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CHAPTER I
INTRODUGTION .

Most musicalsperaeptianrandyaﬁjnyﬁene depends
uldimately upon listeningg.therefore,Itha valug of éhe
musical experiencs iz inersased through wellwguiaed'iisu
tening axperianceam' Megningful 1iétaning,ex§¢$iencaa ére
greatly facilitated by systematic preparstion} this prep-
arstion ineludss both the soguential presentation of baéié
facts through appropriste tsbhniquas;_and opportunities
for'pmaaticevﬁhrough which the studantjﬂevelops his
abilities te listen., Although its velue is recognized,
trainingvfo$'liatening has commonly been neglected
' becsuse of verlous difficultles in implementing such &

program,
1, THE PROBLEM

Statement of the problem. This thesis proposes to-

{1) examine certuin ossentisl features of a guided listens
ing program for thg secondary schoolj and (2) outline the
content of five listening units, including subjecb'ﬁatterg

methodology, and materials.

Importence of the study. This work is designed to
.8id in the formulation and implementation of an'interasting



and.challenging 1istening progrem. There is a continuing
nesd for informstion econcerning the development of any
teaching techniques This need is particularly gveat in the
araa of listening programs on the seaon&ary level, becauae
many teachers: (1) lack adequate knowledge and understandm
ing of music literature, (2) need help in deaiding the
actual content of such & program, (3) need groater resource-
fulness in’ths.tenhniques of teaching in this'area, or

(4) lﬁek proper facilitiea and equipment.

- Delimitetions, For fullest development of the
ebility to find enjoyment in musie through listening, it

'1s desirable to offor the student sn integrated emmulative
progrem of preparaticn, extending throughout the years of
elementary and secondary school. Such = progrem should
“provide =& basis for the continuing growth of musical
enjoyment in sdult years. This discussion 1z 1imited bo

a consideration of representative exemples of the conbent,
suggested techniques, and materials 1n§01Ved.1n teaching
an enriched listening program at the sepondary level. The
speeific-materialé ineluded in the proposed progrem were .
selected from smong many alternative exampieé on the besis
of their‘suitability'as judged by the considerations in

the discussion on cholce of materisl,



IL. DEEINITIOHE,QF-TEﬁmé USED

_ppraaiatinn‘ Appreaiaﬁian, 88 applied to musia,

will be emplayad in this atuﬁy te indiﬁate =4 aenaitivity
to mnsic and a aapaaiﬁy far eritieal evaluati@n af mnsie
~which aevelapa &S a resulﬁ of the sum total Qf all types‘

of musical axperlenﬂes.

) Liaﬁeningav i&staning is an activity which should
be é@nnurrenp wibh avery musical experience, Listening
'implie& gongantrated attention on what isfbéing heard as

apgase& to hearing, which is ﬁara permaptiqnﬂcf Sound
ITT. SOURCES OF DATA

3aur¢agmgr,dgta1ﬁsed-inlthia iﬁvastigaticn’inciuﬁez
(1) publications in_ganeralveducation; (2} writings in the
fleld of muaia eduaation, (%) stan&ard references in music
literatura, and (4) spaﬁializad works in the field of

muaia listening.
IV. ORGANIZATION OF THE REMAINDER OF THE THESIS

Ghapher,II deals with a2 review af.related investiga;
tions in the fleld of musisc listoning. Ghapter I1I anglyzes
eartain ezaments of a guided 1istsning program, lists some

suggeablions for gulding listening experiencas, and presents



some criteria for thoosing materials, Chapter IV will
present some selec*bed 1isi:en1ng unlts for the aaeondary
sohool with auggested cnn‘bent, activiﬁies, and materials.
chapber ’V will diacuaa the expected puteomes of a guided

1istening program,



CHAPTER IX
REVIEW OF RELATED LITFRATURE

Meny studies have been made which ares associated
with the area of musle listening. A significant mumboer
of the Investigations in thisvfield have beon concerned
with the formulabion and implementation of & listening
program using the unit approé&hg Some other atudies iﬁ
this fileld have deslt with sueh toples s musical taste
&nd discrimination, materials for use in teaching the
iistening lesson, and evaluastion of textbooks and record-
ings for listening progrems, This chapter will bs conw
cerned with = review;nf studies related to the present

Investigatione
T. LITERATURE ON LISTENING PROGRAMS

Malek sttempted to show that sural perception was
directly related to all musieel experiences snd essential |
'for musiﬁal-grawth. Ber study nohgidered the important
-alamaﬁts of u developmental progrem of music listening in
the Qlemen%ary school which would stress asurel recognition, -
comprehension, end diseriminaetion. Such a progrem would be |
concerned with developing swarensess ofs {1) tons, tonal
patterns, phpaéég;ﬁgnd,meindyg (2) rhythm, rhythmic patterns,

aecent, basilc beat, Egd tempos (3) harmony, chord color,
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simple progressions, and tonallity. It was malntained thab:

Through listening experiences in sll musieal activities,
the ehild may sequirs an zwarensss and wpesponsiveness to
the tonal end rhythmic content of the musie, With this
knowledge he will not only enjoy musicsal growth, but he
will have an ever insyessing appreciztion and undsyp-
‘stanﬂing of the musie to which he listens. (59:154)

k Smith construated & course of study in mnsic 1isten=
ihg for grades one, two, anﬂ three annsisﬁing of & seples
of lesson plans whiah wwuld aid the growth of tha ahild in
daveloping musical disariminationw Tha lessana gantainad
in this‘study ﬁara éléa desigﬁea to pr@#ida:aatisfying
axperienees far bha nhild and to relate those experianuas
ﬁo averyaay 11?3. (68:11) @he follewing unit tcpies were
presenteﬂg loaumctar respanae, melady an& tene, dramatiza~
tion end intarpretatian, instrumentation, phrasing, folk
dancing and folk music, (6325-5) Each of the lssson plang
contained a list of materials and suggested a proaedure to
be. rollowed in presenting the lesson.

~In 1955, Martin crganime& three unit tapias for
seventh grade general mnsie, hﬁving found that the 1neffea-
tiveness ef ganeral mnaie at the seventh grade level was
ufhen due bo the 1aak af 8 sbimulating course of atudy.
All of the units were planned with regard to inereased
pupil partiaipation end inelu&ed 8 wide variety of aetiv-
itiesg Methods of evalua#inn_wara congsrned withedhangea

in attitudes and ﬁn&erstandinga@ (61326-27)
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Gibson deviged threo units for preaenﬁgtidn in a
| ninth'gvads geneoral muaic‘alésé& In'the'prépﬁratien of
the units an attempt wes made bo integrate a wide variety
of itmsiaal aotivities ™. . « which (would] satisfactorily
provide for all types and levels of mnaical.aﬁilities;:
end a diversity of musical interests,® (54:1) The units
 4in the study were: (1) music of the ﬁﬁd;c and the motion
ploture, {2) the e&éments af'muSic; snd (3) form in music,
An objective test was to be given at bha_beginhing and at
the end of esch unibguthe gréwth'af the aiasé being deter-
mine@lby comparing the means and sﬁandar& &eviabiong
| ubbaine§ from tha'result§ of both tests; {54 169=70)

 Pitman constructed s series of units for the ninth
grads general music claas, It wes demonstrated that the
unit plan wes particularly suited to solving the problem
of individusl difrérancas; The pérticular’inyereats and
needs of the adolescent were & primar& consideration in
" the conatruction of these unitse (62:1) The following
unit snbje&ts were used: (1) ourrent music on television
and'radio,.(a) the ccneerté; and {3) introdustion to
apera. ?hiaEstudy:reveﬁléd th§vimpartanee of temcher~
puyil glanniﬁg'in‘ﬁnit atud?=an& the necessity of creatw
ing a lsboratory situation in the classroom to enable
the student to participete actively in ths listening
process. (62376-76)
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in:lsﬁs,;Jansonreen&uatéd a survey of music listen-
ing materials and methods utilliged by selected elementary
sehool muslie teachers in eastern Massachusetts. It was
the purpose of the study to ascertaln thé»ﬂagree to which
these teachers followed suggestions of suthors in the
field of musis eduscation in relation to content snd imple-
mentation of the listening program, (56:1) It was found
that the teachers 4in the orossesegblon sample did adhere
to the slementa of the liatsning lesson 88 proposed by
leading music educatorsg hgwever; it was significant that.
every teacher interviewsd faund_tha$ the time allotted to
listening was ?ar fram~adequata§~ (56;125) |

Y1, LITERATURE ON SURVEYS
CONCERNED WITH LISTENING PROGRAMS

Faverc devised & ééﬁ of oriteris for the evalustion
of phonograph recarﬂa ana.iliustratad $he use of the ori-
teria on representative childrepfs regords, The fpllowing
abjeative.uriteriabwere usedy (1)'c;aritywafraedam from
sorateh, (8) fidelity-~sxactness of sound of the resord ss
‘campageﬁ with ths sound of thé performing medium, and (3)
characteristic sounds of instrumenta, The gubjactive ori-
 teris were: (1) sultebility of vocsbulary te grede level,
end (2) eppropriate length. (55:4-~7) It was found thab
the criteris wers generally ussful in the more objective

-



sppraisal of ehildren’s raaardag\héwever, te be walid,
they would heve to be spplied in & teaching situation and
thé results mossured, Purther, i% was pointed.-out that
the need for expanding and validating sriterls for the -
selection of records is very grest becamuse of growing

- rveosord lists. (53:?1~72}

" Honry mads an avaluation of - the books on musie
appreciation published since 1935 that would be suitsble
for use at the high sehool level. Twenty-two books were
svaluated with the following results: ten of the books
‘were suitable for use as texts for a elass, six were of
1limited use, end six were of no-use, {57:64) The books
were most commonly deficient in their coverage of such
important toplies as pre-romantis musle, the coneerte
form, opera and eratorio, choral and vocal musie, and
sentemporary composers. Henry maintained that:

The mest serious fault discovered in these books -
was the tendenty on the part of many suthors teo disw
cuss in very genersal snd vegus terms the character-
istics of the composers, rathepr than taking speeific

- pieces of musiec and pointing out with musical exeme
ples the elements that mede the mmeic important.
These authors nearly alweys tried to discuss far foo
‘many of the composers! works rather than to take a
few reprezentative pieses Lrom oach composer-and
analyze them thoroughly. (57:54) . |

HEilllker sonducted an investigakion uf the musieal
prefarenges and 1nterpyebat1@ns af high sehool students,

The ahjeativés of thavstud§ waraé (1) to learn why
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_sertain selections wevs preforred over others, (2) to make
& comparison of preferences, and (3) to digouss the valide
'ity of the feasén& f@rhpraf?rangea ag rovealed in & quese
tionnaire study, (58:54) It was found that growth in
musical disc?ﬁmination‘wasyineraased in relation to musi~
eal opportunities in the envirvonment. (58:54)

Hount made s spurvey of music listening materisls
and prosedures for adult education. It was found thet
adults in music listening groups.fall into two categories:
those who are sincerely interested in learning criteria
for developing musical discrimination and those who are
intersstea in music for recra#ﬁicn_mr entortalnment.
(68:48} The objectives of the study were to esteblish
an approach for>a.1istenﬁng program suitable for use with
a group of adults having heterogeneous backgrounds in
keeg§pg with the philosophy of adult education, and teo
nrganiée the nmaterdels end methods for such & program.
This progrem %, . . was deemed to have a definite contvi-
bution to meke to the intellectual, cultural, snd recrea-
tional aspects of adult education," (5B8:48) |

In a survey concerned with the historical develope
nent of musgie apprecilation in the publlce smchools of the
United 3tatea; Henlgy found thet changes in general 3
educational philoscphy and new inventions were respeonsible

for the adoptlon of the 1istening program. Along with the
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poriod of national expsnsion snd stabilizetion came
Europesn concert artists. At about the seme time native
performers were also becoming prominent. Probsbly the
most important factor in this sra of change was the growth
of leisure time which created the nsed for an educated

sudience. (BSeB4)
IrI. SOMMARY

This chepber has been concerned with a review of
investigations related to listening progrems. A mumber of
the studies consisted of units of study designed to pro-
vide the student with a satisfying and stimuleting musical
experience, Most of the authors were in agreement on the
fact that a wide variety of amctivities should be offered
to provide for individusl differences snd to assure maxi-
mum student partieipation. Some of these investigations
also includsed suggested methods and maﬁerial& for imple-
menting uanits of study,. |

A number of surveys have beoen made im various
fields thet are direstly related to the listening pro-
grem. Some studies have dealt with e¢riteria for cholee.
of recordings and textbooks. Other Investigations hava 
been made which are primerily cdngérne& with musical
preferences of students at differing educational levels,

or with measuring musicel discrimination of a particular
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experimental group. This thesis will consider the finde
ings of the lnvestigations which have been reviewed.
Where pogsible, recommendations of other authors have been
ineorporated in the study. Although & muwber of investi-
goatlons hﬁva ‘been made in relation to listening programs,
the need for meberial in this fleld is still ver;fr great,



. CHSPTER IIX

SOME ELEMENTS OF A GUIDED LISTENING PROGRAM FOR.
. THE SECORDARY SCHOOL

Iistening 1s & vitel part of every musicel setivity,
but in the secondery school curriculum it plays & particu=
larly prominent ralé(in two distinet ocourses, The first
and probebly the most widely scoepted plen is'tc meke
listening a pert of the"genaral musi¢ eourse, along with
other musical aetiviti@s;‘ Listening occupiés & segond
place in the currisulum in the form of & more speeinlized
eourse thet coneentrates exclusively upon the listening /
aativity;

In the genersl music class, listening is a part of
8 weoll-rounded program in which the student has an oppors
tunity to identify end ¢larify his interestes in music,

In keeping with 1ts title, the "general! music course
*uanally offers a wide variaty of activities, including
singing, playing instruments, listening, rhythmié setivi-
ties, end crentive activities.

The specialized sourse in.listening is made avail-

‘gble for students who have alr@édy had considerable musi-
oal experience and wish further e broaden and intensify
their knowledge and enjoyment of mnsieg This group would

include both students considering 2 cereer in music and
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those with an intense avooationsal interest in music. The
specisal class in listening has its own purpose, nemely,
the cultivetion of intelligent enjoyment of music whieh
somes from knowledge sbout music and knowledge of musip
itself, | |

CGurriculum plans vary & great deal in astordance.
with state and city educationmal directives. -The gemeral
music class, hawevev; 1s usually & required course in the
first twe years of junior high schoal; and may be eontinued
as a requirement for an sdditional yesr, or throughout the
secondary program, whereas the specialized listening course
is usually offered on an elective basis,

In the genersl music class the listening lesson will
inevitably be presented tb,étudanha with varied backgrounds,
but in any given class, two categoriss are readlly recog~ |
nizable: (1) those with considerable musical experience
end (2) those with limited musical experieﬁ¢e¢ Liaﬁéningv
should heve 8 special appeal for ¢ach group. For the
musically exzperienced, listeming enriches and mekes more
maaningful other misical experieneéa; Por the musically
inexperieneeéd@nﬂividual, listening ia'aqually inportant,
beeause 1t ié one of the few musical activities campleteiy
epen to him. In many cases it may ﬁé the qnly_egtivit#
through which any mua;cal raspmnssvmay»ba aroused in him

at all., In comparison with the sﬁenial elective course
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in listening thet existe for the student who is particu-
larmy'interested-in'musia, the genesrsl music course has
the more difficult objective; for it attempts to make sn
sppeal to eovery student, ineluding the student with an
Indifferent or host@lé attitude toward music.

- ’The-wéllnrdﬁﬁded program must serve the nesds of
all students. The Music Edusators National Conference,
therefors, recommends for the inatructional program in
the secondary sshools that listening be offered ﬁath
{1) as a part of the general music course, along with
_ other musical activities such as:playiﬁg, singing, read-
ing musie, and ereative activity; and (2) as a special
-glective class.  (85:108-103)

I. OBJECTIVES OF THE LISTENING EXPERIENCE

The meaning of appreciation as-dafined by Mursesll
end Glenn is ". . « that force in music educetion which
seeks to arouse in the child s love of mnsic; end te make
that love deeper and wiser," (29:108) It is important,
%ﬁéﬁ, to provide a musiesl stimulus thet will evoke some
degree of pleasurable response infa#ery 1istener»' There
are meany kindg of enjoyment, which vary in intensity; but
the chief aim should be to create the most mesningful
type of enjoyment through a wide variely of experiences.
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Murgell believes that:
- ﬁ'}” s « There 18 a repertoire of types of responsive - .
wareness to musieé. Growth 1in musicel awareness means,
among other things, the development of this repertoire,
» » » But the baslc resson for this is not because we
wigh to secumulaets knowledge, but becsuse exbensive
and varied experience is beyond all doubt & most valu~
able instrumentallty in fostering the development of
musical responsiveness. (26:139 |
Appreciation, which by definition in this studyl ", , .
ﬁéans\g sengitivity to and'a capacity for criticsl evalu~
“etion of music which develops as & result of the sum
totel of all types of musical experiences.”, should then
serve not as &n end in itaelf; but only as & means of
iﬁareasing‘mnsioalwanjcyménf« | }, k |

| It 1s elmost impossible to find a human being who

does not respond to music‘in some way, whether 1t be &
conscious or an unconscious responss. The most important
principle to be considered in dealing with responses to
the listening experience is that of individuel differences,
", . . since the'réspenée of the listener to music depends
upon his total previaua'experienﬁa B8 & whole." (3:185)
Baldwin has stated perﬁﬁpswevén more clesrly that: ‘

N Enjojmene of music is_maae up of many satisfaéfionsg
There is the sense satisfsction of rhythm, melody, and
hermony; the intsllectusl satisfaction of recognizing
fine technique and design; there is emotional satiass -

faction and there is the plsasure of the imagination
as one accepts the poetic suggestion of the music.

lvide supra, p. 3.
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Training for musicianly listening must consider and
cultivete each of these factors of enjoyment. But
those who would cultivate them in others must never
for & moment forget thaet the beginning snd end of
8ll appreciation 1s personal experiencs + « o »
(53viil)

While one may consider separstely the various aspects
of responss to the listening experience, it must be remem=-
bered that these modes of response sare not separate and
Independent entltiea., Rather, the emotional, intellectusl,
and imeginative modes of response and the satisfactions
which sach engenders are instinectively integrated by the

listener.

BEnotionel Satisfasction

Emotional satiafaction can be experlenced even by
the musicelly uncahvsrsant through the reaction to 2 tonal
stimulus. There is & natural response to tone in both the
mugically inaxperiencéd gnd the musically experienced.
This is the psychological significance of musical respon-
siveness, ﬁhieh is ", . . urganic; perceptusl, end emo-
tional responsiveness to tone itself," (26:30)

All muaia‘ccﬁtains emotional meaning which creates
a response in the listener. Like any other response, smo-
tionsl response will have differences ss to kind (pleasant
or unpleaseant) snd degree (intensity of pleasure or dis-

pleasure). An emotionsl response can be evoked by emsch of
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the elemsnts of musie, namelys rhytlm, melody, harmeony,
tone solor, and form, Each individual develops his own
emotional respoﬁaivenass-whasé-nharaatev is largely deter=
mined by his previaus musical experienae.

Emotlonal experience is & part of the whale of
hnman experieonce and cannot be separated from it. In
considering ematiqnal realization Pltts sta&ea'that;

Experience 1s & conbinuous process of percelving

and observing, sssccliating and compsring, choosing
and evaluating, and rejecting snd retaining. Unless
this process is marked by exbtreme apathy snd indif-
ference, emotlonal responses and attitudes are
gstrongly influentiel. They direct selection on the
one hands; on the other hand they serve as Integrat-
ing factors, linking impressions togesther in asso-
ciations aignificant enough to deepen realization.

0f course, experience 1s much better considered

as & whole, for emotlons areé not separated from other
acﬁivities of body and mind. Even 80, we ere able to
distinguish, &t times, emetlon as a dominant slement
in qualifying experience, (34:71)

Giasely linked to the emotional response 1s the
imaginative response, Here sgain, the character of the
response is depsndent upan the total previous experianae
and native uapacity mf the individusl. Music may evoks
specific pictures, stanies, or other non-musical assoviaw
tions to the listemer, thus giving rise to the imeginative
respense., Music 1s stimuléting to the tmagingticn by itsh
indefiniteness of meaning, and by the fact that it very |
seldom bresants ldeas as specifically as words do., (13:23)

A listening repertory should not be limited to progrém
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ﬁnsia'sinea iﬁ‘tends=ﬁm discoursage indivi&ugl reaponse by
eatabli&hing in éﬁvanea'a-definita interp@atatian¢ It is
acceptable, however, to employ asséeiétians naturally con-
nected with the music, particularly if they will help to

arouse interest snd motivate the liStening axperienaéa

Specific emational appresiatioms. A teacher con-

eerned with planning'1iskening_lessans'ahauld keep in.mind‘
the various typaspaf'eméﬁ;anal appyaaiatienvwhicﬁ ean be
daVslaped‘through}iishening'experien@es,; The'ligt:mighh
tneluder | {l ’ | o
| "L 1,'-$$nal awareness.
2,' Mel@dic aﬁﬁfanéség'
Be Barméﬁia &w#renéssg
l-4, Awareness of ﬁéna_éoinr,v
- B+ Awareness of“foﬁm; |
6. Awavencss of mood. |
7o Awarehess&cf‘ﬁusi@al féaling;
8. Awsareness cf»mﬁs&eallmeaning@

| - B, Imaginat;va PespPONSD .

Intellectusl Satiafaction

Qﬁa intellectusal responge is chiefly concerned with
kno@le&ge aboﬁf'mnsie, a8 1t involves & recognition of
specific facts about music, and]é_ratianal svaluation of

it as based upon these facts, Listening on an intellectual
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. plane, therefors, requirest (1) §ome‘anw1edge'af notes
and tﬁeir-manipulation; {2) aanﬁreﬁe infarmatian §ancern¢
1ng,rhythm; melody, harﬁbny,.tane'cciar, and form; (3)
appreciation of the ussge and interrelatedness of these
elements; (4) knowledge of periocds énd-stylasraf composi-
tion; and (8) understanding of parforming'téuhniqueSQ
Myers hes sald thet intellectusal listening ", . . implies
ability te eabimats'wurth; implies en awareness of the
aims af‘hhe composer and the performsr, and impliés en

understanding of the medium of music--~tone." (50:22) ’

Bpepific intellssctusl sppreclations, A partial
1ist of specific inﬁelieatual appreciations developed
through 1istening might include:

1, Appresiation of oultural relationships.

B, Apprégiaﬁian»nf historicsl relationships.
43"'Ap§ra§iaticn‘af gg@graphiaal #eiationships'

4; Apprecistion of aqcio~e¢an3mic aspeaté of music,

5. Recognition of different schools and styles of
-somposition, | | | |

6. Some knowledge of individuai’campaéers}and
- their w&rksg o | # |
7, Groater reading skill with visual recognition
| of ﬁheﬁasa | | | ' |
| 8. Greater knowledge of rhythm, meladj, harmony,

tone color, and form.
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. ¥, Learning about imaﬁrumgnta and volce types.
: 1G§ Learning”abéut variaue'parfarming medin.
11;‘=tearn1ﬂg about pérf&rmers and various perform-
ing organizatianaa

12, Learning sbout audlo equigment and recordings.

Emotionel snd Intellectusl Satisfaction

GVeramphasis}an‘pﬁrely intellectual éppreaiation as
 &n end in 1tself is to be disoouraged.. An exelusive con-
centration upon fzets can lead ta‘arsterila appreeiation

of music which rejeota‘the world of imggiﬁation and emotion
and all the richness of aSsueiationfﬁhaﬁ tﬁey can bring to
the listening experieﬁce. However, the intellectual response
iavvaluabie BS & mesans of inereasing musiesl aswereness which
is the basis of muﬁieal enjoymsnt. Emotienal'anﬁ inte11scw
tual appreciations can serve ta enriah one another and Ain
turn serve jointly te increase musieal enjoyment and |

appreciation,
- II. GUIDING LISTENING EXPERIENCES

The listeniné‘péogram in the secondary séhaél is
offered ﬁuring the period of adolescence when parmanent
"#alﬁes aﬁd tastes of the student are belng crystallized;
.tha listaning program can, therefore, play a major role

in the final shaping of these patterns. In & well~planned
Fowbpen Timiversity
School of “ime & Japptied Asm
~ Library

T O S 1 SO " D I ) 1000 S P e
L A R ko oid e by
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- program the futuré;pr&dueer of musipgw=the performer-+will
be identified early‘ "He will telke part in performing orgens=
izations througheut his schacol carser while his spesial
skills =re being developed. The scheools are alsc respon-
gible for the non-performing étu&en%’ Andrews and Léeder
have suggested thatg M v » the greetes% (percentage ]

will derive most « « » mnaimal pleasure from listenling to
musin." (3:9&) This faect implies mn cbligation on the

part of the music educater to direect his energles toward -

guiding'the future tonsumer ef masie,

Avousing Interest

 The develapmanﬁ-af mugic sppreeciation through lis-
tening should be & gradusl bub definite unfolding process,
The listening experience should be presented to the student
at his own developmental level, so that the valuasvdarived
f from the experience can be sﬁcaeasrully Iinterrelated with
his total experience. UOver a'periad of time the listener
may M. . » eventually develop & degree of independence.
through which his svolving sense of musical values will
mature, bringing him closer and ciloser to what is finaest
in music.” '(5:222)

EMQtional maturitx. An in&ividual whe has been

semewhat limited in his everwday experienees will prabably
ensounter some difficulty in respunding emationally ta
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music,; His embticnal‘wespanse wiil'uhdaubtadly be in the
realm of rhythmie sanse.saﬁiafacticn; while the more subtls.
emotional and imeginative mesccletions will eéeapa him.
entivelys Through more exiensive and varied gxperisnse the
toacher may hapalﬁo sweken in him & more meaningful type of
emotional enjoyment which will meke his ultimate apprecia-

tlon of music richer..

" Emotional g§p9&1,. Theré‘are many ﬁayg to arouse

atﬁdght.inter§stlin the 1isteﬁihg‘§xperisnaa thraugh BRO=
tienalvépysalg By éhowingla'film or telling sn sction
story to 1ntroduse,€h9 listening axpéwienea; the teacher
nay meke & 1asson.mqre_gréph1¢»and emotionally appealing.
The same interest mey be stimulated 1f several plctures
are presented with the lessen. Visusl adds may paint
deseriptive mood pictures which slieit an emotional or
an imeginative response, and they may‘give'rise to some
degree of persomal-&daﬁtifi&aﬁion wﬁ%ﬁ the a@myusér or

. with the ciroumsténaés under which a specific pigee was
written., 4 teacher will do well to utilize &1l the inter=
eating assaéiatiana available éo long as thavapproazﬁ is
not 1nﬁclvaa, remeins compatible with the purpaée of the
misic, and serves to bring bhe llstensr closers to the

music. Mursell believes,thatg
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" The experienced teacher will be able to commend &
varisty of subtle devices, for psychologienl stage-
setting, After the music is over, some fres discus-
gion of ites assthetio sppeal &nd general interest
‘may ‘be in order. Bubt certzinly the pupils should

- not immediately be thrown into an analytie frame of
nind, as for instance by requiring them to £111 in
objeative tost blanke indlesting whether the wwrk
‘they have heard is & ronde, & sonate form, a
scherzo, or what have youa. (98:156)

Inteliectual maturity. -Each«atudant'shauld procesd

gt his own pate of speeg»in listening expsriénaaa, An

undershandingvof indivi&ual differenecss is most luportant
here, since failure to encoursge the slow laa§ner or |
failurs to ahéllanga the sdperior'aﬁuﬂent aaul& be disasge
trous for all cancerned, -The number and type af yrevious
musical experiences will also have some sffent upon the

listenerts knowledga of musin and upon his intellectual _

appresiation of 1t.

Intellectual appaaig The intallectual gppeal of

music ¢an srouse interest in tha listening experience in

a nunber of waya, There is some intellectusl satisfaction
in the ability to recognize in n glven composition some
1earnings'whieh were previously encountered in other compo-
siﬁioné, such as recognition of tempevar‘dynamius. For the
student with reading akill the recognition of musicnl
themes will provide intelleetusl appesl. Historioal and

geographical facts may also present intellsctual appesl,
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particulerly to the student who is sble to sense reletions

ships end draw conalusions.

Observable Responses Lo the Iistening Experiente

Outer reosponses %o music are those that manifest
themselves iﬁ observable behaevier. They may include

physical and worded response, whether spoken or written.

- Fhysiesl response. A physiesl response means

gimply ". » « the liatener*a renction in torms of bedily
movement. (3:187) There are dagraea of intensity of
physiocal response to music, which mey range from foot

' Yapping to intricate ﬁéhcg steps. Physiesl resyonses‘may'
briginate from amotion&l,‘imaginativa; or intellectusl
sourcese Jn other words, & physical response may eomé
abbuh {1) because =n ihﬂividual,ggg}g like respunﬂing;‘

| {2) because the music mey gontein postic or imaginative

elements which are in turn expressad phyaiaallyg or,

(5) besouss the listener is cansaiaua&g aware of note

values, phraaes, and other structural characteristics.
For axample; nn'haaring the "Waltz" from the ballet
Swan Leke by Tohaikovsky, (1) the listener may respond
through merely swaging back and forth betause the musioc
makes him feel like responding in this ways (2) the

ylistener nmay rurm an 1maginative pieture which he
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utilizes as 8 basis for designing his movementsi or (3) he
mey realize that the music-he is hearing is & waltz in 3/4
time, or may mctually know the bitls of the work and other
facts concerning the music which will influence him to
sonseiously plan movemsnts that conform to his knowledge.

Unfortunately, the spanténseua physiecal response so
common with children 18 often restrained in adults, Oubtm
ward aetivity'ﬁguld degpen the musiesal expavienng and meke
it more mesningful aarweil as amphaéizing the beauty in
the movement of musioc, There ara; of courss, fémmal
oecasions where ﬁhis type of response may not otours
neverthslass;wtha listener cen be just as sonseious of

its presence. {133182)

Verbsl response. -A verbal response to listening

15 one in which the listener says or writes somsthing
about what he has heard, Here again, the response may
be prompted by emotional, imaginative, or intellsctual
faotors. The inherent danger in verbsl response lies in
the fact that a teacher msay become too dependent upon it
&s a means of evaluating the listening sxperience, papw
tioularly as it tends to emphaslze the intellectual
aspect of mnsiéa It often happens that the emotionsgl
response is diffieult to express verbally. In the same

veln, response through bodily movement is frequently
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1imited after childhood besause of certeln inhibitions or
lack of previous experience. For thls reason teachers tend
to concentrate upon the inteliectualaverbal response because

it secems more definite and easily expressed, (289:118=119)
III, CHOICE OF MATERIAL

In guiding listening experiences on the secondary
level the teacher has available a wide variety of possible
materials. An sffective listening progrem depends upon a
wise choice of materials; in this chaiaa the teacher must

conglider & number of faetors,

Factors to be Constdered in Choosing Materials

In general soms iﬁpartant faetors to be considered
in choosing meterials avet (1).needa, papkgrouﬂds, inter~
ests, and potential of students; (2) interests and ebili-
tles of teachers in'ebhér areas; (5)‘pcssibilities for
correlated activities; (4) time for pignning with students
and\witﬁ other temchers; (5) expected stamdards of mchieve=
ment for thé_gruupg’aﬁd (8) providing for a.gusically
stimulating enviromment . (19:9) ’

Time, The availdbility of time for the listening
progrem 1s subjeet to wide veriation apd cannot be dige

cussed with any eonelusive results, since sach situation
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will have its owh 1limiting famctorsj howsver, the scheduls
‘of the music teacher and her plans for listening lessons
'will be affeatad graatly by surriculunm p&aua and requirﬁ-‘

nmmts of the school system.

 Aress af fnmsresﬁ; Cther areas af work whiah are
being carrie& on aimultanacusly'might hava an effeah upon
planning ﬁhe listening program. In viem of this fant, iﬁ
might ba important to make & aurVey of the muﬂiaal inter«
asts af tha teaehers of other aubject aress in ordar t@
invastigabe tha pgssibiliﬁies far correlated aetivitiesg

Lisﬁening lesaons may alao be planned areun& oanm

tara af in%ereat oy uuits wf wmmk in music, ﬁha unit of
work "g » » oonsists af a series uf unified oaardinateﬁ
elsmanta, -sach of whiah 15 part of tha fanaﬁianal whgle. ;
(11100) In grcnsing interest in a it of woxlk, the |
toacher will guide the class in identiffostion of their
intsveéta with ﬁhe'ﬁﬁje@tivéﬁ of th@ unit. 4s a4 result
of ¢lass and 1nd1viﬂnal &daptahian to apeaifin activities
wiﬁhin the unit, asrtain.iearnings will eeaurwwinaluding
spa@1a1 taehniquaa, attitudas, anﬁ appreaiaﬁiens. Most
sdusators have Lound thah beﬁh—spaciﬂia objectives and
the general goal of sppreclstion afe best served by the

uss of the unili spprosch.
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‘Mugie snd books. Supplementary reading materisls

for the listening program should be avalleble in the school
1ibrary, These books ¢an be ubllized both by individuals
who wish to do further reading snd by groups ﬁha mey be
working on projects for the muslc olass.
A number of scores should slso be avalleble for
ea&h composition to be heard. Sgéras may bé utili#a& for
-alaés'lessona; and may’alsevﬁe'use& for listeﬁing outside

of elass, or for individual gtudy.

Regords an& audio=equipment. If music educators

hope torfurthér the géal of appraéiatian and mns;eai
enjoyment, good equipment iaua necessity, It wlll be
diffieult to arouse interest in the listening lesson if
sound reproduction is inferior in quallity to that which
thé~stud$nt meehé?outsidé of sahoaig zThe school should,
hherefara$ have geveral phnnographﬁ for clegs and atu&ant
- use, and students 5hauld be inztruated in the uge and care
of these mashines

A reprasentativa record uallechian is alsc & neces=
sity, anﬁ raaerdings should be aveilsble to the students
for repsated hearings. Stuﬂenta should &lso bes instructed
~ 4in the ¢are end handling of records.



Filmg and pletures. Visual alds cen be of grest

value %o the teacher in arousing interest In the listening
iassan,'and san often be utilized for other illustrative
purposoes, If the school does not have s representative
libpery of plotures and filme, it might.be well for the
teaéher to bagin g pérsanal eollection, or at least to be
informed a&s to the éauraes'end,availibiliﬁy of wisusl
meteriala. | .

| Sﬁpplsmentanx experisnces. In some eommunities

- outside concerts wlll be aveilable.and should be éallsﬁ
to the attention af{the-dlassg Some students may wish
to fnllawnthe anneuﬁaémanﬁs and reviews of these concerts,
& group projest can be instibtubed to keep & bulletin
board of current radioc and television programs which
might be of intareat ta the mnsia class, Thisg is &
valuable way for students to become acquainted with

performers and performing prganizations.



CHAPPER IV
FIVE LISTENING UNITS FOR THE SECONDARY SCHOOL
‘X, FOIK MUSIG

Objectives of the Uni#k

- The primary cbjsctivea of the wnit on folk musie
will be (1) to help students discover for themselves the
many different types of folk musie in the world, ami (2)
to guide their lsarning ’e.:‘xpériam;e'e towsrd n richer
appregiaﬁionvof folk music, In aﬁditipﬁ éa tha’musidal
learnings ivhieh ers an nutgiwiéth éf' this study, it is
Iiapad that - conauri’ént leernings in correlated fields
ﬁill help stu&enfs toward an anri@he&'unaerstanding of
all folk art, |

Cheragteristics of Folk Husie

i"elk musi?: is‘ e v * the uncanscimxﬁ expressio:i in
n;elady of the récial feslings, charaeﬁ&r,‘ and interests
of the poople « + 2 4" (8;94‘) Folk music is not con~
sedously influeneed by art, but rather, is a spontaneocus
oreation arising from humasn expression, There are many
types of human expression, but in spite of the owltural
origin of the muslc, the following tybes of folk song are
eeslly identified; (1) songs of ehiidhaod, (2) geme songs,
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{(3) Iullables, (4) religlous songs, (B) songs for festlivsls
ahd bolidays, {8) love songs, (7} work songs, (8) Inmowous
gongs, {9) funeral susie, {(10) nerrative snd apm songse -
In past genersbions, folk music was transmitted orally down
through the senturies besause the wayla had no rmusiesl
nobatlon, but iu spite of this hendlesp, folk music grew
and Flourished as one of the most dominent forms of human

-,

sxprossion.

Hationsl Tremds

8inee folk music is so gyeatly iInflusnced by human
‘experience, thers will naturslly be nationsl differences
which pan be detecbed in foll gxprossion, It hes been
gald thaby .
v » » peoulinritics of yhythm, form, melody, « « ¢
are tracaesble, more or less elearly, to raoiml (or
nationsl) temporement, modes of 1ife, climebtic and

politionl conditions, geoprephicsl envirporment and
ienguage., (ﬁez?&:&wvéa? o

The Pomposed Folle Bong

Tn meny inetsnces composers have teken folk themes
g8 bhe bas#a of thelr working materisl, or certain ocows
posad songs have bocoms Bo popular that they are accaphed
as folk musie, as are gome of the songé of Stephen Fnataz?
in the Unibted Btates, Composors who utilize foll themes
in their works are called Nationalists, sinee most of
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them use the folk melodles of their native countries, or
composo new melodies that srs characteristic of native

felk songs,

Activities

' Bisaussion* 'A preliminsry discussion of folk music
willl 2id the Lsacher in det@nmiming the background of the

¢lags and thelr intewests in folk music. This diaausaian
will be aan&erns& with tha alarifizatian of inherasts of
'bha group, and will halptin the planning of aativi%ies;

§g§g§ggw Tha ﬁlaas should sing 8 nnmber of sanga
fyom differing natiunal baﬁkgr@undsﬁ Wha singing should
help the studanta to aiaﬁover the similaritias end dif-

rerennes in falk muaia fram,varieus aauntmiaau

ﬁ&ﬁteni,
snd dences from all over tha world. (2) Ses 17 the class

s {1} &istan to axamplas af folk musie _

can begin to ﬁsasgnize-na%ianal ah&ra&tar&sﬁias from
rhythmio figures or tbnalityg (8) Compare true folk
music with eampmseﬁ ralk songs wbi@h have some ta be
sroepted as folk mnaia;- {4) Listen te such ecmpaaiﬁiona
as the Pinale from Symphany Koq 4 by Tchalkovsky ané
compare the thematic ma%arial with the Russian folk song

The Biveh Tree thet was the original source of the theme,

Poston piversity
School of Fine & Applied Arta
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Tehaikovsky - Finale from Symphony No 4 '
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Other ereative activities. (1) Some members of the

¢less may wish to collect travel -péstem»ariﬁ ‘fémers ’
@ince they will show the nationsl flaver eharacteristics

of the various countries, (2) A study grauﬁ 'may wish te
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investigate snclent and primitive instruments or make
repllieas or drawings of instruments commonly played in the
performence of folk music, (3) This unit provides an
excellent opportunity for correlabed activites with the
social atudies and pbysieal educetion departments (folk
dsnoing)s (4) Culminsting activities may include &

United Nationa or foll festivel progrem,

Expected Outcomas

- 1. An appraﬁiation of folk musie as the bagisz for
better 1nternational'undarﬂﬁan&ingg
2, 4&n understanﬂing of folk music in tha histary
and 1ife of & peoule, A raﬁagnition of the fsct that the
srpreassion of tha pewple~iﬁ mirrored in their follk musie»
8. An appreciatien of the Inspirational value of

folk music to compasere*
Meterials

Films
REYTHM OF AFRICA
As-Fa Films, Ine.
1600 Braadway, Heow York 19, New York
(1848) calor $48 urEnt $4ﬂsa 10 min, (B54:33)
TWC CHINESE DANCES A
China Film Enterprises of Ameriea Ine,
132 Weast 43rd Btreet, New York 18 ¥ew York

(1948) ¢alor loan apply 10 min. (34:35)



EYWAYES OF PRANCE
- Poaching Film Custodlans
88 West 48rd Street, New York 18, New York

36

rental spply 8 min, (33:86)
EARTH SINGS, THE |
Brandon FiMﬂ ine,
200 West S7th Stwaﬁg Aow York 18, Hew ka
{1950} vental apply 15 mine (33 :38)
'PEOPLE OF MEXICO
- BEneyolopaedia Briteonica Fllme, Tuge
1180 Wilmette Avenus, mlma%a, Iilinodls
(1%9} #8485 Oulde rent $2.50 10 rin, (33:88)
KORWEGIAY FOLX DABCES
CAmeyienn Film Reglatey
28 Eeant Jaskson Bouievar&g Chinego 4, Illinots
calor loen apply 11 win, (33:808)
ﬁgge s {80} {(B1)
Egsentinl .
Muslic of the World's Peoples Polkways 4504/6
World Festivale-Unosco Wostminisber 5354
Tehaikovekyw~Symphony B0, 4 Angel BBODY
Optlonal
Anglo~hmarican Follk Songs 10" Polkways POAT
Zf‘amuy Troe of Folk Songs Dapen B418

Folk Songe of Four Continonts 10" Polkways 69511
Mants Emrly Husical Instruments 2 Polkways 4585
SibelingwFPinlandin Degoa DOSE



Songs

North Americsy

Canads

5.3’ 3@ Au’p

Aloustte .
T2 Culsiners
Hets Gone Away

Joshue Fought the
Battle of Jericho

Central and South America:

Hexico

Cosdtz Rien
Chile

England
Scotland
Wales

Chigpanices

Bigh on Sierra
Morens

No Tree Bubt Hagm
g Shadow ,

The Mariner

Graensleaves
Loch Lomond
Bobby Derry Dande

Book
Singing Ameries

-3ihging Amerien

Music Mekers

‘Husie Nakers

&inging.ﬁuniaré

 Musie ﬁakeré

Eatinﬁﬁmsriaan Song Book

Singing America

Burl Ives Song Book

&mariaan SingerAEoﬁk‘g

Muslo Mekers

nge}

(Toa) 38

{No.) 39

120

200

61

R

68

42

120

87

Le



Title Book Page
Treland | Bendemeerts Stresm  Ameriesn Singer Book 8 50

¥orway %hen Summer Goas '8 ing Out 88

Sweden A May Song Songs of Sweden & Finland 35
Holland Seresponde pmeants & Essy Basses 40
Germeny ~ Orchestra Seng . Kusic Makers o 504
v Svitzeriand Vremeli  Descapts & Eapy Basses 12

spsts  Dede - -  Singlag fmerfes  (Fo.) @
Ttely . Heelenins . . Amoricsn Simger Bock B - 118

Russia ‘ Song of tha Valga ~ o :
A o . Boatmen : - Amspican Singer Book 8 118

Areb Lands © Arebs on the March Singing J‘:minra - SR -
Tsrael ‘Porsh Oesh . Muslc Mskers o 144
Indla Hindu Song ﬁus;!.e of Meny Lends & Peoples L
Australis Banges Rang An-An-Ah Sing Ouk | . 1%
Africe Hellelujsh Sing Out 130

aa
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II, WUSIC OF THE BAROQUE PERIOD

Objectives of the Unit

The cbjaétives of the unit on the Barogque Pariod
will be (1) to help students to discover the interesting
festures of this era, and (2) to introduce musis of the
‘pariad in a mammer that will foster richer listening
experiences, Since there sre many important events in |
Amerlosn history vhich aacnrr@d'aancurrenﬁly with the
Bayroque Perlicd, sn hisborical approach might serve well
a3 & point of deparbture. Artistic svents in Burope
during this period laid the foundation for subsequent
works in Western arty for this resson some awareness of
Barogque srt and esrtlsts seems essential for a more tonm=
plete understanding of events which followed,

Genersl Cherasteristies of the Baroque

The origin of the term "baroque” is somewhat une
@arﬁaiﬁ; Epwevar; it is generally used to deseribe the
.féatures of seventeenth century srt, Baroque art was
charasterized by large~scale produstion often stxlving

Tor speetecular effects with extensive ornsmentation,

marked contrasts, snd slsborstion of design. It has
been sald thab: |
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The esséntial splrit of the Barsque arose cut of &

world glven ovar to extremes of self»indulgencesg

. religious acetleism, and extravagant ritualistle cere-

... monialsy deap seleontific and philosophical thought,
and gllly superstitionsy noble bensvolence, and whole-
‘sals orimej dire mlsery on every hend end gurgeaus
ostentatious display of wealth-~a great deal of 1t

- raeently agquired or illwgmtten. (353:400)

During this period in Ameriaa, the c¢olonles were
heing aettled. In Eurape it WHS & time of religious wars
and-absolute monavchies. Tha elegant anﬂ ornata courh of
Lauis XIV at Versaillas exnmplifies all tha factnrs which
typify the Baroque spirit. ,

The mnsie of the perioa weas arnate, alse. Compow-
sers paid much attention to amhellishments and filled
thelr works with arnamantatian. In some ceses a uamposer','
would davise & kind af mathamatiaal "farmnla“ which cauld

be uSad in working out & composition,
Forms of Expression im Musie

Eath periad of time has 1bs own forms of musical
‘exprasaion whinh develop a8 & regult of pravious mnsiaal
happenings. A,number_ef musiesl forms were developed
dﬁriﬁg the  Baroque 39?1943 begruse 6: thelr repﬁesgntaﬁiva
nature, the fugue and‘tﬁa sulte hévg béén ehosen fcr dig-

cussion here.

The Fugue., The fugue is @ composition in which a

subjeect iz annvunged in one velce and imitated by other
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volses, (383788) The fugue requires a speclal kind of
listening that listeners ars nob usually ealled upon b6
;waatmé; slnoe they are mnuéﬁmmed o 11&1:%1:;5 to seme
positions in which the volces &1l sound together snd
move elong in vartiaai;fashiéng &nﬂﬁead‘af listening to
different melodiss sﬁﬂg by‘ﬁiffaran§ v§iaasa The consept
of horimental 'writing,v aﬁr sounterpoint, may be iﬂéw&mea
to the students by sbarting with a simple round, such as,
Three Blind Mice or Ram ',wa; Row Your Boat, |

Johann 'Sébaﬁtié_an Béah was one of the best composers
of fagues. DBradburn and Cotton have written thé' following
coumentary on Bachts fuguesy

A Pilrst scquaintance with Bach's smsio prompbs some
listeners to say that "It has no tune,” More varee
ful listening reveals;, however, that it is really =il

- "pyune," for every part has & tune of i1ts own and the
combination of threeg, four, or five independent tumes
makes wondevful music¢ 1f they are Bagh's tunes, Such
masle 48 known ss "conbtrapuntal® from the word
Teounterpoint, " which mesns the ecombinetion of two or
more independent melodles. Bash mude much use of the
masical foym known a8 "fugue." In 8 fugue, cewbain ,
melodies, known as the "subjeet™ mnd "eountersubject,”
are heerd sgain gnd dguin Iin an interwesving of
melodie lines throughout the composition « « » «
(113B1~68) ,

Baoh » Pugne Number Zwo in O Minor from the Well-
*I‘em;mmﬁ Clavier, vmli_;ﬁza T« This fugue has a well-defined
subject which éan be espily followed. It has three volossy

the subject is snnounced in the alto volce, answered by tha
soprane, snd is heard for the third time in the tenor volce.,
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The sugyeg The Baroqus sulbte consisted of a series
of demses, usuglly of contragting bempo., The sllemandow
slow, Qanante*«faat,waatabandawwaiaw,.ané glgugw-fast,
were offen used in'the'suita, but other dancss gould be |
~inbroduded and were usually g&&aa.batween t&é garebands

end the gigne. Bernatein belisves thaty |

An. impertent step in the development of modern

ingtrumental musie wes teken in the sarly part of the
seventsenth century when composers dlscovered that
they might construct larger Instrumenbal works by
apranging thess pleges in & well contrasted series,

Por such a serdes of pleves the designation gulbe -
graduslly ceme into use. (9:80) ’

Hendelts Waber Musle (suibe arranged by Bugens Ore
man&y)s This music was écmgaaad farAyﬁrfaﬁmanea gt &
river cruise fﬁr the King of Bnglend. Tts sections albter-
nate bebween slow an& fask tem@a'and-yartgéy varying mocds.
The suite opens with & fenfers followed by & fast Allegro
section, & contrasting slow Andents follows, then the
Allegro is répeateﬂg' The hezt'part éf,tha‘suité‘is anfégg
with a slow, lyrical, song-like melody, The égg'ié.fcllﬁWQd
by two danee.movementé; & fasgt Eap?eé; which is é Pren#h |

rolka&anné,land a~abrngigé, which was originelly a British
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sallopts denees The final section of the composition is |
enother Test Allegro. The following are gome themes Lpom
the Waber Musie Sulte:

| Allegro T r
, . ] ‘
) | J ) [ 1 b‘- el
) - [
) Andante P’ ~
f —1 1 .*‘_ (- - '_Ii
p \]
ﬁir f—,;l -l ﬁ' ‘—;{ -— - - \
S | | ] dl
Boureé, P
1  _—
13378, +
t
Hor‘h-PiPe } - -
1 1
g ESSSSSst G
V/eqr.o =
d ad )
4§ Z{L ¥ u = -
pe e o -
S !
D B 4
6:225
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Tha Composers .

thann Ssbaatian Baeh. ﬂhe hiatowy of mndarn music
ia nfban aaiﬁ %o hava begun with Bagh, {(14:188) Bagh

game fram &8 long 1ins of musicians snd showed &n 1nterest
in musie whan he was aﬁill very yaungg in faat, he same-
times walkad fer seva?al days in erder ta haar famnua |
mnsiaians of the day perfonm, He begen his aareev as a
ghurch urganiat angd. 1ater was empinya& by tha Frince of
Anha1ﬁ~6nthen¢ Ehe 1ask parb of his lifa was spent as
director of the Thamas Ghurah in Leigaig. Beeh campaae&
& grest desl af hia musie for the yerious pmsi%ianﬂ |

, whish ha haldg ha alsa ﬁpenz & gacd daal of his spare
 time writing musie for h:m famﬂy m& friends.

Gsovge Frederieﬁfﬂanﬂeig 'Handei wes hqrn in Gere

many in bhe same yeer as Bagh (1655}« Wﬁan he wag yaung,»
he travelaa in Ie&ly-whare he bename 1nteraatea in the
Italian opera &f thet dsy, After retnrning fer a8 briefl
time to ﬁeﬁmany, whare he was appointaﬁ to & eaurt posi~
tion at Eﬁnpver, Handel jcurnaya& to Eugland where he
direetad,ztalian operst, Handslfs former amp&ayera the
Elector of Eanavargylater‘beeamb George I of England, A
legend exiata that Hanﬁel, whe left the aeurt of Hancvar
under aumewhat unfaverabla airaumatanaea, was reins%atad
to the £aver of the monaveh through somposing the Waber

Musioc.
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Activities

m&scuaai@n¢ This unit af work might be initisted

with & qu&atiun and anﬁwar'gama, perhﬁps concentrating

upen reiatinnships between happaninga in our history with
events kaking plase at %ha geames bime In Burops. It might
also be interegting tc compére tha natlive muaia&l 1ife of
the coloniss with thaﬁ of Buropean countries of the same

day. Th@_unit aon1ﬂ be introduced with.fiaual aiﬁﬁ shows
Cing arahitaﬁture;_furﬁiahings; an& @astumaa,af this period..

Sigg 1w Tha moé% impartant poiné to be remembersd
in &emnnatraﬁing the fundamenﬁal& of aauntarynint will be
ﬁe hegin with vvarmaimplifia& examylea, auah as singing
raunds and praeeaa to éxpariﬁneaa invaiving mnra diffiﬁnlt,

fugsl writing. 1 h&me end inberest permit, songs by Baeh
and Bendel may be sung by individuals or groups.

Listening, fl) Hava the students baaame familiar
with the fugue thame, %han lishen to the fugue, 5aaing if
the slass can ﬁiseaver ﬁhe subjast whan it appeara and
1&antify the vviﬁa whera it is sounding. (2) The Waber
Husio might be intraﬂuaad by dissussing ether awcasiona '
whara outdoor mnsiﬁ is playﬁﬂ and naming some nampnsibinnﬁ

aapeeially written rnr uutdoer parf@ﬂmanceg
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Qubsomes

Expected

Mu&ents mn be - helped tc: ﬂiaaow the E‘pi!’;iﬁ’

of *;he Barogque Pexfman

masic.
v By

Development of & better wnderstanding of Barogque

An aequain%an@e with the quua apmposers whe

hmm baen ﬂﬁudiﬁ&g

ustértais

| Fiims

LITPLE FUGUE IV G MINORw=BACH
Teaching Pilm Custodisms .
88 West 4&'@1 Street, Wew Tork I&B, Bew ‘Enx*k

(1951} »

MUSIC IN THE FARKS
British Information Service '
Rockefeller P:Laza, Eew 'E*e:rk @0, Rerw Ymﬁk

(1850} %:m rmt ¢ 10 min.  (B3335)

CEORGE FREDERICK HANDEL : -
Tnited World Pilms
1445 Park Avenue, New York %, Few Yark

(Reugimm 1650) £86  wemt $3 10 min, (33:14)

MOSIC AND ARCHITECTURE THROUGE THE AGES.
United World Pilms '
1445 Park Avemxe, New York 89, New York

{1948) $00 ven$ %@ - 19 mina {83:51)

. FRENCH TAPE&%’RIE& VI&I‘Z‘ MIQA .
Ba Pu f"&m Incy , -
1600 Bl’ﬁaﬂ‘m?; New York 6, Hew York

(eolor) $200 went §25 50 min, (B35:33)

- rental apply " guide 4 mm}; (%zlé)
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Regcords
, Emsential s A
' Bache-Well 'l‘empe»rad Clavier § Westminister 5501
Randel-=fataer Musis Columbia MIm4797
-Optional |
Baahuwwaaaat& and Fugus in :
D minor Columbis MIL~BO32
BaghweSuite No. 3 in D Major London LL-848

Eande1~~“Mesaiah 2 Columbiag HBI-B42

III MUSXG OF THE CLASSICAL PERIOD

ﬁbjaﬁﬁivga‘ggathélﬂnit

The objectives af this ﬁni%»wﬁzl ba {1} té help
students to underatand.tha'fuii maaning of the teim
”elassiaal;“‘(a)ﬂta help students Yo besome more fullj“
sware of the charaﬁteristiﬁa of muaia of the classiaalv
Period, (3) to diasaver some interesting facts about
Glassieal composers, which will add to listening under= ‘

?

standing and enjoyment.

Classigal Blements in mm..i-

Glaasieism:may be defined in two waysy B s « 88
pertaining to the highest ordar of exnallenca in lteras
ture and arty or pertaining to the culture of the sneiend
Greeks end Romens." l(ﬁixﬁae} ﬁhe clogsical artist wes

concorned with parfabtian»of form and crefismenship. The
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perled in history generally roferved to ss the Age of

Glesgieism was damih&ﬁed-by the ar&stmeraay; and artiats
worked under the patr&nage ay&%amq The W@rk& of art jexalc
dueed in this period wers balanuaa in famm, paiaa&, anﬁ |
' restrainaaQ stringham h&s ataﬁeﬁ bhatg
' The artist working under the system of patronage
‘'had %o sablefy the fagtidious testes of his nwoble
benofactor, Be did nobt lack oither desp feeling op
imaginaﬁive powsr, Bub within the prevalling sccial
- framework 1t was ineviteble thet he plassed snormous
cemphasis on the ehiseled ling, the exquisite finigh,
+the restrained manner, the serens and cobjeetive
svision that have ecome to be asaeaiahad th Glasaiw
- esl art, (35:166) . .

The end of the 01asa1ﬁal Ema saw the risa af theg
middle alass, tha anﬁ Qf’@iﬁﬁﬁpﬁﬁﬂd court 11fe, an& the
Induatrial Rsv&iutian; Iﬁ ush@ve& in the age af ?@VQI&*
tions and. inventiony 1t was a ﬁime of. rastlaaanaas which
yreaa&e@ @hange' -

Glaﬁﬁiﬁal muaie is prﬁmarily eancarned with beauty
of malady and haﬁmany, axaa&lanaa of araftsmanahip, and
poliahed presantatian af mnsiaai ideas, In geneprsl
Classicel music may be dasoribed ag wbjeativa and refine&,
ahawing greater am&tianal vastraint thﬁn the musme af the

suaaeading B&mantin ?erio&f

The Composoers

Frang Qoéaﬁh "yﬁﬁ, Hayﬁn wes bmrn in ﬂr@atia ana

grew up with the influenea of falk mugic ground him»
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When he wag quite young, he becams & cholr boy at 8t.
Staphena in V&iennaa When his V‘aiaa changed, he 18ft the
‘jﬁathadral and managad to earn-a meagar livxng through
eaahing and playing puhlmlyu : Eventually bhe beeame
affiliaﬁea with Pmnaa ?mﬂ Eaherhazy who wes loter sus-
uesded ’ny his bmther 4 Iﬁaholas@ Nicholas wag vepry
anﬁhusiaatia about znusm and andn spant = vary pmfmable
time ak the Esterhazy onurt. ?ha CORPOSOr Was raapenaible_
__fﬁr all the musie parfamme& at sourt and in the chepel,
‘ffbr rspéi?zaf instrumsnhé;.ana-fcr managing ﬁhe,mnaiuiana
and singers. Haydn mede bwo very suecessful journeys to
London where his mnsig'wasfhighiy scolaimed, Both Mopert
snd Besthoven studied - wibth Haydne Heyin was one »f the |
- Pirst composers Lo have his work recognized publiﬁly and
profsed during his lifetims, |

Wblfgang Amadeua szart. Hogart wag horn in 8alz-

burg, Austria, whera«his faﬁher was 9@urt samposer to the
Archbishop of &alzburg;ukmaaart wag & ghila prodigy, and
hig boyhood years werse g§pent $raveling around Europe |
where he smazed all who ha&vd~him-wiﬁh his musical gifts.
As & young man; he'aame unﬂaﬁ tha pabronage of the Arﬁh%
‘bishnp of Salzburg. Hb Qas ru&ely dlsmissed fram»ﬁhis
'employmenﬁ when he campiained about’ eonditions snd .
'attempﬁed to resipgn, Fram that time untll his déath, he

Boston University
School of Fine & Applied Arts
. ~ lerary
A . st e AN <
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lived in Vienna meking money in any small wey that pro-
sented itself, A4s a result of overwork and strained ‘
financial 6anditicns; he collepsed and died at the age of
thirty-five,

Indwig van B@athuven; Besthoven was born in Bonn,

Germenmy, in 1770, Beethoven's father was a court musiclen
and méon recognizad the telents of his son. A plan was
developed to introduce Beethoven as & child prodigy fole
lowing the exemple of Mozart. Bsethoven hed a rather
unfortunate family'life; but ?ery early came under the
patronege of sgvarél members of the nobility, Whlle he
was growing up, he played in & court orchestra where he
abgorbed a grest deal of informatfon zbout lpstruments
and composition, He first regeived wide recognition for
his abilities as & plenist, Lateﬁ_tha Viennese seame to
acoclaim him as & composer of great talent, snd though he
passesse& BN e@éentric personality, he was well recelved
and appregiated in bis adopted city, Before Besthoven
wasg thirﬁy years wld;.he bagaﬁ to lose his hearing.
Besuuse of his deafness, he spent most éf his late years
in isolation, but during this time, he compoped his

grestsat Wérkaiv
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Some Forms of Expression from the Ulassloal Period

The Symphony, The symphony is = ‘composition for

orchestra ﬂansisting5ofafour movemsnts of ‘contrasting

sharacter, The first movement usuelly follows & pattern
ealled "sonata form" marked sllegro tempo, This pattern
18 in three septions. In the first sestion the somposer

presents two or more themes of contrasting charsoter

© (the fiwst strong end rhythmic, the second mors lyricsl)

in sontrasting keys (I mnd V)3 this ssction is called

the exposition. ,In'the second ssction & fragment is
taken from either or both themes and worked out in meny

different ways; this ssction 1s enlled the development

and shows the inventiveness of the ¢omposer. The third
septlon 1s 8 restatsment of the first seatian;'exnept
that 4t 18 entirely in the tanic keyy this sectlon is
ealled the reegpitulations

Beyén--Symphony Fo. 100 in & major, "Militery",
 This aymphony opens with albriaf inﬁrédnﬁticn which cone-
ﬁ'tains prafiaw fragments'af malcdy; One of the thihgs to
be recognized is the orescends with muffled drum roll. .
Then the first theme is introduced by the flutes and
ocbves. This théme is heard clearly two times befors the
saaandlthéme 1s introdused. The seeond theme 1s first

played by the strings. There is a distinet pause at the
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elose of the exposition, ¥Heydn used the sovond theme for

trgatment in the development seetion,

1 % 323 '-“"-‘% pf ool & fP eopp
) + 4 i
2 - = :1? E e e rlirr e ]

The theme of the second meovement comes 1n wﬁ‘%ﬂ.m-
It is rostabed seversl times before the tympeni 1s heard,

first in brief s;mez‘pks; then for aeversl measures, The
mlwfnl pergussion effeots and mil:!.'&ary chergater of

this movement should be mke&g

g

. The thirﬁ; movement is o m:auat znd T:é.-‘im The
Q;heina of the minuet is very mach In the characher of a

tragivional minuet snd is easily me@gﬁizaéw

Qha trio
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hes & contrasting flaver and is played before the Minueb -

418 reatated,
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The lest movement is & ronde marked gggggg* Thisg
movamsﬁt is £illed with brillisnt idees and serves as en
sppropriste ending in keeping with the character of the

__entire symphony. |

k — % = i‘«z ]

Y7, - - ~
; . I | |
6:244-245

The Sonata. The sonata is an instrumental piece

for one or more sole instruments, consisting of thrse or
four movements. 4 brief commenbtary has been w#it%an on

the sonste ss follows:
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Constant experimenting in the f£ield of instrumental
musiec throughout the sighteenth ventury led to a elsar
distinetion between the sonata for one medium end thsat
for another. The pienc sonata becams the most ambl-
tious form of solo music., The pisho was newly eskteb=-
lished ss the main keybosrd instrument, having
replaced the twe fevorites of the early elghtesnth
“eonbury, the harpsichord and the elavichord, Through
‘the plano sonatas, composers worked out new concep-
tions of keybosrd style and sonamba struchbure, creating
? gieg }iteratureﬂfar both amsteur and virtuoso.
2l1:296) ' ' ,

Beethoven-~Sonata No, 28 in F .minar; "Appassionata.”
Beethoven wrote thirty=two sonatas for the piano, but he
called this one hig greatesh.' The &evalopmentvin,Eeathc~
ven's musie of the trend eway from the purely classical
style toward romsntic expression should be moted, (9518B)
This sonata isfiﬁ_thﬁee movgmanﬁé;_tﬁé fipst of wﬁiah-is
in sonata_farm,. The firsé thsma hasg " stréng'andvrh§thmia
ehapéater» The second theme is melodic and iyrimél tn
‘eontrast to the charsaoter of the first theme, Thﬁﬁ,a
third theme of tobelly different nature 1s heard. The
development sestion utilizes the first thems, o

1 S = =4 e —
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The gecond mavamﬁnt is 8 sat af variatinns on a
‘ slaw, 1yriaa1 themsg' Rocognizing the theme end the .

variaas ﬁevioes used in tha separate vaviationa shculd

be of intez?ﬁa-ja to students,
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The last movement 1s again in sanata fermﬂl It
has 8 lengthy intrnduation bafara ‘the first %hama is
stated. Tha saaond thame appears high on the piano.

o R
i T -
. 1
1T
N———— r 4
v P e —
020 y JAI;L'I = s
T \"b‘f ] f
7Y
- o A—
J AT - —




58

Zhe Qanaertgg Phe poncerte is & composition for
ane,_ar'ﬁﬁre’aalc instruments with mfnheaﬁral.azaampanis
ment. Thers are fouy ways in which a #oﬁaartu usually
diffsré fweﬁ & éymphaﬁya.’(l) the céneerﬁalié almost
alwaya in thrsa mavaments instead of fouw, (2) contrast
is rurnishea by having the mrchestra zamd solo insﬁrument
in aampetitian, end (3) the use of eaaenaas (brillisnt
unaaeompeniea pagssages designed to show the virtuosity
of the performer). (9:166-167) Another interesting
featurs of the classical concerto 18 that the sonata
form here contains two eXp@sibiona; the first fopr orshes~--
tra al@ne, and the aecmnﬁ Tor the sola instrumenﬁ aeaﬁm~'

panied by the arahest?a‘

‘ M@zartwnﬁonaerta in A major for Vialin agnd Orshog .
hra, K. 2192, "Purkish®. The first movement of this con-

certe is In the usual form with two expositions. The
polish and refinement of this musie exemplifies the pure,
elassical style of Mozart.
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The sseond movement is a simpls, meledle adaglo.

7 Phis mepvement provides santrast for the movenments which |
, precedg and follow it.

Vi
s

The lest movement is & combinstion af'tarms@, The
trio suggests & Hungerion folk funse (@zardas); end ab
the end of the mevement a strong theme of "Purkish® style
presents itself. | | | | |
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Discussion, A pombined geographiceleblogeaphical
intwudxxﬁmén to this unit might be an interenting spprosch,
Ineluding menblon of the travels of the composers. Stu
dents might wish to compere the Barogque mnd Classical
Perlods eulturally end musisally.

Listening. The method of prescntetion of the Lisw
bening ezamples in this unit will depend So & very grast .
extent upon the situstion md upon the musicel background
of the sless, 1Ib is probebly quite important to present
the themabic maﬁwial' rather éwiy in the sbudy of sash
composition in order to mslke the best use of the time
avellebles howaver, it is equally Important to make sach
preséenbetion g intoresting and as appeeling as possible,
The primary purpose of the listening in this unit should
be to gulde students bowerd dlscovering the festures of

slassiocnl music,
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Other Craative Activities. (1) Find pictures or

drawings of buildings, furniture, or costumes which belong
to this periods (2) Prepere an exhibit dealing with coms.
.'poeara that have bhesn stu&ieﬁ; {3} Eneourege playing of
the many appropriste olassical &émpésiﬁians that may 1isa
within the eapabilities of performers in tho olass,

Ezxpeecbed Qnﬁgaﬁas-

1, Students will begin to resognize clessioism in
musits %‘
2, Students will discover sertain essentisl feme
tures of elassiaai musics
3, An aaquain%aﬁaa with outstanding composers of
the Classiernl Period should be ﬁeval&peaﬁ

;Matarials

Films
EINE KLEINE BACETHMUSIK
Abelard Biucabional Films, Inc,
1440 Eraadway, Naw York 18, Naw York
{1949} $38 ' 12 min. (33:46)
FIFTH SYMPHONY (First Movement) (Beathoven)
Abelard Educationsl Pilms, Inec,
1440 Brozdway, New York 18, New York
(1949)  $85 o 8 min. (38146)
APPABSTONATA-~Sondra Bianoa
Artist Pilms, Inec.
B West 45th Street, New York 19, New. York

(1950) solor $80 B&W$H0 10 min,.
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Reoords
Engentisal
Haydn~~S8ymphony No. 100 in G "Military"

, , Westminister 18325
Basthoven-~Sonata No, 28 in £ "Appaasionata®

- Deeos DBB4
Mozaprt~-~Ooneerto No. B in A for Violin K. 219
Decea OBEY
Opticnal "
Beebhavan~~3ymphany Vo, 3 in E-flat Op. BB
"Epoleal An 1 35528
Mozart--Serenade "Elne Kleine Nachtmusi
¥, b25 Venguard 102

IV, MUSIC OF THE ROMANTIC PERIOD

Objectives of the Unit

The objectives of this unit will be (1) o help
students to understand the forces behind romenticism snd
(2) to introduce some of the trends in romentic music

and to glve examples of how they were exemplified.

Romentic Elements in Arg

Romantic chsracteristips. Just as the term "baroque”

wes used to deseribe ssventesnth century srt, and "classi-
clsm" was the style of the sighteenth century, so "romane
ticism" was the dynemic fores behind ninetesnth century art.
This was the age of freedom and individualism which begen
with the Prench Revolution. The romantic movement“had a
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demooprstins sharscter in umpariém with the periods vhich
had gone before. The work of the romantie artist was not
g0 much g@Vameﬁ. by sraftamanghiy ss by inspirstion,

Moy desepiptions have baen witbten of the romantie artist,
but one of the best resds as follows:

» v » He will Be proudly subjeotive and proclasim his
vary. differentness Crom pthey men. He will revolt
agoingt the established ordor of things, a pessionste
rebal agalnat all traditions snd forme. He will
atress feeling vrather than reflectiony eontent rather
then form (though he will nobt abandon the latter by
any mosna)s end he will hanker after whet is strange
snd pleturesques glving free rein to his Imegination,
he will prefer the bizarre snd the particular to the
gserene snd the wniversal, Ho will seom to lean toward
mysticism end foprvor rather than towsrd lucldity end
discipline or the intellecty yet he will not be deo-
vold of the latber , « +» « He will bﬁ noyvel bnlﬂ,
end individusl rather than cherasteristic and conven=
blonal » « » » (B5:182) | - '

The gymphonie poem. A symphonie poem does, through
music, what & poem foes through words in sxpressing drames
tic ldess. Up to this time composers had been mainly oon-

sernsd with formel ideas but the toms poem was ong form
used by the composers of the Romantic Poriod to express
more dramabic idens, m' form of the aymphbnm yoenm is
free and almost entirely ﬂaéi;eminaﬁ, by & literary program.
_ !xeaxfly 81l syﬁphoma posms were inspired bﬁr gtwie‘e, poems,
or paintings of other remantic artists, and =o are sald to
havé & "progran®. BSymphonic poems ars often refsrred to as

Tprogran muzisf,
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"Ricghard Strauss--Don Juen,  Btrauss based his mugi-

cel conception of Don Jusn upon & poem writbten by Nichow
las: Lenau in 1844. The horo is & men smesking the ideal
womsn, Thé various themes portyay Don Juan and the women .
he mests in hls seavrch, In the end he bsaomas"wﬂaary of
1life and allows himself to be killsd in & duel.
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‘Betionalism. Natlonalism.was ap expression of

romantleism which appeared duwring the nineteenth eentury.
The feslings of pstriotism which were expraaseélin art
works . were essenblally & result of the Rapoleonic Wars.
In faet, "Az the century wore on, the ﬂtrugg;e.far frog=
dom on the part of the oppressed nations bedame even mora
bitter," (35:1@9}, Musia; besause of 1ts intensely emo-
tiongl appesl, hetsme a wospon uf'the first imporbence,

Alexender Borodinw-"Polovebtsisn Dances” from

Prinee Igor. Boredin was one of the. composers in the now
Famous Sohool éf bha Russian Five, mleng with Bglakireég
Cuig'ﬁimakywﬁarsakov;kaﬁdiMauésargskyq- Prince Igor was
Borodints aﬁl& épérﬁg fhe story deals with the struggle
between the Russlan princes and a smell tribe @fVOrienzai

nempds~~the Polovetsl, The dances oceur in the opers
when Prince Igor anﬁ‘his‘#@n are being anﬁarta1ne& while
held as prisoners in the semp of the Polovetsi. (5:1686)

Polovetsian Dances from Prince Igor_
A A A\
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Henuel de Falls--Nights in the Gardens of Spain.
This compesitlon, which Palls completed in 1016, 1s o
sults of three nooburnes ntilizing plane with orchestre,

The firat nooturne refers to the garden of a thirtesnth
eentury vills in Grensds. The second, "Distence Dance, "
is o tango for ghostly dencers. The third, "In the Car-
- dens of Sierra Gmédpb'&,” hag as 1%s scene a garden party
where the gussts are being sntertained by gypsy musicians
and dancers. Although Palls did not actually use folk
themes in this work, the mmsic hes a typieally Spenish
‘aationsal flavors Boston University

School of Fine & Applied Arts
~ Library
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Neg-classicism. Within the Romantie Period thers

were eortain composers who were not so much concerned with
bresking away from the old forms, These eemposers wanted
to write in the forms used by composers of the Ulmssical

Ere so they were called "neo” or new elassloists,

Johannes Bpahms--Yariations on & Theme of Haydnu.
This composition shows ﬁwﬁinularl;y the ideas of a elusslw

eal oomposer send their :lnﬂuan@a upon & compofsr who lived
during the Romsntic Period. The theme that is used by
Brehms has been telken from the work of & clagsical compo~ |
s-erf.» The skill with which the varistions are s,tl‘l;'erea

shows the e¢raftsmanship so typical of the classieal com-

posers

i Theme
) A LR A .
R
Aotivities

Diseussion, The olass might wish bo disouss werld
ovents whish may have led nineteenth sentury eomposers
end artists to went independense, As 8 correlated active

ity with the English department, works by Sir Welter Scobt,

§ Boston University |

£ 'School of Fine & Applied Arts Sy o As Vo ssppR0d B3R
~ Library, - Librazy, o
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Robert Louls Stevenson, er others sould be read and thelyr

rﬁmanﬁic'ahavéctariﬁties digeussed.

Si 4.5.:
sohgsi Those that were reaﬁily available end familiar

" Many of the rvmaatie aampnsars wrobe

eau1d be sung by the elass,

Liptening, The eamgﬂéitinna'airéady dlscussed are
only a meager ssmpling af.ﬁhélwaaith of literabure that
exists for this unit. ‘The piano pieces of the Romantic
Peried Bhould be diacussea 4f time permits‘ campogérs .
such ag &chubert Behumann, MendaJSSohn, Ghopin, Dehatm
kovsky, and Orieg ahnuld be included ko tima penmits an&

axamplas of some af their works played in alaae;

Other Cresative Aﬁtivitiaag {1) Have ths elsss

ﬁréw ay paint after one prsviQW“listaning'ta e of the
compositions in this unit;_’This éhmumd.be-done before
they know any :aéﬁa'aon@erning the muéie,‘ {g) Study
groups may wish to Qlést=§,aauntry arid lesrn sbout 1ts

nationalist domposers..

Expocted Outeomes

1. A better understanﬁing.nf the effeect of warld
affairs upen the romantic artisﬁ¢
2« Some knowledge of the important éharaate@isn-

ties of romantic musia,



68
3, Geining more information sbout different

gohools snd styles of composition..

- Pilms

THE SUHUMANN STORY

- Teaching Film Custodiana

86 Went %Srd Btvaat; New York 13, Hew Ybrk
" (1949)  renmtal ap;:iy guide 20 min, (33;18)
VRONBKY AED BABIN

Offiecisl Films, Ino. -

Grand and m&den Avenues, Ri&gefiel&, Few Jerssy
Reel 8, Polovetsien Dances (Frince Igor) Boredin

(1948) = 30 per veel 10 min, per resl (55:83)

Records .
Essantial -
sﬁrausswwnnn Juan, Op. B0 Columbie MLLSL?Y
Borodine~Prince Igor: : -
~ Polovetsian Dances Vistor L2208
- Pallee=Nights in the Gapdens . .
of Spaln Yox 8520
Brahm5w~Var1atiana on & Thems : ,
by Haydn, Op. B6an Golumbis Wi, 8076
Optionsl o
Liszte~Los Preludes Depes 8936
Bibelius~-Finlandis ) Degea D956

Hespighi--FPountaing of Rome Vietor INM-1788



80

T AMERICAE MUSIC

. phjectives of the Unit

The objectives of this unit will be (1) to help
students to gain = daeper undewmtanding of American music
and {2) to galn & rep:esentativa knowledge of Ameripan
composSerss &aida :ram folk music and seversl relativézy
. recent com@osiﬁicné; mugle of nétivé ﬁampéseré‘ia pften
neglected in 1istening programs. It is, thsrefoéa;_thé
‘purpose of this unit.#a;praaent'aaditianal material in

this areas.

History of American Mhaia"'

Phe musical culture of Americs is relatively
yéung;~sin¢a its traditions do not date baeck as far as'
those of European muaiag howaver, we have felt the influ-
ence of older cnntinenﬁal eompmsers and their“musia
' because the United States became a_malting pot of nations
. during aalunization'and saﬁtlémanﬁm‘ The early composers
were untrained, but during vhe decades following colonisl
times, the influx af Eurepean musiclang and their subsem
qusnt training of native talent ahangea the aharaaﬁer af
American composition., In tha late nineteenth gentury it
became & common practice far many younger composers bo

travel to Europe for study. During recent yaara; the
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native:ﬁmariaan somposer hﬁa'eama moye mnd more to produce
musie which heas mors typiually amariaan characteristios,
Some notable examplas of thls are found in the works of
Roy Heyris, Asrvon Copland, snd Gearge ﬁa?shmin, to neme
. but & fews In addition to the compossra; the United
Stetes built up & graa‘h tradition of folk maia and fosw
- tered the devaimnment of jazze

Foll Musia.

The wilde veristy of Americsan folk mmasile iﬁ”a-rieh
and 1llumineting expression of American culture and tra*
ditions. Amerinan folk song "« a o stems from Englend,
-Franaa, Genmany, SPatn, Beatland Iralanﬁ, Afriaa, and
probably every other aaunt?y which sent its sons and
- daughters to make good in & new :Lanm»-, (8:383) - Some of
these songs have been preserved virtually unshenged, for-
'axampie, the sangé of thé Kenbueky mountain fLolk vrebtaln
& strong flever of thelr Elimahethen England origin.
Other Amerisen faik_saégs,hava had -their origin in the

asenpations and envivorments of this countrys
JEZD

In spite of its resent appesrance in histery, the
- origin of jazz 1s still not defialtely known. Some
aubthors believe that jazz hed its beginnings when slaves
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bprought the rhythm of their chants from Africa., New Op=
lesns is generally c¢onsldered to be the true birthplsaee.
of this type of mnsia; but Chicsgo end New York also
developed thelr schools of juzz ezpression, most of it
- baged upon improvisation by the musiecisns playing in a
particular group. (&6;751) Jazz has now becom¢ such @
vital part of the Americen scene that 1t 1s ubilized by

meny serlous composSers.

Some Men -Who Influended American Musie

Franels Hopkinson, [The first American somposer is

generally ascnsidered to be Prancls Hopkinson. A4 lawyer
by prafassion; Hopkinsen alse wrobte posms and essays, &and
was an agcomplished musiéian and composer. washingtah,
'Franklin; ond Jefferson were counted emong his friends,
and he was & signer @f’ﬁhe Desleration of Independences
(8:582) o

Lowell Mason., Lowsll Mason introduced musie inbe
. the publis sshools of Eoston in 1858, He wes & famous
conductor, teaeher;land pevfonma#m Lowell Mason elso
wrote the first booka for use in teaching singing in the
schoolss o

Stephen Foster. This composer, probably more then

any other American to date, san be ealled & folk song
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writer, JAlthough pure folk songs are not composed, this
man sapbured the spirit of the Folk song 8o perfectly
thaet his works heve becoms part of America's folk tradis

tion. : R A o .

Jahn Philip Souaa. In ad&ition to campasing

marahag, Bousa did much to davelﬁp the bend anﬂ to fur=
ther its popularity. He 18 slmo responsible for devise
ing new sombinations of instruments for the band and

inventing the Sousaphong.

- Bdward MacDowell,.. The grestest Americean composer

of the Romantic Peried wes Edward NeeDowell.. He began
his musiesl studies at an serly sage in New York Clty,
but later journeyed ﬁa Burope where he did most of his,
study in composition. MseDowell was often influsnced by
nature in his composition, One of the best exeamples of

his welting is Woodlend Sketches, & set of planc piscss,

Each piece hes a programmatlc title end carries out &

deseriptive themes.
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Aspon Coplend, This composer has written music for
nearly every type of musisal pax‘famm@awmehwwal wWOrks,
tsoimm%aa;, shamber masle, choral works, end ballet musie,
He has been skrongly influcnced by jess mnd nationallsm.
C:aplaa&'s "smericen style® is most often evident in his
vellet muaie, for exemple, Appalsehisn Spring, written in
1544, This bmliet has as its seens Permeylvanis in the
1800%53 the scene 1s 2 Sheker wedding celebration, snd
Coplond employs 8n acbusl Sheker melody in one gegticns

I:._‘ o
i i .4;‘” — (=) 19| B~ J P | | <l
{li { - 5 - =2 LN B ] on e
” / ¥ I‘ p g i
) = o e = o - ~ ;
1 e g s , ] :
J |
— =
g o LS e L6 PE bu—- - —— -~
3 ‘W 3 v 1 = —
D=4 v 1 - L g € e o
p ¥ .
4 EHihT = Fa S
Vg 4 ¥ —+ .
= - ————
Vit = . ,
.g : "1{2.{116 e e I e B e e o L e e e o e
: e —
)
Shaker Melody | -
5 i ™~
(B —_ X
‘;‘h 1 = 1
L

y 11
= ==

Boston University
Bekiool of Fine & Applied Aréh
Librach

I




8
" } r— T T1 1 o | ¥ —— 3 ™ - .
A s = 1< | i i — 2(; t
—=—] S e =
6:139

| . Gporge Goprshwin., The music of Gershwin seéms to
appeal. to nearly all Amari@ans; no matter what other
musical testes they may have., It has been said that the
Ehagaodxlggwggggiaﬁd the folk opere Porgy and Bess were

his two grestest works as 2z ploneer in Americen music,

(8:408)

Aetivities

‘Piseussion. This unit provides an extellent

opportunity for ocrreléﬁeé setivities with the soeial -
studies and physieal edusation departments. In a time
geheduled for pupil«keaahar‘pianning; the students may
ozpress their interests in aeﬁ%éin sotivitlies which can
be planned fér this unit. Panel discussions sould be
held on reglonal f@ik'mnsic and folk d@naing; or on

Ameplean conmposers

Singing., The elaas should have a good baskground
of Americsn folk songs whish can be dyawn upon for this

Bastgin Gudwseity
8chool of Fine & Appilied Ars
-~ Library
BRBIIGRA 45\ pcagioe »
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'studyg Some singing setivities should be planﬁad for‘tha
beginning of the unit so that students may begin with

something that 1s familiar to them, -
‘Eﬁﬁtani + Many selestions sre available for 1ise
tening for this und t=efolk ealla@tians, Jouz anhholagies,

musieal baméd#, and representative works of Amsriaan coms=
pasaré, 8ame of the students aould probably aantribute

reeordings fram %heir GWn calleatians far thia unit.

 Dther Qraativa ﬁ@ﬁivitiagg (1) Make a national

nap showing the follk Bongs of different reglons, (2)
Collewt newspaper and magazina articies on vontemporsry
musilc snd composors. (a) Write & dramabigation on the

etary of American music.

Expested Gut:&emé,s o

A Stuﬁenta will: be helpeé to una&watand their
musiaal heritage as Ameriaan$¢

2, A desper mppresistion of all k}rpes of Amerie

. omn msic will be developed,

h 3, BSome information will be gaineﬂ aan@ewning

American men of BUSIC.
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Tenohing FPilm Guat@&ians Incs
‘BB Weat .43rd Btreet, Wew York 18, FNew York

_ golor rontel apply 20 min, (38:112)
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Wationsl Film Board of Canads
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(1944) @17;50 per reel  8-10 min. per reel
, . , {58:16)

- MUSIC IN AMERIGA -
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Goronst Instructional Films
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Copland=~Appalachien Spring Westminister 18284
Gerahminmn?orgy and Begs (exnerpts) Decss 9024

vt

kaianal

Barbep«-Adagic for Stringa Columbia M1 5187
Square Dances Folkways FA 2001



CHAPTER V
SUMMARY AND RECOMMENDATIONS

This étu&y was cancémnéd‘(l),with the examinatlon
of certain essential features of & lisbening program for
the seeoﬁdary sehool and (2) with the eonstructianraf
five listening units that included suggested subject mat-
ter; methodology and materisls. The work was designed to
ald in the implemantaticn of a more challenging listening
PrOZI e |

In devisging the units of work, date were gathered
from specislized works in the ares of musis listening,

from sourses in the figld of musie eduoation, and from
\referancas in music litsfaﬁura, In most cases, musical
excerpts were secured from a standard dieticnéry of

musierl themes. Reédily avallable £ilm snd record cata-

logues were used In listing resources for each unit,
I. SUMMARY

Guiding listening experiences. Listening experi-

‘ences are offered in the secondery school in order that
greater anjoymenﬁ end epprecietion of musie mey be devel-
oped, Appreclation of music was found to consist of emo-
tional and intellectual satisfactions whiech vary accord-
ing to individual dirfeienoes. The character of the
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emotional response evoked in sach lisbener is dependents
upon previous experiente snd intellectusal satisfaction 1s
chiefly deﬁsﬁmine& by previous preperation, since 1%t is
largsly soncerned with.kncwleﬁge'abcut musie. A progiram
contalning & balence of emétianaljand_1n%elleetual‘fa¢~
tors was found to bé bettegrthan e excess of ooncentra-
tion on either one or the other, betsuse emotional and
intellectual satisfacklons are interwoven end serve to
enrlch one ancther.

Methods of:arnﬁaing interast in the iiatening
. experience depend upon the developmental level af'thav
dtudents; thersfore, emotionsal end intsllectusl maturity
must be considered in plamming the listening. lesson. I
was the sim of this projeet to:promote the enjoyment of
music through guided lisﬁsning.exparieﬁgés’for'secondary
school studenta. Since enjoyment of musie consists of -
both emotional and inteliectusal fastors, the material
for each of the five units was chosen on the bagis of
emotional and intallectualgappeal to the sdolescent
learner. ) . B

Examples of overt behevior ocourring es & result
of the listening axperienaa; such as; physiecsal response -
through bodily movement snd spoken or written worded
response, were considered. Observable response may be

prompted by either emobtional or intellectunl factors.
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The intellectual-verbal response, however, was found to be

the mosgt common, -

' choasing materials, Some faators to ha aonsiderad
in uhnm?iﬁg materiala Were suggested, The needs, baak~
grcunds;ﬁgnterests, -and pctantial of tha students were
found to be of prime importance. Suah practieal aonsidarf
ations as time, reseuraas, equipment, facllitisg, and
supplamentary axperianees were found to be impartant in
planning for listening end in choosing meterials for
listening lessons.‘.The opporﬁunities for corralated
aativibies within bhe total school pragram.would alsn
have sama effect upcn planning.

The unit apprnach was used bscause it waa con-
sidered to be the best mosns of providing for individual
différencea and 1ntgresté as‘well as pro#iding thé'oppéra
tunities for gréup work that adolesscents need. The suge-
gasted units.weﬁld nave to be adspted to the paiticular
situstion in which they sre to be utilized. For this
reason, the materiél w&s}organized to be sssily adsapt-
able," either for omission of sectians, or for additian |
of optionsal material. '

The unit toples used in the study weres (1) Folk
MuSic, (a) Music af the Baroque Period, (38) Musiu of the
Glassical Pariod, (4) Music of the Ramantic Period and
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(8) American Music. These toples were choson with the
hope that gmeatar;mnsiaal snjoyment could be fostared
through the emotional and intellectual appreciations
gained in having anriahedflisténing'éxperienaeé‘with.thia
materials The subjeet matter diseusslon within each unit
was not identical with other units because of 1imitations
plsced upon the content by the very nature of the topie
itself, An.attempt was made, however, to list the most
important agpects of every unit.tcpia; and to giva POPro=
sentative listening axperieﬁges,' | |
The compositions selected for analysis wefe chosen
v'beeauée they eppesred to possese the particular features
which would eppeal to the_aéalésganﬁw A variety of
national, chronological, end stylistic examples heving
coloristic effects and sasily're@agnizabls melodies were

presented.

Folk music., Students having an opportunity to

experience gulded listening lessons with folk music should
discover the different types of follk music. In addition,
theyushpula gain a riecher sppreciation of hnw'peaple XK=
press their feélings&through folk music. Students should
g4ln a number of emotional and intellectual satisfactions
from this unitvinaluding: (1) &an appraciation qf folk
music as the basis for better internationsl understending,
(2) an understending of folk music in the history and life
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of & people, end (3) an appreciation of the inspirstionsl

value of folk music to composers.,

Musia of tha Barogque Period, ln hearing musie of

the Baraque Period, studanta should have an oppartunity
to learn some of the interest;ing features of the era as
- well as to gain a despey understanﬂing of its mnsia, The
class (1) should discuss the spirit of the perioed, (2)
shouldhgain en understanding of cheracteristic forms of
the Baraqua Periéd; including the fugﬁevand the sﬁite, |
and (3) shpuld baeome acquainte& with Bareque campasers,

'sueh as, Baeh and Handelg

Musie'gg the classiaal'?erina,' Learning about
the clasalcal Spirit.shaulé influenes students to deter-
mine the mesning of the term "classical’ end to become
more awere of "oclassieal" music and composers. Students
will have an mpportunity to 1aarn of the symphony, aonata,
and eonearﬁaq In learning about "nlassical“ music, stu-
dents‘(l) will begin to recognize classicism in art, (2)
will discover certain essentisl Ffeatures of classicsl
music, and (5) will hﬁvavan opportunity to becoms
gequainted with Haydn; Mozart, and Beethavan*

Musie of the Romantic Period, - In guided listening

experiences with music of the Romamtic Perlod, studenbs

will be given the opportunity to understand the foreces



behind the: romsntic ﬁovament and will be Introduced te
gome trends br'the‘perio&;>au¢h-as; nationalism and neo-
classieism,. Students can be axpected to gain {1} &
better understanding of the offect of worlﬁ affairs on
tha‘ramantic awtisﬁ, (2) some knowledge of the important
characteristics of romentic music, and'(a) some informse-

tion concerning sty;es'cf composition,

Amevican music. Btudents heving experiences con-

cerning Americen music should géin fn appreciation of:
its history and evolution. The specific topics included
(1) folk!mnsie; {2} Juzz, and (3) some men who influéncsd
American music., |

|  The wnits were dasigned o éefve as & basis for
ecntinﬁihg gfowth of musia#i énjayﬁenﬁ in adult yours .
If.éeegndary school sbudents are guided through enjoyeble,
stimilating, én& uhaliénging 1ia£ening axperiénﬁes, thelyp
appreeiatian gnd uss of music in edult 119@ will be more |
satlefyling. The music edusator should, thersfors, s%rive '
to develop fully the ability to find enjoyment in muais
through listening.

I, RECOMMENDATIONS

In order to have representative soverage of the

entire field of musiec, it would be neecsssary to add some -
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material to the five suggested wmits, - A humber of unit
titles suggest themselvésg (1) musie of the theater,
1nalu&ing‘évértures;»0péra;zand-ballat;'{2)*ehbrai and
vaea1~music,'iﬁcluding solo songd, aangs=£0r-small SRS Sm-~
bles, end large chorel works; or (3) madern trends in
nusie, including 1mpressianism, new rhgthms, and new
tonalitias,

There is a continuing nee& for &tudies which gather
additional informatiwn aannerning andiuuviaual elds,
Sinae these materials quiekly bencme ahsoleta, it is ima
portant for the teachser to have surfiaient 1nformatian
about new and current liatings. ‘It iz only through re-
working and constant attention thet units of work remain
vitally ealive fér-bath teachers and stuﬁéntsa

Additional work to d;velop new units of stu&y,'
partiﬁular;y_applieable t@ the aeaondary‘$63091 level,
are much neéde&; Studies whi&h'cantain_suggestioné relos .
tive to temching methods end materials would constitute a

wveluable eéntributieﬁ to the mugic teaéhing profeésian.‘
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