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CHAPTER I
THE UNIQUENESS OF THE AMERICAN HIGH SCHOOL

l. Its Growth and Development

"The uniqueness of the American pattern can be summed up
in two sentences., In the United States, less than a third of
the boys and girls 16 to 17 years of age are not attending
gschool, In the four British countries, less than a third of
the same age are attending school."1 To educators in this
country who have been continually concerned with the non-
attending one~third, the above statement may appear rather

unimportant. Yet the relatively large number of pupils in

American secondary schools plus the concern for extending
education are perhaps more characteristic of this country
than any other in the world.

Motivating this concern for extending education havé been
several factors, The first factor was a derivative of
Buropean backgrounds., Reflecting the religious movements of
the late Reformation period, the early settlers felt impelled
to prepare religious leaders, Harvard is the classic example

at the college level; Latin grammar schools were its "prep"

1l/James B., Conant, Education and Liberty, the Harvard
niversity Press, Cambridge, Mass., 1953, D. 2.




correlates. A different emphasis and a second factor
emanated from the humanistic elements of eighteenth century
intellectual life-trending back through the Renalssance to the
tradition of the Golden Age of Greece. This emphasis expressed
itself when private academies were established to prepare the
future leaders of this country's social, civic and economic
life. (In England, a subsequent development for similar
purposes was the "public school",) Other factors were
political and economic in nature. The extension of the
suffrage in the early part of the nineteenth century brought
political pressure for more education, hence better opportun-
ities, for the workingman's son., At the same time the
expanding business life of the country created a need for
trained white collar workers which the secondary school
attempted to provide.

Another factor scarcely recognized at first and even today
less perceivable because of its apparent intangibillity has bheen
the need for high schools to prepare for local, national and,
within recent yeers, for international citizenship. The
fulfillment of this need has found expression in sctivities
as divergent as the memorization of Lincoln's Gettysburg
address and the organization of student councils. Regardless
of the character of activities relevant to the citizenship
aim, a common hope and belief has been continually expressed

that secondary education was both a desirable and necessary



medium for citizenship education.

In response to this sentiment and to the aforementioned
political, economlic, and soclal influences, our high schools
have been established and have developed through the years,
The first high school was founded in Boston in 1824, Subse-
guently, many private academles became semi-private and
public academies = in reality, high schools., Membership in
these schools did not lncrease impressively during the 19th
century; the 20th century has seen a growth of from 6,005
high schools ip 1900 to 24,314 in 1946.l/ The increase in
the numbers of schools has been accompanied by enlargement
and development of curriculums., The concept of the secondary
school as a medium for terminal liberal education has been
generally discarded; the college preparatory, vocational

tralning and citizenship educatlion functions have been

strengthened and advanced.

2. The Sociologist Looks at the High School

These various functions of the high school have been of
interest not only to the educator but also to the soclologlst.
The sociologist is concerned with the school as an institution
set up by a society to carry out certain tasks adjudged to be
important to that society. The nature and extent of these
tasks reflect the conditlons and values of a given society.
g?ﬁﬁﬁfi?ﬁ"ﬁﬁ“ﬁght and Henry H. Kronenberg, Principles of

econdary Educatlion, McGraw-Hill Book Company, Inc., New
York, 1949, p. De.




In the United States, the conditions and values woz}d seem to
1
be those of a democracy and, according to Sorokin: .

"One of the most conspicuous characteristics of the
so=called 'democratic socleties'! is a more intensive
vertical mobility compared with that of the non-democratic
groups. In democratic societies, the soclal position of
an individual, at least theoretically, is not determined
by his birth; all positions are open to everybody who can
get them; there are no judlicial or religious obstacles
to climbing up or going down, All this facilitates a
'greater vertical mobility'", o/

2

The Encyclopedia of Social Sciences  discusses vertical
mobility in terms of social mobility which is defined as "the
movement of individuals or groups from one social position to
another and the circulation of cultural objects, values and
traits among individuals and groups." Since a society
characterized by soclal movement and change (i.e. vertical
social mobility) would logically assign to its schools tasks
related to such conditions, the sociologlst subsumes the
concept of the school as an agent of vertical social mobility.

How does the sociologist justify this subsumption? The
gocliologlist designates the school as an agent of vertical
gocial mobility on the grounds that there exists a definite

relationship between vertical soclial mobility, our democratic

1deals and the functioning of our schools. As Sidney Hook

expresses 1t, "Education then, for a democratic society goes

1/Pitirim Sorokin, Social Mobility, Harper and Bros., New
ork, 1927, p. 138,

g/Encyclopedia of the Soclal Sciences, The Macmillan Company,
New York, 1933, p. 554.



hand in hand with education for growth. But why continuous
growth even if democracy 1s accepted as a soclal goal? There
are at least two justifications for growth, One flows from

the nature of the democratic ideal which is incompatible with
fixed social divisions.'l Warner, in his studles on social
stratification, contends "The principal forms of mobility in
this country are through the use of money, education, occupation,
talent, skill, philanthropy, sex and marriage, Although
economic mobility is still important, 1t seems likely now that
more people move to higher positions by education than by any
other route.'z Hence the sociologist subsumes the concept

of the school as an agent.of vertical social moblility., This

is a debatable issue, For purposes of this study, however,

the point of view of the writer will be based on the assumption
that high schools, in fostering social mobility, support the
functioning of democratic educational aims,

Assuming then, the desirability of the Americaen high
school working for the individual finding his own place in our
soclety and against fixed social positions, how might he expect
the high school to work toward this goeal? Thinking first in

terms of vocational preparation, 1t can be postulated that a

high school that affords opportunity for vocational preparation

é/Sidney Hook, "The Ends of Education", Journal of Educational
ociology, (November, 1944), 18:173-184,

2/W, Lloyd Warner, Marcia Meeker, and Kenneth Eels, Social
Class in America, Science Research Assocliates, Inc., Chicago,
1949, p. 23,




to all of its puplils with the maximum regard for the puplil's
interests and abilities and the minimum regard for his soclo-
economic status - this high school would be projecting a
dynamic and fluld socisty. Consldering the arsa of citizenship
education, it can secondly be postulated that a high school
which encourages particlpation in all class and extra-class
activities without restrictions based on socio-economic status
would be working for the weakening of the barriers of class

and caste.

3. The High School and Vertical Social Mobility

Do our high schools foster vocational preparation and
participation in all activities without regard for socio=-
economic status? No definite answer seems forthcoming.,
BExamples to support a positive reply to the question have been
cited in the Yankee City and Jonesville atudies.l/ These
studies showed some pupils' mobllity potentlial recelving
encouragement through participation in high school athletic
programs and through inspiring contacts with high school

faculty members., In his book, Street Corner Soclety, Whyte

also gave evidence of a positive nature when he asserted,
"lost of the college men were set apart from their fellows as
early as the ninth grade. When they were still children,

they fitted into a pattern of activity leading toward social

. Lloyd Warner et al, Yankee City Series, Yele University
es8 and Democracy in Jonesville, Harper and Brothers,
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i
mobility.“-/ (One may react negatively to the expression "set
apart",) Yet, reverting again to Warner, an equivocal conclue

sion can be anticipated from thls statement in Sociel Class in

hmerica, "Soclel class research demonstrates that our educe-
tional system performs the dual task of alding soclal mobility
and, at the same time, working effectively to hinder 1t.'2
And, indeed, an equivocal conclusion seems the only feasible

one as relevant literature is perused,

Class value confllicts.~- Ambigulity 1s present. It is

evident when one considers the extension of time, energy and
money involved in vocational eand general education as well as
guldence activitles concomitant with the numbers of drop-outs,
academic fallures and apathetic members, IMany social class
researchers have highlighted class value conflicts as the crux
of the matter., Succinetly, high schools have middle class
velve systems; some high school students do not., Havighurst,

3/
in Adolesgcent Character and Personality, 1lists lower class

velues as being related to food, leisure, family sollidarity,
honesty, responsibllity and loyalty to the individuel group
in comperison with the values of adolescent culture which are
given as socilal participation, loyalty to church, school and

the informal clique, individual achievement and responsibility,

1/Williem F, Whyte, Street Corner Soclety, University of
icago Press, Chicago, 1943, p. 100,

2/W. Lloyd Warner, Social Class in America, op. cit., p. 10,

3/Robert J, Havighurst, Adolescent Character and Personality,
John Wiley and Sons, New York, 1949, p. 3l,




More indirectly, the Forty-third Yearbook of the National
Society for the Study of Education, in discussing how
adolescents learn personal and social adjustments atates,l/
"Lower-class children will be hurried through this stage
(high school) to early jobs end early marriage, Middle class
children will be held back from economic independence and
early alliances until they have 'completed! their education,"
Whyte g/notes in his college boys, as opposed to his street
corner gang, the adoption of middle class value patterns and
the rejection of personal ties, and supposedly, the lower
ciass value system, If the lower-class value system is firmly
rooted in the school youth, he may reject school opportun-
ities, according to Davis in Soclal Class Influences on

74
Learning, and actually fear success at school as threatening

"disapproval, ridicule or rejection of the indlividual by his
family, play group, gang, church and so on," Similarly, the
study of socialization and the adolescent personality incor-
porated 1n the Forty-third Yearbook of the National Society
for the Study of Educatlon noted the characteristic avoidance
by the lower-class child of "behavior and situations which

reveal wesk status positions", Considering that high school

1/Committee on Adolescent Socialization, Nationel Society for
the Study of Education, Adolescence, Forty-third Yearbook,
Part 1, Public School Publishing Company, Bloomington,
I1linois, p. 198=21l4,

2/W, F. Whyte, op. cit., p. 108,

§/Allison Davis, Socisl Class Influences on Learning, Harvard
University Press, 1949, p. 29,




opportunities arc instligated and operated from the point of
view of the middle=class educator and considering that this
point of view may not be congenial with that of the lower-
class pupil, one can understand the resulting ambivalent
situation and consequent malfunctioning of the high school as
an agent of vertical social mobility.

Social clgss and school learning.-=- Obviously, diver-

gencies in class values reflect differing backgrounds and
experiences. Many soclologlsts and educators have advanced
the argument that the class differences in experliences
relating to soclo-economic backgrounds have seriously hindered
the success of the lower-class child in an academic atmosphere
conditioned by and for the middle-class pupll., Woodbury,l/;n
his study of the effect of community status on the differen-
tlel achievement of school children, found no conclusive
evidence to support such o view, He states, "With but very
few exceptlons, the findings of this study are such as to
conclude that community status of children does noﬁ have a
significant bearing upon thelr differential achievement in
acedemic skills and subject-matter content at the fourth,
sixth and eighth grade 1evels.2 Theoretically supporting an

opposite point of view 1s Allison Davis in his lectures and

1/C. A. Woodbury, The Effect of Community Status upon Differ-
entisl Achievement of School Children, TUnpublished Doctorate
Dissertation, Boston University, 1952.

E/C. Al WOOdeI‘S’, OEl C-it., p. 182-



writings relating to social class influences on learning.
Deavis, particularly concerned with tests, malntains that the
"ngrrow scope of the tests penalizes most heavily the pupils
of the lower socio=-economic groups, because these groups have
the least training end motivation to solve academic problems.
-w=w= We discovered that e large proportion of the items in each
of these tests discriminated between children from the highest
and lowest soclo=economic levels."l/ Subsequently, a study
conducted by Eels, Davis and Associates and published under

g/
the title of Intelligence and Cultural Differences, concenw-

trates on several relevant questions, the more significant of
which are: 1. What is the degree and nature of the relationship
between I.Q's and cultural or status level? 2., Do children
from high status homes do better than children from low status
homes on gll items in intelligence tests in about the same
proportion or is there wide variation among the different
items? 3. Are there significant differences in the status
differences shown by the different types of items? Briefly,
the ma jor findings revealed that the degree and the nature of
the relationship between I.Q!'s and cultural or status level
vary with the test and sge of the pupil and that there were

differences between the extremes 1n the group but much

1/Allison Davis, op. cit., p. 39.

g/Kenneth Eels, Allison Davis end Associates, Intelligence
and Cultural Differences, University of Chicago, 1951,
P . 51""56 )

i0




overlepping. Status difference from test item to item were
found, In regard to type of item, a status difference in
verbal 1tems was noted but no status difference on picture or
geometric design items. Since high school learning situations
are for the most part highly verbal, it is not too supposite
ional to assert that the lower class pupil may not be able to
fully grasp all offered learning experiences and, consequently,
is hindered from a full utilizaetion of high school opportun-
itiese

It is not difficult to extend this discussion of the
lower=cless pupils! verbal difficulties to an involvement
with the question of fallures among students with poor socio=-
economic backgrounds., An abnormal propaftion of failures
emong these pupi%a was one of the revelations of Hollingshead's

Elmtown's Youth. Hollingshead noted a 2.9 percentage of

failing students in Classes I and II (the highest), a 2.7
fallure percentage in Class III, 10.0 in Class IV and 23.1 in
Cless V. Since this lsst proportion is beyond that to be
expected from the Intelligence scores of this group, Elmtown's
high school, through its duelistic operations, would seem to
have discriminated against the high school pupil of low socio=-
economic status. In the pedagogical area, educators, in

discussing the problem of school fallures, ascribe them to

1/August B. Hollingshead, Elmtown's Youth, John Wiley and
Sons, Inc., New York, 1949, p. 173,
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such causes as low intelligence, lack of 1nterest, inability
to see the need of the subjects beling pursued, poor study
habits or techniques, low reading ability and lack of appli-
cation, poor heelth, physical handiceaps, moving from school to
school and poor articulation in a school system.l/ Many of
these causes can be translasted into terms of class value
conflicts and the verbal difficulties discussed previously.

A conclusion can be anticlpated that such conditions seriously
handicep the mobility chances of some pupils.

Agein the class value conflict can provide a reason for
the lack of participation noted in high school soclgl activi-
ties. The discomfiting spectacle of sponsors pushing and
pleading fér membership and support of high-school activities
can be understood as resulting from differences in abilities
and interests but also from differences in meeting adolescents!
social needs. All adolescents have "the need to establish
satisfying friendships with individuals from both sex groups
and to experience a sense of genuine acceptance by a group of
admired contem.poraries."2 Does the lower class youngster
get this "sense of genuine acceptance" in most high schools?
Goldschmidt, in his study of a California agricultural
community, clalims that the high school studied enforced a

"hnigh degree of democracy" and served as s "major integrative

1/R. J. Kent and H. H. Kronenberg, op. cit., p. 194,

2/N. 8. S. E. Yearbook, op. cit., p. 3.



1
force," Not as favorable are the reports of other studies,

Warner, in Democracy in Jonesville, quotes a high school

youngster as saying, "Clannish = if you ever sit in thelr
group at the drugétore or bowling alley, their conversation
won't include you".g/ Havighurst, in describing three

unad justed groups, found one of these to be members of upper
lower-class families with poor character reputations judged
by the standards of the high schools.5 A relationship
between attendance at school dances and class level was noted
by Hollingshead when he discovered the best attendance records
to be possessed by Classes I and II, Class IV had the worst
and pupils from Class V did not attend at all.&/ Neugarten,
in her study of social class and friendship among school
chiléren notes that: "At the high school level, upper status
is a sure indication that the adolescent will at least be the
center of attention in his group, whether his reputation is
favorseble or unfavoraeble. As the lower class child grows
oléer, he drops out of school or, by taking on the behavior
and values of the middle class assoclates, he tends to lose

5/
his distinguishing lower-cless features." Shannon and

1/Walter R. Goldshmidt, As You Sow, Harcourt Brace, New York,
947, pe. 100

2/W. Lloyd Warner, Democracy in Jonesville, op. cit., p. 75.

3/Robert J. Havighurst, op. cit., p. 47-56.

4/A. B. Hollingshead, op. cit., p. 198,

5/Bernice L. Neugarten, "Socisl Class Friendships Among School
ldren," American Journal of Sociology, (Jan.l1944)51:305-313,




Kettle, in an article entitled "Economic Discrimination in
School Activities", studied the relationship between rentels
end membership in school groups. In a very poor school area,
they discovered the mean rental to be $19,55., "Yet the mean
home rentel of puplls in 16 of the 21 activities considered
was above that of the student body mean., Roughly, for exsmple,
the mean for pupils in inter-scholastic tennis was 40 per cent
higher; that for drum majorettes, 30 per cent higher; the staff
of the annual, 20 per cent higher.'l From these studies, one

can reasonably doubt the presence of a "sense of genuine

acceptance" for the lower-class high school pupil,

4, The Significance of the Participation Problem

The importence of soclal divisiveness at the high school
level is greater than 1s sometimes acknowledged, Significantly,
Davig points out: "In our society, an individual is born into
e family which 1s a member of such a socially ranked group,
Hig family's social and sexual participation 1s largely
limited by its own class group. His opportunities for sociel
learning are limited by the pressure which he receives from
groups above and below him to restrict his socliel participation,
that is, to "keep him in his social place", The effect of such
pressure is usually to prevent him from learning new habits

2
end thus from increasing his soclal and economic privileges,'

1/J. Re. Shannon and M, R, Kettle, "Economic Discrimination in
chool Activities", Clearing House, (Oct. 1944), 22:71-73,

2/Allison Davis, op. cit., p. 5.




Advancing beyond the concept of the individual welfare,
soclety'!s interests are well considered when Davidson and
Anderson state: "For within the limits permitted by hereditary
differences in endowment which do not level themselves to
nurtural alterastion, it will be possible to equip youth born
on any level and reared in any home environment to take a place
not fixed by undemocratic institutions of stratification but
by institutions devised to use the potentialities of the
nation's manpower more productively." Hence the question of
particlpation is not only one of individual happiness but also
one of developing each individual to his greatest capacity in
order that he be an asset to society. The high school youth
cannot achieve this development unless he participates. W“He
can learn a particularlculture and a particular moral system
only from those people who know this behavior and exhibit in
frequent relationships with the learner."g/

How much does the high school youth participate? Is
his participation in class and extra-class activities limited
by his socio-economlic status? The purpose of this study 1s
to find answers to these questions in terms of one high school,
The central problem of the writer is to analyze pupil partici-
pation in class and extra-class activities in relation to
goclo=economic gtatus and potentialities for vertical sociai

mobllity.

1/Percy E. Davidson and H. Dewey Anderson, Occupational Mobility
n en American Community, Stenford University Press, Stanford,
California, 1937, De. 113.

.g/-&l DE-Vj.B, OE. Cit., p. lO.




CHAPTER II
DEMOCRACY AND THE AMERICAN HIGH SCHOOL

1l. Sociological Considerations

We have been nurtured so long on the Horatio Alger or
ragas=-to=riches myth that we find it somewhat revolting to
recognize that social differentiations exist iIn our so=called
classless socliety and to further face the reality that these
soclal differentiations Influence the class and the extra-
class experiences of our school age citizens, Yet we must
consider sociow~gconomic status as a possible limitation to
a high school student's activities and ambltions.

Some of the first rellable evidence of soclo-economic
restrictiveness appeared in the findings of community socio=-
logical research, An early and almost classic effort in this

i |
arse was Middletown by Robert and Helen Lynd, As the Lynds

studied their mid-western community and the school in
lMiddletovn, they found that high school students of business-
class families received encouragement for education beyond
high school in relation to their fitness for such education

whereas, among lower-class students, many drop-outs were

1/Robert and Helen Lynd, Middletown, Harcourt, Brace and
Company, New York, 1929.
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apparently due to the economic status of the pupil's family
and a consequent lack of proper clothes and other accoutrements
for a satisfactory social life, A second investigation in the

Y/
1930's, entitled Middletown in Transition, discovered the

school circumscribed by the rigors of the depression., A strong
trend toward congervatism seemed to have produced a statical
pressure inimical to moblility or change of any type.

Another landmark in community research, Social Life of a

2/
Modern Community by Warner and his associates, gave attention

to social class in a New England city and its schools., Again
the school reflected local sgtratification except that the

gchool could be used to climb soclally via athletics and
attendant soclal contacts. Considering Yankee City, the New
England city studied, from the viewpoint of its ethniec
population, a third volume reiterated that "athletics perform
several functions -~- giving ethnics with athletic skills
gpecial status in the society.“s Outside of the field of
athletics, however, Warner et al noted more resistance than
encouragement to mobility. After this disheartening conclusion,

‘L
Warner and his associates continued in Democracy in Jonesville “/

1/Robert and Helen Lynd, Middletown in Transition, Harcourt,
Brace and Company, New York, 1937,

2/W. Lloyd Warner and Alfred Lunt, The Social Life of a Modern
Community, Yale University Press, New Haven, 1941,

3/W. Lloyd Werner and Leo Srole, The Social Systems of American
Ethnic Groups, Yale University Press, New Haven, 1945, p, 141,

4/W. Lloyd Warner and Assoclates, Democracy in Jonesville,
arper and Bros,, New York, 1949,
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to emphasize the importance of the school to mobility, saying
"a boy or girl has to stay in school to be mobile" - at the
same time bemoaning that "we must consider the class to which

a child belongs is a significant factor in his relations to

the high school" 2 and declaring that teachers were instructed
directly and indirectly about special treatment for upper-
clags children, All of which adds up to an ambiguous situation
of which Warner was well aware;é/

The relationship between athletlics and mobllity opportune—
ities mentioned by Warner has been noted in other community
studies, Anderson's study of a Vermont city found that the
public high school offered better opportunities to Irish
Catholic boys who were athletically inclined than the parochisl
high school.é/ Outside of the sphere of athletics, however,
the public high school echoed the social divisiveness and
prejudice of its community. On the other side of the continent,
Goldschmidt é/conducted a soclological investigation of a
California industrialized agricultural town, Here again the
gon of very poor parents, in this case the migratory farm

worker, might achieve high school status if he played out=

standing football., TUnlike Anderson, Goldschmidt indicated

I/Ibid., p. 61.
2/Ibid., p. 206,

3/0p. cit., p. 23.

g/Elin Anderson, We Americans, Harvard University Press,
1937, p. 157,

5/Walter R. Goldschmidt, As You Sow, Harcourt, Brace and
ompany, New York, 1946, pp. 198=207,




other areas of inter-class participation when he stated that,
although the school was segrated roughly along class lines,
there were more opportunities to break class lines and that
the school enforced a high degree of democracye.

In addition to athletic ability, superior scholastic

achievement and varied social contscts have been noted as means

of adolescent social ascent. WE}te's study of an urban slum
1
section, Street Corner Society, projected a mobllity pattern

consisting of enrollment in the college course, assoclation
with organizations like the YMCA rather than neighborhood
groups and disassoclation from the cultural archetype of the
home, This pattern has been indicated indirectly in the
previously mentioned works of Lynd, Warner, Anderson and
Goldschmidt. A somewhat similar pattern can be found in the
soclological studies of Negro-White communities in the North
and South,

| In these studies of communities made up of significant
proportions of Negroes and Whites, we find a doubly restrictive
pressure because of the existence of caste as well as class
organization. Davis, CGardner and Gardner in their book, Dee
§93§g,§/stated that white adolescents formed friendships

across class lines but that even educatlonal opportunities

1/William ¥, Whyte, Street Corner Soclety, University of
cago Press, Chlcago, Illinois, 1943,

2/Allison Davis, Burleigh B. Gardner and Mary P, Gardner,
Deep South, University of Chicago Press, Chicago, 1941,
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of the most meager sort were difficult for Negroes to grasp.
However, the authors of Deep South declared that education was

related to social mobility in both Negroes anf/whites. In the
1
case studies reported in Children of Bondage, the mobllity

—

pattern outlined by Whyte is apparent when Davis and Dollard

claim that the socially mobile colored adolescent rejects

lower-class parents and their ways in favor of the standards
and haebits of the middle-class school teachers, Even this
type of adjustment seemed scarcely avallable to the Negro

g/
teen-agers described in Black Metropolis. In this study of

the Chicago Black Belt, Negro pupils were steered willy-nilly
into manuel arts courses; between the lack of education and
training for white collar jobs and sub-stendard living
conditions, apparent mobility opportunities are almost none
existent. Yet, in both the North and the South, a few
persisted against the barriers and attained higher status.
This type of situation is chronicled in Powdermaker's After
Freedom : where a motivational background is provided by
parents who regard education as a way to a happier 1life and
where, in spite of defeat and frustration, higher education

for Negroes has brought better economic opportunitye.

T/K11ison Davis and John Dollard, Children of Bondage,

American Council on Education, Waahington, D. C., 1940,

2/St. Clair Dreke and Horace R. Cayton, Black Metropolis,
Harcourt, Brace and Company, New York, 1945,

3/Hortense Powdermasker, After Freedom, Viking Press, New
York, 1939.



The idea of varylng degrees of moblility opportunity in
relation to education is a common thread running through the
complicated weaves of numerous community sociological
studies. The same thread in a different weave 1s discovered

when one reads educational books with soclological overtones.

2. As the Educator Sees It

A typlcal example of a book emphasizing both education

and soclology is Allison Davis! Social Class Influences upon
Learning.l Davis highlighted the divergence between the
curriculum offerings and values of the middle-class school and
the 1life conditions and values of the lower-class puplls. The
area of intelligence testing appeared to penalize most heavily
the youngster from a poor soclo-economic background. To
further investlgate this hypothesis, Davis in conjunction with
Eels, Havighurst, Herrick and Tyler 2 worked on a study to find
out the relstionshlp between intelligence and cultural differ-
ences, The method used oonslated of four main steps:

1, The collection of intelligence test date;

2. The soclo-geccnomic clagsification of pupils;

3. An analysis of the relation between soclal status

and the I.Q's secured from the tests;
4, The analysis of individual test item responses in

terms of several subgroups of pupils.

1/Allison Davis, op. cit.
g/Kanneth Eels, Allison Davis and Assoclates, op. cit.
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As the writer noted in Chapter 1, status differences were

found in verbal items., What 1s the relationship between this
finding and the encouragement of vertical social mobllity?
Simply this. If the lower-class pupil is discouraged by an
overly verballzed school environment his chances of partici-
pation in and utilization of high school opportunities are
doubtful. Ergo, his chances of vertical soclal mobility via
educagtion seem also in jeopardy.

Davis!'! point about the conflict between class values has
been of concern to other educational researchers. In Havighurst
and Taba's study of adolescent character and personality,2
two questlons relevant to this thought were asked: (1) To what
extent 1s character development influenced by the value systems
of the social groups to which the individual belongs or to
which he relates himself posltively or negatively; (2) To what
extent 1s the individual character influenced by his values,
interests and goals?é/ As in Davis' work, Havighurst and Taba
emphasized the conflict between lower-claess home values and
those of the middle-class school. A different note was added,
however, when the authors described the cases of sgeveral
different adolescents and their involvement in this conflicte.
Categorizing personality into five types = self-directive,

edaptive, submissive, defiant and unadjusted = the conclusion

1/See p. 10.

g/Robert J. Havighurst and Hilda Taba, Adolescent Character
and Personslity, John Wiley and Sons, New York, 1949.

é/Ibidl, p. 11_12.




they reached wag that the self-directive and submissive lower-
class pupils would advance by means of high school education,

Two more limited and more precise studies in this field
were made by Joseph A. Kahl and A, N. Hieronymous. Kahl's E/
doctorate dissertation sought to discover the determinants of
adolescent arbition in 20 selected cases. Kahl interviewed
pupils, parents and teachers; secured asplration levels for
his casges; sdministered the Thematic Apperceptive Test and a
completion test, and explored all relevant school records.
As a result, he concluded that there were twc outstanding
determinants of adolescent ambition: (1) parental pressure;
(2) scholastic standing, Hieronymous entitled his work, "A
Study of Social-Class Motivations: relationships between
anxiety for education and certain socio=eccnomic and intell-
ectuel Variables,"2 and employed four techniques:

l. The Sims Soclo=Economic Rating card

2« A questionnaire on attitude toward education

3« A soclo=economic expected scale of occupations

4, The Iowa Tests of Educaetional Dlevelopment,
Resulting intercorrelation statistics prompted these
inferences:

l., Socio=-economic status 1s more closely related to the

level of soclo=ecconomic expectations than test intell-

igence..

1/J. A. Kahl, Adolescent Ambltion, Unpublished Doctorate
Dissertation, Harveard University, 1951.

2/A. N. Hieronymous, "4 Study of Social Class Notivations",
ournal of Educational Psychology, (April 1951),42:193=205,




2. The relationship between socio-economic status and
attitude toward education is scarcely significant
(r 18 .30).

3¢« The relationship between socio-economic expectation
and attitude toward education is more pronounced
(r is «50).

4, The correlations between the first three instruments
and the Iowa Test of Educational Development were
moderately high,

From the first inference, it 1s possible to galn support for

the thesis that low socio-economic status influences a pupil's

grasp of educational opportunities more than does test intell=
igence.

The educational opportunities referred to above are
primarily academic; the high school also offers opportunity
for soclial education. The soclal aspect of the secondary
school is deemed of considerable importance because "the need
to establish satisfying friendships with individuals from both
sex grouﬁs and to experience a sense of genuine acceptance by
a group of admired contemporaries" . is widely recognized.
Educators have become increasingly conscious that this need is

not being met and that "family socio-economic status is an

increasingly important factor in affecting those with whom

1/C. Pope, "Personal Problems of High School Pupils", School
and Society, (April 1943) 57:443-448,
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1
boys and girls associate", The child from a poor background,

economically speaking, may be rejected with s resi}tant
2
psychological damage described by Carolyn Zachry: "Differences
in economic status, in national and ethnic origin, largely
ignored among pleymates in the elementary school sge, in
edolescence are not unlikely to give rise to keen self-doubt
and hostility". Self-doubt and hostility taken in combination
with other factors may lead to lack of attendanf? at high
3
school as noted in a study by George S. Wright. Wright
stetes;
"Students can go to school and spend little or no
money. But they are barred from many of the school
ectivities; they cannot take regular laboratory courses
and they must go around in what 1s to the high school
youngster the supremely embarrassing condition of having
no change to rattle in their pockets, no money to
contribute to a party, no possibility of being independent
in their dealings with their friends."
(In light of the many availsble part-time jobs, one would
wonder at a penniless teen-asger if one were not also aware of
the still-prevalent custom of "turning in" all earned money
to the family.)

Such negative emotional states in combinstion with a lack
of academic success lead not only to an apathetic high school

menbership but, in some cases, to a departure from the school

1l/Elizabeth H. Hurlock, Adolescent Development, McGraw-Hill
Book Co., New York, 1849, p. 426.

g/Carolyn B. Zachry, Emotion and Conduct in Adolescence,
Appleton=Century-Crofts Incorporated, New York, 1940, p. 363.

3/G. S. Wright, "High School Attendance and Family Income",
June 1947), School Life, 29:7=10,

(A



at the earliest possible age. A study indicative of this
1
situation was made by C. B. Smith end presented some

interesting data: (study made during years 1940-1943),

Socio-economic Percentage Percentage of
Level Drop=outs School Body
A and B 0 10

C 15 35

D 60 45

B 25 10

From his study, Smith concluded that "It is clear that socio-
economic status has something to do with the decision to drop
out of school; for, of the boys and girls who dropped out,
relatively larger proportions are classiflied in the two
lowest groups." It is almost superfluous to point out that
the mobility-through-education chances of drop-outs are
negligible,

Thus far, the writer has described very briefly some of
the findings of sociological community studies and educational
regearch relevant to the school, its reletion to local gocio=
economic stratification and its possible encouragement to
vertical social mobility., These findings have sometimes bheen
parts of larger studlies, as in the case of Social Life in a

2
Modern Community, or informatlon discovered in the exploration

1/C., B. Smith, "A Study of Pupils Dropping Out of a Mld-
Western High School,"™ School Review, (March 1944), 52:151-156,

2/VW. L. Warner and A., Lunt, op. cit,.



of a different topic, as in Adolescent Character and Person-

ality, or data gathered in a work of limited scope, as in
Hieronymous' study of soclel-class motivations., In no case
has the emphasis been fully and directly on the problem of
participation in high-school activities in relation to socio=-
economic status, A book containing such an emphasis exists,

1
It is BElmtown's Youth by August B, Hollingshead._/

3s BElmtown's Youth

Since Elmtown's Youth 1s so clearly related to the problem

of this dissertation, it would seem important to concentrate
on this notéworthy study. As Hollingshead states:
"This study was focused on the study of the social
behavior of high-school adolescents in Elmtown, Homestate,
U. S. A. during the school year, 1941-=42, to determine
whether the observed behavior of high-school adolescents
was related to the position their famé 1es occupied
in the community's social structure,”
The data about the 735 puplls studied was gathered by means of
informal contacts; research in newspapers, historical
pamphlets and civic records; vislits with adolescents and their
parents; administration of the Mooney Problem Check List,
Bavelas! Ideas on Moral Values, Guess Who and an Interest
Inventory; autoblographies of the youngsters; interviews with
the students and practically all adults in direct contasct with

them, Stratification procedures were checked carefully and 37

1/August B. Hollingshead, Elmtown's Youth, John Wiley and Sons,
New York, 1949,

2/Ibid., p. 10.



3."::
Gt

-

mature, stable raters were secured for the 535 families,
Stafistical procedures were used, "in the analysis of date,
we have relied upon statistical procedures to give us the
enawer to the question on which this research was focused:
Is there a significant relationship between an adolei;ent's

1
behavior and the class to which his family belongs?" Chi
square was employed to test the significance of the relastion-
ghip between class position and the behavior of the adolescent;
the 1 per cent level of probability was adopted as the
criterion of significance, the degree of relationship was
measured by the coefficient of contingency. As a result, 25
tables covering apparently all phases of adolescent life were
congtructed.,

Hollingshead's conclusion is that:

"Therefore, we can conclude with confidence that
adolescents who have been regred in families that possess
different class cultures mey be expected to follow
different behavior patterns in their responses to situg=
tions they encounter iIn thelr participation in the
community'!s soclal life., Furthermore, this study, if it
has done nothing else, has demonstrated clearly that, for
a complete cross section of a relatively homogeneous age
and sex group in one communlty in contemporary Americsa,
the home the adolescent comes from conditions in a very
definite manner the way he behaves in his relations with
the school, the é?urch, the job, recreation, his peers,
end his family."

This conclusion supports the thesis that there is a definite
relationship between the soclo~sconomic status of the pupil

and his resction to and participation iIn high school life,

I/op. c¢it., p. 43
2/Ibid., p. 441,
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CHAPTER IIX
ANALYSTS OF THE PROBLEM

Ag stated in the opening chapter, today's high school
emphasizes 1te function in the areas of vocational preparation
(college preparation being congidered part of vocational
preparation) and citizenship training, Class and extra-class
activities set up to perform these functions are planned to
develop the pupil's potential not only toward the reallization
of individual fulfillment but also toward the encoursagement of
his meximum contribution to group life, Are these aims and
procedures menaced by socio-economic discrimination? Is the
high—échool opportunity of public-school youth governed by his
social cless rather than his individual needs and abilities?
Studies previously noted would tend to provide either a positive
or an amblguous answer to these questions, Thls study purports
to consider these questions in relation to pupil participation
and in terms of one high school,

The questions raised in the flirst paragraph jJjustify this

study from the point of investigating the functioning of a high

school in a soclety dedicated to the ldeal of democracy. Fur-
ther justification is provided in that this study would suggest
a procedure whereby high schools might measure student partici-

pation in relation to soclo-economic status. Many high school
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teachers and administrators have been concerned about high-
school cligues and such groups as "sororities" which, through
thelr exclusion policles, unreasonably restrict the soclal
opportunities of teen-agers, The procedure outlined by the
writer would be a feasible one for those interested in dis=-
covering the apparent degree of soclal equality within a high
school,

It was assumed by the writer that the apparent degree of
social equality in a high school as well as the opportunity for
intellectual development depended in part on the degree to
which pupils participated by reason of their individuval interests
and capecities rather than by reason of their socio-economic
status, Consequently, this study could be defined ag a status
study of pupil participation in class and extra-class activities
in one high-schools This study proposed to test the null
hypothesis that there is no relationship between soclo-economic
status and puplil participation in class and extra-class active-

ities in one high school,

The Determination of Soclo-Economic Status
In testing this hypothesis, the first step was to establish
the socio-economic status of the puplls. For this purpose the
writer planned to use Warner's Index of Status Characteristics,
This technique provides a numerical measure of soclo-economie

status by means of weighted ratings of parental occupation,



source of income, house, and nelghborhood, Warner supplies a
scale to show the soclo-economic equivalent of the sums of
these ratings. The socio=-economic rating of the head of the
adolescent's household determines the adolescent's socio=-
economic rating., The information necessary for the utilization
of this technique was to be obtalned by means of a questionnaire,
school records, and field work in the matter of house and
neighborhood rating,

The Index of Status Characteristics.-- The Index of

Status Characteristics rating for each pupil would make possible
the structuring of the entire school population according to
Warner's six-class stratification. Those pupils whose tota;
scores were from 1l2-22 would be in the upper-class category;
from 25~34 would be upper-middle class; from 37-50 would be
lower-middle class; from 54-63 would be upper-lower class;
from 67-84 would be lower-lower class. The classification of
marginal scores would be done by the writer on the baslis of
the probable acceptance of a given family by a given class,
In this the writer would depend on previous experience in the
area or on knowledge galned from people able to give a falrly
reliable estimate of the acceptance of a given family by a
given class. From the structuring of the school population,
the proportions for the various socio-sconomic levels within

the school could be obtained,
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The Consideration of Class and Extra-Class Groups

The use of chi-square.-- After obteining these proportions,
the next step would be the grouping of the entire school popu=-
lation into class and extra-class units in order to see how the
status rating proportions of the various groups compared with
the proportions of the whole school population, Chi square,
in its "goodness of fit" function, was to be used to find out
which groups had proportions significantly different from those
of the entire school population,

As a result of the chi=-square technique, the ip-school
groups could be studied to discover the direction of their
differences from the socio~economic make-up of the entire
school population, After discovering the direction of their
differences, 1t would be possible to categorize the class and
extra-class groups within the school into three main divisions:
those groups whose membership was made up of a significantly
higher proportion of upper-class students than is characteristiec
of the entire school population; those groups whose membership
was made up of a significantly higher proportion of lower-class
students than 1s characteristic of the entire school population;
and those groups whose membership was either typical of the
entire school population or whose membership was significantly
different in both the upper and lower brackets and, consequently,

the differences cancelled themselves out,
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Vertical social mobilitye-- The establishment of these

divislons would relate to a consideration of this high school

as an agent of vertical social mobility, The writer assumed
that the encouragement of vertical social mobility in a high
school depended to a considerable degree on how much opportunity
was present for members of the various social classes to partic-
ipate 1n groups made up predominantly of members from another
class or classes. Since this type of opportunity facilitates
the learning of new habits and the opening up of larger social
end economic opportunity, it promotes vertical social mobility,

A projected mobllity scele.-~ Working on this assumption,

the writer planned to construct a mobillty scale bhased on the
following factors: the pupil's parental socio-sconomic status,
hls course membership, his vocational plans, and his membershlp
in extra-class groups, If, for instance, a pupll whose parents
belonged to Class VI, took a course whose membershlip was predom-
inantly Class III; planned to enter a profession (Class I);
belonged to extra-class groups whose membership was predominantly
Class II or III -« this pupil would be categorized as mobile in
an upward direction, Again, a pupil whose parents belonged to
Class IV, taking a course whose membership was predominantly
Class IV; planning to work as a minor clerk (Class IV); and
belonging to extra-class groups asgsociated with Class IV - this
pupil would be classified as immobile or level, On the other

hand, a pupll whose parents belonged to Class III, taking a



course whose membershlp was predominantly Class V; plenning

to do semi-skilled manual work (Class V); and belonging to
extra-class groups assoclated with Class VI or V - this pupil
would be classified as mobile 1n a downward direction, Object-
ifying this concept, the projected mobility scale would appear

somewhat like the following:

PROJECTED MOBILITY SCALE

Pupil |Parental] Course | Vocational|Extra-class|Mobility
Status | Membership Plans Membershilp Rating

1 ¥1 ITI [ Il,; ILL Up
2 Iv Iv Iv IV Level
3 ITI v v Vi, V Dowm

OQut=of=gchool activities.-- liore than one limitation of

this scale was apparent. A& particularly impressive one was the
lack of conslderation of the out-of-school activities of the
pupils, It seemed probable that out-of-school work might impose
restrictions on time avallable for extra-class activities, At
the same time, a possibility appeared that membership in out-
of-school groups discouraged membership in the extra-class
activities of the high school, Consequently, some consideration

of the out-of=-school activities of the puplls became relevant

-~ -

(o

and desirable; it was planned to secure data on the out-of-school
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work and organized recreationsl activities of the pupils,

The use of the scale,-~ TUsing this data as an adjunct

to the projected mobility scale, the writer proposed to cate-
gorize the entire school population in regard to apparent
mobility tendencies. The probability appeared that, in addition
to the upward, level, and downward groups described previously,
a number of cases might be amblguous, not decidedly up, level,
or down in theilr apparent mobllity tendencies; hence, a fourth
category for questionable cases could be added,

Mobility and other factors.-- The categorization of the

school population according to apparent mobllity tendencies
would be followed by a further consideration of the school as
an agent of vertical social mobility. A study of the mobility
classifications and the data secured about the pupils would
center about these questions:
1, Are the apparently most mobile upwardly the most
intelligent?
2e Are good school marks synonymous with upward mobility?
3, What is the relation between apparent upward mobility
and election or appointment to school offices?
4, Are the upwardly or downwardly mobile more interested
in athletic school activities?
5 At what age level in high school is upward mobility
tendency most apparent?

6s Are girls apparently more mobile upwardly then boys?



7e« Does out=of-school work limit participation in

activities encouraging to vertical social mobllity?

8« Does participation in out-of-school organized teen-

age activities relate to the apparent mobility pattern
within the school?

For thls part of the study, the sources of data were to be
the 1nitial questionnaire, school records, and the records of
activity sponsors both in and out of school,

All of the above questions center about the relationship
between apparent mobllity tendencles and these factors: courses,
scholastic rating, athletic extra-class activities, non-athletic
extra=-class activities, appolntive and elective offices, age,
sex, out-of- school work, year in school, participation in out-
of-school organlized teen-age activities. To explore the rela-
tionship, the writer planned to utilize the Chi square statistic,
From this operation, the writer could discover 1f the four
mobllity categories dliffered significantly regarding the factors

1listed above,

POSSIBLE CONCLUSIONS
The conclusions to be reached from this study would be
based on a consideration of: (1) the null hypothesis that there
18 no relationship between soclo=economic status and partici-
pation in class and extra-class activities in one high school;

(2) the apparent functioning of the high school in the encour-
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agement of vertical soclal mobility; and (3) the relationship
between apparent mobllity tendencies and such factors as
courses, marks, athletic and non-athletic extra-class active-
ities, appointive and elective offices, age, sex, out-of=school

work, year in school, participation in out-of-school organized

teen-age activities,



CHAPTER IV
THE HIGH SCHOOL AND ITS COMMUNITY

1. Some Problems of this Study

A study of this type posed several problems. First,
since the study was concerned with socio-economic status or
soclal class, people unacquainted with the sociological facts-
of=life and social research techniques anticipated undemo=
cratic procedures or, at best, tactless and embarrassing
revelations, ©Second, since the study concentrated on only
one high school, a large high school representative of a
heterogeneous population seemed desirable, Third, consider-
able educational research being necessary, it was important
that the writer have access to school records and contacts
with school personnel, Fourth, much background information
about the community was needed; the writer required access to
civic records and contacts with a variety of citizens within
the community.

The first hazard, dealing with soclo-economic status,
has been circumvented by giving the community and school
pseudonyms, The city has been re-christened Wyville; the
school is, of course, Wyville High. In gathering and working

with data, the writer used serial numbers and other simple



precautions to make sure that no pupil or school steff member
was exposed to embarrassment., To meet the remaining require-
ments, the writer was fortunate in having lived and taught for
several years 1ln a falirly prosperous industrial community.
This community, Wyville, has a population of 40,000 and diver-
sificetion in its industry and types of people. The principal
of the high school, officials of local service and soclal
orgenlizations, clty officers and a few leading business men
were willing to sacrificé time and effort in order that the
writer gather the necessary information.

The gathering of this informetion was neither tiresome
nor boring. Wyville, an old New England city, possesses some

interesting and highly individualistic features,

2. The Geography of Wyville

Occupyling about eight square miles, Wyville 18 located
just less than 20 miles from the state capitol. The city Juts
out peninsule-=like 1nto the Atlantic Ocean; its waterfront
comprises several small bathing beaches and a well=protected
but shellow harbor, The sea penetrates the land area via two
narrow inlets, caelled rivers by native Wyvillites, Much of
the present-day land was once under water and bears the stigma
of being "made" land., Crops do not flourish in sbundance in
" Wyville's thin, rocky, typically New England soil,

Typical of New England also 1s the fact that the effect

3
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of Wyville's northern latitudinal position is mitigated by
its proximity to the sea. Nelther winter nor summer temper-
atures are eztreme; a -200 reading of 20 years ago 1is
recollected ss very unusual; a 100D temperature in summer 1s
a rarity. Yet M"it ain't the heat, it's the humidity". Bone-
biting easterly winds make comparatively mild winters
disegreeable; muggy "dog days" mar the enjoyment of sumer,
Rein, snow, sleet and sun come end go with a varliebility which
the natives view with tolerant pride. A January temperature
of 700, snow in April, nesr-freezing in mid-summer, a dlurnsal
range of 20 or 30 degrees = all these vagaries brought on by
swift movements of high and low pressure aress make for
conversetion and humorous articles in the local newspaper.

The local newspaper also pays continuous homage to

Wyville's paste

3¢ Wyville's 01d Days of Glory

Wyville, in some respects, is a has-been. It looks back
with Jjustifisble pride to its former days. Settled by
Puritans in the early 17th century, the sheltered harbor,
convenient location end energetic inhabitants made it a
flourishing colony. Unfortunately some of its energy was
devoted to the persecution of non-Puritan elements in the
population, The 17th century reputation of Wyville is note-
worthy for a bilgotry and cruelty rivaled but never outdonse

by other sections of the Puritan theocracy,



The negative aspects of this period were somewhat
balanced by some positive aspects of Puritanism. It is
characteristic that e minlster encouraged the development
of shipping and trade. The poor quality of the soil made
farming unprofitaeble; the frontier and, hence, trapping
possibilities had long vanished. At first, fishing and the
building of fishing vessels stimulated activity in the town.
Later, commerce on a coast-wise and ocean-wide basis evolved
and Wyville's age of glory was in sight.

Politically speeking, the original grant of land split
into seven sections all of which incorporated into separate
towns. Wyville, however, was looked upon as a center of
political asctivity. At one time, the town was considered as
a pogsible state capitol. At another, & dispute in the
colonial legislature prompted its removal to Wyville; the
removal not belng conducive to peaceable law-meking, the
legislature moved back to the capitol., In 1774, the Genersal
Court (State Legislature) met in Wyville and, after being
dissolved by the British governor, organized itself into a
provincial congress. The Congress, once organized, operated
in a different location.

During Revolutionary times, Wyville was at the forefront

of activities. Little love was held for the British: an

English sympathizer was tarred, feathered and banished from

the town; Tories fled en masse to Canada. Several local




companies answered the call of April 19th while large sums of
money were pledged to the cause of the Revolution, Wyville's
ships, converted to privateers, took many prizes; a number of
Wyvillites languished in British prisons. Wyvillites also
served as officers in Washington's army.

After the Revolution, Wyville attained its greatest
glory. Ships from its port traded all over the world - one
bringing the first ice to India. An era of "merchant princes"
ensued. In one nine-year period, more than seven million
dollars was collected in custom duties. The owners of the
famous clipper ships built beautiful mansions, architectural
masterpieces which are much admired today. Within these
mansions, evidences of the oriental trade were visible in wall-
paper, china, tapestries, furniture and numerous decorative
items.

This glorious era came to an abrupt cessation with
the Embargo Act of 1808, The forced inaction brought about

o severe depression., As a result, Wyville's inhasbitant's had

little enthusiasm for the War of 1812, but they rallied to the
cause when opportunity for privateering once more was present.
Fame and prosperity returned to Wyville.

The height of Wyville's glory had passed, however,
Commercial shipping resumed but several factors doomed it to
e slow, lingering death: the invention of the steamboat, the

inadequacy of the harbor to accommodate larger ships, the
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development of the railroads and the conssquent centralization
of trade. By 1850, much of the city's overseas trade was on
the wane; its last remnant, trade with the west coast of Africa,
closed in 1873, Wyville was no longer a shipping center,

Wyvillites did not walt until 1875 to secure additional
means of support. In other sections of the state, textile
mills had been in operation for 50 years when the Wyville Steam
Cotton Company was organized in 1840, The title of this
company was significant; Wyvillites declded on an innovation,
Utilizing thelr harbor facilities for the lmportation of coal,
steam engines were used to provide power. Thelrs was the first
steam textile mill; later they were to be the first to use
electric power for cotton manufacturing.

This does not mean that Wyville developed into a mill
town, In the latter part of the 19th century, leather and
shoe factories appeared as well as & number of small shops of
various kinds, Electric lamp and radio tube manufacturing
evolved with the 20th century. A healthy trend toward diver-
sification of industries has been continuously evident. Today,

Wyville can be classified as a small industrial city.

4, How Wyville Supports Itself
The present diversification of Wyville'!s industries is
truly remarkable, The local Chamber of Commerce compiled a
1list of the city's manufacturers and industries which showed

that, in the 125 local establishments, 63 different kinds of
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activity were carried on, The principal products are cotton
goods, lamps, radio tubes, leather, games and shoes. The
establishments range in capital and employees from the lampe
meking concern with a $1,000,000 capital and 7,000 employees
to one lone man who is his own president and treasurer while
manufacturing lock-nuts, Wyville's total ceplital investment
amounts to $34,000,000 with a little less than half of it
invested in the leather industries. Because of the incresase
in its plastic industry and the development of a regional
power station in its midst, the city has refused to "view with
alarm" the gradual moving out of the mill,

Much concern is felt, however, about its parking problem,
Wyville, shire clty of its county, serves as a shopping center
for towns and cities within a 16 mile radlus and for approx-
imately 200,000 people. Apprehensive of the competition
offered by "drive-in" buylng along nelghboring highwayé,
Wyville's commercial leaders are striving mightily to keep
Wyville's mercantile trade humming, The volume of sales
annually amounts to about $70,000,000 and is stimulated by
‘activities renging from limerick contests to back=to-school=
sele days. To further prevent retrogression, municipal
parking areas are being developed; bus and train services are
maintained,

Almost as much time and energy is expended on the promotion

of the tourist trade. Wyville re-creates 1ts earliest days by
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means of an excellent replica of the original villege, a few
well-preserved colonial houses and remarkably complete
collections of relevant minutiae on display in museums and
historic homes. The glorlious era of sall-and-trade can be
vividly imagined by the tourist as he visits the stately
mensions, the original customhouse and wharf facilities, a
very fine marine museum where the nautical aspects are empha-
gized as well as the exotlc features of oriental trade. 8Since
Wyville was also the birthplace and home of a famous 1Sth
éentury writer, buildings associated with him and momentos of
his lifetime can be viewed, All of these attractions are
well advertised; the Chamber of Commerce provides appropriate
literature and organized guide service,

How much profit is made from the tourist trade is difficult
~to ascertain. The returns from admission fees and the like do
not tell the complete story since the Chamber of Commerce
considers the main benefit to be derived from patronage of
restaurants, hotels and stores. Even though no reliable
figures can be obtained on this score, it is generally assumed
that it 1s distinctly worthwhile for Wyville to put forth much
effort to attract visitors.

- As one reviews Wyville'!s industrial diversification and
its promotional activities in the mercantile and tourist areas,

one 1s impressed by the vitallty of its people.
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5. The Peo?le of Wyville

Wyville's city directory for the year 1952 gives the
population as 41,842, This figure has remained fairly stable
during the past ten years; previous to that time, the figures
ranged from 1,000 to 1,500 above the present one. About 75
per cent of the population are American-born., By far, the
largest number of foreign born are French-Canadians, followed
at some distance by the Polish, Irish, Italian, English, Greeks
and others.

The "first people" were English., The initial rather
tentative settlement was made by fisher folk; the subsequent
flood-tide of English immigration was composed of stern
Puritans of the middle and working classes. As noted previously,
these early Wyvillites could be condemned for the narrow cruelty
of their religious belief and praised for the characteristic
vigor end energy of their lives, Their particular type seemed
to die out as the 19th century progressed and the original
families decimated or moved out. There are no "first families™
in Wyville today.

Very early in the 19th century, the Irish arrived. At
first they settled in the downtown area near the harbor; they
built a Catholic church in this section in 1825. Later the
Irish moved into the hilly sectlions of Wyville where thelr
workingmen's homes clustered around the leather and shoe

factories, With the large numbers of Irish immigrants of the
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mid-century, two Irish-Catholic parishes were established
and flourishing.

For quite some time the strength of the Irlish lay in
numbers alone. Arriving uneducated, unskilled and devoted to
their "Popish" religion, their "place" was at the bottom of
the soccial and economic structure. The apprehensive natives
accepted them in this place as a source of cheap factory labor
and household help in the homes of the well-to-do. Toward the
end of the 19th century, the second-generation Irish gained
employment as firemen, policemen and store clerks. Those who
aspired above this level had a stiff battle on their hands.
Since many of the Irish did aspire, a local political machine
was organized in order that desirable civic positions could be
achieved through political pressure. At the same time, in the
rags-to=riches tradition, a few had become HTI's (high-tone
Irish) or "lace-curtain Irish", Making modest fortunes mainly
in the leather and shoe businesses, the HTI's acquired some of
the o0ld mansions, more education and a social position of some
economic.seourity but 1little prestige. Unaccepted by the "old
line" aristocracy and somewhat resented by thelr compatrioits,
these Irish built themselves up by means of the ostentatious
spending of money on clothing and furnishings for thnemselves
and liberal support of their church., As the acculturation
process went on, however, & mutual acceptance developed. Today,

when Wyvillites speak of "the Americans®, they usually refer to



those of English and Irish extraction,

Zven though the French-Canadlans have been in Wyville
ealmost a hundred years, they have not achieved a very high
degree of integration with the community. Some of the early
French-Canadians settled in solid phalanxes around the textile
mill; others clustered together in a fringe area on the out=-
skirts of Wyville, DBoth groups came with the single purpose
of making a good living and with the apparent determination
to preserve their language and customs apart from the existing
culture of the city. To increase their isolatlionist tenden-
cles, they sought and kept employment mainly in the textile
mill and the bullding trades. Time and the temptation to
advance politically and economically have broken down this
determination but only to a degree. Today the large French-
Canadian population remain loyal supporters of thelr three |
French-speaking Catholic churches and parochial schoolé; at
the same time, they constitute a stable, conservative element
in Wyville,

Toward the end of the 1¢th century, the Poles arrived in
Wyville, With thelr jaw-breaking names and Europesn ways,
they provided a seemingly alien note. Physically vigorous,
the Polish immigrants engaged in laborious work while struggling
to acquire good homes and educatlion for themselves and their
children., Practically taking over part of down-town Wyville,

they lived in a waterfront section vacated first by the English
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and later by the Irish. In contrast to the French-Canadlans,
the Polish people tended to engage 1n a variety of occupatlons,
to aspire to professional status and to move about the city in
search of better homes, These factors in addition to thelr
comparatively swift adaptation to the English language and
local customs caused them to become well-liked and respected
citizens of Wyville.,

The Italians and Greeks were the last EBuropeans to arrive
in any numbers., Most of the Italians were from southern Italy
and Sicily. They arrived illiterate, speaking a different
language and living the ways of a very different culture. In
Wyville, they settled in a central part of the city, where the
Irish had been for a while, Although more willing than the
French-Canadians to break with thelr own language, the Itallans
geemed to content themselves for the most part with their
original modest dwellings and occupations. A few outstanding
members have acquired status as contractors and wholesale
fruit dealers. The Greeks, less numerous than the Itallans
have followed a similar pattern, although concentrating theilr
efforts in the restaurant business.

Most of Wyville's various ethnic groups have been
Catholic; a constant population element of a different
religion have been the Jewish citizens. Jewish tradesmen and
skilled workers have been present from the earliest times.

The older segment, a relatively few orthodox Jews, had a down-




town synagogue as their center. The newer segment, generally
more prosperous and coming to Wyville from nearby larger
cities, made their homes in the suburban section of Wyville,
South Wyville, and established a Reform temple and communi ty
center there, Owning and managing smell and medium-sized
stores and engaged 1n professional work, these Jewlsh citizens
constitute a small but well-to-do and rather progressive
element in Wyville,

Considering the English, Irish, French-Canadians, Poles,
Italians, Greeks, Jews, as well as a few Chinese, several Negro
families, a scattering of Turks, Armenisns, Albanians and
Russlans, one can conceive of Wyville as having somewhat of a
cosmopolitan character. Perhaps because of this and because
the smallness of the city is conducive to some rubbing of
elbows, the tolerance level is high. Prejudice exists but it
lacks potency and direction., Stereotypes and their sttendant
evils have not been encouraged.

Thinking of Wyville as an industriel community composed
of working people from a variety of ethnic backgrounds, one
would conjecture the political set-up to be Democratic. Such
is not the case., Wyville is not clearly Democratic or Repub-
lican, The Irish split between the two parties. Two Irish-
American mayors serving singularly long terms were Republican,
The large French-Canadian populetion has voted Republican for

the most part. Among the other groups, there is no clear-cut
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pattern, A common custom among the ethnic groups has been to
register as Republican but to vote Democratic. Political differ-
ences, and there have been many, have centered about personal-
ities rather than issues., The type of city government gives
opportunity for a strong mayor and Wyville has had several such
executives, Wyville has asked little of its state and national
representatives except that they protect the city's interests,
One loyal national representative urged that money to be allotted
for the fortification of Guam be used to dredge Wyville's harbor,
Although no definite prestige pattern appears in the
ethnic, religious or political groups of Wyville, the service
groups seem to present some prestige structuring. The
Rotarians appear to be at the top. Thls organization is the
oldest; 1ts membership is on the qﬁbta system and requirements
for entrance to the club are rigid; its scholarships are
specifically earmarked for future business and professional
leaders; 1ts members, while conducting their businesses and
professions in the city, maintaln their homes in more select
areas outside of Wyville, The Kiwanis Club is the next oldest
groupe This club is rather difficult to jJoln; 1ts scholarships
are for "good students" who aspire to professional status; some
of its business and professional members live in the "best"
section of the city while others reside within a five-mile
radius, The Lions has to do some discreset recruiting among
young or newly-arrived small business men and professional and

semi-professional men; it is interested in giving awards for
Boston University

School of Education
Library




service and citizenship; most if its members live in Wyville,
The spunky Exchange Club claims not to be "particular or
stuffy"; 1t is openly looking for additional members; it plans
scholerships for students preparing for commercial or skilled
trade vocatlons; all of 1ts members live in the city.

It is significant that the Rotarians tend to live outside
of Wyville., They claim that there is no suitable place to live
in the city; it has "gone down". Meny of the old mansions are
elther supported by historical societies or converted into
tourist, funeral, convalescent or apartment houses; sometimes,
worst of all, they are inhabited by well-to-do "forelgners",
The newer developments are for "working people", Hence the
upper-class cltizen takes up his residence in nearby towns to
the north where he can live on his own acres in lelsurely
style.

The Kiwaniens, who live in Wyville, live in the "best"
sections, the northern and southern parts of the city. Uptown
and downtown Wyvlille are, for the most part, rather shabbye.
South Wyville begins at "Mill Town" but improves in middle-
class livability as it reaches the outskirts. There one can
find a few excellent residentlal streets and many "good"
neighborhoods. North Wyville begins inauspiciously at the
rallroad tracks but progresses in its northeasterly sector,
to an elegance superior to its southern counterpart. In both

North and South Wyville can be found a majority of "nice




people" who keep themselves, houses and grounds trim and
proper.

Members of the Lions and Exchange clubs sometimes live
near the center of the city. Several "good old homes" are
st1ll livable and a number of streets are "quite nice" in
spots. To judge the social status of a resident of a typical
old street, it 1s necessary to know the number of his home,
in order to place him in the "refined" section, the middle
area or the near-slum region., One or two streets defy analysis
and the social barometer rises and falls from house to house.

Some members may live at "The Oaks". About 1900, "The
Oaks" was a bustling little summer resort where shore dinners,
band concerts, merry-go-rounds and a pebbly beach made 1life
gay in the approved fashion., For many years now, this water
front area has been passg. Today, the oldtime cottages are
makeshl ft abodes that constitute an eyesore to more asesthet-
ically minded residents. (Two real estate men expressed
strong desires to burn down these shabby structures).
Permanent homes of more substantial character have been buillt
and ambitious promoters dream of "The Oaks" as a future rival
to the best sections of North and South Wyvilie,

Few, if any, service-club members live in the workingmen's
sections of Wyville. These sections vary from the dreary
uniformity of the brick tenements of "Mill Town" to the

haphazard collection of habitations to be found in the uptown




and downtown parts of the city. Improved wages have brought
about improved homes, however. Asbestos shingling and double-
windows now give added protection against the weather. Bath-
roome, electric refrigerators and washers, good gas or oll
renges and other improvements have been added in order that
interiors may be more comfortab;e. Only in a few spots does
one discern the run~down conditions of the slum.

Telescoplng the total impression of Wyville, one can
describe 1t as & working-class city. Its schools try to

serve the workingmen's children,

6« The Schools of Wyville

Critics assert that Wyville's schools, like its residen-
tial section, have "gone down"., Certainly the school system
haes changed from its early 1l¢th century condition. At that
time, the volume of drop-outs began at the fifth grade and
continued through the ninth until what remained was the so=-
called "cream", a number of fairly well-to-do, academically
proficient pupils who planned on college or normal school
after graduation. At the elementary level, the "fundamentals"
were drilled in; in the high school, classical learning was
pursued with ernest enthusiasm. Wyville, like many other
pleces, has a few teachers and parents who still think that
this is "the way"; all else is foolishness. "Foolishness" has
been supported by a progressively-minded superintendent and a

number of principals, supervisors and teachers. Conscious of
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the demands of a changing period and sympathetic tc the
problems of the lower-classs child, these Wyville educators
have constantly sought to have thelr schools function in a
realistic and constructive fashion.

The task has not been easy. Traditionalists have
provided a solid and well-organized opposition. Further
oppositicn has come from the fact that school positions have
been political plums; they were "good jobs". The character-
istics of the "good jobs", short hours, long vacations,
financial security and little physical or mental effort, were
held to be more desirable than catering to the whims of self=-
styled educators. The passive resistance of this group
continuously impedes the system and acts scmewhat like a virus
in an otherwise healthy body.

Another problematical aspect of the school situation can
be illustrated by these statistics: Wyville has 3,750 pupils
in public schools valued at §3,000,000 and taught by 207
teachers., It haes also 3,151 pupils in parochial schools
valued at $705,300 and taught by 115 teachers. This means
that a large proportion of puplls are in over-crowded and
physically substandard parochial schools. The academically
weakest of these pupils are "weeded out" periodically and
transferred to the public schools. For instance, the public
elementary school in "Mill Town" will, at about the third or

fourth grade, get an influx from the French-Canadian parochial
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school, These pupils will have language difficulties, having
been taught only a minimum of English while they stayed in
parochial school long enough to make thelr first communion,
Another "weeding" process occurs at the eighth grade when the
limitations of the local parochial highs cause a number of
youngsters to transfer to Wyville High,

The potential of a situation like this is conflict, Several
factors in Wyville have worked to mitigate against such a cone
flict, FPFirst, many of the public-school teachers and adminise
trators are Catholic; a number have gone to parochial schools.
Secondly, they know priests and nuns personally; they are con-
sclous of the point of view and the problems of Catholic education,
Thirdly, some superior elementary teachers have been stimulated
by the challenge involved in the adapting of the parochlally
trained youngster to public school, Consequently, exceptionally
fine work, especially in reading, has resulted from the vigorous
meeting of this problem, These factors, in combination with the
smallness of the city, have made for a tolerant working out of
a gource of conflict,

Another potential for conflict might be lack of financial sup-
port, Although Wyville's outlay for new bulldings has been insigne-
ificant, money for equipment has been available., It it to the
credit of its administrators and teachers that the salary level has

been pushed up to an adequate point and that school facilities have

been maintained and lmproved. Nevertheless, Wyville still has

the 8-4 system, despite the wishes of its educators, Change to



the 6-3-3 system has been defeated, primarily, by the outlay
of money necessary to reorganize and rebuild, and secondarily,
by a characteristic reluctance to deal with new problems.
Consequently, Wyville has a four-year high school with
1048 pupils and 61 teachers. It is important to note that
about 75 per cent of its teachers are natives or long-time
residents of the city. This condition has positive and
nezative effects. On the positive side, it means that many of
the teachers have a sympathetic understanding of the point of
view and difficulties of the lower-class pupil; several have
been conspiciously successful in helping underprivileged
youngsters. On the negative side, it makes for a narrow
outlook and an antipathy toward change of any kind.
Fortunately, the positive aspects of this sltuation have
served to help Wyville High. Its principal, gulidance director
and other faculty personnel have utilized and increased theilr
contacts in the community with the two-fold purpose of securing
employment for puplls and of learning of vocational opportun-
ities for thelr greduates. Through these activities, the work
of the business department has been strengthened; it is hoped
that other technical training may be plenned in relation to
known industrial needs. An outstanding accomplishment relative
to this situation has been the development of a Distributive
Education program. This program can be described as a cooper=-

ative work-study program whereby the pupils simultaneously go



to school and carry on supervised work in local business and
industrial establishments.

The Distributive Education project is a conspicuous
example of Wyvlille High's policy of adaptation to pupil needs.
Within the traditional organizational framework, other sctivi-
ties have been carried on to give varied experiences to the
pupil. For example, the English and Social Studies departments
worked together on the student authorship of a history of
Wyville to be used in the elementary grades. Examples of extra-
class activities have been the organization of the Geography
Club, which sponsors an annual trip to Washington, and the
formation of numerous athletic groups like badminton teams
and golfers as pupils expressed interest along certaln lines.
Carrying out its functional philosophy, the High School
extends itself into the community, cooperating with religious
organizations of all denominations and working with the
directors of youth groups throughout the city. Some teen-age
activities like Teen Town and the Youth Recreation Center are
really mansged on a cooperative basis involving high school
faculty and the activity director,

This involvement in community recreational activity has
also been prompted by the shortness of the school day. Wyville
High's hours are from 8:30 A.M. to 1:15 P.M., making it
difficult to find adequate time for studies, guidance, remedial

work and extra-class activities., After-school work or play is
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limited by the large percentage of youngsters having afternoon
jobs. To meet the social needs of these puplls, the school
has fostered and, in some cases, initiated the organization of
recreational activities for the teen-agers'! free time,

This type of work on the part of Wyville High's leaders
illustrates thelr desire to seriously consider and intelli-
gently help the adolescent. Although frustrated and occasion=-
ally defeated by reactionaries, faculty dead welghts, political
presgures and lack of money, the progressive element carries
on a persistent battle to help its pupils., Within the limit-
stions imposed by exlsting conditions, participation in all
school activities 1s encouraged and an attempt 1s made to
educate the pupil according to his individual cepacity and
interest, From this statement, one would suppose that socio=-
economic status would have little or no relation to class and
extra-class participation in Wyville High and that vertical

socilal mobility would be encouraged.
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CHAPTER V
RESEARCH PROCEDURES

The degree of integration between Wyville High School and
the community taken in conjunction with the nature and size of
the city would lead to the assumption that soclo-economic
status would have little relation to participation in high-
school activities and that vertical social mobility within the
confines of the middle and lower classes would be encouraged,
A confirmation of this assumption first required a lkmowledge
of the socio-economic status of the pupils at Wyville High

School.,

Measuring Soclo-economic Status

The Index of Status Characteristics.-- The writer selected

Warner's Index of Status Characteristics to measure socio-
economic status, According to Warner and hls associates:

"The Index of Status Characteristics as a measurement
of social class 1s posed on two propositions: that econ-
omic and other prestige factors are highly important and
closely correlated with soclal class; and that these social
and economic factors, such as talent, income, and money, if
thelr potentialities for rank are to be realized, must be
translated into soclal-class behavior acceptable to the
members of any glven level of the community. This method
is designed to provide an objective method for establishing
the soclal level of everyone 1& the community and to do so
by simple, inexpensive means."-/

1/W.Lloyd Warner, Marcia Meeker, and Kenneth Eels, Soclal Class
in America, Science Research Associates, Inc., Chicago, 1949,

Pe 39,
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Briefly summarized, this method provides welghted ratings on
these factors: occupation, source of income, house type, and
neighborhood area., The sum of these weighted ratings can be
placed on a scale and a social-class equivalent obtained,

A concomitant and more involved method developed by Warner
is the Method of Evaluated Participation. In describing this
method, Warner states:

"The Method of Evaluated Participation (E.P.) com-
prising several rating techniques, is posed on the prop-
ositions that those who interact in the social system
of a community evaluate the participation of those around
them, that the place where an individual participates is
evaluated, and that the members of the community are
explicitly or implicitly aware of the ranking and trans-
late their evaluations of such soclal particilpation into
soclal-class ri ings that can be communicated to the
investigator,"

The utilization of this method requires the employment of
ratings by matched agreements and the techniques of symbolic
placement, status reputation, comparison, single agreement,

2
and institutional membership,. Evaluated Participation
concentrates more than the Index of Status Characteristies on
the subjective elements of soclal-class configurations,

While recognizing the importance of the subjective ele=
ments emphaslized in Evaluated Participation, the writer was
convinced through Warner's research that The Index of Status

Characteristics was adequate for the purposes of this study.

1/Ibid. p. 174.

2/0p. cit., chaps. 3, 4, 5.
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To refine the ISC, Warner and assoclates analyzed it in relation
to the B.P. Using 303 families in Jonesville, Warner tried come
paring estimates of soclal-class placement based on six status
characteristics (occupation, amount of income, source of incomse,
house type, dwelling area, education) with the E.P, Warner
discovered high correlations between these characteristics and

i
Eo.Pe, 88 indicated in Table 2._/

Table 2, Correlation Coefficients of Six Status Characteristics,
and the Original ISC Combining Them, and Socilal-Class
Placement, for 0ld Americans

Status Number Correlation Standard Errors
Characteristic of Cases with E.P, of EHstimate

(1) () (3) (4)
Occupation 208 «91 1.8
Amount of income 108 «89 2.0
Source of income 209 ¢85 2e¢3
House type 204 «85 2ed
Dwelling aresa 208 82 2¢5
Bducation o7 « 78 Bel
Original ISC 209 97 3 2% &

Subsequently, Warner attempted to find a set of status character-
istics with high correlations with E.P, and relatively low |
standard errors, The following table indicates that, while not
et the top, the four characteristics used in ISC showed a signife-

icant correlation with E.P, and a relatively low standard error.

beid.’ p. 168.



Table 15, Multiple Correlation Coefficients and Standard
Errors of Bstimate for Certain Sets of Three oi
More Status Characteristics for 014 Americans.a/

Set of Status Characteristics Multiple Corre- Standard Error
lation with E.P. of Estimate

(1) (2) (3)

Six characteristics ===

Occupation, amount of in-

come, source of income,

education, house type,

dwelling area 974 «98
Five characteristics ===

Occupation, amount of ine

come, source of income, '

house type, dwelling area 973 1,00
Four characteristics =-=-

Occupation, source of in-

come, house type, dwelling

area 972 1,02
Three characteristics ===

Occupation, source of ine-

come, house type 966 1,13
Occupation, house type, : '

dwelling area «964 1l.16
Occupation, source of in- -

come, dwelling area «961 1,20
Source of income, house type, - '

dwelling area «935 1,54

g/
Further work on the ISC  1led to the welghting of the four

characteristics in this manner: Occupation - 4
Source of income - 3
House type = 3
Dwelling area = 2

I/ Op. cit., p. 174.
2/ Op. cite., p. 181,




Realizing that the work on ISC was done with groups described

as "Old Americens", Warner and associates carried on compareble
research with ethnic groups and, consequently, supplied suggested
modifications of ISC for the soclo-economic classification of
ethnic groups.l/

Applicability of ISC to Wyville.,-- In measuring socio-

economic status, the question arose as to the applicability of
this instrument to Wyville, Since Wyville had a sizable ethnic
population as well as & number of Jewlsh-Americen residents, it
was questioned whether some modification for ethnic groups should
be used. Were all inhabitants accepted on an equal basis or were
there out-groups stratified on a comparable but not equivalent
basgslis as in-groups? To enswer this question, the author inter-
viewed the director of the local Chember of Cormerce and offi-
cers of the Rotary, Kiwanis, Lions, and Exchange clubs., The
interviews centered about ascertaining the amount of discrimi-
nation, if any, evidenced in the acceptance or rejection of
members of these orgenizations., Except in the case of the

Lions Club, where an effort was being made to include more Jew-
ish-Americans, no discrimination was evident. A further check
was made by inspecting the membership lists to see if the pro-
portions of ethnic and Jewish-American members seemed reasonable

in 1light of the total situation., Taking into consideration the

I/Ibid. pp. 186-199,



fact that the local Rotary could only accept a definite
number from a definite occupstion, this check seems to
indicate that the ethnics and Jewlish-Americans were accepted
on an equal basis with the rest of the population., Since
these organizations provided an adequate cross-section of
the acceptance values of the community, the writer assumed
that no modification for special groups was necessary in
using the ISC in Wyville,

Qccupation and source of income.,=- The ISC requires

information concerning the pupils'! parental occupation,
source of income, house type, and neighborhood area, (A
guestionnaire, school records, and field work provided

this datsa.) Occupation end source of income are directly
related; a knowledge of the occupation of the head of the
household was usually indicative of the source of income,
In Social Class in America, Warner provides complete charts

Y
and directions concerning these items, Simplified versions

of the scales are showvm here:

I/0p. cit,, pp. 131-159,

ep)
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OCCUPATION SCALE

Score Occupations
1 Professionals and proprietors of large businesses
2 Semi=-professionals and smaller officials of large
businesses
3 Clerks and kindred workers
4 Skilled workers
5 Proprietors of very small businesses
6 Seml-skilled workers
i Unskilled workers

SOURCE OF INCOME SCALE

Score Source of Income
‘& Inherited wealth
2 Eerned wesalth
3 Profits and fees
4 Salary
5 Wages
6 Private relief
i 2 Public relief

In the matter of occupations, recourse was made to the Direc-
1 .

tory of Cccupational Titles to insure the correct place-

ment of a given occupation, When a question of public or

private relief came up in regard to source of income, the

officiels at Wyville High School secured the necessary inform-

PV Directo:g of Occupational Titles, United States Department
of Labor, S. Bmployment Service, U, S. Government Printing
Office, Washington, D. C,




ation., (The school submitted reports to the local welfare
authorities concerning the school attendance of pupils whose
parents were on relief), With these checks and aids, the
ratings for occupation and source of income were made,

House type and neighborhood arefi.-- As in the factors of

occupation and source of income, Warner supplied scaling and
1
directions for scaling in Social Class in America.-/ Simpli-

fied versions of these scales follow:

HOUSE TYPE
Score House Type
i A Excellent houses
P Very good houses
3 Good houses
4 Average houses
5] Fair houses
6 Poor houses
74 Very poor houses
NEIGHBORHOOD
Score Dwelling Aresa
b ¢ Exclusive
P Well above average
3 "Nice, respectable"
4 Average
5 Run-down; "all kinds of people" live here
6 Beginning of the slum and semi-slum
7 Strictly a slum area




In order that the ISC function correctly for Wyville, it was
necessary for the writer to ascertain what Wyville thought was

a good house or a "nice, respectable" neighborhood. To do this,
the author employed a modified evaluated participation technique
by enlisting the services of three well-known locel real estate
men and a member of the city board of assessors to help in rating
houses and neighborhoods. FFirst the writer rated a number of
houses and neighborhoods according to Warner's scale, Then, the
real estate men and the assessor were asked to rate these houses
and neighborhoods, without seeing the author's or each other's
retings. They were requested to rate on a scale of 1 through 7;
1 being the most desirable, 7 belng the least. Results of such

procedures were tabulated as below:

NEIGHBORHOOD RATING

Neighborhood Author's Rater Rater Rater Rater Final

Rating 1 2 3 = Rating
A '3 6 7 3 7 7
B 4 5 6 5 5 5
C 1 A 8 3 2 2 2
D 3 4 5 4 5 &
E 3 3 4 3 3 3
P 6 5 7 6 6 6
G 2 1 3 2 2 2
H 1 1 1 1 1 1
i X 5 5 6 4 5 5
J 7 6 5 7 6 6

Note: Since the community studied must remaln anonymous, SO
must the street names; hence the use of letters,



(op]
W

In addition, the real estate men and the assessor were asked to
match neighborhoods and houses. This seemed advisable because
the raters could not be expected to rate every house and nelgh-
borhood in the city;.their metchings aided the writer in the
same process, Except in one instance, there was sufficient
agreement to make the use of Warner's complete scales feasible
for Wyville. The one Instance was the matter of two-famlly
houses, In Wyville, two-family houses are found in all but the
most exclusive nelghborhood; many of these houses are extremely
comfortable, certainly well above the tenement levgl. For such
houses, a rating of 3 seemed fair to the raters and the writer.
With this one amplification, the conclusion was reached that
the house and neighborhood scale as outlined by Warner was
appropriate to Wyville,

The questionnalre.-- A questionnaire was used as a source

3.
of information for the ISC rating and other parts of the study;d/

To minimize the unrelliability of this questionnaire, two meas-
ures were taken. First, several trial runs were made, one in
Wyville High and several in a nearby high school, in order
that ambiguous or useless questions could be eliminated., Some
difficulty was experienced in constructing workable querles to
find out the soclo-economic level of the girls' future plans,

whether as wives, career women or combinations of the two,

1l/See appendlix for coples of the questionnaire,
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After several types of questions were tried out, the following
were selescted:

1., Of course, & lot of girls d> not plan to have a
career at all, and a lot of others plan to work for
only a few years and then devote thelr time to keeping
house and ralsing a family, How do you feel about
this?

(Check one)
le____ I'm thinking of getting married and having a fam-
ily and haven't thought much about having a paying
Job outside of the home,
2e___ I think I will probably work for a few years after
I have finished school or college, and then gét
married and give up working outside the home,

Se__ . I anm definitely golng to get a job and I want to

keep on working whether I get married or not.

2. Now, if you checked elther #2 or #3 on the question
above, what kind of work is it that you expect to do?

2a, Most girls expect to be married some day. Now this
is a hard question, but what kind of work would you
like your husband to be doing when he is about 35 or
407

Corresponding but more simple questions for the boys were:
l, Of course, most boys have some day-dreams about what

they would like to be and do when they are adults,



What would you like most to be and do if you had the
abllity and the opportunity?

2. Naturally, there can be a blg difference between any=-
body's daydream and what, seriously, he really expects
to be and do, When you are an adult - let us say
around 35 or 40 - what kind of work do you really
expect to do?

The first question was to serve as a "filter", to give the boy
a chance to express hls day-dreams; the second was more real=
istic,

The second step taken to minimize the unreliabllity of the
questionnaire was to check much of the information from the
questionnalires against the school records or the accounts of
activity sponsors. A further insurance was the fact that many
of the guestions had been utilized in a similar way as part of

Y
the Harvard Mobility Studles,

Soclo=tconomic Status In Class and Extra-Class Activities

The use of ISC ratings.-- Having obtained an ISC rating for
each pupil in the school, the soclal-class proportions of the
entire school could be reached, It could be ascertained what

per cent of the population belonged in each socio-economic

level, according to the ISC rating. The same procedure was to

1l/The Harvard Mobllity Study, a long-time research project, is
sponsored by the Harvard School of Social Relations and is under
the direction of Drs. Stouffer, Parsons, and Florence Kluckhohn,



be followed for the class and extra-class groups. Consequently,
it would be possible to compare the soclal-class make-up of the
entire school population with that of the class and extra-class
groups., An important question then would be: If the socio=-
economic proportions of certaln groups are different from the
entire school, how significant are their differences? Expressed
as & null hypothesls, 1t could be stated: There is no differ=
ence between the soclo-economic proportions of the entire school
and that of the class and extra-class groups within the school,

Chi=-sguare .-- The chl-gquare statistic was to be used to

test this hypothesls. This statistic provides a method of come-
paring experimentally obtained results with those to be ex-

T
pected theoretically on some hypothesis, The formula for

chil-square (xz) is as follows:

XJ, ; (go ¥€> ]
in which fo stands for the frequency of occurrence of observed
or experimentally determined facts and fe stands for the ex-
pected frequency of occurrences on somé hypothesis, In apply=-
ing this statistlie to the testing of the writer's hypothesis,
the proportions of the entire school would be used to deter-
mine the expected proportions within each class and extra-class

unit; the actual proportions within each group would be the

1/Henry E. Garrett, Statistics in Psychology and Education,
Longmans, Green & Co.,, N, Y. 1953, D. 254,
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observed proportions. Since, in this instance, chl-square is
belng used in dealing with proportions, a correction for pro-
portions is required., "A x2 calculated from percentages must
always be multiplied by N/100 (g number of observations) in
order to adjust 1t to the actual frequencies in the given
sample."l/ Having obtalned a x2 for each group within the
school, the significance of the x2 would be estimeted, Exam-
ining the tables to determine the degrees of freedom (df equals
(R-1)(C=1)), the author would consult a X? table - to obtain P,
the probability of exceeding the tabulated value of X2 for the
specified number of degrees of freedom, For this study, it was

decided to accept as significant only those values found to be

at the .05 level of confidence or above,

The Development of the Mobllity Scale

The mobllity scale.-- Postulating that vertical soclal

mobllity depended in part on the apparent opportunities for
puplls to participate with others of different soclo-economic
status, a mobllity scale was projected to indicate types and
degrees of mobility tendencies within the school population,
The projected scale, as described and illustrated in Chapter
III, revolved around a comparison between the parental soclo=-

economic status of each pupil and the socio~economic level of

I/Ibid. p. 262,

2/0p. cit., p. 428,
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the pupil's vocational plans, course membership and participa-
tion in extra-class activities., Careful inspection of the
vocational plan data yielded by the questionnaires showed such
a large number of responses to be vague, blank, or fanciful
that the factor of vocational plans had to be eliminated from
the projected scale,.

Qut-of=school data.-- An attempt was made to incorporate

out-of=gchool data into the mobllity scale. From questionnaire
returns and sponsors! lists, it was known to which organized
recreational groups in the community the pupils belonged. TUsing
the chi-square statistic again, it was possible to compare the
soclo-sconomic make-up of the out=-of=-school groups with that of
the school population and to determine significant differences,
On this basis, a second mobility scale was projected in which
the comparison would be between the pupilé parental ISC and
the soclo=economic level of his course membership, in-school
activity and out-of-school group membership., A try-out was
given thils scale and 1t was found to be of little value for
this purpose, As indicated by the complete chart in the Appen-
dix, there was little relationship between the level of class
and extra-class membershlip within the school and the level of
membershlp of groups outside of the school,

Investigating further about out-of-school life, the writer
checked the responses to sociometric questions on the question=-

naire, These questions were:
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l, Who is your best friend?

Name

Address

2, In addition to your best frlend, who are your three
closest friends?

1., Name

Addreass

2. Name

Address

3« Name

Address

It seemed worthwhile to find out if the friends of the pupils
were of the same socio~economic status as the pupil., A random
sample of the responses to these questions was made. Again,

as indicated by the chart in the Appendix, there was no decided
relationshlp between soclo-sconomic level of class and extra-
class membershlp within the school and socio~economic level of
personal friendships., Many pupils were apparently mobile in
gschool but not in their personal friends,

The final scals.-- Since the iInvestigations into out-of=-

school groups and friendships yielded little of value, it was
decided to restrict the mobility scale to a comparison between
the pupils' parental ISC and the socio=sconomic levels of his
class and extra-class memberships., Baslc to this comparison

are the results of the employment of the chi-square statistie,



namely:

1. The college preparatory course membership was found
to be significantly different 1n an upward direction
from the proportionate membership of the entire
school population.

2, The industrial arts and commercial course memberships
were found to be significantly different in a downward
direction.

3. General and distributive education course memberships
were not significantly different,

4, All extra class groups were different in an upward
direction; some were significantly different,

The final scale is shown below:



MOBILITY SCALE

Direction of Parental Course Extra=cless
Mobility ISC Rating Membership Membership
Up 6 College Significant
activities
5 College Significant
activities
6 College No significent
activities
5 College No significant
ectivities
4 College Group 1
activities
Level 3 College Group 1
gctivities
6 Industrial Arts No significent
or Commercial = activities
5 Industrial Arts No significant
or Commercial activities
4 College Significant
activities
3 College Significant
activities
Down 4 College No significant
activities
3 College No significant
activities
4 Industrial Arts No significant
or Commercisl activities
3 Industrial Arts No significant
or Commercial activities
(conecluded on next page)
Explenation: Significent activities are those with a P of

.001-‘ .05

Group 1 activities are those with & P of
«001=,01,

General and Distributive Education courses are
combined and called General,



MOBILITY SCALE (concluded)

Direction of Parental Course Extra-class
Mobility ISC Rating  Membership Membership
Questionable 6 General Significant and
no significant
activities
6 Industrial Arts Significant
or Commerclal activities
5 General Significant and
no significant
activities
5 Industrial Arts Significant
or Commercial activities
4 General Significant and
no significant
activities
4 Industrial Arts Significant
or Commercial activities
3 General Significant and
no significant
activities
3 Industrial Arts Significant
or Commercial activities

Explanation: Significant activities are those with a P of
.001- .05 .
Group 1 activities are those with a P of
.001- .01 ®
General and Distributive Education courses are
combined and called General,

The Use of the Mobllity Scale

Categorizing the school population.-- The primary use the

mobility scale would be to categorize the school population into
four classifications: those with apparent upward mobllity tenden-
cies; those with apparent level or immobile tendencies; those

with apparent downward tendencies; those whose apparent mobility

tendencies were not evident or are questionnable,



Mobllity tendencies and other factors,.,=-- Subsequent to the

categorization of the school population, the writer planned to

investigate the relationship between apparent mobllity tenden-

cies and the factors of scholastic rating, intelligence test

scores, participation in athletic activities, election or

appointment to school offices, age, sex, year in school, out-of=

school work, and participation in out-of-school teen-age recrea-

tional activities. These factors were selected because relevant

reading and personal experience had focused attentlon on such

guestions as:

1,

2e

Se

4.

5.

6e

e

8e

Is upward mobllity assoclated with those pupils with
superior school marks and above average intelligence
test scores?

Does participation in athletic school activities
relate to an upward mobllity tendency?

Are those elected or appointed to school offices
upwardly mobile?

Is moblility related to any particular age level?
Which sex is apparently more moblle in this high school?
Is there any relation between year in school and
apparent moblility tendencies?

Does out-of-school work appear to limit mobilility?
Does participation in out-of=school organized recrea-
tional activities relate to apparent upward mobllity

tendencies?
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Quite evident in these dquestions is an emphasis on upward ten-
dencies, Although downward mobility 1s a part of vertical
social mobility, the nature of our soclety makes the upward
mobility tendencies of predominant 1lnterest.

Statistical treatment.--~ Having categorized the achool

population and posed the preceding questions, the next prodecure
was to be an attempt to probe the relationship between apparent
mobility tendencies and the listed factors with a view of attain-
ing approximate answers to the questions., The chi-square statis-
tic was to be used to find out first, if a relationship existed
between epparent mobility tendencies and each factor and to find
out secondly, the significance éf this relationship, In this
situation, chi-square was to be employed as a method of invest-
igating the relationship between tralts or attributes which can

Y
be cetegorized into two or more categories. The formula for

chi-square “LS ¢ 21 required expected frequencies,
SACTEN
o <$-
§e

When chi-sguare was used in this way, indapendence_;alues were
2

obtained and substituted for expected frequencies, The ob=

gserved frequencies and independence values were to be set up in

e contingency table and the regular chi-square technique employed.,

I/0p. cit., D. 262.
2/Ibid., D« 263,
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Summary

The research procedures described in this chapter were
designed to iInvestigate Wyville High School to ascertain: first,
1f a relationshlip between soclo-economic status and participation
in class and extra-class actlvitles seemed to exist; second, how
the school population could be rated on the projected mobility
scale; third, how the categories achieved as a result of the use
of the mobility scale could be described in terms of certain
designated factors., Unifying these three areas of thought, the
writer aimed to partially investigate the functioning of Wyville

High as an agent of vertical soclal mobility,.
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CHAPTER VI
RESEARCH FINDINGS

The Determination of Soclo-Economic Status

The entire schoole.-- In Chapter IV the writer character=

ized Wyville High School as a school primarily dedicated to

the needs of the "working class" youngsters, The results of
the ISC ratings of the school's population support the concept
of Wyville High being largely made up of pupils whose parents
are engaged in skilled or semi-skilled occupations., Such

support is indicated in Tables 1 and 23

Table 1, Index of Status Characteristic Ratings of 977
Wyville High Students

ISC Class Number of
Rating Students

(1) (2)

Cl&BS I Ses s s 0ver Bl 0
II ee s ssEnB B 3

III LR B B N O B W ) 61

Iv L L B B B A N N 507

v @ e e s boe D 466

VI [ NN NN NN NN N N ] 140

TotalB seessecccess 977




Table 2, Percentages of ISC Ratings eamong 977 Wyville
High Students

ISC Cless Percentage of
Rating Students
1) (2)
01&33 I...ll.li...l 0
II.C'.O.II...I .5
III.......&...' 6.5

Iv....COOQQOOO 51.4
v......l.l... 4’7.8
VI..I'....‘.I. 14.2

TOtal @0 s &8 a0 ve g 100.
Note: The total sample population was obtalned after the

elimination of those puplils sbout whom information
was not complete,

The heavy percentage in Class V, which can be described as &
"working clases" level, should be noted. The rather low pro=-
portion in Class VI may be explalined in light of the numbers
from that class who never reach high school and in view of
the fact that Wyville has been relatively sound economically:
it is not "run-down",

Class and extra-class groups.=-- Having esteblished the

soclo-economic rating of the entire school population, the
author organized the population Into class and extra-class
groups. The class groups comprised membershlip In the General,
Commercial, Industrial Arts; College Preparatory, and Distrib=-
utive Education courses. Frequencies and percentages for

these groups are shown in Tebles 3 and 4,



Table 3. High-school Course lMembership According to

ISC Ratings

Course | - ISC Ratings

I 1T ITI IV v VI Totels

(1) (2) _(3)  (2) (5) (8) (7) (8)

General 0 0 1 10 19 8 38
Commercial 0 0 10 102 207 72 391
Industrial Arts O 0 1l 30 103 27 161
College
Preparatory o 3 48 161 128 30 370
Distributive :
Education 0 0 1 4 9 3 17

0 3 61 307 466 140 977

Totals

Table 4, Percentage of ISC Ratings in High-school Courses

Course ISC Ratings

IT IIY IV v Vi Totels
(1) (2) (3) (4) (8) (6) (7)

General 0 266 26,43 50,0 2l.1 100,
Cormercial 0 2e6 26,1 52,9 18.4 100,
Industrial Arts O b 18,6 64,0 16,8 100,
College
Prepar'ator‘y .8 13.0 45.5 34.6 8.1 100.
Distributive
Education 0 5.9 23D 53,0 17 .6 100,

In class membership, the Commercial and College Preparatory
courses are numericelly the strongest and observation would
indicate that the College Preparatory course had higher pro-
portions of its students from Classes III and IV while the

#9]

e



Conmerciel Course received its largest number from Class V,
The extra-~class groups in Wyville High School numbered
33, A few temporary groupings existed (for instance, a so=
called Clerical Corps which grew out of some activities in
business education); these groups have been placed in a
thirty-fourth category celled "others", The frequencies and
proportions of these ISC ratings for extra-class activities

are shown in Tables 5 and 6,

@

N



Table 5, Extra-class Activity Membershlp in Relation to
ISC Rating
Activity ISC Ratings
ITT IV A" VI Toteals
(1) (2) (3) (4) (5) (6]
l. Bagseball eceececscssee 4 25 26 7 62
2. B&Bketball [ BB B O B ] 5 24 29 8 64
BSe FOOthAl)l ececvescescace 3 24 40 6 73
4. G‘°lf R RN N NN NN NN ] e 7 4 L ll
50 HOCkBY @evesesrsnrsee 1 8 5 - 12
6. TI‘&GR A EE R EE R E NN N 5 13 6 1 25
7e Gilrls! Badminton eceee 2 29 20 5 56
8¢ Glrls! Basketball ... 9 35 26 5] 75
9. Girls! Baton Squad .. 3 & 11 1 19
10, Girls' Cheerleaders . - 5 3 - 8
11, Girls!' Drum Majorettes = 2 i - 3
12, Girls' Flag Squad eee - 2 4 - 6
15. Girls'! Softbhall YEEE) 3 23 19 1 46
14, Girls! Other Athletics 5 20 19 3 47
15‘ BaIld ® 8 8 8 68 008"t e 0P 4 13 6 - 25
16, Junior Rotarians ecese Z y § 1 1 13
lt?. PPOjeCtionistS esecee - 4 1 - 5
18, Safety Patrol eecccee 5 10 10 1 26
19, Guidance Assistants ., - i 4 1 12
20, Messenger COrpsS esese 1l 40 24 i § 82
21l Newspaper ssesssssesse 12 42 25 5 84
22. Art club I E RN NN NN NENN) 3 25 22 1 49
23+ Dramatlic Club sesessee 8 18 20 1 47
24.. Glee ClUub esessscccse 8 40 39 5 o2
25, Geography Club eeeeee 14 56 50 8 128
26, Junior Red Cross eseee 3 32 31 3 79
27. Librar‘y COTPS " EE R 12 30 17 1 60
28. MOVie cl11b Bvess s vl 6 30 2’0 - 56
29, Music ClUD ecescscsses 5 9 7 - 21
50- Orchestra escessssccse 4 T 6 1 18
3l. Senior Revu® eeessese 10 50 35 6 101
52« Student Councll e..0s 13 25 25 2 65
DB e LOBTHOOK 448 wanesmsss e 10 e - 21
34, OChers sescvessaccesss 2 11 9 1 23

Note:

Class II members have been combined with Class III

- —




Table 6, Percentage of Puplls 1n Extra-class Activities
in Relation to ISC Rating

Activity ISC Ratings
IIT IV A VI
(1) (2) (3) (4) (5)
l. Baseball ssecsscssccssras 6.5 40.5 41.9 11.3
2. Baﬂketball [(EE N E NN NN NN N 4.7 57.5 45.3 12.5
5. Football e s ses s ncees® 4.1 52.9 54.8 8.2
4.‘. G'Olf s et eBee BT BEPOBS - 65.6 56.4 -
5. Hockey [ EE NN NN NN NEEEREE N ] 813 66.7 25. -
6. Track sissssvesasscssves 20.0 52.0' 24.0 4.0
7e Glrls' Badminton eecececs 3.8 51,8 35,7 849
B8e Glrla!' Baskethall scsceoe 12,0 46,6 34,7 6.7
Q¢ Girls! Baton SqQuad eeeee 15,8 211 57.8 5¢3
10, Girls' Cheerleaders eeee 6245 375 -

6647 3365
3B ed 6647

11, Girls' Drum Majorettes .
12, Girls' Flag Squad eeecces

15. Girls! Softball Secsesoee 6.5 50.0 41.5 2;2
14, Girls'! Other Athletlcs o 10.6 42,6 40,4 6.4
15. Band SR GesRBNesRBL s eRsE 17.4 56.5 26.1 -

16, Junior Rotarians seeeceee 3041 5349 Te'7 e
17. Prﬁjectionists [ E R E R ] - 8000 20.0 -

18. Safety Patrol evsesevenan 19.2 58.5 58.5 5.8
19, Guidance Assistants seee - 58.4 3345 Bed
20, Messenger COrpPS seccscee 1l3e4 48,8 2943 8e¢5
21, NOWSDADEI esceesssssccccs 14,3 50,0 203 5.9
22. Art Club eseosscscscsccce 6.1 4?00 44.9 2.0
23. Dramatic Club esciesssies 17.0 383 42.5 2.2
24, Glee CluD evvevscscscosne 8e7 43,5 42,4 Se4
25. Geography Club YEXELEEEEE) 10.9 45-8 59.1 602
26, Junior Red CroSs secceee 1644 40,5 393 3.8
27 « Library Corpa ssscssscee 20,0 50.0 28.4 1.6
28. MOViS Club LR B B BB BB B B N 1007 55.6 55.7 -

29. Musice Club TEEEEEEEE Y 25.8 42.9 35.3 -

50. Orchestre esceeeccscscscesnse 22.2 38.9 53.5 5.6
51. Senior Revue Peseesennee 9.9 49.5 54.7 5.9
32, Student Councll eesssees 20,0 38,45 3845 3.0
33. Yearbook TR 905 4706 42.9 -

34, Othors ecescssssccccccses 8e7 47 .8 39 .1 4.4

Note: Class II members have been combined with Class III




From Table 5, it is evident that most members of extra-class
groups are from Classes IV and V; the scarcity of Class VI
members can be explained only in part by the small percentage
(14.2) of Class VI students in the school population, In Table
6, it is apparent that baseball and basketball have the higﬁest
proportions from Class VI, while track, the Junior Rotarians,

Library Corps, Music Club, Orchestra, and Student Council have

the highest proportions in Class IIT.

Comparison of Status Proportions

Class groups.-- In addition to observational conclusions

from the preceding tables, the employment of the chi-sgquare
statistic makes 1t possible to learn the significance of the
evident differences, Table 7 shows the x2 (chi-square) and P

(level of significance) of the class groupse.

Table 7, Gomparisoﬁ'between Soclo-Economic Proportions of
Course Membership and the School Population

Course T o xzn P

69} . ' (2] 3]
College Preparatory ‘ 69 44967 «001
Industrial Arts | 26,7807 <001
Commercial | 19,8280 +001
General ) 2.5354 «50

Distributive Education « 5849 «90



A limitation of chie~square end Table 7 is that 1t does not show
the direction of the difference., Inspection of the fo-fe step
in the chl=square operation, however, reveals the direction of
the difference, For instaence, in the College Preparatory
course, the significant difference is brought about by a higher
percentage of students in Classes III (combined with II) and IV
than is characteristic of the entire school population, In the
Industrial Arts and Commercial courses, the significent differ-
ennces are caused by a higher percentage of students in Classes
V and VI than is characteristic of the school population, (The
direction of the inslgnificent differences in the General and
Distributive Education courses is not decidedly associated with
any class level,) For purposes of this study, the direction
of the differences of the College Preparatory, Industrial Arts,
and Commercial courses is importent and of definite wvalue in
the construction of the mobility scale,

Bxtra-cless groups.=-- The use of chi-square statistic

also reveals the signiflcance of the differences between the
proportions of the entire school population and those of the
extra=clasgss groupse., In the interests of more relisble statise
tical calculations, the extra-class groups whose membership did
not total twenty were eliminated. Of the twenty-four remalning

groups, the chi-squares and P's are indicated in Teble 8,




Table 8,

Comparison between Soclo-Economic Proportions of

Extra-class Memberships and the School Population

2

Extra-class Groups X P
§9) (2] (3)
Le MO¥io Club seovsvsenssenssoene 35.5053 <001
2¢ Library COrps8 esscescescccccsse 34,3665 <001
Oe NOWSDAPEI' eesessscsscsessscsse 26,7992 «001
4, Student Councll secccccscsccsse 25,6454 <001
5S¢ Mossenger COIrpsS eeecccccccesce 2l ,3438 «001
6. J]mior Red CI‘OSS E R R E R R 20.7905 .001
Te Sahior RoWUE yewswrsewees soses 20,7301 .001
8. Geogl’&phy Glub S ® P eSS e e 17.6250 .001
9. Track B 8 8 9 8 % 0 B8 S S S 8 8RS 14.9748 .01
10, Girlas! Basketball sececccccssnse 14,4954 01
1l, Music Club ecesscscesvcesssccasce 14,2233 «01
12. Band ® P BB PSS SN R e . . 14.2122 .01
13, Dramatic CluD eecccccscccsccse 13,3630 «01
14. Glae Glub ® 8 & 8 9 0 ° S 00 S s e e 10.4825 .02
15, Erla SofEbEll sesseves sveses 10,1401 <02
16, Safety Patrol eecececcsecsscsce Q.1151 02
17. Art ClUb e e e8P e B e e eE e s 8.9937 .05
18. GiI’lS' Badminton e s e e a0 e d 7.0‘?69 .10
19, Girls! Other AthleticS ececcese 5.,5691 «20
20. YeaI‘bOOk 3 R R I I R R I B I BB R ) 5.1102 .20
21. Others R R R N N RN I B I I B B I N ) 4.0434 .50
22. Footb&ll ® 0 WO T O RS E R RS e ES 5.5426 .50
25. Bageball e s es s BB es e sERBs e 2.5820 .50
24, Baskotball cecsvscocssacscnese 1.,3223 «80

The question of the direction of significant differences can be

answered more simply for the extra-class groups than for the class
groups. All of the differences in extra-class groups were brought
about by higher percentages in Classes III and IV, This important

fact was utilized in the construction of the mobility scale,
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The Application of the Mobility Scale

Categorlzing the school population.-- As previously related,

the mobility scale was constructed on the basic assumption that
assoclation with puplils of different soclo-economic status in a
class or extra-class group 1s encouraging to vertical social mobil=-
itye The ISC rating of the school population and the comparison
between class and extra-class memberships and the school population
indicated that certaiﬁ courses and activities were significantly
different in their socio-economic make-up from the school population,
Taking into consideration the direction of their significant differ-
ences, it was postulated that if pupils of known socilo-economic
status were participating in courses and activities characterized
by membership largely of a higher or lower soclo-economic level,
these pupils were showing tendencies toward vertical soclal mobllity.
Based on these premises, the Moblility Scale was constructed
and applied. The application of the Mobility Scale to the popula-

tion of Wyville High School revealed the frequencies shown in

Table 9.
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Teble 9, The Categorization of the Schoo} Populetion According
to Apparent Mobility Tendencies—/

Direction Number Parental Course Extra-class
of Mobility of Pupils ISC Rating Membership lMembership
&%) (2) (3) (4) (5)
Up 17 6 College Significent
(244) sctivities
94 5 College Significant
ectivities
13 6 College No significant
activities
34 5 College No significant
: activities
86 4 College Group 1
activities
Level 27 3 College Group 1
(301) activities
69 6 Industrial Arts No significant
) or Commercial activities
158 5 Industrial Arts No significant
or Commercial activities
35 4 College Significant
activities
12 3 College Significant
activities
Dowmn 40 4 College No significant
(117) activities
5 3 College No significeant
activities
60 4 Industrial Arts No significant
or Commercial activities
12 3 Industrial Arts No significant
or Commercial activities

(concluded on next page)

Explanation: Significant activities are those with a P of
«001=,05,
Group 1 eactivities are those with a P of
.001"’ .Ol [
General and Distributive Education courses are
combined,
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Table 9, (concluded)
Direction Number Parental Course Extra-class
of Mobllity of Pupils ISC Rating Membership Membership
(1) (2) (3) (4) (5)
Question=- 1l 6 General Significant
able and no signif-
(315) icant
activities
30 6 Industriel Arts Significant
or Commercial activities
28 5 General Significant
and no signif-
icant
activities
15 5 Industrial Arts Significant
or Commercial activities
14 4 General Significant
and no signife-
icant
activities
72 4 Industrial Arts Significant
or Commercial activities
2 3 General Significant
and no signif-
icaent activities
6 3 Industrial Arts Significant
or Commercial activities

—

BExplenation:

Significent activities are those with a P of
.001- .05 ™

Group 1 activities are those with a P of

.001- .01 .

General and Distributive Education courses are

combined,

1/An obvioug limitation 1is the lack of upward movement possible

for Cless III puplls.
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Translsating the major divisions into percentages, it can be noted
that the up frequencies (244) represent 25 per cent of the total
sample population; the level frequencies (301l) represent 31 per
cent of the sample population; the down frequencies (117) repfe—
sent 12 per cent of the sample population; the questionable fre-
quencies (315) represent 32 per cent of the sample population,
Considering this data from the point of view of mobility within
each class, it can be observed that apparently

l, In Classes II and III, none are upwardly mobile; 61
per cent are level; 27 per cent are downwardly mobile;
12 per cent are questionable,

2. In Class IV, 28 per cent are upwardly mobile, 11 per
cent are level; 33 per cent are downwardly mobile;

28 per cent are questionable,

3¢ In Class V, 30 per cent are upwardly mobile; 34 per
cent are level; none are downwardly mobile; 28 per
cent are questionable,

4, In Class VI, 21 per cent are upwardly mobile; 48 per
cent are level; none are downwardly mobile; 29 per
cent are questionseble,

Studying the Questionable category, it is obvious that the con-
tradictory element predominating is the large numbers from each

cless who take either the Industriasl Arts or the Commerclal course

while participating in activities significantly different in an

upward direction.



Apperent Mobility Tendencies and Other Factors

Subsequent to the categorization of the school population
according to apparent mobility tendencies, it was planned +to
investigate, by means of the chi-square statistic, the relatione
ship between apparent mobility tendencies and these factors:
scholastic rating, intelligence test scores, election or appoint-
ment to school offices, participation in organized school groups,
particlipation in organized out-of=school groups, out-of-school
work, sex, age, and year in school., The first to be considered
is scholastic rating.

Apparent mobility and scholastic rating.-~ An anticipated

conclusion is that high marks in schocol encourage upward mobille
i1ty and that a relationship between marks and mobillity would

be significant. This conclusion appears to be supported by the

data shown on Table 10,

Table 10, Comparison of Marks and Apparent Mobility Tendenciles

Mobllity A's and B's Ct's and D's Fallures Toteals

(1) (2) (3) (4) (5)
Up 117 (71.18) 124 (165.33) 3 (7449) 244
Level 69 (87.80) 220 (203,95) 12 (9.24) 301
Down 22 (34,.13) 92 ( 79.28) 3 (3459) 117
Questionable 77 (91.88) 226 (213.,44) 12 (9.67) 315
Totals 285 662 30 977

Note: Numbers in parentheses represent independence values or

eﬁpeoted frequencies.
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Observation of Table 10 indicates that the greatest differences
appear in the Up row and these differences lie in the larger
number of A's and B's and the smaller number of C's, D's, and
failures than could be expected., An interesting note is the
larger number of failures in the Level and Questionable cate=
gories than in the Down category.

kL
Apparent mobility and intelligence test scores.:{ Another

foregone conclusion is that the upwardly mobile will evidence

superior intelligence., Some support for this conclusion is

supplied in Table 11,

Table 11, Comparison of Intelligence Test Scores and Apparent
Mobility Tendencies

Mobility Above Average Below Totels
Average Average
(1) (2) (3) (4) (5)
Up 104 (53,19) 133 (162,0) 7 (28,72) 244
Level 47 (65,62) 218 (199.,9) 36 (35.42) 301
Down 23 (25,50) 78 (77.72) 16 (13,77) 11%
Questionable 39 (68.67) 220 (209,2) 56 (37,07) 315
Totels Rl 649 115 o977
Note: BExpected frequencies or independence values are in
pﬁrentheses.
X® = 91,26 df = 6 Pw ,OOL ¢

1/In the Wyville Schools, the Otis Self=Administering Test of
Tlental Ability is administered in Grade 8; the Califormla Test
of Mental Maturity is given in Grade 11, Where two test scores
were aveilable, a medisn point was used as the intelligence test

SCOI'0 ¢
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In addition to the obvious remerk sbout the greater number of
above average intelligence quotients in the Up classification,
two other items on this table are noteworthy., First, the fact
that more below average scores than expected appear in the Up
section is interesting., ©Second, the near equalization of ob=
served end expected frequencies in the Down clasgsification is
noticeable,

Apparent mobility and election or appolntment to school

office.=~ The assumption that the upwardly mobile, having better
marks and higher intelligence test scores, would loglically hold
more school offices is upheld by the data on Table 12,

Table 12, Comparison of Election or Appolntment to School
O0ffice and Apparent Moblllity Tendencies

Mobility Elective or No office Totels
Appointive Office
(1) (22 [ED) (4)
Up 101 (62.44) 143 (18l.42) 244
Level 57 (77.02) 244 (223,99) 301
Down 14 (29,93) 103 ( 87.,06) 117
Questionable 78 (80,60) 237 (234,40) 315
Totals 250 727 o977
Note: Expected frequencies or independence values are in
pagrentheses,
X = 123.60 af = 3 Pe= ,O01L %

After noting that those in the Level and Down categories hold

fewer offices than would be expected it is noticeable that, in



the Questionable sectlon, the observed frequencles approximate
the expected frequencies,

Apparent mobllity and in-school membership,-- The question

of the functioning of school athletics in the mobility pattern
appears in this consideration. The stereotype of the intelll=
gent, scholarly, upwardly mobile, high-school student does not
encompass his participation in athletics. On the other hand,
foothall scholarshlips are recognized as being related to vertical
soclal mobility. The data on Table 13 would seem to agree with

the characteristlics of the stereotype.

Table 13, Comparison of In-School Membership and Apparent
Mobility Tendencies

Mobility Athletics Other Athletics No
Activities and Activitles Total
Only Other Activities
(1) (2) (3) (4) (5) (8)
Up 29 (42,96) 123 (83,91) 63 (46,45) 29 (70,68) 244

Level 65 (52499) 44(103.,52) 41 (57.,30) 151 (87,19) 301

Down 33 (20.60) 4 (40.,24) 2 (22,27) 78 (33.89) 117
Question=
able 45 (55,46) 165(108,33) 80 (594,97) 25 (91.,24) 315
Totals 172 336 186 283 o
Note: Expected frequencises or independence values are in
pﬁrentheses.
X® » 326,70 af = 9 Pe 001 ¢

In the Up category, the largest number are active 1n activities

other than athletics but a sizable number engage in both athe



letics and other activities, Inspecting the Level and Down
categories, it 1s noteworthy that comparatively the largest
numbers engage in athletics only or no actlvity at all, The
pattern of the Questionable classiflication seems most comparable
to the Up section,.

Apparent mobllity and out-of-school membershipe.--~ No pre-

conceived assumption on this toplc 1s dominant except the suppo=
gition that the most busy and active in one area function as
actively in another area, The data on Table 14 would give cred-

ence to this supposition,

Table 14, Comparison of Out-of=-School Membership and Apparent
Mobility Tendenciles

Mobillty Belong to Out= No Out-~of=School Totals
of=5chool Groups Membership
% (2) (3) (4)
Up 220 (204,04) 24 (39,95) 244
Level 253 (261,71) 48 (49.29) 301
Down 96 ( 97.83) 21 (19,.,18) 3 % 4 4
Questionable 248 (263,41) 687 (51,59) 315
Totals 817 ' 160 977
Note: Expected frequencies or independence valuesg are in
p%rentheses.
X = 9,06 af = 3 P lies between

«05 and ,02

The Up classification agaln lead in participation. In contrast

to the pilcture of in-school membership, the apparent pattern

99
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of the Questionable category 1s different from the Up categorys
less pupils in the Questionable category belong to out-of=school
groups than would be expected,

Apparent mobility and out=of=school work,=-~ Ag in the

previous topic, no preconcelved notion directs the formulation

of an 1ldea regarding the relationship between out-of-school work
and apparent mobllity, An idea was expressed by a member of the
Wyville High faculty that the amount of out-of=school work lime
ited participation in the in-school activities., If this were
true, the amount of out=of=school work would also limit opportune
ities for mobility, as conceived by this study. Table 15 shows

the numbers of puplils doing out-of=school work,

Table 15, Comparison of Out-of-School Work and Apparent
Mobllity Tendencies

Mobllity Puplls Working Pupils Not Totals
Working
(1) (2) (3) (4)
Up 105 (113,30) 139 (130.62) 244
Level 145 (139,87) 156 (161,13) 301
Down 44 ( 54,37) 73 ( 62463) 117
Questionable 160 (143,01) 155 (164,745) 315
Totals 454 523 977

Notes: Expected frequencles or independence values are in
pgrenthases. :
X" m 7458 af = 3 Pe 10 = ,05
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A clear and emphetic statement of relationship between mobility
and out=of=school work 1s not provided in Teble 15, The P 18
not significant for this study. The differences between ob=
served and expected frequencies are not large enough, The dif=
ferences which are apparent seem to indicate less out-of-school
working by both upwardly and downwardly moblle.

Apparent mobility and sex.-~ The sex plctures in regerd to

mobility are somewhat different. A boy depends on the school
for help in vocational preparation and social development. A
girl may think of marriage concomitantly with vocational prep=-
aration and sociel development., Table 16 indicates a difference

between the sexes and apparent mobility tendencies,

Table 16, Compearison of Sex and Apparent Mobility Tendencies

Mobility Boys Girls Totals
(1) (2) (3) (4)

Up 114 (121.62) 130 (122,37) 244
Level 171 (150,03) 130 (150,96) 301
Down 83 ( 58.32) 34 ( 58467) o B
Questionable 119 (157,.,01) 196 (157,.98) 318
Totals 487 490 o7
Note: Expected frequencies or independence values are in

pﬁrentheses.

X” = 48,03 af = 3 P = ,0014

 Boston University
School of Eduzztion
Librar:
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Studying Table 16 from the polint of view of the boy, it can be
seen that less observed than expected frequencies exist in the
Up and Questionable categories and more observed than expected
frequencies occur in the Level and Down categories, In contrast,
in the girls! column, more observed than expected frequencies
appear In the Up and Questionable classifications and less obe
served than expected frequencies occur in the Level and Down
sections.

Apparent mobility and age level.-- If a high school were

to function to promote vertical social mobility on a long-term
basis, 1t would seem that the encouragement should increase as
the pupil grows older, Table 17 provides little evidence that,
as the pupils of Wyville High grow older, their mobility ten-

denclies increase,

Table 17, Comparison of Age Level and Apparent Mobility

Tendenciles
Mobllity 13 - 16 16 - 19 Totals
Years Years

(1) (2) (3) (2)
Up 199 (192.30) 45 (51,70) 244
Level 244 (237.23) 57 (63,77) 301
Down 99 ( 92.21) 18 (24,79) 117
Questionable 228 (248,.26) 87 (66474) 315
Totals 770 207 977

Note: Expected frequencies of independence values are in
pgrenthasea.
X" = 12,17 af = 3 Pm ,01




Apparent mobility and year in schoole=- As in the com=

parison between apparent mobility and age level, it would appesar
that the encouregement of mobllity tendencies should increase as
pupils advence to the junlor end senlor years., Table 18 supplies
little evidence that, as the puplls of Wyville High become juniors

or seniors, the mobllity tendencles increase,

Teble 18, Comparison of Year in School and Apparent Mobility

Tendency
Mobility Freshmen Juniors Totals
and Sophomoresg end Seniors
{1) (2) (3) (4)

Up - 128 (128,37) 116 (115,63) 244
Level 171 (158,36) 130 (142,64) 301
Down 75 ( 61,55) 42 ( 55.46) 117
Questionable 140 (165,72) 175 (149,.28) 315
Totals 514 463 o977
Note: Expected frequencies or independence values are in

pgrenthesea. ' :

X = 15,87 af = 3 P = ,001

In Teble 18, three observable patterns emerge. In the Up
classification, the observed and expected frequencles are almost
equal for the two time perlods., In the Down and Level classgle
fications, the more observed than expected frequencles occur in

the freshman and sophomore years, In the Questionable classi-



fication, more observed than expected frequencies appear in

the junior and senlor yesars,

Summary

The research findings of this chapter have centered in
three areas: first, the results of the soclo-economic rating of
the entire school population and the class and extra-class groups
wilthin the school; second, the use of the Mobility Scale to cate-
gorize the school population in regard to apperent mobility ten-
dencies; and third, the compsarison between the apparent mobility
tendencies and the factors of scholastic rating, intelligence
test scores, election or appointment to school office, particie
pation 1in school activities, participation in out-of«gchool
activities, out=-of~gchool work, sex, age, and year in school,
Conclusions regarding these findings are meade in the followlng

chepter,
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CHAPTER VII
CONCLUSIONS, LIMITATIONS, AND RECOMMENDATIONS

FOR FURTHER RESEARCH

Soclo=Economic Status in Wyville High School

The entire school populatlone=~ The ISC rating of Wyville

High students lent support to the concept of Wyville High as

a "working class" high school, The proportions, 3l.4 in Class
IV and 47,8 in Class V, are heaviest at the levels where the
occupations are of the minor clerical, skilled, and semi-skilled
types, Considering these percentages in conjunction with the
wrlter!s characterization of Wyville as a small, industrial
city, one might generalize that Wyville High is completely
representative of its community,

This is not entirely the case, From the figures available
on public and parochiel school enrollments, the freshman class
could epproximate 500, Its actual membership is 262, Some of
the missing freshmen would probably be found in the three small,
commercial, parochlal highs in Wyville; others, in two or three
Catholic day schools within commuting distance of Wyville; a
much smaller proportion might be attending non-sectarian boarding
schools; a slight percentage would be in the small, local, trade

school, Those puplls attending Cathollic and non-sectarian private



schools generally are somewhat more well-to=do than the average
Wyville High School student. Consequently, one can say with
some justification that the soclal-class proportions of Wyville
High are probably a little lower than would be representative of
the communitye.

Course memberships.-- The two numerically strongest courses,

the Commercial with 391 members and the College Preparatory with
370 members, have different soclo-economic make-ups, Thelr pro=
portions line up 1n thls fashion:

Class College Prepatory Commercial

E 0115 8 13.8 2.6
Iv 4545 26,1

v 5446 52,9
VI 8el 18,4

Although the College Preparatory course secures 57 per cent of
its members from Wyville High's "upper classes", the Commercial
Courge secures 71 per cent of its members from Wyville High's
"lower classes", However, it is not possible to say that social
class determines course membership in the Commercial or College
Preparatory courses because:
l, Of the 64 pupils in Class III, 20 are not in the College
Preparatory course,
2+ Of the 307 pupils in Class IV, 146 are not in the College
Preparatory course,

3s Of the 466 pupils in Class V, 138 are taking the College




Preparatory course,

4, Of the 140 puplls 1in Class VI, 30 are taking the College
Preparatory courss,

More pronounced than the Commercial course in its downward trend

is the Industrial Arts course, Its percentages are as follows:

Class Proportion
III N

Iv 18,6

v 64,0

VI 1648

Having 81 per cent of its membership from Classes V and VI, this
course can be assoclated with lower-soclo-=economic status,

The General and Distributive Education courses, with small
membership figures and with soclo-economic differences not signe
ificantly different from the entire school population, supply
little evlidence relevant to the question of soclo-economic status
and class membership,

Extra-class membership.-- Extra-class groups in Wyville High

School are composed mainly of puplls from Classes IV and V, Ten
of the 34 groups have no Class VI members; six have no Class III
mﬁmbers.;/ The weight, however, 1s on the Class IV side since
29 groups have higher membership percentages in Class IV than
Class V and 24 éroups have higher membership percentages in Class

III than in Class VI, These differences were influential when

1/See Tables 3 and 4, pp.

FAr)
L
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the chl-square statistic was employed. The results of the chia-
square celculation showed that all activity groups with a membere
ship numbering more than 20 were different in an upwardly direc-
tion from the school population, Seventeen of these 24 groups
were slignificantly different.

With two exceptions (Yearbook and Others), the nine extra-
class groups that were not significantly different from the school
population were athletic groups. (The one athletic group showing
a significant difference was track). The athletic groups, partic-
vlarly basketball, were more like the entire school population in
their socio-economic composition than the other activity groups.

At the other end of the scale, eight activity groups had
memberships very significantly different (P's were more than
«001) from the sample population, These groups were the Movie
Club, Library Corps, Newspaper, Student Council, Messenger Corps,
Junior Red Cross, Senlor Revue, end the Geography Club, It is
no teworthy that these are groups of various types: some having

service functions, one governmental, and others mainly providing

opportunities for soclabllity and self-expression,

Apparent Mobility in Wyville High School

The use of the Mobility Scale.,== The application of the

Moblility Scale to Wyville High showed a marked degree of possi-
ble mobllity., It was found that 244 or 25 per cent of the school

could be placed in an Up category; 3Cl or 31 per cent in a Level
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category; 117 or 12 per cent in a Down category; 315 or 32 per

Y

cent in a Questionable category. The socio-economic make-up

of the different categories may be summarized as follows:

1.

Se

4,

In

In the Up category, 128 of the 244 pupils were from
Class V; 86 from Class IV; 30 from Class VI, (No
provision for Class III Up mobility was feasaible,.)

In the Level category, 158 of the total 301 were from
Class V; 69 from Class VI; 39 from Class III, 35 from
Class IV,

In the Down category, 100 of the total 117 were from
Class IV; 17 were from Class III,

In the Questlionable category, 180 of the total 315 were
from Class V; 86 from Class IV; 41 from Class VI; 8

from Class 111,

terms of types of mobllity within ﬁha soclo-economic

status groups, it was discovered that:

1.

2o

Classes V, VI, and IV show similar upward mobility
tendencies in that Class V has 30 per cent of its
members in the Up category; Classes IV and VI have

28 per cent of their members in the Up category,.

Class III has the highest per cent (61) of its members
in the Level classification; Class VI has 48 per cent;

Class V has 34 per cent; Class IV has 11 per cent, (The

1l/See table 9. Do
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Mobllity Scale mede no provision for Up mobility for
Class III or Down mobility for Class VI),
3e Class IV has 33 per cent of its members and Class III
has 27 per cent of its members in the Down category,
4, Classes IV, V, VI have 28 per cent, 28 per cent and 29
per cent respectively and Class III has 12 per cent in
the Questionable category.
Clesses IV and V appear to be the most mobile, This apparent
mobility may be a function of the Mobility Scale or the school
8l tuation,
As indicated by the slzable percentages in the Questionable

category, a large number of students take the Industrisl Arts or
Commercliael courses which are significantly different in a down-
ward direction from the school population while participating in
activities wlich are significantly different in an upward direc=
tion from the school population, Consequently, it does not appear
exiomatic that membership in the College Preparatory course is a
prerequisite to membership in certain activity groups. Activity

group membership seems to be more releted to soclo-economic status

than course membership.

Apparent Mobility Tendencies and Other Factors
The employment of the chl-square stetistic revealed signifi-
cant relationships between apparent mobility tendencles and the

factors of scholastic raeting, intelligence test scores, election
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or appointment to school office, participation in school activ-
ltles, participation in out-of=school activities, age, sex, and
yeer in school, The relationship between mobllity tendencies and
out=of=school work was not significant., From the study of these
significant relationships eleborated upon in Chapter VI, a pat=
tern of attributes assoclated with each type of mobility tendenecy
can be constructed,

The Up pattern,-~ The typical upwardly mobile student of

Wyville High has high marks; scores an above average rating on
intelligence tests; participates in more school activities of the
non=athletic type than the athletic type; participates in out-of-
school groups; is more likely to be a girl than a boy:; is in the
13=-16 year age bracket; and malntalins the Up status through high

school,

The Level pattern,--~ The typical student in the Level cate=

gory has lower marks than those 1n the Up category; makes an
average score on intelligence tests; participates in athletic
gchool activitlies or none; participates 1less in out-of-school
groups; is more likely to be a boy than a girl; is in the 13=16
year age bracket; 1is less likely to hold schooi office; is more
apt to be a freshmen or sophomore than a junior or senior,

The Down pattern.-- The tTyplcal student in the Down category

has lower marks but less fallures than his counterpart in the
Level category; makes an average score on intelligence testsg
probably does not hold a school office; participates in athletic

school activities or not at all; participates to some extent in

A/



112

out-of=school groups; is from 13 to 16 years old; is a boy; is
& freshman or sophomore,

The Questionable pattern.-~ The typical student in the Ques=

tionable category receives low marks and has as many failures as
his Level counterpart; scores a low average on intelligence tests:
holds some school office; particlpates in non-athletic or none
athletic and athletic school activities; participates little in
out-of=school groups; is a girl; is from 16 to 19 years old; is

8 junior or senior,

Conclusions about Wyville High School

Wyville High School 1s preparing, by mesns of its Commercisal
Course, the largest number of its students to become white-collar,
office workers, The second largest number are being educated, by
means of the College Preparatory course, for professional or seml-
professional work, In terms of mobility, this means that Wyville
High is providing opportunity for upward mobility via vocational
preparation, This opportunity is being grasped more by pupils
from Clasgses IV and V than by pupils from Class VI,

In terms of social development, Wyville High offers a variety
of extra=-class activities encouraging to greater self-expression
and participation as well as to soclal mobllity., Pupils from
Classes IV and V, regardless of course membership, take adventage
of these opportunities more than puplls from either Class VI or

Clags III,
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Implications

The conclusions about Wyville High suggest some implications
regarding possible developments in curriculum snd guldance proe=
grams and the people involved in these programs, The implications
can be divided into three sections:

1, Although the Wyville data indicates a greater degree of
inter=-group movement then is revealed by other studies, the lack
of participation by Class III and Clasgss VI pupils should be a
matter of concern, To advance the membership of these pupils in
extra-class groups, information from the guidance department
concerning theilr interests and values could be used as focal
polnts in the reorganizing of existing extra-class groups and
the implementation of new ones, |

2. In regard to participation in class activitlies, the
Distributive Education program provides a laudaeble exemple to
be elaborated upon in Wyville High and to be emulated by other
high schools, The reality of such a work-study program in
meeting the sociel and economic needs of the working adolescent
serves as a preventative against unnecessary drop-outs and
practices the often-reiterated theory that the high school
should adept to the pupil and his known needs,

3e Relative to both class and extra-clasgs participation
is also a conslderation of the faculty as teachers and teacher-
sponsors, If some of the faculty conceive of school endeavors

only in the light of middle-class interests and values, this
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conception automatically excludes those youngsters who may put
emphasis on glamour or excitement or on an individuality alien
to more conservative people, Consedquently, a study of class
values comblined with some self-analysis might produce a broader
understanding and more flexible procedures functioning toward

the greater participation of all puplls,
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Limitations of This Study

The limltations of this study are three dimensionsl: this
study 1s too restricted as to length or time, width or place and
depth, Since the data was gathered over a one=-year period, the
snap-shot effect of a status study has been achieved., Mobility
is not something that just happens, like the measles, Mobility
or the propensity to be moblile and the educational conditions
ettendant to the fostering of mobllity have many causal factors
extending back through many years; mobillity and concomitant cone
ditions go forward into the future, Consequently, this study
would have been more valuable 1f 1t probed into the history of
Wyville High and its pupils and if it continuved to be in operation
over a longer perlcd than one year,

In regard to place limitation, this study can only indicate
that certeln conditions seemed to exist in Wyville, Wyville may
be typical or a-typical in this respect, A repetition of this
study in similer and different types of communities would have
added to 1ts worth,

This study also lacks depth, Within its present limitations
of time and plece, further examination of all the factors in oper-
ation would have been advantageous., Case studies of the typlecally
mohile could have been made. Socliometric studles of class and
extra-class meetings would have given insight into the degree of
participation of the members. The Mobility Scale has certain

limitations, already noted, which might have been minimized or
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eliminated with a more thorough study.

Recommendations for Further Study

The recommendations for further study stem from the limite-
tions of this study. In regard to the time limitation, case
histories of the moblile and immobile as well as & more thorough
investigation into Wyville High would increase knowledge of the
past; follow-up studies over a period of at least ten years would
serve to test the valldlty of thls study's conclusions, Compen=-
sation for the place limitation could be made by carrying on
gimilar studies in the same and different types of communities,
Under these conditions, the Ilmprovement of the Mobility Scale
would be probable. In regerd to depth, extended case and soclo=-
metric studies as well as the administration of personality and
eptitude tests would provide added richness to this study.

Since our soclety has related vertical soclal mobility to
democracy and since the democratic functioning of our high schools
ié the center of much attention, additional and broader studies
of this type can supply valuable information to those engaged in
training and supervising teachers, in bullding curriculums and
in administering our high schools in the 1light of socially valid

principles,
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Table 1l.

A LS

e

Index of Status Characteristic Ratings of 977
Wyville High Students

ISC Class Number of
Rating Students
(1) (2)

Class I cecccvcscces 0
II LB B B B I B B B N 3
III ® % 8 0% 8P R0 S eR 61
Iv ® % 8" 8 00w e 307
v LI B B B BN B BB B N N ) 466
VI L B B B B BN BB AR BN ) -_1-é-0—

Total @ % F 8 e 8 00w 977

Table 2.

Percentages of ISC Ratings among 977 Wyville
High Students

— — e —

ISC Class Percentage of
Rating Students
(L) (<) _

Class I eeveccccens 0
II LI O BB B BB A .5
III CRCI B SRR B ) 6.5
IV e s v esareae 51.4
v LRI I R ) 47.8
VI 5 0800000 Be -1'::*_._?-‘

Total R R 100.




Table 3. High-school Course Membership According to

ISC Ratings

Course ISC Ratings

L IT ITI Iv v VI Totals
(- @) (3] (@) (56 (7)) — (8]
General 0 0 1 10 19 8 38
Commercial 0 0 10 102 207 72 391
Industrial Arts O ¢} 1 30 103 27 161
College
Preparatory 0 3 48 161 128 30 370
Distributive
Education o 0 1 4 9 ) 17
Totals 0 3 61 307 466 140 977

Table 4, Percentage of ISC Ratings in High-school Courses

Course ISC Ratings

IT III IV \' VI Totals
T TRy (3 (4)_(5) (&) (7 _
General 0 26 26¢3 50,0 21.1 100,
Commercial 0 2.6 26.1 52,9 18.4 100,
Industrial Arts O 6 18,6 64.0 16.8 100,
College
Preparatory .8 13.0 43,5 34,6 8.1 100,
Distributive

Education 0 5.9 23.5 53,0 17,.6 100.




Table 5. Extra-cless Activity Membership in Relation to

ISC Rating
Activity ISC Ratings
III IV v VI Totals
— X (2) (3) (4) (8) __ (8)
1. Baseball LU BB R BE S B Y 4 25 26 7 62
2. BaSketball Y E R 5 24 29 8 64
Be Football sssscressnsse O 24 40 6 73
4. GOlf ee s e e NSRS ST RS RON - 7 4 st 11
5. HOCkay N R R B A ) 1 8 5 - 12
6¢ Track Seseecsesscsenvne 5 13 6 1 25
7¢ Girls! Badminton seeee 2 29 20 5 56
8. Girls! Basketball ... 9 35 26 5 75
9. Girls' Baton Squad ... 3 4 11 1 19
10, Girls! Cheerleaders .. = 65 3 - 8
11, Girls! Drum Majorettes = 2 < - 3
12. Girls!? Flag Squad esse - 2 4 - 6
13. Girla' SOftball TEEEE 3 25 19 1 46
1l4. Girls! Other Athletics 5 20 19 3 47
15. Band R RO B N B R 4 13 6 - 25
16. Junior Rotarians ..... %4 7 1 1 13
17. PrOJGGtionists secs e - 4 1 - 5
18, Safety Patrol eceeceee O 10 10 2 26
19. Guidance Assistants .. = 7 4 1 12
20. Messenger COrpsS eeeese 1l 40 24 i i 82
21, NewsSpaper .cccccsessse 12 42 25 5 84
22, APE ClUub secsvesseesse O 23 22 1l 49
253, Dramatic Club eee¢sesse B 18 20 1 47
24, Glee ClUD eceeccsccceccee B 40 39 5 92
25, Geography Club eeceeece 14 56 50 8 128
26, Junior Red Cross eceese 3 32 31 13 79
27« Library COPpS EPrSCRpR i i 30 17 1l 60
28. MOVie Glab seseeeene v 6 30 20 - 56
29. Mu81c Cldb R BB RN A ) 5 9 7 - 21
30, Orchestra eceeccsescese 4 b 6 1 18
31, Senior ReVUE esssssssss 10 50 35 6 101
32. Student Council eeecee 13 25 25 2 65
33. YeaI’bOOk EEE R EEEERENEN] 2 10 9 - 21
T34, OLhOrS csvesccscncssess 2 11 9 1 23

Note: Class II members have been combined with Class III




Table 6. Percentage of Pupils in Extras-class Activities
in Relation to ISC Rating
Activity ISC Ratings
ITT IV v VI
~ ) (€2)) Gy 14) (€2
l, Bagseball scesescccsscse 6.5 4043 41.9 11,3
2 Bagketball weeen i soe e 4.? 37.5 45.3 12.5
Se Football ssseienvsanssse 4.1 32.9 54,8 8.2
4. GOlf R N A I — 65.6 56.4 e
B HOCkey esvessssssessnen 8.3 66,7 25, -
6. Track L BN B B B B B B B B BB 20.0 52'0 24.0 4.0
7Te Girls! Badminton eseeeee I 51.8 3567 8.9
8. Girls! Basketball ,.... 12.0 46 .6 34,7 67
9¢ Girls! Baton Squad ... 15.8 2l.1 57.8 543
10. Birls' Cheerleaders ... - 6245  37.5 -
11, Girls! Drum Majorettes. - 667 333 -
12, Girls!' Flag Squad eeces - 3363 6647 -
15. Girls! Softball AR EEERE 6.5 50.0 41.3 2.2
1l4. Girls!'! Other Athletics. 1l0.6 42,6 40.4 6.4
15. Band ® 8 O 80 B e S s e e E P eR 1?04 56.5 26.1 -
16, Junior Rotarians cecesee 30.1 53.9 77 77
17. PrOJectionists seee s - 80.0 20-0 -
18. Safety Patrol cececccoe 19.2 3845 385 3.8
19. Guidance Assistants ... - 58.4 3343 8ed
20, Messenger COrPS eesecee 134 48,8 29.3 8.5
21. NeWBpaper eeeessecosnee 14.5 50.0 29.5 5.9
22¢ ATt ClUb ssecevsscovens 6.1 47,0 44,9 2.0
23. Dramatic Clﬁb sesess e 1700 58.5 42.5 2.2
24, Glee EIUD awawen eawaEen 807 45.5 42.4 5.4
25. Geography Club eeeseeees 10,9 43,8 391 6.2
26, Junior Red Cross esscee 16,4 40,5 3943 548
27. Library COrps esecceesee 2040 50,0 28.4 1l.6
28. Movie Club aeesccscsacesns 10.? 53.6 55.7 -
20, Music Club escceccescces - 258 42.9 33 ed -
30es OrchesStra ececvecvescesene 22.2 3849 335 5.6
3l. Senior ReVU® esscsscssse 9.9 49,5 34,7 5.9
32. Student Council ¢ceeeee 20.0 38,5 38.5 3.0
08s YouPhook sesasvissessea Qe5 47 .6 42,9 -
34, Others cccececcscccscsce 847 47 .8 39.1 4.4

Note 2

Class II members have

been combined with Class III




Table 7. Welghted Averages of ISC Ratings Among Extra-class
Activity Members
Activity Weighted Activity Weighted
Average Average
(1) (2) (3) (4)
1. Baseball 4,60 18, Safety Patrol 4,27
2. Basketball 4,66 19. Gulidance Assistants 4.00
3. Football 4,67 20. Messenger Corps 4,33
4, Golf 4,36 21, Wewspaper 4,27
5. Hockey 4,16 22. Art Club 4,43
6. Track 4,12 23+ Dramatic Club 4,30
7. Girls! Badminton 4,50 24, Glee Club 4,46
8. Girls!' Basketball 4,35 25, Geography Club 4,41
Q9. Girls! Baton 26, Junior Red Cross 4,68
Squad 4,53 27. Library Coprs 4,07
10, Girls'! Cheer- 28. Movie Club 4,24
leaders 4,37 29. Music Club 4,09
11, Girls! Drum 30. Orchestra 4,00
Ma jorettes 4,33 31l. Senior Revue 4,37
12, Girls! Flag Squad 4,66 32+ Student Council 4,25
13, Girls' Softball 4,39 33. Yearbook 4,33
14, Girls!' Other 34, Others 4,39
Athletics 4,43
15. Band 4,08 P = 1,08
16, Junior Rotarians 3.92
17. Projectionlsts 3.60 Note. School Population 4,69
Table 8. Weighted Averages of ISC Ratings Among Course
Members
Course Welghted Averages
) &9) 3
General 4,89
Commercilal 4,87
Industrial Arts 4,97
College Preparatory 4,36
Distributive Ed, 4,82

E 4g = .61

Note. School Population 4,69
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Table 9. Plus-minus Pattern of Extra-class Activity Members
Activity ISC Ratings
: 3 93 IV \ VI
_ @ (B (3 4y _1(9)
l. Baseball ® 8 & 8 % 8 8 B e 8w e S

e

Se

4,

Se

Ge

7e

Be

e
10.
11.
12.
13.
14,
15.
16.
17.
18.
19.
20.
cl.
22,
23.
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Tgble 10. Plus-minus Pattern of Course Members

Course ISC Ratling
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Title: Investigation of Out-of=-School Activities in Relstion
to In-School Membership
Class Course Activities 0.0.3.A,
(1) (2) (3) (4)
3 College Group 1 (27) Le3 Oml
(51) 2?27 U wlb
Group 1 and 2 Le4 0=20
(10) ?2=23 U=3
Group 2 (2) ? =2
No significant L=3 0O=e?2
ectivities (12) 7=6 Uel
Industrial Arts More than one 72=1 U =1
or Commercial group (2)
(11)
Group 1 (3) =2l U=1
Owl
Group 1 and 2 O=1l
(1)
Group 2 (0) 0
No activities (5) Lel 0 = 2
?7=1 U=1
(continued on next page)
Explenation: Group 1 activities had P's = ,001L = ,01

Group 2 actlivities had P's = ,02 - ,05

L means out-=of=school activities of low-socio=
economic make-up

U means out=of=-school activities of high socio-
economic make-up

? means out-of-school activities of no particular
soclo=economic make-up
O means did not participate in any out-of=school

ectivities



(continued)

Class Course Activities 0.0.8S.A.
&) (2) (3) (4)

4 College Group 1 (86) Le24 Om 4
(161) ?7 =3 U= 20

Group 1 and 2 L=4 0O 4

(29) T=16 T e 5

Group 2 (6) Le?2 01

23 UeO

No significant Le1l2 0= 3

ectivities (40) 722 2 Uweb

Industrial Arts More than one Le 5 @m6

or Commercisal group (28) 7 =14 U= 3

(132)

Group 1 (31) Lab6 0=2Y

Tm13U =5

Grouplande L=2 0=0

(8) 726 UeaeO

Group 2 (5) La?2 0=0

2?23 U=20

No significent L =150 = 13

activities (60) 72 256U = 7

(continued on next page)
Explanation: Group 1 activities had P's = ,001 - 01

Group 2 activities had P's m 02 = L,056
L means out-of=school activities of low=soclo=

economle make-up

U means out=of=school activities of high socio=

economic make=-up

? meansg out-of=school activities of no particular
socio=economic make-up
O means dld not participate in any out-of=school

ectlvities
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(continued)

Class Course Activities 0.0.8.A.

(1) (2) (3) (4)
5 College Group 1 (68) L=z3 0=28
(128 9 =24 U =6

Group 1 and 2 L=7 0O=3

(18) 2 e7 U=1

Group 2 (8) L =4 0=20

No significant L = 14 0O = 4
activities (34) 2 =14 U =.2
Industrial Arts More then one L =16 0 =7
or Commerciel (310) group (44) 2 =220 uel
Group 1 (70) Le?27 0= 10
?7=24 U= 9
Group 2 (18) Le8 0=25
7T7mb UmwO
Group 1 and 2 L=6 0 2
No significant L = 66 0 = 34
activities (158) 2 = 34 U = 10

(concluded on next page)

Explanation: Group 1 activities had P's = ,001 - ,O1
Group 2 ectivities had Pls = ,02 = ,05
L means out-of=school activities of low=-socio-
gconomic make-up
U means out-of=school activities of high socio=
economlc make=up
? means out-of-school activities of no particular
soclo=economic make-up
O means did not participate in any out-of-school
activities




(concluded)
Class Course Activities 0.0.5.A,
(L)~ 12) (3) (4)
6 College Group 1 (15) L=9 0=1
(30 72 =4 T =l
Group 1 and 2 0
(1)
Group 2 (1) 0
No significant L =7 0= 3
activities (13) 2 = 3
Industrial Arts More than onse L =8 0=3
or Commercial group (11)
(109)
Group 1 (22) L =14 0 =3
?2 = 5
Group 1L and 2 L=3 0=2
(5)
Group 2 (2) L=1 0=1
No significant L = 33 0 = 17
activities (69) 2 = 19
Explanation: Group 1 activities had P's m ,001 - ,01

troup 2 activities had P's = ,02 = ,05

L means out-of=-gschool actlivities of low soclo=
economic make=up

U means out-of-school actlivities of high socio=
economic make=up

? means out~of-gchool activities of no particular
soclo~economic make=up

0 means did not participate in any out-of-=school
activities




Comparison of Soclo=Economic Make=up of
Out=of=School Groups and Sample Population

OQut=of=School Group Significant Difference Direction of

Difference
(1) (2) _(3)

Jewish Community Center 001 Up
South Community Clubs¢ 0L Up
Mlscellaneous Groups 20 Up
North Community Clubs¢ «01 Up and Down
C.Y.0, « 20 Up and Down
Teen Town «02 Down (slightly)
Playgrounds .10 Down
Settlement House «001 Down

s#% Substltute names to preserve anonymity of city studied




Title: Soclometric Choices Evident from a Random Sample of
Questionnaire Returns

Upwerdly Mobile

Serisl Number ISC Rating ISC Ratings of Friends
(1) (2) (3)
1000 III III,IV,IV
793 III IV, III, IV
147 III Iv, IV, IV, IV
478 VI =-==(no friends given)
798 Iv III, V, IV
386 III IV, IV
300 Iv Iv, Vv, IV, IV
36 Iv III, IV, IIT
641 Iv v, IV, V, V
986 Iv IV, IV, IV
785 IV v, IV, IV
529 Iv IV
901 IV Iv, v, IV, V
552 VI v, Vv
345 v ==mm==(ISC not known)
967 v VI
674 v VI, IV, IV, IV
947 v IV, IV
513 v Vv, V, V
722 V acceccca-
291 v v
925 v III, IV, IV
24 ' IV, Vv, IV, V
706 V  eeeeeee-
970 v v, I1I1, IV
282 '
261 v v, vi, Iv, IV
98 IV IV
651 VI VI, IV, IV
Downward Mobility
425 IV v, IV
180 IV v, IV
584 IV v, IV
933 IV IV, IV, IV, IV
88 Iv v, IV, V, V

(continued on next page)




(continuved)

i 25
-1

Serial Number ISC Rating ISC Ratings of Friends

(1) (2) (3)
335 IV vV, VI, IV

511 Iv Iv, IV, IV

525 Iv v, III
890 IV IV
884 IV \'
625 III IV, IV

Level Mobility

572 IIT IV, V

536 IV v, IV, VI, VI

399 Iv IV, IV, II, V
a3 IV Iv, vV, v, III
487 VI VI, IV

620 VI VI, V, VI, VI

o1 VI v, v, VI, IV
415 VI = eee——- ~(none given)
333 VI v, IV, V, V

544 VI vV, V, IV, V
609 VI VI, IV
131 V  esccae- (not known)
103 v VI, V
235 ' Vv, V, V, V
665 v vV

361 v v, IV, V

414 v VI, IV

232 v TIT, IV, Vs ¥
850 v ¥y VI

079 v IV, IV: Ve ¥

528 ¥ 0 e {not lmown)
177 v v
123 Vv v

273 v v, IV

563 v v, IV
619 v v, V
118 v v, IV, IV

(concluded on next page)



(concluded)

Questionable Mobility

Serisl Number ISC Ratlng ISC Ratlings of Friends

(1) (2) (3)

421 vV  eeaaa (not known)
885 v IV, IV

478 v IV, IV, V, V
249 v VI, V
196 V  eeeme- (not kmown)
875 v VI, IV, IV, V
745 \' IV

217 V  ecaas (not kmowm)
582 v IV, VI

812 ' v, V

73 v vV, V, V, VI

6 v vV, Vv, VI

728 v weww=(not known)
714 \'s Vv

202 VI Vv, III

469 VI v, V, V

250 VI v, Vv, V, V

479 VI VI, IV, VI
136 Iv vV, IV
195 IV v, IV, VI

686 Iv Vv, III
107 Iv vV, V, V, V

990 IV VI, V, V, V

594 Iv Vv, V

698 IV. = eeee- (not known)
137 VI =—w==(not known)
567 v IV, IV
105 v IV, V

149 v A

664 IV cccee (not known)




Students Working

Class Class Class Class
3 4 S 6
(1) () (3) (4] )
30 hours or more 2 30 47 13
20 = 30 hours 12 48 73 22
0 = 20 hours 19 70 86 28
None 31 159 260 77

Percentage of Working Students Active in Activities

Class Class Class Class

3 4 5 6

(1) (2) () (4) {5)
30 hours or more 100% 60% 49% 46,1
20 = 30 hours 777 8748 6946 50,1
O = 20 hours 84,2 87.1 674 7547

None 77 o4 7742 78.8 61%

40




Mobility Tendencies, Out-of=School Membership,

and Out-=of=School Work

Mobllity Number

Qut=0f=School

Qut=0of-School Work

VA A SA 0 Y N
(1) (2) (3) (4) (5) (6) (7) (8)
Up 244 . 85 65 70 24 1086 139
(34.38) (26463) (28.68) ( 9.83) (43,03) (56496)
Level 301 49 79 125 48 145 156
(16,27) (26,24) (41.52) (15,94) (48.17) (51.82)
Down 117 21 38 37 21 44 73
(17.94) (32447) (51.62) (17.94) (37460) (62439)
Question=- 315 70 76 102 67 160 155
able (22.22) (24.12) (32,38) (21,26) (50,79) (49,.,20)
Totals 977 225 258 334 160 454 523
(23,02) (26440) (34,18) (16,37) (46.46) (53,53)
Explanation: VA = very active A = active
SA = slightly active (one group) 0 = no activity
Y m Yes, works outside school - N = No, does not work outside of

school

I'.:"
]
]n.."u




Mobility Tendencies, In-School Membershlp and Election or Appointment to School Office

Mobility Numbers In-School Membership School Office

AO A% O= SA S0 0 A E AT 0
(1) (=) (3)  (4) (5) (6) (7) (8) (9) (10) (11) (12)

Up 244 15 63 76 14 47 29 55 24 22 143
( 6614)(25.81)(3L.14)( 5.73)(19.26)(11,88) (22.54)( 9.85)( 4,01)(58,60)

Level 301 50 41 27 15 17 151 28 ‘13 16 244
(16e61)(13662)( 8e97)( 4498)( 5464)(504168) ( 9430)( 4431L)( 5.51)(81.06)

Down 117 28 2 - 78 ‘10 = 103
(23,93)( 1,70)( ===)( 4.27)( 5.41)(66.66) ( 8454)( 5-41)( --=)(88,03)

Question- 315 25 80 64 20 101 25 49 18 11 237
able ( 7493)(25.39)(20e31L)( 6434)(32,06)( 7493) (15.55)( 5471)( 3449)(75.23)

Totals o977 118 186 167 54 169 283 142 59 49 727

(12,07)(19.03)(17.09)( 5.52)(17.29)(28.96) (14.53)( 6,03)( 5.,01)(74.41)

Explanation: AO = Athletic Activities Only A4 = Athletic and Non-Athletic Activities

=
0 = Non=-Athletic Activities SA = One Athletic Activity
SO = One Non-Athletic Activity O = No Activity
A = Appointive Office E = Elective O0ffice
AE = Appointive and Elective 0 m No office



Mobility Tendencles, Intellligence Quotlients, and Scholastic Averages

Mobility Number

Intelligence Quotients

Scholastic Averages

AA A BA A B C D B

(1) (2) (3) (4) (5) (6) (7) (8) (9) (10)

Up 244 104 133 7 o i 100 91 33 3
(42.62) (54.50) ( 2.86) (6.96) (40,98) (37.29) (13.52) ( 1.22)

Level 301 47 218 36 17 52 123 o7 12
(15.61) (72.42) (11.96) (5664) (17.27) (40.,86) (32422) ( 3.,98)

Down 117 23 78 16 3 19 49 43 3
(19465) (66466) (13.67) ( 2456) (16.23) (41.88) (36,75) ( 2456)

Question= 315 39 220 56 12 65 148 78 12
able (12.38) (69484) (17.77) ( 3480) (20,63) (46,98) (24.,76) ( 3.80)

Totals 97 213 649 115 49 236 411 251 30

(21.80) (B864.42) (11.77)

( 5,01) (24.15) (42,08) (25.69) ( 3,07)

Explanation: AA means an I.Q. of over 110

A means an I.Q. between 90 = 110

BA means an I.Q. below 90




Mobility Tendencies, Age, Sex, and Year in School

Mobility Numbers Age Sex Year in School
13 15 17 19 M F 9 10 11 12
(1) (=) (3) (4) (5) (6) (7) (8) (9) (10) (11) ' (12]
Up 244 «38 03 4 45 - 114 130 74 54 60 B8
(36.06)(45.49)(18e44)( = )(46.72)(53.27) (30, 32)(22 13)(24.59)(22.95)
Level 301 84 160 51 6 171 130 84 87 67 63
(27e90)(53¢15)(16494)( 1.99)(56481)(43,18)(27.90)(28,90)(22425)(20493)
Down 117 39 60 16 2 83 34 34 41 28 14
(33¢33)(51428)(1367)( 1,70)(70494)(29.05)(29.05)(35404)(23493)(11,96)
Question- 315 78 150 8l 6 119 196 70 70 72 103
able (24.76)(47.61)(25.71)1 1.90)(37.77)(62.22)(22.22)(22.22)(22.85)(52.69)
Totals o977 ‘289 481 193 14 487 490 262 252 227 236

(29¢58)(49e23)(1975)( 1e43)(49.84)(50415)(26481)(25.79)(23.23)(24,15)

™~
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Suggestions to Teachers Regarding Personal Data Sheet:

As indicated on the first page of thls questionnaire, its
purpose ls to gather information regarding pupils and pupil
participation in areas of study, work, and play in order to base
future help to them on more solld ground,

To obtelin maximum results, 1t may be necessary to further
explein certain questions. For instence, Question 7 deals only
with the liberal arts colleges; question 7a includes ell other
education or training after high schools, On questions 20 and
21, the pupils may not know accurate or even approximately
accurate answers, Urge them to be as definlte as possible but
indicate lack of information is anticipated. Question 3l 1is
rather difficult. It would be helpful for you toc read it aloud

end call attention to its method. Please be sure that the

puplils complete the last question,
Your cooperation will aid in making this study more valid,
Valid data increases our potential helpfulness to the younger

generation, Thank you,




BOYS

ANy

Last

First

I -

PERSONAL DATA SHEET

[igh schonl students have different reasons for chonsing their future occupations.

jome choonse because a member of their family does a certain kind of worke.

select a future occupation because friends or neighbors are engaged in it.

Others

Still

»thers have strong personal inclinations for certain vocations.

'his questionnaire is part of a study concerned with high school students and their

hoices of future occupationse.

If it is known what facters influence pupils to

hoose certain fields of study, work and play, more help with life plans can be given.

‘ou can help by answering all the questions as accurately and completely as possible.

'Thank you.

lame (please print)_

First Name

Last Name Homeroom

\ddress
Number Street

leAge at last birthday (check one)

1 20 or over 5 16 or over

2__19 6__15

3 18 7 14

h;__;Y 813 or less
2.Birthplace

City or town

State j

3.What grade are you now in?
1 9th grade 3 1lth grade
2___10th grade L~ 12th grade

jesWhat course are you now taking?
1 Commercial

2= Industrial Arts

3__ College preparatory
L~ Other (What?

seWere you previously in a different
course from the one ynu are now taking?
1 No
2~ Yes, commercial
3~ Yes, industrial arts
L~ Yes, college preparatory
5__Yes, other (What?

5¢ Do you plan to finish high school?
1 Yes, definitely

2 Perhaps, not decided yet

3 No

City or Town

7s Do you plan to go to college?
1 Yes, definitely (What college?

2 Perhaps, not decided yet

3~ No
Ta.Do you plan on other education or
training after high school?

1 Yes, definitely (What?

2  Perhaps, not decided yet

3 No
8.Do most of your friends plan on further
education or training after high school?
1 Yes, definitely

2  Perhaps, not decided yet

5 No
LTI don't know
9.Who is your best friend?
Name
Address

10.In addition to your best friend, who
are your three closest friends?
1. Name

Address
2. Name

Address
3. Name

Address




1,0f course, most boys have some day-
dreams about what they would like to
be and do when they are adults. What
would you like most to be and do if
you had the ability and the opportunity?

2.Naturally, there can be a big differ-
ence between anybody's daydream and
what, seriously, he rcally expects to
be and do. When you are an adult—
let us say around 35 or LO—what kind
of work do you really expect to do?

3.Is your present home a
1 Single house

"~ Two-family house

2
3 Three-family house

L Four or more family house or apart—
5

—

ment
Other(What )

1lieDoes your family rent or own your
home?
rent

owI

15.Father's name and age

First List Kge

16.Is your father
1 living at home
2 living elsewhere

3~ dead(Year of death? )

17.If you have a stepfather, give his
name

First Last Age

18.Is your mother
1 1living at home
2 living elsewhere

3~ dead(Year of death? )

19,If you have a stepmother, give her
name

First Last Name

before marriage

Age

HHHRHEEERENREEOBEERHRHREERERHEEHEHEEEEHE0:
SPECTAL NOTE FOR THOSE WHO HAVE A
STEPFATHER OR STEPMOTHER

There are a number of questions on this
questionnaire which cgncern father and
mother, If you haveeither a stepmother
or stepfather for fiJg years or more,
consider the stepfather or the stepmother
to be the father or mother referred to.

If you had a stepfather or a stepmother
for less than five years, try to answer
the questions which refer to father or
mother in terms of your own father or
mother.
FHHEGEEEEEHEEEEEEEEEEEHEREREEEHEHEOHEEE RN
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0O.How many years has your father come 2heJust what is his work? Please tell very

pleted in school? (Check one) carefully. For example, don't just say
1 He attended less than [ years. he runs a machine if he does, but tell
2 He completed from L-6 years. what kind of a machine.Or if he is a
3_____He completed from 7-9 years. foreman or manager, tell hew many
L He completed from 10-12 years. peocple, approximately, work under him
5___He went part way through college. and what sort of work they do. If he
What college? is a salesman, den't say salesman but
6 He graduated from college. tell what kind of gonds he sells. In
What college? other words, be as exact as ynu can be,

7 He attended pr~fessional schonl
after cnlleges What schanl?

'1.,How many years has your mother com~
pleted in sch~nl? (Check one)
1 She attended less than L years.
2~ She cempleted from L-6 years.
3~ She completed frem 7-9 years.
4~ She completed from 10-12 years.
S She went part way through college.
“What college?
6 She graduated from college.
What college?
7 She attended professional school
T after college. What school? 25. Where was your mother born?

2.Where was your father born? Town or city State Country

26« Does your mother have a paying job?
Town or city State Country (other than keeping house and taking
care of the family)?

3Jhere does your father work?
1 Yes, she does have such a job naow
Place (city nor tewn) 2~ No,nnt now, but she has had such a
Name of firm or organization T job within the past five years

3 Non, she has not had such a job with-
T in the past five years

L She has not worked since her marriage

————

Dnes your father:
1 Own his own business or have a 27« If your mother is working now, where
_part.nership dnes she wark?
2 Do professimal work (like dnctar
" or lawyer by himself or in partner-4 Describe as well as y~u can what kind

ship of work she does
3 Work for a company owned by others

—

L Work for a city, state or federal

T government

5___Other (What? ) 28.Do y~u work outside of school
regularly? Yes No

If y~u do, describe what kind of work

you doe




IRV DWLIVY A “Jﬂ, LAWY LT mu AU UL O
do you work at your out~of-school job?
about 2 hours about 6 hours
—__about L4 hours ___about 8 hours

J0.0n other days, about how many hours do
you work at an outeof-school job?
None ___about 6 hours
~__about 2 hours ___about 8 hours

" _about L hours ___more(How many? )

3l.Which high school courses have you
taken before this year?
As a freshman
As a sophomore

As a junior

32,What school offices have you held?
As a freshman

As a sophomore

S84V HisWili V4 WIE AVLLVITLIIE $wliVUL

groups do you belong?(Check one or

more )

If you are a freshman,check the F

column.

150

If you are a sophomore, check the S

column.

If you are a junior, check the J

column,

If you are a senior, check the Se

columne

NOTE-After checking the proper column,
think back over your previous years
in high scheol. Check other columns
to show which groups you belonged

to.

For example, Juniors would first
check the g‘coiumn, then the S
column for their sophomore year and
the F column for their freshman

year.
Athletic Groups

As a junior

33.What school offices are you holding now}

34.What prizes or awards have you won
since entering high school?
As a freshman

As a sophomore

As a junior

35.,To which of the following out-of-school
groups do you belong? (Check one or
more)

CYO(Which parish? )

ys
Baseball

—_—

F

S

J

Se

Basketball

Football

Golf Club

Hockey

Track

Girls
~ Badminton

Basketball

Baton Squad

Cheerleaders

Drum Majorettes

Flag Squad

Softball

Swimming

Tennis

Non—-athletic Groups

Christopher Columbus Club

House of Seven Gables

Jewish Community Center

Mack Park Playground Community

May Street Community Club

Pickman Park Association

— Playground(Which? )
~ Salem Youth Recreation Council

~ Scouts(Which troop? )
~ Teen Town

T YMCA

~__other(What? )

|

Boys
Band

Junior Rotarians

Projectionists

Safety Patrol

Girls
Guidance Assistants

Messenger Corps

Boys and Girls
Advance

Art Club

Dramatic Club

Glee Club

Geographic Club

Junior Red Cross

Library Corps

Movie Club

Music Club

‘Orchestra

Senior Revue

Student Council

Yearbook

Others What?




Last First 4 =

GIRLS PERSONAL DATA SHEET

[igh school students have different reasons for chonsing their future occupations.

jome choose because a member of their family does a certain.kind of work.

ielect a future occupation because friends er neighbors are engaged in it.

Others

Still

thers have strong personal inclinations for certain vocations.

'his questionnaire is part of a study concerned with high school students and their

hoices of future occupations.

If it is known what factors influence pupils to

hoose certain fields of study, work and play, more help with life plans can be given.

‘ou can help by answering all the questions as accurately and completely as possible.

'hank you.

ame (please print)_

First Name

ddress

Last Name Homeroom

Number Street

lJAge at last birthday (check one)

1 20 or over 5 16 or over

2 19 6 15

3 18 71k

Y 813 or less
>oBirthplace

City or town

State

3.Mhat grade are you now in?
1 9th grade 3 1lth grade
2__10th grade L 12th grade

1.What course are you now taking?
1 Commercial
2~ Industrial Arts

3__ College preparatory
L Other (What?

oWere you previously in a different
course from the one you are now taking?
1 No
2~ Yes, commercial
3~ Yes, industrial arts
i~ Yes, college preparatory
5 __Yes, other (What?

e Do you plan to finish high school?
1 Yes, definitely

2 Perhaps, not decided yet

3 No

—

City or Town

7s Do you plan to go to college?
1 Yes, definitely (What college?

2__ Perhaps, not decided yet
3__No
T7a.Do you plan on other education or
training after high school?

1 Yes, definitely (What?

2 Perhaps, not decided yet

.

3 No
8.Do most of your friends plan on further
education or training after high school?
1 Yes, definitely

e

2___Perhaps, not decided yet
3 __No
4 I don't know
9.Who is your best friend?
Name

Address

10.In addition to your best friend, who
are your three closest friends?
1, Name

Address
2- Name

Address
3+ Name

Address




«0f course, a lot of girls do not plan
to have a career at all, and a lot of
others plan to work for only a few years
and then devote their time to keeping
house and raising a family. How do you
feel about this?"
(Check one)
l. I'm thinking of getting married
T and having a family and haven't
thought much about having a paying
job outside of the home.,

2o__ T think I will probably work for a
few years after I have finished
school or college, and then get
married and give up working outside
the home.

___I am definitely going to get a job
and I want to keep on working
whether I get married or not.

3.

«Now, if you checked either #2 or #3
on the question above, what kind of work
is it that you expect to do?

a.,Most girls expect to be married some
day. Now this is a hard question, but
what kind of work would you like your
husband to be doing when he is about
or Lo0?

13.Is your present home a
1 __Single House
2 Two-family House
j:::?hreaufamily House
L Four or more family House or
" apartment
5  Other(What? )

14.Does your family rent or own your
home? _ rent own

15.Fatherts Name

First Last Age

16.Is your father:

1 living at home
2 living elsewhere

3 dead (Year of death? )

17.If you have a stepfather, give his
name :

First Last Age
18.Is your mother:

1 living at home

27 living elsewhere

3 _dead (Year of death? )

19.If you have a stepmother, give her
name:

First Last name Age
before marriage
3EEEEEEEEEEREHEEEEREEEHHEEREHEREEOEEEE056:
SPECIAL NOTE FOR THOSE WHO HAVE A

STEPFATHER OR A STEPMOTHER

There are a number of questions on this
questionnaire which concern fathers and
mothers. If you hav® seither a stepfather
or stepmother for five years or more,
consider the s tepfather or the step-
mother to be the father or mother re-
ferred to.

If you have had a stepfather or a step-
mother for less than five years, try to
answer the questions which refer to
father or mother in terms of your own
father or mother. -
B R T B e k= X3



OsHow many years has your father com~
pleted in school? (Check one)
1 He attended less than [ years.
2 He completed fraom 4=6 years.
3 He completed from 7-=9 years.
L~ He completed from 10-12 years.
5  He went part way through college.
T What college?
6 He graduated frrm college.
T What college?
7 He attended prnfessional school
T after cnlleges What schonl?

2lisJust what is his work? Please tell very
carefully. For example, don't just say
he runs a machine if he does, but tell
what kind of a machine.Or if he is a
foreman or manager, tell how many
people, approximately, work under him
and what sort of work they dne If he
is a salesman, don't say salesman but
tell what kind of gonds he sells. In
other words, be as exact as ynu can be.

’1,Haw many years has your mother com—

pleted in schanl? (Check one)

1 She attended less than L years.
2~ She completed from L-6 years.

3~ She cempleted frem 7-9 years.

i~ She cempleted from 10-12 years.

5  She went part way through college.

T What college?

6 She graduated from college.
What college?

7 She attended professional schaol
~after college. What schonl?

2 Where was your father born?

Town or city State Country
>3 here does your father work?

Place (city or tewn)

25. Where was your mother bern?

Teown or city State Country
26. Does your mother have a paying job?
(other than keeping hnuse and taking

care nof the family)?

Name of firm or organization

Does your father:
1 Own his own business or have a
_partnership
2 Do professimal work (like dnctar
" or lawyer by himself or in partner-
ship

3 Work for a company owned by others

L Work for a city, state or federal
government

5  Other (What? )

1 Yes, she does have such a job naw

2~ No,nnt now, but she has had such a
Job within the past five years

3 No, she has not had such a job with-

in the past five years
li She has not worked since her marriage
27 ¢If your mother is working now, where
dnes she wark?

Describe as well as yn~u can what kind
of wnrk she does

28e.D0 y~u work outside of school
regularly? Yes No

If y~u do, describe what kind of work
y~u doa




7-UIl SCNOOL Qays, aboul [IOW Mdily HLOW'S

do you work at your out-of-school job?
about 2 hours about 6 hours
___cbout L hours :::?bout 8 hours

I0.0n other days, about how many hours de
you work at an out-of-school job?
None about 6 hours
" about 2 hours __ about 8 hours
" about L hours __more(How many? )

J1.Which high school courses have you
taken before this year?
As a freshman
As a sophomore

As a junior

32,ihat school offices have you held?
As a freshman

As a sophomore

JYe10 WIILLCLL O1l UWIEe 1OL10WLIlE oCLIUUL
groups do you belong?(Check one or

more )
If you are a freshman,check the F

column.
If you are a sophomore, check the S
colvmn. -
If you are a jJunior, check the J
column, -

If you are a senior, check the Se
columne

NOTE-After checking the proper column,
think back over your previous years
in high school. Check other columns
to show which groups you belonged
to.

For example, Juniors would first
check the J column, then the S
column for their sophomore year and
the F column for their freshman
year,

Athletic Groups

F|S| J|Se

As a junior

33.What school offices are you holding now?

3. What prizes or awards have you won
since entering high school?
As a freshman

As a sophomore

As a junior

35,To which of the following out-of-school
groups do you belong? (Check one or
more)

CYO(Which parish? )

Boys
Baseball
Basketball
Football
Golf Club
Hockey
Track

Girls

~ Badminton
Basketball
Baton Squad
Cheerleaders
Drum Majorettes
Flag Squad
Softball
Swimming
Tennis

Non—-athletic Groups

Christopher Columbus Club
House of Seven Gables
Jewish Community Center
Mack Park Playground Community
May Street Community Club
" Pickman Park Association
— Playground(Which? )
~ Salem Youth Recreation Council
" Scouts(Which troop? )
~ Teen Town
~YMCA
—__Other(What? )

|

Bozs
Band

Junior Rotarians
Projectionists
Safety Patrol
Girls
Guidance Assistants
Messenger Corps
Boys and Girls
Advance
Art Club
Dramatic Club
Glee Club
Geographic Club
Junior Red Cross
Library Corps
Movie Club
Music Club
Orchestra
Senior Revue
Student Council
Yearbook

Others What? ; |
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Explanation of Data Card

M == lale ISM =~ In-school membership
F == Female AQ =~ Athletic groups
only

PFH =~ Plans to finish high
school A =~ Athletlic and
other groups

Y =~- Yes

0 =~ Other groups
N == No only
P ~- Perhaps SA -- One athletic

group
PHE ==~ Plans higher education
SO0 =~ One other

Y =~ Yes group
P =~ Perhaps PISM ==~ Previous in-school
membership
N == No
1-34 -- In=gchool activities
Vocatlional plans =- numbers
represent socio-economlc PISC =~ Parental ISC rating

levels of plans
l=6 == Soclo=-econ-

WOS == Work out of school omic levels
10 -- 10 hours a week MR == lNobility rating
20 ==~ 20 hours a week U == Up
30 == 30 hours a week D == Dowm

3,0ff, =~ School office L =~ Level

A == Appolintive
B ==~ Hlective

AR =~ Appointive and
elective

PS0 ~- Previous school office
0SM == Qut=-of=-school membership
VA == Very active

A -~ Actlve
SA =~ Slightly active

0 == None



House Rater's Sheet

Rate the following house types on a seven point scale: 4 1s
for averasge for this community; 1 1s the best for this com=

munity; 7 is the worst,

Story and a half or two famlly house, adequate size,

grounds neatly kept, property in good repalr,
Large, luxurious house, extensive grounds landscaped,

Adequate house in fair condition, maybe two-femily with

ettic flat, perhaps a small house in good shape,

Shabby tenements or run-down single house, livable 1if

repaired,

Large, comfortable houses, fairly new in construction,

grounds well cared for,

House beyond repair; doorwey and yard show deterioration

frame irreguler; grounds littered,

Good, comfortable house, conventional design, grounds

neat,

Note: The seme procedure was followed with specific houses,




Neme of Student Occupation Income House Neighborhood Total Class
(times 4) (x 3) (x 3) (x 2)

SAMPLE

Community Status Rating Summary Sheet

25
37
54
67

22
o4
a0
63
84

Upper
Upper
Lower
Upper

Lower

Community Status Equivelent

Cless
- middle class
- middle class

lower class

- lower cless

59



