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Outline

General aims in the teaching of the novel in high-school.

a, The study of the novel should lead to the yupils’

arrreciation of good literature.
1. Kethode of awskening appreciation.

(a) The vicarious attitude of the teacher.

(b) The class stimulated to express their own opinions
ahout the novel they are reading,

(e) Creative work done by the class suggested by the
novel they are studying.

(d) Interesting excerprts read to the cless from hooks
by the suthor under consideration, or from books
suggested by the novel which is being studied.

b. The study of the novel should teach the pupils the most
economical and systematic methods of doing their work.
1, The eight factors of study arrlied to the study of the
novel,
(a) The provision for epecific purposes.
(1) Reasone for having specifie purposes.
(2) Methods of arousing interest in specific aims.
(b) The surplementing of the thought.
(1) The necessity of supplementing the thought of
the writer,
(2) Methods of stimulating pupils to supplement
the thought while studying the novel.



(e) The

(1)
(2)

(d) The

(1)

(2)

(3)

organization of ideas,

The economy of organizing ideas.

The importance of knowing how to orgenize the
ideas presented in a novel.

Judging of the worth of statements,

The value of the ability to judge of the worth
of statements,

The refutatiocn to the objeetions raised thet
rupile of high-school age are too young to
judge of the worth cf statements.

The opportunity given In the study of the

novel to curefully weigh statements,

(e) Memorizing,

(1)

(2)
(f) The
Gl
(2)
(z) The

k13
(2)

Correct methods of memorizing.

The economy arising from the use of such methods.

uéing of knowledge.

The necessity of motivation.

Cne important application of the using of

knowledge in the study of the novel.

(1) The sound ethical ideas of the novel used
by pupile to help them build a philosophy
of 1ife,

provision for & tentative attitude toward idesas.

The importence of the tentstive attitude.

The disastrous results of holding a fixed atti-

tude toward idess exemplified in some of the

novels studied,.
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(h) The provision for individuality,
(1) Reasons for putting the emphasis on the self.
(2) Methods of developing individuality in the
study of the novel.
2, Summary:
(a) The good results of using the eight fectors of

gstudy in the vresentstion of the novel,

The qualifiecations a teacher must possess in order to rresent

the novel successfully.

a,

She must be able to interpret the message of the writer

to the rupils,

She must be an exponent of the idess she seeks to dis-

seminate.

She must have & background of good literature.

1. She should know the sources of literature.

2. She should be scquainted with the genersl tendencies
of modern continental literature,

3. She should have an extensive knowledge of American and
English literature,

She should know the charscteristies of adolescence,

1., She should bear these characteristies in mind while
rresenting a novel to the elass,

She should be scqguainted with the aptitudes and capsbili-

ties of individuel classes, '

She should understand the best methods of teaching a class

how to study a novel, and she should be certain that these

methodes are in line with the most recent developments in

neychology.



ITI., Typical novele of the high-school English ecourse.
a, Sir Walter Scott's "Ivanhoe," & typical novel of the
Freshman year,
1. Reasons for the selection of "Ivanhoe."

(a) It appeals to the vrupils' lcve of adventure and
of romance.

(b) It satisfies the pupils' love of justice.

2, Adms in studying "Ivanhoe."

(a) The approach to the study of "Ivanhoe" should be
motivated so that pupils will understand why they
are studying it,

(b) The study of "Ivsnhoe" should help pupils form
economical habits of study.

(1) @Yow the factors of study cun be m:de use of,.

(e) The study of "Ivanhoe" should lesd to an aprrecis-
tion of literature.

(1) Methods of awakening aprreciastion.

(i) The necessity of rupils' having the right
emotional attitude when they are beginning
the study of a novel.

(11) Interesting discussion of tre subject
matter may prove helpful,.

(i44) Pictures and illustratione often are
invalusble aids.

(iv) Creative work suggested by the novel
studied may help yupils to enjoy the book.

(v) "Ivenhoe" may lesd to the enjoyment of
other novels by Scott, and slso to the

aprreciation of other works of literature.



b, George Xliot's "Silas Narner," a tyriesl novel of the
Sophomore year,
1, Reasons why "Silas larner" is a good choice for Sopho-
mores,
(a) They would, as a whole, enjoy tracing the develop-
ment of charscter.
(b) They would enjoy discussing (leorge ZEliot's philos-
orhy of life,
(e} They would sprreciate the excellent chasrscteriza-
tions and interesting incidents,

Aims in studying "Silas larner."

]

(a) Yow the approach cculd be motivated.

(b) The study of "Siles iarner" should foster economi-
cal habits of study.
(1) More intensive use could be made of the fasctors

of study then in the Freshman jyesar,

(e) The study of "Silas llarner” should helr pupils to
en joy good literature,
{1) Various methkods of arousing apvreciation.

1) The approsch to the first chapter.

(i1) Pupils should be expected to notice pas-
sages whiech show the excertional skill
of George BEliot.

(1i1) Leading rupils to enjoy other novels of
tte author.

c¢. Vathaniel Yswthorne's "The tHouse of the ESeven Gables™ a
tyrical novel of the ‘unior year.
1. Zensons why "The Youse of the Seven Gables" is suita-

hle for Juniors.



(a) The novel is difficult enough to challense their
hest rowers,

(b) Toecel history is usually interesting to pupils of
this age.

Adms in studying "The House of the Seven Gables.”

(a) The approach to the study of "The House of the
Seven Tables" should he motivated.

(b) Habits of study rained in previous yesrs cen be
developed and strengthened hy the study of this
novel,

(e} The pupils' powers of aprrecistion should be
develored to such sn extent by their study of liter-
ature that they will voluntarily bring to the atten-
tion of their classmetes passapes that apreal to
them,

(d) "The House of the Zeven Gubles" could he used as e
stepring-stone to the aprreciation of the works of
other writers of the same period.

d. Charles Ddekens's "A Tale of Two Citles™ & typical novel
of the Senior year.

1. Several ressons why this nowvel would apresl to Seniors.
(a) They are meture enough to arpreciate the eraphie
gecount Dievens glves of the causes, progress and
results of the "rench Revolution,
(b) They have had enough exverience with life to appre-
ciate the nobility of Carton's self-seerifice.
2, Prineiral aims in the study of "A Tale of Two Cities.”

(a) The motivation of the apprro&ch to the novel,



{b) Right methods of study should he econtinued.
(1) The appliecation of the fuetors of study to
"A Tale of Two Cities.”
(e) The teacher should attempt to make the pupils’

aprreciation more spontaneous and diseriminating

than 1t has been before,

111, Summary.



The Teaching of the lovel in High-School

The teaching of literature in the high-school has often
been criticized as being vague and indefinite., It has been ssid
that the teacher does not seem to know whsat her sims sre, conse-
quently the results pupils receive from their work are not com-
mensurate with the time and labor they expend. The tesching of
the novel has come in for its full share of eritiecism; for that
reason theateaeher who is using it as & basis for class-work
should set certain definite aims for herself snd adhere to them.

Among the most important of these aims is the arocusing
of aprreciation for good literature. When a eclass is reading =
novel the teacher should make the study of the novel s stepring
gtone to the enjoyment of pgood books., Purils freguently hsave
the idea that any hook which is to be studied must necessarily
he dull end uninterestine, The teacher must seek to make the
hook so vital that rupils will see why it is worth while, and
conseguently will enjoy it.

There are verious ways of arousing aporeciation. One
of these is the taking of a viecarious attitude by the teacher.
If she looks &t the novel from the pupils’ point of view it will
keer her from being too snslyticsl in her trestment of it. 'The
gnalytieel treatment of the novel has been altogether too wide-
syread, and even at present when this method is considered wrong
btecause it entirely ignoree the pupils®' tastes there is still
grave danger in the teacher's losing herself in the multiplicity
of the details of the book the elass is studying. Nothing has



been so deadening to the appreciation of pupils as the dissect-
ing of a riece of literature. If the teacher takes the rupils’
roint of view she will realize what they are likely to enjoy.
Purils, for examvle, get tired of a surfeit of besuty, conse-
aguently the teacher could on one day eall their attention to =
bit of well-developed characterization, and on snother day she
could bring them to see the porgeous color glowing in a fine
word painting,.

After the teacher has supgested to the rurils thet
they should read with diserimination and should continaully he
trying to find out why the book studied is worth-while, she
should gradually get them into the hahit of expressing their
own orinions ahout the novel. The teacher should imrress uron
t»em that they should be absolutely sincere in what they say.
She could ask the class at the beginning of the period whether
any of them found anything particularly worth-ﬁhile while they
were rvreraring their lesson, and she should make them realize
that she will not be satisfied if they merely state that they
1iked & certain passage. The pupils should un&arat&nd that they
are expected to substantiate =11 of their aprreciations. 'The
teacher could srend ahout five or ten minutes on work of this
k¥ind at the heginning of the hour; if, however, she finds that
rurils have a tendency to carry the matter too far she could
omit the work from time to time,

Another method of arousing apprecistion ies by heving
rurils do creativel work, For example, while studying & novel,

younger classes could wesve an incident of their own imagining

1Strayer, "4 Brief Course in the Teaching Frocess" nage 87
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about one of the chearacters in the book, or they could use the
setting, sugpested by the author whose book they are studying,

88 & background for & charscter they have ereated. Older classes
who understand more about the technique of the novel, ecould as

& class plan out a simple novel. A1l the members of the class,
after they have talked over the subject they hsve choeen could
write what they consider a rood outline for the novel decided
uron, The best outline could be chosen as a basis for the work,
and this outline could be supplemented by sugrestions from the
other outlines, The various members of the class could then take
turns in writing a chapter, The work suggested is very stimu-
lating for & class, becsuse it makes them realize some of the
rroblems of an suthor, If they have themselves done work which
is somewhat in & line with what he has done, they will be in =&
position to arpreciate his work,

Frequently a teacher can awaken an interest and appre-
ciation for good literature in the hearts of her pupils by read-
ing trem some especially fine passages from another boock written
by the suthor of the book they are studying. Cr she can tell
trem some interesting incident from such & hook which she knows
will apreel to them, Sometimes an idea in the novel the class
ig studying will suggest & book containing a similar thought,
and this the teacher cén bring to the notice of the class, and
thus arouse their interest in other works of literature,

If the teacher makes use of the methods of swakening
aprreciation which have heen discussed puplls will graduslly

acguire sound criteria of literary Jjudgment, and they will be



able to aprreciate good literature when they read it. They
will, rerhaps unconseiously, carry over the norms sequired in
the classroom to the books they read which are not preseribed by
the school. 1If the books do not measure ur to the stsndards the
rurils have formed, they will be able to understand where the
weakness lies and why the books do not give them satisfaction.

Ilot only should pupils learn how to enjoy and aprre-
ciate good literature from their study of the novel, hut if they
go ahout their work in the right way, they will learn economical
end systematic methods of doing their studying. The eipght faec-
tors of study which uicilurry mentions in his book, "How to Study
and Teaching How to Study} are very usable and cen be applied to
the study of the novel with very good results.

laking provision for specifie purposes is the first
of the eight factors mentioned. Tt should he considered first,
when the teacher is taking ur 2 novel with a class hecause ru-
rils will work aimlessly if you do not have certein definite
goals in mind, They cannot be expected to get anywhere if they
do not know where they &are going, and the zest with which they
do their work will be incressed meny times if they realize what
their aims are,

When pupils are studying the novel it is a good plan
to discuss with them what they expect to get from the novel in
guestion, This could be done after they have read the first two
or three chapters because they will then have an idea of what
the book treats, ''hey could write out the cuestions which they

exrect the book to answer, they could be discussed in elass, &nd



the best ones could be decided uron by the pupils and rut into
their notehooks, ''he aims should be kept in mind while the
novel is being studied, and when & question comee up for discus-
sion the teacher should expect the class to be able to classify
it under its rvrorer heading, This methed of rrocedure will et
tre rurils into te hahit of realizing thut in order to mske
good progress in any study it is necessary to have certain defi-
nite aims,

Through the study of the novel, purils should be
brought to realize that it is often not possible to pet &8t an
author's meaning unless they frequently supplement the thought.
In order to make the thought of the author elesr, his words
should freguently be elucidated and translated into the experience
of the rupils. The rupils themselves should be stimulated to
interpret rassages which may be ambipguous or diffieult, and the
teacrer should be ready to give them guidance when they need it.
When & class, for examrle, are beginning "A Tgle of Two Cities"
the teacher can show the class that it is absolutely necessary
to suprlement the thought of the paradoxiesl first paragrapkh,
otherwige they will have only a vapue idea of the suthor's mean-
ing. After this is done under the helpful guidance of the tea-
cher, vurils will resalize that it would have been impossible to
understand the seeming contradietions of the author if they have
not supplied some facts from history. Furils should get into the
hahit of approaching whatever they are studying by supplementing
the thoughte of the writer by means of their o0ld exrerience. In
this way they will make their new experience &n integral rart of

themsel ves,



Fupils will quickly come to the realizstion, when
they are studying 2 novel, that all the ideas that the author
pregents are not of equal value, It is important that the tea-
cher should get the class into the habit of organizing the
ideas of the writer., 1In a novel involving seversl plots as,
for example, & novel of Dickens or Scott, pupils should learn to
differentiate between the incidents belonging to the various
vrlote, otherwise they will coon feel inextricadbly lost in the
maze of ineidents. Furils should come to the reslization that
Just as everything is not of equal importance in a novel, so in
the various subjlects they sre studying, and in life itself, there
sre varying values, =sverything must he organized so that it ean
he seen in its prorer rerspective, For that reason rupils should
understand clearly that it is economiecasl to be able to recognize
those things that are imrortant, and to be able to reorganize
them so that thev will come into yproper reletionship with their
world,

Another factor of study whieh rurils have to make use
of every day is Judping of the worth of statements, It is im-
vrossible to go through 1life without exercising the judgment; if
rurils are eontinually weighing the evidence while they are
studyine the novel they will form the habit of Jjudging state-
ments, This habit of carefully weighing the pros and cons will
gave them from many disappointments which result from hasty Jjudg-
ments,

The objection might be raised that the young students

are too immature to judgpe the value of what they hear end read,



However, they should be encoursged to use their past experience
s a4 basis for their Judgment, and all high-school students, even
the youngest, have & certain smount of experience they cen melke
use of. "The teacher should make clear to them that it is impos-
sible for them to judge correctly those things thst lie without
the range of their experience. Thie should be an incentive for
the purils to widen and enrieh their experiences,

hen pupils are studying & novel there is amrle opror-
tunity for them to Judge of the value of what they reasd. Defi-
nite gquestions to get them into the habit of judging the worth
of statements should be piventhem. TFor exammle, they can be
guestioned about their orinions of the statements and conelu-
sions of the writer of the novel., If the opiniones of the pu-
rils are faulty, the teacher should show them wherein they have
failed to Judpe correctly.

Kemorizing is no longer considered so important s face-
tor of study s it was formerly, bhut it is still considered im-
vrortant enough to be included under the factors of study. ILf
vupile have any memorizing to do, they should be shown by the
teacher that if they do it in the right way they will accomplish
much more in & short time than they would if they went about the
work in the wrong way. If, for examrle, a class 1s asked to
memorize ueorge “liot's definition of & lady, the purils should
first read over the definition and then discuss the meaning of
it, After that they should judge of the vslue of what she has
said and square it up with their own experience., 7Then they should
notice the sequence of ideas, after they have done all this, the

actual memorizing will take only & small smount of time, because



the sub ject matter was sssimilated before the memorizing was
done.

A workman does not consider himself eca2pable unless he
can use his tools, TFupils should have a similar feeling in re-
pard to the knowledge they ascguire; they should feel thet learn-
ing is of little worth to them unless they can meke use of it.
If rupils are studying something which it seems to them they
will never need they will naturally not he interested in it.

For that reason, teachers should motivate all their work, for
only by doing so will it hecome apparent to pupils how they can
nge their 'mowledge,

Cne of the most important means of using the knowledge
acquired in the study of the novel is to have it contribute to
t-e building of a philosorhy of life, 1t hss been argued that
if the ethical value of & book is diecussed in & class-room it
loses its potenecy. However, if the teacher belisve this and
continually, in every novel studied, makes it & point never to
discuss with the pupile the morel appeal of the book, it will
socn seem evident to the rupils that the teacher dces not con-
gider that important enough for discussion, In faet, the class
will soon come to the conclusion that the intelleetuzl appeasl of
the novel is of far greater value than the epiritual or ethieal.
Surely, they will be justified in coming to this eonclusion,
hecause of the emphasis that 45 placed on the intelleetual ele-
ments of the bhook.

It hee also heen s8id that if the teacher discusses

tre morsal lesson of & book with her pupils there is daneer of



her preaching to tha class. If, however, shs lots ihe alsce
discuss the problem, and she only guides the discussion, then
there will te little time for her to assume the role of preach-
er.

It is interesting to note what Mr. Charles §. Thomas
saye in his book "The Teaching of English in the Secondary
Schools" coneerning the teaching of ethical ideals., Ee makes
the following interesting statements: "If an opponent arpgues
that tre moral is and should be self-revealing, our reply is
that oftentimes the morsl messare needs the same kind of eluei-
dation and exposure that the intellectual messsge needs....lore-
over, &llegiance to these idemls that keep society unified
needs repeated enforcements, and such discussions the study of
fiction Trequently invites,ml

The discussions of the moral value of & novel should
be made so vital that purils will be stimulsated by them tc have
high idesls and tren to make their lives of value to their fel-
lowmen, Lothing is more important for pupils of high-school
age to get from their study of the novel than sound ethiesl
Judgments, and each novel that they read should contribute its
share toward helping them build up & usable philosophy. Surely,
if the lofty idesls of a writer are incorporated into the lives
of purils and helr them to live eanely and worthily, that is
one important way in which ideas can be used., If pupils form
the hatrit of rezarding the ideas which they garner in the class-

room a& being dynamic and not statie they will see that the ulti-
mate test of the knowledpe they acgquire is its usahilitly.

1
Page 197



10

If pupils are brought to the realization that the con-
tent of knowledge is continually changing they will understand
why another of the factors of study is msking provision for a
tentative attitude toweard knowledge, They will see that it is
impossible for meople to progress who are unwilling to change
their ideas, and they will reslize how utterly absurd it is for
reorle to think that because the ideas they hold seem to square
up correctly with their experience at one time thet is & proof
that they will always be right,

The disastrous results of holding a fixed attituds
toward ideas can be vividly brought to their attention when they
study "A Tale of Two Cities." The ruplle can see that if the
French nobles had not heljeved that society must remein as it
was, and that if they had not held to the convietion that be-
cause certain rights and privileges seemed to be in their pos-
session, they would aslways be theirs, they would have tesken &
different attitude toward the common people, and consequently
there would probably have been no Ievolution,

Pupils should reelize thsat not only do nations reap
the evil results of fixed attitudes, but individuals too are
affected in the same manner. This ean be vividly brought home
to the rurils when they are studying the character of the old
squire in "Silas larner." They can see that if he had not
clung so tenaciously to his idess of parentael suthority, he
would have given his sons oversight of part of his estate.
Godfrey would then have had something worth while to teke up
hie mind, and he would heve heen kept out of mischief. Fupils
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can compare the squire with characters of a like nature in
literature, for example, with some of the people in "liilestones™
or with the inhabitants of Hamlin in Joserhine Preston Feabhody's
"The Fiper." Thus they can see the bad effect of an ultra-con-
servative point of view, and they can see how wrong it is for
nations and individuals to hold a fixed attitude towsrd idess,
The last factor of study is meking provision for in-
dividuality. IUelMurry believes that the age of self-deprecia-
tion has passed and that the wateh words of modern education
are "self-activity, self-expression, self-development, self-

1 Since the emphasis is placed on the

reliance, self-control.”
self at the present time, education muet provide for the individ-
nality of purils,

In the study of the novel there is ample oprortunity
for pupils to develop their individuelity. OFf course, if the
teacher does most of the talking, and superimposes her idess
upon the pupils, they will passively accept what she offers
them, If the teacher takes this attitude, she is surprressing
the individuvality of her pupils. They should be encouraged to
express their own ideas about the novel they are studying, and
the teacher should seriously consider the pupils' orinions even
if they sre crudely expressed, If the teacher treats these
ideas as if they are not worthy of her consideration, pupils
will be very much averse to voieing their sentiments, The tea-
cher should frequently ask the pupils what they think of a cer-
tain character or & situation, and if they have good ideas they

should be commended for them, This will hely rupils to develop

lvgow to Study end Teaching How to Study™ page 246
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faith in themselves, and they will thus get into the habit of
realizing that in order to pet through 1life successfully they
must have confidence in themselves,

When the teacher is presenting the novel to a class
ste should stimulate them to make constant use of the eight
factors of study, not becsuse of the o0ld idea of formal diseci-
pline which is graduslly being discarded because it does not
stand on & firm foundation, but for the reason thet if pupils
wish to leasrn economically they will make use of the hsbits,
methods of attack, ideals and confidence they gsain through

study to facilitate their learning rrocess,

11

In "The Teaching of Znglish" by Carpenter, Beker
snd Scott, the first qualification of the successful teacher
of English is mentioned as being an abounding love for the
teaching of the sub jeect, The asuthors say, "The teacher who
hag not & passion and an aptitude for imparting instruction
in English, who does not feel thet it is the grest thing in
1ife to live for, and & thing, if necessary, to die for, who
does not realize at every moment of his class-room work that
he is performing the special funetion for whieh he was fore-

ordained from the foundation of the world,--such & teacher can-

not profit greatly by any course of training, however ingenious-
ly devised or however thoroughly aprliaﬂ."l
When & teacher is presenting & novel to the class, she

ghould let the pupils realize her passion for teaching it to

1Page 306
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them, for it is only by the fire of her enthusiassm that ghe can
kindle a life-giving flame in their hearts. She must feel in-
tensely the consuming desire of the suthor to make truth and
beauty known among men, and she must be 8ble to follow him to
the "idount of Vision," and there with him stend face to face
with the glory of the divine realities. These she must inter-
rret to the pupils, and like the prophets of o0ld, she must be-
lieve ardently and fervently in the mighty end everlesting
rower of her messapge, 8nd be filled with the lofty desire to
legd her pupils to mental and spiritusl heights through their
gstudy of grest and inspired novels,

The teacher's enthusiasm for teaching these novels
must be built on the firm foundation of good charsecter. Iio
man or women ever inspired others who was not an exponent of
tre ideas he sought to disseminate, If the teacher wishes,
Tor example, to enforce any of the gresat mcerasl lessons which
the novels teach, the tescher must see to it that she herself
1ives out these grest rrineiples, If her life does not bear
out what she eclasime to believe in the classroom, she cannot
hore tc have a lasting influence for good, A4s Langlend wrote,
centuries ago, in "Piers Plowman," "If golde ruste, what will
iron do?"

Wide scholarshir is very necessary for the teacher
who wishes to teach the novel successfully. She should know
the Greek and Latin classics because she should know the
sources of 1literature. She ought to have a genersl knowledge

of Ruropean literature, and she should ¥now French and German
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literature from first-hend study. If a teacher has a good
background she ecan do much to broaden the mental horizon of
her pupils, and she can make them feel that the present and
the past, the nesr and the far, are their mental and spiritual
heritage.

It is, of course, self-evident that the teacher who
wishes to make the study of the novel vital to her classes
must have read extensively in English and American literature,
and must know the histories of these two literstures. Other-
wise it will be impossible for her tc make scholarly compari-
sons between novels, and to lead her classes to aprreciaste the
develorment of the novel,.

In addition to a wide knowledge of literature, the
teacher must know the characteristices of the adolescent age,
for if ehe does not know whiut feelings and emotions tc spresal
to in her pupils, #nd how to get the best response from them,
ghe may let elip many an oprortunity for making lasting im-
presgions uron them, In the teaching of the novel the teacher
has unraralleled oprortunities to appeal to the ruril's newly
awekened interest and zest in life, his love of beauty, and his
admiration for high ideals, altruism and self-sacrifice. IT
she bears these characteristics in mind while she is rresenting
the novel to the celass, she can give them the highest ideals of
tke nobhlest thinkers in the field of the novel, and thus give
them an elhiecal basis for helpful living.

Pyle in his book, "The Psychology of Learning™ makes
some interesting statements shout the idesals of adolescence. He

says, "During the high school periocd, which covers roughly the
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reriod of adolescence, boys &nd girls acquire what, in most
cases, prove to he their final life idesls. These ideals are
copied from the acts of their fellows, primerily from their
elders, and from the acts which they read shout in litersture
end history. It seems probable that the attitudes and ideals
whiech adolescents acguire are of far more importsnce to their
lives afterwards thsn all the facts they acquire during this
period,...The character formation of these years is erucisl
and determining for the future. All educetionel foreces th=t
concern this reriod should tske these facts into account. 1In
careful, scientifie fashion the sourcee of adolescent idesls
should be determined and measured. OFf grest use here i8 litera-
ture, The high-school teacher of litersasture haE great things
within her power, The whole literature of the world, of all
ages and of all countries, should be studied with reference to
its value in hringing before adolescents the highest idesls of
antinns_"l

When the teacher is presenting the novel to her classes,
gshe should bear in mind not only the general characteristies of
the adcolescent age, but aglso the aptitudes and cepabilities of
each individual clasg, The same novel cannot be studied in the
game way by strong and weak clesses; the work should be adapted
to the ahility, needs and interests of the pupils, In wesker
classes the emphasis should be rut slmost entirely on aprrecia-
tion. The teacher should make a special effort to reach these
clssses and try to make them thoroughly en joy the novel they are

reading. This is especially necessary because pupils cof this

lpyle, "The Psychology of Learning" page 273
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tyre will get 2 permanent distaste for gcod novels if the en-
Joyment of them is not fostered while they are in high-school.
The result will be that they will never be able to enter the
enchanted fields of literature and to comnmune there with
trinkers, sages, and seers,

The classes of pood mentality should be taught not
only to aprreciate a great novel, bhut also to look at it from
other points of view, The work in setting, chargecter study,
plot, theme, style, and the personality and ideals of the author
should be adapted to the age of the puprils, and should gain in
depth as they advance from class to class in high-school,

The best methods of tesching the novel should be
known to the teacher, and they should he in line with the most
recent developments in psychology. The eight factors of study
which lelurry discusses in "How to Study and Teaching How to
Study" have already been mentioned in the genersl aime of the
teacher in part I, and have been applied there to the gtudy of
the novel, HYowever, the teacher should begin to loge faith in
any one of these Tactors when the moet recent developments in
neychology rrove its worthlecsness, Tt is Interesting to note
that at present each of the factors of study mentioned by lellurry
rasts uron conclusions that 7.D.Pyle arrives at in his recent
hook, "The “sychology of Hducation.”

The first factor of study discussed is "Provision for
gpecifTie purposes.” What ilelurry says in this chepfer about a
rupil's definite aims j& ypractically identical witk the Tollow-
ing stgtementa of Yyle, He writes, "If the pupil c&n be made to

gee the end soughkt by practice, learring is usually facilitated.
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Thie facilitation comes through a better attention and more
favorable disposition., Few reople are willing to work
hlindly,"l

Concerning the importance of suprlementing the thought
of an author, whieh Mellurry repards as the second factor of
study, he says in brief:- "There are the meanings of words and
rhrases to be studied, references to be looked up, details to be
fil1led irn for the sake of vivid pietures, illustrations to be
furnished out of one's own experience, inferences or corollaries
to be drawn, guestions to be raised and answered, and finally
the bearings on life .to be traced,"?

In the chapter on Ideational lLearning, the psycholo-
gist Pyle expresses an idea similar to the one Jjust mentioned;
he writes, "The child should always he asking the cuestion,
what dces this thing mean? "hat is its true sipgnificance?

What caused it? ““That will it csuee? "hat is its relation to

other things?"E

Tre organizing of ideas lelurry names =& the third
factor of study. Concerning the necessity of tre organization
of experience Pyle says, "0ut of the raw material of the day's
experience we reconstruect a useful world, the world that con-
cerns us., The objeetive world is not lawless, The order in it
determines the order of our ideas. But certain relations in
the world are more important to us than others., We therefore

reoreanize the world by thinking over our experience in the re-

1ations that sre important to us."?

}Fyla, "The Fsychology of Learning" page 61
“pelurry, "How to Study” paze 77

3P;l,rle. "The Psychology of Hducation” page 105
4I'his;'i. page 100
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ivery day we are forced by the eircumstances of life
to Judee of the worth of stetements. llckurry says, for that
regson he thin¥s pupils should he trained to diseriminate bhe-
tween the important and the unimportant, the true snd the
false, Pyle makes the following statements concerning the use
whieh the pupil should make of his Judgment, He says, "The
student should learn early to discriminate between faet snd
theory or opinion, and should aslways note carefully whether an
author is giving facts, or the author's opinions, or the opin-
ions of some one else.“l

Wemorizing is the fifth faector of study discussed by
delturry., He says that correct methods asre necessary to insure
feeility end speed in memorizing. Pyle arrives at the follow-
ing conclusions;- "We can hecome immensely hetter st remember-
ing not because we have changed the brain so that it retains
simple impressions hetter than before; hut through better atten-
tion, better and more repetition, better and more associstions,
we €0 orgenize our experience thet it is much more lesting than
if we got it by roorer methﬂds.“z

‘ne of the great tests of the worth ideas have for us,
delurry says, is our ahility to use them in our own lives. It
should be one of the duties of the te&cher to see that when pu-
rile are introduced to new ideas, they make use of them. Fyle
states that purils learn better if they know how and when they
sre to use their ideas, He says, "Learning ean be improved....
vy giving the learner & knowledge of the use--immediate or de-
layed--that is to he m-de of the results of 1Earning."E

Since there is a great temptation for people to regard

11pia. page 122  271bid. page 109 91bid. page 64
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knowledge as Tixed and unchansing, KeMurry mekes holding =
tentative attitude toward knowledpe the seventh faetor of

study. He says, "What, then, is the Troper attitude toward
knowledge® 'While one should not be ultra-conservative, as
though everything were finally settled, neither should one be
ultra-radieal, as thoughk nothing were established....The ideal
state of mind is illustrated by teachers in industrial pursuits,
1ike manufacturing. They confidently make the fullest possible
use of existing knowledge pertaining to their business, ineclud-
ing the latest inventions, whrile they keep & very careful look-

"l Pyle's ideas concerning the

out for further improvements,
game sub Ject are es follows:- "Education is conservative; it
moulds us in the ssme mould, It must necessarily he orgsnized
and systematized, In the process there 1s danger that the
ehild will lose originslity and initiative."z
ileMurry makes "provision for individuality ™ the

eighth &nd last factor of study., He says, "Altogether, there-
fore, vrorer study is impossible without a s8elf that is firm

and energetic,....Provision for individusllity is a very posi-
tive factor in study, one reguiring much time &nd energy snd

on whiech 211 the others that hove heen mentioned are dapanﬁent."z
A few pages further on he continues by saying, "Remembering thet
one rurpose of education is development of the self, he must ever
bhe on his guard against being warped out of shape hy others, and
must therefore offer a certain normel resistance to everything

thet is presented to him."*

Pyle hes some interesting statements on the same sub-

jeet, he writes, "7hile the school is an institution of society

lyciturry, "How to Study" page 277 SIbid, chapter X #Ibid.
EPyla, "The Psychology of Education" page 274
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one of whose great functions has been to hand down to & new

generation that which the old generations thought good, it

must also be & means of propgress by encouraging and stimulst-

ing individuality. In impressing the past on the young we must

not destroy the future."l
From the brief survey which hass been made, it can be

seen thet the eizht factors of study which Hellurry mentions ean

be accepted because they are substantiated by the most recent

investigations in the psychologiecal fileld.

ITI

Sir Walter Zcott's "Ivanhoe” is a good novel for
“reshmen in the high-school to study., 1t appeales to the pu-
rils' love of adventure, of mystery &nd of romance, The life
of the out-~f-doors in whieh young reople delicht is deseribed
with freshness and charm. The characters, which are vividly
drawn, meet their Jjust punishments or rewsrds, and this 1s par-
tieularly gratifying to young students whose sense of justice
ig strong,

When the teacher is taking up the study of "Ivanhoe,"
she should motivate the work, &She could tell the pupile bhriefly
the history of the Znglish languapge, and mention the struggle
hetween the nNorman and the 2axon, She could lead them to see
that they would he shle to have & better appreciation for the
nelish lenpusge if they knew something about this period in de-
tail,

Then the tescher could ask the elass how many of them

tnew enythine sbout the Norman Conquest. The few items of in-

1Pyle. "The Fsychology of Tearning” page 275
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formation that she would get would prohbably bhe &n inecentive for
the elass to get information about the period. This could be
done by sssigning eertain topies for oral composition or to a
committee, Preliminary work of this kind will feeilitste the
work in the first few chaptere whieh pupils usually find hard.

"hen the first few chapters have teen resd, pupils
should decide upon their aims, Some of these might be to see
if the life of the suthor throws any light on the story, to
en oy the novel, to learn something about the struggle between
the Lormans snd the Faxons, to sprreciate the value of toler-
ence, to abhor evil and to admire virtue,

"Ivanhoe" ghould not bhe analyzed, nevertheless, there
will be ample opportunity for the purils to surplement the
thought of the writer, "nfamiliar terms and words should be
translated into the experience of the purils, and seenes should
te visualized, Oftentimes the re-thinking of & scene or of
dramatiec aetion esn best be done by dramatization,

Opportunity to orgsnize the thought could te given
at the beginning of each recitation. Pupils could then be
celled upon to give a brief summary of the rreceding lesson,--
they should be taught to select the leading idess and to grasp
the few details they choose around them,

Ability to judge of the worth of ststements could be
piven purils by =llowing them to comrare the historieal events
mentioned by Scott with those of sctual history. &Selecting the
mein ineidents which maeke ur the story also gives purils opnor-
tunity to exercise their judgment. This is the only work in

tke studéy of plot that neesds to he done with ¥reshmen. Tork in



characterization helps to develop judgment; this is within the
Score of first-yesr students.

The ethical ideas Fresghmen receive from the study of
"Ivanhoe” should stand out in such hold relief that they would
want to incorporate them into their own lives,

Fupils should he taught that they have not exhausted
the study of the twelfth century when they have completed
"Tvanhoe," but that they should hold an open-minded attitude to-
ward new information they may find concerning it.

Provision for individuality can bhe given by allowing
vupils to state their own ideas about the hook, The teacher
should not attemnt to superimpose her jdees upon them,

Thile the teacher bears the above-mentioned faetors
of gtudy in mind, she should not forget that her chief aim
ought to be to have the purils enjoy the book,

It is8 very necessary that the tescher should arouse
the riphbt emotional attitude in purils when she is bYeginning
the haa}.l This ecan be done not only by motivating the work as
sueggested, but slso by reading the first chapter with the ru-
rils, and hy lively discussion arouse the interest of the pupils
in the story. "The first impression pupile get of & book is very
imprortant, for if they liYe a hook when. they &re heginning the
work in it, they will usually like 1t 211 the way through.

However, purils may become lost in the maze of detsils
in "Tvanhoe.," Their enjoyment of the book will then wane, be-
cause they do not understand the conneetion between the varicus

incidents, Wor thet reason, the teacher would do well 11 she

: 8.D.Strayer, "4 Brief Course in the Teaching Frocess"” p.8l



would let the class discuss the chapters &s they rezd the book.
She would then hecome aware of their difficulties and would be
able to help them over ihe hard places. During these discus-
siong the teacher could call the attention of the class to ger-
tein raseagee in the hook which are especially fine, and she
could roint out to them why these passapes are rood. In this
way, sre could interpret some of the noblest ithoughts of the
author te tre purils.

Frequently, purils will en joy & hock better if they
cen see some gpood illustrations of the story. Yor thet resa-
gon, if the teacher or tre vurils have snr illustrations of the
11 e in “npland in the twelfth century trey could be shown to
tre clege, "Thug the story would seem much more real to the pu-
ils, end they would ne o result rel more enjoyment from the
bock

Creative work, sugeested by the hook studied, often
leades rurils to a hetter aprreciation of it. In "l1lvanhoe" cer-
tain scenes could be chosen hy tre clase for dremetization, or
certain interesting sub jects migkt be chosen from the story as
a basis for composition work.

While the teschar 1is presenting "Ivanhoe" to the class,
ghe might mention other of Scott's works, whenever there was
cecasion to do so, She could tell them about some interesting
event in another of his novels, which is sugpgested hy same inei-
dent in "Ivenhoe,” This might lead the class to enjoy other
r.ovels cf Scott's. Cr she might 1ell them, for exasmple, ahout

Alfred lloyes' "Sherwood" and read part or the whole of it to



them, In this way, the teacher could broaden their epvreciation

of pood literature,

Sophomores are, generally spesaking, more reflective
than Preshumen, consequently George Hliot's "Silas Karner"™ would
te & good hook for them to read, They would enjoy tracing the
develorment of character, They would see that no character is
static, and that environment and comranionship have & great in-
Tluence on reorle, rurils, s&s a whole, would arprreciate George
#liot's philosophical refTlections, and would enjoy talking them
over to see how they tally with life. The execellent charscter-
izations, and interesting incidents would apresl to their powers
of apprecistion, which ere more diseriminsting than those of
Wresghmen,

The teacher could motivate the work by giving rupils
a briefl outline of the history of the novel, and showing them
the part George Eliot played in the development of it, This
would arouse their interest in her life, and in the kind of
novel she rroduced,

When the pupile have Tinished reesding the first two
or three chsyters, they could decide uron their aims, These
might inelude the énjoyment of the story, ithe tracing of the
ineidents of the rlot, and working out the relation to it of
the sub-rlot, the tracing of character development, and the
comr8rison of Georpe =Zliot's philosorhy with the rupils' own
exrerience of life,

llore emrhasis should he put upon setting, chérsascteri-
zation, rlot, theme and the finding of the author's personality

in her writing than in Freshman classes, Sorhomores w 11 Te



vl
th

interested in the terminology of the rleot, and in bheing adble to
aprly and use these new terme in the study of "3ilas Karner."
The factore of study which enter into the work Jjusti mentioned
are surrlementing the thought, organizing the ideas snd using
them,

Ample aﬁpartunity to Jjudze of the worth of statements
ean he given the purils in the discussion of George Hliot's
philosophy of 1ife, and in the study of her power in the use of
the English language,

Furils should, however, be warned not to consider
their Judgments fTinal, but to hold & tentative attitude toward
them,

The pupils' individuality can be developed by allow-
ing them to think out for themselvee answers to questions like
the following:- What do you think of the influence of bad com-
rany upon reople® Do you think the drawing of lots is & wise
way to settle & matter” Do you think Sodfrey Cess wse right
in raving faith in chance? Dues.the suthor sllow anﬁ charseters
to suffer for the misdeeds of others? FEow do you justify her
attitude?

IT purils resd the first chupter of "Silas Warner"”
without receiving any hely from the teacher, they usually find
it rather tiresome. Consequently, it would he & good idea for
the teacher to resd the opening chapter of the beook with the
clags, Purils can be started on the road to the enjoyment of
the novel, if they nare stimulated by the teacher to discuss and

intervrret what they read.
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As they progress in their study of "Silss Marner”
they should wetch for thoughts that are besutifully expressed
and rassapes thst show exceptional skill in story-telling.

They could have their attention called to certsir technicsl de-
vices that authors meke use of, for example, foreshadowing and
suspense, and they could see how skilfully George =130t makes
use of them in "Silas Marner.”

When the purils study the setting, the plot, and the
characters in deteil, they will realize how grest an artist
George HXliot was, and thus their aprreciation of her skill end
rower will increase,

When purils really enjoy "Silas liarner™ it will not
be diffieult for the tescher to arouse their interest in her
other novels, In order to show them that George Fliot is still
aprrecigeted and resd with delight at the present time the tea-
cher could, for example, read her ecless excerpts from the chap-
ter entitled "George Eliot and Resl Women"™ in Henry Van Dyke's

"Comrani onahle Booke,™

"The Houee of the Seven Gableeg,"” written by listhaniel
Hawthorne, is frequently used for study in Junior classes. iany
of the author's artistie effects would be entirely lost on Fresh-
men, but should appreal to third-year pupile becsuse their aprre-
ciation of heauty is more developed. They would also be in &
rosition to enjoy Hawthorne's snalytie method, his subtle sense
of humor, and his gymrolism, The work in "3ilas larner" should
have vrerared them for Yawthorne's minute characterizations end

his csreful study of the inner life of his charsaeters. Juniors
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frequently take an interest in loesl history, consequently they
would enjoy reading & book depicting life in an esrly Ilew Hng-
land town,

A large numher of purils will rrobably have heard of
Brook Farm, and the teacher can use this as a basis of motiva-
tion, By telling the purils about the 3rook Varm movement she
can arouse their interest in Hawthorne. Purils can then see
for themselves how his book wue an outgrowth of the man himself.

After there has heen a rapid reading of the book in
two or three assignments, the pupils will he ready to discuss
their aims., Among these might be included the following:- the
en joyment of the hook, the scquisition of knowledge about life
in &8n early I'ew England town, the work in setting, rlot and
charzcter, the finding of the centrel theme, the possibilities
of finding the suthor in his work, the aprreciation of the au-
thor's style, 2nd the arousing of the interest of the rurils
in other novels of Hawthorne,

Hawthorne's cultivated sense of humor, his frequent
wge of symholisam, his use of romantie elements, hisg marvelous
manner of creating stmosrhere, and his gresat abhility to make
use of suggestion, zive purils ample opportunity to suprlement
tre thought.

The work in plot and characterization should be csre-
fully done, Juniors should be able to rresent well-thought-out
reasons for their decisions concernirg the moment of rising ac-
tion, tte climax and the denouement. Their attention should bte
attracted to the struggle of opposing forces, and they should

e able tc discuss these intelligently, with the help of the



teecher, The pupils should be ready to group the incidents in
the following memner:- those used to reveal character, those
used to suprly information, those used to supply relief, and
those necessary to the plot., Vork of this kind will give the
rupils ‘the needed work in the organization of idess,

The Jjudgment of the pupils can be develored by let-
ting them decide many questions that arise in the reading of
the book, For example, they should he ahle to Judge the walue
of Hawthrorne's teaching, and they should bhe asble to select a
rarticularly well-written passage and give their reasons for
congidering it pood,

lieny theme toriecs are suggested by the etory, and
these will give rurils an oprortunity to use the ideas. The
great central truth of the book that "as & man soweth so shsall
he reap” should be made so vital to rupils thst it will become
& part of the fabrie of their ethiecal lives.

A tentstive attitude could he developed by telling
rurils that trere ie s8till at the present time doubt in the
minds of psyerologiste concerning the relstive imrortsnce of
herediiy and environment. For this reason, they should be
ready to modify their viewe in the 1light of further experimen-
tation,

fuestions 1like the following can be used to develor
originality and individuslity. Whet does the book teach about
the influence of good and evil? Do you sgree? Does Hawtha ne
show any eympathy for his characters? If you knew people 1ike

them in real life would you sympathize with them? ‘here is the
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autror &t his best, in plet construection or charascter delines-
tion? Do nature descriptions ever hint at the trend the story
is to take®

Pupils in the Junior yesar should have had enough ex-
rerience with literature in the high-school, so that they will
voluntarily select passages that apreal to them, and will be
eager to bring them to the attention of treir classmates. They
should be able to en joy not only the author's skill in making
his book artistie, but they should alsc be ahle to aprreciate
tre derth of his morsl purrose.

It ought not to be difficult for the teacher to inter-
est pupils in other works of Hawthorne, if she goes gbout the
matter in the right way., She could, for example, tell them some-
1hing about "The Blithedzle iomance.” The fact that this wss an
outcome of the Brook Farm Llovement would naturslly srouse their
interest in the story. The teacher could mention other writers
connected with this movement, and this would stimulate pupils

to wigh to read some of the works of these asuthors.

Charles Dickens's "A Tale of Two Cities” is & bhook
well-worth studying with Senjor clesses, Tﬁg rupils are msture
enough to understand the significance of the causes, progress,
and results of the “rench Zeveolution, and they will en joy the
graphic account that Dickens gives of those turbulent times,
They will aprreciste the heroism of Sydney Carton, and they will
understand why the nobility of his self-cacrifice makes him one
of tre preatest characters of fietion.

Before beginning the actual study of "A Tale of Two

Cities” with Senior eclasses the teacher could aprproach the work
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by epeaking to the cless briefly about events in Russia preced-
ing the last revolution, the excesses and horrors taking place
during the progrees of it, and the wild and savage ferocity of
the reorle there at the present time. Then pupils could he asked
if they know of any other revolution similar to it. Thery will
rrobably mention the Frenech Revolution, and they eould be asked
to draw parallels hetween that and the Russian Revolution., In
this way the teacher could motivate the work.

"A Tale of Two Cities" should be read raridly in ahout
three or four assignments before the more detsiled work is be-
cun, After this rapid resding the elsss ghould he ready to dis-
cuss their aims. Some of them might be ms follows:- to see if
any ineidents in the life of Charles Dickens helyped him to under-
stend the roint of view of the oppressed, to appreciate and un-
derstend the hook, to arouse through the stiudy of the book an
intrrest in ithe history of other reorles, to decide whether the
results of a revolution sre bhetter or worse than those of steady
rrogrecs, to learn the value of sympathy, mercy, good habits,
virtue and sacrifice.

Fupiles frequently find the style of Dickens difficult;
for that reason, they will frecuently have to supplement the
thousht if they wish tc underst:und the story.

Since there ere meny characters in "A Tele of Two
Cities” puprils will do well to group them in order to get an
intelligent understanding of the book, ™ork of this kind, the
careful fracing out of the plot, and the study of character de-

linestdion will give purils orportunity tec orgeéenize their idess.
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The Jjudgment can be developed by letting pupils com-
rarae Dickens's account of the Revolution with an sccount of the
same veriod given in a history.

The new material acquired hy & csreful study of the
story esn be used as a basie of composition work, It ought
also 1o make pupils trourshtful concerning the grest yprineiples
which are 8t werk in the lives of individuals and nations.

Pupils should learn from their study of the eharacter
of Sydney Carton thet they should hold a tentative attitude to-
ward neorle, and thet meny & rerson who seemg disreputable is
carable of grest and noble things,

The individuality of the purils can be developed by
letting trem discuss interesting questions which arise in their
study of the book, For examnle, they themselves could decide
upon what they consider the sslient features of Dickens's style.
They should be encoursged to find out for themselves why Dickens
is & great writer,

It is especislly importent thet the teacher should not
lose sight of aiming toc heve the purils =ppreciate and en joy
"4 Tale of Two Citiee™ while they sre studying it. It is very
necesaary thet the teacher take ur the book so that pupils w 11
14ike it, olherwise they may develor & disteste for literature
during their last year in ihe high-school whieh will seriously
affect their later reading,

Turine the “enior yeasr, the ieacher should expect trat
tre aprrecistion of the rurils for those thinpgs that are really
fine in literature tchould he more spontaneous &nd diseriminating

than 1t has been before., “or that reason, when purils are study-



ing "A Tale of Two Cities™ t1he teecher should do 811 in her
rower to encourage yupils to bring whatever they enjoy in the
btook to the attention of their classmates. The pupils should
realize that they ought toc be able to see much more in & hook
than they ever did hefore.

The teacher should let no opportunity go hy to en-
courare the aprreciation of "A Tale of Two Cities," for this
aprreciation is a gateway to the enjoyment of other interest-
ing novele by the same author., And if pupils are sble to enjoy
hooks thet are worth-while medioccre hoeks will not s=rpresl to
them, They will then get into the hshit of resding only those
hoore that they find an insypiration., A teacter who knows that
her Senior “npligh eclasses are lesving the school with an sprre-
ciation for the hest hco%s has accomrlished sn Iinestimable

amount o good,
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Summarz

The general aims in tre study cf the novel mey be
twofold; (1) the study of the novel should le:d to the pupils’
appreciation of pood literature; (2) the study of the novel
should teach the rupile the most economieal and sretematie
metheds of doing thedir work.

The various methode of awakening ﬁPTrEciatiDnr&re
as follows: -

1, The teacher should look &t the work from the pupils’

roint of view,
The elass should he enccureeced to express their own
orinions ahout the ncvel,.

3. Bhe novel studied c&n be used as s hasis for creative
work,

4, The te&chef can rend interesting excerrts from other
tooks hy the author of the novel studied, or from
hooks suppested by the novel studied,

The eight factors of study suppested by uellurry in
"Yow to Study &nd Teaching “ow to Study" are spplicable to the
study of the novel. By having these factors in mind, pupils
will ret into the habit of attacking their work in the right way.

The tescher must possess certsln cualifications in
order to present twe novel suceegefully. She must be shle to
rnter symrathetieally into the idess of the author snd interpret
them to her elags. In addition, she should have an extended
tnowledee of literature, The characteristies of the adolescent

sre should be known to her, and she should hear 1irem in mind



while rresenting a novel to the eclass, The aptitudes and cara-
bilities of her individual classes should also be ¥nown to her,
and she should understand the best methods of teaching a eclses
how to study & novel, These methods must, moreover, be in line
with the most recent investigations in rsychology.

When teaching the novel in the high-s8chool, the teacher
should hear her genersl sims in mind, which are the swakening of
aprreciation, and teaching purils economicel habits of study
{ through their study of the novel), These aime should be in the
teacher's mind throughout the high-school course, &nd she should
do everything in her power to make these aims vital in her work.
If the result of her teaching of the novel ie satisfaetory in
that she mekes aprarent to rurils the best methodes of srrroach-
ing their work, and in that she has heen ehle to awe“en their

appreciation she has sccomplished & veet amount of good.
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