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CHAPTER I 

STATEMENT OF THE PROBLEM 

Throughout the first halt ot ~· twentieth century educatore 

and peychologists have worked in close alliance to determine 

the patterns of development and learning in children. Evidence 

that interest is a vital factor in learning has been a recurring 

finding of research etudiee in education. 

Bduoatore have wanted to know more about interests of 

children. For • 1 t . is as aumed, that out of interest will eJB.er ge 

more permanent learning. Children• 1 interest• in all areaa ot 

the school program have been explored. Findings have been 

reported as to which aubjeota children like best. Other studiee 

indicate what activities in school are of interest to ohildr.en. 

Still other research studies have been reported that tell of 

specific eub-areaa within larger subject matter areas that 

are liked or disliked by ohild.ren. For some years now the 

work in interests has been very evident in educational literature. 

In recant years research in the area of children's intereste 

has gone a step farther. Some exploratory work has been 

done to determine the relationship of preference or interest 

to achievement. The work done to date has not been singularly 

significant. However, the studies do point . to a need tor 

. _turther research in thie area and to get at the speo~tio faotara 

involwed in the relationship of intereet to achievement. 
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The problem of this study is to specifically inVestigate the 

relationship of interest or preferanoe to aohievemeut in-one 

amall area of the curriculum. This study is an endeavor to 

deter.mine the effect of topic preference upon certain aspects 

of written composition. 

The study will specifically seek to find the effect, if a~, 

of topic preference ancl non-preference upon the nwaber of words, 

number of sentenoes, and richness of voo&bulary in compositions 

written by boys and girls in grades five and six. The study 

will also determine whether or not either grade or either sex 

11 aore affected than the other. 
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CHAPTER II 

SUlOlARY ·oF RESEARCH 

In reviewing the resea~oh !"elated to this study it was found 

that there is a. real limitation ot experiments dealing with the etteot 

ot preference upon performance. There were some studies at childrens' 

interests in rea4ing and l9.!!guage. The early efforts at measuring 

merit in composition were alao studied. 

The area.s investigated were measurement of written composition 

and interest studies. 

Measurement in Written Composition 

In order to objectively measure the quality ot the oompoaitiona 

to be scored a system ot rating had to be devised. Therefore, 

it was necessary to study the reaearoh in the area ot measurement 

of written oompoaition. · 

In 1911 Thorndike1 stated, "An ideal aca.le tor merit in English 
'-

writing would consist of a aeries ot compositions (1) which would 

range from one that possessed zero merit to one that possessed the 

utmost possible merit, (2) whose respective amounts or degrees ot merit 

were exactly known and whose nature was such that other compositions 

could be compared with thea easily." 

This keynote by Thorndike led to the development of the following 

aoales. 

The Hudelson English Composition Scale by Earl HUdelson 
Hudelson Typical Composition Ability Scale by Earl Hudelson 

Thorndike, Edward L. •.A Scale for Merit in EDglieh Writing by 
You~g People." Journal of Educational P!fcbologr. 2s361J 
Sept811lber 1911. 
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• Nassau County Supploraent to the Hilligas Soale by 14. R. Trabue 
• Thorndike Extension of the Billigaa Scale, by B. L. '!'homelike 
• Soalea for Measuring Special Types of English Composition by 

E. E. Lewis . 
- Van Wagenen English Composition Soalea, by M. J. Van Wagenen 
- Scales for :Measurement of English Compositions, by Frank w. Ballou 
• Soalea for Measuring Written Composition by K. H. Willing 

Willing1 reoognised the weakness in his composition scale 

when he stated, •In common with other composition scales it shares the 

disadvantage of subjective derivation of unproved underlyt ng· statistical 

assumptions, of neoessary training in the techniques ot ita use and of 

relatiTe uselessness tor individual diagnosis." 
2 . 

Knudsen in testing the HUdelson Typical 8omposition Scale found 

that "eighteen graduate students trained in the use of the scale 11'8re 

unable to ahow that a significant difference in oomposition existed 

between a ninth grade group and an eleventh grade group in the 
-

Peabody Demonstration School." 

Greenel says, "In general the development ot measurement in language 

ha• followed the traditional and very dirtioult procedure of undertaking 

to evaluate the broader, more general qualities of expression before 

attacking the more specific abilities which are involved." 

1-:: Willing, Matthew H. "The Measurement of Written Composition in 
Grades IV to VIII"• l!l'liah Journal. 7a200J March 1918. 
Knudsen, Charles w. ~Test of the ~racticability of the Hudelson 
Typical Ability Scale." Peabody JourD&l of Bduoation. 8sll7J I 

II 

I 

September 1930 . . 
Greene, Harry A. "Enelia-Language, Grammar and Composition• 
Encyclopedia of Educational Research. (Edited by Walter s. Monroe.) 
NnYorks The Lcilillan co., 1960. PP• 193-394 



The composition soales in their present form were considered 

inadequate for objective measurement of the compositions to be written 

by the children. 

Studies of the aore 1pecific objective factors. in the 

measurement ot written composition were investigated. 

Harrial analyzed compositions for five factors--length, total errors 

(adjuated for length), complexity of sentence structure, number of 

4ifferent punctuation marks, number of different words of more than one 

syllable. In establishing the reliability of the soores obtained he 

found the coefficients to be ~ite low. 
2 Healy··· prepared two oharts to be used in . diagnostic work in 

oompoaition. The oharts are too detailed for use in scoring large numbers 

of compositions. 

Jones~ aoored ideas only. She stated, •An idea. is general 1t it 

does not name a definite specific idea. General ideas receive one 

half point of credit. 

Ideas that name a specific observation receive one point of 

credit---It the observations contribute toward a ~neral impression 

that interpret• a trait of character, mood, or type of person, 

ten points of credit are added to the soore•. 

1. Barris, Cheater w. *An Exploration of Language Skill Patterns.* 
Journal ot Educational Paychologr. 39s322•323J October 1948. 

·2. Be&ly, Katharine L. 1Study of ~Factors In'9'0lved in the Rating of 
Pupils' Compoaitiona". Journal ot Experimental Education. 
4s 51-62J September 1931. . . 

3. Jones, Mary Magdalene. Evaluation of a Method for Improving Personal 
Description and Characterisation in Written Composition. Unpublished 
Doctor's dissertation. Boston, Massachusettes Boston University, 
1941. P• 82. 
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Ooraonl scored children's compoaitiona by uae of the Durrell 

Remedial Reading Vocabulary for Primary Grades list. She found that 

•The average amount written increaaes steadily fraa grade to grade. ,., 
Theae grade ditferencea are statistically significant. She states 

fUrther, "The children who wrote the largest amounts tended to use the 

most varied vocabulary, although there were same oonepiououa exoeptiona.2 

Donovan3 acored compositions on the following baeias 

1. lUmber ot specific ideas--1 point tor eaoh 
2. Number of general ideas--1 point tor eaah 

Brownrigg4 aoored ideas in compositions written about a fila. 

Developmental ideas were given two pointe, aingle ideas received one 

point. Eaoh word ott the Durrell Remedial Reading Vocabulary tor 

Primary Grades List received one point. 

Wallaoe5 scored compositions in the following manner--"shnple, 

aingle thoughts would be given a score of 1 each. Thoughts which 

showed that they oould be elaborated upon were given a score of 2 eaoh." 

1. Corson, Basel. Individual Ditterenoea in the Extent and Level at 
the Vocabulary Used by Intermediate Grade Children. Unpublished 
Mister'• thesis. Boston, Massachusettes Boston University, 
19S8. P• 26. 

I! 

2. Ibid., P• 27. 
3. DOnovan, lfartin w. An erimental Evaluation of the Relative Etfective-

ness ot Two Methods of Composition Aaaigpments in Stimulating Ideae. . 
Unpublished Kaster's thesia, Boston, Maasachusettaa Boston Univereity, I 
1947. P• 20. 

4. Brownrigg, Helen R. £I1 Evaluation of Exercises in Written Composition 
Plamd,. Unpublished Jlaster 1 a thesis. Boston;Jiaasaohusettaa 
Boston Diversity, 1950. pp.41•4S. 

5. Wallaoe, Michael F. An Evaluation of Exercise• in Composition 
Planninfi• Unpublished Master*• thesis. Boaton, Maasaohusetter 
!oston niversity, 1950. P• 27. · 
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Studies of' Written Composition Interest~ 

Several studiee of' pref'erenoe only were done by Colemanl, 

McDonald2, Leary3, and Wilcox4. These studies had no bearing on the 

problem of' this study•-to determine the eff'eot of' interest upon 

performance in written composition. 

Study of the Relationships Between Preference• and Achievement 

6 
Dean in reporting a follow up of an interest study found "In 

the subject areas, no eignitioant differences were found in reading 

and language. This development leads to the belief that the 

relationships between preferenoe and aohievement tor these eubjecta 

are negligible". 

Topio Versu1 Situation Assignment Studie1 

Closer to the problem of this study are the studies dealing with 

topic aasignmenta versus situation assignments. 

. ..- ·· 

Donovan6 found that "the 1ituation assignment proved it1elf to be 

superior to the topic assigoment, for a majority of the pupils measured 

against thaaselves, in drawing forth a greater response in idea•"• 

1. Coleman, John H • . Written Composition Interests of Junior and Senior 
High School Pupils. Contributions to Education No. 494. New Yorkr 
Teachers College, · Columbia University, 1931. 

2. McDonald, Catherine B. J. Student Preferences in written Com oaitions 
Aasi nments in the Seventh Ei t and int Grades. npu ished 
Master s thesis. Boston, ssachusettsa Boston niversity, 1946. 

3. Leary., Genevieve• "Free Compositions as an Aid to the Teacher in 
Child Guidance," Journal of !xperilrenta1 Education. 6a26-36J 
September 1936 • . 

4. Wilcox, Glenn w. Student Preference• fbr ll'ritteJl Composition Topioa 
and Assignments in the Niiith Grade. Unpublished Later' a thesis. 
12_a:to.D Masaaohu_a_e.t:t•a__B_o_ston Univer.s _ 947. 

s. Dean, Stuart E. A Study to Detemine the Relationships Between 
Preferences and AchieTement. Unpublished Dootor'a dissertation. 
Boston, Disaachusettaa Boston University, 1949. p.204. 

6. Donovan. !p. cit., P• 46. 
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Nicolson1 touDd that the situation assigument produced better 

results. Be says "The reaul ts ot thia e2periment would indicate t•t 

in the teaching ot compo1ition the situation assignment definitely 

produoea better results in the form of more words and more ideas." 

--- j 
Although no one study related directly to the problan ot 

studying the effeot of preference upon written composition, many 

ideas at .-lue in developing the procedure ot thia study were gained 

frgm reYiewing the related literature. 

1. iioolaon, George H. .An EXperimental Evaluation ot the Results 
Obtained by fwo TJpe• ot Composition Aaalgumenta. Unpublished 
Master's theaia. Boston, Massa<Shuaettu Boa~on University. 1939. 
P• 25. 
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CHAFTER III 

PLAN AND PROCEDURE OF THE STUDY 

This study is based on a preference study by Viglione. 1 The 

purpose of h~r study was to determine the written compoiition interests 

of children in grades five and six. A list of one hundred topics and 

types of letters were drawn from language arts series. These topics 

were then broken down into four forms with topics arranged in e. 

definite order: a perBonal experience, an emotionalized title, a 

humorous situation, a look up and tell item, and a making and doings 

item. 

Viglione's study was limited to determining the interests of 

children in grades five and six. This study provided a point of 

departure for a study to determine the effect of topic preference 

upon written composition in grades five and six. 

The same one . hundred titles using the same four forms were 

administered to 121 pupils in grades five and six of Woodbury 

and Southbury, Connecticut. 

Each form was given to the pupils on successive days. ·The 

pupils were given these instructionss 

1. 

11The following topics may be used for composition 
work. Read each one carefully so that you may select 
the one you like very much, like fairly well, or 
do not like at all. 

Check the column marked LVM if you like the topic 
very muchJ check column marked FW if you like the 
topic fairly well; and, check column marked DL if 
you do not like the topic at all." 

Viglione, Julie C. 1\i lll Evaluation of Written Composition Interests 
au,ggested by Five Language Series. in Grades Five and Six·' . 
Unpublished Master's-c::Thesis, Boston University, 194B. 6'7:;:- p • 

--- - - ---- "'-~-'=~~=-'--=-
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When the queationaires were completed the preferences were 

tabulated for likes, and dislikes. The order of the liked very much 

topics is shown in Table I and the order of disliked topics is 

shown in Table II. 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
ll. 
12. 

13. 
14. 

15. 
16. 
17. 
18. 

19. 
20. 
21. 
22. 
23. 
24 • 

.J 25. 
. 26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 

TABLE I 

PREFERENCES OF 121 PUPILS IN GRADES 5 AND 6 

Title 

Buffalo Bill, the Pony Express Rider 
If I Had a Million Dollars 
If I Had a Million Dollars 
A Lucky Escape 
A Motion Picture I Liked 
Tracing a Wild Animal 
No More School on Wednesdays 
Narrow Escape 
My Favorite Hero 
A Tricky Pony 
How Indians Sent Messages 
An Attack by the Indians Vfuile the 
Railroad was Being Built 
Catching a Play.t\tl or- Runaway Animal 
The Funniest Thing that ever Happened 
to Me 
Monkey Business at the Zoo 
Why Beavers Build Dams 
A Hallowe'en Joke 
Write to the Department of Agriculture, 
Washington :c.c., asking fQ.r booklets 
about birds, plants, insects, hogs, 
fruits, or ot her topics 
Trips that are Pleasant to Take 
A Pioneer School 
Meeting the Author of My Favor ite Book 
A Birthday Surprise 
Caught in the Act 
Fun I Had with My Family 
Fighting e. Forest Fire by Airplane 
How I Learned to Swim 
Frightened at the Movies 
How the Leopard Came to Have Spots 
How We Made Ice Cream 
Welcoming New Pupils in Our School 
How to Make a Model Airplane . 
Caught in a Trap 
Chased by a Cow 
Write a Letter Thanking Someone for a Gift 
What Makes a Rainbow 
Father's Favorite Story 
Kinds of Airplanes 
My First Experience on Skates 
A Funny Thing that Happened to Me 
A Mischievous Pet 
What Benjamin Franklin Believed About Thrift 

Percentage 

67.76 
63.64 
54.55 
54.55 
53.72 
53.72 
53.72 
51.24 
49.60 
49.60 
48.76 

48.76 
47.93 

47.11 
46.45 
43.80 
43.80 

43.80 
42.98 . 
41.32 
40.50 
39.67 
38.02 
38 .02 
38.02 
35.54 
35.54 
35.54 
35.54 
34.71 
34.71 
34.71 
33.88 
33.06 
32.23 
32.23 
32.23 
32.23 
31.40 
31.40 
30.58 



Title 

42. Write to a Life Insurance Company to 
Ask for Pamphlets About Health 

43. Our Ge.ng Does a Good Deed 
44. A Trick I Taught My Dog 
45. Meals on an Airliner 
46. Ten Minutes in the Air 
47. The Wrong Road 
48. Why Cats See in the Dark 
49. A Joke on Me 
50. How to Make a Soap Carving 
51. How Sailors Read the Stars 
52. My Favorite Subject 
53. A Good Game Every Day 
54. A Cautious Chipmunk 
55. Making a Model Airplane 
56. The Fright that Made me Laugh at C&ap 
57. A Banquet for the Birds 
58. A Strange Nest 
59. If I Could be a Pilot 
60. Falling in a Puddle 
61. Something Interesting that I1¥ppened to Me 
62. Write a Letter Inviting a F'riend to a Party 
63. How to Play My Favorite Game 
64. How to Make Cendy 
65. Scared by a Monkey 
66. An Unexpected Call 
67. 'Nhy the Porcupine has Quills 
68. Announce a Hobby Show 
69. A Forgotten Message 
70. An Important Person Visiting our 

Community 
71. How Do Birds Help Us 
72. Building a Bird House 
73. How I Help at Home 
74. How Milk is Purified 
75. Building a Bird House 
76. How to Make a Block Prirrt 
77. How to Save our Trees from Insects 
78. Showing My Report card to My Parents 
79. If I Could be a Bird 
80. How a Football is Made 
81. An Embarrassing Mistake 
82. How to ·weave 
83. A Burnt Supper 
84. Pretend you are a Character in a Book. 

Describe yourself. 
85. Pioneer Singing Game 
86. Making Valentines 
87. Play Ground QUarrels 
88. Canadian Fete of the Big Sheaf 
89. How to Make a Bead Mat 
90. How to Pop .Corn 
91. How to Make a Blook Print 
92. Etching Glass 

Percentage 

30.58 
30.58 
29.75 
29.75 
29.75 
29.75 
29.75 
29.76 
28.93 
28.10 
28.10 
27.27 
27.27 
27.27 
27.27 
26.45 
26.45 
25.62 
25.62 
25.26 
24.79 
24.79 
24.79 
23.97 
23.97 
23.97 
23.14 
23.14 

23.14 
22~31 
21.49 
21.49 
21.49 
20.66 
19.83 
19.83 
19.01 
19.01 
18.18 
18.18 
18.18 
17.36 

17.36 
17.36 
16.53 
16.53 
15.70 
15.70 
14.88 
14.88 
14.05 

--- --- - --------~-c~---- ~~= ~~~' -- ---"- --~-~.---- =-~~"'"""' -- ---
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Title 

93. The Complaint of a Misused Book 
94. Making Something Out of Scrap Materie.l 
95. Something I Cooked 
96. The Cost of Childrents Books 
97. When I Made an Unw-ise Purohase 
98. My Last Cent 
99. Conversation Between a Book and a 

Careless Reader 
100. Getting Sunburned 

Percentage 

13.22 
13.22 
12.40 
10.74 
10.74 

9.09 

5.79 
4.96 

,.( ··-
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T.ABLE II 

TITLES DISLIKED BY 121 PUPILS IN GRADES 5 AND 6 

Title 

1. The Cost of Children's Books 
2. How to Make a Bead Mat 
3. Getting Sunburned 
4. Etching Glass 
5. My Last Cent 
6. How Milk is Purified 
7. Conversation Between a Book and a 

Careless Reader 
8. Playground Quarrels 
9. Falling in a Puddle 
10. .An &balfassing Mistake 
11. How to Weave 
12. Making Valentines 
13. How to Make a . Block Print 
14. If I Could be a Bird 
15. Something I Cooked 
16. The Complaint of a Misused Book 
17. How to Make a Block Print 
18. Building a Bird House 
19. Making a Model Airplane 
20. A Pioneer Singing Game 
21. Canadian Fete of the Big Sheaf 
22. Showing My Report Card to My Parents 
23. If I Could be a Pilot 
24. How a Football is Made 
25. Kinds of Airplanes 
26. When I Made an Unvrise Purchase 
27. A Burnt Supper 
28. How to Save our Trees from Insects 
29. How to Pop Corn 
30. Soared by a Monkey 
31. How to Play my ~avorite G~e 
32. Something Interesting -that Happened 

at Home 
33. A Fright that Made me Laugh at Camp 
34. Making Something out of Scrap Material 
35. Write to an Insurance Company to Ask 

for Pamphlets About Health 
36. How to Make a Model Airplane 
37. Announce a Hobby Show 
38. A Joke on Me 
39. Pretend You are a Character in a Book. 

Describe yourself. 
40. A Good Game Every Day 
41. How Sailors Read the Stars 
42. An Important Person Visiting in our 

Community 

Percentage 

66.12 
64.46 
62.81 
61.16 
56.20 
54.55 

53.72 
53.72 
52.89 
52.89 
52.89 
51.24 
50.41 
50.41 
49.60 
49.60 
49.60 
49.60 
48.76 
48.76 
47.11 
46.28 
44.63 
43.80 
43.80 
42.98 
41.32 
40.50 
39.67 
39.67 
39.67 

39.67 
39.67 
39.67. 

38.84 
38.84 
36.36 
36.36 

35.54 
34.71 
34.71 

34.71 

:'(' ·. 
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43. 
44. 
45. 

46. 
47. 
48. 
49. 
50. 
51. 

1 52. 

1

53. 
54. 
55. 
56. 
57. 
58. 
59. 

160. 

1

61. 
62. 
63. 

I 

1

64. 

I 

65. 
66. 
67. 
68. 
69. 
70. 

71. 
' 72. 

I
I 73e 

74. 
J 75. 
I 76. 
77. 
78. 
79. 
80. 
81. 
82. 
83. 
84. 

85. 
. 86. 
187. 
1

88. 
89. 

. 90. 
I -

l 
. ..:. -

Title 

Building a Bird House 
A Cautious Chipmunk 
Write a Letter Inviting a Friend to 
a Party 
Frightened at the Movies 
Why the Porcupines Have Quills 
Che.sed by a Cow 
Meals on an Airliner 
Caught in the Act 
Ths Wrong Road 
caught in a Trap 
How the Leopard Came to Have Spots 
A Birthday Surprise 
A Forgotten Message 
What Benjamin Franklin Believed About Thrift 
A Banquet for the Birds 
My Favorite Subject 
How We Made Ice Cream 
Why Cats See in the Dark 
Ten Minutes in the Air 
How to Make Candy 
Write a Letter Thanking Someone for a Gift 
How I Help at Home 
An Unexpected Call 
A Pioneer School 
Monkey Business at the Zoo 
How do Birds Help Us 
How to Make a Soap Carving 
Write to the Department of Agriculture, 
Washington D. c., asking for booklets 
about birds, plants, insects, hogs, 
fruits, or other topics 
A Funny Thing that Happened to Me 
A Strange Nest 
Father's Favorite Story 
Meeting the Author of My Favorite Book 
A Mischievous Pet 
Welcoming New Pupils in our School 
No More School on We:inesdays 
A Trick I Taught My Dog 
What Makes a Rainbow . 
vVhy Beavers Build Dams 
How Indians Sent Messages 
Our Gang Does a Good Deed 
The Funniest · Thing that Ever Happened to Me 
An Attaok by the Indians While the 
Railroad was Being Built 
Fighting a Forest Fire by Airplane 
How I Learned to Swim 
My First Experience on Skates 
A Hallowe'en Joke 
Trips that are Pleasant to Take 
Catching a Playful or Runaway Animal 

Percentage 

33.06 
33.06 

33.06 
33.06 
33.06 
32.23 
31.40 
31.40 
31.40 
31.40 
31.40 
31.40 
31.40 
30.58 
30.58 
30.58 
30.58 
30.58 
29 .. 75 
29.75 
28.93 
28.10 
28.10 
28.10 
27.27 
27.27 
27.27 

27.27 
26.45 
25.62 
25.62 
24.79 
24.79 
23.14 
23.14 
22.31 
22.31 
22.31 
22.31 
21.49 
20.66 

20.66 
20.66 
19.01 
19.01 
18.18 
18.18 
18.18 

II 
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93. 

I' 94. 
11 95. 

I 
96. 
97. 

I 98. 

I 
99. 
100. 

I 
I 

I 

Title 

A Motion Picture I Liked 
If I Had a Million Dollars 
My Favorite Hero 
Tracing a ·wild Animal 
A Tricky Pony 
Fun I Had With My Family 
If I Had a Million Dollars 
A Narrow Escape 
A Lucky Escape 

Buffalo Bill, the Pony Express Rider 

Percentage 

16.53 
16.53 
16.53 
15.70 
15.70 
14.88 
14.05 
14.05 
12.40 
10.74 
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In order to determine the effe~t of liking or disliking 

upon written composition the children were asked to write upon 

five preferred topics and five non-preferred topics. 

The topics to be ~Titten upon wer e the ten top ranking topics 

in Tables I and II. 

The titles to be wr itten upon wares 

TEN PREFERRED TITLES SELECTED FOR COMPOSITION l~ITING 

Title 
1. Buffalo Bill, the Pony Express Rider 
2. If I Had a Million Dollars 
3. A Lucky Escape 
4. A Motion Picture I Liked 
5. Tracing a Wild Animal 
6. No More School on Wednesdays 
7. Narrow Escape 
8. My Favorite Hero 
9. A Tricky Pony 

· 10. How Indians Sent Messages 

Per Cent 
67.78 
63.64 

. 54.55 
53.72 
53.72 
53.72 
51.24 
49.60 
49.60 
48.76 

TEN NON-PREFERRED TITLES SElECTED FOR COMPOSITION WRITING 

Title Per Cent 
1. The Cost of Children's Books 66.12 
2. How to Make a Bead Mat 64.46 
3. Getting Sunburned 62.81 
4. Etching Glass 61.16 
5. My Last Cent 56.20 
6. How Milk is Purified 54.55 
7. Conve? sation Between a Book and a 

Careless Reader 53.72 
a. Playground Quarrels 53.72 
g.. Falling in a Puddle 52.89 
10. An Emba~ssing Mistake 52.89 

In order to offer the children some choice in the selection of 

titles the titles were grouped in pairs, the pairs ranking in order of 

preference. 

The pairs of preferred and non-preferred topics were alternated 

I to attempt to compensate for practice and possible disinterest. 
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ORDER OF PAIRS OF TITLES 

Group I 

Buffalo Bill, the Pony Express Rider 

If I Had a Million Dollars 

Group II 

The Cost of Children's Books 

How to ~~e a Bead Mat 

Group III 

Lucky Escape 

A Moti~n Picture I Liked 

Group IV 

Getting Sunburned 

Etching Glass 

Group V 

Tracing a Wild Animal 

No More School on Wednesdays 

Group VI 

My Last Cent 

How Milk is Purified 

Group VII 

Narrow Esoape 

My Favorite Hero 
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Group VIII 

Playground ·Quarrels 

Conversation Between a Book and a Careless Reader 

Group IX 

A Tricky Pony 

How Indians sent Messages 

Group X 

Falling into a Puddle 

An Emba~s sing . Mistake 

• 

The children wrote one composition a week over a period of ten 

weeks. The writing situations in the four classrooms were made as 

similar as possible by asking the teachers to follow these 

written directions. 

1. Write both titles on the board ~ 
2. Read eaoh title to the class. 
3. Inform the children that they may choose either topic 

as their subject for a composition. 
4. Urge the class to remember all the techniques they have 

been taught in composition writing. 
5. Refrai_n from giving suggestions or help to the children. 
6. The maximum time allowed should be 40 minutes. 

Scoring 

The compositions were collected and scored. Because of the lack 

of an adequate objective instrument for judging merit in composition. 

three objective criteria were selected for scoring purposes. 

They werea 

1. The number of words in each oomposi tion 
2. The number of sentences used in eaoh composition. 
3. The number of words used which do not appear on the Durrell 

Remedial Reading Vocabulary for primary grades.l 

=-=--~=-=----=---=!1'=-1-.--=-Du~ell , Donal-d= D - · p~ev.eme=n.:b-o fb=BaS=:io~Rea(ling-=Abi~l-~ies • c.==-==--o== ==tt=== 
New York; World Book Co., 1940. PP• 345-350. 



These three criteria are hereafter referred to as length, 

sentences, and vocabulary variations. 

The data obtained from scoring, using the criteria described above, 

was then analyzed to determine the effect of preferring or not 

preferring to v~ite on a topic upon eaoh of the three criteria of 

length, sentences, and vocabulary variations. 

I 
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The data was also analyzed to determine sex diff•rences and differences J 

of perform~ce between grades five and six in written oo1nposition. 
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CHAPTER IV 

ANALYSIS OF THE DATA 

The data gathered from scoring the compositions was analyzed to 

determine the effect of topic prefer ence upon the three criteria of 

length, sentences, and vocabulary variations. ~le data was analyzed 

to find the effect of topic preference uvon grade five and grade 

six. The effect of topic preference upon girls and boys was also 

investigated. 

An examination of the data in this ~tudy revealed that the 

critical ratios had to be defined statistically in terms of their 

varying significance for interpretation. 

Garrett states, "A difference is said to be significant when the 

evidence is strong that the result found can not be attributed solely 

to accidents of sampling. By the same token, a dif'ference is non-

1 significant when we are confident that it might easily have e.risen 

from sampling fluctuations--and implies no 'real' difference."l 

Garrett says further that 11 1.96 marks the point in the normal 

distribution to the left and right of which lie 5% of the cases. If a 

CR is 1.96 and the N is large, therefore, we reject the null hypothesis 

with some confidence on the grounds tha t the difference can hardly be 

attributed to sampling errors." 2 

• 1. Garrett, Henry E. Statistics in Psychology and Education. 
New Yorks Longmans, Green and Co., 1947. p. 197 

2. Ibid. P• 201. 

==c..==-=-==='-'--=-- - - -- -- --- --
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McNemar states, "A significance level represented by a P of about 

.003 goes with a CR of 3.0. This last level is obviously a rigorous one, 

and a strict adherence thereto means that one ce.n be reasonably sure of 

the dependability of the conclusion that a real difference exists. 

There are times when one might desire the assurance represented by 

a P of .003 (CR 3.0), but it should be noted that the acceptance of a 

null hypothesis because CR does not reach 3.0 may lead frequently to 

another t~pe of erroneous conclusion.---to accept it too often because 

we insist on a high level of significance for rejection means that we 

are apt to overlook real differences." 1 

On the basis of these two opinions as to when to accept or teject 

the null hypothesis it was decided to interpret the differences 

found in the. data to be analyzed as follows. 

1. If the CR is 3.0 or higher the difference is significant 
for purposes of this stUdy. 

2. If the CR lies between 2.99-1.96 the diff erence is 
considered to be statistically significant. 

3. If the CR is below 1.96 the difference is considered to be 
non-significant. 

The first question to be answered in the analysis of the data is: 

How do the compositions based on high rated topics compare with those of 

low rated topics? 

Tables III, IV, and V show the difference between high and low rated 

topics when judged by the three criteria used in this study. 

McNemar, Quinn. Psychological Statistics. New Yorks 
John Wiley and Sons, Inc., 1949. p.67. 



TABLE III · 

COMPARISON OF MEAN lENGTH 
OF PREFERRED AND NON-PREFERRED COMPOSITIONS 

Length S. E. Diff. S. E. 
Topics N Mean . Mean MJ - Mz Diff. c. R. 

Preferred 530 121.01 3.01 
17.76 3.87 4.59 

Non-
Preferred 549 103.25 2.44 

The above table shows a comparison of the me en 1 ength of preferred 

II 

I 
I 

and non-preferred compositions. The mean length of the preferred I 

compositions was 121.01. The mean length of non-preferred composit~Qns 

was 103.25. The difference of the means was 17.76. The critic_al 

ratio of 3.87 shows that the difference is significant. 

--== -·- --=-=--=·-==== -· - - -=-=· ="if-=~~='-'--=-' 
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TABLE IV 

CO~lPARISON OF ~~AN NUMBER OF SENTENCES 
W'RI TTEN I N PREFERRED AND NON-PREFERRED COMPOSITIONS 

Mean S. E. Diff. s. E. 
Topics N Sentenoes Mean · Ml - M 2 Diff. 

Preferred 530 9.61 .240 
1.86 1.01 

Non-
Preferred 549 7. 75 .211 

c. R. 

1.69 

The above table shows a comparison between the mean number of 

sentences written in preferred and non-preferred composi tiona. The 

mean sentences in the preferred compositions was 9.61. The mean 

sentences of the non-preferred compositi ons was 7.75. The difference 

of the means was 1.86. The critical ratio of 1.69 shows that the 

difference is not statistically significant. 

~~---"-'=-
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Topics N 

Preferred 530 

Non-
Preferred 549 

TABLE V 

COMPARISON OF ~~ VOCABULARY VARIATIONS 
IN PREFERRED AND NON-PREFERRED COMPOSITIONS 

Mean s. E. Diff. S. E. 
Variations Mean Ml - M2 Di££. 

11.95 .364 
4.61 .437 

7.34 .270 

C. R. 

10.54 

The above te.ble is a comparison of the mean number of VEtriations 

found in preferred and non-preferred compositions. The mean variations 

in the preferred compositions was 11.95. The mean varia_tions in the 

non-preferred compositions was 7.34. The difference of the mean was 

4.61. The critical ratio of 10.54 shows that t he difference is highly 

significant. 
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The second major question to be answered from the data isJ 

I What is the effect of topic rating among fifth grade students? 

.I 

II 

Tables VI, VII, and VIII show the effect of topic preference on pupils 

in grade five. 

TOJ2iO H 

Preferred 268 

Non-
Preferred 272 

TABLE VI 

COMPARISON OF MEAN LENGTH OF 
PREFERRED AND NON-PREFERRED COMPOSITIONS 

VffiiTTEN BY FIFTH GRADE PUPILS 

Mean S. E. Diff. 
Le~th Mean M] - M2 

98.18 3.77 
8.08 

90.10 3.13 

s. E. 
Diff. 

4.90 

The above table ,shows the comparison of the mean lengths of 

preferred and non-preferred compositions written by pupils in grade 

five. The mean length of the preferred compositions was 98.18. The 

C. R. 

1.63 

mean length of the non-preferred compositions was 90.10. The difference 

of the means was 8.08. The critical ratio of 1.63 shows that the 

difference was not statistically significant. 

I! 
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Topio • 
Preferred 268 

Non-
Preterred 272 

T.&.BLE VII 

COMPARISON OF MEAN NUMBER OF SENTENCES 
IN PREFERRED AND NON-PREFERRED COMPOSITIONS 

WRITTEN BY .PUPILS IN GRADB FIVB 

Mean 1 S. E. Dirt. S. E. 
Sentenoea Mean )(1 - )12 Ditf'. 

7.85 .338 
1.16 .426 

a.a9 .260 

. . j 

The above table ahowa the mean number of' sentences writ ten in 

preferred and non-preferred oompositione by pupils in grade five. 

C. R. 

2.71 

The mean number of sentences in preferred compositions was 7 .85. The 

mean number of' sentences in the non-preferred coapo.aitiona waa 6.69. 

The difference of the means waa 1.16. The oritioal ratio of' 2.11 

shows the differences to be statistically aignifioant, but not 

aignificant tor a study of this type. 
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Topics 

Preferred 

Non-
Preferred 

TABLE VIII 

COMPARISON OF THE MEAN VOCABULARY VARIATIONS 
IN PREFERRED AND NON~PREFERRED COMPOSITIONS 

WRITTEN BY PUPILS IN GRADE FIVE 

Mean s. E. Dii'f. S. E. 
N Variations Mean M, - · Mz Diff. 

268 9.56 .463 
3.62 .550 

272 5.94 .299 

c. R. 

6.54 

The above table shows the mean vs"riations of preferred topics as 

compared to non-preferred topics written by pupils in grade 5. The 

mean variations of the preferred topics was 9.56. The mean variations 

of the non-preferred topics was 5.94. The difference of the means is 

3.62. The critical ratio of 6.54 shows the difference to be significant. 



I 
I 

,1 

I 
I 

I 
I 
I 

I 
----- _,j 

li 
jl 

iss 

The third major question to be answered by analysis of the data 

What is the effect of topic rating on sixth grade pupils? 

Tables IX, x. and XI show the effect of t opic preference on sixth 

grade pupils. 

Topic N 

Preferred 262 

Non-
Preferred 277 

TABLE IX 

- COMPARISON OF THE MEAN LENGTH 
PREFERRED AND NON-PREFERRED CO~U?OSITIONS 

WRITTEN BY PUPILS I N GRADE SIX 

' Mean S. E. Diff. 
Length Mean Ml - M2 

143.19 4.35 
27.50 

115.69 3.53 

S. E. 
Diff. 

5.60 

C. R. 

4.91 

The above table shows the mean length of preferred and non-preferred 

compositions written by pupils in grade six. The mean length of the 1- ., 

preferred compositions was 143.19. The mean length of the non-preferred 

compositions was 115.69. The difference of the means was 27.50. 

The oritioal ratio of 4.91 shows that the difference is significant. 

-----· 
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Preferred 

Non-
Preferred 

H 

TABLE X 

COMPARISON OF THE .MEAN NUMBER OF SENTENCES IN 
PREFEB.RBD AND NON-PREFBRRBD COMPOSITIONS 

WRITTEN BY PUPILS IN GRADE SI.X 

Mean S. B. Dif't. S. E. 
Sentenoee Jlean )(1 - )(2 Dif'f'. 

262 11.40 .415 
2.61 .528 

277 s.ao .326 

C. R. 

4.92 

The above table shows the comparison of mean sentences in 

preferred and non-preferred compositions written by pupils in grade six. 

The mean s~ntenoes in the preferred compositions was 11.40. The mean 

sentences in the non-preferred oompositiona was 8.80. The dif'f'erenoe 

of' the means was 2.61. The critical ratio of 4.92 showa the difference ~, 

to be significant. 
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Topics N 

Preferred 262 

Non-
Preferred 277 

TABLE XI 

COMPARISON OF MEAN VOCABULARY VARI.A.TIONS 
IN PREFERRED J\ND NON-PREFERRED COMPOSITIONS 

WRITTEN BY PUPILS IN GRADE SIX 

Mean S. E. Diff. S. E. 
Variations Mean Ml - M2 Diff. 

14.35 .522 
5.37 .672 

8.97 .423 

C. R. 

7.99 

The above table shows e. comparison of the mean vocabulary variations 

found in preferred and non-preferred compositions written by pupils 

in grade six. The mean variations in preferred compositions was 14.35. 

The mean variations in non-preferred compositions was 8.97. The difference 

, of the means was 5.37. The critical ratio of 7.99 shows this difference 

to be highly significant. 
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The next question to be answered from the analysis of the data iss 
.; 

Does topic rating affect one grade mo!'e than another? Tables A 

through I show the effect of topic rating on each grade and the 

differences between the differences. 

TABLE A 

COMP.ARISON OF MEAN LENGTH OF PREFERRED COMPOSITIONS 
. WRITTEN BY PUPILS IN GRADES FIVE Al~ SIX 

Mean S. E. Diff. S. E. 
Grade Length Mean MJ - Mz Diff. c. R. 

VI 143.19 4.34 
45.01 5.75 7.83 

v :·98.18 3.77 

The above table shows a comparison of the mean length of preferred 

compositions in grades f~ve and six. The mean length of compositions in 

grade six was 143.19. The mean length of compositions in grade five was 

98.18. The difference was 45.01. The critical ratio of 7.83 shows 

the difference to be highly significant. 
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Grade 

VI 

v 

TABLE B 

COMPARISON OF MEAN LENGTH OF NON-FREFERRED CO~~SITIONS 
WRITTEN BY FUPILS IN GRADES FIVE AND SIX 

Mean s. E. Diff. s. E. 
Length Mean Ml - M2 Diff. 

115.69 3.53 
25.59 4.72 

.90.10 3.13 

The above table shows the comparison of mean length of 

c. R. 

5.42 

non-preferred compositions in grades five and six. The mean length 

of compositions in grade six was 115.69. The mean length of compositions 

in grade five wes 90.10. The difference of the means was 25.59. 

The critical ratio of 5.42 shows the difference to be significant. 



II 

TABLE C 

THE DIFFERENC.E OF THE DIFlt,ERENCES OF MEAN LENGTHS 
OF COMPOSITIONS WRITTEN BY PUPILS I N GRADES FIVE AND SIX 

s. E. Diff. S. E. 
Topic Diff. Diff. D1 - D2 Diffw c. R. 

Preferred 45.01 5.75 
19.42 7.45 2.61 

Non-
Preferred 25.59 4.72 

The above table shows the difference of the differences in mean 

length of preferred and non-preferred compositions written by pupils in 

grades five a.nd six. The diff erence in mean length of preferred topics 

between grades five and six was 45.01. The difference in mean length 

of non-preferred to pics between grades f i ve a.nd six was 25.59. 

The difference of the differences wa.s 19.42. The critical ratio of 2.61 is 

statistically significant. The critical ratio of 2.61 shows the 

difference to be not si. gnificant for this study. 
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TABLE D 

COMPARISON OF MEAN NUMBER OF SENTENCES IN PREFERRED COIJPOSITI ONS 
WRITTEN BY PUPILS IN GRADES FIVE AND SIX 

Mean S. E. Diff. S. E. 
Grade Sentences Mean Ml - M2 Diff. c. R • 

VI 11.40 • 415 
3.55 .535 6.6,3 

v 7.85 .338 

The above table shows the comparison of mean number of sentences 

'l'he II written on preferred topics by pupils in grades fiV•9 and six. 

1 mean sentences of sixth grade pupils was 11.40. The mean sentences of 

IT"jo·~"' ,,.. - u 

I 

I 

fifth grade pupils was 7.85. The difference of the means was 3.55. The 

critical r atio of 6.63 shows that the diff erence is highly significant. 
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Grade 

VI 

v 

TABLE E 

COMPARISON OF :MEAN NUMBER OF SENTENCES IN 
NON-PREFERRED COMPOSITIONS 

WRITTEN BY PUPILS I N GRADES FIVE AND SIX 

C. R. 

5.06 

The above table shows a comparison of the mean number of sentences 

in non-preferred compositions written ~Y pupils in grades five and 

six. The mean sentences written by sixth grade pupils was 8.80. The 

mean sentences written by fifth grade pupils was 6.69. The 

difference of the means was 2.11. The crit i cal r a tio of 5.06 shows the 

difference to be significant. 

c-==--==== ---

I I . 

I 
II 
I 
II 

II 
I 

I 



TABLE F 

THE DIFFERENCE OF DIFFERENCES OF MEAN NUMBER 
OF SENTENCES _OF COMPOSITIONS 

WRITTEN BY fUPILS I N GRADES FIVE AND S IX 

I --~T~o~p=i=c------~~~~----~~~------~c._ __ ~r---~--~--------C~·~R~·~----s. E. Diff. S. E. 
Diff. Diff. DJ - D~ Diff. 

1 Preferred 3.55 .536 
1.44 .679 2.31 

2.11 .417 
· Non-

11 Preferred 

~~ ------------------------------------------~----------
1 

The above table shows the difference of differences in number of 

sentences in preferred and non-preferred compositions written by 

pupils in grades five and six. The difference of mean sentences in 

preferred topics was 3.55. The difference of the mean sentences 

in non-preferred compositions was 2.11. The difference of the differences 

was 1.45. The critical ratio of 2.31 shows the differences to be . 

statistically significant. The critical ratio of 2.31 shows the difference 

not te be significant for this study. 

I 

I 
I 

I 
I 
I 
,, 

I 
(I 

II 

I 

- - , .:-L , 
~--

_jl--l ~ 

II 

-- ---- ......=::::::-- ---

II 

II 



II 
~-
1 

I 
II 

II 

Grade 

VI 

v 

TABLE G 

COMPJ~ISON OF MEAN VOCABUlJLRY . VARIATIONS 
IN PREFERRED COMPOSITIONS 

WRITTEN BY PUPILS I N GRADES FIVE AND SIX 

Me en S. E. Diff. S. E. 
Variations Mean Ml - M2 Diff. 

14.35 .522 
4.79 .698 

9.56 .463 

The above table compares the mean vocabulary variations in 

preferred compositions written by pupils in grades five and six. 

C. R. 

6.88 

The mean variations in compositions by pupils in grade six was 14.35. 

Ji The mean variations in compositions written by pupils in grade five 
II 

I 
was 9. 56. The oritice.l ratio The difference of the means was 4.79. 

I 
of 6.88 shows the di f ference to be highly significant. 
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VI 

TABLE H 

COMPARISON OF MEAN VOCABULARY VARIATIONS 
IN NON-PREFERRED COMPOSITIONS 

WRITTEN BY PUPILS IN GRADES FIVE AND SIX 

Mean s. E. Diff. s. E. 
Variations Mean Ml - M6 Diff. 

8.97 .423 

c. R. 

3.03 .518 5.85 
v 5.94 .289 

The above table compares the mean vocabulary varia.tions in 

non-preferred compositions written by pupils in grades five and six. 

The mean variations in compositions written by pupils in grade six 

was 3.03. The mean variations in compositions written by pupils in 

grade five was 5.94. The difference of the means was 3.03. The 

critical ratio of 5.85 shows the difference to be significant. 
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TABLE I 

THE DIFFERENCE OF DI FFERENCES OF MEAN VAR I ATIONS 
I N COMPOSITIONS Vffi iTTEN BY PUPILS IN GRADES FI VE AND SIX 

s. E. Diff. S. E. 
Topio Diff. Diff. Dl - D2 Diff. C. R. 

Preferred 4.79 .697 ll 
1.76 .868 2.02 

Non-
Preferred 3.03 • 518 II 

'I 1~ --------------
1 ~ 
I The above table shows the difference of the differences in 

vocabule.ry variations in preferred and non-preferred compositions written 

by pupils in grades .five and six. The difference of the rreans .of 

preferred compositions in grades five and six was 4.79. The difference 

of the means of the non-preferred compositions was 3.03. The difference 

of the differences was 1.76. The critical ratio of 2.02 shows the 

difference to be statistically significant. The critical ratio of 2.02 

shows the diff erence to be not significant for this study. 
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I The next major question was' What is the effect of topic 
I 
1 preference upon girls and boys7 A related question to be answered 

is s Is either sex more affected by topic rating than the other? 

TABLE ni 

COMPARISON OF MEAN LENGTH OF PREFERRED .AND NON-PREFERRED COMPOSITIONS 
WRITTEN BY GIRLS I N GRADES FIVE AND SIX 

Mean s. E. Diff. s. E. 
Topic N Length Mean M1 - Mz ])iff. c. R. 

Preferred 262 132.65 4.59 
52.07 6.05 8.61 

Non-
Preferred 280 80.58 3.94 

The above table compares the mean length of preferred and 

non-preferred compositions , written by girls. The mean length of the 

preferred compositions was 132.65. The mean length of the non-preferred 

compositions was 80.58. The difference of the means was 52.07. 

The criti cal ratio of 8.61 shows the difference to be highly significant. 
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TABLE XIII 

COMPARISON OF MEAN LENGTH OF PREFERRED AND NON-PREFERRED COMPOSITIONS 
WRITTEN BY BOYS IN GRADES FIVE AND SIX 

Topic 
Mean 

N Length 
S. E. 
Mean 

Preferred 268 108.92 3.77 
21.30 

S. E. 
Diff. C. R. 

I. Non- 87 6 
Preferred 269 • 2 

II 
3.27 

1
~ -----------.-, -------------

The above table compares the mean length of preferred and non-

1 preferred compositions written by boys in grades five and six. The 

The mean I mean length of the preferred compositions was 108.92. 

11 length of the non-preferred eompos.i tions was 87 .62. The difference 
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II 

of the means wa.s 21.30. The critical ratio of 4.27 shows the 

difference to be significant. 
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Girls 

Boys 

TABLE XIV 

DIFFERENCE OF THE DIFFERENCES OF THE MEAN LENGTH 
OF COMPOSITIONS WRITTEN BY GIRLS AND BOYS 

IN GRADES FIVE. AND SIX 

S. E. Diff. · s. E. 
Diff. Diff. DJ - D2 Diff. 

52.07 6.05 
30.77 7.84 

21.30 4.99 

C. R. 

3.92 

The above table shows the difference of the differences of mean 

length between boys and girls in grades five and six. The difference of 

the ~ans of preferred and non-preferred compositions written by girls 

was 52.07. The difference of the means of preferred and non-preferred 

compositions writt en by boys ~~ s 21.30. The di ffereno o of the 

differences was 30.77. The critical ratio of 3.92 shows this difference 

to be significant. 
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Topic N 

Preferred ?62 

Non-
Preferred 280 

TABLE XI! 

COMPARISON OF NiliAN l~ER OF SENTENCES 
IN PREFERRED AND NON-PREFERRED COMPOSITIONS 

WRITTEN. BY GIRLS IN GRADES FIVE AND SIX 

Mean s. E. Diff •. s. E. 
Sentences Mean M, - Mil Diff. 

10.65 .450 
1.69 .559 

8.96 .332 

c. R. 

3.03 

The above table compared the mean. sentences in preferred 

I and non-preferred compvsitions written by girls in grades five and six. 

I 

1: 

I 

The mean number of sentences in the preferred compositions was 

10.65. The mean number of sentences in the non-preferred compositions 

was 8.96. The difference of the means >vas 1.69. The critical ratio 

of 3.03 shows the difference of the means to be significant. 
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Topic 

Preferred 

Non-
Preferred 

TABLE XVI 

COMPARISO N OF THE MEAN NUMBER OF SENTENCES 
OF PREFERRED AND NON-PREFERRED COMPOSITIONS 

WRITTEN BY BOYS I N GRADES FIVE AHD SIX 

Mean S.E. Diff. S.E. 
N Sentences Mean ~- Mf Diff. 

268 8.24 .287 
1.78 .387 

269 6.46 .259 

·JI 
. II t:... -· . ......... o 

C. R. 

4 .. 60 

The above table compares the mean sentences in preferred and 

non-preferred compositions written by boys ·in grades five and six. The 

mean number of sentences in the preferred compositions was 8.24. The 

mean number of sentences in the non-preferred compositions was 6.46. 

The difference of the means was 1.78. The critical ratio of 4.60 

shows the difference to be significant. 
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Girls 

Boys 

TABLE XVII 

DH'FEREM: E OF THE DIFFERENCES 
OF MEAN NUMBER OF SENTENCES IN COMPO SITIONS 

WRITTEN BY GIRLS AND BOYS IN GRADES FIVE AND SIX 

s. E. Diff. S. E. 
Diff. Diff. D1 - D2 Diff. 

1.69 • 559 
.09 .sao 

1.78 .38:l 

c. R • 

.13 

The above table shows the difference of the differences in mean 

sentences between girls and boys in grades five and six. The difference 

of the mean sentences in preferred and non-preferr ed compositions 

written by girls in grades five and six was 1.69. The difference of 

the mean sentences in prefer red and non-preferred composi tiona 

written by boys in grades five and six was 1.78. The difference of the 

differences was .09. The critical ratio of .13 shows the difference 

of t he differences to be not signifi cant. 

·- - -­,----



_j 

I 

Topios N 

Preferred 262 

Non-
Preferred 280 

TABLE XVIII 

COMPARISON OF THE MEAN VOCABULARY VARIATIONS 
I N PREFERRED AND NON-PREFERRED OOMPOSITIONS 

vVRITTEN BY GIRLS IN GRADES FIVE AND SIX 

Mean. S. E. Diff. S. E. 
Variations Mean ~ - M..£ Diff. 

12.73 • 516 
4.68 .646 

8.05 .389 

The above table compares the mean vocabulary variations in 

preferred and non-preferred compositions ¥~itten by girls in 

c. 

7.24 

grades five and six. The mean variations in the preferred topics was 

12.73. The mean variations in the non-preferred compositions was 8.05. 

R • 

I 
The difference of the means was 4.68. The oritioal ratio of 7.24 shows the 

difference to be highly significant. 
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TABLE XIX 

COMPltRISON OF THE MEAN VOCABULARY VARIATIONS 
IN PREFERRED A~ID NON-PREFERRED CO~~OSITIONS 

V'JRITTEN BY BOYS IN GRADES FIVE AND SIX 

li 
II 
149 

I' 

IJ 

I 
--------------~~--------~~~----~~----~~~--------- 1 Mean s. E. Diff. S. E. 
topic .. N Variations Mean Ml- ~ Diff. c. R. ,.;, 

Preferred 268 11.51 .479 
4.92 .605 8.13 

Non-
Preferred 269 6.59 .369 

The above table compares the mean vocabulary variations in 

I 

I 

preferred and non-preferred composi tiona written by boys in gre.des five 

and six. The mean variations in preferred compositions was 11.51. The 

I' 
II 
II 

I 

I 
li 

mean variations in non-preferred compositions."wa.s 6.59. The 

difference of the means was 4.92. The critical ratio of 8•13. shows the 

difference to be highly significant. 
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TABLE XX 

DIFFERENCE OF THE DIFFERENCES 
OF MEAN VOCABULARY VARIATIONS IN COMPOSITIOIIJS 

WRITTEN BY GIRLS AND BOYS IN GRADES FIVE AND SIX 

S. E. Diff. S. E. 
Diff. Diff. D, - Dz Diff. 

'4.92 .605 
.24 .885 

4.68 .646 

C. R. 

.27 

The above table ·shows the difference of the differences in mean 

I vocabulary variations between girls and beys in grades five and six. 

/ The difference of the mean variations in preferred and non-preferred 

I 

compositions written by girls v~s 4.68. The difference of the mean 

variations in preferred and non-preferred compositions written by 

boys was 4.92. The difference of the differences was .24. The 

critical ratio of .21 shows the difference to be not significant. 
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CHAPTER V 

SUMJlARY AND 00 NCLUSIOIS 



5.1_ 

======~-====-===============-=-==-============--==-~-=~=-===---======~======= 

_ _jl ---,, 
li 
II 
II 

cHAPTER V 

SUMMARY AND CONCLUSIONS 

The purpose of' this study was to determine the effect of 

topic preference upon the length, number of' sentences, and richness of 

vocabulary in compositions written by pupils in grades tive and six. 

The data obtained was analyzed to ascertain• 

1. The effect of' topic preference upon length, number of 

sentences, and richness of the vocabulary of all compositions 

without regard to grade or sex. 

la. To deter.mine the effect of order of preference upon 

the mean length of compositions. 

2. The effect of topic preference upon compositions written 

by fifth grade pupils. 

3. The eff'eot of topic preference upon compositions 

written by sixth grade pupils. 

4. Whether topic preference affects written compositions 

in one grade more than the other. 

5. The effect of topic preference upon compositions written 

by boys in grades five and six. 

6. The effect of' topio preference upon compositions written 

by girls in grades five and six. 

7. Whether topic preference affects compositions written 

by one sex more than the other. 

~oetoo Uoivoraity 
lchool of EducatioD 
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The Effect of Topic Preference Upon Written Composition Without 
Regard to Sex or Grade. 

A. Mean Length of Compositions• 

In comparing the mean length of preferred and non-preferred 

compositions without regard to sex or grade. a difference of 

17.76 in favor ot the preferred topics was found. The critical 

ratio of 4. 69 shows that this difference is lignificant. This 

indicates that topio preference does affect the length of written 

compositions when sex and grade differences are disregarded. 

B. Mean Humber of Sentences in Compositions• 

In comparing the mean number of sentences of preferred and 

non-preferred compositions without regard to sex or grad~t 

a difference of 1.86 in favor of preferred topics was found. 

The critical ratio of 1.69 ahowa that this difference is not 

significant. This indicates that topic preference does not 

affect the mean number of sentences of written compositions when 

eex and grade differences are disregarded. 

c. Mean Vocabulary Variations in Compositions• 

In comparing the mean vocabulary variations of preferred and 

non-preferred compositions, a difference of 4.61 in favor of 

the pret•rred compositions was found. The critical ratio of 

10.54 shows that this dif~erence is significant. This indicates 

that topic preference does affect the richness of vocabulary 

of written compositions when grade and sex differences are 

disregarded. 
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The Effect of Order of Topic Preference Upon Mean Length of Compositions 

In examining the mean lengths of topics arranged in order from 

most liked to least liked no significant pattern was revealed. The 

moat liked title ranked below the seventeenth title. However, 

the least .: llked title did have the shortest mean length. The 

conclusions aay be drawn that order of preference of topica in this 

study did not afteott the order of the mean length of the compositions. 

The Effect of Topic Preference Upon Compositions written by 
Pupils in Grade Five. 

A. Mean Length of Compositions• 

In comparing the mean length of preferred and non-preferred 

compositions written by pupils in grade five a difference of 

8.08 in favor of preferred compositions was found. The 

critical ratio of 1.63 shows this difference to be not 

significant. This indicates that topic preference does not 

affect the length . of compositions written by pupils in grade 

B. Mean Humber of Sentences in Compositions• 

In comparing the meen number of sentences in preferred and non­

preferred compositions written by pupils in grade five a 

difference of 1.16 in favor of preferred topioa was found. 

The cri tioal ratio of 2. 71 shows that this difference is not 

signifioant. This indicates that topic preference does not 

atfeot the mean number of sentences in compositions written by 

pupils in grade five. 

5 J 
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c. Mean Vocabulary Variation• in Compositional 

In comparing the mean vocabulary variations in preferred and 

non-preferred compoeitiona written by pupils in grade five 

a differenoe of 3.62 in favor of preferred topica waa found. 

The oritioal ratio of' 6.54 ahowa that this difference ie 

significant. This indicates that topic preference doea affao't 

the richnees of vooabulary in compositions written by pupils in 

grade fiTe. 

The Effect of Topic Preference Upon Composition• Written by Pupils 
in Grade Six. 

A. Mean Length of' Compoeitiona• 

In comparing mean length of' preferred and non-preferred 

oompoaitiona written by pupils in grade six a difference ot 

27.50 in tavor ot preferred oompoeitions was found. The 

critical ratio of 4.91 showa the difference to be significant. 

This indicates that topic preference does affect the length 

of compoaitiona written by pupils in grade aix. 

B. Mean Number of Sentencea in Compositional 

•n In comparing the mean number of sentanceeApreferred and 

non-preferred compositions writ t en by pupils in grade six 

a difference of 2.61 in favor of the preferred compositions was 

found. The critical ratio of 4.92 shows the difference to be 

aignitioant. This indicates that topic preference does 

affect the mean .number of aent.noee in colllpoeitions written by 

pupila in grade six. 
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Mean Vooabul!!Y Variationa in Compositionas 

In comparing the mean vocabulary variations in preferred and 

non ... preferred composition• written by pupils in grade six 

a difference of 5.37 in favor of preferred composition• was 

found. A critical ratio of 7.99 abows the difference to be 

signif'ioant. This indicates that topic pref'erenoe does af'f'ect the 

ricbneBI of yocabulary in compositions written by pupils in 

grade six. 

Grade to Determine 

A. Mean Length of Composition•• 

1. Preferred Topics--Grade Six versus Grade Five 

In comparing the mean length of preferred compositions written 

by sixth grade pupils to the mean length of preferred 

compositions written by fifth grade pupils a diff'erenoe of 

45.01 in favor of sixth grade pupils was found. The critical ratio 

of 7.83 ahows the diff'erence t .o be significant. This 

indicates that pupila in grade six write longer compositiona 

on preferred topica than pupils in grade five. 

2. Non-Preferred Topica--Grade Six veraua Grade FiYe 

In comparing the mean length of non-preferred compositions written 

by eixth grade pupils 1x> the mean length of non-pref'erred 

compositions written by fif'th grade pupils a difference of 

25.59 in favor of grade six was found. The critical ratio of 

5.42 ahows the difference to be significant. This indicates 

that pupils in grade six write ~onger oompo ai tiona on non-

five. 



3. Difference of the Differences between Preferred and Non­
Preferred Compositions 

. , 

In comparing the difference between grades five and six in mean 

length of preferred compositions to the difference between 

grades five and six in mean length of no~preferred compositions 

a difference of the differences of 19.42 in favor of the preferred 

topics was found. A qritioal ratio of 2.61 shows that the 

differenoe is not significant. This indicates that the differences 

in mean length between grades five and six were not due to 

topic preference. 

B. Mean Number of Sentences iri the Compositionas 

1. Preferred Topics-•Grade Six versus Grade Five 

In comparing the mean number of sentences in compositions written 

by sixth grade pupils to the mean number of sentence• written 

by fifth grade pupils a difference of 3.55 in favor of sixth 

grade pupils was found. The critical ratio of 6.63 showa the 

difference to be significant. This indicates that sixth grade 

pupils used more sentences in preferred topics than fifth grade 

pupils. 

2. Non-Preferred Topics--Grade Five versus Grade Six 

In comparing the mean number of sentences in non-preferred compositions 

I 
II 

I 
I 

written by pupils in grade six to the mean number ot se~tences in I 
non-preferred compositions written by pupils in grade five 

a difference of 2.11 in favor of pupils in grade six was found. 

The critical ratio of 5.06 showed the difference to be significant. 

This indicates that sixth grade pupils used more senten~es in non­

preferred oompoaitiona than 1·1rth grade pupils. 

-----'-----------



3. Difference of the Differences between ireferred and Jon­
' lTeferred Compositions 

I. 

In comparing the difference between grades five and six in mean 

number of sentences in preferred compositions to the difference 

between grades five and six in mean number of sentences in noD-

preferred oompoaitions a difference of the differences of 

1.44 in favor o~ preferred topics was found. The critical 

ratio of 2.3lshows that the difference is not significant. 

This indioatea that the differenoea in mean number of sentences 

between grades five and six were not due to topic preference. 

B. Mean VocabularY Variations in Compositional 
.! 

1. Preferred Topics~-Grade Six versus Grade Five 

In comparing the mean vocabular.y variations in preferred compositions 

written by pupils in grade six to the mean vocabular.y variations 

in pre-ferred compositions written by pupils in grade five 

a difference of 4.79 in favor of sixth grade pupils was found. 

The orit~oalcratio of 6.88 shows that the difference is significant. 

This indicates that sixth grade pupils use a richer vocabulary 

than pupils in grade five. 

2. Non-Preferred Topics--Grade Six versus Grade Five 

In oomparing the mean vocabulary variations in non-preferred 

compositions written by pupils in grade six to the mean vocabulary 

variations in non-preferred compositions written by pupils in grade 

five a difference of 3.03 in favor of sixth grade pupils was found. 

The .critical ratio of 5.86 ahowa that the difference is significant. 

This indicates that pupils in grade six use a richer vocabulary 

in non-preferred compositions than the pupils in grade five. 
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3. Difference of the Differences between Preferred and Non-Preferred 
Compo si tione 

In comparing the difference between grades .five and six in mean 

vocabulary variations in preferred compositions to the difference 

between grades five and six in mean vocabulary variations in 

non-preferred compositions a difference of the differences of 1.76 in ji 

favor of preferred topics was found. The critical ratio 

of 2.02 shows .. the difference to be not significant. This indicates 

that the differences in mean vocabulary variations be~en grades 

five and six. ~not due to topic preference. 

Comparison of Effect of Topic Preference Upon Bo{s and Girls to 
Determine If One sex is Affected More Than the 0 her. 

A. Length of Compoaitionas 

1. Girls--Preferred versus •on-Preferred 

In comparing the mean length of preferred compositions written 

by girla to the mean length of no~preferred compositions written 

by girls a difference of 62.07 in favor of preferred topics 

was found. The critical ratio of 6.05 shows the difference to 

be aignifioant. This indicates that topic preference does affect 

the length of compositions written by girla. 

2. Boys--Preferred versus Non•Preferred 

In comparing the aean length of preferred composi tiona :written 

by boys to the mean length of non-preferred compositions written 

by boys a difference of 21.30 in favor of preferred topics 

was found. The critical ratio of 4.27 shows the difference 

to be significant. This indicates that topic preference does 

affect the mean length of compositions written by boys. 
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3. Difference of the Differences Between Girls and Boya 

In comparing the difference in the mean length between preferred 

and non-preferred compositions written by girls to the difference 

in mean length between preferred and non-preferred composition• 

written by boys a difference of the differences of . 30.77 in 

favor of girls was found. A critical ratio of 3.92 shows that 

the difference is significant. Thi.a indicate.• that the mean 

leng~h.l':of oompositiona written by girls is more affected by 

topic preference than the mean length of compositions written 

by boys. 

B. Mean Number of Sentence as 

1. Girls--Preferred Tersus Non-Preferred 

In comparing the mean number of sentences in preferred 

compositions written by girls to the mean mamber of sentenoes 

in non-preferred compositions written by I-ris a difference 

of 1.69 in favor of preferred topics was found. The critical 

ratio of 3.03 shows that the difference is significant. ~his 

indioates that topic prefere~ce does affect the mean number 

of sentences written by girls. 

2. Boys--Preferred versua Non•Preferred 

In comparing the mean number of sentences in preferred compositions 

written by boys to the mean number of aentences in non-preferred 

compositions written by boys a difference of 1.78 in favor 

of preferred topica waa found. The critical ratio of 4.60 shows that 

the difference is aignificant. This indicate• that topic preference 

does affect the mean number of sentences written by beys. 
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3. Difference of the Differences between Boys and Girls 

In comparing the difference in mean number of sentences between 

preferred an4 non•preferred compositions written by girls to the 

differences in mean number of sentences between preferred and 

non•preferred compositions written by boys a negligible difference 

of .09 was found. The critical ratio of .13 shows the difference 

to be not significant. This indicates thattopio preference does 

not affect the mean number of sentences written by girle any 

more than the mean Bamber of sentences written by boys. 

Mean Vocabulary Variation• in Compositions. 
) 

1. Girls·-Preferred versus Non-Preferred 

In comparing the mean vocabulary variations in preferred compositions 
I 
, written by girls to the mean vocabulary variations in non-

.1 
Jj preferred composition• written by girls a difference of 4.68 

I 
' 

ij 

I 

. 'I 

in favor of preferred topics was found. The critieal ratio 

of 7.24 ehows this difference to be significant. This indicates 

that topic preference does affect the richness of vocabulary 

in compositions .ritten by girls. 

2. Boys--Pref~rred verns Non-Preferred 

In comparing the mean vocabulary variations in preferred coapositione 

written by boys to the mean vocabulary variations in non•pref'errecl 

compositions written by boys a difference of 4.92 in favor of 

preferred topics was found. The critical ratio of 8.13 ehowa the 

difference to be significant. This indicates that topic 

preference does affect the richness of vocabulary in 

compositions written by boys. 
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3. Difference of the differences between Boys and Girls 

In comparing the difference in mean vocabulary variations 

between preferred and non-preferred compositions written 

by girls to the difference in mean vocabulary variations 

between preferred and non•preferred composition. written by boye 

a difference of .24 in favor of boya was found. The critical 

ratio of .27 ahowe .the difference to be not significant~ 'fhie 

indicate• that topic preference does not affect the mean 

vocabulary variation• of boye any more than the mean 

vocabulary variations of girls. 
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Concluaions 

From this study of 121 pupils in grades five and six in two 

rural oommwnitiea and with the particular written composition~ topics 

used the following conclusions may be drawn. 

1. When all ot the preferred compositions were compared with all 

ot the non-preferred compositions topic preference . did affect the 

l 

ll length of compositions and richneu of Tocabulary. 

did not affect the number of sentences used. 

Topic preferenoe 

I 

I 
I 

2. The order of preference of topics does not affect the order ot 

the mean length of compositions. 

3. Topic preference does affect the richness of vocabulary 

used by pupils in grade five. Topic preference does not affect the 

length or number of sentences in compositions written ~ pupils 

in grade fiTe. 

4. Topic preference does affect the length, uwnber of sentences, 

and richness of vocabulary in compoai tiona written by pupils . in 

grade six. 

5. The pupils in grade six riite longer compositions, use more 

sentences, and use a ric.her vocabulary than J;Upils in grade five. 

6. The differences between grade six and grade five are not 

due to topic preterence. 

7. Topic preference does affect the length, number of sentences, 

and richness of vocabular,y in compositions written b,y girls. 

8. Topic preference does affect the length, DUmber of sentences, 

and riehnesa of vocabulary in compositions written by boys. 

9. Topic preference affects the length of compositions written by 

girls more than boys. Topic preference does not affect the nwnber of 

aentenoea or ~ riohneBB of- vocabulary ofeithe~r ~aex more thAn the other;--- - n 
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