks The Macmillan Company, 1927}, DPe 212
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Monasteries and nunneries which were scatiered throughout Europe were
directly under its conbtrol, and the necessity of administration called
for educated men, Cathedral schools were organized to prepare priests
and officials for their duties. Monastic schools were formed to teach
the tradition, the ritual, and the body of sacred literature which was
too extensive for verbal transwission.

From approximately the middle of the eleventh century to the end
of the fifteenth century, there was a different set of social circum-
stances conditioning education. Instead of the dominance of rural life,
there was growing importance of towns and cities with the expansion of
commerce and manufacturing. The apprenticeship system was developed to
perform a social service in the way of voecational education. The crafts-
manship of the Middle Ages was fostered exclusively by this means of
training, and

o o o Viewed from the standpoint of its social importance, it should
be regarded as of at least equal significance with the more formal
education given in schools and wniversities and with the chivalric
education of the nobility. Viewed from the standpoint of its
thoroughness and its success, it is an object of emulation in the
twentieth cen‘buryoz

The origin of the word bachelor is lost in obscurity, but in a
general sense, it meant a "young man.¥ TFrom this general meaning devel-
oped the use of the word to indicate a young, unmarried man. Originally,

however, the word conveyed the meaning of both youth and apprenticeship.

When applied to students, it stressed the sense of apprentice or assist-

2Reaisne1:°9 op. cit., p. 281,
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ance.> There seems to be agreement that the word developed from the
Iatin bacecelarius, which in turn probably came from late Latin and
Romantic bacca, for vaceca, meaning cow. Baccalarius, then, meant
a2 herdsman serving under a farmer, or a dependent farmer. This word

was subsequently altered to baccalavreue, as if connected with bacca

Jauri, laurel berry, which has sometimes been given as its derivation.
This alteration has been perpetuated in current academic terminology

since baccalaureus rather than baccalarius is the source of the word
nbt

thaccalaureste.
IT. THE RISE OF THE UNIVERSITY

The development of the university out of the cathedral and other
foxrms of schools represents a long evolution. Cubberly states that
t, . . a teacher of some reputation drew around him a group of students.
Other teachers joined as a 'studium was created.3"5 By the beginning
of the thirteenth century, such groups began to organize themselves into
associations, and in time, the term uvniversitas, or university was
applied to a group of *masters and apprentices in study.® The univer-
sities at Bologna and Paris emerged as leaders and became types which
were followed by nearly all of the universities of Western Burope

during the Middle Ages.

BHarmy Beck Creen, %"The Origin of the A, B, Degree," Music
Teachers National Association Volume of Proceedings , Series 7 (1912), p. 206.

bid., pp. 205-210.

5E1lwood P. Cubberly, The History of Education (Bostons Houghton
Mifflin Compeny, 1520), p. 216,
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VMany universities were founded by a migrabion of professors from
the older universities., A secession of masters from Oxford resulted in
the founding of the university at Cambridge, and ", . . Sienna, Padua,
Reggio, Vicenza, Arezzo resulted from !swarmings' from Bologna; and

Vercelli from Vicenza."® Cubberly states that

o o o Wigration from Prague helped establish many of the German
universities., In this way the university organization was spread
over Burope. In 1200 there were bub six studia generalia which can
be considered as having evolved into universities--Salerno, Bologna,
and Reggio in Italy; Paris and Montpellier, in France; and Oxford
in England, By 1300 eight more had evolved in Italy, three more in
France, Cambridge in England, and five in Spain and Portugal. By
1h00 twenty-two additional universities had developed, five of which
were in German lands, and by 1500 thirty-five more had been founded,
wm]sd_%g a total of eighty. By 1600 the total had been raised to

108,

The early universities had informal developments, and there are
few records of their beginnings. Since it was common to establish
associations for mutual protection during the Middle Ages, it was natural
that the teachers of a given city should form g guild for the purpose
of controlling admission to its group. According %o Reisner,

o o o Only those should be admitted to the guild of masters who

had showm themselves fit, and only those might teach in the towm
who had been so admitted. In its origin the idea of university
examinations, which came so completely to dominate higher education
in the Middle Ages, as indeed it has all of Western education ever
sincg, was to provide a test of fitness for the privilege of teach-

ing.
Prior to the development of these guilds, local bishops and chancellors

of the cathedral schools held the exclusive right to examine all teachers

OThid., . 219.
TThid., pe 220.

BReisner, op. cites p. 331
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and the right to grant licenses to teach (licentia docendi). This was

the source of many problems during the early history of the universitvies,
and eventually the examinations were conducted by the "masters® with
licenses being issued by the ecclesiastical suthorities.

In the latter part of the thirteenth century, the "bachelorhood¥
wag achieved by a cevemony of Ydeterminabion® which was an imitation of
the disputations of the masters. Green states that around 1275

o o o the examen baccalariandorum was introduced at Paris conducted
by a board of examiners who decided whether a candidate might be
admitted to determine, . . . the word bachelor, borrowed from the
terminology of the guilds and hitherto applied vaguely %o any student
who was a candidate for the mastership, came Lo be technically
restricted in the faculty of arts to candidates who had, after pass-
ing the prescribed examination, been duly admitted to determine and
permitted to give !cursory! lectures,’

The “bachelorhood" was not a formal degree at this times it
merely indicated that certain preliminary requirements for the degree
of master or doctor had been fulfilled; the bachelor was an spprentice.
Eventually, the university gave special recognition to academic achieve-
ment by conferring the degree of bachelor of arts. Being a bachelor
meant that the student was no longer a pupil and that ", . . he must
begin to practice teachings that is, reading lectures in preparation
for his mastershipeﬂlo He became a2 student teacher who was permitied
to teach younger sbudents. If he desired to become a master, it was
necessary for him to continue to atviend leétures and to ¥, , . hear all

the books prescribed by the faculty.. . ."11

9Green, op. Cit., po 208,
O1pid,, p. 209,
Lpid,
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The requirements of becoming a master teacher varied from guild
to guild, but in general, the student remained with the established
masters wntil he had heard a sufficient number of lectures to take the
examination for the teaching license, The examination consisted of a
public disputation on some stated thesis in the presence of the masters;
it was the bachelor's "masterpiece,% and it was submitted to a jury
composed of the masters in his craft. Upon his defense being adjudged
satisfactory, he became a master and was formally admitted to the high-
est rank in the teaching gwild.l?

At that time the terms master, doctor, and professor were all
used synonymously and indicated the possession of a degree. The Master

of Arts usvally held the degree from the Faculty of Arts, and the Doctor

of Civil ILaw held the degree from the Faculty of Civil Law, but usage

varied considerably regarding the terminology adopted,

After the student became a master of arts, he usually undertook
duties as s schoolmaster or as a member of the clergy; some students
entered one of the higher faculties to serve yet another apprentice-
ship~=this time, in medicine, law, or theology. These professions
usually required several additional years of study in order for the
student to become a "master.®

At Oxford during the fifteenth century, the Bachelor of Arts
degree required four years of study. Most students ended their academic
careers at this pointg however, those who desirved the right to teach

remained for three addivional years in order to obtain the Master of

120ubb@r1y5 ope Cite, p. 223.
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Arts degree., Upon completion of the Master of Arts degrees, the student
could qualify for the first degree in law or medicine in four additional
years of study. According to Harviman, Y. . . there is likelihood that
the faculties of law in some medieval universities, such as Montpellier
and Toulouse, had developed their own system of degrees, from the bach-
elorship to the doctorate.mt3 In ‘theology, the Master of Aris was
expected to study for an additional seven years before being allowed
to lecture on Lombard's Sentences. The arts degree gradually became
", , o a sign of fitness for advanced studies or a final degree for
those wishing a general education, it

The esteblishment of universities in CGermany was two hundred
years later than in the rest of Zurope. During this interim, many Gere-
mans enrolled in Italian and French schools. Cooperation is found from
the inception of the European university, and the history of medieval
culture and civilization is marked by the influence of the universities
of one country over the universities of another. Thwing states that
", . . the medieval university took its place with the empire and the

papacy as an institution of international relationshipse"l5
ITT, DEVELOPMENTS IN AMERTICA

When the colonists set up colleges in America, in the main, they

followed the patitern of higher education which they had kmown in their

13Ph111p L. Harriman, "The Bachelor's Degree," Journal of Higher
Education, Volume VIT (June, 1936), p. 302. ,

Lhirpig,
0
150har1es Fo Thwing, A History of Higher Fducation in America
(New York: D. Appleton Century Gompany, 1506), D. 3.
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homelands., Harvard was patterned after the British universities of the
seventeenth century, and its first curriculum shows the effect of four
streams of influence that had been developing for some four centuries
in the Buropsan uwniversities. Bubbls and Cremin state:

The seven liberal arts of the cathedral schools of the Middle
Ages consisted of grammar, rhetoric, logic, arithwmetic, geometry,
astronomy, and music. All of these except music were present in
Harvard's curriculum. These were the studies considered to be the
complete curriculum necessary for an educated man during the early
medieval period. The books used in these fields were all written
in Latin, the language of the intellectual classes of BEurope in the
Middle Ages.

In the later Middle Ages the rediscovery of the philosophy of
Aristotle and the translation of his works from Greeck into Latin
were incidents in the development of the faculty of philosophy and
the origin of the universities in the thirteenth century. In
Harvard's curriculum the presence of ethics, politics, and physics
represented Aristotelian philosophy; metaphysics was also present
in the study of theological questions and in the topics for dispu-
tation., All of these studies were also carried on in books writien
in Latin.

The Humanist ideal of the Renaissance of the fourteenth to six-
teenth centuries required that a liberally educated man not only
know Iatin, but it must be the Latin of classical Roman as portrayed
best of all by Cicero and Vergil, and to this should be added a
knowledge of Creek and perhaps Hebrew and other Eastern tongues.

A1l of these subjechs were present in the Harvard curriculun.

Finally, the Reformation ideal insisted that a liberal education
should be devoted to the development of the religious doctrines of
an orthodox faith., With the development of the several Protestant
denominations this meant that orthodoxy depended upon sectarian
religion., The presence of divinity in the curriculum and the entire
atmosphere of Harvard as & Puritan institution represe%ted this
ideal of higher education in the sevenieenth century.l

The native American movement became dowminant. The English tradition in

academic govermment and method and content of instruction continued,

10R, Freeman Butts and lewrence 4. Cremin, A History of Education
in American Culture (New Yorks Henry Holt and Company, 1955); Dpe 127-128,
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however, uwatil the Revolutionary War. Following the victory at Yorktown,
the academic influence of the French began to prevail. French literature
and philosophy, as well as government, pervaded American thinking. One
great American name which stood for the French intellectual dominance
was Thomas Jefferson., He was a scholar of French literature, a man who
was in sympathy with French democracy, and a man of international influ-
ence who helped to form the base of higher education in the United States.
French influence continued into the nineteenth century, but with the fall
of Napoleon, French influence gradually diminished.

American colleges possessed remarkable solidarity, despite the
fact that most of them were small., There were many different creeds
among the colleges, bubt all of them shared the same source material,

The entire body of teachable knowledge was relatively small, and it was
largely authoritarian, The bulk of the curriculum consisted of courses
in religion, languages, philosophy, and six of the seven liberal arts.

From 1642 until 1851, the Bachelor of Arts ﬁas the only degree
given in a recognized liberal arits college in America. In the middle of
the nineteenth century, the itraditional program of studies which led to
the degree was ealled into question by the effects of scientific devel-
opments. The arts facully bitterly resented the attempis to add scien-
tific studies to the time<honored curriculum emphasizing Latin and Greek.
However, a number of critical changes came about in the currieuluﬁb and
vhe traditional concept of Iiberal education was widened to include

instruction in English, modern languages, natural sciences, and social
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sciences. Moch of the change was embodied in the movement Lo inelude
science and laboratory subjects on an equal basis with the so-called
liberal arts. The application of ", , . scientificvand technical know-
ledge in business and industry . . . lent great support to the scieatific
studies in their bid for recogmition,nL!

The Bachelor of Science degree was conferred upon four graduates
of the Yale Sheffield Scientific School in 1851, The new degree was
regarded in low esteem generally, and as late as 1898 President Eliot
of Harvard proposed a plan for raising entrance and degree regquirements

18 Thile defenders of traditionalism

in the Lawrence Scientific School,
struggled to defend the purity of the Bachelor of Arts degree, scien-
tifie courses became increasingly rigorous with the result of academic
respectability.

The founding of colleges proceeded rapidly in the second quarter
of the nineteenth century and continued with unabated speed following
the Civil War. Within the thirty years following 1865, over two hundred
colleges were founded, bringing the total of American colleges to almost
four hundred.

In early America, higher education was controlled by the clergys
no other body possessed the vision, and no other group could supply the

humen resources., Most schools were church-connected, and the diversity

of creeds which characterized the nineteenth century provided the stimulus

Butts, op. cibe, po Lb5.

1BSymposium conducting by W. S. Sutton, School Review, Volume
VIII (February, 1900), pp. 92=123,
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for the founding of many smali colleges, According to Bevis, W, . . this
religious soil . . . was the only soil from which higher education would
then have developed . . . Without the impetus and drive provided by denom-

inational fervor, few of our many colleges would now exist."l9
IV, INFLUENCES FOR GRADUATE STUDY IN THE UNITED STATES

In the first decades of the nineteenth century ", . . a growing
stream of American students began to flow to and from European institu-
tions 120 Many students were atitracted to Germen universities, and con-
sequently, Germen academic principles began to be infused into American
institutions. German instruction embodied the principle of academic
freedom instead of the strict curriculum of the liberal arts college;
professors had freedom to teach what they thought best, and students
had freedom o study what they desired. Often study and research arvose
out of mere curiosityﬁl

One of the most important steps in university organization in
America was the founding of Johns Hopkins University in 1867. Tts
primary emphasis lay in work beyond the bachelor's degree; strong empha-
sis was placed on the Germen ideal of research, and seminar and lecture
techniques became prominent in the instituﬁion@ Gilman indicated a

sharp distinction between college and university work. He defined a

19Howard L. Bevis, "Hang Together or =-?% (A Survey of the State
of Higher Education), Journal of Higher Education, Volume XV (19LL),
P. 60.

20Gilber‘t Betts, "Principles of CGraduate Research Emerging Ifrom

History of Higher Education," Journal of Educational Research, Volume
XXXVI (Jamuary, 19L3), p. 3kb.

229344,
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university as ", . . & place for advanced and special instruction of
youth who had been prepared for their freedom by the discipline of a
Jower school.n?? The college, on the other hand, was an institution
which implied %. . . restriction instead of freedom, tutorial rather
than professional teaching, and residence within college halls.n23 In
his inaugural address as president of Johns Hopkins, Gilman stated
that Johns Hopkins would be concerned with

o o o the most liberal promotion of all useful knowledge; the
special provision of such departmenits as are neglected elsewhere
in the country . . . the encouragement of research; the promotion
of young men; and the advancement of individual scholars, who by
their excellence will advance the sciences they pursue and the
society where they dwell, 2k

At Bryn Mawr College in 1885, a faculty of philosophy admitted
those who held the bachelor's degree and offered graduste instruction
leading to the Master of Arts and Doctor of Fhilosophy degrees. In
1887, Clark University was founded and organized as a graduate school
reflecting German practices of seminar organization, research special-
ism, and graduate fellowships.

There is evidence torindicate that the Master of Arts degree was
conferred at the University of South Carolina in 1812, at the University
of Virginia in 1833, at the University of North Carolina in 1856, at the
University of Georgia in 1871, and at Princeton in 1879, In 1870-1871

Harvard, Yale, Princeton, Michigan, and Tafayette College reported

22Butts, ope Cite, P. 393.
231pid.,

2lpaniel Coit Gilman, University Problems in the United States
(Wew Yorks Century, 1898), p. L1,
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forty-four students enrolled in graduate workozs It should be stated
that accurate information on the practices of these early graduate
degrees does not seem to be available,

Traditional colleges and universities began to move slowly toward
university organization with graduate programs. By the turn of the
century Harverd included two undergraduate schools, a graduate school,
and six professional schools. Yale, the first American institution to
grant a Doctor of Philosophy, also moved toward university status. By
1900, Columbiza included faculties of phiiosophy, political science, pure
science, and applied science; and professional schools of medicine, law,
mines, chem:istm(9 engineering, and architecture. State uwniversities
such as Michigan, Minnesota, Wisconsin, and California were moving in
similar divections at the same time,

Throughout the nineteenth century it was difficult to define
American institutions of higher learning, particularly the university.
There were many institutions with the title of university which in reality
were colleges, some whose ", . . instruction barely qualified for the
high school level, w20 In 1899, a Yale professor wrote:

Any one possessed of the requisite information knows at once

what is meant by the uwniversity of France, the English university,

or a German wiversity; bubt no one cen become so z%onversan't with
faets as to tell what an American uwniversity is.

25Fdgar W, Knight, Fifty Years of American Education 15001950
(New York: The Ronald Press Company, 1952), DDe 106=187.

26,

evis, op. cit., p. 60.

27George Trumbull Ladd, Essays on the Higher Education (New York:
Seribner and Sons, 1899).
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Although state universities did much %o make the name university a

stumbling block, the Second Annual Report of the Carnegie Foundation

for the Advancement of Teac%ﬁ.ngzs states that, in many cases, they had

%, ., . realized the hopes of their founders and have become great centers

of college and university education,®2?
V. EARLY PRACTICES IN GRADUATE SCHOOLS

The ideals of high standards for the masterfs degree are of
comparatively recent origin in higher education. A curious practice of
awarding degrees "in course® came from English universities and can be
traced back to medieval institutions. The masterts degreec was awarded
after a perfunctory test and the payment of fees to all those who held
the bachelor!s degree who cared sboub obtaining it. The first masterls
degree to be given in the United States was conferred by Harvard in 1642,
The Harvard Laws of 1655 state the requirements of proficiency tested by
M, . . a written Synopsis, or Compendium of Logicke, Naturall Philosophy,
merall philosophy, Arithmeticke, Geometry, or Astronomre":"o It wes not

necessary for the candidate to spend any time in residence, butv it was

28ugne Evolution of the American Type University," The Carnegie
Foundation for the Advancement of Teaching, Second Annual Report (New Yorlks
Carnegie Foundation, 1907).

29Tbid., . 86.

30samuel Eliot Morison, Horvard College im the Seventeenth Century:
Ter-centennial History g;_{f Harvard College and University, 1636-1936
(Cambridge: Rarvard University Eress, 1930), De ilB.
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required that he be of a good repu'&;atiom31 In 1872, President Elio%
conferred the last Master's degree Win course® upon members of the class
of 1869 and announced that Harvard would no longer grant the degree in
such & marmer., However, several respected institutions continued the
practice until World War I,

Harvard University was the first American imstitution to award
an honorary degree; the Master of Arls was conferred on Benjamin Frank-

lin gradum causa honoris in 1753.32 thile the practice of conferring

honorary degrees continues to the present time, such awards generally
are restricted to the doctorate.

By the turn of the twentieth century, the tradition that graduate
education should emphasize research was generally accepted. This emphasis
wae primarily the result of three influencess

(1) . . . results of science with its well-organized mathematical
and experimental approach; (2) the need for agricultural and indus-
trigl research, recognized in the rise of the land-grant college and
State universitiess and (3) the exemple of the exacting and metic-
ulous methods of research employed in German wniversities.33

The first two decades of the twentieth century were spent in
improving methods in research and standardizing procedures and require-
ments for advanced degrees. Various professional organizations joined

forces to accomplish these ends; among them were the Association of

Americen Universities, the National Association of State Universities,

31Ph11:1.p L. Harriman, "The Master's Degree," Journal of Higher
Education, Volume IX (Jamuary, 1938), p. 27.

321pid.

33George Fo Zook (ed.), Higher Education for dmerican Democracy
(Washington, D. Cos President's Commission on Higher Bducation, AL9L7),

pP. 85,
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the Association of land-Grant Colleges and Universities, and the American

Association of University Frofessors. Foundations such as the Rockefeller

and Carnegie groups became vitally interested in university efforis to
advance the cause of research,

Tt appears that efforts at standardization were based on the
assumption that the programs leading to advanced degrees should aim to
prepare individuals who planned to engage in full-time research or who
would divide their time between their own investigations and the prepa-
ration of other research workers under universities auspices. This
singularity of purpose for advanced degrees appears to have been justi-
fied in the first decades of the twentieth century. Zook points out that

phenomenal technological advancement, combined with significant social
change was creating the need for many more research workers in industry,
agriculture, commerce, and government. . . . there was need for more
penetrating and fruitful researgﬁ in the well-established disciplines
of the older arts and sciences,

Most activity in research was confined to the universities; industry
and government had not entered the field to any marked degree. Student

bodies were comparatively small and homogeneous in both their intellectual

capacity and their broad occupational objectivese35
VI. RECENT DEVELOPMENTS OF THE MASTER!S DEGREE

A variety of degrees are offered at the Mester'ts level; the Master

of Arts and the Master of Science are the most common., According to Harlan

M1pid., pp. 85-86.
351pid., p. 86.
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Hornerls survey-” of graduate degrees awarded by schools in New York during
the 1936-=1937 school year, twenty-eight types of master's and thirteen itypes
of doctor's degrees were awarded. According to Knight,
the number of masterts degrees awarded in 1900 wasebout 1.7k thousand
in 1910 about 2.4 thousand; in 1920 about 3.87 thousands in 1930
about 1h.5 thousand . . . Between 1930 and 1950 graduate enrollments
increased enormously, and in the latter_yesr more than 60 thousand
masterts degrees . . . were conferved,
In 1936, a committee studying the master's degree reporied in

‘the Journal of Higher Education38 that confusion was particularly evident

in conceptions of the pﬁrposes of the degree, its standards, its nomen-
clature, and its administration. The committee further rsporteds

The Master's degree is variously described as a research degree,
a professional degree, a bteacher's degree, and a cultural degree.
The work included in the requirements for the degree is regarded as
preparation for further graduate work, as preparation for the practice
of some profession including teaching, as an extension of the culbural
object%ves ascribed to the Bachelor's degree, or as a period of advanced
study. 2

The committee was of the opinion that the mastertis degree should
represent the culmination of at least five years of work in higher edu-
cation in the course of which the student attains a special competency
in one or more fields of knowledge as

e o o judged by his information and his skills, and develops the
power to think independently and constructively, that is, to find,

organize, and evaluate evidence on a topic in his special field
and to formulate and defend a definite conclusion., In such a program

30Harlan H. Horner, "The State and Higher Education,% University
of the State of New York Bulletin (April 15, 1939), pp. 2b-310"

gnight, op. cit., p. 187,

BB“Problems of the Master's Degree" (Report of the Committee on
the Master's Degree), Journal of Higher Bducation, Volume VII (May, 1936)
P. 265,

391pid,
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the fifth or graduate year should emphasize the attaiment of such
special competency, encourage independence of study, self-activity,
and freedom for development, and arouse, re-create Er intensify
enthusiasm for some worthy field of human endeavor, 40

As early as 1915, the Association of American Universities affirmed

its belief that the mastert!s degree should stand for at least one full
year of bonafide graduste work and that there should be a minimum resi-
dence requirement of one year. As summer sessions and university exten-
sion services grew and the demand for the certification of teachers
increased, practices in gradvate schools developed which did not always

conform with the resolutions of the Association g§ American Universities.

In 1932, that organization expressed belief that there was widespread
dissatisfaction with the status of the master!s degree; however, the
immediate standardization of requirements was impracticable in view of
the several useful pruposes which the degree served in different insbi-

tutionsehl

The Committee on the Master's Dcag:r:'ee)'*2 emphasized that it did
not consider a year of undergraduate work, professional or non-profes-
sional, equivalent to a year of graduate work, Concern was expressed
regarding prerequisites, residence requirements, transfer credits, and
the planning of a unified program with a definite objective., The com-
mittee recommended that no course open to freshmen or sophomores should
be credited and that the major portion of the work be restricted to

courses for graduate students only. It was also recommended that a

LOuproblems of the Master's Degree,® op. cit., p. 265.
Wgnight, op. cit., p. 188,
L2uproblems of the Master's Degree," 0p. Cit., p. 266.
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thesis, which might be of a research, expository, critical, or creative
type, should be included as a reguirement for the master's degree, The
main purpose of a thesis, according to the committee

o o o Should be to encourage the student to use independently and
constructively the information, skills, and powers with which he
2@21?2;9?i izggiigtii;;?g% to furnish objective evidence of his
There has been a difference of opinion regarding the value of a
thesis requirement. While there are other means of serving the purposes
stated above, the committee felt strongly that the thesis represents the
best feasible means of attaining the objectives indicated. In the com-
petition for able students, some institubtions have settled this problem
on the basis of expedience., If the strongest institutions in the area
did not require a thesis, the smaller colleges fell in line to keep
from losing students. However, in theory most administrators seem to
agree that the requirement of a thesis is an excellent onealm
The committee noted an increasing tendency to establish new masterts

degrees and reaffirmed the principle contained in the report of the Com-

mittee on Academic and Professional Higher Degrees that "the mulbipli-

cation of degrees is to be avoided,"h5 The committee further recommended
that the administration of the master!s degree be centralized in the grad-
uate school with care that group interests be properly represented and

sympathetically heard,

Liwproblems of the Master's Degree," op. cit., p. 267.

bﬁ?hilip L. Harrimen, "The Master's Degree," Journal of Higher
Edueation, Volume IX (January, 1938), p. 25.

Lowproblems of the Master's Degree,®% loc. cit.
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In 1943, MeDonaldhé stated that the privileges of the various

schools to confer degrees should be re-examined and asked that the

quality of the faculty and educational equipment be made the basis on

which approval for the granting of degrees be given. VNcDonald feels that
the degrees of 'master! and !doctor' should be maintained, in all
fields, on a graduate level, and not be merely a continuation of
undergraduate work., In too many cases, the course of study for
advanced degrees lacks wnity and point, requiring merely an accumu-
lation of a certain number of courses or creditseh7

Improvement in the situation is made difficult by the double function

of many of the degrees, some having professional rather than academic

eonnotations,

Questions of standards and practices in graduate work have been

under discussion for a long time. Since the founding of the Association

of American Universities in 1900, there has been continous discussion of
the vexatious problems of graduate work. The organization has formulated
standards for the graduate degree, as well as for its administration.
Knight stabes:

By 1950 the ways in which the master!s degree could be obtained
were more numerous than ever, and most institutions seemed to enjoy
freer enterpirse in its award than they had had since it was handed
out as an honorvary degree. Advanced degrees especially appealed to
teachers, The relation between degrees and better salaries became
closer, and the institutions that provided the easiest ways to degrees
generally had the largest enrollments. . . . When the certificating
bureaus of state departments of education began to increase require~
ments for teaching in the public schools, betiter salaries for advanced
degrees were guarantegd, and the boom and boon for the teacher-educaticn
institutions were on.”

abﬂugh Jo McDonald, "The Doctorate in America," Journal of Higher
Education, Volume XIC (April, 1943), p. 1Sk.

LT1pig.

Winignt, op. cit., p. 189.
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In observing graduate study in the United States, Stoke says
that . . . & good graduate school must provide an atmosphere which is
suffused with a belief in, a respect for, and time for, basic scholar-
ships"hs’ Such an atmosphere is essential. Colleges and universities
must sense its importance, and they must provide the needed time and

opportunity in order for graduate work to be sucecessful,

49tarold W, Stoke, “Some Observations on Graduate Study,®
Journal of Higher Education, Volume XXV (June, 195h), p. 29L.




CHAPTER IV

THE DEVELOPMENT OF MUSIC AS A FIELD OF GRADUATE STUDY

I, GENERAL BACKGROUND

In ancient Greece, music and gymmastics formed the course of
studys and with the development of Greek thought, poetry and letiers
were included in the subject of music, Plato and Aristotle regarded
misic as an im portant subject in the scheme of education in both the
elementary and secondary divisions. During the reign of Alexander the
Great, a course of instruction was established around the seven liberal
artsy it was divided into two paris--the Trivium and the Quadrivium,
Grammar, rhetoric, and dialectic formed the Triviumg arithmetie, geometry,
music, and astronomy formed the Quadrivium.

The Romans were strongly influenced by Greek education. Varro
endeavored to found g system of Roman education based on Greek ideas.
He wrote treatises on all subjects taught in the Greek curriculumg his

Disciplinarum Libri Novem consisted of nine books, the seventh of which

was devoted to music., This curriculum was adopted only in part until
the latter part of the Empire when a marked reversion to the entire Greek
curriculum occurred. By the end of the third century, its form was firwly
fixed in the pagan schools,.

With the btriumph of Christianity at the beginning of the fourth
cenbtury, church authorities looked with disdain upon pagan ideas. It

was during the £ifth and sixth centuries that church authorities admitted
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the pagan studies into their curriculum. Augustine justified the study
of the pagen curriculum by the scriptural injunction of ¥Wspoiling the
Teyptians,® and Cassiodorus (the first to use the term "seven liberal
arts®) quoted the text: "Wisdom builded her house; she has hewmn out her
seven pillarseﬂl

The authority of Augustine and Cassiodorus was sufficient %o
determine the course of study which was maintained for several hundred
years. Many writers of the period wrote about music, but Boethius
(a contemporary of Cassiodorus) went deeper into the subject than any
other writer of the period. His De Re Musica became ", . . the acknowl-
edged text-book for the scientific study of music throughout the Middle
Ageso"z

To the medieval mind, music was entirely mathematical in cher-

acter, and it was studied as a theoretical subject. In (eschicte der

Music by Ambros, the following statement appearss "The tendency of the
Middle Ages to class music as a theoretical science, a part of mathe-
matics, to be studied after arithmetic, has been carefully traced to
Roman writers as far back as Cicero.®3 In De Re Musica, Boethius presents
the viewpoint that the mastery of music did not mean that one was a
musician in the strict sense of the word. It must be said that while
music was regarded generally as a science, there were practical teachers

such as Hucbald, Hermannus, and Guido.

lcharles H. Mills, "The History of Music Degrees," Music Teachers
Wational Association Volume of Proceedings, Series VIT (19127, p. 160

2Tbid., p. 161,

3ambros, Geschicte der Music, Volume II as quoted in Mills,
op. cit., p. 161,
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It was not until the Remaissance that the term musiclan meant
one who possessed a knowledge of both the science and the art of music.
Mills states:
Although it is true that a singer was not always a musician in
the medieval ages, and that a knowledge of the theory of numbers
was of more value to the student of music than a good veice, it is
also true that in the peviod preceding the universities, the science
of music as a quadrivial subject was taught best in those schools
which were noted for their practical work in music, such as Metz
and St. callk
Most subjects of the seven liberal aris went through various
accumulative processes during the time of the Crusades, with new knowledge
being absorbed in the curriculum. However, in music the situation was
different., Practical aspects,; such as singing, were developed rather
than the philosophic and secientific., According to Mills,
Advance was only possible after the Greek theories, which had
been to a certain extent incorrectly transmitied by the writings
of Boethius, were discarded. There is no doubt that the Boethian
inflvence was a decided obstacle to the development of musie
throughout the Middle Ages.”
It took a long period of experimenting with combinations of
intervals, chiefly by means of singing, to arrive at a satisfactory
basis for music. This time has been referred to as a "prolonged experi-

ment in sight-singing and ea:r"-=-'i:J:’a.:'m:i.ng.,"6 The first school of music

composition did not appear until the fifteenth cen‘tury',? The early

“1311s, loc. cit.
5Tbid., pe 163.
S1pid.

7The Burgundian School included composers such as Dufay, Binchois,
and Dunstable.
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universities were well advanced by this time, Music as a science had

been studied as part of the course in the earlier universities, partic-
ularly at Vienna, Oxford, and Salamanca. In discussing the University
of Salamanca, Rashdall says ". . . an interesting feature . . . is thab

u8 and that salaries for musie were

a Master of the Orgen is provided,
provided in the Bull of 1313. Rashdall continues: #The University of
Salamanca appears to be the first which gave both degi'ees and practical
ingtruction in Music. A Master of Musie was always included among its
Professors."? The Germen universities and Oxford reqguired the studying
of De Re Musica for the master's degree, probably in keeping with the
theory that the aris course consisted of the complete Trivium and Quad=
rivium,10

Records do not clearly state when Oxford and Cambridge recognized
music as a special study and conferred a special degree, and there are
conflicting accounts of the first person holding a musical degree. It
has been said bthat Dunstable was a Doctor of Ml.ls:‘m:.,l1 Cambridge is
Almoz—m to have conferved the Bachelor of Music degree on Henry Habyngion
in 1).;63 and the Doctor of Music degree on Thomas Sainbtwix at about the

same ’l:imea,l2 The first person to hold the Bachelor of Music degree from

Oxford was Robert Wydon (probably ll;99)°13

OHastings Rashdall, The Universities of Europe in the Middle Ages,
Volume IT, Part I (Oxfords Clarendon Press, 1895), Do [5e

PTpid. 101p1d,
lyills, op. cit., p. 166 121bid.

L1bid,
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In discussing the requirements for the music degrees at Oxford

and Cambridge, Mills statess

At first it was only necessary to read Boethius, and to deliver
a public lecture on some of the points which he treats, but this
was soon discontinued and the performance of an exercise took its
place. In the sixteenth cenbury we find these exercises taking
definite shape, and five-part writing was required for the Doctor-
ate., The men who took these degrees were for the most part cone-
nected with the univeri;ties or the Church as organists, and were
competent performers .t

The University of Dublin granted its first music degree in 1615.
During the next 250 years the granting of music degrees was confined
largely to Oxford, Cambridge, and Dublin, 15 Thompson statess

Until the close of the Elizabethan Era, while the accepted style
of composition was purely choral, the requirements for degrees were
adequate, and it is not too much to say that the graduate equaled
the musicians of any other country in compositiong but with the
beginnings of opera and the instrumental forms they soon got out of
date and required a rigidity and formality that ngved a deterrent
rather than a stimulant to oviginal composition.

1T, MUSIC AND DEGREE STATUS IN THE UNITED STATES

A common attitude toward music in the American college of the
nineteenth century is illustrated in a story told by James T. Guarles:

When David Bispham entered Haverford College shortly after the
close of the.Civil War, . . . he took among other impedimenta his
beloved zither upon which he was accustomed to while away his apre
moments, He had not counted on the strict authorities of Haverford
forbidding suech harmless music as was possible on this vather

LUmia.

150scar Thompson, The International Cyclopedia of Music and
Musicians, (Seventh edition Revised, edited by Nicolas Slonimsky)
(Wew Yorks Dodd, Mead, and Company, 1556}, p. L25.

1Cui11s, loc. cit.
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primitive instrumen®t, but to his great chagrin he was soon informed
that music was against the rules, and that if he must need to play -
at a2ll, he would have to do so off the college grounds., He there-
fore packed the zither in its little case and took it over to the
Haverford station on the Pennsylvania Railroad, where through the
kindness of the ticket seller he was enabled to keep it, and where
he went daily to practice. He never took it back to the college.l?

It is interesting to note a change in the attitude toward music. In

191), Haverford College conferred the Doctor of Laws degree on David

Bispham %, . . for his eminent services to the art of music.."l8

Until the last quarter of the nineteenth century, music had

1little standing in institubions of higher learning in America. The

general opinion of college authorities was that the status of music did

not rank in educational value with other brenches of learming. Further

difficulty was encountered in eveluating music studies by academic cred-

its. Gantvoort says: "This deterred and discouraged all concerned. The

problem seemed insurmountable for many years."19 In reporting on the

early history of music in American colleges, Gantvoort states that there

was ", . . almost complete ignorance on the part of the Dons of educational

value of the various branches of music study. These factors retarded action

for many years on the part of college authorities 20 T4 seems fairly

clear that music got intoc the schools and colleges of America by the back

door," says Kendall who further states that "liberal arts institutions

17James T, Quarles, "Music in the Iife of the Average College
Student, " Music Teachers National Associstion Volume of Proceedings,
Series 25 (1930), p. 50.

18

Ibid.

194rnold J. Gantvoort, Letter to M,T.N.A., Convention reporting on
the early history of music in the colleges of America, Music Teachers
Naticnal Association Volume of Proceedings, Series 23 (19287, p. 235.

20114,
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with religious affiliations had chapel services which required, at the
minimum, an organist and, in better circumstences, a regular choir.w2l

In spite of misgivings concerning music instruction in the college,
a remarkable development occurred from the time of the Pierian Sodality22
and its offspring, the Harvard Musical Association23 to the turn of the
century. By 1900 many of the larger colleges and some of the smaller
ones had increased their curriculums by adding a music department and 2
chair of music. According to Thompson,

Landnarks in college music development wers the appointments of
Gustav J. Stoeckel and John K. Paine as instructors in music a%
Yale (185L) and Horvard (1862) respectively, although Oberlin had
offered instruction under George N. Allen as early as 1837, and Chio
Wesleyan had also added music courses in 185L. Other notable signs
of the extension of musical offerings on the collegiate level wers
the following appointmentss

1861 Karl Merz, Oxford College for lomen
1875 Willard Kimball, Grinnell

1876 Hirem G. Tucker, Wheaton

1878 Benjamin C. Blodgett, Smith
1882 Xarl Merz, Wooster

1882 George A. Parker, Syracuse
188l James H., Howe, De Pauw

1885 William Bentley, Knox

1889 Henri W. J. Ruifrok, Valparaiso
1891 Peter C. Intkin, Northwestern
1892 Rossiter G. Cole, Ripon

189, william P, Bigelow, Amherst
1895 George C. Gow, Vassar

1895 Joseph N. Ashton, Brown

1895 Ieo R. Lewis, Tufts2h

2lpaymond Kendall, "Professional Training in Music," National
Association of Schools of Music Bulletin No. L0 (April, 1955), p. A0.

22pierian Sodality founded at Harvard in 1807.
23srvard Muosical Association established in 1837.

2leppompson, op. cit., Po 357.
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After touring Furope and gaining recognition as an organist,
John Knowles Paine was appointed organist and music director at Harvard.
In 1862, he offered to give without compensation, a series of lectures
on music forms to interested studentis. Despite much opposition, permission
was granted with the stipulation that no college credit could be sarned.
Consequently, attendance was small, and the plan was sbandoned. In 1870,
when Charles Eliot became president, the lectures were attempted again,
and a course in harmony was also added., Two years later a course in
counterpoint was included, but still without college ecredit and without
compensation to the instructor. The courses were successful and became
so popular that it was necessary to recognize officially the work of Paine.
In 1873, he was made an associate professor, and with the appointment came
the sanction of the faculty for credits and compensation. Two years later
he was promoted to full px’ofessorez5 This lead to the establishment of
the music department at Hervard which has been maintained to the present
time, Flson describes the Harvard course at the turn of the century as
followss
o o o does not teach piano playing, singing, or any technical musical
work whatever. Music 1 . . . gives harmony lessons to the freshmen;
Music 2 adds counterpoint during the sophomore year. There is a course
in vocal counterpoint which analyzes the old masterpieces and allows
some composition on the part of its students; there is a course on
musical history and sesthetics; there are advanced courses in canon and

fugue, sonata and chamber-music cogposition; and finally there is a
course in orchestral composi‘bion.2

ZSGa,nt'voorts op. cit., po 236.

2610uis Flson, The History of Americen Music (New Yorks The
Macmillan Company, 190L), p. 353.
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The Harvard curriculum served as a model for other universities,
and Paine wes 2 pioneer in the organization of music courses in the
American college., Concerning his teaching, John Howard saids

Some of his pupils have told me that his teaching was as dry as dust,
and that they could find no inspiration in his classes. . . . Probably
if he had not been academic, even o the point of dryness, he would
never have been tolerated in a nineteenth-century university.

In 1875, the same year in which Paine was appointed full professor
of Music at Harvard, a chair of music was estgblished by the University
of Pennsylvania, and Hugh Archibald Clark was appointed Professor of the
Science of Music@28 The title seems to be significant--music was intro-
duced into the American college as a scientific study, and not as an art.
In that respect early instruction in music in this country wes not really
wlike that of the Middle Ages.

During the years when music was being introduced into the colleges
as an academic subject, several of the larger citiés began the develop-
ment of independent schools and consexrvatories of music ", . . whose avowed
purpose was to present a more complete, a more comprehensive and better-
rounded scheme of musical development than was 10 be obtained in the stu-

dios of private teachers.2® Moore further states that these several

schools of music in widely separated geographical areas were founded

21 John Tasker Howard, Our American Music, One Hundred Years of It
(New York: Crowell Company, 1930), pP. 320.

28Ganﬁvoort, loc. cit.

295arl V, Moore, "The Crowth and Changing Status of Independent
Schools of Music Since 1876," Music Teachers National Association Volume
of Proceedings (1928), Series 23, p. 228,




1, o« o to counteract and combat the then prevalent feeling that the
study of music could be pursued only in ”E.uropee"BO

The New IEngland Conservatory of Music in Boston was founded in
1867 by E. B. Tourjee. In 1870, it was incorporated by a special legis-
lative act of the Commonwealth of Massachusetts, and vnder the provision
of its charter, "any profits must be devoted exclusively to the interests
of the institution." DMoore cites this as one of the significant steps
of college music programs in this country since "it represents one way
in which the benefits of the heavily endowed or State supporied conserv-
atories of Turope would be insured to students of music in a country where
endowment and governmental support were yet to be evolved.n3i |

The Cincinnati College of Music was founded in 1878 with Thecdore
Thomas as director. In outlining his program of studies in music, he
stressed the %, . ., concentration of professional talent, methodical train-
ing such as we have in other branches of 1earning@"32 This school became
the leading musical institution of the "West! for many yesrs. In 190k,
Elson observed:

It has done great work for Cincinnati and for the entire West.

It has been active in the musical festivals of the city . . - it

has gathered together a band of excellent musicians who have been
like the leaven in the meal throughout the musical West.

301pbid,

3lpid.

327pid,

33m1son, op. cit., p. 3hlt.
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Other successful conservatories included the Chicago Musical College,
the Cincinnati Conservatory of Music, the Oberlin Conservatory of Music,
and the Philadelphia Academy of Music, 3k

In the early part of the twentieth century, "so-called" conserva-
tories sprang up all over the country, and almost every town of a few
‘thousand had its own Yconservatory of music." The term "conservatory!
soon lost its distinetion, Por the high ideals with which the movement
started in the latier part of the nineteenth century were obscured, if
not lost. lMusic study was exploited on a commerical basis, and the low-
ering of standards and the weakening of the curriculum were inevitable,

The Music Teachers National Association was organized in the last

quarter of the nineteenth century with its first meeting being held in
1876., For many years, the anmual meetings took the form of early "music
conventions,® particularly those of New England, in which lectures and
discussions were interspersed with concerts and recitals. It was within

its ranks that the ambitious American Golleg_g _9_:@ Musicians was started

in 188L. This %college® was an exemining and certifying body patterned
after the London Cuild of Organists., In 1881, Edward Bowman wrote a

letter to the president of the Music Teachers National Association

encouraging the establishment of a board of examiners who were %, . . EHpPOW=

ered to pass upon the merits of applicants for associational honors, and to

3!"'11; is interesting to observe that many of the independent schools
and conservatories have attached themselves to colleges and wniversities.
The Chicago Musical College is now a part of Roosevelt Universitys the
Cincimnati Conservatory of Music merged with the Cincinnati College of
Music and is now affiliated with the University of Cincinnati, The Oberlin
Conservatory of Music is a part of Oberlin College.



L3
confer sultable degrees°"35 At the Chicago meeting in 1882 Bouman was
elected president, and in 1683 a recommendation was made that at the
next ammual meeting an attempt would be made to organize a "college®
under the name "National College for Teachers."® At the 1883 meeting
BEdward Bowman asked the questions "Is it desirable to extend to all
branches of the musical profession the system of examination adopted by
the London College of Organists? . . . in other words, ought the teacher
of music be certificated?n36 Bowman answered the question affirmatively
for tuo reasons, tto protect the public from incompetent teachers; and
to protect the teachers who have made adequate preparationse"37

After lengbhy discussions, the Association appointed a commitiee
of ten officers to consider the feasibility of establishing a "National
College for Teachers' and to report at the next meeting. The report of
the committee was as followse

Whereas, on the one hand, the pernicious and debasing influence

of the incompetent, ill prepared iteacher of music has become a
burden to the long-suffering public, and a stumbling-block to the
best efforts of the profession, and

Whereas, it seems eminently proper and equitable that some means

should be devised of substantiating the prior claims of the competent,
well-prepared teacher to public and professional recognition, it is
hereby

Resolved, that in order, first, to protect the public from incomn-

petent teachers, and, second, to protect the teachers who have made
an adequate preparation, it is the sense of the M. To No A, in

3P hdward M. Bowman, "History of the Organization of the American
College of Musicians," Music Teachers National Association Volume of
Proceedings, Series 7 (1912), p. 148,

361014, , p. 150

3T1pia,
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convention assembled, that it is desirable to provide a system of
examination for those desiring to practice the profession of teach-
ing--an examination which shall fairly and impartially draw the line
between the incompetent and competent; and be it therefore further

Resolved that a conmitiee be appointed by this Association, with
power o add to their number such other substantial musicians as they
may see fit, with instructions to inquire into and adopt a plan of
procedure looking for the establishment of a National College of
Teachers, who shall annually select from their number a board of
examiners, whose duties shall be to examine all candidates for teachers!
cervificates; and be it further

Resolved, that this committee shall be empowered, if, after due
deliberation, they deem it advisable, to resolve themselves into the
charter wembers of such National College of Teachers, and elect a
board of examiners for the next annual meeting at Cleveland, Ohio,
and provide a suitable formula of examination, to the end that the
work contemplated in this movement mey be as speedily inau%grated
as is congistent with mature deliberation and preparation,

A committee appointed to report on the method and degrees of
examination recommended that there should be three degrees of examination=-
the first examination conferring a certificate without title, and the
second and third, diplomas with titles. With the passing of the first
examination, the candidate was adjudged competent to teach “the elementary
branches of musical art" in his specialy (later this level was known as

Associate). With the passing of the second exemination the candidate was

accepted as a Fellow of the American College of Musicians, and with the

third examination the title of Master of Musical Art was conferred,
It was the feeling of Bowman that the system of giving examinations
and awarding diplomas and titles

e o o Oid more to set forth and establish high ideals as to a2 standard
of musicianship and of preparation for the noble vocation of teaching

)
3% pid.
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than any other document ever issued in this comntry. For the first
time in our history we had before us the consensus of opinion of
experts in regards to what a musician and iteacher should know and
be able to do in order to merit the confidence and patronage of the
public and the respect of the musical profession.

Under the energetic leadership of Albert Parson (elected presi-
dent of ¥, T, N. 4. in 1891), an alliance with the Board of Regents of
the State of New York was effected. New syllabuses of examinations were

written in coopsration with the Board of Regenbts. A new prospectus was

issued, and it was felt that the American College of Musicians was about

to enter a greater field of usefulness. The examinations now required
the passing of forty-eight credits in academic subjects, as well as
forty-eight credits in musical subjects. Under the new charier granted

by the Wew York Board of Regents, the American College of Musicians was

empowered to grant the Bachelor of Music, the Master of Music, and the
Doctor of Music degrees. DBecause of the significant information con-
tained in an advertisement which appeared in the 1897 issue of the

Official Reportho of the Music Teachers National Association, quotation

is made in fulls

The American College of Musicians which was orgaenized in 188L is
continued as a charter member of the University of the State of New York.

The following credentials are issued to candidates successfully
passing the examinations: A pass card (for any subject), certificates,
diplomas, and degrees of Bachelor, Master, and Doctor of Music.

39Tbid., po 153.

MOOfficial Report of the Nineteenth Annual Meeting of the Music
Teachers National Association (1897), p. 3.
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Exeminations are also held for Associateship and for Fellowship
in manner similar to that of former years. These examinations afford
an opportunity through which students may prove their qualifications

and obtain recognition therefor from a regularly constituted University

Institution,

A plen has been adopted by which those who have passed the Associate-

ship or Fellowship examinations of the College will receive credit
therefor toward a University Degree as Bachelor of Music.

An imporbtant feature of the College is a department called Bureau
of Registration or Teachers' Registry. The registration is made upon
satisfactory evidence of qualification based both on experience and
advantages are worthy the consideration of all serious teachers and
students of music,

Although the conditions appeared to be honorsble and desirable, the
examinations were so difficult thet few could pass them, and the number
of applicants rapidly decreased. The system of awarding degrees on the
basis of a candidate having passed proficiency examinations did not orig-
inate in America; it ceme dirvectly from England, and it is not difficult
to link this system with that of medieval times.

In the late nineteenth century the National Conservatory of New

York was founded, and it was hoped that it would become one of the great
music schools of the world. However, afier a few years such a hope was
ebandoned, and the conservatory ceased to exist., Horatio William Parker,
an important teacher of the National Conservatory, was invited to head
the musie deparitment of Yale University in 189L. Parker was responsible
for organizing the New Haven Symphony Crchestra which was subsidized by
the University. An illuminabting article concerning the educational
facilities at Yale appeared in a London newspaper in 1902, It is interest-
ing to note certain excerpts:

Professor Parker teaches counterpoint, composition, and instru-

mentation., He gives lectures on the history of music, and conducts
six orchestral concerts every season, An additional orchestral
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concert is devoted chieily to the compositions of the students.

No anxiety is felt in regard to the financial result of these con-
gerts. The orchestra is supporited by the University as a laboratory
for the Department of Music, where, as in a chemical laboratory the
students may, by means of their compositions, blow themselves up.
Courses in orchestration ave offered . . . and common sense reguires
that the means of practical exemplification of the results of studies
in such courses should be available. There have we in old England,

or even in Auld Reekie, anything to approach suﬁE a boon and privilege
as is enjoyed by the students in music at Yale,

In 1896, the Music Teachers National Association created a com-

mittee on music in the college and university. Heving been elected chair-
man of the new committee, CGeorge Gow told the convention, "No like delib-
erations have to my knowledge ever been held in this country, and the event
is significant both as representing a tendency and as offering an unexampled

La By this time, many institutions had established departments

opportunity.”
of music, and many had remodeled previously existing departments. Among
schools that had no departments of music, some were sypathetic toward the
view that music has a place in liberal culture. A decided change in the
attitude of colleges toward the study of music was in evidence.

The new committee reported the results of a revealing survey at
the 1897 convention. Questionnaires were sent to 900 institubions, and
approximately 300 of them replied. There were 172 schools which reported
departments of music, and 128 schools reported no departments. OF the 172
schools offering instruction in musie, sixty-six awardeéd degree credit,

and 106 afforded opportunities for the study of applied music withoub

credit. OFf the sixty-six institubions allowing degree credit in music,

Llthe Musicel Times (September 1, 1902), London, as quoted in
Howard, op. cit., p. 300,

hQGeorge Coleman Gow, "Conference of Music in the College and Uni-
versity," Music Teachers National Association Official Report (1897), p. 33.
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twenty-five offered instruction only in theoretical courses, five offered
instruction in applied music, and thirty-six offered instruction in both
theoretical and applied music.

Many arguments were advanced concerning the rightful place of
music within the college framework. It was not so difficult for curric-
ulum committees to accept courses in theory and history of music, but
instruction in applied music was open to question, Henderson stateds

the moment that the university makes piano or violin playing or
composition a part of its academic or musical course it loses sight
of the vital fact that its business is to grovide general culture,
and invades the domain of the spet'::la,].iS“t.,24
It was Gow's feeling that music should be approached as literature and
art, with the goal of developing sympathetic understanding. Henderson
emphatically stated that %an educated men should learn wmusic in a college
on precisely the same plan he learns poetry, art, and architecture., He
should learn to appreciate, not to produce."hh

The attitude of an administrator is seen in an address given by
Butler (president of Columbia)in 1907:

e here are convinced believers . . . in that theory of education

o o o unich regards music, with its power of expression and its
emotional as well as its intellectual appeal, as an integral element
in a sound and well-sustained culture. . . . we have commitied our-
selves officially to the theory and to the policy that there should
be built uvp in the University as part of its normal work a strong
Department of Music, one which is not to deal merely, or indeed at
all, with the techniques of musical expression or musical processes,

but one which is to interpret the underlying principles of musical
art and the various sciences on which it rests, and to set out and

b3y, g, Henderson, "The Place of Music as Literature, and of the
Aesthetics of Music in a College Curriculum,® Music Teachers National
Association Official Report (1897), p. L1

bhpia.
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illustrate . . . what these principles signify, how they may be
brought helpfully and inspiringly inbto intellectual life and what
part they should play %n the public consciousness of a cultivated
and civilized nationah
American universities gave comparatively few music degrees before
1900, although some colleges gave recognition to music in a curriculum
leading vo the Bachelor of Arts degree. The first appearance of the
Bachelor of Music degree was at Boston University in 1876. By 1907,
only five institutions of importance recognized music as worthy of bacca-
lanreate dignity and conditions of granting the degree were peculiar o

the institution concernedshé

Much of the 1907 convention of the Music Teachers National Assoei-

ation was occupied in the discussion of music and degree status. It was
admitted that music had been on probation, in a certain sense, among the
established academic subjects. It had been necessary for music to win
respect in the face of constant criticism. The title of Bachelor of Music
was questioned, and Cole reminded the convention of Schumann's mexim,
iyhile good music is not harmed by a descriptive title, it is a bad indi-
cation if the composition needs onee"h7 Cole further stated that
the profession is not particularly in need of more Bachelors of

Masic . o o bub it does need thorough, well-grounded and well-equipped

musicianship, a musicianship that recognizes the essential unity of

all art-expression, the essential unity of all educational processes,

no matbter what the specific mode of utberance may be--a musicianship
that can meet the increasing demands that are being made by an ever-

Loyi cholas Murray Butler, "Address of Welcome," Music Teachers
National Association Volume of Proceedings, Series 2 (1907), p. 10,

hé?ossetter G. Cole, "Musical Degrees in American Colleges,% Music
Teachers National Association Volume of Proceedings, Series 2 (1907), p. 30.

Ypsd., ». 39.
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broadening consciousness that music is a rational art, not rhapsodical
or fantastical, that it can be taught and studied and enjoyed by the
gpplication of the same general principles and processes that are
operative in any obher education endeavor or aesthetic e:czjo;ymerfc,ﬁll'8

Cole concluded by sayings '"ihen the colleges and universities can guar-
antee a goodly proportion of all this, it may with propriety reward its
gradustes with the well-earned and honorable title of Bachelor of Musieg"&9

Northuwestern University was one of the first institutions %o
establish a School of Music with reciprocal relations with the College
of ILiberal Arts, where its students could receive instruction in modern
languages, English, history, and other fields. It was felt that music
students should do as well in general academic subjects as their associates.
With this type of arrangement, the Bachelor of Music degree assumed more
status than in less favorable conditions. The Bachelor of Music degree
was restricted to theoretical courses, and the Graduate in Music degree
was available in applied music,

In 1919, the United States Govermmenit Bureau of Education sent a
questionnaire to all colleges and universities in the United States to
obtain data regarding admissions and college credits., Of the 419 insti-
tutions which replied, 19L allowed entrance credit in some type of music.
Theoretical music was recognized for entrance credit in 190 schools, credit
in music eppreciation was recognized in 15h schools, and applied musie

credit was recognized in sevenby-six schools., Credit for chorus, glee club,

orchestra, and other musical organizations was allowed in thirty-eight

1O mia.

h9001e, oPe citey, P. 39
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collegess this seems to indicate that admission officers did not feel
these courses were sufficiently organized or developed to warrant college
entrance credit, The report indicated that 232 colleges offered courses
in music leading to degree credit; only 187 colleges had no courses in
musi@aso

One of the most important events of the twentieth century with

respect to schools of music was the formation of the National Association

of Schools of Music. It developed from a conference of a group of direc-

vors of some of the leading conservatories who felt there was need for an
organization to deal with various problems of standards for education in
the field of musie. At firsit, the progress of the Association was slow.
Problems of the independent school and the fully endowed or state-supported
school were brought to a common conference table. The Carnegie foundaition
recoghized the need for the young Associstion to study the problems in
the field of music and provided funds for a survey. In 1928, it was
reported that, as a resulb of the association's meetings, “slightly less
than F£ifty of the leading schools of music scabtered from coast to coast
have agreed on minimum requirements for the degree of Bachelor of Music, 5l
In 1929, the Association issued a booklet describing minimum
requirements for the Bachelor of Music and the Master of Music degrees.
Requirements for majors in piano, voice, organ, orchestral instruments,

and composition were set forth in detail. Basic requirements in theory,

S0United States Bureau of Education Bulletin (1921), p. 2ll.

515avl V. Moore, "The Growbth and Changing Status of Independent

9
Schools of Music Since 1876," Music Teachers National Association Volume
of Proceedings, Series 23 (1926), p. 231,
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history, and ensemble also were set forth. The requirements in liberal
arts were to be not less than eighteen hours and not more than thirty
hours in eulturael or academic courses. The booklet contained specimen
examinations in harmony, keyboard harmony, counterpoint, analysis, asad
ear training. In 1930, the curriculum comission of the Association
presented a foursyear program with public school music as a major, leading
to the Bachelor of Music degree.

Moore, who has been active in the curriculum commission from the
beginning, stated the primary considerations underlying the formulation
of the requirements for the Bachelor of Music degree:

(1) that the outlined program should be practical and suitable for
professiocnal training in the two types of institutions granting music
degrees, viz., college and conservatory;

(2) that the levels of achievement be sufficiently high to bring
about respect for the degree among professional musicians a2g well as

educators in generals

(3) that the program should be elastic enough within broad limits
to permit the adequate training of individual talents. 2

Higher eduecation of the twentieth century has been marked by the
founding of national associations whose primary purpose has been that of
considering problems at all levels and in practically all subject matter

fields., It seems only natural that such an organization such as the

National Association gg Schools gg Music would arise and exert influence

with far-reaching effects. It has become the central agency for the

consideration of curriculum requirements, ethical practices, and other

52gax] V, Moore, "The Standardization of the Bachelor of Musie
Degree in the Tnited States,” Music Teachers National Association Volume
of Proceedings, Series 25 (1930), p. 32.
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pertinent problems. From its inception, the organization included
representatives witn divergent points of view. The adoption of the
reports of the various commissions at the annual meebtings has served
to codify practices and standards as they are found in leading institutions

of various types in different geographical locations.
IIT, INFLUENCES FOR A MASTIR®S DECGREE IN MUSIC

Little is known about the first master’s degrees in the field of
music. It seems quite likely that they consisted of programs plamned
around the individual needs of the student, with no attempt to follow a
parvicular cﬁrriculumo It is doubtful whether the early student actually
completed what would now be considered as legitimate graduate work., It
is possible that most programs consisted of additional undergraduate
courses, with degrees being awarded on the basis of accumulated credit
hours.

Probably the greatest influence on a master's degree in music
was teacher education. The acceptance of music in academic circles had
given it status in the educational system of this countrys with this new
status came the responsibility of supplying adequately-prepared teachers.,
The education of music teachers had to compare favorably with that of
other teachers, In addition to having a general education, they had to
be specialist in their oun field. In order to be on the same basis as
other teachers, musicians had to give serious attention to graduate study.
Many of the better positions began to demand graduate degrees, and college
administrators were under considerable pressure to offer graduate programs

in music.
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Tith increased enrollments in the various music departments
throughout the country, the need for qualified teachers at the college
level became a problem. Some of the better sbudents were "hand-picked®
to do gradvate work with the view that they would be suitable candidates
for teaching positions in higher education°53

Following World War I, changing social conditions brought a2 need
for scholarly personnel parepared in many fields of activity. This need
in fields such as business and public administration, education, social
work, journalism, library science, psychology, and others exerted a power-
ful pressure on colleges and uwniversities to provide gradvate instruction
leading to advanced degrees. C(eorge Zook said, "This pressure was strong-
1y reinforced by the desire of the members of . . . new professions to
raise the social prestige of their occupations by winning academic respect-
ability for them,noH

The universities of central Burope, particularly the University of
Berlin and the University of Vienna, became centers of musical research
in the late nineteenth and early twentieth century. Availsble areas of
study included the history of music, musical literature, psychology of
music, philosophy of music, acoustics, comparative musicology, and the
broad fields of music pedagogy; areas such as performance and composition

were nov included,55

53There was never a real program for the preparation of college
teachers, but graduate degrees have always been an atiractive feature +to
the administrator of higher education,

5L!Greorge F. Zook (ed.) Higher Bducation for American Democracy
Washingbon: President's Commission on Higher dducation, 1947}, p. 103.

55Howard Hanson, "Some Suggestions Conceruning Graduate Study in
Music," Music Teachers National Association Volume of Proceedings,
Series 28 (1933), p. 100,
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The quest for lmowledge was a significant factor in the creation
of graduate departments in music. In addressing the 1933 convention of

the National Association of Schools of Music, Hanson saids

Music as a subject for research represents a practically uwntilled
soil. There are literally thousands of problems in every phase of
the subject which cry aloud to the scholay for investigation., Many
of our fondest theories ave nothing but 2 glib repitition of our
opinions of other days, opinions which may themselves have been
founded on the flimsiest of facts and which havesgever been subjected
10 the seavrch and impartial gaze of the scholar,

IV, WMUSIC ADMITTED AS CGRADUATE STUDY

The conception of music as an academic study was still in ibs
infancy when the first graduate programs in music came into being. As
might be expected, music as a graduate study was a subject of great
differences of opinion. In making suggestions concerning graduate study

in music, Hanson observeds

e s o JIbts youth carries with it both an advantage and a disadvantage.
The disadvantage comes from the fact that there is comparatively little
precedent upon which to base procedure in the field of graduate study.
At the same time, this very lack of precedent gives to music a freedom
from tradition which may become its great asset. Certainily it holds a
challenge for every serious music educator in the United States=-~the
challenge to build up a conception of graduate study in music which is
vital and productive, unfettere% by a scholasticism which might rob it
of its most valuable qualities. 7

Institutions such as Northwestern, Iowa, Indiana, Oberlin, and

Wisconsin were among the first to establish graduate programs in music

leading to the Master of Music degree. Nost of the programs of study

SOnoward Hanson, "Some Suggestions Concerning Graduate Study in

Music in the United States," Music Teachers National Association Volume
of Proceedings, Series 28 (1933), p. 10L.

57Thid., p. 99.
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were in the areas of history, theory, and composition: only a few made
definite provisions for music education,

In 1925'9 Dykema reporited that students at Northwestern who obtained
a Bachelor of Music Education degree, must ", . . return to the bachelor
status and include all of the items of the Bachelor of Music degree which
were omitted from his Bachelor of Music Education d.egree"sB in order to
proceed to the masterls degree., Dykema further stated that, in order to
achieve ", , . a higher state of experiness in the field of teaching music,
he must have the qualifications of the student who is preparing to become
not a teacher but a performer of music,n59

At Indiana, either the Bachelor of Musie or the Bachelor of Public
School Music were conferred at the end of four years. Students who wished
+o obtain both degrees could do so in six years. The Magster of Public
School Music degree was awarded upon the completion of thirty hours of
graduate work beyonc the requirements for the bachelor's degree.

At institutions which awarded master's degrees in wmusic education,
there was an almost equal preference for the Master of Arts and the
Master of Science degrees., Thererequisites were usually a bachelorts
degree, which included as much work in music as was required for the
bachelor's degree by the institution in which the graduate work was to
be pursued. Iowa required students to have a Bachelor of Arts or Bachelor
of Science degree and %, . ., our undergraduate courses or their equivalents

in both major and minor depar’cmem‘;so"éo

50Peter W. Dykema, "Higher Degrees in Music Education,® Music Teachers
National Association Volume of Proceedings, Series 20 (1925), p. 70.

59T0id,

601p34.
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In 1925, Dykems made & study of institutions which offered

graduate work in music. He reporieds

The actual courses to be taken for the masiter's are not clearly
outlined in many institutions and mcst of the replies on this question
indicate a tendency to parallel a tendency btoward dividing the worlk
into majors and minors with about half of the work assigned to the
major, about a third to a minor, with the rest elective. AL Towa
ten credits are assigned to research and the thesis, ten to courses
prescribed by the adviser, and ten to courses in the minor..6

Dykema further stated that a large amount of freedom was allowed

at Teachers College, Columbia University, ". . . on account of the large
number of graduate students, many of whom are already teaching and can with
difficulty pursue study at times other than the summer, and on account of the
unusual maturity of these students."62 Requirements were set forth as
followss

1. Provided the work for the bachelor's degree is satisiactory,
thirty points additional are sufficient for the master!s degree. This
is the work of one full year or at least four summer sessions.

2., All courses must be of graduate character (number sbove 100).

3, Sixteen of the thirty points must be taken in Teachers College.
The remaining graduate courses may be taken in other depariments of
the wniversity. Three courses shall be of three or more points each
and of advanced graduate standing (numbered over 200),

Lk, The program for the degree of master of arts must include three
general courses chosen from the fields of history of education, philos-
ophy of education, educational sociology, educational psychology, and
comparative eduecation.

5. The program of studies for the degrees of master of science
must include a total of sixteen points of related technical courses
in science, or practical arits, the remaining fourteen points being
in education or other fields. The difference therefore between the

6l1pid,

621pid.,
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requirements for the M, A, and the M, S, lies in the stressing, and,
in the latter, of technical courses in science or practical arts. In
music this would mean theoretical or practvical work in wmusic itself
rather than in teaching of music. Students, of course, may qualify
for either degree.

6. In addition to the thirty points a thesis must be presented,
or in lieu thereof, a digest of six so called unit courses, Candi-
dates for the M, A, are permitited to offer an extra graduate course
of two or more points in Teachers College.

7. The Faculiy wmay require additional evidence of fitness for
the degree ag%de from the completion of courses and the preparation
of an essay.

In 192, the Wational Association of Schools of Music had formed

the Commission on Curriculum, which had been endeavoring to establish

basic standards for the bachelor's degree., It was felt that any curriculum

leading to a degree in music should be based on sound fundamentals with
logical and consistent stages of growth. In 1933, the Commission made
the following recommendations concerning the Master of Masic degrees
The degree, Master of Music, shall be granted for not less than
one year's work in residence after the degree, Bachelor of HMusic hes

been granted by a school recognized by the Association.

At least vwo years spent in the study or practice of music must
elapse between the granting of the Bachelor and Master degree.

The degree, Master of Music, may be granted with applied music
as the major subject and with compositicn as a secondgﬁy subject, or
it may be granted for composition as a major subject.
The Master of Music degree was move difficult Lo obtain than the
average Master of Arts or Master of Science degrees which could be earned

in one year of graduate study, predicated on a bachelor's degree of the

same kind. The professional degree did not require courses outside the

O31pid.,

6hMbore, Op. Cites, Po 27e
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field of music, bub it did require the identical minimum hours credit to
assure the same general standards as were required for other masteris
degrees, In addition, there was the provision that two years, spent in
the study or practice of music, must have elapsed after the granting of
the Bachelor of Music degree. This lapse of time enabled the graduate
school to check on the professional capacities of the candidate. The
purpose of the Master of Music degree was to ", . . provide recognition
for capacities of leadership and atteimments in scholarship of a high
ordero"ég

The demand of meny school systems that all members of the faculty
secure graduate degrees created a problem for those administering graduate
programs in music leading to the Master of Music degree. In most instances,
it was possible for a student to obtein a Master of Arts degree more quickly
and more easily than the Master of Music degree. The Association encouraged
schools to maintain high standards and %, . . to hold firmly to what we
believe to be the ultimate zood of the art, and not the immediate, personal
needs of an ungualified student, or the pecuniary gein of a single insti-

66 In the next few years, considerable attention was given to a

tution.t
check on the quantity and quality of work comprising the new degree.

In a joint convention in December of 1933, the Music Teachers

National Associstion and the National Association gg Schools of Music

authorised the appointment of a commitlee to give serious consideration

to the problems involved in graduate study in music. The members of this

O51pid.,

661pid.
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committee consisted of g representabion from the various areas of music
commonly concerned in graduate study and representing different points of
view. The purpose of the commititee was not to point the direction which
graduate instruction should take, but rather to make suggestions which
might be of assistance to graduate schools in arriving at suitable
objectives.

The commitiee began its work by studying the catalogues of all
institutions which were conducting graduate work in music. It suggested
a distinet difference between the Master of Arts and the Master of Music
degrees as was implied in the suggested outline for plans of situdy lead-
ing to each degree. It was felt that the Master of Music degree should
be considered a professionsl degree involving greater concentration in
music, while the Master of Arts degree should involve a broader background
of general study. |

In genevral, the committee felt that the Master of Arts degree was
probebly more suitable for the student in musicologys while the Master of
Music degree was thought to be more suitable for the student in composition.
Tt was indicated that the Master of Music degree should also be available
to those majoring in spplied music. The terminology used in describing
degrees in music education varied so greatly that no atitempt was made to
suggest a preference.

Wo definite statement was made concerning the recuirement of a
comprehensive examination in the major field before the awarding of the
master's degree; however, the committee felt that a comprehensive exam-

ination in the major field would serve as an aid in the evaluation of the
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attaimments of the candidate, and that it would serve as a2 barrier
against the too=easily acquired degree. In 193h, Hanson reporieds

The menbers of the comnitiee have assumed that in plamning grad-
uate courses the most important considersbtion is the interest and
need of the individual student. There must, of course, be norms and
standards in order that the standing of the graduate degree may be
safeguardeds bub, granting that the student is prepared for graduate
work, in the last analysis it is his cepacities, interest, and needs,
that ought to determine the nature of at least the major portion of
his programg rather than a slavish adherence to customs, traditions,
and regulations.

In the light of current practices in admission procedures and
curriculum requirements (which are to be presented and discussed in the
following chapters), it is especially important to review the recommendations

which were made by the National Association of Schools of Music more than

a quarter of a century ago.

In order to qualify for full graduate standing in any area of
music, the student should present evidence of the completion of a four-
year curriculum in a recognized school or college. It was stipulated
that musicology majors should have passed the usuval courses in IZnglish
composition and literature, and that he should have facility in the
organization and expression of ideas in English. It is interesting to
observe that this requirement was not specified for any other major,
Further, musicology majors should possess a reading knowledge of at least
one modern foreign language,

All entering graduate students should be given examinations in

theory and history in order to demonstrate their skills and capacities.

OTHoward Hanson, "Report of the Commitiee on Graduate Study in Music,®
Music Teachers National Association Volume of Proceedings, Series 29 (193hL),
Po 330.
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The theory examination should include harmony (written, aural, and
keyboard) and sight singing (including melodic and rhythmic dictation).
In addition, musicology, composition, and applied music majors should
demonstrate proficiency in counterpoint; composition and music education
majors should demonstrate proficiency in orchestration; and music educa-
tion majors should demonstrate proficiency in conducting. The history
examination should cover the various periods in mmsic history with emphasis
on Literature and analysis.

IMusicology, composition, music education, and applied voice majors
should demonstrate competency in piano. The musicology major should be
able to play at sight from the simpler Haydn string quaritets or the Bach
chorales in the original clefs. Composition majors should be able to
read a simple orchestral score of the difficulty of a Haydn symphony. In
music education, the general supervisor should be able to periorm works
such as the two- and three-part Inventions by Bach and the easier sonatas
by Haydn and Mozart; the instrumental supervisor should be able to play
easy accompaniments, folk songs, and chorales. For the applied voice major,
the same requirements as specified for the general supervisor in music
education were recommended. Wo requirement in piano was recommended for
instrumentalists who major in applied music.

It was recommended that composition and music education majors
should have studied applied music throughout the undergradwate course of
study., No recommendation was made concerning the undergraduate musicology
curriculun,. In addition, composition and music education majors should

have studied representative instiuments of the string, woodwind, and brass
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sections of the orchestra (the instrumental supervisor in music education
should have a working knowledge of all orchestral instruments). The
general supervisor in music education should have acquired sufficient
slkcill in voice to be able to demonstrate a knowledge of recitative and
the singing of several standard sons and an aria from an opera or
oratorio.

The student should have had sufficient undergraduate preparation
in his major area of concentration. The Commission recommended that, in
addition to the major area of concentration, the student should have at
least one minor area of study.

It was recommended that musicology majors should earn approximately
two-thirds of the total credit hours in the major area, culminating with
a thesis. 1In the Master of Music degree program, approximately one=sixth
of the total requirement should be in applied music, and one-sixth should
be in theoretical musicy in the Master of Arts degree program, approii-
mately one=third of the total requirement should be in the humenivies
or sciences.

It was recommended that composition majors should earn approximately
one-half of the total credit hours in the major area, and thet an original
composition in one of the larger forms should be submitted in lieu of a
thesis. Approximately one~fourth of the total credits should be earmed
in advanced'theory courses (including canon and fugue and orchestration).
The recommendations for the Haster of Arts degree were the same as the

above specifications, with the exception thait situdents should earm
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approximately one=fourth of the total credit in humanities or sciences
instead of credit in applied music.

It was recommended that musie education majors should eamn
approximately one-fourth of the total credit in music education courses,
culminating with 2 thesis. Three-fourths of the credit should be earned
in minor subjects, including applied music, theory or musicology, and
any field in which the student is interested and in which the student is
prepared by his undergraduate study.

It was recommended thait applied instrumental majors should earn at
least one-hslf, but not more than two-thirds, of the total credit in
applied music. This study should culminate in a public recital or a
performance before a faculty committee. The remaining credits should be
earned in one or more minors, the first of which should be in theory or
musicology, and the second should be in any field in which the student
is interested and in which he is prepared by his undergradvate study.

It was recommended that applied voice majors should earn not more
than one-third of the total credit in the major area. This study should
culminate in a public recital. Approximately one-third of the total
eredit should be devoted to study of the pianoc, and one-third of the
credit should be earned in theory, musicology, and modern foreign languages.
It was recommended thet a student should demonstrate a reading knowledge
of at least two modern foreign languages, and that he should have a
satisfactory diction in a third language.

The above recommendations were presented to the member schools of

the National Association of Schools of Music with the knowledge that all
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recommendations for ﬁhe master's degree could not be put into practice
immediately. The Commititee’s purpose was to set forth a general plan
and to provide the beginnings of a body of fundamental principles upon
the basis of which all graduate work in music might be organized, guided,
and evaluated, TUhen the recormendations were presented to the convention,
Hanson saids

It should be clearly understood that the recommendations embodied

in this report ave merely the first resulis of the committeels
labors, and should be regarded as tentative. The committee desires
?he benefit of the criticisms.and §ugges@iog§ of educators interested
in the problems of graduate sbtudy in music.
I+t is interesting to note that virtually no changes have occurred in the
recomnendations which were made in 193L. Current practices and procedures,
which are presented in Chapters V and VI, have been strongly influenced
by the Committee's recommendations.

Mugic as a field of graduate study has witnessed a phenomenal
growbh during the last several decades. DBecause of the importance of
this growth, it seems that now is the proper time to examine a complete
survey of exactly what is happening in graduate music. The succeeding

chapters are practices and procedures of the current masier'!s degrees in

music in the United States.



CHAPTER V

MODERN CONCEFTS IN ADMINISTRATION OF THE

MASTER!'S DEGREE IN MUSIC

Music envollments in institutions of higher learning in the
United States have witnessed a phenomenal growth since 1900, Almost all
of the 13891 degree-granting institutions offer some instruction in music,
and a large percentage offer bachelors degrees with music as a major.
Of the hh22 colleges and universities offering graduate degrees, 185 of
them offer programs of instruction leading to the masterts degree in
misic, This chapter attempts to define the administrative aspects of

the current master's degree in music as it appears in the United States.
I. PATTERNS OF ADMINISTRATION

Practices in administering the mester's degree have been the object

of much criticism. In 1935, after several years of investigation, a Com-

mittee on the Masiter's Degree in the Association of American Universities,
reported that %, . . confusion is particularly evident in conceptions of
the purposes of the degree, the standards of the degree, and the admin-

istration of the degree@"3 However, persistent efforis on the part of the

ITheresa B, Wilkins, Education Directory, 1957-1958, Part 3, Higher
Education (Washington: United States Govermment Printing Office, 1958), p. 8.

2

Tbid.

3Problems of the Master's Degree, a report presented to the
Association of American Universities, November, 1935 (Minneaspoliss
University of Minnesota Press),
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national associstions (and particularly the National Associztion of

Schools of Music), and of individual institutions have resulted in

considerable improvement.

The gradvate school in the American university normally is charged
with the administration of non-professional studies which form a part of
post=baccalaurcate degree reguirements. In a number of institutions the
graduate school is further concerned with the sctual administration of
the professional studies themselves, It should be noted that many masterts
degrees are conferred in schools or divisions other than those designated
as Mgraduate schools.® Table I furnishes a listing of all institutions in
the United Stetes which confer the master's degree in music. Also, it
indicates the particular school, college, division, or depariment which
is responsible for the administration of the degree. It further indicates
whether the institutions are under public or private control.

The numbers and symbols in Table I should be interpreted as
follouss

1, TFor cémplete names and addresses of institutions used in this
succeeding Tebles, see Appendix B, page 235.

2. Accreditation symbols should be interpreted as follous:

E New England Association of Colleges and Secondary
Schools

M Middle States Association of Colleges and Secondavy
Schools

h Worth Central Association of Colleges and Secondary
Schools

N Northwest Association of Secondary and Higher Schools

S Southern Association of Colleges and Secondary Schools

W Western College Association

NASM HNational Association of Schools of Music
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3. Degree abbreviations should be interpreted as follows:

.
=

h
LR ]

M Fol,
M s,
M,MusEd.
M.8.%,

Mo,

2o

Master of Avrts

Master of Fine Arts
Master of Music
Master of Music Education

Master of Sacred Music

Master of Science

b, Divisional designations should be interpreted as follows:

Graduate
Music

Arts and

Seiences

Fine Arts

Theology

TABLE I

Graduate School (or College)

School (or College) of Music (includes
conservatories of music)

School (or College) of Arts and Sciences

School (or College) of Fine Arts

School of Theology

COLLEGRS AND UNIVERSITIES CONFERRING MASTER'S DEGREES IN MUSIC,

TWDICATING CONTROL, ACCREDITATION, DEGREES,
AND CONFERRING DIVISION

Noame of Institubion Control Accredi- Degrees Division Confer-
vation ring Degree
Alabama Public S NASM M.Mus, Arts & Sciences
American Conservatory Private NASM MMuse Music
American University Private M M.4, Graduate
Arizona Public N NASM M.A. Fine Aris
M.lMus. Fine Arts
M.MusEd. Fine Arbts
Arkansas Public N NASM M.Mus, Graduate
Baylor Private S WASH M.4. Arts & Sciences
M8, Music
M.Mus. Music
Birmingham=Southern Private 8 NASM M.Mus, Musie

(continued on the following page)
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Name of Imstitution Control Accredi- Degrees Division Confere
tation ring Degree
Bob Jones University Private M.h. Fine Arts
Boston University Private E NASM M.h, Graduate
Y.Mus. Fine Avrts
M, F.A. fine Arts
MeS oMo Theology
Brandeis University Private E M.F.A. Graduate
Brighem Young Private NiF M4, Graduate
Brown Private & MoA, Graduate
Bryn Mawr Private M M.A. CGraduate
Buffalo Private M M.A. Graduate
Putler University Private N NASM M.S. Gradvate
(Jordan Conservatory) M.Mus. Graduate
California (Berkeley) Public W M.do CGraduate
California Public W M.A, Graduate
(Los Angeles)
Carnegie Institute Private M NASM M.F. A Fine Arts
Catholic University Private M NASM M4, Graduate
M.Mus,. Graduate
Chicago Private N M.A, Graduate
Chicago Conservatory Brivate WASM M.Mus. Music
Claremont Private W M.A, Graduate
Cleveland Institute Private NASM M.Mus. Music
College-Conservatory Private NASM M.Mus, Musie
(Cincinnati)

(continued on the following page)
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Name of Imstitution Control Accredi- Degrees Division Confer-
tation ring Degree
College of Holy Names Private W WASH Mo.do Graduate
M.Mus. Graduate
College of Pacific Private W NASM Mobio Graduate
M Mus, Graduate
Colorado Public W NASH MoMus. CGraduate
M.MusBEd. Graduate
Colorado College Private N NASM M.A. Graduate
Colorado State College Public W M.A. Graduate
Columbia Private WM M.A. Graduate
M.A. Teachers College
Conneecticut Public B M.A, Graduate
Conservatory of Music Private WASM M.Mus, Music
(Kansas City, Mo.)
Converse College Private S WNASM M.Mus, Music
Cornell Private M M.A. Graduate
Cosmopolitan (Chicago) Private NASM M.Mus. Music
Curtis Institute Private M. Mus. Music
Danbury State Teachers Public B M,.3. Graduate
Denver Private N NASM M.A4, CGraduate
DePFaul Private N NASM M.Mus, Music
DePauw Private N MNASM M.Mus. Musie
Drake Private N NASH MJus. Gracduate
M.Mushid. Graduate

(continued on the following page)
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Name of Institution Control Accredi- Degrees Division Confer=-
tation ring Degree
Duquesne Private M M5, Graduate
M. Mus. Graduate
M. MusEd. Graduate
BEastern New Mexico Public N Mol Craduate
Fast Texas State Private S M.h, Gradvate
MoSo Graduate
Fisk Private S NASM M.A, Graduate
Florida State Public S NASM M. Mus. Graduate
M.MusEd. GCraduate
Fort Hays Kansas State Public N NASM MeS, Craduate
George Peabody Private S NASH Meho Musie
M. Mus. Music
Georgia Public S NASK M. F A, Graduate
M. MusEd. Graduate
Hardin-Sinmons Private S NASM M JMus. CGraduate
Hartt College Privete E NASHM M. Mas. Musiec
M MusEd. DMusic
Harvard Private B VA, Graduate
Houston Private S NASYH M. Mus. Graduate
Howard Private M NASH M. Mus. Graduate
M.MusEd., GCraduate
Hunter Public M M.4, Graduate
Idaho Public W WASH M.A, Graduate
M.S, Graduate
M. Mus. Graduate
M MusEd., Gradvate

(continued on the following page)
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Name of Institvution Control  Accredi- Degrees Division Confer-
tation ring Degree
I1llinois Public N NASM M.S, Graduate
M.Muso. Graduate
T1linois Wesleyan Private N NASM M.Mus, Fine Arts
M.MusEd., Fine Arts
Tmnaculate Heart Private W NASM  M.Mus.  Graduste
Indiang Public N NASM Moh, Graduate
M.8, Graduate
M. Mus. Musie
M. MusEd. Music
Indiana State Public N M.h. Graduate
M.S, Graduate
Towa Public N NASM M.A. Graduate
MTohe Graduate
Tthaca Private M NASM MeSe Graduate
M.Muso Graduate
Juilliard Private M M. S, Musie
Kansas Public N NASM M4, Graduate
M. Mus. Graduate
M. Muskd. Graduate
Kansas City Private N M.A, Craduate
Kansas State College Public i) M.S, Graduate
Ag & App Science
Kansas State Teachers Public N NASM .8, Graduate
(Pittsburgh)
Kent State Public | Mol Graduate
Kentucky Public S WNASM M.Muso Graduate

(continued on the

following page)
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Name of Institution Control Accredi- Degrees Division Confer-
tation ring Degree
Tewis and Clark Private NW NASM M.Mus . Musie
M. MusEd, Music
Long Beach State Publie N M.A, Craduate
Los Angeles Brivate NASM M Mus, Musie
Conservatory ¥ MushEd, Music
Los Angeles State Public W Mol Graduate
Louisiana State Public S NASH WMol Graduate
M.Mus. Graduate
M.MusHEd. Graduate
Touisville Public S NASH M. Mus, Graduate
M MusEd., Craduate
MacFhail College Private NASHM M Mus. Musie
Manhattan School Private ¥ WNASM M.Mus. Music
Varshall College Publie N M,A, Graduate
Miemi University Public N NASHM Moh, Music
M.Hus, Music
Yiami, University of Private S NASHM M. Mus. Craduate
Michigan Public N NASM Mok, Graduste
MLius. Musie
Michigan State Public I NASM M. Mus. Arts & Sciences
Midwestern Public S NASM M.Mus. Graduate
¥M.MusEd. Graduate
Millikin Private N NASM M. Mus. Craduate
M. Mushd. Craduate
Mills Private W .4, Graduate

(continued on the following page)
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TABLE I (continued)

Name of Institution Control Accredi- Degrees Division Confer-
tation ring Degree
Minneapolis College Private NASK M.Mus. Musie

of Musie

Minnesota Public N NASM M.h, CGraduate
Mississippi Public S NASM M.Mas, Graduate
Mississippi Southera Publiec S NASM M.lMus. Graduate

M. MusEd., Graduate

Missouri Public M NASH M.l Graduate
Montana State Public W NASM M.Mus. Graduate
¥ount St. Maryts Private NW W NASM M.A. Graduate
Mus. Graduate
Nazareth College Private N Mok Graduate
Nebraska Public N NASM M lus, Graduate
Nebraska State Publie 1) M.A, Graduate
(Chadron)
New England Private T WNASHM M. Muso Music
Conservatory
New Jersey State Public M M A, Graduate
(Trenton)
Wew Mexico Public N NASM Mollo Graduate
M.Mus. Graduate
New Me x ico Highlands Public N M.A. Graduate
New Orleans Baptist Private M.S.M. Theology
New York University Private W YA, CGraduate
New York State Univ Public M M8, Graduate

Tchrs C. (Fredonia)

(continued on the following page)
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Name of Imstitution Control Accredi- Degrees Division Confer-
tation ring Degree
Newr York State Univ Public M WNASM M.3, Gradvate
Tchrs C. (Potsdanm)
North Carolinsg Public S HASM M.A, Graduate
MoMus. Graduate
Vorth Carolina Women's Public 3 M.F. b, Graduate
Morth Carolina College Public S M.h, Graduatie
(Durham)
North Texas State Public S MNASM M.A, Graduate
M.Mus. Cradvate
M. MusEd. Graduate
Northeast Missouri Public N HASHM M.l Professional
State Teachers College Education
Northwestern Private N NASM M.Mus. Music
Horthwestern State C. Public S M, MusTd, Graduate
of Louisiana
Notre Dame Private N M.Mus. Graduate
M. Musid., Graduate
Occidental Private W M.A. Graduate
Ohio University Public N NASH M.5, Music
MoFolo Musie
Ohio State Public N NASM M A. Graduate
Ohio Wesleyan Private N NASH MoA, Graduate
QOklahoma Public W NASM M. Mus. Craduate
Oregon Public N NASM M.A. Graduate
M.S, Graduatve
M.Mus. Graduate

(continued on the following page)
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Name of Institution Control Accredi- Degrees Division Confer-
vation ring Degree
Peabody Conservaitory Private M NASM M. Mus . Music
Pennsylvania Public M M. 4. Graduate
Pennsylvania State Public M M.4, Graduate
Philadelphia Musical Private NASM M.Mus. Musie
Academy
Pivtsburgh Private M M.A, Graduate
Portland Private W M.A. Graduatbe
M.Mus, Graduate
M.MusZd., Graduate
Prairie View Public S M.4, Graduate
Princeton Private WM M.F.A, Graduate
Radeliffe Private E M4, Graduate
Redlands Private W NASM M, Mus. Arts
Rochester (Tastman) Private M NASM M A, Music
M.Mus. Masic
Roosevelt (Chicago Private N NASM  M.Mus. Music
Musical College) M, MusEd., Music
Sacramento State Publie N W Vel Graduate
Sam Houston State Public S M., Graduate
San Diego State Fublic W M.A. Graduate
San Francisco State Publie i} M. A, Graduate
San Francisco Private MoA, Theology

Theological Seminary

(continued on the following page)
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Wame of Institution Control Accredi- Degrees Division Confer-
tation ring Degree

San Jose State Public W M.A. Graduate
Sarah Lawrence Private M MoA, Graduate
Sherwood Musie School Private HASM Molus. Music
Smith Private & M.A. Graduate
Southern Baptist Private MeS M, Theology
South Dakota Public N M.Mus, Graduate
Southern California Private W NASM M. A, Graduate

M.us,. Music
Southern Illinois Public N NASM M. Mus, Fine Arts
Southern Methodist Private S NASM M Mus,. Music
Southwestern Baptist Private Mo3 .M, Theology
Stanford Private W MoA.o Humanities and

Seiences

St. Louis Institute Private NASM M.Mus o Music
Stephen Austin State Public 3 M.A, Graduate
Sul Ross State Public S M.A, Graduate
Syracuse Private M NASM Mlus. Graduate
Tennessee Publie g Mo, Gradvate
Texas Public S NASH M. Mus. Graduate
Texas Christian Private S NASM M.4, Graduate

¥ s, Graduate

M.MusEd. Graduate

(continued on the following page)
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Name of Institution Control Accredi- Degrees Division Confer-
tation ring Degree
Texas Gollege of Arts Public S M.A, Cradusate
and Industry
Texas Southern Public S Mol Graduate
M.MusEd. Graduate
Texas Tech Public S NASM MoA, Graduate
Texas Tioman's Public S NASM VoA, CGraduate
Tulane Private 8 M. A4, Graduate
Tulss Private W NASM M lMus. Graduate
M.,MusZd, Graduate
Union Private MoS .M, Music
Utah Public NW NASM M.A, Graduate
MBS, CGraduate
M.Mus . Fine Arts
Utah State Public W M.S, Graduate
Vandercook Private ¥ MusEd, MNusic
Vassar Private W M.A, CGraduate
Virginia Public 3 M.h. Graduate
Washington Musical Private M, Mus, Music
Institute
Washington, State Public e Moo Graduate
College of
Washington Puklic Nw NASM M.A, Graduate
Washington University Private N NASM M.4, Graduate
Mus o Graduate

(continued on the following page)
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Wame of Imstitution Control Accredi- Degrees Division Confer-
tation ring Degree
Weyne State Public ) M.A. Graduate
M.Mus. Gre_v,c'iuate
Wellesley Private E M.A. Graduate
tlest Texas State Fublic S M.A, Graduate
West Virginis Public N M.Mus, Craduate
Testern Michigan Public N MoA. Graduate
Western Reserve Private N M. 4, Graduate
Western State College Public N M.A, CGracuate
of Colorado
estminster Private NASM M.Mus., = Music
Wichita Public ¥ NASM M. Mus, Craduate
M.MusEd. Graduate
Willamette Private NW NASM M.MusEd. Music
WHnthrop Public 5 NASM M.A, CGraduate
Wisconsin Private W oA Graduate
M. Mus, Graduate
WHgconsin Conservatory Private NASH M.Hus. Tusic
Wyroming Public N NASM Mod, Graduate
Yale Private T NASM Moh, Graduate
M. Mus. Music
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With one exception, all of the 185 institutions offering graduate
degrees in music use conventional calendar terms, either the semester or
the quarter plan, An academic school year consists of two semesters or
of three quarters.

Table II lists the 185 institutions considered in the basic
survey, and indicates the atiendance plans and calendar time, Further,
the maximum time allowed for the completion of degrees from the date of

initial enrollment is included.

TABLE IX

ATTENDANCE PLAN, NUMBER OF WESKS IN THRM, AND TIME
ALTOWED FOR MASTER'S DEGREES IN MUSIC

Wame of Abtendance Nunber of  Maximum Time Allowed
Institution Flan Weeks in for Completion of
Texm Degree
Alabama Semester 17 Not listed
American Conservatory Cuayter 9 Not listed
American University Semester 17 Not listed
Avrizona Semester 17 6 years
Arkansas Semester 18 6 years
Baylor GQuarter 17 6 years
Birmingham=Southern Quarter 12 6 years
Bob Jones Semester 18 Not listed
Boston University Semester 17 5 years
Brandeis Semecter 18 y years

(continued on the following page}
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Neme of Attendance Number of  Maximum Time Allowed
Institubtion Plan lieeks in for Completion of
Term Degree
Brigham Young Cuarter 13 6 years
Brown Semester 18 5 years
Bryn Mawr Semester 17 5 years
Buffalo Semester 18 L years
Butler (Jordan) Semester 18 5 years
California (Berkeley) Semester 18 Vot listed
California (Los Semester 18 Not listed™
Angeles)
Carnegie Institute Semester 17 6 years
Catholie University Semester 17 Notv listed
Chicago Quarter 10 Wot listed
Chicago Conservatory Semester 18 Not listed
Claremont Semester 17 5 years
Cleveland Institute Senester 18 ot listed
College-Conservatory Semester 18 ot listed
(Cincinnati)
College of Holy Names Semegter 18 9 years
College of Pacific Semester 18 7 years
Colovado Semester 18 Not listed

311 work must be completed within one calendar year after
completion of course work.

(continued on the following page)
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TABLE II (conbtinued)

Name of Attendance Number of Maximum Time Allowed
Institution Plan Weeks in for Completion of
Term Degree

Colorado College Semester 18 Not listed
Colorado State Quarter 13 %
Columbia (Graduate) Semester 17 +

(Teachers C.) Semester 17 5 years
Connecticut Semester 17 6 years
Conservatory of Music Semester 18 5 years

(Kansas City, Mo.)

Converse College Semester 17 Not listed
Cornell Semester 18 Not listed
Cosmopolitan Semester | 19 Not listed
Curtis Semester 16 Not listed
Danbury State Tchrs Semester 18 9 years
Denver Guarter 12 Not listed
DePaul Semester 18 6 years
DePauw Semester 18 5 years
Drake Semester 18 5 years
Duguesne Semester 18 6 years

*Thesis must be completed within two years after completion of all
course work.

*No time limit,; but student must meet requirements in force at
time of graduation,

(continued on the following page)
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TABLE II (conmtinued)

i, e
S ———————

Name of Attendance Number of Maximum Time Allowed
Tnstitution Plan Weeks in for Completion of
Term Degree
Bastern New Mexico Semester 18 Not listed
East Texas State Semester 17 Not listed
Fisk Semester 18 Not listed
Florida State Semester 18 6 years
Fort Hays Kansas State Semester 18 5 years
George Peabody Guarter i3 Not listed
Georgia Quarter 13 6 years
Hardin-Simmons Semester 18 5 yeaxs
Hartt College Semester 18 5 years
Harvard Semester 17 Not listed
Houston Semester 18 8 years
Howard Semester 18 5 years
Hunter Semester 17 5 years
Idaho Semester 17 8 years
I1linois Semester 17 Not listed
I1linois Yesleyan Semester 18 5 years
Immaculate Heart Semester 18 8 years
Indiana Semester 18 Not listed
Indiana State Quarter 13 7 years

(continued on the following page)
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Name of Attendance Number of Maximum Time Allowed
Institution Plan Weeks in for Completion of
Term Degree
Towa Semester 18 Not listed
Ithaca Semester 16 Not listed
Juilliard Semester 16 Not listed
Kensas Semester 18 Not listed
Kansas City Semester 17 7 years
Kansas State College Semester 18 6 years
(¥anhattan)
Kansas State Teachers Semester 18 6 years
(Pittsburgh)
Kent State Guariter 13 6 years
Kentucky Semester 17 8 years
Lewis and Clark Semester 18 Not listed
Long Beach State Semester 18 7 years
Los Angeles Semester 19 5 years
Conservatory
Los Angeles State Semester 17 7 years
Louisiana State Semester 18 Not listed
Louisville Semester 17 6 years
Mac Phail Semester 19 Hot listed
Manhattan Semester 17 Not listed
Marshall College Semester 18 5 years

(continved on the following page)
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TABLE IT (conbtinued)

Name of Attendance Number of Maxdimom Time Allowed
Institution Plan Weeks in for Completion of
Term Degree
Miami University Semester 17 5 years
Miami (Florida) Semester 18 6 years
Michigan Semester 18 6 years
Michigan State Guarter 11 6 years
i dwestern Semester 18 Not listed
Millikin Semester 17 5 years
Mills Semester 18 8 years
Minneapolis College Semester 18 5 years
of Music
Minnesota Quarter 12 6 years
Mississippi Semester 18 6 years
Mississippi Southern Guarter 12 6 years
Missouri Semester 18 8 years
Hontana State Quarter 13 8 years
Hount St. HMary's Semester 17 5 years or
9 consecutive
Summers
Nazareth College Semester 17 Not listed
Nebraska Semester 18 6 years
Nebraska State Semester 18 7 years
New England Semester 17 5 years

Conservatbory

{continued on the following page)
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TABLE II (continued)

Name of Attendance Number of Viazdimuamn Time Allowed
Institution Plan Weeks in for Completion of
Term Degree
New Jersey State Semester 18 6 years
(Trenton)

New Mexdico Semester 18 5 years

New Mexico Highlands Quarter 12 5 years

New Orleans Baptist Semester 19 Not listed

New York University Semester 18 5 years

¥, Y. State University Semester 18 6 years

Tchrs C.(Fredonia)
N, Y. State University Semester 19 6 years
Tchrs C.(Potsdam)

North Carolina Semester 17 Not listed

North Carolina Womens Semester 18 6 years

North Carolina College  Semester 18 6 years

(Burham)

North Texas State Semester 17 Not listed

Northeast Missouri Quarter 12 6 years

Northwestern Quarter 12 5 years

Northwestern State Semester 18 6 years

(TLouisiana)

Notre Dame Semester 17 A1l requirements wust
be met 2 years after
complebion of residence
(2 sem., or L summers)

Ocecidental Semester 18 5 years

(continued on the following page)
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Neme of Attendance Number of Maximum Time Allowed
Institution Plan Weeks in for Completion of
Term Degree

Chio Semester 18 6 years

Ohio State Guarter 12 6 years

Ohio Wesleyan Semester 18 Not listed

Oklahoma Semester 18 Work over 5 years old
bears only half credit
and work 10 years old
will not count except
by exam (then only
half credit)

Oregon Quarter 13 7 years

Peabody Conservatory Senmester 17 Not listed

Pennsylvania State Semester 18 6 years

Pennsylvania Semester 17 6 years

Philadelphia Musical Semester 18 5 years

beademy

Pittsburgh Semester 16 L years

Portland Semester 17 L years

Prairie View Semester 18 Not listed

Princeton Semester 17 Not listed

Radcliffe Semester 17 Not listed

Redlands Semester 18 5 years

Rochester (Eastman) Semester 18 5 years

(continued on the following page)
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TABLE II (continued)

Name of Attendance Number of Maxdmum Time Allowed
Institution Plan ilecks in for Completion of
Texm Degree
Roosevelt (Chicago Semester 17 6 years
susical College)
Sacramento State Semester 18 7 years
Bam Houston State Semester 17 Not listed
San Diego State Semester 18 7 years
San Francisco State Semester 18 Not listed
San Francisco Theo- Quarter 11 Not listed

logical Seminary

San Jose State Semester 17 7 years
Sarah Lawrence Quarter 17 Not listed
Sherwood Music School Semester 17 5 years
Smith Semester 17 ly years
Southern Baptist Theo=  Semester 17 Not listed
logical Seminary
South Dakota Semester 18 Not listed
Southern California Semester 18 7 years
Southern Illinois Quarter 13 6 years
Southern Methodist Semester 18 5 years

(Must complete degree
within 2 years after
admission to candidacy)

(continued on the following page)
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TABLE II (continued)

Name of Atbendance Number of Maxdimum Time Allowed

Institution Plan Teeks in for Completion of
Term Degree
Southwestern Baptist Semester 17 Not listed

Theological Seminary

Stanford

3t. Louis Institute

Stephen Austin State

3ul Hoss State
Syracuse

o

Tennessee
Texas

Texas Christian

Texas College of Arts

and Indusiry
Texas Southern
Texas Tech
Texas Woman's Univ
Tulane

Tulsa

Union Theological Sem

Utah

Utah Stabe

Guarter

Semester
Semester
Semester
Semester
Quarter

Semester
Semester

Semester

Semester
Semester
Semester
Semester
Semester
Semester
Guarter

Guarter

12
18
18
17
17
13
18

18

18

18
17
18
18
18
17
13
12

5 years
& years
6 years
€ years
Mot listed
6 years

Vot listed

6 years
é years
5 years
5 years
5 years
ot listed
6 years

6 years

(continued on the following page)
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TABLE IT (continued)

Name of

Attendance Wuomber of Maximum Time Allowed

Institution Plan Weeks in for Completion of
Term Degree
Vandercook College of Semester 18 Not listed
Yusic
Vassar Semester i8 Not listed
Vermont Semester 18 3 years {7 years
if done in summer only)
Virginia Semester 18 5 years (7 years
if done in summer only)
Washington Musical Semester 18 Not listed
Institution
Washington, State C. Semester 17 6 years
Washington, Univ of Ouarter 12 6 years
Washington University Semester 17 Mot listed
Wayne State Semester 18 6 years
Wellesley Semester 18 Not listed
West Texas State Semester 17 6 years
West Virginia Semester 17 Not listed
Western Michigan Semester 7 6 years
Western Reserve Semester 17 1 years
Western State College Guarter 12 5 years
of Colorado
Westminster Semester 1y Not listed
TWichita Semester 18 6 years
Willametbe Semester 13 © Not listed

(continued on the following page)
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TABLE II (continued)

Name of Attendance Number of Maximum Time Allowed
Institution Plan Weeks in for Completion of
Term Degree
Winthrop Semester 18 6 years
Wisconsin Semester 17 Not listed
Wisconsin Conservatory Term (four 9 Not listed
per year)
Wyoming Semester 18 6 years
Yale Semester 18 Not listed

0f the 185 institutions offering the master's degree in music,
a large percentage of the number permit a student to transfer credits
toward his program providing the hours were earned at the appropriate
level in an "approved" institution. While some institutions make no
statements concerning transfer credits, others indicate a willingness
t0 accept work done at other schools without specifying the amount of
credit transferable,

The minimum hours required vary according to the basic structure
of the degree and the administrative organization of the school confer-
ring the degree., Table IIT lists the amount of transier hours allowed

and the minimum number of hours required for master's degrees in music,
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TRANSFER HOURS ALLOWED AND TCTAL HOURS RECQUIRED
FOR THE MASTSR'S DIEGREE IN MUSIC

Institution Transfer Hours Minimum Hours
Allowed Required for Degree
Alabama ? 2l Sem
American Conservatory ? 30 sem
American University 6 30 sem
Arizona 6 30 Sem
Arkansas 6 3L Sem
Baylor yes L5 Qir
Birmingham-Southern 9 L5 Qtr
Bob Jones ? 30 Sem
Boston University MoA. 6 30 cenm
M. Mus, 8 32 Sem
MoTollo 8 32 Sem
M.S.M, ? 60 Sem
Brandeis ? 36 Sem
Brigham Young 15 L5 Qtr
Brown yes 8 Courses
Rryn Mawr ? 3 Units
puffalo 6 30 Sem
Butler (Jordan) yes 30 Sem
California (Berkeley) b 20 Units

(continued on the following page)
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TABLE IITI (continued)

Institution Transfey Hours Minimum Hours
Allowed Required for Degree

California (Los Angeles) L 20 Units
Carnegie 18 96 Units
Catholic University 0 26 gem
Chicago ? Not listed
Chicago Conservatory ? 30 Sem
Claremont _ 6 30 Sem
Cleveland Instvitute ? 30 Sem
College-~Conservatory ? 30 Sem

(Cineinnati) ,
College of Holy Names 6 2k Sem
College of Pacific 6 30 Sem
Colorado ? 30 Sem
Colorado College 8 30 Sem
Colorado State College 8 L5 qtr
Columbia ? 30 Sem
Conncecticut 0 15 Sem
Conservatory of Music 30 Sem

L ]

(Kansas City, Mo.)

Y

Converse Not listed

Cornell 2 Units

.0

(continved on the following page)
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Institution

Trangfer Hours

Minimun Hours

Allowed Required for Degree

Cosmopolitan School ? Not listed
Curtis Institute 2 30 Senm
Danbury State Teachers 10 30 Sem
Denver 10 s gte
Te Paul ¢ 30 Sem
De Pauw 8 32 Sem
Drake 8 30 Sem
Duquesne 6 32 Sem
Tastern New Mexico 9 2y Sem
Fast Texas State 2 courses 30 Sem
misk ? 30 Sem
Florida State 6 30 Sem
Fort Hays Kansas State 8 32 Sem
George Peabody M.A, 6 L2 gte

M. Mus. ? L8 Qtr
Georgia M.F.A» 10 Lo Gtz

M,MusEd 10 50 Qtr
Hardin-Simmons 6 30 Sem
Hartt ? 30 Senm
Harvard 0 b full courses
Houston 6 32 Sem

(continued on the following page)
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Institution . Transfer Hours Minimum Hours
Allowed Required for Degree
Howard 0 30 3Sem
Hunter 6 30 Sem
Tdaho 10* 30 Sem
Illinois ? L Units
Tllinois Wesleyan 6 30 Sem
Tmmaculate Heart 6 30 Sem
Tndiana o* 33 Sem
Indiana State Teachers 16 L8 Gir
Tthaca 8 32 Sem
Iowa ? 30 sem
Juilliard 6 32 sem
Kansas ? 30 Sem
Konsas City 6 30 Sem
Kansas State (Manhattan) ? 30 Sem
Kansas State (Pittsburgh) 8 30 Sem
Kent State 9 L8 Gtr
Kentucky 6 2L sem
Tewis and Clark ? 30 Sem
Long Beach State 6 30 sem

"5 hours for those holding undergraduate degrees from Idaho
*6 hours for those holding undergraduate degrees from Indisna

(continved on the following page)
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Institution Transfer Hours Minimum Hours
Allowed Required for Degree
Ios Angeles Conservatory 6 30 Sem
Los Angeles State College 6 30 Sem

Louisiana State

Louisville 6 30 Sem
MacFhail ? 30 Sem
Manhattan ? 30 Sem
Marshall College 6 32 Sem
Miami University 8 30 sem
Viami (Florida) 6 30 Sem
Michigan VoA, 6 2L Sem

M.Mus,. 6 30 Sem
Michigan State 12 L5 Qtr
Midwestern 12 30 Sem
Millikin 8 32 Sem
Mills 6 27 Sem
Minneapolis College ? 30 Sem

of Music

Minnesota 0 L5 @tr
Mississippi 6 30 Sem
Mississippi Southern 9 Lé gtr
Missouri 8 32 Sem

(continued on the following page)
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Institution Transfer Hours Minimun Hours
Allowed Required for Degree
Yontana State 12 L5 gtr
Mount St. Maryls 6 2l Sem
Nazareth 7 30 Sem
Webraska 6 30 Sem
Nebraska State (Chadron) 9 36 Sem
New England Conservatory 0 30 3em
Vew Jersey State (Trenton) 6 32 Sem
New Mexico 6 30 Sem
New Me xico Highlands 16 L8 gtr
Wew Orleans Baptist ? 70 Sem
New York TUniversity ?. 30 Sem
i, Y. State Univ Tehrs 8 32 Sem
College (Fredonia)
N. Y. State Univ Tchrs g* 32 Sem
College (Potsdam)
North Carolina ? 30 Sem
Yorth Carolina lomens 6 36 Sem
Worth Carolina College ? 30 Sem
(Durham)
North Texas State 32 Sem

. =0

¥12 for those holding undergraduate degrees from Fotsdam

(continued on the following page)
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Institution Transfer Hours Minimum Hours
Allowed Required for Degree
Northeast Missouri State 6* 32 Sem
Northwestern 0 36 sem
Northwestern State (La.) 6 30 sem
Notre Dame ? 30 Sem
Occidental ? 2L Sem
Ohio 8 32 sem
Ohio State ? L5 Qbr
Qhio Wesleyan ? 30 Sem
Cklahoma 8 30 Senm
Oregon 15 LS Qir
Peabody ? Not listed
Pennsylvania 0 2k sem
Pennsylvania State 10 30 3em
Philadelphia Musical Academy 2 36 sem
Pittsburgh 6 30 Senm
Portland 8 30 sem
Prairie View ? 30 Sem
Princeton ? Hot listed
Radcliffe 0 L full units

*10 for those holding undergraduate degrees from Northeast Io.

(continued on the following page)
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Institution Transfer Hours Minimum Hours
Allowed Required for Degree
Redlands 6 30 Sem
Rochester (Zastman) M.ho 6 30 Sen
M. Mus. ? 30 Sem
Roosevelt (Chicago 9 30 Sem
Musical College)
Sacramento State 6 30 Sem
Sam Houston State 6 30 Sem
San Diego State 6 30 Sem
San Francisco State 6 30 Sem
San Francisco Theo ? 06 Qtr
San Jose State ? 30 Sem
Sarah Lawrence ?‘ Not listed
Sherwood Music School ? 30 Sem
Smith 6 2l Senm
Southern Baptist Theo ? 62 Sem
South Dakota S 30 Sen
Southern California M.4, 8 28 Sem
: M, Mus, b 30 Sem
Southern Illinois 16 LS gtr
Southern Methodist ? 30 Sem
Southwestern Baptist Theo 18% 37 Sem

o x imum of 18 hours--6 each in music, religious education, and
theology.
(continued on the following page)



TABLE ITT (continued)

100

Institution Transfer Fours Minimum Hours
Allowed Reguired for Degree
Stanford 6 L0 @tz
Ste Iouis Imstitute 6l 30 Sem
Stephen Austin é6 30 Sem
Sul Ross 6 30 Sem
Syracuse yes 30 Sem
Tennessee 0 L5 Qtr
Texas 0 30 Sem
Texas Christian 7 30 Sem
Texas College of Arts 6 30 Sem
and Industry
Texas Southern 6 30 Sem
Texas Tech 6 30 sem
Texas Toman's 6 2l Sem
Tulane 12 2l sem
Tulss. 6 30 Sen
Union ? 60 Points
Utah 9 L5 Qtr
Utah State 9 L5 GQir
Vandercock College ? 32 Sen
Vassar Yes™ 30 Sem

*Up o one-half of course work.

(continued on the following page)
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Institution Transfer Hours Minimum Hours
Allowed Required for Degree
Vermont 8 30 Sem
Virginia 0 2Ly Sen
Washington, State C. of 6 30 Sem
Washington 9 L5 gtr
Washingbon University 3] 2l sem
Wayne State 6 32 Sem
Wellesley ? 2L Sem
West Texas State 6 30 Sem
West Virginia 6 30 Sem
lestern Michigan 6 30 3zem
Western Reserve 6 30 Sem
Western State (Colorado) 9-12 36=L5 gir
Westminster ? 30 Sem
Wichita 6 30 Sen
Willamette ? 30 Sem
Winthrop 6 30 Sem
Tisconsin ? 18 sem
visconsin Conservatory ? 30 Sem
Tyoming ? 30 Sem
Yale ? hd Units




102

The question of proficiency in foreign languages as a requirvement
for graduate study has been a subject of wmuch discussion. In some
instances, the decision concerning its requirement is made by the Graduate
3chool Taculty, while in others, the decision is left to the divisional
or departmental facvliies--this latter, somelimes, even when the (raduate
School sponsors the degree, Table IV lists the schools offering graduate
programs according to degrees and majors with the number of foreign
languages required for the various programs. (It should be‘noted that
most of the schools offering programs in applied music require language
proficiency (German, French, and Italian) for voice majors, FHowever,
since it is possible for a singer to learn the pronunciation of a foreign
language without learning grammatical construction, and since few schools
require proficiency examinations, Table III excludes foreign language as
a requirement for appnlied music majors unless it is a2 general require-

ment for all.)

TABLE IV

LANGUAGE REQUIREMENTS FOR MASTER'S DECREES IN MUSIC

Degree  Major 1 lang- 2 lang~ 3 lang- No re- Total
uage nages uzges quirement Insti-
specified tutions

M. A, Applied Mus 1 1 11 13
App Mus Ped 1 1
Theory L 10 M
Composition ° 11 20
Theory-Comp 1 1 L 6
Hist & Iit 20 3 1 1, 38

(continued on the following vage)
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Degree Major 1 lang- No re- Toval
vage guirement Insti-
specified tubions
Mo A, Yusic Td 2 32 3k
(conttd) Church Music 6 6
Theory=-Hist 2 2
Mus Librarian 1 1
Mus Therapy 2 2
Opera 1 1
ot specified 9 32 L5
M. F.Ae  Applied Mus b b
Composition 5 6
Theoxry=Comp 1
Instrumnentation 1 L
Hist & Lit 3 5
Music Ed 1 1
Music Theatre 1 1
Wot specified 1
M.Mus. Applied Mus 7 70 78
App Mus Ped 2 2
Theory 3 36 I
Composition b 51 5k
Theory-=Comp 3 9 12
Hist & Iit 12 21 3b
Music Ed 3 36 39
Conducting 1 3 L
Church Music 2 10 12
Music Therapy I L
Cpera 3 3
Not specified 6 6
M, MusEd Music Education 29 29
M.8.M, Sacred Music 5 5
MeSo Applied Hus 3 3
Composition 1 1
Music Education 15 16
Conducting 1 1
Music Therapy 2 2
Not specified 1 i 2
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The usual grades given for graduste work are the same as those
given for undergraduate works A, B, C, D, and F. Some schools include
marks such as P (Passing) and § (Satisfactory) which are intended simply
as passing grades. Table V shows the current practices concerning grade

requirements for graduste work in music.

TABLE V

CRADE REQUIREMFNTS FOR MASTER'S DEGREZES IN MUSIC

Grade Requirements Number of Institutions
B or B=- Jowest grade allowed for credit 29
B+ average with some C's allowed for credit 1
B average (no indication whether or not grades 51
T of G are allowed for credit)
B average with some C's allowed for credit 26*
B average with no grade lower than B in major area 5
B average with no more then half C's 1
C+ average required 3
C accepted as passing in upper level courses with 1

B~ passing in graduate courses
Ho grade lower than C 1
No grade requirement specified 69

%
s

D lowest passing grade at one school.
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Admission to a gradusie program in music normally does not mean
that the student is admitted to candidacy for the degree., Ordinarily,
this is a separate administrative act. Practices concerning the admission
to candidacy for a master's degree vary considerably as indicated in

(1

Table VI.

TABLE VI
ADMTISSTON TO CANDIDACY FOR THE MASTER'S DREGREE IN MUSIC

Requirements Number of Institutions
Completion of all prersquisites for admission 2

to graduate study
Passing of language examinations 1
Passing of placement examinations (given at 1

time of admission to graduate study)

Successful completion of 6-10 semester hours 10
(or equivalent in quarter hours)

Successful completion of 18 semester hours 2

Successful completion of 12-15 semester hours
(or equivalent in quarter hours) and
passing of oral examinations

Suecessful completion of 12-15 semester hours 3
(or eguivalent in quarter hours), passing
of placement examinations, language exam-
inations, and all prerequisites (In some
cases the recommendation of the major
department is needed)

(continued on the following page)
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TABLE VI (conbtinued)

Requirements Humber of Tnstitutions

Successful completion of one semester and passing 1
the CGraduate Record Examination

Enrollment in final semester 9

Wo indication of time of admission 1o candidacy ¢

IT. ACCREDITATION

The National Association gi Schools of Music serves as the accred-

iting assoclation for music in higher education. Procedures for the
evaluation of an institution applying for membership include a self-
survey report on administration, faculty qualifications, curriculums,
enrollment, library, physical plant, equipment, and finsnce. ITf basic
requirements are being met, a team arrenges to visit the school in order
to evaluate actual accomplishments. All schools which are members of the

National Assocation of Schools of Music are required o submit annual

reports including information about enrollment, number of degrees granted,
faculty, expenditures for books, scores, recordings, equipment, et cetera.
Should questions arive concerning the stability and permanence of a school
or department, a visit by an accreditation team is arranged for the
speciiic purpose of offering assistance.

The National Commnission on Accrediting, which was established in

1950, has named the National Associstion gg Schools of Music as the
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accraditing association for musie in higher education., It should be
pointed out that graduate programs in music are not accredited by the

National Association of Schools of Musics rather, they are approved.

A cooperative relationghip las been established between the

National Association of Schools of lMusic and three of the six regicnal

accrediting associations. There arve the Middle Stetes Associstion

o
XL
e,

Colleges and Secondary Schools, the Northwest Association of Secondary

and Higher Schools, and the Western College Association. Representatives

of the National Association of Schools of Music serve on the evaluating

team when one of these assoclations is examining a school which offers
degrees in music. The recommendations on music accreditation are included
in the overall report of the regional associztion, In these three regions,

membership in the National Association of Schools of Music is contingent

upon membership in the regional association.

The National Association of Schools of lusic has worked closely

with the Southern Association of Colleges and Secondary Schools since

1930, and has been the official consultent for all schools offering

-

degrees in music., TVhen the National Assocation of Schools of Music
e xamines a school in the North Central region, an officer from the North

Central Association of Colleges and Secondary Schools is invited to accom-

pany the music officials. WHegotiations are being made with the New Englend

Asscciation of Colleges and Secondary Schools.




ITT. PATTERNS OF ADMISSION

A bachelor's degree granted by a college or university of recognized
standing is normally a requisite for admission to any program of study
leading to the masterfs degree. As a general rule, the Bachelor of Music
degree is required of those seeking admission to programs leading to the
Master of Music degree, while the Bachelor of Arts degree usuvally precedes
the Master of Arts degree. An evaluation of an applicant'’s scademic record
at the undergraduate level is made to determine whether he has established
a2 strong affirmative case in regevrd to the character of his general educa-
tion, and his fitness for graduate work in music.

A B average in all undergraduate work is commonly required of
'applicantsg although some schools will accept a student who has earned
a B average in the junior and senior years. In some cases, upon recom-
mendation of the depariment, an applicant may be admitted on probation.
Such students are allowed to register for a limited amount of work. Upon
the successful completion of the work, the student is generally given
regular status, while if the work has been unsatisfactory, he is usually
denied further enrollment.

It is not unusual for the admissions officer to require letviers
of recommendation from persons who are in a position to snalyze the
applicantts abilities and to estimate his potential in graduate work. In
the consideration of applicants, schools commonly require a ficharactert
reference as well as 2 statement concerning scholastic achievement.

The Graduate Record Examination is sometimes used as a supplementary

objective chek on the applicant's aptitude and knowledge. Table VII indicates
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the number of institubtions recuiring the Graduate Record Examination

or a similar eramination, such as the Miller Analogies Test, as part

of the admissions procedure,

TAELE VII

TNSTITUTIONS REQUIRING THE GRADUATT RECORD EXAMINATION™

FOR ADMISSION TO GRADUATE STUDY IN MUSIC

Degree GoR.E. GoRelo
Required Mot Required
Master of Arts 18 82
Master of Fine Arts 5 3
Master of Music 17 72
Master of Music Education L 26
Vaster of Sacred Music 1 L
Master of Science 1 20

“Or similar examinsbion.

As part of the admissions procedure for students entering progrems

leading to the master!s degree in music, examinations in the areas of

history and literature of music and theory of music are sometimes admin-

istered,

As a genersl rule, these examinations are given for placement

purposes and do not constitubte a basis for actual admission to graduate

worke

If prerequisite courses are deemed necessary, such courses are

taken according to the stipulation of the depariment involved, and are
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not credited toward the degree requirements. The number of institutions,

according to degrees, requiring placement examinations in music is

indicated in Table VITI.

TABLE VITI

INSTITUTIONS RECUIRING PLACEMINT EXANIVATIONS IN THTORY AND/CR
HISTORY FOR ADMISSICI! TC GRADUATE STIDY IN MUSIC

Theory and/or Theory and/or
Degree History Examinations Hisbory Examinations

Required Not Required
Master of Avrts 25 Th
Master of Fine Arts 1 7
Master of Music 31 58
Master of Music Rducation 11 1o
HMaster of Sacred HMusic 3 2
Master of Science : 6 15

Probably without exception, all schools offering graduate degrees
in applied music require an audition, either in person or by tape record-
ing. It should be stated, however, that many institutions do not include
a catalog statement concerning an audition. Similarly, a student apply-
ing for admission to a program in composition generally is required to
submit manuscripts of original works representative of his best ability.

As part of the admissions procedure, the student is generally

assigned an advisor. The graduate dean or the chaivman of graduate
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studies (depending on the structure of a department or school) usually

serves as a general advisor to all graduate students. After a student's

Lt

initial registration, and sometimes before, he is assigned a departmental

advisor, If a student has 2 minor field, sometimes a mewber of the minor
department is assigned to an advisory commitlee. While a student may
apply to meny responsible officials for guidance, most schools seem to
feel that the student must bear full responsibility for his own progress

toward the degree intended.,



CHAPTER VI

MODERN CONCEPTS IN THE CURRICULUMS OF THE
MASTER'S DEGREE IN MUSIC

The curriculums of the masters degrees in music have been influ-
enced by the structure of general graduate curriculums in other fieclds
of study. OCourses of study for early graduabte degrees in music were
superimposed upon the courses required for the bachelor's degree, and in
many cases, the result was simply an additional year of study. Over a
period of time, inevitable changes have occurred. This chapter attempts
to define current curriculums in music as they appear in American insti-

tubions of higher learning.
I. AREAS OF CONCENTRATION

The graduate student in music has a number of areas from which o
choose a concentrabion. Further; within an area of concentration, a student
often has a choice of degrees, depending on his background and preparation.
For example, a student in music history and literature may pursue his area
in 2 program culminating with a Master of Arts, a Master of Fine Arts, or
a Master of Music degres. Table IX lisbs the 185 institutions offering
graduate degrees in music, indicating the specific names of the degrees

along with the areas of concentration available in each.



TABLE IX
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AREAS OF CONCENTRATION FOR THE MASTER'S CANDIDATE
IN MUSIC, INDICATING DEGREES AVAILABLE

Neme of Applied Theory Compo- History Nusic Other
Institotion Music sition & Lit- Educa~
erature tion
Alabana M.Mus. MMus. M.lMus.
Lmerican McMus. M.Mus. M.Mus. M. MusEd
Conservatory :
American U, MoAo (Music)
Avizona M.ius. M.Mus. M.Mus. M.MusEd M.A. (Music)
Arkansas M.Mus. M.Mus.
Baylox MMus. M.A. M.Mus. M.S. M.Mus. (Conducth)
MMus o
Birmingham- M.Mus.
Southern
Bob Jones Meho M.4. (Sac Music)
Boston U, McMus. HMoMus. M.l MoA. Moho Moho (Churchius)
MoMus. M.Mus. M.Mus. M.Mus(Churchiius)
M, S. M (Churchifus )
MFoA. (Mus Th)
Brandeis MJF.A. M.F.A.

Brigham Young
Brown

Bryn Mawr
Buffalo

M. b, (Music)
M.4, (Music)
MeAo (TheHist)

M. A, (Music)

(continued on the following page)
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TABLE IX (continued)

Neme of Applied Theory Compo- History Music Other
Institubion Musiec gition & Lit- Educa-

erabure tion

Butler M. Mug, M.Mus, M.Mus, M.Mus, M.Mos,

(Jordan) M.S.

California M. A, (Music)

(Berkeley)

California M. 4. M.Ae M.A, M. A,

(Los Angeles)

Cal'ne@:.@ Mc Fo Ao I,"ie Fa Ao ]}‘Ie Fe Ao :M‘.o Fo Ao

C&'bh@lic U o MaMU.S @ M.MU.S @ I‘&c Ao Mo Ae MaMﬁS ® (Litur@IuS)

Chicago M. A. M. 4. MoAo (Music
Idbrarianship)

Chicago M. Mus. M.Mug, M.Mus. (Th-Comp)

Conservabory

Claremont Modo M, Ao M. A, M. A.

Cleveland M.Muse M.lMus, M.Mus. M.Mus.

Institubte

0011.@ g@*‘ M.MU.S [ MwMuS ® Mn I-‘IU.S °

Conservatory

(Cincinnati)

COll@ ge Of I‘LMILS @ Mo An

Holy Names M.Mus,

College of M, Mus, M.Mus, M.Mus. M. A, M. 4, (Music)

Pacific M.Muse, M.Mus. (MusTherapy)

Colorado M.Mus. Mo Musg. M,MusEd M.Mus.(ChurchMus)

Colorado Me.Ao (Music)

College

(continued on the following page)



TABIE X (continued)

Name of Applied Theory Compo- History Music Qther

Institution Music sition & Lit- Educa-

erature tion
Colorado Mol ¥M.A, (Music)
Statbe
Columbia oA, M.A, M.A,
Connecticut M.A. (Musie)
Conservatory M.Mus. DlM.Mus. M.Mus,.
(Kansas City)
Converse M.Mus, M.Mus M.JMus., M.Mus., M Mus.
Cornell M.A.  M.A.  M.A
Cosmopolitan  M.Mus, M.Mus,
Curtis M.Mus,
Danbury M.S.
Denver M A, V.A, (Vusie)
De Paul ¥M.Mus. M.Muos. M.Mus, Y. Mus,
De Pauw M. Mus. M.,Mus. M.Mus. fMus,
Drake M Mus, M Mus, ¥ MusEd
Duguesne M.Mus., M,Mus., M, Mus, MoS,

W, MusEd

Rastern MA, M4, M., Mol Mo, (Combination)

New Mexico

Hast Texas
State

Tisk

M.b, (Music)
o3, (Music)

M.b.. (Vusie)

(continued on the following page)
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Name of Applied Theory Compo- Iiistory Music Cther
Tnstitution Music gition & ILit- Bduca-
erature tion
Florida Stete M, Mus. M.Mus, W.Mus. WM.us. M.MusBEd M.Mus.(Sac Mus)
M. Mus. (Therapy )
Fort Hays M.3,
George M.lus, MA, M A, M.A. (Th-Comp)
Peabody M.Mus, MJMus. M.Mus. (Th=Comp)
Gieorgia Mool M T A, WA, M, MusBid
Hardin=-Simmons MMus, M.JMus. (Th=Comp)
Hartt M. Mus, M.Mus. M.Mus. M.Mus. M.MusEd ¥.Mus. (Ch Mas)
M.Mus, (Opera)
Harvard M.A, (Music)
Fouston MMus., M. Mus. M.Mus. M.Mus. H.Mus.
Howard M Mus, M, Mus, M.Mus, M, MusEd
Hunter oA, Voho (Th-Comp)
Idaho VoSe M.Mus. (Majors
¥, MusE not indicated)
I1linois M s F.Mus, M.Mus. M.S. ¥ Mus, (Th=Comp)
T1linois M.Mus., M. Mus, ¥ MusEd
Weslevan
Tmmaculate M Mus,
Heaxt
Indiana M s,  M.A, Moo M.A, MoA, ¥, Mus. (Ch Mus)
Mg, MJMus, M,Mus. ¥.MusZd H.lus. (Conduct)

¥.3. (Therapy)

(continued on the following

page)
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Wame of Applied Theory Compo- History Music Other
Institution Musie sition & Lit=  Zduca-
erature tion
Indiana State M. A,
T"J‘. © “S [
Towa M.Jus, M JMus., M. Mus., MN.JMus, FH.Jus., V.F.A.
V,F.d, M,Fo.A, (Instrumentation)
Tthaca M. Mus.  lilus, MMus, M.S.
Juilliard M.S, M.S, .5, (Conducting)
Kansas M Mus o ¥, Mus, WMMus., M.JusBEd .4, (Music)
¥.A, (Functional
Yusic)
Kansas City M.A, (Music)
Fansas State 1.3, MeSe
(¥fanhattan)
Fansas State oo
(Pittsburgh)
Kent State Feho (Music)
Kentucky Mus, MJws. NM.Mus. M JMus,
Iewis and V. MusEd M.Mus. (Fajors
Clark not indicated)
Long Beach Moh, (Music)
State
Los Angeles M.Mus. M.Mus, M,Mus. M MusEd

Consexrvatory

Los Angeles
State

M., (Musie)

(continued on the

following page)



TABLE IX (continued)

Name of Applied Theory Compo- History Music Other
Institution Music sition & Lit- Tduca-
erature +tion

Touisiana M MusEd M.A. (Music)
State ¥ Mus. (Musie)
Touisville ¥, Mus., M, Mus., M.Mus., M. Mus. M, MusEd

Mac Phail ¥ Mus, M.Mus,

Manhattan ¥M,Mus, M.Mus, M. Mus. M Mus. M. Mus,

Marshall Mo,

Miami T, M.A, (Music

M.Mus. (Majors
not indicated)

Miami (Fla.) IM.Mus. M Mus.
Michigan M, Mus., M.Mus., WM.Mus. MJus, H.A, (Music)
MoA. M,A, M A«.
Michigan St. M.Mus. (Majors
not indicated)
Miduestern M.Mus, ¥ MusEd M.lus. {Th-Comp)
Millikin M, Mus, M MusEd M. Mus. (Th=Conp)
Mills M.A, M.A,
nneapolis M,Mus. M.Mus. (Music)
C. of Music
Minnesota M.A, [ MoA,
Migsissippi K.Mus, M.lus., V. Mus, MMus,
Vississippi M,Mus, M Mus,. M.Mus, M. MusEd ¥.Mus. (Therapy)
Southern

(continued on the following page)
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Name of
Institution

Applied
Music

Theoxry

Compo=
sitvion

History
& Tit-
erature

Music
Tduca-~
tion

Other

Missouri
Montana St. M. Mus,

Whe St. Mary's M. s,

Nazareth
Hebraska M. Mus.,
Nebraska 8t.

New Ingland HMus,

Conservatory

New Jersey St.
(Trenton)
New Mexico M.lus,.

New Mexico
Highlands

New Orleans
Baptist

VMew York 1J.

¥.¥, St. U.
Tchrs (Fredonia)

1\?"9-'-{0 Stﬁ UO
Tchrs (Potsdam)

North Carolina

I"’I e ]VIU- S o

A

MoA, MoA,
I‘i e ]}’:{us @

AT K
3";,.9:.«, Talk

V. Mus,

M.lMus,

I‘X[ ° ]VJU.S °

¥, Mns,

MMus. M,4.

M.Mus.

Mlus.

M Mus,

. MUS,

()

MoS,

MeSe

(tusic)

A
MoRo

M.ho (Music)
(Pedagogy)
(Therapy)
(Opera Dir)
(Ch Music)

¥ Mus,
M.lMus,
M.Mus,
M. Mus,

M.A, (Music)

WM,3.M, (Sactfus)

(continued on the following page)
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TABLE I¥ (eontinued)

Name of Applied Theory Compo- History Music Other
Tasvitution Music sition & Lit- Rduca-
erature tion
N. Car. VWomens M. F.A.
M. Car. College Moho (Music)
{Burham)
N, Texas St., M.Mus. M.Mus., M.Mus. MN.Mus., M.Mus. M.A, (Musie)
M. MusEd

W& Missouri ‘ M.h.
Northwestern M, Mus. M, Mus, MMus. MMus. (Ch Mus)

¥ Mus. (Th=Comp)
Northwestern M.MusEd
State (La.)
Notre Dame M.Mus, MJJus. M Mus,. ¥ MusEd  MMus., (Lit Mus)
Occidental Mok, (Music)
Ohio M. Fo.A, M, Fohe M8 A, M.To'e #.S. (Therapy)
Ohio State A, T (Ch Muas)

(Pedagogy)
(Th=Comp)
Chio Wesleyan M.A. (Music)
Cklahoma MMus.,  M.Mus., M.Mus.
Oregon M Mus, M.A. M.A,. ¥.5, M.Mus. (Th=Comp)
P‘Eel‘rj.uSe

Peabody MMus, M JMus. M.Mus, ¥, Mus., MJMus. (Ch Mus)
Pelm I"Ze-ﬁ,‘le E’ze.ﬁ.e MQA.
Penn State M A, M. A, M. A, VA, ¥4, (Combination)

(continued on the following page)
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Name of Applied Theory Compo- History Music Cther
Institution Music sition & Lit- Educa-
erature tion
Philadelphia M.Mus. M. Mus. (Th=Comp)
Vs Academy
Pittsburgh Fale
Portland ¥, MusEd M.Mus. (Majors
not indicated)
Prairvie View M.A. M.A, M.A.
Princeton Mo Fofie . FoA. (Music)
¥.F.A. (Th=Comp)
Radcliffe Med, (Music)
Redlands M. Mus, M.Mus, M.Mus, M. Mus.
Rochester ¥us. M.A, oA, M.A, FMolo
(Zastman) MMUS.  M.Mus. M, Mus,
Roosevelt M.Mus, M,Mus, M.Mus, M.Mus. ¥ MusEd
(Chicago Mus)
Sacramento St. M.fo
Sam Houston M.4, (Music)
State
San Diego St. Mol
San Francisco M.A, Mol M,a, ledo (Th=Comp)
State
San Francisco M.A, (Sac Mus)
Theo Sem
San Jose St. M.A. Mo.h, VA, M.A., (Th=Comp)

(continued on the following page)
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Name of Applied Theory Compo- History DMusic Cther
Institution Musie sition & Lit- Educa-
erature +ion
Sarah Lawrence VAo (Music)
Shertood M Mus,
Smj.th I‘Toﬂ I"Ioﬂ-w
Southern M.5.%. (Sac Mus)
Baptist Theo
S. Dakota M.Mus, M.Mus, M.Mus,
3. California NM.Mus. M.Mus. M.h. M.4, ¥ Mus. H.Mus. (Conduct)
M.Mus. M.Mus. M.Mus. (Opera)
M.Mus. (Ch Mus)
S. Illinois M.Mus. (Majors
not specified)
Se Methodist M.lMus. M.Mus. M.Mus. Mius. M.us. (Th=Comp)
Southwestern M,5 .M, (Sac Mus)
Paptist Theo
Stenford WA, M.A, M.A8.,
Ste. Louis Inst. H.Mus. WM.Mus. M. MMus. ¥.Mus., V.Mus. (Ch Mus)
¥ s, (Mus Tchg)
Stephen Mol
Austin State
Sul Ross St. M A,
Syracuse ¥.lus, MMus, F.lMus., M.lus.
Tennessee M5,
Texas M Mus, MMus, WM.Mus., M.Mus. M Mos.

(continued on the following page)
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Name of Applied Theory Compo- History Musiec Qther

Institution Music sition & Lit- ZEduca-

erature tion
Texas Chrisbtian M. Mus, M.Mus. M.Mus., WMMus., M.A, (Music)
Texas College ¥eA, (Music)
of A& T
Texas Sou‘them h,oAc I';Io.'g.. E’?ofr‘f.o :‘q°>ﬁa“ I’Iul\i-usEd
Texas Tech M. 4, M.As
Texas Woman's 1,4, Mol M, 4, Meho (Ch Music)

M.Ao (Therapy)
Tulane M.A, (Vusic)
Tulsa M Mus, HM.Mus, M MusEd
Tnion MM ¥.5.M, (Sac Mus)
Ttah ¥, Mus, W Jus, M.Mus., NMMus. MJus. M.A, (Music)
Y3, (Music)
Utah State M3, M.3,
Vandercook ¥, Mushd
Vassar M.A. (Music)
Vermont Y.A. (Music)
Tirginis M.4, (Hist-Th)
Washington M.lus. M.Mus, MJlus. M Mus.
Musical Inst.
Washington Meho M.ho (Music}
State Collage
Weshington Vodo .4, M.A, Fioho HMolo ¥.h. (Coera)
(continued on the following page)
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Wame of Applied Theory Compo- History Music Other

Tanstitution WMusic gition & Iit-  Educa-

erature tion
Washington U.  M,Mus. M4, M, e M.A, (Th=Comp)
HWayne State M, Mus, MJMus. M.4,
Wellesley LA,
West Texas St. MoAo (Music)
West Virginia  ¥.Mus. M, Mus., M.JMus. (Th=Comp)
HWestern Mich. Mode
“lestern Reserve M.A. M.A, A, M.A, M.A. (Ch Music)
Western State M.A, (Music)
(Colorado)
Westminster M.Mus,. MeMus. (Conduct)
Wichita M, Mus. M. MusEd M.Mus. (Th=Comp)
Willamette M, MusBEd
Winthrop Mofo (Music)
Wisconsin M. Mus. M. Mus. M.A. (Music)
Visconsin M.Mus. M.Mus, M.Mus.
Conservatory
Yroming Moo HMofo
Yale ¥V.Mus. M.Mus. M.JMus. M.A,
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I7, COURSE RAEQUIREMINTS FOR TUE MASTER'S DEGREE IN MUSIC

A schoolls curriculum is largely determined by its philosovhy con-
cerning the purposes of education. In most instances, the student is
required to select from the field of music an area of study in which he
must concentrate. Information concerning course requirements if furnished
in Table ZX. Completeness or extent of the informetion provided in the
table is limited only when the programs are not clearly defined in the
college or university catalogs. It should be pointed out that several
schools offering s graduate degree in music do not indicate an avea of

concentration., Tn such cases, the major is imply listed as 'music.®



TABLE X
COURSE REQUIREMENTS FOR THE MASTER'S DEGREES IN MUSIC

e s
== == s e

Institution Degree DMNMajor Appl Th Hist Mus Mus PedﬁProg Res Cond“Elec™Texm Other Total
Miusi Comp¥ Lite Ed#Orgt Ed* Meth® Proj* Hours
S

ATABAMA MMus  AppiMus  8el6  —cece- S — NG 6 ¢=NC 2-6 Adv Ensemble 2l Sem
Histlit 6 6 12 6 ¢=NC 30 Sem
Comp 06 15«18 3=6 2l Sem

AVMERT CAN MMus  Applius 16 8 b 2 ¢=NC 30 Sem
CONSERVATORY Voice 1, b b het ¢=NC L-6 Piano 30 Sem
Theory 8-10 L 12 6 30 Sem

Comp 6 1k L 6 30 Sem

MMusEd MusEd 6 6 6 6 6 30 Sem

AVERTCAN MA, Music Not specified 30 Sem

UNIVERSITY

ARTZONA MA Music Not speeified 30 Sem
Mius Applius Not specified 30 Sem

Comp Not speecified 30 cem

Theoxy Not specified 30 Sem

MasEd Music Ed Not specified 30 Sem

*A description of these headings appears at the end of the Table, page 160.
+May elect 6 additional hours in lieu of thesis.

(continued on the following page)
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TABLE X (continued)

R e e e e e e

Institvtion Degree Major Appl Th Hist Mus Mus Ped Prof Cond Elec Texm Total
Mus  Comp Lit Bd Org Ed Proj Other Hours
ARKANSAS Mius Applus 10 8 8 NG 8 «=NC 3k Sem
Theory Iy 1k L e L 8 e=NC 3l Sem
BAYLOR MA TheLit 25=mmenen 35 10=20 <=HC b5 qbr
MS MusEd ¢-NC Individuel plamming 55 Qbr
MMus AppMus 16-2L 9 1320 «-IiC L5 ot
Conduct 9 9 6 21 «=NC h5 Gbe
Comp 12 9 9 5 b5 Qbr
Th&Lib i 5 26 not specified L5 Qe
BIRMINGHAM- MMus Applius 20 5 3 Ensy 17not spec L5 qte
SQUTHERN
BOB JCNES 1A Applius 8 b 10 L L <=NC 30 Sem
Voice 6 L 10 8 2 «=NC 30 Sem
Saclius h L 10 L ¢=lC 8 Sacred Music 30 Sem
BOSTON MA Comp 18 ) 6 ¢=NC 30 Sem
UNIVERSITY Musicol 16 1l ¢=NC 30 Sem
MusBd @~ = 0 @ eeees Qeees 12 9 «=NC 30 Sem
Chifus 6 12 ¢=NC 12 Church Music 30 Sem

(conbinued on the following page)

et



TABLE X (gontinued)

Institution Degree Major Bppl Th Hist lMus Mus Ped Prof Res Cond FElec Term Qther Total
Mus Comp Iit Ed Org Ed Meth Proj Hours
BOSTON U MMus  Applius 12 2 2 10%¢~NC 32 Sem
(continued) Theory L6 12 9 2 2 1-3 &=NC 32 Sem
Comp L6 12 9 2 2 1=3 «=HNC 32 Sem
Histiit L6 9 12 2 2 1=3 «=NC 32 Sem
Chti(Hist) h=b 6 2 2 i 0-2 «=NC 6 ChMusy 6 Religlit 32 Sem
Chii(Perf) 8-12 6 2 2 b 0=l ¢=NC 6 Religlit 32 Sem
MusEd het  comecbone 12 2 3 2 1-3 ¢=NC 32 Sem
MFA MusTheatre 9 ==NC 12 Operas 9 Related;
2 Theatre Practice 32 Sem
MSM Church M 12-16 L 6 L 7=11 23 Theology 60 Sem
BRANDEIS MEA HistComp Not specified 36 Sem
HistCrit Not specified 36 Sem
BRIGHAM MA Music 23 Major; 15 Minor L5 Qe
YounG
BROWN MA Music 8 courses
BRYN MAWR M4 ThHist Not specified

*Yoice majors mmst elect piano for b credits.

(continued on the following page)
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TABIE X {continued)

Institution Degree Major Appl Th Hist NMus Mus Ped Prof Res Cond Elec Texm Other Total
Mus Comp ILit Ed Org Ed Meth Proj Hours
BUFFALO MA Music 10 20 not specified 30 Sem
BUTLER MMus  Applius 8 L 2 NG 2 8 6 30 Sem
(JORDAN) Theory ) 13 L NC 7 4=NC 30 Sem
Comp 6 1 i 10 ¢=IC 30 Sem
Muslit-1 =12 )=12 15=22 NC e=NC % 30 Sem
MusLit=2 8=12 8 10 NC 6-10 36 Sem
Muskd L 2 11 NC 13 ¢=NG % 30 Sem
Ms MusEd L 8 12 12 ¢=NC 30 Sem
CALIFORNIA MA Music Not specified 20 Sem
(Berkeley)
CALTFORNIA MA Theory Not specified 20;;'Sem
(LosAngeles) Comp Not specified 20 Sem
Musicol Not specified 20*Sem
MusEd Not specified 20" Sem
CARNEGI® MEA Applius 16 10 «=NC 6 LibArts 32 Sem
INSTITUTE Comp 16 10 «=NC 6 LibArts 32 Sem
Musicol 16 10 ¢=NC 6 LibArts 32 Sem
MusEd 12 12 ¢=NC 8 LibArts 32 Sem
*May elect 6 additionel hours in lieu of thesis
+2l, without thesis s
(#e]

(continued on the following page)



TABLE X (continued)

i e pmcrr:

spns
=

e m—

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term COther Tobal
Mus Comp Lit Ed4 Org Ed Meth Proj Hours
CATHOLIC MA Musicol by L 10 2 «=NC 6 Allied field 26 Sem
UNIVERSITY MusEd b L L 6 2 «=NC 6 Allied field 26 Sem
Mivs  Applus 6 by h 6 ¢=NC 6 Allied field 26 Sem
Comp 2 1 L &=NC 6 Allied field 26 Sem
Liturg b L I ¢=NC 8 IitMus; 6 Allied 26 Sem
Mus
CHICAGO VA Cormp 3% o I¥e-NC
HisCrit 3* 2% l*¢=NC
Librarian- Nobt specified
ship
CHICAGO Mifus  Applius 15 6 b 3 L 32 Sem
CONSERVATORY Comp~Th L 12 b L Lo 32 Sem
MusEd 6 6 6 6 6 30 Sem
CLAREMONT MA Applius 10 Not specified 30 Sem
History Individual programs 30 Sem
Comp - Individual programs 30 Sem
MusEd 3 6 9 3=h 9=12"¢=NC 30-3L
CLEVELAND  MWus  Appius 12-16 e W18 2 30 Sem
INSTITUTE Theory 16 e 6 8 30 Sem
Comp 16 NC 1 ¢=NC 30 Sem
Musicol 12 NC 10 8 30 Sem

*Figure pertains to number of courses and not the amount of credit.
*applied Music and Music Fducation electives, including Conducting.

{continued on the following page)

62T



TABLE X {continued)

Institution Degree Major bppl Th Hist Mus Mus Ped Prof Res Cond Elec Teym Other Total

Mus Comp ILit Ed Org Ed Meth Proj Hours

COLLEGE- MMus Applus 10 b 2 12 2 30 Sem

CONSERVATORY Comp i¥ ] 2 1l ¢-NC 30 Sem

(Cincinnati) Musicol h 6 2 &=NC 30 Sem

COLLEGE OF MA MuskEd 2 2<l 6-8 2 10-12 2-h 2l Sem
HOLY NAMES

MMus  AppMus 8 2 2 : 2 8 ¢=liC 2 Ensemble 2l Sem

MusEd 8 2<6 6-8 2  ¢=XNC 2l Sem

COLLEGE OF MA Gen Mus 2 b i, L 6 Cultural Subj 30 Sem

PACIFIC MusEd 2 TR 8 L L CultSubj; L GenZd 30 Sem

IMfus Appiius 8 L8 b 6=10 L 30 Sem

Comp b 8 b 0 L 30 Sem

Musicol b b 8 2 L b Libirts; L CultSubj 30 Sem

PubSchifus L I 10 L L GultSubj; b GenEd 30 Sem

Therapy b 2 17-22 L 2=6 Mus Therapy 30 Sem

COLORADO MMus AppMus 18 NC 5 2 5 outside music. 30 Sem

Comp 20 &=NC 5 oubside music 30 Sem

Chifus 8 ¢=NC 15 Chifus;Tnon-music 30 Sem

MiusEd MusEd 6 10 6 2 b 2 non-music 30"Sen

*May elect 6 additional hours in lieu of thesis.

(continued on the following page)

0T



TABIE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Lit ©IEd Org B4 Meth Proj Hours
COLORADO M4 Music 6 16 Musics 8 Blective 30 Sem
COLLAGE
COLORADO YA Musie Ly Individual programs L5 gbr
STATE Supervision L Individuel programs L5 Qbr
COLUMBLA MA Comp ik 8 8 ¢=NC 30 Sem
Musicol 20 10 &=NC 30 Sen
MusES 8 ¢==NC 2L Music by advisem't 30 Sem
CONNECTICUT MA Music Not specified *
CONSERVATORY MMus  Applins 12 b5 5 NG L=5 3 2 Leng&Dict (Voice) 30 3em
KANSAS CITY Theory 5 12 5 NC k Ly 30 Sem
Comp 5 1 5 NG 6 30 Sem
CONVERSE Mius AppMus Not specified
Comp Not specified
Musicol Not specified
MusEd Not specified

%15 semester hours with thesis, 2l without thesis; student may be required to

without credit.

(continued on the following page)
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TABLE X (continue&}

Institution Degree Major bppl Th | Hist Mus Mus Ped Prof Res's(Ccnd Elec Term Other Total
Mus Comp 1Li% Ed Org Ed Meth Proj Hours
CORNELT, MA Theory Not specified 2 Unibs
Comp Not specified 2 Units
Musicol Not specified 2 Units
COSMOPOLITAN Mius Appius A11 work private study
Comp with instructors; no
specifications given
CURTIS Midus Comp Not specified 30 Sem
DANBURY Ms MusEd 12-15 12 3=6 &=NC 30 Sem
DENVER MA Music 5 25 Major areas 15 min L5 Qtr
MusTd 5 25 Major area; 15 min L5 Qtr
DE PAUL Mius Applus 12 2 b 2 2 2 Acoustics3é IibArts 30 Sem
Theory 10 b 2 2 2 Acousticsyb Iibirts 30 Sem
Comp 1 2 L 2 2 Acoustics;6 LibArts 30 Sem
MusEd b 2 11 3 3 2 2 Acousticss3 LibArts 30 Sem
DE PAUW Mfus  Applius 6 6 8 6 6 Minor 32 Sem
Theory L 8 6 8 6 Minor 32 Sem
Comp 12 6 8 6 Minor 32 Sem
Mus Bd b 6 8 8 6 Minor 32 Sem

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Teimn Other Tobal
Mus Comp ILit ©Ed Org Ed Meth Proj Hours
DRAKE MMus  AppMus 12 6=10 NC b8 L 30 Sem
Comp 6 12 h 8 30 Sem
MdusEd Music Ed 6-8 6-8 7 WC 6 2 3 32 Sem
DUQUESHE MMus AppMus 6 8 8 2 2 6 32 Sem
Theory 6 12 L 2 2 6 32 Sem
Comp 6 16 2 2 6 32 Sem
MMusEd MusicEd 6 L 8 2 2 PsychMus;l0 advm't 32 Sem
uS MusicEd 6 b 8 2 6 2 Psychifuszh advem't 32 Sem
BASTERN M4, AppHus Not specified *
NEW MEXICO Theory Not specified %
Musicol Not specifisd *
MusEd Not specified 3%
BAST TEXAS MA Music L L 6 6 L 6 30 Sem
STATE TCHRS ’
1S Musie l 6 6 b 6 30 Sem

*2)==26 hours with thesis or recital; 30 hours with a project; 36 hours without project or thesis

(continued on the following page)
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TABLE ¥ (continued)

Institution Degree Major fppl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Lit Ed Org Bd Meth Proj Hours
FIsK MA Music : Not specified 30 Sem
FLORIDA Wus ApplMus 12 cocam 12w e=NC 1 LibSci; 6-8 non-mus 31-33
STATE Theory 2 12-1h4 NC 2 : 6 1 LibSci; 8 non-music 31-33
Comp 2 116 NC 6 1 LibSci; 8 non-music 3133
HistIit 2 1L NC 6 1 LibSei; 7 non-music 31
Saclius 6 L 2 5 6 6 Rel; 1 LibSci 30
Therapy 2 6 2 6 1 LibSci; 8 Therapy;
6 Psych or SocStu 31
MMusEd MusicEd 5=6 9-10 NC 2 6 1 LibSci; 6 non-music 30
FORT HAYS MS MugicEd Optional Programs: 1) 30 hours in major field
2) 20 hours in major & 10 hours in minor
3) 20 hours in major & 10 hours in related courses 32 Sem
GEORGE MA ThComp Optional Programs: 1) Major of 22-30 hours (including thesis) with minor
PEABODY Musicol of nobt less than 12 hours h2<L8
Music Ed 2) Major of 2Li=36 hours with minor of 12-2li hours Qbr
Mifus Appius NC Programs not specified
Th=Comp NC other than 12 hours
Musicol NC oubside music L8 qtr
MusEd NC

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist DMus Vus Ped Prof Res Cond Elec Term Other Total
Mus Comp Lit Ed Org Bd Meth Proj Hours
GEORGIA MFA Applius Not specified Lo gtr
Cormp Not specified ho Qbr
Musicol Not specified Lo Qtw
MiusEd Music Td Not specified 50 Qtr
HARDIN= MMus Th=Comp 6 * 6 % 3 30 Sem
SIMMONS Mus Ed L 2 2 % % % 30 Sem
HARTT MMus  Applius 12 6 6 NG 2 b 30 Sem
Theory 6 7 5 NG 8 30 Sem
Corp 6 13 Ne 36 8 30 Sem
Histoxry 6 6 8 NG 3 8 30 Senm
Church M 10 6 b 2 6 2 Conducting 30 Sem
Opera 12 h NC 0 2 30 Sem
MMusEd MusEd ) h 12 NC 3 6 30 Sem
HARVARD MA Music I £ul1l courses
HOUSTON MMus  Applus Individual programs 32 Sem
Theoxry Individual programs 32 Sem
Comp Individual programs 32 Sem
Iit Individual prograns 32 Sem
MusEd Individual programs 32 Sem

*pmount of credit not specified.

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Tern Other Total
Mus Comp ILit Ed Org Bd Meth Proj Hours
HOWARD Mius AppMus 3 1 T 10w 3 3 &=NC 30 Sem
Comp 2 20 6 3 &=NC 31 Sem
HistMus L L 20 3 4&=NC 31 Sem
MusEd MusEd 1k 3 3 «=NC 10 Minor 30 Sem
HUNTER MA History 9-12 3 15-18 30 Sem
Th=Comp 12-15 15-18 30 Sem
IDAHO MA Music Not specified 30 sSem
MS MusEd Not specified 30 Sem
Wius Not specified 30 Sem
MusEd MusEd Not specified 30 Sem
ILLINOIS MMus Appliius Not specified 32 Sem
Th-Comp Not specified 32 Sem
Musicol Not specified 32 Sem
Ms MusEd Not specified 32 Sem
ILLINOIS Mius Applus 10 b 6 8 2 30 Sem
WESLEYAN Theory L N ) 10 6 30 Sem
MfusEd MusEd . 6 6 2 2 8 6 30 Sem

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Temm Other Total
Mus Comp ILit Ed Org Ed Meth Proj Hours
DMACULATE  MMus AppMus 8 1L 2 2 2 2 ==HC 30 Sem
HEART
INDIANA MA Theory 20 &=NC 3 Engg; 12 Mus Minor 35 Sem
Comp 20 ¢=NC 3 Ensy 12 Mus Minor 35 Sem
Musicol 20 ¢=NC 3 Ens3 12 lMus Minor 35 Sem
Mus Bd 20 «=NC 3 Ens; 12 Mus Minor 35 Sem
Mus AppMus 18 &é=NC 3 Ens; 12 Mus Minor 33 Sem
Theory 17 3 3 Emsy 12 Mus Minor 35 Sem
Corp 1ih 6 3 Ensy 12 Mus Minor 35 Sem
Musicol 17 3 3 Enss 12 Mus Minor 35 Sem
ChorCond 12 18 3 Ens 33 Sem
Church M 9 6 3 Enss 15 Church Mus 33 Sem
MMusEd Mus Bd  6-10 14=20 06 3 3 Ens; 612 Mus Minor 35 Sem
MS Therapy 5 3 6 Therapy; 19 Psych 33 Sem
INDIANA MA s Bd al® 12 12 L8 gbr
STATE %,
MS Mus Ed 2L* 12 12 I8 gbr
IOWA MFA Applius Not specified 30 Sem
Comp Not specified 30 Sem
Instrumen~ Not specified 30 Sem
tation

*Not defined specifically as Musie Education courses.

(contimied on the following page)
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TABIE X (conbtinued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total

Mugs Comp Lit B4 Org BEd Meth Proj Hours
T0WA MA Perflit Not specified 30 Sem
(continued) Theory Not specified 30 Sem
Comp Not specified 30 Sem
Musicol Not speciiied BO%Sem
MusEd Not specified 30"Sem
ITHACA MMus  AppMus 1620 cemew - 3=6 2l 32 Sem
Theory L6 16-20 L6 3=6 2=l 32 Sem
LitkHist L=6 L6 16-20 3=6 2<h 32 Sem
MS MusEd 16-22 Musicsy 10-16 Ed 32 Sem

& Tibiris
JUILLIARD  MS ApplMus  10=20 b b8 2=1h 6 Non-music 32 Sem
Comp 1020 b 118 2-1} 6 Non-music 32 Sem
Conduct ly b8 1020 21l 6 Non-music 32 Sem
KANSAS MA Music Not gpecified 30 Sem
Not specified 30 Sem
MMus AppMus Not specified 30 Sem
Comp Not specified 30 Sem
Mugicol Not spscified 30 Sem
MMusEd MusEd Not specified 30 Sem
Functional Not specified 30 Sem
Music

KANSAS CITY MA Music 6 Not specified 30 Sem

sillay elect an additional O hours in lieu of thesis

(continued on the following page)
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TABIE X (continued)

Institubion Degres Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Lit Ed Org Ed Meth Proj Hours
KANSAS STATE MS Applius 12 cocm=foss 12 ¢=NC 32 Sem
(Mavhatten) MusBd =0 eeeee Beme 12 2= 68 30 Sem
KANSAS STATE MS MusEd Individual programs 30 Sem
(Pittsburgh)
KENT STATE MA Music 2 8 23 Major; 15 Minor L8 Sem
KENTUCKY MMus  Appifus 812 e==l2-16-- 4=NC 2 Sem
MusEd L 6 12 2 ¢=NC 2L Sem
Theoxry 6 6 h 8 «=NC 2L Sem
Comp i 6 L &=NC 2l Sem
IEWIS AND Mus Music 6 2l Music 30 Sem
CLARK
MMusEd MusEd 10 20 Music 30 Sem
IONG BEACH MA Music 6 2 10-14 App,Th,&usEd 30 Sem
STATE 8-12 Non-music
LOS ANGELES Mius  AppMus 8 L b b L SurvArts; 6 Academic 30 Sem
CONSERVATORY Comp 12 h L L SurvArtsy 6 Academic 30 Sem
Musicol 6 6 6 L Survirts; 8 Academic 30 Sem
MMusEd MusEd 6 LW L N L 2 Survirtsy L Academic 30 Sem

*May elect 6 additional hours in lieu of thesis.

(continued on the following page)
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TABLE X (conbinued)

Institubion Degree Mgjor fppl Th Hist Mus Mus Ped Prof Res Cond Elec Temm Other Total
Mus Comp ILit BEd Org Ed Meth Proj Hours
10S ANGELES MA Music 2 2 2 L 9 3 6 Outside area 30 Sem
STATE
LOUISTANA MA Music Not specified
STATE
Mius Not specified
MMusEd MusEd Not specified
LOUISVILLE 1MMus AppMus Not specified 30 Sem
Theory Not specified 30 Sem
Comp Not specified 30 Sem
History Not specified 30 Sem
MiusFEd MusEd Not specified 30 Sem
MAC PHATL  MMus  AppMus 12 8% )% 4* 6%hcad Elective '30 Sem
MusEd L 12 6 l L 30 Sem
MANHATTAN  MMus  AppMus 12 NC i i Ensemble 30 Sem
Theory 18-20 6=10 30 Sem
Comp 18-20 6=10 30 Sem
Musicol 2h 6 4-NC _ 30 Sem
MusEd 20 2 2 6 Humanities 30 Sem

*Maximum credit allowed in these subjects.

(continued on the following page)
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TABIE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Tobtal
Mus Comp Liv Ed Org Ed Meth Proj Hours
MARSHALL MA MusEd 6 12 NG 6 2 6 32%3Sem
MIAMI UNIV MA Music 19-21 Major; 9-=11 in 33 Sem
approved subj
Mius Mugic Not specified 30 Sem
MTAMT Mus  AppMus 11 2 L 2 . i 3 b Acoustics/Psych Mus 30 Sem
(Fla.) Mus Ed 6 B 2 8" =x 26 ) Acoustics/Psych Mus 30 Sem
MICHIGAN MA Theory By advisement 2ly Sem
Corp By advisement 2l Sem
MusIit By advisement 2h Sem
Musicol By advisement 2h Sem
MMus Applius 15@ 7 ¢-NC 8 Music minor 30 Sem
Theory 8 o 12 2=l 2=l 30 Sem
Comp 15 7 8 Music minor 30 Sem
MusLit 12 5 5 ¢=NC 8 Music minor 30 Sem
MusEd-1 8 13 2 7 «=NC 30 Sem
MusEd~2 b L 2 10 2 2 2 2 2 30 Sem
MICHIGAN MMus Not specified L5 qtr

STATE

#36 hours without thesis.
+Includes Techniques of Graduate Study and Interpretation of Educational Research.

@Includes departmentel literature and pedagogy.

(continued on the following page)
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TABIE X (continued)

Institubtion Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Iit Ed Org Bd Meth Proj Hours
VIDWESTERN MMus  AppMus 12 6% 12 6 36 Sem
The=Comp 6 12 12 6 36 Sem
MiusEd Music Ed 12 6 12 Minor 30%Sem
MILLIKIN Mfus AppMus 12 0=9 2 3=9 MusMinor; 3-8 l.a. 32 Sem
TheComp L 12 4=NC  3=9 MusMinors 3-8 l.a. 32 Sem
MMusEd Music Ed 6-8 12-1h 3=9 MusMinor; 3-8 l.a. 32 Sem
MILLS MA Comp Individual plamming 27 Sem
HistLit Individual planning 27 Sem
MINNBAPOLIS Mius Music 8 16 6 30 Sem
COLLEGE MUS Music Ed 6 6 6 6 6 Psych lMus 30 Sem
MINNESOTA  MA Theory Not specified L5 gtr
History Not specified L5 Qbr
Musid Not specified L5 Qbr
MISSISSIPPI MiMus AppHus Not specified 30 Sem
Theory Not speecified 30 Sem
Corp Not specified 30 Sem
MusEd Not specified 30 Sem

*May be in Music Education if preferred.
*May elect 6 additional hours in lieu of thesis.

(continued on the following page)
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TABLE ¥ (continued)

Institution Degree Major Lppl Th Hist Mus lMus Ped Prof Res Cond Elec Texm Other Total
Mus Comp Iit Ed Org Ed Meth Proj Hours

MISSISSIPPTI Mifus ApplMus 15 6 12 NC 3 9 hé Gor
SOUTHFRY Theory 6 30 NG 9 L6 qtr
Vs Lit 12 2k NG 6 6 Psychology L8 gbr

Therapy 5 6 NG 6 13 Therapys b Psych L8 Qir

MfusEd Music Zd 6 6 12 N¢ 16 6 L6 obr

MISSQURI MA Hist=Th By advisement 32 Sem
Comp By advisenent 32 Sem

MONTANA MMus  Applius Vot specified b5 Qtr
STATE Corp Not specified L5 atr
MusEd Hot specified L5 Qbr

MOUNT ST. MA Comp 2 10 L 2 ¢=NC 6 Minor 2l Sem
MARY'S Musicol 2 L 10 2 ¢=lC 6 Minor 2L Sem
Mius  AppMus 10 8 2 2 ¢lC 2 Ensy 6 LibArts 30 Sem

AppVoice 12 8 2 2 ¢=NC 2 Opera; b LibArts 30 Sem

Corp L 12 8 2 <=NC L LibArts 30 Sem

MusEd b 8 12 2 é=NC h LibAris 30 Sem

NAZARETH MA Music Not specified 30 Sem
NEBRASKA Mus MusicEd Not specified 30 Sem
Applius 6 memes Qe 15 not specified 30 Sem

{continued on the following page)
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TABLE ¥ (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Temm Other Total
Mus Comp Lit Ed Org Ed Meth Proj Hours

NEBRASKA MA Music 18 12 6 36 Sem

STATE TCHRS

NEW BENGLAND IMdMus Appius 16 16 «-NC 32 Sem

CONSERVATORY AppMusPed 16 X 16 «=NC 32 Sem
Theory 8 16 8 «=NC 32 Sem
Comp 16 16 ¢=NC 32 Sem
Hist Res 16 16 «=NC 32 Sem
Church M 16 b 8 <=NC L Church Music 32 Sem
Opera Dir 16 ¢=NC 16 Opera 32 Sem
Therapy 12 ¢-NC 20 Music Therapy 32 Sem
Mus Ed=1 L 6 3 8 9 30 Sem
Mus Ed-2 I 12 3 3 8 «=NC 30 Sem
Mus Ed-3 16 6 8 «-NC 30 Sem
Mus Bd=k L 12 6 8 ¢=HC 30 Sem

NEW JERSEY MA MusEd 12 6 6 2 6 Minor 32 Sem

ST TCHRS

(Trenton)

NEW MEXICO MA Musicol 16 6 8 Non Mus Minor 30 sem

M¥us  AppMus 8 6 8 L4 6 Non Mus Minor 32 Sem

Cormp 12 b 8 6 30 Sem

NEW MEXTCO MA Music Not specified h8 Qbx

HIGHLANDS

(continued on the following page)
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TABLE X (continued)

Ingtitution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Tobal
Mos Comp Litv Ed Org Ed Meth Proj Hours

W& ORLEANS MSM Sac Mus 2L RelEd; 8 Saciusy 70%Sem

BAPTIST THEO Others not specified

NEW YORK U MA Musicology L full courses Music; 30 Sem

1 full course Elective

NYSTU MS Music 24 3=h  =ea=bbe- 9 9 5 32 Sem

TCHRS COL

(Fredonia)

NYSTU S Music f&d Not specified 32 Sem

TCHRS COL

(Potsdam)

I CAROLINA MA Musicol 18=21 ¢=NC 9=12 Minor 30 Sem
MMus Comp 18-21 9-12 <=NC 30 Sem

N CAROLINA  MFA Composition 2l ¢=NC 12 Minor 36 Sem

WOMENS

N CARCLINA MA Music 1821 Major; 9-12 Min 30 Sem

COLLEGE AT

DURHAM

#3)y hours for graduates of New Orleans Baptist Theological Seminery.

(continued on the following page)
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TABIE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Liv Hd Org Ed NMeth Proj Hours
NORTH TEXAS MA Music 2 3 12 3 6 6 Minor field 32 Sem
STATE
MMus  AppMus 10=12 ceees e 2=l 3=6 3 3 Minor field 32 Sem
Theory 18 3 6 32 Sem
Comp 5 18 3 6 32 Sem
Musicol 3 20 3 6 32 Sem
Music Ed |- Q—— Y- 3 6 6 Minor field 32 Sem
MusEd Music Ed 8 12 ¢-lC 16 not specified 36 Sem
NORTHEAST  MA Music Bd 3 5 5 10 5 L 32 Sem
MISSOURL ST
NORTHWESTERN MMus  Applus 12 ceme2eme ¢=NC 36 Sem
Th=Comp 12 2l NC 36 Sem
HistLib 12 ce==lBame 6 «NC 36 Sem
Church M 12 6 <l 18 Church Music 36 Sem
Music Bd 3% come Qo 12 9 3 36 Sem
NORTHWESTERN MiusEd Music Ed 3 15 6 6 30 Sem

STATE (LA.)

% o ° I3 - L) o Py .
If recital is given as terminal project, 12 hours must be earned in applied music.

(contimued on the following page)
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TABLE X (continued)

Institubtion Degree Major Lppl Th Hisbt Mus Mus Ped Prof Res Cond Flec Term Other Total
Mus Comp Lit FEd Org Ed Meth Proj Hours
NOTRE DAME IfMus  MusLi® Not specified 30" Sem
Theory Not specified 307 Sein
Comp Not specified 30 Sem
Liturg M Not specified 30" Sem
MusEd Music Bd Not specified 30%sem
OCCIDENTAL MA Music ot specified 2130
Sem
OHIO MFA AppMus 16 16 not specified 32 sem
Comp 16 16 not specified 32 Sem
Mus Lib 16 16 not specified 32 Sem
Mus Bd 20 12 not specified 32 3em
MS Therapy 8 12 Therapys 12 Psych 32 Sem
OHIO STATE M4 AppPed Major area 12-18
Th=Comp Minor arsa 9=12
HistLib Related Subj 9-12 L5 Qtz
Church M Research & Thesis
Music Ed 6-10
CHIO MA Musiec Not specified 30 Sem
WESLEYAN

#*35 hours for non-research program with no langusge or thesis requirement.

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Th Hist Mus Mus Ped Prof Res Cond Blec Term Other Total
Mus Comp ILit Ed Org Ed Meth Proj Hours
OKLAHOMA MiMus AppMus 12-15 8 7=10 ¢=NC 30 Sem
Theory 12 commoe B 6 b 30 Sem
Comp 12 covees  J— 6 L 30 Sem
OREGON MA Theovy 30 Maj;10MingSElect L5 Qe
Musicol 30 Maj3lOMingSElect  hS Qtr
MS Music Ed 30 Maj3lOMing5Flect L5 Qir
Mius  Applus Not specified L5 Obr
Th-Comp Not specified LS qte
Music Ed Vot specified Ls Gtr
PEARODY Mus AppMus Not specified 30 Sem
CONSERVATORY Theory Not specified 30 Sem
Comp Not specified 30 Sem
Churc  Church M Not specified 30 Sem
Music Ed Not specified 30 Sem
PENNSYLVANTA MA Theory 12 12 NG 2l Sem
Comp 12 12 4=NC 2l Sem
Musicol 12 12 &=NG 2l Sem

(continued on the following page)
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e
==

-

=

Instibution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Iit Ed Org Ed Meth Proj Hours
PENNSYLVANTA MA Perform Individual planning 30 Sem
STATE Theory Individual planning 30 Sem
CreativelM Individual planning 30 Sem
Music Lib Individual planning 30 Sem
Mus (Comb) Individual planning 30 Sem
PHILADELPHIA MMus  AppMus 18 18 ¢-=NC 36 Sem
MUS ACADEMY Th=Comp 18 18 ¢=NC 36 Sem
PITTSEURGH MA Histlit &~ e 2lyeon 6 30 Sem
PORTLAND MA Music Not specified 30 Sem
MMus Not speeified 30 Sem
MMusBEd Music Ed Not specified 30 Sem
PRATIRIE MA Appius  12-15 2 15-18 Minor cognates 30 Sem
VIEW Theory 6 12-15 ¢=NC 9-12 Minor cognates 30 Sem
Music Bd 6 12-15 ¢=NC 9=12 Minor cognates 30 Sen
PRINCETON  MFA Music Individual planning 1 yr*
History Individual planning 1 yr®
The=Comp Individual planning 1 yr”

*Not specified; dependent upon passing general qualifying examination.

(contimed on the following page)

61T



TABLE X {conbinued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mos Comp Lit ©Ed Org BEd Meth Proj Hours
RADCLIFFE MA Music Not specified 32 Sem
REDLANDS MiMus Appius Not specified 30 Sem
Comp Not specified 30 Sem
HistCrit Not specified 30 Sem
MusEd Not specified 30 Sem
ROGHESTER MA Theory 6 16 8 30 Sem
(BASTMAN) Comp 6 16 8 30 Sem
Mugicol 6 L 12 8 30 Sem
MusEd 8 b 10 8 30 Sem
Mius Applus 10 10 NG 8 2 30 sem
Theoxry NC Individual planning 30 3em
Comp 6 16 NG 8 30 Sem
MusEd 8 L 10 Ne 8 ¢=NC 30 Sem
ROOSEVELT Mus AppMus  8=12 2 20 by advisement 30 Sem
(CHICAGO Theory ly 32-16 3 11 by advisement 30 Sem
MUSICAL) Comp h 12-16 3 11 by advisement 30 Sem
Musicol I 12-16 3 11 by advisement 30 Sem
MMuskEd MusEd T J—— beeme )b 6 6 Non=music 30 Sem
SACRAMENTO  M& Musgic 2=l 12-2h not specified 30 Sem
STATE

(continued on the following page)
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TABLE X (continued)

Institution Degree Major fppl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp ILit Ed Org Ed Meth Proj Hours

SAM HOUSTON MA Music 6 18 in majors 12 in 30 Sem

STATE 1 or 2 minors

SAN DIEGO MA MusEd 3 Not specified 30 Sem

STATE

SAN FRAN-  MA AppMus 7 3 3 3 3 9 2 30 Sem

CISCO STATE Comp=Th 6 6 3 9 6 30 Sem

C Histlit 3 12 3 9 3 30 Sem

[ T-107s N—— . 3 9 30 Sem

SAN FRAN- MA SaclMus 13 50 SacMus; 33 General 96 Qbtr

CISCO THEO

SAN JOSE MA LppMus  6-10 2 2 2 2 2 i 5 NMon-music 30 Sem

STATE Th=Comp 610 2 2 2 2 h 5 Non-music 30 Sem
MusIit 2 6-10 2 2 2 L 5 Non-music 30 Sem
MusEd 2 2 6-10 2 2 i 5 Non-music 30 Sem

SARAH MA Music Individual planning

LAWRENCE

SHERWOOD ~ Mifus  Applius 12 ceeellee- b 30 Sem

MUSIC AppVoice 10 8 Pianoj 12 Hist,Th, 30 Sem

and Languages

(continued on the following page)
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TABLE X (continued)

Institution Degree Mgjor Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Tobal
Mus Comp Lit Ed Org Ed Meth Proj Hours
SMITH Ma Comp 3-6 Not specified 2l Sem
MusIit 3=6 Not specified 2h Sem
SCUTHERN MM SaclMus Not sgpecified 62 Sem
BAPTIST
SOUTH Mfus AppMus 8 ere== Qe 2 L 8 Non-music 30 Sem
DAKOTA Theory 3 15 L, 8=9 Non-music 30 Sem
MusEd=-1 LB 9-10 2 L 8 Non-music 28 Sem
MusEd=2 628 wwewm- Heome 13-18 2 8-12 Non-music 35 Sem
SOUTHERN MA Comp 8 10 ¢=lC 10 LibArts 28 Sem
CALIFORNIA Histlit 6 12 ¢=lC 10 TibArts 28 Sem
MMus Applius 8 9 2 6 «=l1C 1 Ens; L LibArts 30 Sem
AppVoice 10 5 2 5 ¢=NC 1 Ens; 5L.A.32 Opera 30 Sem
Theory b h 15 2 &NC 1 Ensy L L.A.&MusElec 30 Sem
Composition L 12 7 2 ¢=NC 1 Enss h L.A. 30 Sem
Histlit h 15 2 i ¢=NC 1 Ens; L L.A. 30 Sem
Church M L 9 2 34=NC 1 ¥nss; Ly Liog 8 Ch M 30 Sem
Conduct L 7 2 10 ¢=NC 1 Ens; L L.a. 30 Sem
Opera L 5 2 3 «=NC 1lins; 8Qpera; LiTheatre;3LA 30 Sem
MusEd L 7 10 2 2 ¢=NC 1 Ensg b L.A. 30 Sem
SOUTHERN IMus Not specified L8 atr
ILLINCIS
{continued on the following page)
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Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp ILit BEd Org B4 Meth Proj Hours
SOUTHERN MMus  AppMus 10 3 3 9 5 30 Sem
METHODIST Theory 2 8 3 12 5 30 Sem
Comp 2 8 3 2 5 30, .Sem
MusEd 6 3 3 6 8 5 30" Sem
SOUTHWESTERN MSM Perform 10 N 8 NG L 6 RelEd; 5 Chlus®d 37 Sem
BAPTIST THREO Theory L 10 I NG b 6 RelEd; 5 ChlusEd 37 Sem
Musicol ) b 1 NC b 6 RelEd; 5 ChMusEd 37 Sem
MusEd L L 8 NC L 6 RelEd; 11 ChMusEd 37 Sem
STANFORD MA MusRes 6 12 3 15 L L0 Qb
Comp 16 N 3 13 b Lo qbr
MusEd wewQelPue 8 3= L 30 gQbr
ST LOUIS MMus  Applus 1l-16  6-8 6=8" ¢=11C 3l Sem
INSTITUTE MusTchg 10 6 2 6t 6 3L Sem
Theory 6 15 2 6 6 35 Sem
Comp 8-12 20 6 by 3k Sem
ChurchM 8 6 2 5 6 6 Church Music 3h Sem
MusEd 6 B e & 8 2 35 Sem
STEPHEN MA Applius 12 6 12 Minor 30 Sem
AUSTIN STATE
SUL ROSS 8T Ma MusEd 12 6 12 Minor 30 Sem

*May elect six additional hours in lieu of thesis.
*Voice students teke 6 hours in advanced languages.
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Cemp ITit Ed Org Ed Mebth Proj Hours
SYRACUSE MMus AppMus Not specified 30 Sem
Conmp Not specified 30 Sem
Hstlit Not specified 30 Sem
MusEd 10 9 5 6 Minor 30 Sem
TENNESSER s MusEd Individual planning L5 qtr
TEXAS Mius  AppMus 1hL-18 ¢=NG 12=16 Minor 30 Sem
Theory 18 4¢=NG 12 Minor 30 Sem
Comp 18 ¢=NC 12 Minor 30 Sem
Muslit 18 4=lC 12 Minor 30 Sem
Musicol 18 ¢=NGC 12 Minor 30 Sem
MusEd 16-20 ¢=NC 10-1li Minor 30 Sem
TEXAS MA Mugic =000 eweee 15ew 6 9 Non-music 30 Sem
CHRISTIAN
Midus Applus 12 6 6 6 30 Sem
Theory 12 6 6 30 Sem
Musicol 6 12 6 30 Sem
MMusEd MusEd 3 3 12 6 30" Sem
TEXAS COLLEGE N
OF ARTS AND MA Music Not specified 30"%em

INDUSTIRY

*May elect six additional hours in lieu of a thesis.
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TABIE X (continued)

Institution Dsgree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total

Mus Comp Lit Ed Org Ed Mebh Proj Hours
TETAS Ma Appifus 15 15 not specified 30 Sem
SOUTHERN Theory 15 15 not specified 30 Sem
Comp 15 15 not specified 30 Sem
Musicol 15 15 not specified 30 Sem
MMusZd Music Ed 15 15 not specified 30 Sem
TEXAS TECH MA Applius Individual planning 30 Sem
Musid Individual planning 30 Sem

TEXAS MA Applius Individuel planning  2h=36S
WOMAN'S Musicol Individual planning 2368
Therapy Individval planning 2h=363

Churchi Individual plamning  2L=36S

MusicEd Individual planning 2h-368
TULAVE MA Music Not specified 2l Sem
TULSA Midus Applius 8 i b 2 ¢=NC 2 Acoustics 30 Sem
LppVoice 8 6 b 2 2 6 ¢=NC 2 Acoustics 30 Sem
Comp (] L 2 8 2 Acoustics 30 Sem

MusEd  Muskd h 8 by 6 2 L 2 Acoustics 30 Sem

UNION THEQ  MSM Saclus Not specified 60 Sem

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Term Obther Total
Mus Comp Iit Ed Org #d Meth Proj Hours
UTAH MA Music Not specified LS Qtr
us Music Not specified Ls Qe
MMus Applus Not specified L5 Qir
Theory Not specified b5 Qtr
Comp Not specified L5 Qbr
Musicol Not specified L5 gbr
MusEd Not specified h5 Qbr
UTAH STATE MS Applius 6 3 3 3 6 3 Ens; 20 not specified L5 Qtr
MusEd 9 10 6 20 not specified L5 Qbr
VANDERCOOK  MiusEd Music B4 2 L 16 6 L Ensemble 32 Sem
VASSAR MA Music Not specified 30 Sem
VERMONT MA Music Not specified 30 Sem
VIRGINIA MA Music Individual planning 2 Sem
WASHINGTION  MMus Applus Not specified
MUSICAL Comp Not specified
INSTITUTE HMusicol Not specified
MusEd Mot specified

(continued on the following page)
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TABLE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res Cond Elec Teim Other Total
Mos Comp Iit E4 Org Ed Meth Proj Howes
WASHINGION, Ma Music Not specified 30 Sem
STATE COLLEGE Music Ed Not specified 30 Sem
WASHINGTON, MA  AppMus Wot specified L5 otr
UNIV OF Conp Not specified b5 Qtr
Musicol ot specified LS qte
Opera Not specified L5 Qe
MusEQ ot specified LS Qtr
WASHINGTON M4  Comp-Th b ¢=NC 20 not specified 2l Sem
UNLVERSITY Musicol b &NG 20 not specified 2l Sem
Music Ed L ¢=NC 20 not specified 2l Sem
Mius AppMus 8-12 Ly 21 not specified 33 Senm
WAYNE STATE MA Musicol 8 16 music, 8 cognates 32 Sem
Mus AppMus 8-12 B8-12 8-12 8 ¢=NC 32 Sem
Comp 16 L 12 32 Sem
WELLESIEY  MA Music Not specified 2l Sem
WEST THXAS MA Music 6 18 major; 6 Rel Major 30 Sem

STATE

(continued on the following page)
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TABLE X (continued)

Institution Degree Major fppl Th Hist Mus Mus Ped Prof Res Cond Elec Term Other Total
Mus Comp Lit Ed Org Ed Meth Proj Hours
WEST MMus  AppMus 12 3 3 3 5 k 30 Sem
VIRGINIA The=Comp L 16 6 Iy 30, Sem
MusicEd 8 6 3 9 L 30"sem
WESTERN MA Music Ed 10 8 2 10 ==NC 30 Sem
MICHIGAMN
WESTERN MA Theory NG Not specified 30 Sem
RESERVE Comp NG Not specified 30 Sem
Histé&Res NG Not specified 30 Sem
Church M NG Not specified 30 Sem
Music Ed NG Not specified 30 Sem
WESTERN ST MA Music 6 Not specified L5 qbr
{Colorado)
WESTMINSTER MMus  AppOrgan 12 L 10 Iy 30 Sem
Ch Cond h 10 12 L 30 Sem
WICHITA Mius  AppMus 8 8 3 7T L 30 Sem
Th-Comp 8-9 8 3 7 3=k 30 Sem
MMusEd Music Bd 8 8=9 3 7=9 3=k 30-328

"May elect six additional hours in lieu of a thesis, or may give a vecital for no credit.
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TABIE X (continued)

Institution Degree Major Appl Th Hist Mus Mus Ped Prof Res ‘Cond Elec Texm Other Total
Mus Comp ILit Ed Org Bd Meth Proj Hours
WILLAMEITE MMusEd Music Ed comBomee 6 6 7 3 30 Sem
WINTHROP MA Music 3 6 15-21 Majors 6 Minor 30-36S
WISCONSIN  MA Music b L=B Non-musici others
not specified 18-2hs
1ifus Theory L Not specified 18=2L5
History Ly Not specified 18=2hs
WISCONSIK  Mius Applius  10-18 12 2 2 Score Rdgs 3=6 L.A. 30 Sem
CONSERVAT ORY Theory 6 8 L 6 6 Libirts 30 Sem
Corwmp 6 12 6 6 Libarts 30 Sem
WYOMING Ma Music Not specified 30 Sem
Music Ed Not specified 30 Sem
YALE MA History Not specified
Mius AppMus  12-18 8 8 8 b6 Special Studies hO Sen
Theory 2L=26 L 8 L=10 Special Studies LO Sem
Comp 22-26 6 L h<8 Special Studies  LO Sem

(continued on the following page)
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TABLE X (continued)

Applied Musiec includes private instruction in primary and
secondary instruments.

Theory and Composition courses include harmony, amalysis,
counterpoint, composition, arranging, orchestration, and score-reading.

History and Iiterature is considered in the same category as
musicology and includes all courses dealing with the various periods of
music history, whether by class work or individual research,

Music Education courses include generasl music education and
seminars, administration and supervision, class pedagogy, and individual
research. .

Musical Organization courses include such organizations as chorus,
band, orchestra, and college groups. (Ensemble courses arve listed
separately.)

Pedagogy courses include courses dealing with various phases of
studio and class techniques (primarily as it relates to applied musigc,
although a number of institutions offer pedagogy courses in music theory).

Professional Education courses include general education, history,
and philosophy of education, et cetera,

Research Methods includes courses such as “Introduction to Gradu-
ate Study," "Introduetion to Research," and ¥Research Methods.¥

Conducting courses are obvious by name as well as descripition in
all catalogs reviewed.

Flectives include courses not specified in the curriculum as a
requirement and may be taken at the choiee of the student.

Terminal Project includes recitals, compositions, theses, special
projects, et cetera. NC indicates that no credit was specifically
allotted for the complefion of the project and that credit has been
earned in other courses.
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ITTI. TERMINAL PROJECTS

The requirement of a terminal project for the musician has been
a subject of much discussion among administrators. The formal thesis,
involving original research became the usuval requirement of graduate
schools during the early rvart of the twentieth century. It was with
considerable reservation on the part of many college and university
officials that areas other than those lending themselves to research
were admitted to curriculums leading to masterts degrees. While it
seemed logical for a program of study in theory or musicolegy to culminate
with a thesis; questions arose concerning the feasibility of the thesis
requirement for students in other areas of music. Over a period of btime,
there has developed a sufficient degree of flexibility in regard to ter-
minal projects for graduate students in an effort to meet 2 varieby of
demands. Table XI lists the 185 institutions granting mester's degrees
in music with a listing of the terminal projects required in each major

area for each degree.

TABLE XTI

TERMINAL PROJECTS FOR THE MASTER'S DEGREE IN MUSIC

Tnstitution Degree Major Terminal Project
ALABAMA M.Mus, Applied Mus Thesis or Recital
Fist & Lit Thesis; Exam in Score Readings
Lpplied Fxam (classical sonata)
Composition Original composition

(continued on the following page)
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TABIE XI (continued)

Institution Degree Major Terminal Project
AMERICAN ¥M.Mus. Applied Mus Two recitals
CONSERVATCRY Theory No requirement specified
Conposition Original composition
M.MusEd Music Td Thesis
AVERTCAN Mol Music Thesis
UNIVERSITY
ARTZCNA M.A, Music Thesis
M.Mus. Applied Mus Thesis or recital
Theoxry Thesis
Composition Thesis or composition
ARKANSAS M.Mus. Applied Mus Recital plus full program of
chamber music and 2 complete
concerto to be prepared, a
part of which must be per-
formed with an orchestra
{singers prepare operatic cr
oratorio role)
Theory Wo reguirement specified
BAYLOR MohA, Theory & ILitv Thesis
M5, Music Ed No requirement specified
M.Mus. Applied Mus Recital (reportory must include

Theory & Lit
Composition
Conducting

2 complete programs plus 2
concertos or 2 operatic roles)
Thesis
Thesis
No requirement specified

(continued on the following page)
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TABLE XI (continued)

Institution Negree Major Terminal Project
BIRVINQGEAM- Moius, Applied lMus Recital
SOUTHERN
BOB JOWES Mol Applied Mus Recital
Sacred Music Recital or extended composition
ROSTON Moho Composition Original Composition
UNIVERSITY Musicology Thesis
Church Music Thesis
Music &d Thesis
M.F.h, Music Theatre  Operatic Roles
MoMus, Applied Music 2 Recitals or 1 Recital and Thesis
Theory Thesis
Composition Original composition
Hist & Iit Thesis
Ch Mus(Perf) 2 Recitals or 1 Recital and Thesis
Ch wus(Fist) Thesis or Recital and document
Music Ed Candidate must do one of the
followings Thesis, Hecital,
Orchestral trenscription, an
original composition, or compre=
hensive examinations in three
fields.
M8 M, Sacred Musie 2 Recitals
BRANDETS M.FoA, Composition Original Composition
Hist & Crit Thesis
BRIGHAM M, Music Thesis
YOUNG
BROWN M.A. Music Thesis

(continued on the following page)
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TABLE XI (continued)

Institution Degree Major Terminal Project
BRYN MAWR M.A. Music Thesis
(Theory-Hist)
BUFFALD M.A., Music Thesis
BUTLER M.Mus, Applied Music Recital
Music Iit Thesis or Recital (or 6 addi-
tional hours of course work)
Theory Thesis
Composition Original ccmposition
Music Ed Thesis (or 6 additional hours
of course work)
M.S. Music Ed Thesis (or 6 additional hours
of course work)
CALIFCRINTA M.A, Music Thesis (or li additional units
(Berkeley) plus comprehensive exams)
CALIFORNIA M.A. Theory Thesis (or L additional units
(Los Angeles) plus comprehensive exams)
Composition Original compogition (oxr L
additional units plus compre-~
hensive exams)
Musicology Thesis (or L additional units
plus comprehensive exems)
Music Bd Thesis (or L additional units
plus comprehensive exams)
CARNEGIE M.F.A, Applied lus Recital
INSTITUTE Composition Original composition
Musicology Thesis
Music Ed Comprehensive examinations

(continued on the following page)
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TABLE XI (continued)

v

i

o
o

Tnstitution Degree Major Terminal Project
CATHOLIC M.A, Musicology Thesis
UNIVERSITY Music Ed Thesis
M.Mus. Applied Mus Recital
Compositiocn Original composition
Liturgical Mus Thesis, Recital, or original
composition
CHICAGO M.A. Hist & Crit Thesis and exam over standard
repertoire
Composition Original Composition and exam
over standard reperivoire
Music Librar- No requirement specified
ianship
CHICAGO M.Mus. Applied Music Recital
CONSERVATCRY Comp-Theory Criginal composition
Music Ed Thesis
CLARFMONT M4, Applied Music Recitbal
Composition No requirement specified
Music History No requirement specified
Music Ed Thesis, recital, or critique
CLEVELAND M. Mus. Applied Music 2 Recitals (One for faculty
INSTITUTE only and a second for public)
Theory Thesis
Composivion Original composition
Musicoliogy Thesis
COLLEGE- M. Mus., Applied Mus 2 Recitals
CCHSERVATORY Corposition Criginal composition
(Cincinnati) Musicology Thesis

(continued on the following page)
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Institution Degree Major Terminal Froject
COLLEGE OT M.A. Music Ed Thesis
HOLY WAMES
M.Mus. Applied Music Recital and document
Music Ed Thesis
COLIECE OF M.A. General Music  Thesis
THE PACIFIC Music BEd Thesis
M.Mus. Applied Music Recital
Conmposition Original composition
Musicology Thesis
Yusic Therapy  Thesis
Pub Sch Music  Thesis
COLGRADO M. Mus. Applied Music 2 Recitals
Composition Original composition
Church Music Thesis
M. MusEd Music Ed Thesis (or L additionsl hours
of course work)
COLCRADO M.A, Music Thesis
COLLEGE
COLORADO M.A, Mugic Thesis or Creative project
STATE COLLLGE Supervision Thesis
of Music
CCLUMBIA M.A. Composition Original composition
Musicology Thesis
Music &d No requirement specified
CONNECTICUT M.A, Music Thesis (or 9 additional hours

of course work)

(continued on the following page)
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TAPLE XI (continued)

I

Tnstitution Degree Major Terminal Project
CCNSERVATORY M.Mus, Applied Music  Recital
(Kansas City) Theory Thesis
Composition Original composition
CCRVERSE M.Mus Applied Music  Recitel
Composition Original Composition
Music Ed Thesis or Special Project
Musicology Thesis
CCRNELL MoA. Theory Thesis
Composition Thesis
Musicology Thesis
COSMOPOLITAN M, s, Applied Music Recital; in addition instru-
SCHOQL MUSIC mentalists perfoirm a concerto
and vocalists write a wminor
thesis of 3-L,000 words on
vocal pedagocy or similar
field
Composition Original orchestral composition
in large form
CURTIS M. Mus. Composition Original composition
INSTITUTE
DANBURY STATE M.A. Music EHd Thesis
TCHRS COLLEGE
DENVER MA, Music Theegis
Music Ed Thesis
DE PAUL M.Mus, Applied Vusic  Recital
Theoxy Thesis
Composition Original composition
Music Ed Thesis

(continued on the following page)
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TABIZ XI (continued)

Institution Degree Major Terminal Project
DE PAUW M. Mus Applied Mus Recital
Theory Thesis
Composition Original composition
YMusic Ld Thesis
DRAKE M. Mus, Applied Mus -Recital
Composition Original Composition
M.MusEd DMusic Ed Thesis, recital, original
composition or special project
DUQUESNE MoMus, Applied Music Recital
Theory Thesis
Composition Original composition
M.Musid Music Ed Ho requirement specified
oS Music BEd Thesis
BASTERN M4, Applied Music  Candidates may present recital
NEYW VELICO Theory or thesis on 2L-26 hour pro-
VMusicology gram, or special project on
Music LEd 30 hour program, Or no project
Combination on z 36 hour program
BAST TEIAS M.4. Music Comprehensive Exams
STATE TCHES
M.Se Musie Comprehensive Exams
FISK M.A, Music Thesis or original composition
FLORIDA M. Mus. Applied Mus Recital
STATE Theory Thesis
Composition Thesis
Hist & Lit Thesis

(continued on the following page)
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TABLE XTI (continued)

Institution Degree Major Terminal Project
FLORIDA M.Mus, Sacred lMusic Thesis or Recital (or elect
(continued) € additional hours in lieu
‘ of thesis or recital)
Music Therapy  Thesis
M.MusEd  Music Ed Thesis
FORT HAYS Moo Music Ed Thesis, Master's Repovri, or
KANSAS STATE Research Paper
GEORGE FrFABODY M.A. Theory&Conp Thesis (or 6 additional hours)
Musicology Thesis (or & additional hours)
tusic B4 Thesis (or 6 additional houws)
M.Mus. Applied Music No requirement specified
Theory&Gomp No requirement specified
Musicology No requirement specified
Music Ed No requirement specified
GEORGIA M.FoA. Applied Music Recital
Composition Original composition
Musicology No requirement specified
M.lMusEd Music Ed No requirement specified
HARDTH- M.Mus, Theory-Comp Thesis
STMEIONS Music Bd Thesis
HARTT COLLEGE M.Mus Applied Music 2 Recitals (1 recitel and essay

Theory
Composition
Viusic History
Church Musie
Opera

for teachers)
Thesis
Thesis
Thesis
Thesis
Reecital

(continued on the following page)
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Institution Degree Major Terminal Project
HARTT M. MusEd Music Ed Thesis
(continued)
HARVARD M.A. Music Thesis
HOUSTON M.Mus, Applied Music Recital and scholarly paper
Theory Thesis
Composition Criginal composition
Literature Thesis
Music &d Thesis
HOWARD M.Mus, Applied Music Recital
Composition Criginal composition
HistéMusicol Thesis
M.JusEd Music Ed Thesis
HUHTIR M.A., Theory-Comp Original composition
Music History  Thesis
IDAHO M.A. Musilc Thesis
M.S. Music Thesis
M.lus. Not specified Thesis
M.MusEd Music Ed Comprehensive examination
ILLINCIS M Mus,. Applied Vus,.
Theory&Comnp
Vusicology
MeS, Music Ed

(continued on the following page)
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Institution Degree Major Terminal Project
ILLINOIS M.Mus. Applied Music Recital
WESLEYAN Theory Thesis
M.lMusEd Music Ed Thesis
TMMACULATE M.Mus. Applied Music Recital
HEART
TNDTANA M.A. Theoxry Thesis
Composition Thesis
Musicology Thesis
Music Ed Thesis
M.Mus, Applied Music Recital
Theory Thesis
Composition Thesis
Musicology Thesis
Choral Conduct No requirewment specified
Church Music Recital
MMusBd Music Ed Thesis (may be % recital or
practicum)
MoSe Music Therapy  Thesis
TNDTANA M.A, Musiec Ed No requirement specified
STATE TCHRS
M.S, Music Ed No requirement specified
TITHACA M.Mus, Applied Music Recital
Theory Thesis
Lit & Hist Thesis
M.S. Music Hd No requirement specified

{continued on the following page)
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TABIE XTI (continued)

Institution Degree Major Terminal Project
TOWA M.A, Perf & Lit Thesis
Theory Thesis
Composition Thesis
Hist & Musicol Thesis
Music Ed Thesis (or 8 additional hours)
MoFaodio Performance No requirement specified
Composition No requirement specified
Instrumentat ilo reguirement specified
JUILLIARD M.A, Music Wo requivrement specified
KANSAS M.h, Music Thesis
{.Mus, Applied Mus Recital
Composition Original composition and
recital of own compositions
Musicology Thesis
M.Mugld Music Ed Thesis
Functional Mus Thesis and 6 months clinical
training
KAWSAS CITY M.A, Music Thesis
KANSAS STATE M.S, Applied Music  Recital and lMaster's Report
(Manhattan) Music Ed Thesis
KANSAS STATE M.S, Music Ed Thesis
(FPittsburgh)
KENT STATE M.A, Music Thesis

(continued on the following page)
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TABIE XI (continued)

Institution Degree Major Terminal Project
KENTUCKY M.Mos. Applied Mus Regital
Music Ed Thesis
Theory Thesis
Composition Original composition
ILEWIS AND M. Mus, Musie No requirement specified
CLARK
M.MusEd DMusic Ed No requirement specified
LONG BEACH M.A, Music Thesis not required but may be
STATHE elected
I0S ANGELES M. Mus. Applied Mus Recital
CONSERVATORY Composition Original composition
Musicology Thesis
M. MusEd Music Ed Thesis
105 AWGELES M.A, Music Thesis
STATE
ICUISTANA M.A.
STATE
M.Mus. Information not awvailable
M.Muslid
IQUISVILIA M.Mus, Applied Mus No requirement specified
Theory Thesis
Composition Original composition
Music Hist No requirement specified
M.MusEd  Music Thesis

(continned on the following page)
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Institution

Degree

Major

Terminal Project

M. Mus .

Applied Mus
Music Ed

Recital
Thesis

MANHATTAN o Muss . Applied lMus Ho requirement specified
Theoxy No requirement specified
Composition No requirement specified
Musicology Thesis
Music Ed No reguirement specified
MARSHALL M.A. Music Bd Thesis, Recital, or Criginal
Compogition
MIAMI M.A. Music No requirement specified
M.Mus, Musie No reguirement specified
MIAVMI (FIA.) M.Mus. Applied Mus Recital
Music Ed Thesis
MICHIGAN M.A, Theory No reguirement specified
Composition No requirement specified
Music Lid Ho requirement specified
Musicology No requirement specified
M.Mus, Applied Mus Recital
Theory o requirement specified
Composition No requirement specified
Music Lit No requirement specified
Music fd Thesis, Recital, or Compre-
hensive Examinations
YICHETIGAN M.MUS, Yusic Wo requirement specified
STATE

(continued on the following page)
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TABLE XTI (continued)

Institution Degree Major Terminal Project
MIDWESTERN M. Mus, Applied Mus Recital or Thesis
Theory-Comp No requirement specified
M.MusEd Music Ed Thesis (or 6 additional hours
and research paper)
MILLIKAN M. Mos, Applied Mus 2 Recitals
Theoryé&Comp Original composition, including
public performance of work
M.MusEd IMusic Ed No requirement specified
MILLS M.A, Composition Original composition
Hist & Iit Thesis
MINNEAPCLIS MoMus . Music Thesis
COLLEGE MUSIC Music Ed Thesis
MINNESOTA M.A, Music Thesis
MISSISSIPPI M. Mus,. Applied Mus No requirement specified
Theory No requirement specified
Compesition No regquirement specified
Music Ed No reguirement specified
WMISSI3SIPPT MoMus, Applied Mus Recital and Essay
SCUTHFERN Theoxy Essay and Arrangement
Music Lit Thesis
Music Therapy  Thesis
MJlmsEd Musie Ed Thesis
MISSOURT M.A. Composition Original compositicn
Hist&Theory Thesis or Hecital and several

research papers

(continved on the following page)
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TARLE XTI (continued)

Institution Degree Major Terminal Project
MOWTANA ¥ Mus, Applied lus Recital and Frofessional Paper
STATE Composition Frofessional Paper
Music Bd Professional Paper
MOUNT M.A, Composition Original composition
ST, MARYIS Musicology Thesis
M.Mus, Applied Mus Recital
Composition Original composition
Music Ed Thesis
NAZARETE M.4. Music No requirement specified
NEBRASKA M.lMus, Applied Mus Recital
Music Ed Thesis
NEBRASKA M.A, Music Thesis
STATE TCHRS
NEW ENGLAND M.lus. Applied Mus Recital
CONSERVATCRY App Mus Ped Recital
Theoxry Comprehensive Zxaminations
Gomposition Original Composition and
Comprehensive Hxaminations
Hist Res Thesgis
Church Mus Recital
Opera Dir Revision and presentation of
operatic work
Mus Therapy 700 hours in hospital practice
Mousic Ed Thesis, Recital, or Original
composition
NEW JERSEY Moh o Music &d Thesis, Recital, Criginal

8T (Trenton)

Composition, or Clonducting
a complete performance

(continued on the following page)
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TABIE XI (continued)

Institution Degree Major Terminal Project
NEW MEXTCO M4, Musicology Thesis
M.Mus, Applied Mus Recital

Composition Thesis
NBW MEXICO M.A. Music Thesis
EIGHTANDS
WEW CRLEANS M.S.M. Sacred Mus No requirement specified
BAPTIST THEQC
NEW YORK M.A, Musicology Thesis
UNIVERSITY
NEW YORK ST U
TCHRS COLLEGH M.S, Music Ed No requirement specified
(Fredonia)
WEW YORK ST U
TCHRS COLLECE Moo Music Ed No requirement specified
(Potsdan)
WORTH CAROLINA  M.A4. Musicology Thesis

M.Hus. Composition Original composition

HWORTH CARCLINA M, F.A. Compogition Original composition
WOMENS COLLECE
NCRTH CARCLINA  M.A. Music Ed Thesis

COLIEGE (Turham)

(continued on the following page)
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TABLE XI (continued)

Tnstitubion Degree Major Terminal Project
NORTH TEXAS M.A, Music Thesis
STATE
M.lus, Applied Mus Recital and Thesis
Theory Thesis
Composition Original Composition
Musicology Thesis
Music Ed Thesis
M.MusEd IMusic Ed No requirement specified
HORTHEAST Meh, Music BEd Thesis
MISSOURI ST
HORTHUESTERN M.Mos, Applied Mus Reeital
Theory2:Comp Original Composgition
Music Hist&lit Comprehensive fxaminations
Church Mus Demonstration of ability in
service playing and improvisa-
tion
Music Ed Thesis, Recital, or three
additional hours credit
NCRTHIESTERN M.MusEd DMusic Ed Thesis (may be exempt if two
STATE (TA,) courses in which investigated
reports are required are taken)
NOTRE DAME, M.Mus, MusIit(App) Recital
Theory Thesis (or 5 additional hours)
Composition Thesis {or 5 additional hours)
Iiturg Mus Thesis (or 5 additional hours)
M.MusEd Music Bd Thesis (or 5 additional hours)
CCCIDENTAL M.A. Music Thesis

(continued on the Ffollowing page)
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Institution Degree Major Terminal Froject
CEIO M.F.A, Applied Mus Recital
Composition Original composition
Music Iitb Thesis
Music Zd Thesis or Recital
M.S, Mus Therapy No requirement specified
OHIO STATE M.A. App Mus Ped Comprehensive Examinations
Theory-Comp Comprehensive Examinations
Hist & Iit Comprehensive Examinations
Church Mus Comprehensive Examinations
Music Bd Comprehensive Bxeminations
QHIC M.A. Music No requirement specified
WESTEYAN
CKTAFOMA M.Mus, Applied Mus Recital
Theory Thesis
Composition Original Compositbion
OREGON M.A. Theory Conprehensive Framinations
Musicology Comprehensive xaminations
M8, Music Ed Comprehensive Examinations
M.Mus. Applied Mus Recital
Theory&Comp Original Composition
Music Ed No requirement specified
PEABODY M. Mus, Applied Mus No requirement specified

Theoxry
Composition
Church Mus
Music Bd

Thesis
Original Composition
Thesis
Thesis

(continued on the following page)



180

TABLEZ XI (continued)

Institution Degree Major Terminal Project
PENNSYLVANIA MoA, Theoxry Thesis
Composition Thesis
Musicology Thegis
PENNSYLVANIA M.A. Ferformance No requirement specified
STATE Creative lus o regquirement specified
Theory No requirement specified
Music Lit No requirement specified
Combination No requirement specified
PHILADELPHIA M.Mus, Applied Mus Recital
MUSTCAL ACAD Theory=Comp Thesis
FPITTSBURGH YA, Hist & Lit Thesis
PORTIAND M.A. Music Thesis
MoMus o Music Thesis, Recital, or original
composition
M.MusEd IMusic Ed Thesis
PRATIRTE VIEW M.A. Applied Mus 2 Recitals
Theory Thesis
Mugic Ed Thesis
PRINCETCH M.F.A, Music No requirement specified
Music Hist No requirement specified
Theory&Comp No requirement specified
RADCLIFFE M.h. Music No requirement specified

(continued on the following page)
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TABIE ¥I (continued)

Tnstitution Degree Major Terminsl Project
REDIANDS MoMus. Applied Mus 2 Recitals
Composition Thesis
Hist&Crit Res  Thesis
Music Ed Thesis
ROCHESTER M.A. Theory Thesis
(EASTHMAN) Composition Original Composition
Vusicology Thesis
Music Bd Thesis
M.Mus, Mus Tit(App) Recital and Essay
Theory Original Composition
Composition Original Compositvion
usic Bd Comprehensive Examination
ROOSEVELT Molus, Applied Mus Recital
(CHICAGO MUS=- Theory Thesis
TICAL COLLEGRE) Composition Original Composition
Mugicology Thesis
M.Mushd Music Bd Thesis and Recital (or some
sort of public performance)
SACRAMENTC M.A . Music Ed Thesis
STATHE
SAM HOUSTOW M.A. Musie Thesis
STATE
SAN DIEG M.A, Music Ed Thesis
STATE
SAN FRANCISCO M.A. Performance Recital
STATE Comp=Theory Original Cowmposition
Hist & Lit Thesis

Music Fd

No reguirement specified

{continued on the following page)
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TABLE XTI (continued)

Institution Degree Major Terminal Froject
SAN PFRANCISCC M.A, Sacred Mus No requirement specified
THEC SEMTARY
SAN JCSE M.A. Performance Recital
STATE Theory-Comp Thesis
Music Lit Thesis
Music Ed Thesis
SARAH M.A. Musiec No requirement specified
LAWRENCE
SHERWOOD MUSIC M.Mus Applied Mus Recital (in addition voice
SCHOOL majors must perform an avia
with orchestra)
SMITH M.A., Composition Thesis
Music Lit Thesis
SOUTHERN M.S .M. Sacred Music Recital
PAPTIST THEC
SOUTH DAKQTA M.Mus. Applied Mus Recital
Theory Thesis
Music Ed No requirement specified
SCUTHERN Y.A. Composition Thesis
CALIFORNIA Hist & Iit Thesis
M. Mus. Apnlied Mus Recital
Theory Thesis
Composition Original Composition & Reeital
Hist & 1it Thesis
Church Mus No requirement specified

(continued on the following page)
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TABLE XI (continued)

Institution Degree Major Terminal Project
SOUTHZIRN CALIF. M.Mus, Conducting Performance
(continued) Opera No requirement speeified
Music ¥d Thesis
SOUTHEEN M.Mus. Music Thesis
ILLTNOIS
SOUTHERY M.Mus. Applied Mus Reecital and Thesis
METHODIST Theory&/orComp Thesis or Composition
Music Ed One of the followings
1) Major Thesis
2) Recital & Minor Thesis
3) Field Project and Report
and Minor Thesis
L) Original composition and
Minor Thesis
5) 6 additional hours
SOUTHHESTERN M.S.M, Performance Recital
BAPTIST THEO Theory Thesis
Musicology Thesis
Music Ed Thesis
STANFORD M.h. Musical Res Thesis
Composition Original Cowposition
Music Bd Thesis
ST. ICQUIS M.Mus. Applied Mus Recital
TNSTITUTE Theory Thesis
Composition Original Composition
Church Mus Thesis
Mus Teaching Thesis
Music Bd Thesis
STHPHEN AUSTIN M.A. Applied Mus Thesis

STATE

(continued on the following page)
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TABLE XI (continued)

Institution Degree Ma jor Terminal Project
SUL ROSS M.A. Music Ed Thesis
STATE
SYRACUSE M. Mus . Applied Recital
Composition Recital
HFist & Lit Thesis
Music BEd Thesis
TENNESSER M.S. Music Ed Thesis
TEYAS M.Mus. Applied Mus Thesis
Theory Thesis
Composition Original Composition
Music Lit Thesis
Musicology Thesis
Music Ed Thesis
TEYAS M.A. Music Thesis
CHRISTIAN
M.Mus. Applied Mus Recital
Theory Thesis
Musicology Thesis
M.MusEd  Music Ed Thesis (or 6 additional hours)
TE¥AS COLLEGE M.A. Musie Thesis
ARTS & TiiD
TEXAS SOUTHERN M.A. Applied Mus Recital
Theory Thesis
Composition Recital
Musicology Thesis
M.MusEd Music Ed Thesis and Recital

(continued on the following page)
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Institution Degree Major Terminal Project
TEXAS TECH M.A, Applied Mus No requirement specified
Music Ed No regquirement specified
TEYAS WOMAN'S  M.A. Mus Lit(App)  Recital
UNIVERSITY Musicology No reguirement specified
Yusic Therapy No requirement specified
Church Music Reecital
Music Ed No reguirement specified
TULANE M.A. lMusic Thesis
TULSA M.Mus, Applied Mus 2 Recitals
Composition Thesis
M. MusEd IMusic Ed Thesis
UNION TEEQ M.8.M, Sacred Mus Thesis, Recitel, or Composition
UTAH M.A, Music Thesis
M8 YMusic Thesis
M.Mus, Applied Mus No requirement specified
Theory No requirement specified
Composition No requirement specified
Musicology No requirvement specified
Yusic Ed No requirement specified
UTAH STATH .3, Applied Mus Recital or Thesis
Music Ed Recital or Thesis
VANDERCOOK M.MusEd Music Ed No requirement speciiied
VASSAR Ma.h. Music Thesis

(continued on the following page)
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TABLE T (continued)

Institution Degree Major Terminal Project
VERVCHT M.A. Music Thesis
VIRGINTA M.A, Music Thesis or Composition
TASHINGTON M, Mus Applied Mus Recital
MUS INST Composition Original Composition

Musicology Thesis

Music Ed Project and Thesis
HASHINGTON MoA, Music Thesis
ST C, OF Music &d Thesis
WRSHINGTON M.A., Applied Mus Reecital

Composition Thesis

Musicology Thesis

Opera No requirement speciiied

Music Ed Thesis
WAS HINGTON M.A. Compé&Theory Thesis
UNIVERSITY Musicol&Hist Thesis

Music Thesis

M.Mus, Applied Mus Recital
TWAYNE STATE M.h, Musicology Thesis
M.lus, Applied Mus Recital

Composition Criginal Composition
TELLEILEY M.A. Music Ho regquirement specified
WHET TEXAS M.A. Music Thesis

STATE

(continued on the following page)
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TABIE ¥I (continued)

Institution Degree Major Texrminal Project
WEST M.Mus Applied lMus Recital
VIRGINIA Theory-Comp Thesis or Composition
Music Ed Thesis
WESTHERY M.A. Music Ed Thesis
MICEIGAN
WESTERN M.A. Theory Thesis or Comnprehensive Fxams
RESERVE Composition Thesis or Comprehensive Ixams
Histéhes Thesis or Comprehensive Lxams
Church VMus Thesis or Comprehensive Ixams
Music Ed Thesis or Comprehensive Exeoms
WESTERN STATE M.A, Music Thesis
COLLEGE(COLO)
WESTVINSTER M. Mus, Applied Mus No requirement specified
Chroal Conduct o requirement specified
WICHITA M.Mus. Applied Mus Recital
Theory-Comp Thesis
M.MusEd  Music Ed Thesis
WILLANMETTE M.MusEd Music Ed Thesis
WINTHRCOP M.A. Music Thesis
WISCONSIN M. Mus, Applied Mus Recital
CONSERVATORY Theory Thesis
Composition Criginal Composition

(eontinued on the following page)
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TABLE XI (continued)

Institution Degree Major Terminal Project
WISCONSIN M.A. Music Thesis
M.Mus. Thecry Thesis, Recital, Composition,
or Orchestration
History Thesis, Recital, Composition,
or Crchestration
WYCMING M.A. Applied Mus No requirement specified
Music Ed No requirement specified
YALE MoA. History No requirement specified
M.Mus, Applied Mus Recital and Special Paper

Theory
Composition

No requirement specified
No requirement specified




CHAPTER VIX

ANALYSIS AND INTERFRETATION OF DATA

On the assumption that a music school or division actbs in accords
ance with its beliefs, one way of appraising its philosophy is to observe
its actions in desigrabing and administrabting degree programs, its poli-
cies in selecting and admitbing sbudenbs, and its practices regarding
the various curriculums in the field of music. This chapter attempts
to analyze and inberpret the currvent masterts degree in music from the
date presented in chapbers V and VI.

I, PATTER

NS OF ATMINISTRATION

Of the 185 American institutions offering graduate degrees in
music, eighbty-four are under public control and are btax-supported,
either through city, sbabe, or federal govermment. The remeining 101
ingbtitutions ave under private control, While the majority of institu-
tions under private control were originally founded by church or denomi-
natbional grants, few have maintained rigld relationships with their
origins. Many schools have changed their structures and philosophies
to such an extent that virbtually no traces of church control remain.

A notable exception im this latter development however, is the theo-
logical seminary which often exists according to the original founders®
ideas, bub as a college within the wiversity sbructure.

The administration of graduate degrees in music for the most

part, is the responsibility of the graduate school., Of the 100
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institutions granting the Master of Arts degree in musie, ninety-two
administer the programs through the graduate school while only eight
administer programs through schools of music, fine arts, arts and
seiences, theology, and professionzl educabion.

There are elighby-six insbitutions which confer the Master of
Music degree. OF this group, eleven are independent conservatories of
music, which have no affiliation with a college or university. Of the
remaining seventy-Tfive institutions, fority-five place the administration
of the degree in the graduate school, and thirty institutions administer
the degree through schools or departments of music.

There are thirty institutions which confer the Masbter of Music
Bducation degree. Of this group, the graduate school administers prog-
rams in twenty-one institutions, and schools of music or schools of
fine arts aduminisber pﬁ’ograms in the remaining nine institubions,

The Master of Fine Arts degree with a major in music is offered
in eight American institutions., The degree is administered by the gradu-
ate school in five institutions and by the school of music in three
ingbitutions,

Twenty institutions confer the Master of Science degrees in music.
0f this number, the adminigtration of the degree is in the graduate school
in eighteen institutions and in the music school in two institutions.

The five insbibubions conferring the Master of Sacred Music degree
are schools of theology.

It is significant that the majority of programs leading to the

master's degree in music ave under the adminisbtration of the graduate
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school. Interpreted, this means that framework and administrative cone
trol of approximabtely three-fourths of the degrees in music lie with
commissions outside the field of music. However, iwplementation of the
various programs inevibably rests with the music schools or depar‘i:.men‘ts;
In such cases, the graduate schools act as the nominal heads, and the
music schools actually conbrol the degrees.

With one exception, all of the 185 institutions offering master's
degrees in music use conventional calendar terms, either the semester
plan or the quarter plan. The Wisconsin Conservatory employs four nine-
week terms during the academic school year. The majority of the insti-
tutions surveyed employ the semester plan which normally consists of
gixteen to eighteen weeks. Twenby-nine institutions use the quarter
plan which consists of eleven or bwelve weeks. Most of the institutions
offer summer work in terms of six to eight weeltsy a few institutions
offer two summer terms of gix weeks or less.

Of the total hours required for the master's degree, all schools
require the major part of a student's course work be taken in regularly
scheduled classes on the campus of the school conferring the degree.
Some schools allow a limited amount of credit to be earned in extension
courses, and the majority of schools will accept credits earned at other
institutions providing the courses were abt the appropriate level in an
accredited school. Thirteen institutions allow no transfer credit, and
fifty-seven give no indication as to whether or not transfer credit is
permitted, Indiana University will not allow transfer ‘credit normally,

bub in the case of its own graduates, a limited amount of credit may be
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mey be earned at another institubion. Ib is nobed that, when more than
one school offers graduate degrees within a universiby, regulations
concerning transfer credit ave often different.

Most schools will accepb up to one-fifth of the tobtal hours
required from another instibtubion. A few schools allow as much as one-
third of the course work from another institution. Eleven schools require
that all work for the master's degree be taken in residence and make mo
provision for extension or transfer work. Fifty-six institubions give
no indication as to whether or not they accept transfer credits.

One academic year (uswally thirty-two to thirty-six weeks),
devoted exclusively to study, is normelly the minimum time necessary
for completing the studies prescribed for the master's degree in musie.
There is considersble variance in the amount of ecredit required for the
degree, but no school will confer the degree in less than one year of
full-time study or its equivalent in part-time and/or summer work.
Twelve schools ghbate bhat the degree will mot be conferred in less than
two years of graduabe study.

Of the 185 ingtitubions offering graduate degrees in musie, 120
set & time limdt in which 21l requivements for the degree must be com-
pleted while sixby-five institutions give no indication of a time limitb,
One instibtubion requires the degree o be completed within three years
of the initial enrollments five insbtitubions allow four years; forty
ingtitubions allow five years; fifty-one instibubtions allow six yearss
twelve institubtions allow seven years; seven institutions allow eight

years; and nine insbitublons allow nine years. Two institutions do not
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specify an over-all time limit, but require that the terminal project

be completed within two years after completion of course work. One
institution did not specify any time limit, bub sbated that a student
had to meet the requirements in force at the time of his graduation.
While one institution has a five-ysar limit, it is stabted that all
requirensnts must be met within two years afier %admission to candidacy.®

A large number of students conduct their graduate studies par-
tilally or exclusively during the suwmer sessions. In three institutions,
it was stated that, while all work should be completed within a speci-
fied time limit, additional time might be allobied if the courses are
baken in swmmers only.

At the University of Oklahoma, graduate work taken more than five
years before graduation bears only half credit unless validated by an
examination., Further, the work teken over ten years before graduation
will not apply unless validated by an exemination, end even then will
geryy only half credit. Other institutions indicated similar regula-
tions concerning the use of credits outside the specified time limits
for completing the degres.

The question concerning foreign langnage proficiency as a require-
ment for the master's degree in music has never been resolved. There
is no uniform requirement, even in areas where foreign language profi-
eiency appears to be most useful., OF 183 programs of study in various
areas of music leading to the Masber of Arts degree, proficiency in one
language is required in forty-six programs, proficiency in two foreign

languages is requived in eight programs, and proficiency in three
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foreign languages is required in two programs. In 127 degree programs,
there is no foreign language requirement specified,.

Of the twenby programs of study in various areas of music leading
to the Master of Fine Arts degree, proficiency in two foreign languages
is required in two programs. The remaining eighteen programs do not
specify a requirement.

Of the 290 programs of study in various sreas of music leading
to the Master of Music degree, proficiency in one foreign language is
required in thirty-five programs, and proficiency in two foreign lene
guages is required in two programs. No requirement is specified in the
remaining 252 prograus.

There is no foreign language requifement in the thirty programs
leading to the Master of Musie Education degree nor in the five programs
leading to the Master of Sacred Music degree. Of the twenty-five pro-
gramg leading to the Master of Science degree, only one regquires profi-
ciency in one foreign language.

Approximately forty per cent of the programs leading to the
master's degree in the hisbtory and literature of music (or musicology)
require a proficiency in one foreign languages less than eight per cent
of the programs require two languages, and less than two per cent of
the programs reguire three languages. The percentvage of programs requir-
ing foreign language proficiency is slightly higher in the Master of Arts
degree than in the Master of Music degree. UWhile there are other aveas
which require a foreign lenguage proficiency, bhe percenbage is slight

as compared with the history and literature requirement.
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The following statement regarding the foreign language require-
ment is taken from the Princeton University bullebin:

Por graduate work in music 2 reading knowledge of Gexman and

French is indispensable. Preference will be given to applicants

for admission who are well qualified in these respects. The student
is expected to have an adequate reading knowledge of either French
or German on entrance, and to present himself for examination in the
other language before the end of his first year. Entering students
should, if necessary, begin to prepare themselves for the exawmination
in German in the months preceding their {first term of graduate study.
Students may also Ee advised to develop some facility in reading
ITtalian and Latin,

Most inmstitutions requiring foreign language prficiency allow the
student to enroll in course work before taking the language examination(s).
Generally, it is not part of the admissions procedure, and in most schools,
the examinations ave scheduled during the first semester of enrollment.

To qualify for a master's degree, the student must meet certain
grade-point requirements, Most institutions require the student to
obtain a 3.0 average (§_ average) in all work undertaken for the master's
degree. In determining this average, the following grade-point system
is useds 4, four points; B, three points; C, two points; D, ome point;
and ¥, no points. It should be noted that some schools use a different
scale: A, three poimbs; B, two points; C, one point; and D and F, no
points, In the case of the latter, an over-all average of 2.0 would be
required instead of the 3.0.

There is considersble difference of opinion concerning C grades.

I% is known that thirty-eight institutions allow graduate credit for

courses completed with grades of §, and one institutions is known %o

Lprinceton University Bulletin, 1958-59, p. 125.
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accept a grade of D as passing for graduate work. Of the total number
of institutions surveyed, sixty-nine do not indicate grade requirements,
Fifty-one institutions sbtate that a student must maintain a B average,
but do not indicate whether grades of C are considered as passing.
Theoretically, it would be possible for a student to maintein a B aver-
age by offsebtting C grades with an equal number of A grades.

Only twenty-nine institutions clearly sbate that grades lower
than B or B- are not acceptable for graduate credit. Five schools indi-
cate that C grades are considering passing; however, no grade lower than
B is accepteble in the student's major area. One school states that a
student must maintain a B average, although one-half of the credit may
be with C grades. While most schools indicate a requirement of a B
average, one school requires a grade average of B+, and another requires
a grade average of G+,

Most schools which allow graduate credit for C grades will not
accept more than six credits with grades lower than B-. Some schools
permit no more than two courses with grades of C before dismissal, while
others have regulations to the effect that dismissal will be effected
for students who fail to achieve a suitaeble academic standard.

Admission H0 candidacy for a degree is normally an acht sepavate
from admission to graduate study. Approsimately one-half of the schools
indicabe that a student must successfully complete a stipulated number
of credit hours, proving that he is fully qualified for graduate sbudy,
before he can be admitted to degree cendidacy. In addition to complebing

a prescribed number of credit hours, some schools require the passing of



197

placement examinations, foreign language exeminations, and the completion
of all prerequisites. WNinebty-nine of the 185 institutions do not specify
whether there is any distinction between admission to graduate study and

admission to candidacy for the master's degree.
II. ACCRETLTATION

Practically all of the institutions offering prgrams leading to
the master's degree in music have aligned themselves with the regional
accrediting associations. These associations include the New England

Association of Colleges and Secondary Schools, The Middle Stabes Asso-

ciation of Colleges and Secondary Schools, the Southern Association of

Colleges and Secondary Schools, the North Central Association of Colleges

and Secondary Schools, the Northwest Association of Secondary and Higher

Schools, and the Western College Association. Of the 185 institutions

offering graduate programs in music, 16l institutions are mewbers of
the appropriate regional association for accreditation. 4 few institu-
tions are members of accredibing bodies other than or in addition to the
regional association., Only eleven of the institubions have not aligned
themselves with regional associations,

The National Associstion of Schools of Music is bthe accrediting

association for music in higher education. OFf the 185 institutions
surveyed, 101 are accredited by this associabtion. Currently, the asso-
clation is in the process of reevaluabing its member institutions through
self-survey reports and visitations. A list of approved degree programs
which have been rated as accepbable in guality in the various institu-

tions is published annwally. It is significant that a few of the pioneer
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schools in graduate education and other insbitutions of considerable

renown have not become members of the Nabional Association of Schools of

Music. Among these are such schools as the University of California at
Berkeley, the University of California at lLos Angeles, Columbia University,
New York University, Princeton University, Harvard University, and the

University of Pemsylvenia.
IIT, PATTERNS OF AIMISSION

As a general rule, applications for admission are processed by
a director of admissions who answers diveetly all communications up o
the point of acceptance, at which time a graduate board takes action
on the application. In the majority of schools, the director of adwis-
gions is from outside the area of music. (It was observed earlier thab
epproximately three-fourths of the degrees conferred in music are granbed
through the graduate school.) In music schools, the director of admis-
sions and the registrar are often the same person., In some of the smaller
schools, there is no graduabe board as suchy, and the director of admis-
sions is sometimes responsible for admitting students to graduate programs.
As part of the admission procedure, the prospective sbudent is
regponsible for requesting btranscripts of his undergraduste record ab
other schools be sent to the director of admissions. Some schools
require letters of recommendation relating to the student’s ability
and potential., A few schools recquest the applicant to schedule an
appointment for an interview with the department of his inbended con-

gentration, Most schools state that applied music mejors must appear
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for an audition; in the case of extreme disbtance, the student may submit
a bape recording of his performence. A few schools require applied music
auditions of all spplicants regardless of the proposed major.

There is considerable difference of opinion concerning the mini-
mum undergraduate grade-point index required of entering graduate students.
In general, it would appear that most schools expect the sgpplicant to have
earned a B average in his undergraduate program. Some schools accept a
B average in the junior and senior years. Inberpreted, this means that
latitude is given to the student who might not have applied himself dur-
ing his first two years in college, or that the student might not have
assumed responsibility until he had had an opportunity to acquire prac-
tical experience in musie. All schools reserve the right to accept ox
reject a student on the basis of his lack of academic achievement.

An vndergraduate student, who ab the beginning of a final semester
reguires less then a full-time program for graduation and who has a high
academic record, is sometimes permitted to enroll in courses which carry
graduate eredit, Usually, the student must petition the graduate board
for graduate credit in such courses. OCredit is normally granted provided
the sbudent receives an acceptable grade in such courses and provided all
work for the bachelor's degree is cowpleted by the end of the semester
in which double enrollment is made.

Admission to graduate study usually means that a student has been
accepted on a degree program in which he is allowed an average of five
or six years for the completion of all requivements. 4 noteble exception

is found abt Princeton University, where admission is granted for not more
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than one academic year at a times an application for readmission is
necesary for each subsequent ysar.

The problems related to the selection of gtudents for graduate
study are similer o those encounitered by schools in freshman admission
procedures. The main differences are: criteria used in selection must
be structured for a higher level of achievement; difficulties in obtain-
ing dependable information from these criteria; and compensation of wide
ranges of ability due to previous specialization.

In general, graduate programs are designed for those sbtbudents
who have high intelligence and good performance ability. Students should
have intensive and exbtensive undergraduate preparation which will give
them an adequate foundation for study in their area of concentration,
They should be sble to reason and think logically, and they should
possess eerbain personal characteristics such as persistence and ability
o study with a2 nininum of supervision.

There has been less research on tests for graduate students than
on btests abt any other educational level. ILess than twenby per cent of
the institutions offering mester!s degrees in music require the Graduate
Rec@fﬁ Examination (or any similar examination, such as the Miller
Analogies Test) to be baken as part of the admissions procedure. Mosbt
institubions tend to accepb applicants who have had the requisite under-
graduate record and to defer careful evaluation of each student until
he has begun his graduste study.

Less than one-~third of the institubtions offering graduate degrees

in music require enbering studenits to take placement examinations in
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the theory of music and in the history and literature of music, If
these examinations are given, it is the genera; practice that they do
not form a basis for admission, but rather they form a basis for estab-
lishing prerequisite work. In addition to placement examinations in
theory and history, a few schools administer examinations in conducting,

orchestration, and piano,
IV, AREAS OF CONCENIRATION

Master's degrees are available in eleven areas within the field
of music. They are Applied Music, Applied Music Pedagogy, Theory, Compo-
sition (meny schools offer a combined major in theory and composition),
History and Literature (includes Musicology), Music Bdueation, Church
Musie, Conducting, Music Tdbrarienship, Music Therapy, and Opera (or
Music Theatre).

A major in Applied Mugic is available to the Master of Music

éandida:be in seventy-eight institubions, to the Master of Arts candidate
in thirteen instibubtions, to the Master of Fine Arbts candidate in four
ingtibubions, and to the Master of Science candidate in three institu-

tions. The Applied Musiec Pedagogy major culminates with a Master of

Music degree in btwo institutions and with a Master of Arts degree in

one ingbitubion.

A major in the Theory of Music is available to the Master of Music

candidate in forby-one ingbtitubions, while the Master of Arts degree is

available in fourteen institutions.
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A major in Composition is available to the Master of Music candi-
date in fifby-five ingtibubtions, to the Master of Arts ecandidate in
twenty institutions, to the Master of Fine Arbts candidate in six institu-
tions, and to the Master of Science candidate in one instibubion.

A major in Theory and Composition is combined in programs leading

to the Master of Music degree in twelve institubions, to the Master of
Fine Arts degree in one institubion, and to the Master of Arts degree in

six institutions. One institution offers a major in Instrumentation

leading to the Masber of Fine Avrts degree,

A major in the History and Liberature of Music is available to

the Master of Music candidate in thirty-four institubions, to the Master
of Arts candidabe in thirty-eight insbtibubions, and to the Master of Fine
Arts candidate in five institutions. In two schools, a program of study

in Theory and History is combined, leading to the Master of Arts degree.

A major in Music Educabion is available to the Master of Music

candidate in thirty-nine institutions, to the Master of Music Educabion
candidate in thirty institubtions, to the Master of Fine Arts candidate
in two institutions, to the Master of Arbs candidate in thirty-Lour
ingtitubions, and to the Master of Science candidate in sixbteen institu-
tions,

A major in Church Music is available in twenby-three ingtitubions;

six with programs leading to the Masbter of Arts degree, twelve to the

Master of Music degree, and five to the Master of Sacred Music degree.
4 major in Conducting is available to the Master of Music candi-

date in four ingtitutions and to the Master of Science candiate in one

institubion.
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A major in Music Librarianship is available to the Master of Arts

candidate in one institution. Music Therepy programs lead to the Master

of Arts degree in two institubions, to the Master of Music degree in
four institubtions; and to the Masbter of Science degree in two insbitu-
tions.

& mejor in Opera (or Music Theatre) is offered in five schools.

Three programs lead to the Master of Music degree, one program leads to
the Master of Arts degree, and one program leads to the Master of Fine
Arts degree.

Forty=-five institutions offer programs leading to the Master of
Arbs degree without designating an area of concenbration. Also, one
institubion offers a program in music leading to the Master of Fine Arts
degree, seven imstitutions offer programs leading to the Master of Musie
degree, and two schools offer programs leading to the Master of Secience
degree without designating areas of concentrabion.

The foregoing discussion refers only to the sbtipulated aveas of
concentration. No reference is made to minor fields or curriculum
structures. It should be noted that several instibtutions insist on
broad coverage within the field of music as well as oubside the field.

I% is interesting to note that there are 555 basic curriculums
availsble in the 185 institutions offering graduate degrees in music.

No real significance is atbached to this figure, except that it shows,
in a general way, thabt schools have taken steps to insure well-rounded

graduate programs, as opposed to narrow types of specialization,
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V. TERMINAL PROJECTS

Approximately forty per cent of the institubions conferring
master's degrees in music allow credit for terminal projects. It is
not uncommon for an institubtion to allow credit for the terminal project
in one area of conecentration and not in other areas. If this is the
case, credit is usually given in courses in which the student has received
assisbance on his ierminal project. For example, a student may receive
no credit for a thesis, but he may be allowed (or even requirved) to enroll
in research end directed study courses in which he works on his thesis
under the guidance of a professor. In the case of the gpplied musie
major, if credit is allowed for the recital, usually less credit is
allowed for private sbudys in other cases, the student may receive more
credit for private study and no credit for the wvecital. Whether or not
a2 student receives credit designated specifically for the berminal pro-
ject, provision is made for the completion of the project under the
supervision of a professor.

411 institutions offering master's degrees in applied musiec
require the candidate to gilve at least one recital, and a few institu-
tions specify thalt the candidate must give two full recitals. Generally,
it is reqguired that the recitals be public presentations, although a few
schools allow a performence before a faculby jury in lieu of a public
performance. Schools requiring more bthen one recital often allow a
concerto or ensemble program Lo meet the requirement of the second
recibal. For the voice major, en operatic or oratorio role is often

accemptable.
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In some schools, sbtudents obher than applied music majors are
allowed to give recitals in lieu of a thesis or another requirement,
provided the level of performance is equal to that of the applied musie
major., It is observed that these schools place considerable importance
on performance, and that generally, applied music study is a require-
ment for all majors, even though the terminal project is to be a thesis
or a similar alternative.

In the majority of institutions, the thesig is required as a
terminal project in areas which are adapted to research. Although the
masterts thesis does not always involve original research, generally,
it is required because of the experience it provides in assembling and
analyzing maverials and in presenting the results in writing. Somebimes
tﬁese ends are sought bthrough individual courses and the substitubion
of Yproblem® or Wproject® courses is permitted. In some institutions
an additional amount of eredits beyond the normal requirements may be
offered in substitution of a thesis or a project.

Tor the student pursuing a degree in composition, the termingl
project is usually one of a creative nabture., Generally, an original
composition of major proportion may be submitbed as the bterminal project.

Some departments require writing in a particular form, such as a fugue
or a string quartet of a prescribed lengbth. Usually, there is consid-
ergble flexibility in the requirements for the composition major,
although it is expected that 21l students will submit original compo-
sitions as part of the degree requirements. In some cases, the student
is vequired to submit a document along with the original composition,

analyzing his work im debail.
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A few schools require a comprehensive examination as a terminal
project. Such an examination is designed to ascertain the student's
general knowledge of his subject, his acquaintance with scholarly meth-
ods or research, and his power of organizing and presenting his material.
Usually, the examination is not restricted to the content of graduate
courses, bub is comprehensive in character. The examination may be
writben or oral, or both, at the discrebion of the depariment or school
concerned. The comprehensive examinations at Princeton University are
described as follows:

Before presenting himself for the CGeneral Examination, every student,
whether of the history of music or of musical theory and composition,
is expected to have developed a wide acquaintance with representative
music and mugical literabure over and sbove the course requirements
and to have completed as an essential part of his program a specific
piece of historical research or a composition of major proportions,
vocal or instrumentel or both. The student of composition is expected
t0 have gained a workable grasp of the essential elements of musical
form end movement and a degree of proficiency in instruwental and
vocal composition, and to have shown a real awareness of his aims as
an artist. Each student must further satisfy the Deparitment by a
preliminary written examination that he has an adequate grasp of the
division of the subject in which he has not elected to concentratbe.
For studenbs in the historical divisions, the General Examination is
divided into three parts, one day being allowed for each part. One
day is devoted to questions designed to test the candidatels know-
ledge of historical problems and their bibliography, another day, to
a paper testing his eritical and literary ability and his acquaint-
ence with critical writing. The exemination has no particular rela-
tion to courses in the graduate curriculum, is conceived as cover-
ing the whole field of the history of music, and is without limita-
tion as to the nature of the questions asked. TFor sbudents of mugi~
cal theory and composition, the Genersl Examination, partly strict
and partly free, will provide an opportunity for the candidate to
show the measure of his abilibty in w%iting for voices and instru-
ments, separabely or in combination.

2princeton University Bulletin, 1958-59, pp. 125-126,
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A difference should be designated between comprehensive examinas-
tiong as e terminal project and other types of examinations which may be
given during or at the end of a student's program of study. Several
institutions require that an examination be teken covering the material
of the thesis or project. Such an examination is restricted in scope
and should not be thought of as being comparsble to the type examinstion

described above.



CHAPTER VIII
SUMMARY.

The purpose of this study was to trace the historical develop-
ment of the master's degree in the field of music. An attempt was made
to discover significant developments from the philosophies and practices
of original master's degrees in other fields and to show how music emerged
to take its place among them. A further abtempt was made to depict the
current master's degree in music as it appears in graduate curriculuns
in the United States today,

The early universities developed oub of the apprenticeship systems
of the Middle Ages. In the thirteenth cenbury the term universitas was
applied to a group of "masters and apprentices in study." The universi-
ties at Bologna and Paris emerged as leaders and beceame types which were
followed by nearly all the universities of Western Burope. A "bachelor'
was an apprentice who was permitted to do practice teaching in prepara-
tion for the master's degree.

The terms master, doclor, and professor were all used synonymously,

and they indicated the possession of a degree. Bvenbually, the university
gave special recognition to academic achievement by conferring the Bachelor
of Arts degree on those who had completed a prescribed course of study and
who did not care to become "masters." Most students terminated their
formal studies ab this point; however, those desiring the right to teach

were required to study for three additional years in order to obtain the
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Magter of Arts degree. Upon completion of the Master of Arts, the
student could proceed to advanced degrees in law, medicine, or theology.

When the colonists set up eolleges in America, in the main, they
followed the pattern of higher education which they had lmown in their
homelands, In general, colleges were controlled by the clergy; no other
body possessed the vision, and no other group could supply the human
resources. The diversity of creeds provided the stimulus for the founde
ing of many small colleges which possessed remarkable solidarity.

There were various abtempts to establish graduate education in
the United States in the nineteenth century, bub it was not until the
first decades of the twentieth cenbury that graduate study became an
accepted part of American education. Great emphasis was placed on the
Cerman ideal of research, amd seminar and lechbure technigues became
prominent methods of inmgtruction in graduate schools. With the demand
for advanced shbudy, graduate degree programs were superposed upon the
existing baccalaureate frameworks. This led to many structural weak-
nesses, some of which have no% been resolved,

The study of music was included in the curriculums of the Greek
and Roman periods, and it was kept alive during the Middle Ages as one
of the seven liberal arts. An acquaintance with Boethius® De Re Musica
was a requirement for the Masber of Arts degree during the Middle Ages.
It is known that the Bachelor of Music desree was conferred by English
wniversities in the fifiteenth century. The requirements did not involve
formal s’ﬁudy in a2 university, but any candidate who could pass special

examinations abtesting to his performance ability was eligible for the
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the degree. The granting of music degrees was confined to the English
universities until the latter part of the nineteenth century.

The inclusion of music instruction in American colleges and
universities witnessed a slow, but remarkable development in the nine-
teenth century., A number of reputable conservatories, established
along the lines of Furopean schools, came into prominence, A few of
the colleges offered limited instruction in music. The first Bachelor
of Music degree in the United States was conferred at Boston University
in 1876, By 1900, many of the larger colleges and some of the smaller
institutions had added music instruction to their regular curriculums.

In 188lL, the American College of Musicians was organized through

the Music Teachers National Association for the purpose of protecting

the public from incompetent teachers and to protect the teachers who
had made adequate preparations. Patterned after the English system,
the organization conferred the titles of Associate, Fellow, and Master
of Musical Art upon those who successfully passed prescribed examine~
tions, In 1897, the orgamization formed an alliance with the Board of
Regents of the State of New York, and it was empowered to grant the
Bachelor of Musie, the Master of Music, and the Doctor of Music degrees.
However, because of the rigid examinations, the number of applicants
rapidly decreased, and the organization became defunct,

In 1896, the Music Teachers National Association formed a com-

mittee on music in the college and university in order to investigate
and to determine the rightful place of music in the American college,

There were many who argued that musiec should be taught only as a part
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of genersl culture, while others maintained that there should be a
separate curriculum for those who wished to becoms "specialists® in
music.

One of the chief problems in offering programs leading to the
Bachelor of Music degree was that of entrance requirements. Concern was
expressed over the gquality of preparation, scholarship, and breadth in
the scope of the studies and whether or not it was compavable to thab
demanded of the candidate for the Bachelor of Arts degree. Despite the
varied problems of music in the curriculum, by 1920 more than one<half
of the colleges and universities in the United States were offering
courses for credit in music.

The National Association of Schools of Music was formed in 192k

for the purpose of setbting up stendards for education in the field of
music and for the accredibing of schools on a basis of those standerds.
By 1928, member schools had agreed on minimum requirements for the
Bachelor of Music degree.

Changing social conditions brought a need for trained personnel
in other than traditional fields of learning, and a powerful pressure
wag exerted on graduate schools to provide new programs leading %o
advanced degrees. This pressure was strongly reinforced by the desirve
of the members of the new professions to raise the social prestige of
their occupations by winning academic respectability for them.

During the 1920's, some of the leading colleges and universities
in the United States offered programs of study which led to the master's

degree in music. Early work was restricted, for the most part, to the
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areas of history, theory, and composition. Some institutions allowed
graduate credit for courses in music on degree programs in the field of
education., A few institutions offered degrees in gpplied music. In
search for a practical philosophy, the Commission on Curriculums of the

National Associabion of Schools of Music meintained that programs lead-

ing to degrees in music should be based on sound fundementals with logi-
cal and consistent sbages of growth. In 1929, the Commission recommended
that the Master of Music degree be granted for not less than one year of
work in residence afber the conferring of the Bachelor of Music degree,
that at least two years spent in study or practice in the field of musiec
should elapse between the granting of the bachelor'!s and the masterts
degrees, and that the degree should be granted in the areas of applied
music and composition.

In 1933, in cooperation with the Music Teachers National Associsg-

tion, the Nabional Associabion of Schools of Music formed a special com-

mittee to study the problems of graduate education in music., Recommenda-
tions were made Ffor minimum requivements for the masterls degree in the
areas of applied music, theory, composition, musicology, and music educa-
tion.

A remarkable growth in graduate educabtion in music has occurred
during the past btwenty-five years. Music curriculums have been expanded,
and, in general, there has been a continuous upgrading process. Persist-
enb efforts on the part of national associations and individual institue

tions have produced many nobtable resulbs,



213
Currently, there are 185 institutions in the United States which
offer master's degrees in the field of music. Slightly over one-half
of the institutions are under private control, while the remaining
instibutions are under public control. Practically all of the institu-
tions have aligned themselves with regional accrediting associations,

and more than one-half of them are accredited by the National Association

of Schools of Music.

There are 100 institutions which provide graduate curriculums in
music which lead to the Master of Arts degree; eight institutions provide
curriculums which lead to the Master of Fine Aris degree; ninety-nine
institubtions provide curriculums which lead to the Master of Music degreeg
thirty institutions offer curriculums which lead to the Master of Music
Education degree; five institutions provide curriculums which lead to the
Master of Sacred Music degree; and twenbty-one institutions provide curricue-
lums which lead to the Master of Sciemce degres.

There are eleven aveas of concentration in music at the graduate
level. They are Applied Music, Applied Music Pedagogy, Theory, Composi-
tion, History and Literature, Music Educabtion, Church Music, Conducting,
Music Librarianship, Music Therapy, and Opera.

Three-fourths of the degree programs are designed within the
framework of and are controlled by graduate schoolss only one-fourth of
the degrees are controlled by music schools, schools of fine arts, and
other schools within colleges and universities.

The requirements for admission to graduate study in music vary

considerably among the 185 institutions. In general, an applicant is
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expected to have mainbained a B average in his undergraduate work. Some
schools aceept a B average in the junior and senior years, while some
schools give special consideration if the applicant has maintained a
good record in his major. There is a considerable difference of opinion
concerning admission requiremenits; however, all schools reserve the right
t0 accept or reject a student on the basis of his lack of academic achieve-
ment.

Less than twenty per cent of the institutions offering master's
degrees in music require the CGraduate Record Examination (or a similar
test, such as the Miller Analogies Test) to be taken as part of the
admissions procedure. Less than one-third of the institutions surveyed
require entering students to take placement examinations in theory and
history of music, In those schools in which these examinabions are given,
it is common pracbice to use the resulbs for placement purposes, and nob
as a basis for admission.

Most institutions use conventional calendar terms, with a large
majority favoring the semester plan., All schools require students %o
take the major part of their course work in regularly scheduled classes
on the campus of the school conferring the degree. No school will con-
fer the master's degree in less than one year of full-time study or its
equivalent in part-time and summer work.

In most institubions, up to one~-fifth of the total credit hours
required for graduabion may be transferred from other schools, provided

work is taken abt the appropriate level in an approved institubion.
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Approximately sevenbty per cent of the ingtitubtions surveyed
establigh a time limit for the completion of the degree. While most
institutions place the limit between three and nine years, the average
time allowed is five or six years firom the date of the initial enroll-
ment.

There is no uniform requirement councerning foreign language
proficiency, even in areas which are adapted to research and which might
involve documents in foreign languages. The majority of schools have
no stipulated requirement. However, it is no doubt assumed that many
gbudents will have had courses in foreign languages in their undergradu-
ate curriculums.

Yost schools require students to maintain at least a B average
in all work undertaken for the master's degree. It should be stated
that there is a considerable difference of opinion concerning grades
lower than B- in the graduate program. While many institutions do not
clearly state their position, it is known that twenby per cent of the
schools will accept a limited awount of C grades for credit at the
graduate level,

A distincbion between adnission to graduate study and admission
to candidacy for a degree is made in approximately one-half of the
institubions surveyed. The normal requirement for admission to candi-
dacy in a degree program is successful completion of one semester of
full-time sbtudy,

Terminal projects are requived for most curriculums in the

majorivy of schools. These include recitals, original compositions,
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orchestrations, theses, comprehensive examinations, and special projects.
Usually, the terminal project is completed near the end of a student's

program of study.
RECOMMENDATIONS FOR FURTHER STUDY

1. There is a need for a thorough investigabtion of the Bacheloris
degree in music, Such a study should show the strengths and weaknesses
of the degree, both as a terminus and as a preparation for graduate study.

2, There is a need for a thorough study of the validity of the
use of the Graduzte Record Examination (or any similar examination) as
g criterion for admission to graduate study in music. Included in this
investigation should be the relative place and importance of examinabions
in music theory, music history, and perfommance.

3. What is the place and importance of foreign langusge profi-
ciency in preparation for andin graduate study in mmsic?

be There is a need for a thorough investigabion of the teaching
loads of graduate faculby members., Is it desirable for faculby members
to teach both undergraduate and graduaite courses? How much academic
eredit should be allotbed for thesis and dissertation guidance?

5. What is the place of applied study in graduate music curricu-
Iums (excluding the applied musie major)? Included in this investigation

should be level of achievement for entrance and graduation, amount of
eredit awarded for study and periormance requirements. What is the place
of musical organizations and/or ensemble (chamber music) in graduate

study in musiec?
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APPENDIX A

IETTER OF TRANSMITTAL

Dear Sirvs

In partial fulfillment of the doctoral program in the Graduate
School of Boston University, I am surveying the master!s degrees in
mugic in the various institutions of the United Stabes. Your cooperation
in £i1ling out this brief questionnaivre will be appreciated.

1. Is graduate work (with a concentration in music) included in the
curriculum of yovr institution? YES WO

2. If the answer to Question One is NO, do present plans include
provisions for instituting a graduate degree Wiﬁh a concentration
in music? YES NO

® ® ©® © @ © © v @

IF THE ANSWERS TC BOTH QUESTIONS ONE AND TWO ARE NO, PLEASE
DISREGARD THE REMATNDER OF THIS QUESTIONNAIRE AND RETURN IT
IN THE ENCIOSED ENVELOPE.

e @ ° @ 2 @ @ @ @

3. UHaster's degrees offered School, Department, College
(with a concentration in or Division conferring the
the field of music): degrees

Yagter of Musgic

Magber of Music Education

Magber of Arts

Master of Fine Arbs

Master of Sciencs

- Master of Sacred Music

(other)
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IETTER OF TRANSMITTAL (continued)

TWould you kindly refer the enclosed card to the proper office of

your institution so that I may receive a cabalog outlining the courses
of study for the degrees which you offer? (If more than one depart-
ment of your institution is concerned, I would appreciate receiving

a catalog from each.)

Many colleges and universities amplify and clarify various phases of
their graduste programs through instruction sheets, brochures, and
similar aids. Would you send me a sebt of any such materials as may
be availsble from your school?

Your name and tibtles

Thank you sincerely for your cooperation.
Very truly yours,
(8igned) Wilbur D, Fullbright
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NAMES AND LOCATIONS OF COLLEGES AND UNIVERSITIES OFFERING

MASTER'S DECGREES IN MUSIC

Abbreviated Name

Full Name

Location

Alabams

Ameriecan
Conservatory

American U,
Arizona
Arkansas
Baylor

Birminghamn-
Southern

Bob dJones
Boston U,
Brandeis
Brigham Young
Brown

Bryn Mawr
Buffalo

Butler (Jordan
Conservatory)

California
(Berkeley)

University of Alabama

American Conservatory of Music

American University
University of Arizona
University of Arkansass
Baylor University

Birmingham-Southern College

Bob Jones University
Boston University
Brandeis University
Brigham Young University
Brown University

Bryn Mawr College
University of Buffalo
Butler Conservatory

University of California at
Berkeley

University, Alabama

Chiecago, Illinois

Washington, D. C.
Tueson, Arizona
Fayetteville, Ark.,
Waco, Texas

Birmingham, Als.

Greenville, S, Car,
Boston, Mass.
Waltham, Mass.
Provo, Utah
Providence, R. I.
Bryn Mawr, Penn.
Buffalo, N. Y.

Indianapolis, Ind.

Berkeley, Calif,

{continued on the following page)
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Abbreviated Name

Fall Name

Iocation

California
(U.CoL.A.)

Carnegie
Catholic U,
Chicago

Chicago
Conservatory

Claremont

Cleveland
Institute

College-Conserv-
atory (Cin.)

Holy Names

College of
Pacific

Colorado

Colorado
College

Colorado State

Columbia

Teachers
College

Conmnecticub

University of California atb
Los Angeles

Carnegie Institute of Technology
Catholic University of America
University of Chicago

Chicago Conservatory of Music

Claremont CGraduate School
Cleveland Institute of Music
College~Conservatory of Music
of Cincinnati

College of the Holy Names

College of the Pacific

University of Colorado
Colorado College

Colorado State College of
Education

Columbia University

Columbia University Teachers
College

University of Connecticut

Los Angeles, Calif,

Pittsburgh, Penn.
Weshington, D. G,
Chicago, Illinois

Chicago, Illinois

Claremont, Calif.
Cleveland, Ohio
Cincinnati, Ohio
Oakland, Calif.

Stockton, Calif,

Boulder, Colo.

Colorado Springs,
Colo.

Greelsy, Colo.

New York, New York

New York, New York

Storrs, Conn.

(continued on the following page)
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Abbreviated Name

Fall Name

Tocation

Conservavory
(Kansas City)

Converse
Cornell
Cosmopolitan
Curtis
Danbury
Denver

De Paul

De Pauw
Drake
Duquesne
Eastern New Mex.

Fagst Texas State

Fisk
Florida State
Fort Hays

George Peabody

Georgia

Hardin-Simmons

Conservatory of Music of Kansas
Civy, Missouri

Converse College

Cornell University
Cosmopolitan School of Music
Curtis Institute of Musie
Danbury State Teachers College
University of Denver

De Paul University

De Pauw University

Drake University

Dugquesne University

Fastern New Mexico University

Bast Texas Stabe Teachers
College

Fisk University
Florida State University
Fort Hays Kansas State College

George Peabody College for
Teachers

University of Georgia

Hardin-Simmons University

Kansas City, Mo.

Spartanburg, S. Car.
Ithaca, New York
Chicago, Ill.
Philadelphia, Pa.
Danbury, Comn,
Denver, Colo.
Chicago, I11.
Greencastle, Ind,
Des Moines, Iowa
Pittsburgh, Penn.
Portales, N. Mex.,

Commerce, Texas

Nashville, Tenn,
Tallahassee, Fla,
Hays, Kansas

Nashville, Tenn,

Athens, Ga.

Abilene, Texas

(continued on the following page)
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Abbreviated Name

e == P

Full Neme

Yocation

Hartt

Harvard
Houston
Howard
Hunter
Tdaho
Illin_ois

I1linois
Wesleyan

Trmaculate
Heard

Indiana

Indiana State
Teachers

Jowa

Ithaca
Julliard
Kansas
Kansas City

Kensas State
(VManhattan)

Kansas State
(Pittsburgh)

Hartt College of Music, Univer-
sity of Hartford

Harvard University
University of Houston
Howard University
Hunter College
University of Idaho
University of Illinois

Tllinois Wesleyan University
Immaculate Heart College

Indiana University

Indiana State Teachers College

State University of Iowa
Ithaca College

Julliard School of Musiec
University of Kansas

University of Kansas City

Kansas State College of Agricul-

ture and Applied Science

Kansas State Teachers College

Hartford, Conn.

Cambridge, Mass.
Houston, Texas
Washington, D, C.
New York, N. Y.
Moscow, Idaho
Urbana, Illinois

Bloomington, Ill.
Los Angeles, Calif,

Bloomington, Ind.

Terre Haute, Ind,

Iowa City, Iowa
Ithaca, New York
New York, N. Y.
Loawrence, Kansas
Kansas City, Mo.

Manhattan, Kansas

Pittsburgh, Kansas

(continued on the following page)
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Abbreviated Name Fpll Name Location
Kent State Kent State University Kent, Ohio
Kentucky University of Kentucky Lexington, Ky.

Iewis and Clark
ng Beach State
L.4.Conservatory
Los Angeles
State

Louisiana State

Touisville
Mac Phail
Manhattan
Marshall
Miami U,
Miami
Michigan
Michigan State

Midwestern
Millikan
Mills

Lewis and Clark College
Long Beach State College

Los Angeles Comservatory of
Music and Arts

Ios Angeles State College of
Applied Arts and Sciences

Louvisiana State University and
Agriculbural and Mechanical
College

University of Louisville

Yac Phail College of Masic
Manhattan School of Music
Marshall College

Miami University

University of Miami

University of Michigan

Michigan State University of
Agriculture and Applied Science

Midwestern University
Millikan University

Mills College

Porvland, Ore,
Long Beach, Calif.
Los Angeles, Calif,

Los Angeles, Calif,

Baton Rouge, La.

louisville, Ky.
Minnespolis, Minn,
New York, N, Y,
Huntington, W. Va.
Oxford, Ohio
Coral Cables, Fla.
Ann Arbor, lMich.

E, Lansing, Mich,

Tichite Falls, Tex.
Decatur, Illinois

Oskland, Calif,

{continued on the following page)
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Abbreviated Name

Full Name

Location

Minneapolis
College of Music

Minnesota
Mississippi

Mississippi
Southern

Missouri
Montana State
Mount St. Mary's
Nazareth |
Nebraska
Nebraska State
New England
Conservatory

New Jersey State

New Mexico

New Mexico
Highlands

New Orleans Bap-
tist Theo Sem

New York U,

WY, State U.
Tchrs College

Minneapolis College of Music

University of Mimnesota
University of Mississippi

Mississippi Southern College

University of Missouri
Montbana State University
Mount St. Mavry's College
Nazareth College of Rochester
University of Nebraska

Nebraska State Teachers
College

New England Couservatory of
Musie

Wew Jersey State Teachers
College at Trenton

University of New Mexico

New Mexico Highlands

New Orleans Bapbist Theological

Seminary
New York University

State University of New York
Teachers College at Fredonia

Minneapolis, Minn,

Minneapolis, Minn,
University, lMiss,

Hattiesburg, Miss.

Columbia, Mo,
Missoula, Mont.
Los Angeles, Calif.
Rochester, W. Y.
Lincoln, Nebraska

Chadron, Nebraska

Boston, Mass, -

Trenton, N. J.

Albugquerque, N. Mex.

Las Vegas, N, Mex.

New Orleans, ILa.

Wew York, N. Y.

Fredonia, W. Y.

(eontinued on the following page)
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Abbreviated Name

Full Name

Location

N.Y. State U
Teachers Collsge

North Carolina
North Carolina
Womens College

Noxrth Carolina
College

North Texas
State

Northeast Mo.
State

Northwestern

Northwestern
State (La.)

Notre Dame
Occidental
Ohio

Ohio State
Ohio Wesleyan
Oklahoma
Oregon
Peabody

Pennsylvania

State Uhiversity of New York
Teachers College at Poitsdam

University of North Carolina
at Chapel Hill

University of North Carolina
Womens College

Noxrth Carolina College at
Durham

North Texas State College
Northeast Missouri State
Teachers College
Northwestern University

Northwestern State College of
Louisiana

University of Notre Dame
Ceecidental College

Ohio University

Ohio State University

Ohio Wesleyan University
University of Oklahoma
University of Oregon

Peabody Consexrvatory of Music

University of Pemnsylvania

Poisdam, New York

Chapel Hill, N. Car.

Greensboro, N. Car,

Durham, N. Car,

Denton, Texas

Kirksville, Mo,

Bvanston, Ill.

Natchitoches, Ia.

Notre Dame, Ind.
Los Angeles, Calif,
Athens, Ohio
Columbus, Ohio
Delaware, Ohio
Norman, Okla.
Bugene, Oregon
Baltimore, Md.

Philadelphia, Pa.

(continued on the following page)
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Abbreviated Name

Full Nane

Location

Pennsylvania
State

Philadelphia
Musical Academy

Pittsburgh
Portland

Prairvie View

Brinceton
Radcliiffe
Redlands

Rochester
(Eastman)

Roosevelt
(Chicago Mus-
ical College)
Sacramento State

Sam Houston

San Diego State

San Francisco
State

San Franeisco
Theological
Seminary

Penusylvania State University

Philadelphia Musical Academy

University of Pitisburgh

~ University of Portland

Prairie View Agricultural and
Mechanical College

Princeton University
Radcliffe College
University of Redlands

Eastman School of Music
University of Rochester

Chicago Musical College,
Roosevelt University
Sacramento State College

Sam Houston State Teachers
College

San Diego State College
San Francisco State College

San Francisco Theological
Seminary

University Park, Pa.

Philadelphia, Pa.

Pittsburgh, Pa.
Portland, Oregon

Prairie View, Tex,

Princeton, N. Je
Cambridge, Mass,
Redlands, Calif.

Rochester, No Y.

Chicago, Ill.

Sacramento, Calif.

Huntsville, Texas

San Diego, Calif.

San Francisco,
Calif,

San Francisco,
Calif,

(continued on the following page)
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Abbreviated Name

Full Nawme

Location

San Jose State
Sarah Lawrence

Sherwood Music
School

Smith

Southern Baptist
Theological
Seminary

South Dakota

Southern
California

Southern 111,

Southern
Methodist

Southwestern
Baptist

Stanford

St. Louis
Institute

Stephen Austin

Sul Ross State
Syracuse

Tennessee

San Jose State College
Sarah Lawrence College

Sherwood Music School

Smith College

Southern Baptist Theological
Seminary

University of South Dakota

University of Southern Calif-
ornia

Southern Illinois University
Southern Methodist University
Southwestern Beptist Theo~
logical Seminary

Stanford University

St. Louis Institute of Music
Stephen F. Austin State
College

Sul Ross State Coliege
Syracuse University

University of Tennessee

San Jose, Calif,
Bronxville, N, ¥,
Chicago, Ili.

Northampton, Mass.

Louisville, Ky.

Vermillon, S. Dak,
Los Angeles, Calif.

Carbondale, Ill.

Dallas, Texas
Fort Worth, Tex.

Stanford, Calif,

St. louis, Mo.
Nachodoches, Tex,

Alpine, Texas
Syracuse, N. Y.

Knoxville, Yenn.

(continued on the following page)
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Abbreviated Name

Full Nawme

Location

Texas
Texas Christian

Texas College of
Arts & Industry

Texas Southern
Texas Tech

Texas Woman's
University

Tulane
Tulsa
Union

Utah

Utah State
Vandercook
Vassar
Vermont
Virginia
Washington
Musical

Institute

Washington,
State College

Washington

University of Texas
Texas Christian University

Texas College of Arts and
Industry

Texas Southern University
Texas Technological College

Texas Woman's University

Tulane University of Louisiana
University of Tulsa

Union Theological Seminary
University of Utah

Utah State University
Vandercook College of Music
Vassar College

University of Vermont
University of Virginia

Washington Musical Institute

State College of Washington

University of Washington

Austin, Texas
Fort Worth, Texas

Kingsville, Tex,

Houston, Texas
Iubbock, Texas

Denton, Texas

New Orleans, la.
Tulsa, Okla.

New York, N. Y.

Salt Iake City, Utah
Iogan, Utah

Chicago, Ill.
Poughkeepsie, . ¥,
Burlington, Vi.
Charlottesville, Va.

Washington, D. C.

Pullmen, Washington

Seattle, Washington

(continned on the following page)
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Abbreviated Name

Full Name

Location

Washington U,
Wayne State
Wellesley

West Texas
State

West Virginia
Western Michigan
Western Reserve

Western Statbe
(Colo)

Testminster
Wichita
Willametle

Winthrop

Wisconsin

Wiseonsin
Conservatory

Wyoming

Yale

Washington University
Wayne State University
Wellesley College

West Texas Stabe College

West Virginia University
Western Michigan College
Western Reserve University

Western State College of
Colorado

Wegtminster Choir College
University of Wichita
Willamette University

Winthrop College, The South
Carolina College for Vomen

University of Wisconsin

Wisconsin Conservabory of
Music

University of Wyoming

Yale University

St. Louis, Mo,
Detroity, Mich.
Tellesley, Mass,

Canyon, Texas

Morgantowmn, W. Va.
Kalamazoo, Mich.
Cleveland, Ohio
Gunnison, Colo.

Princeton, N, J.
Wichita, Kansas
Salem, Oregon

Roek Hill, 8. Car.

Madison, Wisconsin

Milwankee, Wisc.

Laramie, Wyoming

Wew Haven, Conn,




APPENDIX C

RECCMMENDATIONS COF THE NATTONAL ASSOCTATION OF SCHOOLS OF MUSIC

FOR CRADUATE STUDY IN MUSIC

Undergraduate Requirements for Admission to
Graduate Standing in Musicology

(Musicology is defined as the scientific study of musical facts
in a2ll their remifications, such as history, aestheties, psychology,
acoustics, ete., in contrast to composition, performance, or pedagogy. )

To qualify for full graduate standing with Musicology as a field
of concentration, the student musts

A

B,

D.

Present evidence of the completion of a four-year curriculum
in a recognized school or college.

Have passed the usual courses in English composition and
literature and have facility in the organization and expression
of ideas in English.

Possess a reading ability in at least one foreign language.

Demonstrate by examination, skills and capacities in the
following fieldss

(1) Harmony--written, aural, and keyboard.

(2) Proficiency in sight singing and in both melodic and
rhythmic dictation.

(3) Applied Counterpoint.

(L) The history and literature of music and the study of
musical forms, analytic or applied.

(5) Sufficient pianistic ability to play at sight from
score the simpler Haydn string quartets or Bach
chorales in the original clefs.

It is assumed that the candidate has included undergraduate prepa-
ration for the particular field, whether it be historical, philosophical,
or scientific, in which he expects to continue his studies. He must be
prepared also to do graduate work im a cognate field.
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Requirvements for Graduation in Musicology

(1) TFor the degree, Master of Music in Musicology.
Major Subject

Work in some field of musicology, to include study in
cognate fields if this is desirable, and to culminate
in an extended thesis showing definite ability in re-
search, Credit, approximately two-thirds of the total
requirenent,

Minor Subjects

Must include continued study in theoretical and applied
musie beyond the reguivements for the Bachelor of Music
Degree., Theoretical studies should be chosen from ad-
vanced counterpoint, orchestration, and composition.
Credit, epproximately one-sixth of the total reguirement
in gpplied, and one-sixth in theoretical music.

(2) Tor the degree, Master of Arts in Musicology.
Major Subjects

Work in some field of musicology, to include study in
cognant fields if this is desirable, and to culminate

in an extended thesis showing definite ability in
research. Oredit, approximately two-thirds of the total
requirement.

Minor Subjects

Some field or fields in the humanities or sciences for
which the candidate is prepared by his undergraduate
studies, Credit, approximately one-third of the total
requirement,

Undergraduate Requirements for Admission to
Graduate Standing in Composition

To qualify for full graduate standing with Composition as a field
of concentration, the student musts

A, Present evidence of the completion of a four-yesr curriculum
in a recognized school or college,
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Co

D,

(1)
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Demonstrate by examination, skill and capacities in the
following fieldss

(1} Harmony--written, aural, and keyboard.

(2) Proficiency in sight singing and in both melodiec
and rhythmic dictation.

(3) The history and literature of music and the study of
musical form, analytic or applied.

(L) Applied counterpoint and orchestration. (Speecimen
examinationg covering these requirements will be
found in a later edition of this report.)

(5) Ability to read at the piano a simple orchestral
score of the difficulty of a Haydn symphony.

Submit two original works, showing definite creative and
technical facility, one in a smaller orchestral form and
one in chamber music.

Have continued the study of applied music throughout the

four years of his undergraduate course of study. He should
have acquired a thorough, practical lkmowledge of the piano-
forte whether or not it is his major instrument. He should
have spent, if possible, at least one semester each in the
study of three orchestral instruments, to include one instru-
ment in each section of the orchestra, i.e., strings, wood-
wind, and brass.

Reguirvements for CGradustion in Composition

For the degree, Master of Music in Composition
Major Subject

Composition in larger forms. In lieu of the usual thesis,
the student must submit at least one original composition
in larger form (chamber music, a symphonic form, cantata,
mass, or the like). This work must exhibit considerably
greater maturity and facility in composition than that
submitted for entrance. Credit, approximately one-<half of
the total requirement.

Minor Subjects
{a) Work in advanced applied counterpoint, including

canon and fugue, and orchestration. Credit,
approximately one-quarter of the total requirement.
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(b) Some field or fields in the humanities or sciences
for which the candidate is prepared by his under-
graduate studies. Credit, approximately one-guarter
of the total requivement.

Undergraduate Requirements for Admission to Graduste
Standing in Music baucation

To qualify for full graduate standing with Music Education as a
field of concentration, the student musis

Ao Present evidence of the completion of a four-year curriculum
with the same major in a recognized school or college.

B. Demonstrate by examinabtion, skills, and eapacities in the
following fields:

(1) Hammony--written, aural, and keyboard.

(2) Proficiency in sight singing and in both melodic and
rhythmic dictation.

(3) Orchestration and conducting,

(L) The history and literature of music and the study of
musical form, analytic or applied.

C. Have completed courses in general education and music education

comprising from btwenbty per cent to twenty-five per cent of the
wndergraduate currieulum,

D, In the case of the general supervisor, have studied:

(1) Piano to the extent that he is able to perform accept-
ably works of the difficulty of the followings

Bach: Some two- and three-part Inventions.

Haydns: Sonata in E-flat, No. 3 (Schirmer).

Mozarts Sonatas No. 1 in F major, or No. 16 in A
major (Schirmer),

(2) Voice to the extent of acquiring a knowledge of
breath control, principles of enunciation and pronun-
ciation as applied to singing, tone placement, and
the essentials of interpretation. He should demon-
strate a lnowledge of recitative and the ability to
sing one or more of the less exacting arias of opera
and oratorio and several standard songs from memory.
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(3) One orchestral instrument in each section of the
orchestra, that is, one wood-wind, one brass, and
one string instrument.

B, In the case of the instrumental supervisor, have studieds

(1) An orchestral instrument to the exitent of meeting
requirements for junior standing in the Bachelor of
Music curriculum with that instrument as a major.

(2) 411 the instruments of the orchestra, (This implied
merely a working knowledge of each instrument.)

(3) Piano to the extent of ability to play easy accompani-
ments, folk-songs, and chorales.

Requirements for Graduation in Music Education

For the Master's Degree in Music Education.

(The designation of this degree will vary in different institutions.
Some of the forms in use at the present time are: DMaster of Music
in Music Education, Master of Science in Music Education, Master of
Arts in Music Education, Master of Music Educeation, and Master of
School Music.)

Major Subject

Work in Music Education, to include some large project
in musie education to be carried out both practically
and theoretically, and to culminate in a thesis. This
work should occupy approximately one-=fourth of the
studentts time,

Minor Subjects
(a) Continuation of applied music study,
(b) Some phase of theory or musicology.

(¢) Any field whatsoever in which the student is interested
and for which he is prepared by his undergraduate study.
The proportion of the student's time devoted to each of
the three minor subjects is left to the discretion of
the institution and the needs and interests of the
individual student.
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Undergraduate Requirements for Admission o
Graduate Standing in Instrumental Music

(Piano, Organ, or Orchestral Instruments)

To gualify for full gradvate standing with Instrumental Music
as a field of concentration, the student must:

Ao Present evidence of the completion of a four=year curriculum
(with the same major instrument) in a recognized school or
college,

Bo. Demonstrate by examination, skills and capacities in the
following fields:

(1) Harmony--writbten, aural, and keyboard.

(2) Proficiency in sight singing and in both melodic and
rhythmic dictation.

(3) 4Applied counterpoint.

(L) The history and literature of music and the study of
musical forms, analytic or applied.

C. Meet the requirements in the chosen field of applied music,
as specified below:

(a) In Piano

The candidate must have acquired the principles

of tone production and velocity and their sppli-

cation to scales, arpeggios, chords, octaves, and

double notes., He must have a balanced repertory,

comprising the prinecipal classie, romantic, and

modern compositions which should include such works

ass

Bachs Chromatic Pantasy and Fugue, toccatas,

organ transcriptions by Busoni, Tausig, liszt,
DtAlbert,

Beethovens later sonatas such as Op. 53, 57, and
a concerto.

Bralms: Rhapsodie in B minor, Sonata in F minor,

Chopings ballades, polonaises, fantasies, barcarolles,
scherzos, etudes, preludes, and a concerio.
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Iiszt: rhapsodies, Paganini Studies, transcrip-
tions, & concerio.

Schumenn: Sonata in G Minor, Faschingsschwank,
Carneval, Concerto.

Compositions by representative American and
foreign modern composers.

Candidates must have had considerable experience
in ensemble playing and should be capable
sight readers.

(b) In Orgen

The candidate must have acquired ability in itrans-
position at sight, open score reading, and improvi-
sation, He must have a balanced repertory of the
orgen literature of all schools, classic, romantic,
and modern, of the degree of difficulity indicated
by the followings

Bach: (Peters Edition) Book II-~Fantasy and
Fugue in G minor, Prelude and Fugue in B minor;
Book IV-=Prelude and Fugne in D major; Book I==
sonatas.

Franck: chorales, Piece Heroique,
Widors Symphony Wo. V.
Mendelssohns sonatas
Regers Passacaglia and Fugue, chorale preludes.
Compositions of the same grade of difficulty
for modern organ by representative American
and foreign cowposers,
{(c) In Violin
The candidate must show an adequate technical
grounding in scales, arpeggios, bowing and phras-
ing, and the ability to perform works of the diffi-
culty of the Mendelssohn Concerto, the Bruch G

minor, or a Mozart concerto, a Bach unaccompanied
suite or sonata.
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During the four-year course the student must have
had not less then two years practical orchestral

experience and two years of ensewmble. He should

have studied the viola sufficiently to enable him
to play viola in ensembles.

He must demonstrate adequate ability in sight read-
ing on his instrument, and should also be able to
read at sight simple piano accompaniments.

{d) In other Orchestral Instruments

The candidate must demonstrate a well grounded
technic and an able control of his instrument. He
should be able to perform as soloist with orches-
tra in a concerto or concert piece for his instru-
ment, He should have acquired sufficiently thor-
ough orchestral routine to. enable him to play in

a professional orchesira, He should also be able
to read at sight simple piano music.

The student must have completed during his course,
four years of orchestral training and a minimum
of two years' training in the performance of cham-
ber music,

D, Submit a complete list of repertory together with programs of
recitals, indicating on the latiter such numbers as the candi-
date is prepared to play for admission to candidacy for the
masteris degree.

Requirvements for Graduation in Instrumental Musie

For the degree, Master of Music in Instrumental Musie,

(Some institutions may prefer to have this curriculum lead to a
degree of different designation, such as Master of Science or
Master of Fine Arts.)

Major Subject

At least one-half but not more than two-thirds of the
total work required for the degree is to be devoted to
the applied music major. This study must culminate in

a demonstration of playing ability, either in the form

of a publie recital or a performance before the faculby
or a designated committee, such demonstration to be
submitted in lieu of a thesis., It should be the student's
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objective to study an extensive and well-rounded
vepertory considerably more comprehensive than that
required or achieved during undergraduate study.
This objective should be either for the purpose of
demonstrating proficiency in performance or for the
enlargement and improvement of pedagogical equipment.

Minoy Subjects

The student shall choose one or more minors, the first
of which shall be in theory or musicologys the second

to be in any field whatsoever in which the student is

interested and for which he is prepared by his under-

graduate study.

Undergraduate Requirements for Admission to
Graduate Standing in Vocal Music

To qualify for full graduate standing with vocal music as a field
of concentration, the student muste

A,

B,

C.

Present evidence of the completion of a four-year curriculum
with a major in vocal music in a recognized school or college.

Demonstrate by examination, skills and capacities in the
following fields:

(1) Harmony--written, aural, and keyboard.

(2) Proficiency in sight singing, and in both melodic and
rhythmic dietation.

(3) The history and literature of music and the study of
musical foirms, analytic or applied,

Demonstrate ability to sing in English and in two foreign
languages, and knowledge of the more difficult arias of

opera and oratorio and of recitative in both the free and
measured formsg have a thorough acquaintance with the general
song literature; and be able to give a creditable recital.
The repertory for immediate use should consist of at least
four operatic arias, four oratorio arias, twenty classic and
twenty representative modern songs.

The candidate must have completed at least two years of
ensemble singing.
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Demonstrate sufficient pianistic ability to play accompaniments
of average difficulty and to perform works such as:

Bach: some two- and three-part Inventions,

Haydns Sonato in BE-flat, No. 3 (Schirmer),

Mozarts Sonatas No. 1 in F major, or No. 16 in A major
(Schirmer).

Chopins some preludes.

Demonstrate a reading knowledge of one modern foreign language
and satisfactory dietion in two others.

Submit e complete list of repertory together with programs of
recitals, indicating on the latter such nuwbers as the candi-
date is prepared to sing for admission to candidacy for the
masterfs degree,

Requivements for Craduation in Vocal Music

For the degree, Master of Music in Voeal Music.

(Some institutions may prefer to have this curriculum lead to
a degree of different designation, such as Master of Science
or Master of Fine Arts.)

Major Subject

Not more than one-third of the student's time is to

be devoted to the major subject. The repertory shall
include representative selections from opera, oratorio,
and song literature for all types of voices., This study
must culminate in a public recital, submitted in lieu
of a thesis,

Minor Subjects

(a) The continued study of piano beyond the undergraduate
level required for admission, this to occupy approxi-
mately one-third of the student’s time.

(b) One minor study in theory or musicology.

(¢) The student must demonstrate a reading knowledge of
at least two modern foreign languages and satisfac-
tory diction in a third.

Minor subjects (b) and (c) together should occupy
approximately one-third of the student’s time.
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THE HISTORY AND DEVEIORMENT OF THE MASTER'S DEGREE
IN MUSIC IN THE UNITED STATES

Statement of the problem. The purpose of this study wag to trace

+he historical development of the masterts degree in the field of music,

in attempt was made to discover significant developments from the philosophies
and practices of original master's degrees in other fields and to show how
masic emerged Yo take its place among them. The trends and practices of
existing programs, especially in currieculums and structures, form a major
portion of the study,

Methods and Procedures Employed. The historical approach was utilized

in traecing developments from the Middle Ages to the twentieth century. A
simple gquestionnalre was sent to svery school which the United Stabtes Office
of Education listed as granting graduate degrees. Data were gathered from
eatalogs and brochures of the various institubions offering master's degrees
in musie in order to determine the curriculums and structures of current
degrees which are offered in American institutions.

Summary. The early wniversities developed out of the apprenticeship
systems of the Middle Ages. The terms master, doctor, and professor were all

used synonymously, =znd they indicated the possession of a degree. Eventually,
speclal recognition to academic achisvement was given by conferring the
Bachelor of Arts degree on those who had completed a prescribed course of
study and who did not care to becoms "masters,®

The study of music was ineluded in the currieulums of the Greek and
Roman perdods, and it was kept alive during the Middle Ages as one of the
seven liberal arts, An scquaintance with Boethius' De Re Musica was a require-

ment for the Master of Arts degree during the Middle Ages. It is known that



the Bachelor of Music deprse was conferred by English universities in the
fifteenth century.

The inelusion of music instruction in American colleges and universitiss
witnessed a slow, but remarkshle development in the nineteenth century, The
Tirst decades of the twentieth century brought an expansion of existing music

departments and the establishment of new ones. The National Assocation of

Schools of Musie was formed in 192h for the purpese of setting up standards

for education in the field of music and for the acerediting of schools on the
basis of those stendards, By 1928, member schools (fifty-five) had agreed on
minimum reguivements for the Bachelor of Music degree.

During the 1920ts, some of the leading colleges and universities in
the United States offered programs of study which led to the master’is degree
in musie, In 1929, the Commission on Curriculums of the National Associatien

of Schools of Music recormended that the Master of Music degree be granted

for not less than one yeer of work in residence after the eonferring of the
Bachelor of Music degree, that at least two years spent in study or practiee
in the Pleld of music should elapse between the granting of the bachelor's
and the master's degrees, and thet the degree should be granted in the areas
of applied music and composition. In 1933, in cooperation with the Music

Teachers National Assoclaotion, the Nabional Asgociation of Schools of Music

formed a special committee bo study the problems of graduate education in
msic. HRecommendations were mede for minimum reguirements for the master's
degree in the areas of applied musiec, theory, composition, musicology, and
musie eduesbion,

Currently, there are 185 institutions in the United States which offer
mester's degrees in the field pf music. There are 100 institutions which
provide graduate surriculums in music which lead %o the Master of Arts degree;
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eight instituvbtions offer curriculums which lead to the Master of Fine Arts
degree; thirty institutions offer curriculums which lsad to the Master of
Musie Education degree; five institubtions offer curriculums which lead to
the Master of Sacred Music degree; and twenty-one institutions offer curricue
Jums which lead to the Master of Science degree,

The eleven arsas of concentration in musie at the g‘rédxtate level are
Applied Music, Applied Musie Pedagogy, Theory, Composition, History and
Literature, Music Education, Church Music, Conducting, Musie ILibravianship,
Music Therapy, and épera. Three-fourths of the degree programs ave designed
within the framework of‘and are controlled by graduate schools; only bne»fourth
of the programs are controlied by music schools, schools of fine arts, and
other sechools within eolleges and universities,

Most institutioﬁs use conventional calendar terms, with a large
ma jority i;avoring the semester plan. Up to one~fifth of the total credit
hours required for graduation may be transferred from other schools, The
average time limit for the completion of the degree is five or six years.
There iz ne Vunifoz"m practice cohcerning foreign language proficiency. MNost
gohools requiz;a: students to maintain at least a B average in all work under-
taken for the degree. Approximately ome-half of the institutions make a
distinetion between admission to graduate study and admission to candidacy
for the degree, Terminal projects ave required for most curriculums in the
majority of schools,

An attempt has been made o trace the historical developments of musie
ag a field of graduate study. Considerable emphasis has been given to the
present, and comparatively complete data have been set forth concerning varieus

agpacts of the masterts degres in music in the United States,
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