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CHAPTER I 

INTRODUCTION TO THE PROBLil-:I 

Statement of the Problem 

The purpose of' this study was to determine the current 

practices, trends, and problems found in the cooperative­

training programs in retail selling in the public high · 

schools of the states of California, Oregon, and Washington •. 

Analysis of the Problem 

In order to clarify the purposes of this study, the 

following subordinate problems ,.rere formulatedt 

1.. T'o determine the practices followed in considering 
stud€nts for participation in the cooperative­
training programs 

2. To determine the curriculum content of the 
cooperati ve-·training programs in retail selling 

3. To determine the methods used in presenting the 
subject matter to students enr olled in the 
cooperative-training programs 

4. 'Yo determine the problems that arise in conducting 
the cooperative-training progr~ms 

5. To determine present trends and their implications 
for i mprovement of the cooperative-training 
progr~.ms 

6., T:O determine the aspects of the cooperative­
training prograns i,rhich the teacher-coordinators 
feel should be improved 



Delimitation of the Problem 

This study vras limited to the cooperative-training 

programs in retail selling in the public high schools of 

california , Oxegon, and Washington. Pr ivate schools , 

academies , and parochial schools vTere not included in this 

study. 

This study is not concerned with general high school 

courses in salesmanship nor vli th courses in evening schools . 

The only cooperative-training progra~s in retail 

selling which ,.,ere included in the stud)r were those pro.grams 

subsidized by federal aid through the George Bardon Act. 

This study includes only those programs in vrhich the pupils 

attended classes in school and \'lOrked part time in a retail­

selling positi on. 

Definitions o:f Terms 

The :follo\oring terms which have special connotations in 

the area of distributive education are defined by two 

authorities in the field . 



Kenneth IT. Haasl presented the following definition of 

distributive occupations: 

Distributive . occupations are those follovred by 
vrorkers -direct1y .engaged in narketing activities or 
in direct contact vli th buyers and sellers "l:rhen--

a.. Distributing to consumers, r etailers , 
jobbers, '\vholesalers, and others the 
products of far:c and industry; 

b. Managing, operating, or conducting a 
coliw1ercia1 service or personal-service 
business, or selling the services of such 
a business. 

Haas2 also de.fined a teacher-coordinator as .follovrs:: 

A teacher-coordinator o.f distributive educa-
tion is .one '\•rho .regulates, adjusts , harmonizes, 
and combines formal school instruction with actual 
job experiences, so that both have approximately 
the san1e rru1.k and moti vating po1ver in the educa-
tional process for e.fficient work and life values . 

Harvey· A. Andruss3 explained the meaning of cooperative 

part-time education as follo'\>rs:: 

Cooperative _ part~time education is primarily a 
part of the . secondary school pro gran '\vhich provides 
an opportunity for high school boys and girls, v1ho 
are still regularly enrolled in school , to obtain 
practical training and experience in business offices, 
shops , or stores, before completing their high school 
courses •••• Cooper ative part-time education · is organ-­
ized .for the purpose of vitalizing and i mpr oving 
regular classroom instruct ion. It combines theoretical 
and practical training before the student enters 
full-time employment •. 

. lHaas, -Kenneth B., Distrj.butive Education, The Gregg 
PUblishing Company, Boston, -1949, p •. x • . - . . - .. 

2Ibid, p. xi . 

3Andruss, Harvey A.., Better Business Education, The 
Gregg PUblishing Company, Boston, .1942, p • . 89 •. .. . . . 

3 



Justification of the Problem 

A great need exists for ,..;ell-trained distributive 

workers·. The United States Office of Education s tates that 

more than 6oo,ooo youths enter the distributive field each 

year and that only a small percentage of these new workers 

receive the preparation and training necessary for success on 

the job. 

John W. Ernest~ made the follo~dng observations as to 

the number of people engaged in the distributive field~ 

In 19~ over 10 million people 1.'lere 
occupationally engaged in trades and services, 
and they '\·rere responsible for distributing an 
annual output of 70 . 8 billion dollars of goods 
and services . One out of every four of the u.s. 
working population was in a distributive field . 

tVhen con9idering the great number of people engaged in 

distributive occupations, the importance of training given 

on a cooperative part-time basis becomes apparent. 

More and more educational literature is being devoted to 

discussions and reports on this type of training . School 

officials , merchants , parents, and students are becoming more 

interested in this type of trainj_ng, and realize no-yr more than 

ever the relative merits of it. 

Haas stated the importance of training for distributive 

occupations in the following paragraph: 

It has been sho1.m by repeated studies that a 
very large percentage of students who take jobs 

1+Ernest 1 .Job.:l'l 1.J., "The Hieh School I·.ferchandising Program-­
the Business Connnuni ty's Big Need , u The National Busine..m2. 
ducation Q11arterly, vol . . 15, October, -1946, .p. -37.- - . . .. -



upon graduation in normal times go into some type 
of distribut i ve "rork . It has been recognized and 
frequently acknov.rledged that one of the most 
i mportant functions of the school is to prepare the 
boys and girls to 'do better '\·rhat they vrlll do 
an~rway. ' • •. • I s ~ny school, then , operating in 
the best interests of its students and cownunity if 
it neglects to contribute i n some measure to a 
more adequate preparation of its students for 
'l.vork that ~ill be avaj_labl e to hem and that they 
will seek? 

This study should be of value to those school administra-· 

tors who are planning cooperative-training programs for their 

co:rrununi ties . Students and parents i.rill also gain a clear 

tmderstanding of the possibiliti es of and the preparation for 

a career in retail selling . Teacher--coordinators should find 

it of value in appraising their ovm programs . Herchants , 

publishers , and research "t·rorkers might also find helpfUl 

information and assistance . I t is hoped that this study 1:/ill 

present a clear understanding of this type of education 

'\vhich is becoming more and more a definite part of the 

curr iculum of the public schools of the United States. 

JHaa~ , ~· cit., p . xv. 
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CHAPTER II 

REVIEVI OF RELATED LITERATURE AND RESEARCH 

Review Of Related Literature 

Because distributive education is comparatively new,- much 

has been written concerning the value and need of distributive 

education. The first half of this chapter is devoted to an 

analysis of the literature in the field. The second half of 

this chapter is concerned 1-1i th research studies 1-rhich have been 

made in the field of distributive education. Summaries of 

studies made of cooperative-training programs in other areas of 

the United States are included in this chapter. 

Herbert A. Tonnel points out that only as learning is made 

real by actual work experience can it be said that learning is 

actually education. He makes the follo1.-.ring comments about 

cooperative training: 

Cooperative training makes a substantial 
contribution to learning for it gives the teacher 
an opportunity to utilize actual vrorking conditions 
as a means of judging the immediate value of 
classroom learning. Cooperative training, as a 
form of vJOrk experience, is simply a renevred effort 
at achieving an old teaching objective. The more 
nearly learning is acquired in the form under which 
it vrill be used, the more likely it is to be real 
learning rather than the mere form of learning . 

· -lTonne, Herbert A., "Work Experience and Cooperative-­
Training Prograi!ls, u The Journal of Business Education , vol. 22, 
October, 1946, pp • . 7:13:" - - - ·- · - - - - - · - - - · · - - · --- , · · 
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Thus, cooperative training is a valuable aid to better 

learning. It provides the student 1.ri th actual vTOrk experi-

ence and makes his training more meaningful to him. 

Harl R. Douglas2 made the follm . .Jing co:rm.11ent regarding 

v.rork experience: 

Work experience is a very valuable part of 
the experience that young people need if they are 
to mature properly. A great many young persons, 
perhaps the majority, are so constructed that 
their social, emotional, and mental health and 
gro,rth call urgently for vrork responsibility. 
To deny these demands is just as dangerous as to 
deny the demands of the body for essential 
minerals and vitamins. 

Cooperative part-time education is a potent device f or 

merging the "mrk of the classroom I'Ji th the -vrork of the j ob . 

William E. Haines3 makes the :follo1·Iing statement concerning 

the relationship or school work to on-the-job trainingt 

The Classroom:: 

Iri the classroom the student acquires the tools 
with i,.lhich to vrork . There the idealism of the 
American Way becomes a vital part of his training 
for citizenship. There he is guided toward goals 
of vocational usefulness. There he is trained in 
social attitudes and encouraged to develop his O'\lm 

powers to the greatest possible extent . 

The 1£-Training Job: 

Here theory and practice merged. Hereyouth 
meets an adult vrorld. Here the :findings of the 
employer can be translated into remedial classroom 
training. Here inexperience gives way to self-· 
confidence under the sympathetic supervision of 
the employer. 

· · 2nouglass; Harl R. ,. "Youth Needs Work Experience," 
The Business. Education World , Hay, 1940, pp. 784-85. . 
· · · 3miirtes -vniiiam ·E. · · •tOrganizing a Cooperative Part-Time 

Business Edu6atlon Progr~, 11 Fourteenth .. Yearbook, Eastern 
Commercial Teachers Association .1941 .p • . 281 • . . 



Douglassl.r- had the f'ol1o-vring comment to make in regard to 

the need for the training of workers fo r distributive 

occupations: 

During the five--year period just before the v1ar , 
at least one out of' every ei.ght persons gainfull y 
employed in the country ·Has 1·rorking in some type of 
distributive occupation . The number of' netv people 
entering these occupations each year is typically 
large. Undoubtedly this is to be explained by the 
large turnover of relatively young , inexperienced, 
untrai ned, and more often than not poorly paid 
"lvorkers . • • • Hodern science and industrial 
efficiency have greatly reduced costs of production, 
but there have not been corresponding reductions 
in the costs of distributing goods and services . 

Those tvho make studies of the large number of business 

f'ailures are 'dell acquainted ui th the fact that the costs of 

distribution are much higher than they should be . According 

to Haas5, :fifty-nine cents of every dollar represents the 

costs of distribution. 

The costs of distribution can be lovrered eventually 

through a process of education beginning vri th better-.trained 

vrorkers . Through distributive education the services of 

distribution can be analyzed and i mproved, and, therefore, 

performed more economically and ef'ficientl y . 

~tildred L. Boie showed the contribution cooperative 

training makes to good school and community relations in the 

· follotving statement: 

Cooperative vocational education shares -vrith 

ttnouglass, Harl R., The High School Curriculum , The 
Ronald Press Company , Nev1 York, ·1947 , p .. 5'Lr-3 .. · 

5Haas, .Ql2• cit., p . 3. 
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the citizens of the com.111Uni ty kno-vrledge of its goals . 
By including community businesses in its planning 
of vocational instruction, it shares its work with 
the co~~unity;, by training young people for usefUl 
and needed work in the community, it serves the 
community; by helping to develop the abilities of 
individuals, it contributes to the cit~zens' 
,.relfare. Here is democracy in action. -

Strong? po-inted out the advantages a.nd the need for 

cooperative training in retail selling to the merchants, to the 

school, and to the students in the follmdng statement:-

For Youth: 

1 . 

3. 

4. 

Provides occupational orientation and 
at least exploratory experience 
Makes possible the acquisition of 
information and marketable skills 
Provides realistic educational 
eocp.eriences 
Establishes me~bership in the adult 
"'orking community, 1vi th fUll 
privileges and responsibilities 

For . The School :-
.. 

1 . 
2.. 
3. 

Relates theory to experience 
Gives realism to the curriculum 
Provides a definite r elationshin 
bet;.veen the work of the school · 
and that of the community 

For ·'lhe . Conununi ty 
. .. . . - . . . . ...... . 

1.. Provides for close co-operation bet;.veen 
the school and the community 

2 . Gives the conmunity a greater appreciation 
of the value of the school to communi ty 
life 

3. Gains larger participation of the community 
in the education of its youth 

· 6Boie ; ·Mildred L., "Vocational Education , Democracy in 
Action , rt School Life , vol . 31, December, 19lt8 , p. 5. 

_ 7str~ng, ~arl ~., The Organization , Administration, and 
. Supervision _.of Business-Education, -The -Gregg Publishing 
1 Company, Boston , - 19tl.r~, pp. 219~20 •. 

' ...... 



Revie'\•T of Related Research 

In 1944, only t'\-rel ve cooperative--training programs in 

retail selling "rere in existence in Massachusetts. These 1vere 

studied by Harold E. Shapiro8. Among the significant findings 

were:: 

1 ., Far more girls vrere enrolled in the progralllS 
than boys. 

2. In all schools offering the programs, the length 
of the training progrruns was one year . 

3. A tovm 1vi th a minimum of 20 to 25 thousand in 
population can successfttlly support a training 
program in retail selling. However , larger 
cities are most likely to offer such a program, 
since the demand for store vrorkers are more 
numerous and varied. 

4. The number of pupils enrolled in each progr~1 
varied from nine to 2.5 "rl th four schools reporting 
bet'\·reen 20 and 25. 

5~ The aspects in the programs that needed 
improvement were pupil selection, cooperation 
and reciprocal worl{: on the merchant ts part , 
improvement of content, methods and-materials, 
and greater coordination of school and store 
vrork.-

In 1933, Glen Oscar Emick surveyed all the schools 

in the United States offering cooperative--training prograns 

in retail selling. His study revealed: 

1 . Forty-~hree cities offered cooperative 
training in retail selling in the United States 
in 1933. 

8shapir~ , Harold E., :Part-Ti me Cooperative _ Retail~Selling 
Programs _ in the .Secondary Schools_-in 1-fassachusetts,- -l1aster 's. 

· Thesis, -Boston -University , -1941, -112~ pp •. - - --- . _. - . -

.. ·0 



2. Cooperative courses i n retail sel l ing are 
offered in cities of all sizes . 

3 . Local conditions may make a cooperative retail­
selling cour se i mpracticable in the small cities , 
but, in most cities of above 50-, 000 population , 
training for retail -store service cov~d be 
effectively operated ~ 

4., ~ro years was most frequently mentioned as the 
length of the programs . 

5. Thi rty-tvTO pupils compr ise the median size of 
the class in retail selling . 

6 ... The total enrollment in the programs throughout 
the United States 1rras 9, 508 . This number 
appears small '\vhen , according to 1930' United 
States consensus data , more than 6,ooo ,ooo 
people ivere engaged in dis t ributive occupations . 

7. The content in all the courses was found to be 
t he same and vocational in natur e. 

8. The problems most frequently mentioned in 
carrying on the coordinating activities 
related to a lack of time and a lack of 
cooperation on the part of the store. 

9 . A study of the methods folloi.;ed in presenting 
the sub j ect matter revealed that the methods 
most commonly used were those most closely 
associated with the actual store '\-Tork of the 
students , such as a di scussion of the problems 
encountered.,9 

Kenneth B:.. Haas reported on a study conduct ed for the 

purpose of evaluating the cooperative part-ti me training for 

retail store i·rorkeo Thirty-t1r10 department-store merchant s 

were interviewed in regard t o the need for cooperative part­

time store training , the val ue and efficiency of such 

· · · · 9Em.ick - :Glen Oscar , "Cooperative Training in Retail 
Selling in the Public Secondary Schools, " Vocational Educa­
t ion Bulletin 186 , United States Department -of -the -Interior , 
Of f ice .of Education , \vashington , D. c., 1939 , 195 p:p •. 



training , the problems related to it, and its advantages and 

disadvantages to the merchant. Haas reported:_ 

1 . Thirty of these merchants believed that there 
is a definite need for cooperative training on 
the secondary~school level, and that cooperative 
trai ning is more efficient than that offered on 
other bases . 

2.. The chief problems of the store are to secure 
the proper type of pupils, to find employment 
op:portuni ties for them,. and to arrange a . 
satisfactory schedule bet'\veen store and school . 

3. The chief advantage of cooperative training 
to the merch~nt is a more careful selection of 
future full-time store personnel--upgrading 
of s tore workers . 

4. The chief disadvantage of cooperative training 
tb the merchant is that some of those selected 
for training are later found unsuited for store 
work. Other disadvantages cited by the 
mer~hant!o'"rere local in nature and none was 
ser~ous . 

Maurielloll conducted a survey in 1949 to determine 

the current practices , trends , and problems found in the 

cooperative-training programs in retail seiling in the 

public high schools of Nevr England.. Her study included 25 of 

the 33 high schools offering such programs;: all 25 of the 

programs '\·Tere located in cities and to1·ms over 5, 000 in 

population. She reported that the number of girls who 

participated in the programs far exceeded the number of boys •. 

· · · · -10Haas ,- ·Kert..neth B. , "Cooperative Part-Time Retail-· 
Selling PrograL'ls, tt Vocational Division Bulletin 205l United 
States Departmen~ _ of . the . Iriterior, .Office of Educat~on , 
Washington,. D. c. r, 1939, pp •. 15~16 

11I·1auriello , Dorothy N. A. Study of the Coo:Qerative­
Training Programs in the High 'Schools _'51" New Ehgl and,; .fiis ter 's 
.Thesis .Boston Universit .194 -110. .• . . . . .. ... . 



She also found that 18 , or 72 per cent , of the schools 

carried out the cooperative-trai ning programs in retail 

selling in one year . Mauriello also . discovered that the 

number of programs in Ne'\'1 England is increasing steadily. 

Other findings were: 

1 . Classes ranged in size from 12 to 40 pupils . 

2 . Hour s spent at \vork and at school by the student 
vrere found to range from 35 to 57 hours per week. 

3 . Most teachers felt a need for a preparatory 
curriculum. 

4. The shor t unit or nonal terna ting plan vras used 
exclusively in the high schools surveyed . 

5. Outstanding deficiencies found in pupils enrolled 
in programs \vere lack of initiative , lack of a 
command of .English , lack of a command of basic 
arithmetic , and an u_rn·rillingness to accept 
responsibility . 

Hauriello also listed the aspects of the programs '~hich 

the teacher-coordinators felt needed to be improved . This 

list included selection of pupils , supervision and control, 

cooper ation and reciprocal work from the merchants , materials 

usee in the programs , and planning for future needs. 12 

CarDinone13 reported that the employ-:mc~nt and testing 

procedures for initial employment in 135 retail dry goods , 

department, and s pecialty stores varied greatly. She found 

1 2Ibid ; P• 83 . 

13carpinone , Nettie , A Study of the ~esting and Employ­
ment Procedures Used for Initial Employment of Salesueople in 
One Hundred -Thirtv-Five Retail -Stores, lvfaster's Thesis , 
Boston University , 1949 , pp . 44-50 • . · 



• 

• 

that the greatest s ingle f a ctor i n determining the selection 

of the proper sal esperson is the interview. The application 

form is another helpful method of judging salespeople.. She 

also found that the scholastic record of the appl icant had 

little influence in determining his em~loyability, although 

the majority of personnel managers felt that a high school 

education was -essential . 

Fifty- nine ~er cent of the personnel managers believed 

that previous experience was of great importance;· ho\'J'ever, 

60 per cent of these people considered retail selling in the 

high school of moderate importance . 

Eighty per cent of the personnel managers felt that the 

outstanding p·ersonal factor de sired in an applicant vms 

personal appearance . This was followed by health and oral 

English •. 

Carpinone '·s study also indicated that 26 per cent of the 

stores surveyed have some sort of a testing program as part of 

their employment procedure . The Wonderlic Personnel Test and 

the Otis Intelligence Test are the most popular vrith the 35" 

stores v.rhere a testing program has been developed. Other 

tests used by stores included the Retail Arithmetic ·worksample , 

the Hinnesota Vocational T.est , the Guilford-lt!artin Personnel 

Inventory, and other personality, arithmetic , and intelligence 

tests ., Fifteen of the stores had developed their own tests 

"t'thich consist mainly of arithmetic problems . 14 

. - - . . l4Ibid, P• 46 . 
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Lehman JI.1Urr ayl5 sent a questionnaire to 134 high schools 

in Hassachusetts concerning the gro1vth a-11d trends in teaching 

retailing . F..is fj.ndings reveal that a need exists for the 

teaching of retailing subje cts in the high schools . Some of 

the more s i gnificant findings vrere :: 

1 . Retailing subjects have not a s yet attained the 
popularity and status of some of the other 
traditional business subjects . 

2 . The number of students enrolled in the retailing 
courses make up only a small percentage of the 
total school population despite the fact that one out 
of every five high school students enters the 
retailing field . 

3 . A definite correlation exists bet\·Jeen the number 
of retailing subjects taught in the high school and 
the size of the city or tovm . In general , the 
larger the city, the more varied vJill be the 
number of retailing subjects and the larger the 
enrollment . 

4 . A definite trend prevails for the various schools 
in Massachusetts to incorporate retailing subjects 
within their study programs . 

Reid16 conducted a study concerning the guidance services 

for distributive education programs in Ne'\v England . She 

found that some of the occupational information services 

generally provided by guidance departnents i>Tere visual aids, 

field trips to stores , elective retailing courses, and talks 

by successful distributive education gradt~tes. The 

l5~Iurray, .Lehman , A Study of the Gro-vrth and Trends of 
Teaching Retailing in the .Secondary .Schools .of Nassachusetts , 
Master's Thesis , Boston University, 1950, .103 pp • . 

16Reid, Ha.rgaret E., A SurveS to Investigate the~ 
Desirable Guidance Services for t~e Distributive Education 
Progr~~s of New.England -~ . Determilled QY- .the Teacher- . 
Coordinators , -Naster's .Thesis , Boston University , 1950, 74 pp . 



counseling service considered as being of greatest value was 

ctunulative personnel records. The referral of persons to 

available jobs was rated as one of the most valuable 

placement services. Other valuable services for the 

successful afuninistration of the distributive education 

prograln. -vms making use of classroom teachers in the counseling 

process and providing time to permit counselor-conferences 

'\oli th parents . 

The literature and research findings indicate the 

importance of coop-.erative-training programs in retail 

selling. The research studies of Emick, Haas, Hauriello , 

Reid, Carpinone, Shapiro, and }furray have contributed much 

valuable information concerning the vTork being done in this 

field. These studies definitely point to a need for 

additional investigation in the field . By additional 

investigations in all areas of the United States, a better 

understanding of the need and value of the progrruns can be 

obtained . Also, through additional research of current 

practices and trends , i mprovement can be made in existing 

programs ., 
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CHAPTER III 

PROCEDURES 

The follovring procedures ,.;ere used in studying the 

cooperative-trai ning programs in r etail selling in the public 

high s chools of California, Oregon, and Washington:-

1 . Literature ~Dd research studies related to 

cooperative training in retail selling were 

investigated to obtain a background for this 

study .. 

2. Personal intervie-vrs vmre conducted ,.,i th super-

viso.rs , administrators , and teachers of 

distri butive education programs . Other 

activities for obtaining a background for this 

study were attending lectures , and visiting 

classrooms \·Jhere the progra.ms vrere functioning. 

3. The names of the state supervisors of distributive 

education in the states of California , Oregon, 

and \vashington vrere obtained for the purpose 

of locating the cooperative-training programs 

in retail selling in the high schools of the se 

states. 



6. The state supervisors of distributive education 

in California , Oregon , and Washington furnished 

the names of the teacher-coordinators and the 

names of the high schools in vThich the cooperative­

training programs in retail selling were operating. 

7. A. check list vias constructed to obtain the 

foll01·1ing data on the coop era ti ve- training 

programs in retail selling: 

a ., The number of years the cooperative­

training programs had been in operation 

b . The size of the city or tovm in vrhich 

the program "'.•ras being conducted 

c . The total enrollment and the per cent 

of male and female enrollment 

d. The plan of administering the progr ams 

and the reasons for changes in the 

plan if any had been made 

e . The hours sp.ent at school and at "'.vOrk 

by the students enrolled in the 

programs 

f . The reasons for limiting enrollment in 

the cooperative-training progra~s in 

retail selling 



g. The factors which determine the 

eligibility of stndents for participation 

in the programs 

h . The bases for selecting a cooperating 

store 

i .. The subjects included in the cooperative­

training programs 

j . The methods used to present the subject 

matter of the cooperative-training 

programs 

k . The materials and textbooks used in the 

programs 

1 . The factors "Jhich influenced the 

selection of teaching materials in the 

cooperative-training programs 

m. The means used to evaluate the student's 

store "'ork 

n. The outstanding deficiencies found in 

the students enrolled in the cooperative­

training programs 

o . The opinions of the teacher-coordinators as 

to the deficiencies vrhich hinder the success 

of the programs . 



• 
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p . The opinions of the teacher-

coordinators as t o the aspects of 

the programs 1vhich are in need of 

improvement 

The check list and letter of . transmittal vrere 

sent to the teacher-coordinators of cooperative­

training programs in retail selling in the high 

schools of California , Oregon , and \aJ'ashington. 

9.. A folloiv-up letter ,.,ith another copy of the check 

list were sent to the teacher- coordinators vmo 

failed to respond to the .first check list. 

10 .. The responses of the teacher-coordinators to the 

check list were tabulated and analyzed . 

11 . . A sum..rnary and concl usions vrere .formulated based 

upon the .findings of the check list . 

Procedures Used in Locating 
the Cooperative Training Programs in Retail Selling 

A letter (Appendix A) '\vas sent to B. Frank Kyker , Chief 

of the Business Education Service at the United States Office 

of Education , explaining the purposes of this study. Kyker , 

in return, sent a directory of persons in charge of distribu-

• tive occupations education in the various states . 
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Letters (Appendix B · ivere sent to the state supervisors 

of distributive education in California , Oregon , and 

Washington requesting the names of the teacher-coordinators , 

the names of the high schools , and the citi es in which the 

prograr~1s ivere located . It \vas lea.rned from the replies to 

these letters that 52 high schools in California , Oregon, 

and Washington carried on the cooperative-training programs 

in retail selling . For a listino of the schools 111hich 

carried on cooperative-training progr&~s in these states, see 

App endix G. 

California had 11 programs of distributive education in 

its high schoolS1 Oregon , 13; and Washington , 28. The total 

number of prograns in retail selling in the high schools of 

these states was 52 at the time of this study. 

Procedures Follovred in Building the Check List 

The check list used in this study "ras similar to ·the one 

used by Hauriello in her study of the cooperative-training 

progr~~s in retail selling in the public high schools of 

New England . 

The check list i•ras studied in relation to the findings 

and conclusions of rviauriello 1 s study in order to discover any 

weaknesses 1vhich should be corrected for an additional study. 

Copies of the revised check list 1vere distributed to the 

members of the seminar for their comments and suggestions. 



Using the suggestions of the members of t he 

the check list '\vas revised and mimeographed. See Appendix D. -

A Brief Description of the ~1eck List 

The check list was made up of three sections . One 

section dealt v!i th the organizational aspects of the programs; 

the second section '\vas concerned '"'i th the content of the 

cooperative-training programs in retail selling;~ and the 

third section dealt '\vith the evaluation of the programs by 

the teacher-coordinators . Although the check list consisted 

of six pages , the majority of the items could be answered by 

a check mark. 

Percentage of Check Lists Returned 

After a period of six weeks , approximately 32 replies 

'\vere received by the 't·Tri ter in ans'\ver to the letter of 

transmittal (Appendix C) . These replies constituted 62 per 

cent of the total~ 

A follO't'l...Up letter (Appendix E) accompanied by another 

check list 'ti/'as sent to the teacher-coordinators 1-1ho failed to 

respond to the first check list. Eleven replies ,.;ere 

received as a result. Thus , 82 per cent of all the teacher­

coordinators contacted replied. For a listing of the schools 

included in this study, see Appendix F. 
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CHAPTER IV 

RESDLTS OF THE SURVEY 

The data used in this study '"ere based upon the 

responses of l~3 , or 82 per cent , of the teacher-coordinators 

of cooperative-training programs in retail selling in the 

high schools of California, Oregon , and Washington . 

Organizational Aspects of the Programs 

Table I shows the number of schools offering cooperative­

training programs in retail selling according to the popula­

tion of the cities in '\vhich the prograi·ns '"ere located . The 

table also shows the age of the programs in relation to the 

population and the total number of programs which have been in 

operation one year , two years , three years or more , rru1ging 

to 14 years ,.;hich vms the longest period of time that any 

program had been in existence . 

As indicated in Table T, the largest number of programs 

(15) were locat€!.9. in cities "1i th populations between 5 , 001 

and 20 , 000 . The age of the cooperative-training programs in 

retail selling ranged from one year to 14 years , wi th the 

largest number of programs (8 ) being one year old . Seven 



TABLE I 

NU~IBER OF SECONDARY SCHOOLS OFFERI NG Tl1::E COOPERATIVE--TRAINING 
P.ROGRAH IN RETAIL SELLING I N CALIFORIHA , OREGON, AND 
WASHINGTON ACCORDING TO POPULATI ON AND THE I\TtJHBER OF 

YEARS THE PROGRAiviS ILl\ VE BEEN I N EXISTENCE 

· ' ' ' · · · · · · · · · · · · · · ·Po pula tiort : ' ' · · ' : ' • · 
5, 000 5, 001- 20,001-50,001- - 100 , 001- Over 

Programs 

1 year 

2 years 

3 years 

u· 

5 " 
6 tl 

7 II 

8 

9 

II 

" 
10 tt· 

11 

12 

13 

14 

" 
" 

Nb Reply 

Total 
Programs 

& under 20 , 000 50 , 000 100 , 000 250 2000 250 , 000 Sum 

3 

3 

1 

3 

2 

2 

2 

1 

1 

1 

2 

15 

2 

1 

1 

1 

2 

7' 

1 

2 

1 

1 

5 

1 

1 

3 

1 

6 

3 

2 

1 

1 

7 

8 

7 

3 

2 

2 

2 

1 

1 

4 

4 

1 

1 

1 

2 



programs had been i n existence for t-vro years . Four programs 

had been in existence for five years and four had been in 

existence for ten years . Four programs had been in existence 

for 11 years . Only one program had been in existence for 

14 years . 

Table II reveals the number of programs inQluded in the 

study grouped according to population and student enrollment . 

As indicated in this table , 11 schools had an enrollment 

which rang ed from 16 to 20 students . Six schools had 

enrollments of from 26 to 30 students . Five schools had 

enrollments of from 21 to 25 students , and five schools also 

had an enrollment of from 11 to 15 students. One school had 

an enrollment of 150 in the program . This vms the largest 

number of students included i n any of the programs and it may 

vrell be noted that this school vras located in a city 1vi th the 

population grouping of only 20 , 000 to 50 , 000 .. Another factor 

'\vorth noting vms thai; in a city with a population of over 

250 , 000, there ' 'ra s a program 1..rhich included only 11 students •. 

This can be attributed to the fact that this program had only 

come into existence in the past year . The mean number of 

students enrolled in the programs vms 32 and the median number 

of student s enrolled was 21 . 7. 

The size of the distributive educati on classes i ncreased 

slightly according to the size of the comnmnities in which 

the programs 1-rere located. 
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'rABLE II 

NUMBER OF PROGRAMS HJ CA.LIFOR.l'U A, OREGON, AND VlASHI NG TON 
GROUPED ACCORDING TO POPULATI ON AND STUD&\fT EI'JROLI.MEN T 

St udent 5,ooo 5,001- 20,001- 50,001- 100, 001- Over Total 
Enro llrnen t & illlder 20~000 50z000 lOO zOOO 250~000 250~000 Pr ograms 

0-10 1 1 
11-15 1 3 1 5 
16- 20 6 1 1 J 11 
21-25 2 1 1 1 5 
26-30 1 1 2 1 1 6 
31-35 1 1 1 ) 
36-40 1 1 
41-45 1 1 2 
46-50 2 2 
51-55 1 1 
56-60 2 2 
61-65 0 
66-70 1 1 
71-75 0 
76-80 0 
81-85 1 1 

Over 85 1 1 

No Reply 1 1 

Total 3 15 7 6 5 7 43 



Table III reports the number of male and female 

enrollment in the cooperati ve-training programs in retail 

selling in California , Oregon , and Washington . The total 

enrollment for the girls was 786 and the total enrollment 

for the boys was 541. Sixty per cent of the enrollment '\vas 

composed of females , and 4o p.er cent of the enrollment was 

made up of males. The relatively high enrollment of male 

students in the programs is an indication that boys are 

becoming increasingly interested in the cooperative-training 

programs in retail selling., 
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TABLE III 

ENROLLHENT OF HALES AND FEH.AL ES I N THE 
COOPERATIVE-TRAINING PROGRAHS IN RETAIL SEJJLING 

IN CALIFORNIA , OREGON, .t\ND WASHINGTON 

Pro rams Girls Total Girls Pro rams Bo ·s Total Bo s 

1 5 5 1 2 2 
1 11 11 1 8 8 
1 20 20 1 9 9 
1 21 21 1 11 11 
1 22 22 1 14 14 
1 29 29 1 16 16 
1 30 30 1 18 18 
1 36 36 1 19 19 
1 a~ a~ 1 21 21 
1 1 23 23 
1 43 43 1 25 25 
1 100 100 1 28 28 
2 3 6 I a~ 31 
2 9 18 1 45 
2 26 52 1 50 5'0 
3 10 30 2 7 14 
3 12 36 2. 13 26 
3 15' 45 2 22 44 
3 24 72 3 a 9 
5 8 4o 3 12 
7 13 91 3 10 30 

3 12 36 
4 5' 20 
5 6 30 

1* 1* 

. .. 

43 786 43 541 

.. . 

Male Enrollment 4o Per Cent 

Female Enrollment 60 Per Cent 

""·Figure indicates No Reply 
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TABLE IV 

LENGTH OF THE COOPERATIVE RETAIL--SELLING PROGRAl'·'lS 
IN CALIFORNIA , OREGON , AND WASHINGTON 

Length 

One-Year Study 

Two-.Year study 

Total 

· · · · ' ' · ' ' ' ' ' ' · ':Ntinl'ber 'd:t · 
Programs Per Cent 

93 

_2_ 

100 

Table IV shows the length of the 43 progr~~s studied. 

In 4o, or 93 per cent , of the programs the training was 

completed in one year. Only three , or seven per cent , of 

the schools offered a two-year program. 

The length of the ~rograms had never been changed in 

42 of the schools. Only one school changed from a one-year 

program to a tw·o-year program . None of the schools responding 

had changed the length of their programs from a hm-year 

program to a one-year program. The reason given for che~ging 

the length of the program from one year to t'\'TO years l•ras that 

students w"ished to be able to "'ork during their junior year 

as w·ell as their senior year and this additional year of 

training gave the student a better foundation in retailing. 

Forty-two of the schools used the nonal ternating form 

of the program. Under thi s form , the students attended 

school in the morning and -vrorked in the retail stores in the 



afternoon. None of the schools surveyed used the alternating 

plan. Under this plan the students alternated bet-.;·:een work 

and school for a period of time . The period of time may 

vary from one day to a month. Only one teacher-coordinator 

failed to indicate the type of program used in his school . 

The teacher-coordinators felt that the nonalternating form 

of the program met the needs of the students and the 

corr.ununity more successfully than did the alternating form of 

the program. 

Table V reveals the number of hours the students spent 

in school each week under the cooperative-training programs . 

The number of hours 1·!hich students spent in the classroom 

varied from five to 20 hours . The table indicates that 22 

of the schools , or 50 per cent, reported that their students 

spent from five to ten hours in school . Thirteen teacher­

coordinators reported that their students spent 20 hours a 

v1eek in school . Of the 43 programs studied , the average 

number of hours students spent in the classroom "''as ten. 
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TABLE V 

NUHBER OF HOtT.RS STUDENTS SPENT I N SCHOOL UNDER 
THE COOPERATIVE-TRAINING PROGRAHS IN 

CALIFORNIA , OREGON , AND WASHI ITGTOT 

. . . . . . . ~ . . . . . . . . . . . 

Number 
... . 

of 
# # ~ • 

Number of Hours 
Per Week Schools Per Cent 

Five Hours 

Ten Hours 

Thirteen Hours 

Fifteen Hours 

Seventeen Hours 

Eighteen Hours 

Tvrenty Hours 

3 

19 

1 

5 

1 

1 

13 

6 

44 

3 

11 

3 

3 

30 

Total 43~ 100 

. . 



Table VI indicates the number of hours students spent 

at work under the cooperative-training programs . As 

revealed in Table VI, in 18 schools, or 43 per cent of the 

prograras, students spent 27 hours at vrork . This was the 

most frequent length of time spent at i•rork as indicated by 

the teacher-coordinators. The number of hours spent at 

work varied betv-reen 15 and L:-Q hours. The fact tb..a t in many 

cases students worked a full day of approximately seven 

hours on Saturday i ncreased the total number of hours at 

ivork per week. It will be noted that the four schools, or 

nine per cent , who made no reply indica ted that the length 

of time spent at work varied greatly according to employerts 

needs. HOi·Jever , all teacher-coordinators indicated that 

fifteen hours a week must be spent at 1.rork in order to 

obtain school credit •. 
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TABLE VI 

l\TUW3ER OF HOURS STUDENTS SPENT AT WORK ID~Diffi THE. 
COOPERATIVE--TRAINING PROGRAHS IN 

CALIFORNIA , OREGON, AND \vASHINGTON 

Number of Hours 
Per Week 

Fifteen Hours 

T1venty-~·JO Hours 

Tvrenty-Three Hours 

T'"renty-Five Hours 

T'\.,renty-Seven Hours 

Tvrenty--Eight Hours 

Thirty Hou;rs 

Thirty-One Hours 

Thirty-~ro Hours 

Thirty-Three Hours 

Thirty-Six Hours 

Forty Hours 

No Reply 

Total 

' -. ~ ~ . . . 

Number of 
S'choo1s 

1 

2 

1 

1 

18 

3 

3 

2 

2 

I 

1 

4 

Per Cent 

3 

4 

3 

3 

43 

6 

6 

4 

9 

4 

3 

3 

9 

100 



Table VII is related to Tables V a11d VI in that it 

sho'\vS the total number of hours vlhich students spent in 

school and at 1.rork under the cooperative-training programs . 

Table VII indicates that the number of hours at i·rork and at 

school ranged from 20 to 56 hours per i;reek. In 23 schools , 

or in 53 per cent of the programs, the students '\vorked in 

retail stores and attended school classes betv;een 37 an.d 

47 hours per vreek9 In eight schools , or 18 per cent of the 

programs , students spent a total of 37 hours per Heek in 

s:chool and at '\·rork . This is the most predominant length 

of time as indicated by the teacher-coordinators . 

The average time vrhich students spent at work and in 

school \"Tas 43 hours . The total number of hours students 

participated in the progra.ms may appear to be high , but the 

teacher-coordinators indicated that students must 1:rork a 

sufficient nt~ber of hours in order to meet the nee s of the 

businessmen.. It Has also indicated that a short vrorking 

period fails to provide the benefits that accrue from r ec:1.l 

"l'rork experience . 



TABLE VII 

TOTAL NUMBER OF HOURS STUDENTS SPENT IN SCHOOL AND AT 
WORK UNDER THE COOPERATIVE-·TRAINI NG PROGRAI 1S I F 

RETAIL SELLING I N CALIFORNIA, OREGON, AND WASHI NGTON 

. . . . . . . . . . .. . - . . - -. . ... . . . . . . . . - . . 

Number of Hours Number of 
Per Week Schools Per Cent 

- . . ~ . . - . . . - . - . . . . . . . .. . 

Twenty-Eight Hours 1 3 

Thirty Hours 1 3 

Thirty-T\..ro Hours J 6 

Thirty-Three Hours 1 3' 

Thirty-Five Hours 1 3 

Thirty-Seven Hours 8 18 

Forty Hours 1 3 

Forty-Tvro Hours 5 11 

Forty-·Three Hours 1 3 

Forty-·Four Hours 2 4 

Forty-six Hours 1 3 

Forty-Seven Hours 5 11 

Forty--Eight Hours 3 6 

Fi:fty Ifour s 2 4 

Fifty-One Hours 1 3 

Fifty-T1t.f0 Hours 2 4 

Fi:fty-.Six Hours 1 3' 

No Reply 4 9 

. . . . . . ' . - . ... . 
43 100 Total 

3 5 



Factors Which Influenced Student m1rollment 

Table VIII reports the reasons for limiting enrollees 

in the cooperative-training programs in retail selling. 

The table shovrs the rank given to each of the reasons 

according to frequency of mention. ~he reason for limiting 

enrollment which ranked first according to f requency of 

mention was the high standards of selection set by the 

school . Thirteen coordinators felt that limited school 

facilities was an important reason; while 12 indicated that 

the number of 1r10rk positions available was a factor in 

limi tlng the enrollment in the progrc:uns. High standards 

of selection set by the cooperating merchants and coordination 

difficulties were stated as other reasons . 

The average number of reasons given '"hich limited the 

number of students allo\ved to enroll in the programs was t\vo . 

Some schools reported only one reason for limiting the 

enrollment "t·rhj.le other schools reported as many as four . 

Fourteen teacher-coordinators indicated that the enrollment 

for their programs \•ras not limited.-
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TABLE VIII 

REASONS FOR LIHITING ENROLLEES I N THE 
COOPERATIVE-TRAINING PROGRAiviS IN RETAIL SELLING 

IN CALIFORNIA, OREGON , AND WASHINGTON 

Rank 

1 

2 
3 

4 

5 
6 

Reasons* 

High Standards of Selection Set 
by the School 
Limited School Facilities 
Nttmber of Work Positions 
Available 
High Standards of Selection Set 
by the Cooperating Nerchants 
Coordination Difficulties 
State Regulations 

Schools Checking None of Above 
Schools Checking One or Hore of 

Above 

Total Schools Reporting 

Frequency of 
Mention 

14 

13 

12 

9 
3 
1 

Note :: The number of reasons indicated by the schools 
reporting ranged from one to four. 

The average number of reasons indicated by the 
schools reporting was two . 

*The last reason was not included in the question­
naire but were indicated by the teacher­
coordinator. 
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In Table IX are listed the factors 1·rhich determine the 

eligibility of students for participation in the cooperative-

training programs . The personality of the student -vras listed 

as of prime importance in admitting students into the progra.L"1s . 

Next in rank , according to frequency of mention , 11as the 

appearance of the student. Closely following these top 

factors uere the request of the student to enter the ,pro,"ram, 

and the attendance records of the students . Other factors 

which determine the eligibility of students for participation 

in the programs tvere health records , chronological age , 

general scholastic averages , interest inventories , size of the 

student , and the student's intelligence quotient. 

A f ew teacher-coordinators added other factors t o those 

mentioned above . Two coordinators felt that the recorrn'lenda-

tions of other teachers should be cons idered in determining 

the eligibility of students to enroll in the pro(;ra:c:ts. Other 

coordinators mentioned personal records , chexacter traits of 

the student, cooperation of the student , results of a sales 

ability test , and the grade l evel of the student . One 

coordinator indicated that the religion of the student 

entered into his eligibility . This coordinator indicated 

that some students were Seventh Day Adventists , thus 

prohibiting their vmrking on Saturdays . 

The average number of factors used by the schools in 

cons idering students for the progre~s was six , although the 

number of factors rru1ged from one to eight in the schools 

reporting . 
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TABLE IX 

FACTORS WHICH DET~~INE THE ELIGIBILITY OF STUDENTS 
FOR PARTICIPATION IN THE COOPERATIVE RETAIL-SELLING 

PROGRAHS IN CALIFORNIA , OREGON , A.T\TD \tJASHI NGTON 

Rank 

1 
2 
3 
4 
g 
7 
8 
9 

10 
11 
15 
15 
15 
15 
15 
15 

15 

Factors 
· ·· Frequency of 

Hention 

Personality of student 
Studentt s appearance 
Studentts request 
Attendance records 
Health records 
Chronological age 
General scholastic averages 
Interest inventories 
Size of student 
Intelligence quotient (minimum of 85) 
Recommendations of teachers 
Personal records 
Religion of student 
student in senior year 
Results of sales ability test 
Cooperation of student 
Junior or senior not going to 

college 
Character traits 

Schools Checking None of Above 1 
Schools Checking One or More of 

Above ...2:.tg_ 

Total 

34 
33 
32 
30 
26 
25 
23 
13 

9 
8 
2 
1 
1 
1 
1 
1 

1 
1 

Note: Number of Factors Used in Schools 
Reporting Ranged From One to Eight 

Average Number of Factors Indicated 
by the Schools was Six 



TABLE X 

PERSONS RESPONSIBLE FOR ADHITTING STUDENTS INTO THB.: 
COOPERATIVE-TRAINING PROGRAHS I N RETAIL SELLING 

IN CALIFOill\fiA , OREGON , AND vJASHINGTON 

Number of 
Persons Programs 

The Coordinator 24 
The Coordinator & Guidance Director 12 
The Guidance Director 2 
The Principal and Coordinator 2 
A Cornnittee of Merchants and the 

Coordinator 2 
A Committee of Teachers and the 

Per . Cent 

55 
27 

5 
5 

5 

Coordinator --~1~---------~----

Total 43 100 

Table X reveals the person , or persons, responsible for 

admitting students into the cooperative-training progr&~s . 

'bJenty-four , or 55 per cent of the coordinators , 'vere solely 
. 

responsible for admitting students into the program. Twelve 

coordinators , or 27 per cent , consulted wi th the guidance 

director on the admission of applicants . Other i ndividuals 

who were responsible for admitting students into the 

programs vrere (a) the guidance director, (b) the principal 

and the coordinator , (c) a committee of merchants and the 

coordinator , and (d) a cow~ittee of teachers and the 

coordinator . 
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Bases Used in Selecting a Cooperating Store 

The bases used in selecting a cooperating store are 

indicated in Table XI . This table shoHs the.t 34 teacher-

coordinC:?_tors stated that full cooperation from the store 1-vas 

considered in selecting a cooperating store . T\•renty-seven 

coordinators indicated that the probability of steady 

employment throughout the year_ \•Tas an important factor to be 

considered . Working conditions in the store vras considered 

an important basis for store selection in 25 of the 

cooperative-training programs in retail selling . The teacher-

coordinc-,_tors '\otere also aslced to indicate other bases used in 

selecting a cooperating store other than those indicated on 

the questionnaire . Other factors considered 1·rere the 

preferences of the students for the store and the training 

program of the store . 

As indicated in Table XI, many bases 1·rere used in 

s electing a cooperating store . Some teacher-coordinators . 
cons idered only one basis in selecting a cooperating store 

vrhile other coordinators considered as many as eleven bases . 

The average number of bases indicated by the schools was six. 

T1-ro coordinators did not indicate any factors in reference to 

this question . 



Rank 

1 
2 

~ . 5' 

4 •. 5 
6 
7 

8 
9 

10 
11.5 
11 . 5 
13 
llt 

TABLE XI 

THE BASES FOR SELECTING A COOPEPcATING STORE 
IN CALIFOPJHA , OREGON , AND WASHINGTON 

Full Cooperation from the Store 
Probability of Steady Emplo~nent 

Throughout the Year 
Working Conditions in the Store 
Prospects f'or Permanent Employment 

in the Store After Training 
Store Ethics 
Hethods and Systems of the Store 
Probability of Employment of Students 

During Depressions and Slack Seasons 
Personnel Employed 
Proximity of Store 
Remuneration to Store t'lorkers 
Prestige of' Store 
Size of Store 
Student Preference fbr Store 
Training Program of Store 

Schools Indicating One or Hore of Above 
Schools Indicating None of Above 

Total Schools Reporting 

Frequency of' 
Hention 

34 

27 
25' 

19 
19 
16 

lt!-
11 
10 

8 
3 
3 
2 
1 

41 
_ 2_ 

43 

Note i · The ritiniber of bases i ndicated by 'the schools · 
reporting ranged from one to eleven. 

The average number of bases indicated by the 
schools reporting '\·.ras six. 



The Content of the Cooperative-Training Progra.111s in 
Retail Selling 

This section of the study deals with the subject 

included in the cooperative-training prograns , the subjects 

included in the preparatory programs , the methods used in 

presenting the subject 1:1atter , and the teaching materials 

used in the progran s . 

Table XII reveals the sub j ects included in the 

cooperative-training progra~s in retail selling . All of the 

43 schools surveyed included salesr1anship and retail selling , 

and busi ness and store aritmnetic in their programs . 

dvertising and display , store organization and practices , 

and personal development 1-1ere .found in 41 of the program.s . 

Other subjects included in many of the programs 

according to frequency of mention "t·rere cor:1modi ty studies, 

oral expression , textiles , color-line-design , business ethics, 

non textile s , econo ···:ics of retailing , fashi on , hygience, and 

typei.-rriting . The teacher-coordinators were asked to state 

any other subjects -..·.rhich vmre not stated on the questionnaire 

but 1·rhich v.rere included in their programs. These subjects 

included buying and selling , English , job application, 

employer-employee relations , history of retailing , merchandis­

ing, storekeeping , human relations , marketing , elementary 

bookkeeping , and consumer analysis. Although English ranks 



Rank 

1.5 
1 . 5 
4 
4 
4 
6 
7 
8 
9 

10 
11 
12 
13 
111-
15 
16 
17 
18 
20 
20 
20 
23 
23 
23 
26 •. 5 
26 . 5 
26 . 5 
26,5 

TABLE XII 

SUBJECTS INCLUDED IN THE COOPEPc.ATIVE 
RETAIL-SELLING PROGRAl·fS 

IN CALIFORNIA , OREGON , AND WASHINGTON 

. . . . . . . . . . . . .. 
. . . . . . . ... 

Subjects 

Salesmanship and Retail Selling 
Business and Store Arithmetic 
Advertising and Display 
Store Organization and Practices 
Personal Development 
Job Problems 
Commodity Studies 
Oral Expression 
Textiles 
Color-Line-Design 
Business Ethics 
Nontextiles (leather , fur , etc,) 
Economics of Retailing 
Fashion 
Hygiene 
Type'\>.rri ting 
Physical Training 
Buying and Selling 
English 
.Job Application 
Employer-·Employee Relations 
History of Retailing 
Nerchandising 
Storekeeping 
Ruman Relations 
Marketing 
Bookkeeping I 
Conswner Analysis 

·Frequency ·6£ 
Nention 

43 
43 
41 
41 
41 
37 
35 
34 
33 
31 
30 
25 
23 
22 
16 

7 

4 
3 
3 
3. 
2 
2 
2 
1 
1 
1 
1 

. . . . scliooi s . cb.e cl{irig . one or · l~fore . o:t . Above 43 . . . 

Note: · ·The ·number o.r ·subjects ·indicated .by ·schools · 
ranged .from five to eighteen •. 

The average number of subjects indicated by the 
schools reporting was eight . 



low on the list of subjects taught, many of the coordinators 

indicated that English was included in the subject oral 

expression. This sub j ect ranked relatively high on the list . 

As revealed in Table XII, some of the respondents 

reported that only five of the sub j ects included in the 

questionnaire 1orere taught in their programs ; 'l.vhile others 

indicated as many as 18 subjects were taught . The average 

number of subjects indicated by the schools reporting \vas 

eight . 

Table XIII indicates the subjects included in the 

preparatory curriculum for cooperative retail-sell ing 

programs . Tvrenty-seven of the 43 schools included in the 

s·tudy did not have a preparatory curriculum ; therefore , 

the data for Table XIII were based on only 12 of the schools 

1orhich did have a preparatory curriculum. This table also 

reveals that some schools listed only one subject in their 

preparatory curriculum t.;hile other schools listed as many as 

six subjects. The average number of subjects included in the 

preparatory curriculum '''as five . 

Of the 12 schools \vhich had a preparatory curriculum, 

business arithmetic , retail bookkeeping , t)~e,aiting , and 

elementary business t raining ranked foremost as subjects in 

their programs , according to the frequency of mention by t he 

coordinators. This wou~d indicate that the students are 

given a basic business education before entering the 

cooperative-training program. General salesmanship and 



TABLE XIII 

SUBJECTS I NCLUDED I N THE PREPJl ..... Tt.t\TORY CURRICULUM 
FOR COOPERATIVE RETAIL-SELLING PRO GRANS 

Rank 

1.5 
1.-5 
~ 
5. 5 
5. 5 
7 
9. 5 
9. 5' 
9 . 5" 
9.5 

12.-5 
12. 5 

IN CALIFORNIA , OREGON, AND ~JASHINGTON 

: ; ~ : : : 

Subjects 
= ·Frequency o:r · 

Hention 

Business Arithmetic 
Retail Bookkeeping 
Typewriting 
Elementary Business Training 
General Salesmanship 
Elementary Retailing 
Art-Color 
Economics 
Commodity Studies 
Personal Development 
Textiles 
Economics of Retailing 
Economic Geography 

Schools Checking One or Hore Subjects 
Schools Indicating None o:r Above 
Schools vfuich Do Not Have a 

Preparatory Curriculum 

Total Schools Reporting 

9 
9 
8 
7 
5 
5 
3 
2 
2. 
2 
2 
1 
1 

. - Note~ . . The -number -of . subjects indicated -by the - · 
schools reporting ranged from one to sixr 

The average number of subjects included in the 
curriculum by the schools reporting 't•ras five. 



elementary retailing were taught on a preparatory basis in 

five of the programs . Other related subjects which were 

taught vrere art-color , economics, commodity studies, personal 

development, and textiles . 

Of the 27 schools '·Jhich did not have a preparatory 

curri c_ulum, 16 expressed a desire for such a curriculum and 

11 did not desire such a curriculum. The difficulty of 

scheduling such a curriculum into a now rather heavy program 

of studies was given as a reason against the adoption of a 

preparatory curriculum. 

Table YJV indicates the methods used to present the 

subject matter of the cooperative-training programs. The 

coordinators were asked to rank in the order of their most 

frequent use (1, 2, 3., 4, 5, et cetera) the methoc.s they 

used in presenting the sub ject matter to the students. 

Therefore, the method -vrith the most frequent use 'vould 

receive a numerical rank of one, the next method which they 

used ,,ould receive a numerical rank of t,·ro, and so on . The 

item 1vhich received the lO\·rest numerical rating "Vras, therefore, 

the method most frequently used by the teacher-coordinators. 

As revealed in Table XIV, class discussions of the 

p_roblems encountered by the student in their i.vOrk activities 

ranked foremost as a method used. Class discussions based 

on the text assignraents received second position. Demonstra-· 

tions ru1d lectures by the teacher and demonstration sales 



'; ; ; ~ : 

Rank 

1 

2 

3 

4 
5' 

6 
7 

8 

9 

TABLE XIV 

1-:IETHODS USED TO PRESENT THE SUBJECT l'·iATTER 
OF THE COOPERATIVE-TRAINING PROGRANS 
I N CALIFORNIA , OREGON , _fiJ'ID WASHINGTON 

Nethods 
· ·Numerical · · 

Rating 

Class Discussions of the Problems 
Encountered by the Student in 
his Work Activities 

Class Discussions Based on Text 
Assignments 

Demonstrab_ons and Lectures by 
Teacher 

Demonstration Sales by the Pupil 
Discussion of Student's Work 

Experience 
Assignment of Notebook Projects 
Field Trips to Factories, Stores 

and Businesses 
Merchctndise Hanuals Built by the 

Students 
Talks by Businessmen and Personnel 

Directors 

56 

115 
116 

121 
138 

159 

162 

184 

by the pupil received third and fourth positions respective-

ly. The other methods used by teacher-coordinators in 

descending order v1ere discussion of student's vTOrk 

experience , assignment of notebook projects , field trips 

to factories and businesses, merchandise manuals built 

by the students, and talks by businessmen and personnel 

directors. 

The materials used in the cooperative-training 

programs are sho-vm in Table XV., The materials used by the 

coordinators are ranked according to frequency of mention~ 



Thirty-one coordinators indicated that trade periodicals 

were of importance . Thirty coordinators made use of 

merchandise manuals . Manufacturers' bulletins and literature 

v.rere used in 28 of the schools and reference books '\vere used 

in 27 of the programs . 

The teacher-coordinators were asked to indicate other 

materials used in their programs . Nerchandise borrowed 

from stores were used in nine of the programs in retail 

selling . Audi o-visual aids v.rere used in ti.~~o of the programs. 

As indicated in Table XY, some teacher-coordinators 

reported that they used only t'\vO of the materials listed. 

on the questionnaire '\vhile others used as many as tv1el ve 

of the materials . The average number of materials used 

by the coordinators v-ras seven. 



TABLE XV 

N.ATERIALS USED IN THE COOP:2;HAT IVE-TRAINING PROGRANS 
I N CALIFOPJHA , OREGON, AND WASHINGTON 

~ ~ • o ~ ~ I # • . . - .. , .. . . . . . . . . 
' . . . . . . . 

Frequency 
Rank Naterials Hention 

1 Trade Periodicals 31 
2 Herchandise Hcmuals 30 
3 Hanufacturers' Bulletins and 

Literatur e - 28 
4 Reference Books 27 
5 Fashion l1agazines 26 
7 Syllabus or OUtline 25 
7 Textbooks 25 
7 Buyers' Manuals 25 
9 Government Bulletins 22 

10 Voice Recording Nachines 16 
11 Dummy Store 13 
12. 5 School Store 9 
12. 5 Herchandise Borro"V.red from Stores 9 
14 Audio-Vi sual Aids 2 

Schools Checking One or Hore of Above 43 

: ; : ; ; : ; . : . ; ; ; ; ; . : . : . .. - .... -· ..... . ... .. . . - - .. • ... . .. ... .... .... -

Note: The number of materials indicated by the schools 
reporting ranged from t1;ro to t\·ml ve . 

The average number of materials indicated by the 
schools reporting was seven. 

50 
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Textboolcs Used in the Cooperati ve-Training 
Pr ograms in Retail Selling 

The textbooks used in the cooperative-training progrruns 

in retail selling in California, Oregon , and Washington are 

listed in Table XVI . Although textboolcs are not the most 

,.,.idely used form of clas sroom material i n the programs of 

these states , (see Table ~{V) mro1y different textbooks are 

used in the various schools . Table XVI i ndicates that the 

textbooks most frequently used vrere STORE SALESr:IANSHIP by 

Robinson , Brisco , and Griffith , vrhich vlas used by 17 

coordinators; RETAIL HERCH.ANDISING by vlingate and Rov;se , 

vrhich 'liras used by 14 coordinators ; RETAILING PRINCIPLES AND 

PRACTICES by Richert , vlhich ,.,as used in 14 of the programs ; 

and KNOW YOUR HERCHANDISE by Wingate , Gillespie , and Addison , 

which was used in 11 of the programs . 

Many of the teacher-coordinators indicated that they 

had special libraries set up which ar e devoted to distributive 

education. The coordinators also reported that the textbooks 

were supplemented by other reference materials such as 

study guides and teaching materials distributed by the state 

vocational departments . Many coordinators stated that they 

could not begin to list all of their textbooks and related 

materials . This fact indicates the -vreal th of material which 
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TABLE XVI 

TEXTBOOKS USED IN THE COOPERATIVE-TRAINING PROGRAliS IN 
RETAIL SELLING IN CALIFORNIA, OREGON, AND WASHINGTON 

.. 

Authors Titles 
Frequency of 

Mention 

Robinson , Brisco 
& Griffith 

Wingate & Rm1se 
Richert 

Wingate, Gillespie 
& Addison 

Walters & Wingate 
Beckley & Logan 

Ro"Vtse & Fish 
Packer & Hitchcock 

Robinson & Brisco 

Edvrards & HO'\vard 

RovTse & Nolan 
Potter 
Rovrse 
Bates 
vlingate 
Smith & Breen 
Kneeland, Bernard 

& Tallman 

STORE SALESlvLl\NSHIP 
RETAIL MERCHANDISE 
RETAILING PRINCIPLES AND 

PRACTICES 

KNOW YOUR HERCHANDISE 
FillTDAl'.fENTALS OF SELLING 
THE RETAIL SALESPERSON 

AT WORK 
FUNDANENTALS OF ADVERTISING 
1'-!ERCRt\NDISE INFORH..-'\.TION FOR 

SUCCESSFUL SELLING 
STORE ORGANIZATION AND 

OPERATI ON 
RETAIL ADVERTISING AND 

SALES PROHOTION 
Fm~DANEI~TALS OF ADVERTISING 
FIBER TO Ffi~RICS 
YuliTD.Al·fENTALS OF RETAILING 
ELEiviENTS OF DISPLAY 
TEXTILES TQ FABRICS 
SELLING IN STORES 

SELLING TO TODAY 1 S 
CUSTONER 

. . . . . - . . . . . . . . . . . . - ... . . - .. . .. . . ' . . . . . . .. ... - . . - . . . 

i~-
14 

11 
7 

5 
5' 

4 

2 

2 
2 
1 
1 
1 
l 
1 

1 

. . .. 

:r:)o 
·~ .. A. 



is at the disposal of the distributive education students. 

Seven teachers did not indicate that a textbook v.ras used in 

their progra.111s. 

Demonstration Laboratories Found in the Retail 
Selling Programs 

Table XVII is concerned v.ri th the equipment included in 

the demonstration laboratories of the cooperative-training 

prograo.s . Sixteen, or 37 per cent, of the coordinators 

stated that they did not have an actual demonstration labora-

tory. Of the 27 coordinators who responded to this question 

affirmatively, some checked only one i tern '\·Jhich vm.s i n cluded 

in their laboratory and others checked as many as five. The 

average number of items indicated by the coordinators was 

two . 

Counters and display material -v.rere included in 25 of the 

programs; v.rrapping materials vmre found in 22 of the programs , 

and cash registers were used in 15 demonstration laboratories. 

The coordinators listed many other i terns v.rhich were not 

stated in the questionnaire and '\vhich '\vere in their labora­

tories . Four coordinators indicated that adding machines 

vrere part of their laboratory equipment , and display '\vi ndO'\oJS 

and t;y-pewri ters v1ere used in three programs . Also found in 

laboratories vrere sign printing machines, recording machines , 



and store record forms such as sales slips and charge plates . 

A few coordinators indicated that they did not have a 

laboratory but borrov!ed display materials from merchants 

for demonstration in the classroom. Hany of the coordinators 

indicated that they hoped to be able to set up a demonstra­

t ion laboratory in their school ,,ri thin the next year or tvro . 



Rank 

1 
2 
J 
4 
5. 5 
5. 5 
8 
8 
8 

TABLE XVII 

ITE1'1~S INCLUD3D I N DEl10NSTRA.TION LABO:El.ATORIES 
IN THE COOPERATIV:2-TRAIIUNG PROGR! ... IviS 

IN CALIFORNIA , OREGON , AND \·lASI-II:NGTON 

Items 
Frequency of 

Hention 

Counters and Display Naterial 
tvrapping Hateri al s 
Cash Register 
Adding Hachine 
Display Windo,., 
TyPe\,ll'i ter 
Sign Printing r-:.re.chine 
Recording ~mchine 
Store Record Forms , Sales Slips, 

and Charge Plates 

25 
22 
15 

4 
3 
3 
1 
1 

1 

Schools Indicating One or Nore of Above 
Schools Indicating None of the Above 

27 
16 

Total Schools Reporting 43 

Note:. The number of i t ems indicated by the schools 
reporting ranged from one to f i ve . 

The average number of items indicated by the 
schools reporting '\'JaS t'\'TO . 

55 



The Factors vfuich Influenced the Selection of Teaching 
Haterials in the Cooperative-Training Progran1s 

Table :X.Tlii lists the factors v-rhich influenced the 

selection of teaching aaterials in the programs according 

to the frequency of mention . 

PUpil needs and i nterests are indicated as the factors 

which influenced the selection of teaching materials in 

39 of the programs . Thirty teacher-coordinators stated 

that teacher investigation of new store methods influenced 

the selection of teaching r:.1aterials . Twenty-nine coordinators 

felt that a periodic survey ru1d analysis of local conditions 

a:fi'ected the selection of materials . TvJenty-seven 

coordinators felt that the specific requirements of the 

cooperati ng stores was an i mportant factor and 27 more 

coordinators stated that the standards and requirements of the 

state departments of education vrere considered 1.-.rhen sel ecting 

the teaching materials . Table XVIII reveals that teacher-

coordinators were endeavoring to meet the needs of the pupils , 

the state departments of education in their respective 

states, the cooperat ing merchants , and the corununity. 

Some teacher-coordinators considered only one factor in 

selecting teaching materials '\'lhile others considered as many 

as seven . The average number of factors indicated by the 

respondents was four . 



TABLE XVIII 

FACTORS 'VJHICH HJFLUE:NCED THE SELECTION OF 
TEACI-IIHG BATERIALS IN THE COOPERATIVE-·TRAINING PROGRl'JlS 

IN C.ALIFORNIA, OREGON , AND ' •JASHINGTQIIJ 

Rank Factors 
--~~~--------------~ 

Frequency of 
Hention 

1 
2 

3 

4. 5 

4. 5 

6 

7 

Pupil Needs and Interests 
Teacher Investigation of Ne''' Store 

Net hods 
Periodic Survey and A.."lalysis of 

Local Concli tions 
Specific Requirements of the 

Cooperating Store 
Standards ~Dd Requirements of the 

State Deuartments of Education 
Content of Other Programs in Other 

Schools 
Specific Requirements of the School 

3.9 

30 

29 

27 

27 

17 
12 

Schools Indicating One or Nore of Above 43 

Note: · The number of factors indicated by .the schools 
reporting ranged from one to seven. 

The average nQmber of factors indicated by the 
schools vms four . 



II 

Jl 

Evaluation of' the Cooperative-Training Programs 
in California , Oregon , and Washington 

The last section of the questionnaire \•Jas concerned ·vri th 

(a) the evaluation of the studentst store Hork; (b) the out­

standing deficiencies , if any , found in the students; (c) the 

extent to \·Jhich the deficiencies hinder the success of the 

programs; and (d) the extent of need for i mproving the 

various phases of the cooperative retai l-selling programs . 

:rvreans Used To Evaluate the Store \·lork 
Of' Students in the Cooperative-Training Programs 

Table XIX reveals the me_ans the teacher-coordinators used 

, to evaluate the students t store vJOrk. Conferences of' teacher .· 
and employer ranked first , according to frequency of' mention , 

being mentioned by 35 coordinators . Observation of the 

student on the job vras indicated by 34 teachers as a means 

of evaluating the students' store "rork. Teacher-student 

conferences vrere used in 33 of the programs . Thirty--three 

of the programs indicated that a rating sheet used by the 

employer was a means of evaluating the students' store vTOrk. 

The teacher rating sheet vras used in 24 of the programs . Nine 

teacher- -coordinators used an ob j ective examination based 

on rna terial concerned vli th selling acti vi ties as a means 

used for evaluating the store v1ork of the student . One 



Rank 

1 
2 

7 

Note : 

TABLE XIX 

J11EANS USED TO EVALUATE STUDENTS' STORE lORK 
IN TH:LI; COOPERATIVE-TRAINING PRCGJW·:!S 
IN CALIFORNIA , OREGON, AND iVASHINGTON 

Heans 
Frequency ·or 

Mention 

Conferences of Teacher & Employer 
Observation of the Student on the 

Job by the Teacher-Coordinator 
Teacher-Student Conferences 
Rating Sheets Used by the Employer 
Rating Sheets Used by the Teacher 
Objective Ex~1ination of Sales Records , 

Counter Check and other Selling 
Activi ties 

Observati on of Students by Other 
Full-·Time Fello1-.r \vorkers 

Schools Indicating One or Hore of the Above 
Schools Indicating None of the Above 

Total School s Reporting 

• I o o ' o ' • ' . - . . 

The number of meru~s indicated by the school s 
reporting rru~ged from one to six. 

The average number of mea.11s indicated by the 
schools reporti ng vras four. 

35 

3 
33 
33 
24 

9 

1 

41 
_g_ 

3 



teacher-coordinator reported that observation of the student 

by other full-time f e llo\.; i·Torkers vras employed as a means to 

evaluate the store '"ork of the s tudent . 

The data i n Table XI were based on the responses given 

by 1 teacher-coordinators . ~vo coordinators did not list 

any means used to evaluate the students ' store '\vork . Some 

coordinators lis ted only one method by 1vhich they evaluated 

the students' store vrork while others listed as many as six . 

The average number of methods indicated was four . 

OUtstanding Deficiencies Found in Students .Lmrolled 
in the Cooperative-Training Program s 

Table XX lists the outstanding deficiencies fmmd i n the 

s tu _ent s enrol led in the cooperative-training pro~ra~s . Lack 

of command of basic arithmetic '\vas indicated by 28 teachers. 

Twenty-five teacher-coordinators stated that a poor command 

of English was a no ticeable deficiency in their students and 

20 coordinators stated that inability to write legibly was a 

student deficiency. Other student eficiencies v.rere lack of 

proper personal traits or '\rmrk habits, inability t o learn 

quicl{ly , lacl\: of i n itiative , um>~illingne ss to acc ept responsi­

bility, lack of reasoning p01:1er, lac.-: of interest in wor_: , 

and lack of maturity. 

orne coordinators listed only one deficiency vrhich vra s 

f ound in their students , vrhile others listed as many as 

II 

·6f 



Rank 

1 
2 

a 
6 
6 
6 
8 
9.5 
9 .. 5 

Tll.BLE. XX 

OUTSTANDING DEFICIENCIES FOUND IN STUDENTS 
ENROLLED IN THE COOPERATIVE-TRAINING PROGR.AHS 

IN CA!"~IFORNIA , OREGON , AND WASHINGTON 

. - -
Freqtiency .6f 

Deficiencies 

Lack of Command of Basic Arithmetic 
Poor Co~~and of English 
Inability to Write Legibly 
Lack of Proper Personal Tr aits or 

Work Habits 
Slovr Learners 
Un-vrillingness to Accept Responsibility 
Lack of Initiative 
Lack of Reasoning Povrer 
Lack of Interest in Work 
Lack of Maturity 

Mention 

2B 
25 
20 

17 
16 
16 
16 

3 
1 
1 

Schoois Indicating One or J:-1ore of Above lt{) 
Schools Indicating None of Above 3 

Total Schools Reporting 43 

Note: The nu~ber of deficiencies indicated by the 
schools reporting ranged from one to eight . 

The average number of deficiencj_es indicated 
by the schools reporting \iTaS four •. 

C ·. 
'< .1. -



eight . Of the seven deficiencies listed on the questionnaire , 

the average number indicated by the teacher-coordinatot '\vas 

only four . 

The Extent To Which The Deficiencies Hindered The Success 
Of The Cooperative-Training Programs In Retail Selling 

The extent to which the deficiencies hindered the success 

of the programs is revealed in Table XXI . The teacher--

coordinators vrere asked to indicate under the categori es of 

great , moderate, or little how the defici enci es affected their 

program . Thirty-nine teacher-coordinators stated tha t 

li~ited store positions available hindered the success of 

their progra~s , and 38 coordinators indicated t hat the 

immaturity of students affected the success of their programs . 

Limited 1-rork experience for s tudents on the job v!as a 

hindrance in 36 programs . Thirty-five coordinators indicated 

t hat lack of adequate teaching materials was a deficiency in 

their programs . E:i-..'"J)loi tation of the student by the merchant 

\vas indicated as a hindrance by 35 coordinators . 

Other factors vrhich hindered the success of the 

cooperative-training programs were limited selection of the 

proper type of students , indicated by 34 coordinators; 

unfavorable influence of other vJOrkers in the store on the 

trainees , indicated by 33 coordinators; coordinating store 

.i'"""~ 
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TABLE XXI 

THE EXTENT TO vJHICI-I THE FOLLO\-JING D2FICIENCII!!S HINDER THE 
SUCCESS OF THE COOP&"r.:{ATIVE--TRAINIHG PROGRAHS 

IN CALIFORNIA , OREGON, AND \Vl',SHINGTON 

• • o I • 

I 
.... ---

Deficiencies 
Extent of Hindr~nce 

Great - -Noderate -Little 

Limited Store Positions 
Available 14 

Immaturity of Students 6 
Limited Work Experience For 

Students on the Job 8 
Lack of Adequate Teaching 

Haterials 9 
Exploitation of Students by 

Merchant 0 
Limited Selection of the Proper 

Type of Student 15 
Unfavorable Influence of _Other 

Workers in Store on Trai nees 0 
Coordinating Store Work to 

School Work 2 
Lack of Student Interest 

in the Progra~ s 2 
La ck of Store Cooperation 2 
Lack of Time and Personnel for 

Adequate Supervision 4 

16 
16 

15 

13 

6 

10 

6 

9 

10 
4 

6 

. ' ' . . . . . . . ~ . . . . . . . ' . .... . . . 

9 
16 

13 

13 

29 

9 

27 

21 

20 
26 

20 

Total 
Reulv 

39 
38 

36 

35 

35 

34 

33 

32 

32 
3:2 

30 



vmrk to school i.'rork , indicated by 32 coordinators ; lack of 

student interest in the programs , indicated by 32 coordinators; 

lack of store cooperation, indicated by 32 coordinators; and 

a lack of time and personnel for adequate supervision, 

indicated by 30 coordinators . 

The Extent For Improving Various Pha ses Of The 
Cooperative Retail-Selling ProgrMns 

Table XXII reports the extent to wl:,lich various phases of 

the cooperative retail-selling programs should be i mproved. 

Thirty-eight teacher-coordinators stated that p~pil 

selection for the programs "ras in need of improvement . 

l1a.terials used in the progra.ms '\'laS a factor in need of 

improvement in 38 programs . Thirty-five coordinators felt 

that the subjects included in the programs were in need of 

improvement . Cooperation and reciprocal -"rork for merchants 

1:1as a factor in need of improvement in 35 prograrns . Other 

phases of the programs '\vhich i.vere in need of improvement 
• 

were supervision and control of students , indicated by 32 

coordinators;: planning for future nE?eds , indicated by 32 

coordinators; and the preparatory curriculum for the 

cooperative program , indicated by 32 coordinators . 

· The data in Tables JOCI an9. XXII sho'\or that a favorable 

situation exists 1:Tith regard to the cooperative-training 

programs in retail selling in California , Oregon, and 
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TABLE XXII 

THE EXTENT FOR I HPROVING VARIOUS PHASES OF THE 
COOPERATIVE RETAIL-SELLING PROGR.41\IS 

IN CALIFORNIA , OREGON, AND l'IASHI NGTON 

- - .. - - - - ~ . . . - . - . . . . . . . 
. . . - . - . .. . . . . . - .. . . . . . . . . . . . . 

Need for Im:Qrovement Total 
Factors Great . -Moderate. Little Reply 

. . . . . . . . ..... . . - . ' . .... . . . - - .. - .. - . . 
Pupil Selection for Programs 15 17 6 38 
Haterials Used in the Program~ 17 12 9 38 
Subjects Included in the 

Programs 3 10 22 35 
Cooperation and Reciprocal 

tvork for :Merchants 4 18 13 35 
Supervision and Control of 

Students 3 10 19 32 
Planning for Future Needs 8 13 11 32 
Preparatory CUrriculum for 

the Cooperative Progr~.rn B 12 12 32 
-

: . ~ : ; ; ; -: : . : : : ~ : : ; ~ ; : -= : : : ; : : ; : : ; : : ; : : : : ~ ; : : : : : ~ - . . . . . . 

Washington. The items in t hese tables 1•Tere for the most 

part in need of little improvement . 

\1/hen teachers are able to look at their programs 

objectively, recognize aspects which need improvement, and 

suggest plans for their improvement, the programs vlill 

become more valu~ble as time passes . From the analysis of 

t he data the teacher-coordinators who responded appeared 

to be people "''ho ,.,ere desirous of conducting vrell-equi pped, 

efficient cooperative-training programs in retail sel ling . 



CHAPTER V 

Stnvfi'JIARY OF FINDINGS AND CONCLUSIONS 

The purpose of this study 1.vas to determine the current 

practices, trends , and problems found in the cooperative­

training programs in retail selling in the public high 

schools of California , Oregon , and Washington . 

The data used in this study are based upon the 

responses to a questionnaire received from 43 teacher­

coordinators of distributive education in California , Oregon , 

and \>J'ashington. The questionnaire \-las sent to 52 teacher­

coordinators . Thus , a return of 82 per cent was received . 

Summary and Conclusions 

1 ._, Of the 43 programs studied , 60 per cent of the 

enrollment was composed of girls and 4o per cent 

of the enrollment '\vas made up of boys . 

2., The mean number of students enrolled in the programs 

was 32. The median of the student enrollment was 

found to be 21.7. The size of the distributive 

education classes increased slightly according to 

the size of the coinmuni ties in ,,rhich they '\·rere 

located. 
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3. The size of classes ranged from 10 to 85 students, 

"torith one class having an enrollment of 150 

students . The average size of a class ranged 

from 16 to 20 students . 

4. Forty, or 93 per cent , of the programs extended 

the training over a one-year p:eriod. Three , or 

seven per cent , of the schools extended the 

training over a two-year period. 

5. Forty-two of tbe schools used the nonalternating 

form of the program. Under this form , the 

students attended school in the morning and 

worked in the retail stores i n the afternoon. 

None of the schools surveyed used the al ternating 

plan. Under the plan the students a~ternated 

between i:mrk and school for a period of time . 

One teacher-coordinator did not respond to this 

question. 

6 . . The number of hours which students spent in the 

classroom varied from five t o 20 hours . Tvrenty­

tt..ro, or 50 per cent , of the schools reported that 

their students spent from five to ten hours in 

school . The average number of hours students 

spent in the classroom was ten . 

67 



7. Teacher-coordinators indicated that hours spent 

at work by the student ranged from 15 to 40 hours. 

The largest number of teacher-coordinators , (18) , 

reported that students worked 27 hours per vreek. 

All teacher-coordinators indicated that fifteen 

hours a 'tveek must be spent at v!Ork in order to 

obtain school credit . 

8 . The hours at -vrork and at school ranged from 20 

to 56 hours per week . In 23 , or 53 p-.er cent , of 

the programs the students spent bet-vreen 37 and 47 

hours per vmek . The average time which students 

spent at -vrork and in school 't·ras 43 hours. The 

teacher-coordinators commented tha t too short a 

work week fails to provide the benefits that 

accrue from real work experience . 

9. The high standards of selection set by the school 

was the most important reason for limiting the 

enrollment in the cooperative- training programs . 

Other reasons , according to frequency of mention , 

were the limited school facilities , the number of 

work positions available , the high standards of 

selection set by the cooperating merchants , 

coordination difficulties, and state regulations . 



10 .. The most important . factors '\vhi ch determined the 

eligibility of students for participation in the 

programs were the personality of the student , the 

appearance of the student , the pupil's request , 

attendance records , health records , chronological 

age , general school averages , and interest 

inventories . 

11 . In 24, or 55 .per cent , of the programs the 

coordinator \las responsible for admitting students 

into the program. Other individuals who were 

responsible for admitting students into the 

program -vrere the coordinator and guidance director ,; 

the guidance director , the principal and coordinat or, 

a committee of merchants and the coordinator, and 

a committee of teachers and the coordinator . 

12. Thirty-£our coordinators indicated that full 

cooperation from the store vras considered in 

selecting a cooperating store and 27 coordinators 

indicated that the probability of steady 

employment throughout the year "VJaS of importance 

in selecting a cooperating store . Other significant 

bases used for selecting cooperating stores included 

the '\vorking conditions in the store , the prospect 

for permanent e11ployraent in the store after 

training , the ethics of the store and the methods 

and systems of the store . 

f"'.O ... ... .... ~ 



1}. The subjects most frequently mentioned by 

teacher-coordinators as included in the curriculum 

of the -cooperative-training programs in retail 

selling _vmre sal esmanship and retail selling , 

business and store arit~~etic , advertising and 

display , store organization and practices , 

personal development , commodity studies , oral 

expression , textiles , color-line-design , business 

ethics , nontextiles , economics of retailing , 

fashion, and hygiene . 

14. 1\;renty--seven of the 43 schools included in the 

study did not have a preparatory cur~iculum. Of 

the 12 schools ,.;hich had a preparatory curriculum, 

business arithmetic , retail bookkeeping , type­

wTiting , elementary business training , general 

salesmanship , and elementary retailing 1-rere the 

subjects most frequently taught . Of the schools 

'.rhich did not have a preparatory curricultun, 16 

expressed a desire for one '"hile 11 indicated that 

their present program 1.vas sufficient . The 

difficulty of scheduling such a curriculum into 

a no1·T rather heavy program of studies 1.-ras given 

as a reason against the adoption of a prep-aratory 

curriculum. 
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15. The most '\videly used methods of presenting the 

subject matter of the programs included class 

discussions of the problems encountered by 

students in their vrork activities, class discussions 

based on text assignments, demonstrations and 

lectures by the teacher, demonstration sales by 

the pupil, and discussion of students' work 

experience. Other methods of presenting subject 

matter which coordinators listed vJere assignment 

of notebook projects, field trips to factories 

and businesses, merchandise manuals built by the 

students, and talks by businessmen and personnel 

directors. 

16.. Thirty-one teacher-coordinators made use of trade 

periodicals in their programs. Thirty coordinators 

used merchandise manuals; 28 coordinators used 

manufacturers,. bulletins and literature; and 27 

used reference bulletins· and books. Other materials 

used in the coop·era ti ve-training programs 'v-ere 

fashion magazines, the syllabus or outline, 

textbooks, buyerst manu~ls, and gover~~ent bulletins. 



17. A variety of textbooks '\>Tere used in the programs. 

The textbooks mentioned most frequently by the 

teacher-coordinators \vere STORE SALESHANSHIP by 

Robinson, Brisco and Griffith which i.·ras found in 

17 programs; RETAIL HERCHANDISING by Wingate and 

ROliSe , found in ll.r programs; and RETAIL PRINCIPLES 

AND PRACTICES by Richert, used by ll.r teacher-

coordinators. Many coordinators indicated that 

they could not begin to list all of their textbooks 

and related material . 

18. Sixteen, or 37 per cent, o.f the coordinators 

stated that they did not have ~~ actual demon­

stration laboratory. Of the 27 schools which had 

demonstration laboratories, 25 contained counters 

and display materials ; 22 had wrapping m~.terials; 

and 15 had cash registers. Other iteJ:J. s included 

in the demonstration laboratories ' 'rere adding 

machines , sho1.v windows , typewriters , sign printing 

machines , and recording machines. 



19., The factor \vhich influenced the selection of the 

teaching materials in 39 of the prograTTis vtas the 

needs and interests of the pupils . Teacher 

investigation of ne'tv store methods "t-ras indicated 

as a factor in 30 schools . Ti.1enty-nine coordinators 

felt that a periodic survey and analysis of 

local conditions influenced the selection of 

teaching materials . Other factors '~lich influenced 

the selection of the teaching materials '\omre the 

specific requirements of the cooperating store , 

the requirements of the state departments of 

education , the content of other progr~1s in 

other schools , and the specific requi rements of 

the school . 

20. As a means to evaluate the student ' s store 

worl{ , conferences of teacher and empl oyer \vere 

used by 35 coordinators . Observation of the 

student on the job by the teacher-coordinator 

"!,·Tas a means used for student evaluation in 34 

of the programs . Other methods used included 

teacher-student conferences , rating sheets used by 

the employer and the teacher , objective 

examination of sales records , counter check and 

other selling activit i es , and observation of 

students by other full- -time fellow \'lOrkers . 



21. Outstanding deficiencies fotmd in the students 

enrolled in- the prograrns included poor commarJ.d 

of basic arithmetic -vrhich '\>tas indicated by 28 

teacher-coordinators;, poor command of English, 

indicated by 25 coordinators;: and inability 

to write legibly ·which 20 coordinators mentioned . 

Other student deficiencies 1-rere lack of proper 

personal traits or -vrork habits, inability 

to learn quickly , un1dllingness to accept 

responsibility, lack of initiative, lack of 

reasoning po-vrer , lack of interest in work, and 

lack of maturity. 

22. Among the deficiencies M~ich hindered the success 

of the programs , listed according to total 

responses , were limited store positions 

available, immaturity of students, limited work 

experience for students on the job, lack of 

adequate teaching materials , exploitation of 

the student by the merchant , limited selection 

of the proper type of student, unfavorable 

influence of other '\vorkers in the store on 

trainees, coordinating store '\>JOrk to school '\vork, 

lack of student interest in the programs, lack 

of store cooperatio~ and lack of time and 

personnel for adequate supervision. In many 

~\: ,;:.r 
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ca~es the coordinators indicated that these 

deficiencies hindered the success of their 

progrcun to either a moderate or a small 

extent . 

23 . The various phases of the cooperat ive-training 

programs 'ltrhich the teacher-coordinators indicated 

needed improvement, listed according to total 

responses , were the pupil selection for the 

program, the materials used in the program , 

subjects included in the program , cooperation 

and reciprocal vrork for merchants , supervision 

and control , pilanning for future needs , and the 

preparatory curriculum for the cooperative 

program. 

j""fl'::­•. v 



CHAPTER VI 

RECONNENDATIONS FOR FURTHER STUDY 

Through an analysis o~ the data concerning the 

cooperative-training progr~ns in retail selling in the high 

schools of California , Oregon , and Washington , other areas 

worthy of research in distributive education were discovered. 

The follo,.;ing are a few recommendations for further 

study in the distributive-education field : 

1 . A follow-up study may be made of the graduates 

of the cooperative-training programs in retail 

selling in the high schools of California , 

Oregon, and Washington included in thi s study 

in order to determine the extent to ,.Jh:Lch the 

prograns are functioning as a means of 

developing selling efficiency. 

2. A study may be made to compare the cooperative-

training programs in other areas of the United 

States vith those ~ound in California, Oregon, 

and Washington . 

3. · study may be made o~ the cooperative-training 

programs in the junior colleges of Cali~ornia , 

Oregon , and Washi ngton . 



-. ) 
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4. A study may be made of the opportunities for boys 

in beginning retail positions in California, 

Oregon, and Washington . 

5. A study may be made of various areas of the 

United States in ord~r to determine the opinions 

of retail merchants as to the relative value 

of the programs and t heir suggestions for the 

i mprovement of the cooperative-training programs . 

6., A study may be made of the progress of the 

graduates of the cooperative-training prograrn.s 

i n comparison '\tr.i th students who -vrere not enrolled 

in the programs . 

7. vli thin a fe'" years a study ma-y be made of the 

cooperative-training prograt-ns in California, 

Oregon, and Washington which are included in 

this study in order to determine the growth of 

the programs in these states . 
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.APPENDIX A 

LETTER SENT TO 
UNITED STATES OFFICE OF EDUCATION 

December 6, 1950 

Nr. B. Frank Kyker 
Chief of the Business Education Service 
United States Office of Education 
Washington , D. C~ 

Dear Hr . Kyker 

Under the direction of Professor Lester I. Sluder 
of Boston University , I am undertaking . a survey of 
distributive education on the cooperative plan in 
the high schools of the California Oregon, and 
vlashington. In 1949 a similar study 1-1as made of the 
high schools of New England. Other studies are 
currently being conducted of other areas of the 
United States. The purpose of my stv.dy vrill be to 
compare the cooperative-training programs in Nevr 
England and other parts of the United States '\vi th 
those of the Pacific States. 

Therefore, vrould you be so kind as to for,vard me 
the names of the persons in charge of distributive 
education in the states of California, Oregon, and 
vlashington , so that I am vrr i te to these per sons to 
obtain the names of the various teacher-coordinators 
in these states. 

I v:ill greatly appreciate any assistance vrhich 
you can give me . I enclose a self-addressed envelope 
for your convenience in replying. 

Sincerely yours, 

O·tiss) Katherine Linskey 

lanl 

Enc. 1 



APPENDIX B 

LETTER SENT TO STATE SUPERVISORS OF 
DISTRIBUTIVE EDUCATION IN 

CALIFORNIA , OREGON , AND WASHINGTON 

December 11 , 1950 

1~ . K. Otto Logan 
State Supervisor of Distributive Education 
Olympia , fashington 

Dear 1,1r . Logan 

Under the direction of Professor Lester I . 
Sluder of Boston University, I am conducting a 
research study in the field of distributive educa­
tion . Your name has been given to me by 
Hr . B. Frank Kyker of the United States Office of 
E ucation clS one 1.vbo is a lea er in the distributive 
education field . 

Would you be so l;:ind as to forvrard me the names 
of the high schools in your state vlhich carry on a 
cooperative-training progran1 in retail selling , the 
cities in llhich the high schools are located , and 
the name of the teacher-coordinator in each of these 
schools . 

I kn0'1.·T that you are interested in seeing the 
distributive education program gro-v.r in your state 
and that you realize the important role research can 
play in its gro,.rth . Any aid you can give me vrill be 
deeply appreciated . A self-addressed return envelope 
is enclosed for your convenience in replying . 

Very truly yours 

(:Hiss} Katherine Linskey 

kml 

Enc . 1 



APPENDIX C 

LE.TTER OF TRANSl'UTTAL SENT TO 52 HIGH SCHOOLS 
IN CALIFORNIA , OREGON , AND \'lASHINGTON vliUCH CA..11RY ON 

THE COOPERJtTIVE-TRAINING PROGRAJ1 IN RETAIL SELLING 

~anuary 25, 1951 

Teacher-Coordinator 

• ~ # • • # • • • • • • • • • • • " 

Dear ____________ __ 

Under the direction o~ Professor Lester I. Sluder 
o~ Boston University , I . am conducting a survey of the 
cooperative-training programs in retail selling in 
Washington , Oregon, and Cali~ornia . Your name has 
been referred to me as a teacher-coordinator by 
Hr . L. Y~ Eaton , State Supervisor o~ Distributive 
Education. 

The purpose o~ this study is to determine the 
current practices and trends in the organization and 
oporation o~ the cooperative retail progrruns . Only 
th.rough the coordinators •· e~~orts can "'.ve hope to 
advance in improving our , classroom procedure ro1d 
coordinating teclmiques . 

The check list is constructed ~or easy checking 
and ,,rill require only a fe"t-r mi nutes of your time to 
complete . A return envelope is enclosed for your 
convenience in replying. Your assistance in this 
study -vrill be valuable and vTill be very much 
appreciated. 

Yours very truly 

(Niss) Katherine Linsl~ey 

kml 

Enc . 2 
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APPENDIX D 
CHECK LIST 

Survey of Coop~rative Training Programs in Retail Selling 

Name of School ____ ~--------~~~~--~·~· · ~··~------~------~--~----
City or town-----------~---------..-.· State-----·-·­

Name of Person Responding----------~-------------------------------

O,fficial Position.._. _______ ........ _ _. ___ --=----------- ·-· ·~"'- ··-

Plea·se check IJ_~pulatioh of city or town in which your s ch ~D o l is 
located: 

( ) 
( ) 
( ) 

5,000 or under 
5, oo1 to zo,ooo 

20 , 001 to 50, 000 

( 
·( 
( 

50 , 001 to 100 , 000 
500,001 to 250,000 
Over 250,000 

ORGAHI ZATIONAL ASPECTS OF PROGRAM 

A. When was your cooperative retail-selling proEram started? 

Date ________________ l9 ____ _ 

B. \fuat is your enrol lment in your r etail selline pr oeram this 
year? 

Girls Total Enrollm8nt --
c. Please check the leneth of your retail s elline ~roeram 

(exclusive of preparatory curriculum). 
( ) 1~ One - year program · 
( ) 2. Two-ye a r program 
( ) 3. One -semester proeram 

D, Please check any chanr;e which you have made in the lenE:th of 
the proEram since its start . 

E. 

F, 

G • 

( ) 1 . Change d from one-year t o two-year program 
( ) 2.. Ghanp-ed f r om two- ' rear to one -year program 
( } 3 . No c~ance made • 
( ) 4 . Other varia tion 

If the leneth of your rro=ram was changed , ~leas e s tate the 
mos t im~ortant reason for the chanee . ________________________ __ 

Ple~ se check the fo~m of your proeram~ 
( ) . 1 _ Al t ernat ing 
( ) 2 ~ Nona lternating 
( ) 3 . Other variation (pleas e name)---~--------

Please check any chan::e which has been made in t .he form of your 
· n ro ~ram since its s tart. 
1 )- lj Ch anged f rom nonalternating to alternating 
( ) 2 . Changed from alternatine to nonalternating 
( ) 3 ; ro change made 
( ) 4; Other variation 

----------------------------------------
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H. If t he f o r m· Of your pro c~ r<::.m : , · •rs cbewr,e d, ph;a~e .state the 
mos t iwport ~ nt reeson for tte chrn~e 

-~· .,. ' ...... .,. ·,' ... ~ . '' . . . 
Oo•w'• " - · - ... · • -..Oo • • .' l -- ..... ..... _ - ., ... o •• ..... l,~t .' ~ .. , • '" ' I • ' "f• 10 • ,_ '" • 

'" • • •.! '.· 

I . I.f..t.h.~ . n .JnS!: l tern§.!JDg __ 2J.?!Lt?_Y~.e9,., y~ea se j I'Cli_c ..-: te. the hour s 
of school c.mc:J u ork unde r yr;ur pro";ra;:1 . · · · · -~-- ;·~ · ~k 

Ex . 

J. 

K. 

L. 

. .. .. 
Da v ___,_ 
Lon . 
1 Ion . 
'rues;. 
',;'ed ~ 
rrllu_rs . 
Fri. 
SE:t • . 

If the a 1 t e rn a tin'g pl an is 
work • 1 perl oc, . 
( ) 1 . Une r.1onth 
( ) 2 . T\ .. rO vJeelcs 
I ) 3 . One week I 

( ) 4 . Jne clay 
. ( Othe r va riation 

used , 

· ~ ·fo rk Begi ns 
1 : OOF . !\I. 
~~-

i ndicD.te t b.e le~.a:th of t>e 

I ) 5 . - ·------ ---'"'--

Do y ;:m l L li t the erTollm.en t in zou.;r p ro .,~ r .Jii17. ·. 
( ) Yes ( ) ro 

. . . ' ; ~ . ' ..•. 

If the enro l lment i s limited , pl ease check the rersons f or thi s ., 
practlce. 
( ) l . 
( ) 
( ) 
( ) 
( . ) 
I I 
\ ) 

? 
1·..- • 

') 
_) . 
4 . 
5 . 
6 . 

~i~h standards of sele ction set by t~c s chool: 
H i~h s t : ndartis set by the c ooperatin~ cer~~~nt s 
Liu it ed schJo l f~ cil itie s 
I':.n:1bc r of 1;,! Jr L ':::'C)S2 tL)n~; Clvai l able 
n.J. C:·l''Q

1 l" ·-:· t; -or-, 'i-i f'f' J" (''1.] ·t l'.es \J U,._ 11 , ·- · .. 1... -~----- - ~L .. - ~ 

SI)G Cify _ _ _ 

r'I . r lec:..3e check tl ·e fc:•ct:)rE; i .. ·!h:Lch d etennine t h e el:Lr;ib ility of 
stv u c-mts 
( ) l . 
( ) . 2 . 
( ) 

,, (- . j 

( ) 
( ) 
( ) 

') 
~) . 
i/ . . 
5 . 
6 . 
7. 

( l () • .,( . .. . :( . 9~ : 

( ) 1 0 . 
( ) ll. 

~ ·· · . . 

who wi sh to en r~ll in ; our p r o1 r cm. 
J:, tt c ~ lcLn cc rer: Jr d::.; 
Eec:·.l t h r e c o:cds 
Ch r onol o";iC0l a~e 

' 'Si'z·e ~1 f · st u'den t 
G0neral schola ti c avera~es 
Int ell i ": enc c au oti crit (' state mininum) 
St1 C: ent is a·:·pea rcrce 
l E:rs:ma l ity of student 

' tu.r i1 -'s· r;eqvcst · 
IPtcrc.st invent ) ri e s, such a s I~uder or 
~Jt Ler factors ( ~l ease spec i fy 

• ... ' .oj; • • ~ · . .. .. . • · 

Strong 

I 



.. 

.. 
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N.· Please indicate who is res~onsible for admittin.e: students into 
_the co operative training pr oeram 
( ) i. The coo rdinator 
( ) 2. The coo rdinator and the auidance directo r 
( ) 3. A comr01 i tt ee of te ac he r s and the coo r dinato r 
( ) 4. The guidance director ( ) 5. Other (please name) _____________________________ _ 

o. Please check all the bases used in selectine a cooperatin~ 
store. 

Methods and systems of the s tore ( ) 1. 
( ) . 2. Prospects for permanent employment in the store after 

training 
Full coo peration from the store 
Proximity of store 
Prestiee of store 
Sixe of store 
Store e thics 
Pe rsonnel employed 
Remuneration to workers 
Wo rkine conditions in the s tore 

( 
( 
( 
( 
( 
( 
( 
( 
( 
( 

) 3. 
) 4. 
) 5. 
) 6. 
) 7. 
) 8 . 
) 9 . 
) 10. 
) 11 • . 
) 12. 

Probability of steady emplo:rment throuehout the year 
Probability of employment of cooperative students 
durin~ deoressions and slack seasons 
Pl ea s~ in~icate other factors conside red -----

CONTENT OF PROGRAJVI 

A. Please check the subjects included in your coope r a tive-retail­
selline ~rogram . 
( ) l. Sal esmanship and retail selling 
( ) 2. Ora l expressi on 
( ) 3. Commod ity studi e s 
( ) 4. Colo r - Line-Desi~n 
( ) 5. Advert i sin~ and disolav 
( ) 6 . Fash i on - · ~ 
( ) 7 . Textil ~ s 
( ) 8 . Nontext il es (leathe r , fur, etc .) 
( ) 9. Business and sto r e arithme tic 
( ) 10 . Economics of r e tailing 
( ) 11. St ore or.:_,aniza tion and practices 
( ) 12. Bus i ness ethics 
( ) 13. Personal development 
( ) l h . Job prob l ems 
( ) 15 . T:·pewritin.e: 
( ) 16 . Hy~:iene 
( ) 17 . Physical training 
( ) 18 . Othe r s (Please li st)----------------~---------------

-------------- .- ·--··-------------



c. 

r 
L . 

') 
..) . 
4 . 
5 . 
6 . 
7. 
e. 
0 
/ . 

10 . 
11 . 
12 . 
13 . 
lh . 
15 . 

- 4-

L1. • si nE::: 2 s · ~:;_·· :] t b :·:l E: tic 
>,EtaLL E ) 'JiJ.-: e e~!:.Lr. g 
Ll emcr t o r y Lusin c ss lrai a iL~ 
I'. l e ;er: tETI f:. e ta i l in g 
Lcon or cics 
Lconor,ic ,; c: o ::;;ra)hy 
Co ... . ;10 cUty :Jtud ir-':! s 
F ersona l Dcl.· el'J ~)l!l en t 
Art - ~ o lor 

Tcxt ~ ]_ E".: s 

~ . c on:;, j_ c s ;i het i~ il in~ 

U "-. }·. r~ 1" ·: ' ( ·'"' 'j ' r "' ,., 1 l. Q t ) L .. ... '~· -· ) . - - L ._, ._. J.... ,._. ___ .. ____ _ ----------·------·-------·-- ·-- -

~----------

If ·r )Ur Get Y:; l ..elvE- s n ot r; t r. r esent h a ve a l"repar<. t .'Jt·:r cur~--icn -· 
lwn for y 1ur Dr Y';r Enn ~ · d. .~· -~ ; ~u_ be' i eve ::me ,· L 1u lc 1

. be st nrt e c:,· 
· ( ) ' I e s ( . ) i ~ o • 

i) l 8 as e r e.E l: i n orde r of t h e i r most f -r e c101 ent 1}2E , (l , 2 , : , h . 1~ . ct~ 
the me t h :)(::s :rou us e ~-n pr c s. e~1tin n~ the ·s u1!j e ct ma tt 8 r . 
( ) 1 . De,-,1::mstr~' t i ) r: s a les by t hs ~"ur il 
( ) 2 . Demonst r Dt::.·ms . c nd l e ctur 8 s b 7 u .c te.: cl-o r 
( ) 3 . ~ las s disc t ssi ') l!S of t he ·:) T:)bl c: l· S e ncmn t:/ ercd by the 

stud <~nts in t hei r \\' ')rk a ct".vit:!. e s 
4 . 
5 . 
6 . 
7 . 
( 
•' . 

10 . 

~ ~r· rc 1 - ·· r· cl · i cc .... ·anu r: lc; b1.1i lt .hv t ·1 1c~ c.t1• .. ,;,r, ts !;._; '- 1.. .~ -· Q -l L( _ . C.. t._.; ~ _ U.; . ... _ ~ . . · \. .. _ . , ~ 

Cl u. 2 .s c. L:-;·::: ,~ ~: s j_ )n basec~ ,')n text <:~ s s i ~ n;-ncnt; 

. ~s si(':r: : .ic .·:t of D')t e b )o k :prJj e cts 
;_:·j_s'::: ttf'c·, i. ·') n Jf r" tude .'~ ts 1 wn·k e xr.~ c ri·':: r:ce . 
"'~. l ':· c• •.···· 'T' '. ' ·, c: ·i :-l e· "' C';'.~ ·."' 11 r "' d "'8 I' c; , ..... ,.l )-· "' l rl-i I' ' c .. •c +· )' r c:; l. ._ ~ . ._ _) .. ,' ·-: . .... J __ ,.:_) , :JL -~ · . {, J. l ) • .._....; _ .t \ .:; _._ . -- o.J V o.._; 

. Fi eld ::. r i •'S t o · -~· , c t~E'ic s , b us i n e:~ses · n d. s t ores 
1 1·2 t:::>l. j_ri~=. i. ·~':~. t ~:~ .;i~-~- e r :·~ . e t i ·: Jci s l lse d.~---------. ·----

. ' 
' • ' 

F . i l c.~1 s c i :)ci:i'c ::t.e \Jf::j_c 1 )f tl'c f :)]_ l')vrLx; , , l: : t e r :i..~ls a :-' e ·used in 
-r/ J11l '"' 
( 
( 

.. , r::J ·T c_;,·r; . 

J. . ··<rJ.l ::oLu s Jr :Jutline 
2 . rf c ~Xt b J () l ~ S, lJl ec: S (~ n.t lrl C 

r.•., r c·f I ll. nrr l ' v 0 ~-- 1 . " . .:J _ _ 

For _';c verti :.:: i.r:~ t nd l.Jisplav_. _____ _ 

~or 00~~odity St~dy 

--'---------
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G. 

H. 

A. 

.... 

( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 

If 
( 
( 
( 
( 

) 3 • 
) . 4 . 
) 5 • 
) 6 . 
) 7 . 
) 8 . 
) 9 . 
) 10 . 
) 11 . 
) 12 . 
) 13 . 

•t: - .. ;;; -
Governmen t bulletins 
Buye rs ' manuals 
Manufacture rs' bulletin~ and literature 
School store 
Dummy s t o r e . 
Ke rchandise manua ls 
Trad e }J)Rriodlc als · 
Fash i on ma,£':aZ ine's 
Voice recordin ~ machine 
Refe renc e.books 
Others 

----~------------------------------------------
"OU ha ve a demons tration laboratory , check iterris it conta ins 
) 1 . Cash re~ister 
) 2 ~ Counters and display ·material · 
) 3 . ~·:ra!J. ' inz materials · 
) 4 . Me chanical devices (please name ) 

----------------------
Chec k the factors which influen ce the selection of teaching 

in your pror;ram materials 
( ) 1,, 
( ) 2 . 
( ) 3 . 

( ) - 4. 
( ) 5 -
( ) 6 . 
( ) 7. 
( ) 8 . 

Che.ck the 
( ) 1 . 
( ) 2 . 
( ) ':l 

,/ . 
( . ) 4 . 
( ) 5 . 
( ) 6 . 

( ) 7 ... 

Spec ific r equirements of the co operatinc stores · 
Specif ic requirements of the s chool 
St anda rds and requirements of the Federal or ,State 
Deoa rtments of Educa tion · 
Te~c he r invest i ~ation of new store methods 
~eriodic survey~and analysis of local conditions 
Content of other proerams in othe r schools 
Pupil needs and inte r e sts 
Pleas e indic a t e any other factors __________________ ___ 

SVALUATION 

mean~ you use to evaluate the pupil ' s store work ' 
Obse rvation of th e ~upil on the job by the te ach~ r 
Ratin~ shee t u sed by t eache r . 
natins shee t us~d by employe r 
Confe r en ce s of t eache r and employer 
Teacher- s tude nt confe r enc es 
Ob j ective examination of sales r e cords , count er check , 
and othe r se l l ine a ct i vities 
Please name othe r means used 

--------------------------



.1 

B. Ch;.: ck 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 

r.ny 
l . 
2 . 
3. 
4. 
s. 
6. 
7 . 
8 ._ 

outstc:>ndin3 dcficiur.c i cs found in your stl,d cnts . 
Slov; l earners 
Poor co~TJ.ccnd of Enrl i[;h 
L:lck of co:::'Jnc.nd of Baric Ar:i.thmct:l.c 
Inability to ;n'~ k l ~cibJy 
Lack of proper persona l t r aits or work ha bits 
Umvillincness to acc c~pt r c sponsibili ty 
Lack of initiative 
Others ( name thun) ----------------

C. In ;rour p r ogram please indicate the extent t o lihich the following 
dcfici cnci 8s hinder the: sl~ ccess of the program . 

Extent of Hindrance · 

l . Imma t urity of pupil s 
2 . Lack of adeql:at c t eaching mat erials 
J . Exploitation of student by rr.crchant 
h. CoordinatinG store Y.ror k to school work 
5. Li n H ed cxp:: r L:ncc for pl·,pi ls on the job : 
6 . Lack of time and p er s onnel for adequat e 

. supervision 
7 . Limi t ed store nos i tions a v2.ile> b.J o . ' 

8 . Lack of student i ntc.rc.s t i n p r or:r vm ! 

9 . · Unfavorabl (; infl u,..:nc ;..: o.f · other r:ork crs 
in store on student t r ainee 

I 

i 

10 . La ck of store coo~cration 
I 

I 

ll ~ Lir:i t c:d ::.,cl '.;Ction. of th ..: prope r typ .:.: cif ; 

I 

:pv.pil 

i} EEDS OF THE p;tQGlUC~ 

GrGa t Hoderato Littl e 
I 

. . . 

I I 

I ..,. 
-t 
! - -.· 
I 

i 
I 

·1 
I 

l 

A . Pleas .::.: in~icatc. t h; e xtent of nc~d for i1:1proving various phases of y our 
coopcr .:-:c ti vc- r etail- s clling progran . 

l. 
2 . 
J . 
4. 
r' 
:;> . 

6. 
7. 

8 . 

!via t crials us ed in prop ram 
Subjects included in program 
PPpil s el ection for pr ogram 
Cooper a tion and r e ciprocal vro r k 
mcrcha.nts 
Super vis i on and control 
Planninr· for fl' t ur c needs 
Preparatory curriculul"l . f or tho 
Cooperative Prog ram 
Others 

... 

'E:xkri't of ·Need 

1 Groa t tlodcratc Li t tle 
i 
i 
I f or 

! I I 
I I 

I I I 

j 
! ____j 

l 
I ! 

Yc'.lr early r etu r n of this i nql'i:tJr vrill bo a ppr eciated 

1V'ov.ld you like a sun:l"l8.17 of the findings? 
( ) Y._ s ( ) No 

.... .., 



APPENDIX E 

FOLLOW-UP LETTER 

March 3, 1951 

Teacher-·Coordina tor 

Dear ______________ _ 

I am happy to report that three-fourths of all 
those vrho carry on the cooperative-training program in 
your state have responded to the check list enclosed in 
my letter of January 25· 1951. I lrn.Oit7 that you would 
like to have your schooi included in the study so that 
your state may be given complete information about its 
programs. 

I should be most grateful to you if you '"ould 
complete the enclosed check list and return it to me at 
your earliest convenience . This 1-rill enable me to 
complete some interesting and valuable data and make 
the findings available to those -vrho have expressed a 
desire for them. · 

All information vrill be kept confidential and the 
data will be reported in summary form only. 

km1 

Enc. 2 

Very truly yours 

(Hiss) Katherine Linskey 

. ' 



APPENDIX F 

HIGH SCHOOLS IN CALIFORNIA , OREGON, AND WASHI NGTON 
vnU CH CARRY ON THE 

COOPERt\TIVE-TRAINING PROGHAHS IN RETAIL SELLING 
AND WHICH W~RE INCLUDED IN THE STUDY 

HIGH SCHOOL 

California 

Bakersfield High School 
~~pbell Union High School 
East Bakersfield High School 
Modesto High School 
Richmond Union High School 
San Bernardino Itlgh School 
San Diego Vocational School 
Balboa High School 
George \iashington High School 
Ivtlssion High School 
Tulare Union High School 

Corvallis High School 
Coquille High School 
Eugene Vocational School 
Gresham Unj.on High School 
Central ttlgh School 
Klamath Union High School 
Grant High School 
Franklin High School 
Salem Senior High School 
Springfield High School 

Oregon 

LOCATION 

Bakersfield 
Campbell 
East Bakersfield 
}:!odesto 
Richmond 
San Bernardino 
San Diego 
San Franeisco 
San Francisco 
San Francisco 
Tulare 

Corvallis 
Coquille 
Eugene 
Gresham 
Independence 
IG.amath Falls 
Portland 
Portland 
Salem 
Springfield 



HIGH SCHOOL . 

Weatherwax High School 
Bellinghrun High School 
OVerlake High School 
Bremerton High School 
Clarkston High School 
Everett High School 

Washington 

Lake Washington High School 
R. A. Long High School 
Mount Vernon High School 
Olympia High School 
Pasco High School 
Port Angeles High School 
Renton High School 
Edison TecP~ical School 
Highline Senior B~igh School 
West Seattle Iligh School 
John Rogers High School 
Le,,.,is and Clark High School 
North Central High School 
Lincoln Figh School 
Stadium High School 
Vancouver High School 

LOCATION 

Aberdeen 
Bellingham 
Bellevue 
Bremerton 
Clarkston 
Everett 
Kirkland 
Longview 
Mount Vernon 
Olympia 
Pasco 
Port Angeles 
Renton 
Seattle 
Seattle 
Seattle 
Spokane 
Spokane 
Spokane 
Tacoma 
Tacoma 
Vancouver 



APPENDIX G 

HIGH SCEOOLS IN CALIFORNIA , OREGON , AND WASHI NGTON 
WHICH CARRY ON THE 

COOPERATIVE-TRAINING PROGRANS IN RETAIL SELLING 

.BIQII. SCHOOL 

California 

Bakersfield High School 
Campbell Union High School 
East Bakersfield High School 
Modesto High School 
Richmond Union High School 
San Bernardino Figh School 
San Diego Vocational School 
Balboa High School 
George Washington High School 
}fission High School 
Tulare Union Figh School 

Coquille High .School 
Corvallis High School 
Eugene High School 
EUgene Vocational School 
Gresh~~ Union High School 
Central High School 
Klamath Union· High School 
Franklin High School 

Oregon 

Girls Polytechnic High School 
Grant High School 
Lincoln High School 
Salem Senior High School 
Springfield High School 

LOCATION 

Bakersfield 
Canrobell 
East Bakersfield 
Modesto 
Richmond 
San Bernardino 
San Diego 
San Francisco 
San Francisco 
San Francisco 
Tulare 

Coquille 
Corvallis 
Eugene 
Eugene 
Gresham 
Independence 
IQamath Falls 
Portland 
Portland 
Portland 
Portland 
Salem 
Springfield 



HIGH SCHOOL 

vlea ther1.vax High School 
Bellingham High School 
Overlake High School 
Bremerton High School 
Centralia High School 
Clarkston High School 
Everett High School 

Washington 

Lake Washington High School 
R. A. Long F~gh School 
Mount Vernon tlgh School 
Olympia High School 
Pasco High School 
Port Angeles High School 
Puyallup I-tlgh School 
Renton High School 
Richland High School 
Edison Technical School 
Highline Senior High School 
West Seattle High School 
John Rogers High School 
Levris and Clark High School 
North Central rligh School 
Lincoln High School 
Stadium High School 
Tacoma Vocational School 
Vancouver High School 
Walla Walla High School 
Yakima Figh School 

LOCATIO:fi 

Aberdeen 
Bellingham 
Bellevue 
Bremerton 
Centralia 
Clarkston 
Everett 
Kirkland 
Longviev.r 
Hount Vernon 
Olyr..11pia 
Pasco 
Port Angeles 
Puyallup 
Renton 
Richland 
Seattle 
Seattle 
Seattle 
Sp:okane 
Spokane 
Spokane 
Tacoma 
Tacoma 
Tacoma 
Vancouver 
Walla Walla 
Yakima 


