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CHAPTER I
INTRODUCTION

To make the social studies seem real and alive to elementary
school children has become one of the instructor's greatest problems.
In past years, the text book served as the only medium, but as the
problems of educators have been attacked, many instructional
resources have come to the fore helping to make instruction more

profiteble and much more pleasant,

Michaelis classifies instructional resources into the following

types:

Community resources-~field trips, resource vieitors, persons
to interview, field studies, service projectes and surveys.

Audio=visual materiels--models, specimens, objects, pictures,
filmstrips, slides, motion-pictures, recordings, radio,
maps, gloves, charts, graphs, and diagrams,

Construction, dramatic representation, and creative expression
through art, music, and literature.

Réading materials-——textbooks, references, encyclopedias,
magazines, pamphlets and nawspapers.lf

It is important to realize however, that these instructional
resources should only be used as means toward ends and not as ends

in themselves, Instructional materials should be used by the teacher

I/ John U, Michaelis, Social Studies for Children in a Democracy.
New York: Prentice-Hall, Inc., 1950, p. 201.
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as the need arises and in view of the objectives she has outlined
for the instruction, Indifferent use of instructional resources
will accomplish little,

Instructional resources may be used in meny places in a unit
of study. They may be used in the introduction of the unit to
raise questions, or in the summary where they permit the application
of knowledge. They can be used throughout instruction as the need
arises,

In view of the place that instructional resources are occupying
in modern education, this problem was undertaken.

Statement of the Problem, It was the purpose of this study

(1) to construct a check list suitable for obtaining teachers'
resctions as to the use and availability of instructiomal resources
in the field of elementary social studies instruction (2) to
distribute this check list to all teachers of grades one through
8ix in the public schools of Meriden, Commecticut in order tb obtain
their frank opinions as to the suitability and availability of
social studies instructional resources in thet school system,
Possible Implications of the Study. The information to be
obtained in this study should prove of great value to the
administrative and supervisory personnel of Meriden, Comnecticut, in
determining the teachers' felt needs in the area of social studies
instructional materiasls. This check list alsc might prove of interest
to other public school systems desiring to do a similiar survey.

Importance of the Study, Because the social studies have

proved to be not highly preferred by the children in our elementary



schools, we are seriously challenged to widespread adoption of
proven techniques and practices which will revitalize the teaching
program and claim pupil acceptance of the social studies,

In a recent study involving subject preference of fifth grade
children in sixty-five New England towns and cities, social studies
was found lacking in pupil popularitv.g/ This study led to an
inquiry regarding the kinds of techniques and practices used in
teaching social studies in high-rated and low-rated classrooms,
High-rated classrooms were those in which teacher and pupil expressed
preferences for social studies while low=rated classrooms were those
in which teacher preferred social studies but pupils did not rate
social studies as first, second, or third subject preference choice,
Techniques and practices surveyed included the use of instructional
resources, It was found that a far greater number of high-rated
classrooms employed the various techniques and practices than did the
low-rated claasroomsos/ This study is by no means conclusive
but it doees indicate that practices and procedures did have an
effect on the ratings made by the pupila.&/

2/ W. Linwood Chase, "Characteristic Differences Between High~
Rated and Low-Rated Social Studies Classrooms," National Elementary
Principal, 2432 (October, 1949). pp. 17-20

-4 Williem A, Wolffer, "Techniques and Practices Used in Twenty
Social Studies Classrooms." Unpublished Master's Thesis. Boston, Masa,
Boston University, 1948,

4/ W. Linwood Chase, op. cit., p. 20.



Just as methods and practices in education have changed so
too have instructional materials. J. Wayne Wrightstone and Doak
S, Campbell poing out:

The source of materials needed for the development of the
competent democratic citizen has changed considerably in the

last century. A hundred years ago, children in the United

States got from their life in the home and in the community

quite apart from their school, much of their understanding

of social problems, their attitudes toward social issues,

and their ability to participate intelligently in social aétiondi/

To be sure, times have changed., With time the family has
faded as a learning center and the commnity involved in mechanical
complexities has also faded, The school as a learning center has
come to the fore.gy Wrightstone and Campbell point out the problem
that the school facess

esssositems which are essential in the development of socially
intelligent persons and which the community no longer
furnished mist now be provided by the school.

Teachers have long been aware of the need for these
materials. Working alone, many teachers have accomplished
much. They have collected or created instructional
material. But because of the time and energy required even
the: most industrious have fallen short of their goal. The
moterial adequate for a sound basic social education program
will be forth-coming only when the entire school organizetion--
the administration, supply, and personnel--is aware of the
need, and when the entire steff cooperates in obtaining and
in creating such materials

The complexities of the social studies itself demands a wide
variety of materisls--such a variety that no one person can hope

to procure alone., Paul Wendt reaffirms this position:

27 J. Weyne Wrightstone and Doak S. Campbell, Soclal Studies
and the Amsricen Way of Life, Evanston, Ill.: Row-Peterson and Co.,
1942, p. 195,

é/ Ibid .y PP - 196-197 [ ]

1/ 1bid., p. 198



The social studies teem with worde representing such complex
concepts and demanding difficult understanding., The teaching
of the social studies demands that the full use of audio=-
visual materials and direct experience, as well as reading
and other methods, do as much as possible to provide students
with at least part of the background they need to understand
vital and difficult concepts.ﬁﬁr

Michaelis comments on materials of instruction as vital
components of learning in the social studies and further recommends
the use of a wide variety of experiences

Materials of instruction are vital components of learning
experience in the social studies. The social learning
resultant from the child's interaction with his enviromment
are limited to a large degree by the materials with which
he interacte. A dull, drab environment devoid of adequate
materials offers very limited experiences as compared with
one in which a variety of carefully selected instructional
resources are used

The use of a wide variety of instructional resources in the
social studies is motivating as well as profitable in a learning
sense. A wide variety of materials is needed to promote social
learning.

It is impossible to use a single type of material and

secure a meaningful solution to problems and needs that arise
in the social studies. For example in attempting to secure

a realistic understanding of the wey in which covered wagons
were constructed and used, one group engeged in reading,
looked at pictures, took a trip to the museum, examined
realia, and actually constructed some models. In order to
develop an appreciation of the difficulties of the pioneers
in moving westward, use was made of films, filmstrips, maps,
pictures, and reading meterials. Similiarly, other problems
and topics in the social stuféﬁs require the use of a variety
of materials and proceduras.l

Fred B, Painter, reaffirms this position when he statest

8/ Paul Wendt, Social Learning Through Audio-Visual Materials.
Eighteenth Yearbook of the National Council for the Sociael Studies,

Washington, D, C., 1947, p. 8.
John U. Michaelis, op., cit,, p. 201l.

10/ 1Ibid., p. 214, = .




If children are to understand their immediate environment
and the basic principles of the specialized economy in which
they live, rew foods, gardens, raw wool and cotton, leather,
wood, and tools for working materials of this sort become the
materials of instructione. Since it is impossible to bring
more than a meager sampling of such materials into the
olassroom it also is necessary to teke children to the
materials either actually or vicariously through motion
pictures, books, the radio, the phonograph, maps, Eietura
magazines, and other means of communicating ideaseil/

The use of a wide variety of instructional resources is not only
a stimulating and effective teaching aid for the childrem, but it also
has implications for the teacher. Edgar Dale points outs

The inoreased use of a richer variety of teaching materials will
make the work of the teacher more exeiting and more effectivecesss
It will make the activity more rewarding and worthy of prestige
and of financial supporte It will give a zest and excitement

to teaching 12

Ey Anna Clark Kennedy and Fred Be Painter, Materiasls for the
Social Studies Programe Twelfth Yearbook of the National Council for the
Social Studies, Weshington, De Ce, 1941, pe 103,

12/ Edgar Dale, Audio-Visual Methods in Teaching, New York: The
Dryden Press, Ince, 1946, De 528,




CHAPTER II

SURVEY OF LITERATURE

It has been reiterated by many writers that materials of
instruction like methods of instruction should be used to achieve
specific purposess "They must be selected and used so that maximum
learning is possible for children."l_3/ Effective choice of materials
rests on the maturity of the children, available time, availability of
the materials, and the wnit of work itself. Just as the teacher must
use care in the selection of materials to promote learning, so too the
children must be ready for the use of selected instructional materials
if maximun learning is to be achieved,

A key question is: "Have real=to=the-child needs and problems

arisen, or is the teacher trying to drag or push the materials

into the program?" In a program in which children are moving
iﬁ;? dzne :;:pe;:'!.an:: :o angzher ;.;: n::yise, the teacher is
ng the fine in readine

The proper selection of materials must be based upon careful
evaluation prior to utilization.

Sound guidelines for using instructional materials are imperative
if meaximun values are to be achieved. JXichaelis suggests the following
guiding principles which he feels applies to the use of all types of

instructional resources. His guidelines are based upon an analysis

E:SZ John U. Michaelis, Social Studies for Children :’:EE: Democracy,
New York: Prentice=Hall, Inc. 1950, pe. 203

14/ 1Ibide, ppe 206=207, vy



of suggestions made regarding the use of specific types of materials:

le Mlaterials are studied beforehand to determine values,
limitations, and procedures for utilization, and are not used
blindly and indiscriminatelye

2¢ laterials are viewed as an integral part of the curriculum,
not as separated from ite

3¢ Materials are used to develop specific understandings,
attitude changes, and knowledge, not for busy=-work or mere
entertainment.

4, Materials are used to develop concepts, attitudes, and insight
into human relationships, not just to impart facts or improve
skillse.

be Materials are used to supplement and enrich teaching, not as
ends in themselves or substitutes for teaching.

6e Materials are used to supplement and increase participation
by children, not to supplant or limit participation.

Te Materials are used in realistic settings as needs and purposes
arise in the sequence of experiences under ~ = way, and are not
injected or imposed as unitary, isolated activities or as gadgets
for idls playe

8e Materials are selected for a particular class or group in
order to achieve specific purposes and are not used with several
groups irrespective of needs

9 Materials are used in wvaried situations and for wvaried
purposes, not solely for a single purpose such as introducing or
reviewing a topice

10, Materials of all types are used, not just books, filmstrips,
and motion pictures,

1l¢ Materials made by teachers and children are used, not just
those prepared by commercial agenciess

12, Materials are evaluated systematically to improve
utilization and to eliminate wmsatisfactory ones; they are

used without appraisal of their contribution to learming

With this as a basis for sound utilization of instructional
resources, the writer will now consider the walue of the four basie
types of instructional resources referred to in Chapter I of this
papere Nemely (1) Utilizing the Community, (2) Audio=-Visual Aids,
(3) Gonstr-.untion, Dramatic Representation, and Creative Expression
through art and misic, and (4) Reading Materialse Appraisal of each

!E? John U, H‘l.oha.elis. _22. Oit.. PPe 218=219,



type will be on the basis of euthoritative thought end research in the
field of elementery social studiess

Utilizing the Communitye. A review of the litereture by

authorities in the social studies field reveals that the community is a
veluable instructional rescurce which some teachers neglecte The
objection that the community is too narrow a sphere and one that offers
little in the way of instructional materials is put aside by Walter
Anderson in the Fifteenth Yearbook of the National Council for the
Social Studies which is devoted to the discussion of provisions for
individuel differences in the social studies programe. He states:

Every community has a veriety of resources which are useful in
the social studiese These resources include people with telents,
vocations, skills, experiences, collections, films, end pictures,
who have something to show or demonstrate or tell about. Also
they include community institutions and agencies of government,
business, industry, religion, and public servicee Opportunities
to study conservation of wildlife, forests, soils, irrigstion,
end humen beings are also present. Furthermore, the geographic,
geological, and botanical resources are close at hand. Of
importance, also, ere the historical resources, illustrated by
historieal sites, and museums, old papers, documents, records,
end the like.1_67

Wesley end Adems reaffirm this and go further to point the
community as an "epitome of the worlds"

The community is en epitoms of the worlde It provides instsnces
of every fundamental process, past end presentesccecse

The resources of a community may be divided intos

l, physicial phenomena, such as hills, soil, roads, faotories,
mills, books, museum, end other meterial things and pleces which

16/ Walter A. Anderson, Providing for Individuel Differences in the
Eleme; % School Social Studies Program, Fifteenth Yearbook of the
Netional Council for the Social Studies, Washington, De. Ce, 1944, pe 374
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cen be visited; (2) social institutions such as families, parties,
courts, unions, teams, and clubs; and (3) such intangibles as
customs, ideas, beliefs, traditions, and attitudes. The pupils
can appreciate these three groups or i_a.?egorias in proportion

to their own maturity and experience.

The richness of the community in instructional resources is
pointed out by Michaelis:

Some of the richest instructional resources for the social studies
can be found in the local community. For example, field trips

can be taken to an airport, dairy farm, newspaper, or other places
being studieds Resource visitors can be invited to discuss topics,
give demonstrations, and share materialse. Local radio programs,
published materials, and audio=visual materials can be used as
various needs arise, Individuals can be interviewed in connection
with specific problems in the social studiess Children can
cooperate in local service projects and thus become participants in
community activitiese The child's own daily experiences in the
community are also a resource which can be ui to enrich
discussions and to promote sharing of ideas

A review of current research in the social studies points out the
greater utilization of community resources as well as the actual
participation in community affairse In their article "Historical Note
on the Development of the Social Studies, " Hugh B. Wood and Howard
Je Akers State:

There is a trend toward a greater use of community resources and

the development of community understandings, leading in_s

instances to direct participation in community ai’fairs.lfa

The relative postions occupied by the school and community along
with the place that the community should play in the school program

is pointed out by a May 1949 California Journal of Elementary Education.

dgar Bruce Wesley and Mary A. Adams, Teaching Social Studies in
Elementery Schools, Boston: D. C. Heath and Co., 1946, p. 2bl.

18/ John U. Michaelis, Ope Cite, pPe 222=223,

19/ Hugh Bs Wood and Howard J. Akers, "Historicel Note on the
Development of the Social Studies,™ The Social Studies, XLII=-
(February 1951) pe 6le




The school and the community are inseparablees The program of
instruetion derives vitality end purpose from the resources of the
community and in twrn lifts and enriches the level of life in the
community. Whatever system of orgenizetion is used, it must be
recognized that the community consists of individuels who live,
work, play, and learn togethere Those who attend the school
bear the imprint of the femily and community life which they have
experienceds There is no sharp curriculer boundary between the
school and the community since the school is education for
community lifee The community is the place where students live
today and in which they will be occupied tomorrow, Building
social sensitivity and concern for the welfare for all in the
community is a prime responsibility of the schools

The curriculum of the school should be based on community needs

and should uvtilize community resources to the fullest extent.

The community is a natural laboratory for vitalizing and extending
activities through excursions, work e iences, and school projects
which contribute to civie betterment

The place that the community ococupies in & child's life is an
importent one. Michaelis sayss
The community is the setting in which the child lives end leerns;
in it he develops the meanings and concepts essential to an
wnderstanding of group living; in it he experiences life in s
democracye The experiences he has in church, stores, theaters,
home, neighborhocd, and school become his background of meanings
for study, thought, end expressione Out of all of these experiences
in the community come the backgrounds for develcping an
understanding of humen relationships and processes of living;.J/
It is fairly apparent then that the community occupies an
important place in a child's life as well as an importent place in the
school curriculume It is & readily accessible instructional resource
full of ipner resourcese It is an instructional resource no teacher

can fail to utilize in the social education of her classe

The second type of inmstructional resource is Audio=Visgual Materialse

20 s MAdministrative Orgenization of the

Instructional Progrem," California Jowrnal of Elementary Education,
XVII (May 1949), ppe 231=232.

21/ Jobn U. Michaelis, ope cite, pe 221.



Audio=Visual Meterislse A definition of the term audio=visual

materials by Wesley and Adems will help to clarify the writer's
viewpoint on this areas

Interpreted broadly, the term audio-~visual materials includes 2ll
materials read, observed, or heards Even the pages of the text=
book and the remerks of the teacher can logically be includede
To clarify discussion, however, the phrase is limited to those
teaching eids which help pupils to learn by looking and

listening

Research verifies the value of audio=-visual teaching aidse
Williem Allen points out that aveilable research leads us to several
conclusions summarized below:

l. Research shows that audio-visuval materials are
interesting to the study, make verbal concepts meaningful, ere
retained and recalled, stimulete student activity, and provide
experiences that can be brought to the classroom in no other
wWaye .

2¢ Audio=visual materials will not and should not replece
the teachers

3¢ Both bright and dull pupils learn from audio=-visual
materiaels elthough the emount learned is directly related to
the individuall!s intellectual abilitye.

4, The interest that audio-visual materials arouse cen
lead to greeter learninge They are & source of motivatione

be Audiowvisual materiels can influence the attitudes
held by childrene Theg not change ettitudes but serve
to redirect attitudese<d

The value of audicw-visual materisls in the social education of
children in the primary grades is pointed out by Storm:

Audio-visual aids overcome limitations of time and spaces They
can bring information to pupils who would not be able to obtain
knowledge of the immediate world wmtil they had gained the

ability to read more or less widelye They cen build ettitudes and
develop wnderstandingse Children can visit Chine and South Americe
and see the children of those countires engeged in daily life

227 Edgar Bruce Wesley end Mary Ae. Adems, oOpe Cite, pe 23le

23/ William Allen, "Research Verifies the Value of Audio=FWisual
Materials,” National Educetion Association Journel, Vol. 41, (January
1952.) 2 P. 49.




activities which make them seem like real personalities, much
like our neighbors aoross the streete As a result, & beginning of
world friendliness is established,

" Through the use of visual aids children gein understandings which
could otherwise be gotten, if at all, only be the reading of many
printed pagese24/

Rachford adds further:

Learning through experience mekes educetion thrilling and
significant for children in their first years in schoole. Yet while
first=hand learning is fast in developing most concepts there
remains many instances because of the limitetions of time and place,
where learning must be vicariocus. Then, audio-vis materials
provide the nearest epp¥oach to real experience 2

She goes on to indicate other advantages:

The advantages of using audio-visuvel materials st the primary
level are much the same as those at other levels, Audio=visual
materials carry meaning because they are real end tangibles They
serve both to est and hold attention and to stimulate
creetivity 2

Enckhausen writes ebout the use of several films in a ferm study

in the primary grades:

Discussion revealed that many sources of information would have to
be investigated in order to find answers to the myriad questions
which the children askeds It was very logical then to continue
with the discussion of where we could find information in answer
to our many questions. Here is where the children decided they
could look for such informatione

2e Books of farm animels, activities, and storiese

be Flat pictures of the farm and animeslse

ce Information gained through conversation with otherss

de Films=-both movies and stripe27

24/ Grace Ee Storm, The Use of Audio~Visual Aids in the Lower
Elementary Schools, Curriculum Series Number Four, Part V, Washington,
De Ce: Nationel Council for ths Social Studies, March, 1950, pe 98

25/ Helen Rachford,; "The Primary Child's World and Audio-Visual
Materials," See end Hear, V, (February 1950), p. 27.

26/ Ibid, pe 29

27/ Grace Enckhausen, “How We Use Films in the Primary Sociel
Studies," See and Hear, 5 (February 1950), ppe 25«26,




The value of audio=visual techniques to children of all ages and
grades is pointed out by Chandler and Cypher:
The more vivid and human we can make history and geography,
the more vital those areas become in the curriculume Word
pictures of historical events eand personages, however excellent
such discriptions may be, often lack the desired concreteness of
experiences Pictures, stereopticen and kodachrome slides,
filmstrips, stereographs, dioramas, dramatics on the stage, over
the eir end on the screen, stimulate interest in the word pictures
end meke them real, human, and alivee2
Many guides to social studies instruction published by local
school systems do not overlook the value of audio-visual meterials, The
following is an excerpt from a Richmond, Celifornia guide:
Because redio, motion pictures, filmstrips, trenscriptions, and
other sudio-visual materials can bring the world, past and present,
vividly and concretely into the classroom, they are a means of
insuring education against isolation from lifee

Through the use of audio=visuel aids we want the children not only
to learn, but to like what they learne2d

Wesley and Adams suggest the following reasons for utilizing audio=-
visual materials, (1) audio=visual materials provide learning through
sensory experiemce, (2) audio=-visual materials are a substitute for
direct experience, (3) audio=visual materials are a supplement to direct
experience, (4) audio-visual materials are a source of motivation,

(5) audio~visual materials are a basic source for the primary grades,

(6) audio=visual meterials are an effective aid for the poor reader,

and (7) experimentation has proved thet there is more efficient

learning through audiowvisual materials in that pupils remember longer,
8/ Anna Curtis Chandler and Ireme F. Cypher, Audio=Visual

Techniques for Enrichment of the Curriculum, New York: Noble snd Nobls,
Inc. 1948. Pe 115.

29/ Richmond Elementaery Schools, A Guide to the Social Studies
Progrem, Richmond, California, September, 1948, pe Ole




learn more rapidly, and require less time for explanations and drill.-@/

With the value of audio~visual materials proven by research and
verified by authorities it is needless to say that the teacher now has
at hand a wide variety of media which if neglected would close a
valuable door to learnings

Congtruction, Dramatic Representation, and Creative Ixpression

Through Art and Music: A definition of construction as well as what it

involves and the wvalues thet lie in it will help to clarify the writerts

viewpoint,

Construction as used in the social studies may be defined as the
use of tools and materials to make authentic objects neesded to
promote growth of social concepts and understanding of soecial.=s.
processese Construction involves the development of purposes,
group planning, selection of materials, appropriate use of tools,
muwipulative skills, group evaluation, and planning for use in
related social studies activitiese Examples include the making end
using of airplanes, trucks, boats, looms, furniture, weapons,
utensils, and various modelss The value of construction lies in
its contribution to social learning, not in the products that are
made, Lasting values can be achieved only if construction serves
significant purposes, involves careful planning, ithhentic, and
is used to stimulate learning in the unit of worke

A definition of Dramatic Representation by Michaelis points out
‘the place that it should ocoupy in the social studies:

Dramatic representation is used in the social studies to enable
children to identifly themselves with person, places, end situations;
it includes dramatic play, dramatizetion, rhythmic expression, and
selected folk games or dsncese /hen engaging in dramatic
representation, children endeavor to put themselves in the place

of others, to identify themselves with a situation, to portray
their impressions of person, places, snd objectse At its best,

307 Edgar Bruce Wesley and Mary A. Adems, Teaching Social Studies
in Elementary Schools, Boston: De. C. Heath and Co., 1946,ppe 232-235.

31/ John U. Michaelis, Social Studies ofor Children in a
Democracy, New Yorks Prentice=Hall, Inc. 195U, pe 5234




dramatic representation in the social studies is sincers,
raalistic, childlike interpretation of experiences Through
dramatic representation, childre.y)stempt to reconstruct, and
relive the experience of others

Michaelis has this to say about Art Experiences in the soecial

studies.

Opportunity for creative art experiences should be included in
the daily progreme. It is important that the teacher provide

end varied experiences in keeping with the individual abilities

of the childrens Thought and care should be given toward the
attainment of maximum ‘resultse These results should be evaluated
in terms of growth and development of the individuale. Art
experiences should include other activities in addition to drewing
and painting in order to broaden the background of the children,
end inecrease their opportunities for creative expression 33

It is sufficient to note from the above quotes that Michselis does
not confine art expression to the drawing board or paper but carries it
over to creative expression through music and creative drematic play
as well as rhythmic expressiones The use of a pupil's innate creative
abilities are one of the classroom teachers best instructional resourcese

Winifred Ward, Supervisor of Dramatics for the Elemenatary Schools
of Evanston, Illinois has this to say about dramatics as a creative
forces

A creative play is ome of the strongest potivating forces for
learninge It can be a meeting place for every subject in the
school progrem. It produces better understanding of people and
places and as no dialogue is written the creative dr ovides
an excellent framework for expression and imagination

She then gave an example of a sixth grade umnit on Japan where the

teacher had correlated all the music, drame, and art expression in the

52; JOhII. U. Michaalis. 22. Bit.' P. 346.
33/ Ibid, ppe 446-447,

84/ Winifred Werd, "Dramatics & Creative Force,"™ The School
Executive, (August 1950), pe 54e RS



unit, As a result the pupils were stimulated to independent thinking
as well as given a channel for the expression of their imagination and
controlled emotion.3_5/

Both Doctors Arnold Gesell and Eduard Lindemann, speaking
recently at a national conference, expressed their belief that
creative drama should be a part of every child's education from
the first grade on becauss, in the words of Doctor Lindemann,
"there if,ﬁ?a better way to teach understandingessemoralsesses
beautye"2

Reading Materials, Another medium for learning, one not so direct,

and one in which a skill is required is that which books, magazines,
phamphlets and all reading materials provide uss The textbook is the
basis for many tmeachers in many areas including social studiese Wesley
and Adams have this to say about the textbook and the social studies:

Beyond the primary grades, the textbooks continue to be the
principal basis of instruction in the social studies,

Textbooks are amenable and pliable; they should be neither scorned
nor worshippede Like wvisual aids, they should be used whenever
they can make a contribution, snd they should be supplemented by
other available materials

Not only the utilization of community resources, audio-visual aids,
and construction, drematization, end creative expression through art snd
music should supplement the textbook, but a wide variety within the
roading field itself is recommendede Michaelis writes:

The dey of the single textbook is gone forever in up-to=date social
studies programs, In fact, more texts and references are used in
the dmamic programs of today than were ever used in the stilted
progrems of two or three decades agoe Many different types of
reading materials are essential to meet the individual differences,
present different points of view, snd give adequate backgrounds of
wnderstanding eoples, processes, and places studied in wvarious
wits of wor

S§ Winifred Ward, Spe citey; Pe 5be

36/ 1Ibide, pe 566

7/, Edgar Bruce Wesley and Mary A. Adams, ope cit., pe 221
John Ue Micheaelis, ope cite, Pe 290.
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Michaelis indicates various typees of reading meterial which are
used in social studies programs today.

Several types of reading materials are used in social studies
programs, Unit booklets dealing with a variety of topics are
avallable in large quantity. Basal textbooks include geography
texts dealing with various countries, peoples, and places; history
texts on such topics as earley America, Europe, and European back=
grounds of American history; civic texts on American govermnment; and
combination texte containing history, geography, and civics, Fugitive
materials are a valuable resource; they include such items as
bulletins, pamphlets, folders, and similiar free and inexpensive
materials. Reading charts on group standards, needs for materials,
directions, and first hand experiences are used by many teachers,
Reference materials such as dictionaries and encyclopedias are
essential, Current materials such as children's weekly news
publications and magefines are used in many classrooms; daily
newspapers and adult magazines also contain valuable materials,
Literary materials with storie Sﬁ?nd poems of people at home and in
far-away places are also useds

A report from the Sixth Anmiel Conference on Reading held at the
University of Pittsburgh from July 24, 1950 to August 4, 1950, does not
rule out the possibility of govermment publications at the intermediate
grade levals.ﬂg/ This is interesting in that most teachers have felt that
govermment publications were material for the Junior High or High School
level,

On the importance of reading in the social studies program Praaﬁ.on

has said:

Motivating the child to read is one of the most effective ways of
helping reach out and make contact with his world, Teaching the

skill of reading requires patience, skill, and resourcefulness, but
few teaching activities pay richer dividend to both teacher and child,
Ability towad unfolds to the child some of the world's greatest
treasures,

ﬁ? John U. Michaelis, op. cit., pp. 290-291,

40/ Bess Goddykoontz, "Aids to Reading and Language in U. 8.
Government Publicationa," The Education Digest, XVII (November 1951),
PPe 4M2 ™

41/ Ralph O. Preston, Teaching Social Studies in the Elementary
School, New Yorks Rinahart and Gompany, Inc., 1950, p. 256.



Michaelis also shows the variety of purposes for which reading is
used in the social studies:

Children use reading materials for a variety of purposes in the
social studiese They read and study them to get information needed
in construction, to secure ideas for use in dramstic play, to
understand better the problems of others, to get snswers to questions,
to learn about far-away places, to identify, clarify, and solve
problems, to make more intelligent choices and decisions, to check
on suggestions and opinions, to verify information, to increase
backgrounds of understanding, to learn how to carry out processes
such as carding wool, to evaluate various reading materials, and to
select materials to meet specific needs as they arise, Reading is
truly one of the basic techniques for use in solving problems in
the social studies and its effectiveness in problem-solviné
increases as children mature and grow in reading ability.*_/

Books then are a ready source of reference providing that the
ability to read them is within the childe Among the wide variety of
books suitable for the social studies are the books which are thought of
generally as "reference books™, Should such "reference books"” be part
of the program for-the elementary achool child? Wesley and Adams
have this to say about stendard reference books for the elementary
social studies program:

Many standard reference books for the social studies ere too

difficult for classes of the elementary schools, yet for those

pupils who can use them and for the sake of introducing useful
sources it is advisable that a generous number be availables

Fortumately some of them arg within the grasp of typical pupils

of the intermediate gradeaJ

As textbooks are a readily available source which must not be
solely relied upon, emphasis upon an adequate supply of reading material
for a social studies program falls upon the supplementary reading

42/ dJohn Ue Michaelis, Social Studies for Children in a Democracy,
New York: Prentice-Hall, Ince., 1950, pe 200e

43/ Edgar Bruce Wesley and Mary A. Adems, Teac Social Studies
in Elementary Schools, Boston: D« Ce Heath and Co., s De 225e
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material which is provideds Wilson has set up criteria for the
supplementery reading meterisls which ere used in the social studiese

Criteris for Reading Materiels:

Reading meterials that sre to be used in the social studies cless
should meet certain criterime FPFirst, these materiesls must be
authentice There is no objection to pupils reading fiction that
relstes to the core subjecte This broad reading of a feneiful
nature must not however be confused with the study of authentiec
materials which presents truth in an objective manner, Second,
the materials should be rich in detesile It is unfortumete that
much of the materiasl now being used for supplementery reading
actually consists of other textbooks that continue to treat many
diffieult concepts in a generalized mannere Third,; the
supplementery resading materiels should present a wide range of
difficulties, For any one of the upper elementsry grades, resding
materisls are needed which provide an epproximete range of
diffioulty from second to twelfth grade level, Middle grade pupils
who are deficient in reeding ability require primary reasding
meteriels that are adapted to more mature interestge On the other
hand, middle~grade pupils with advenced reading ability require
references replete with det&ilse Such deteils bring vivid under=
standing to the proficient readers who lack the maturity of
living experiencee Fourth, insofer as possible, supplementery
reeding materials shouvuld be presented in meny different formse
Fer too few organized clipping files, state conservation
bulletins, authentic pemphlets from commerciel companies, and
current magezines are aveileble for use in the elementary schools
Each yeer a teacher can find limited time to rewrite a few
difficult selections for the use of elementary pupils, and these
teacher-prepared articles can be filed for future references
Before worn and mubtilated textbooks are discerded, all velusble
articles and stories should be salvaged and bound in atiractive
folders for fubure use. Teachers in schools with emple budgets
will find it expedient to purchese commercial pictures that carry
narrative explanetions 44

In spite of the many valuable contributions that reading meterisals
have provided the social studies, Farthing in the Fifteenth Yearbook
of the National Couneil for the Social Studies points out the limitetion

of the reading programs

y Ce Wilscn, "Supplementary Reading for Elementary Social
Studies,™ Social kducetion, XIII (Januery 1949), ppe 29=30e
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Provigion for individuel differences in the social studies has
concerned itself too often solely with the orgenization of the
content in graded reading levelss Reading techniques seem to
predominate &s the instructional procedure employeds Teachers of
the social studies seem to have complete faith in reading as the
scle medium through which the pupil is to acquire the content of
the fielde Activities other than reading are seldom planned fore

Sociel studies will never become & dynamic and funetional subject

if there is not a_greater attempt to maske it something more than
e resding claasj

odethy Kipling Farthing, Using NoneVerbal Instructional
s in the Social Studies, Fifteenth Yearbook of the National

Council for the Social Studies, Washingbon, De Cep 1944, pe 78



CHAPTER III
PROCEDURE

The construetion of the instrument used to obtain teschers!
reactlons to instructional materiels was accomplished by & research of
litersture written by a number of suthorities in the social studies
fielde All informstion pertesining to the use of instruetional
materials in social studies was assembled into a check=~list type of
questionnairee This instrument was submitted tos

(1) We Lirwood Chase, Boston University

(2) Miss Doris Hein, Audio-Visual Coordinator, Meriden,
Connecticut

(3) Miss Josephine Pullen, Curriculum Coordinator, Meriden,
Connecticut

(4) Dre Malcolm B, Rogers, Superintendent of Schools, Meriden,
Comnecticut

(8) A group of teachers in the writer's schoole

Revisions, corrections, and edditions were made in accordance
suggestions submitted by these sourcese Criticisms were helpful (1) in
the orgenizetion of the check=list, snd (2) in elarifying certain
questionable statements, As a result of the editing, the questionnaire
was put into finel form for distribubtione

The check~list consists of five general divisions:

(1) What teachers think they should use in the way of

instructional resgourcese



(2) What teachers do use in the way of instructional resourcese

(3) What instructional resources teachers feel ax.'e most enjoyable
end beneficial to the children,

(4) What instructionsl materisls are not adequately provideds

(6) A number of gemersl guestions relating to the use of
ipstructional resources in the social studiese

Along with the questiocnnaire went a covering letter prepared by
Dre Malcolm B, Rogers, Superintendent of Schools in Meriden,
Comecticute This covering letter expleined the nature of the survey
and requested each teacher'!s cooperation in the matter, Directions
for completing the check~list were included on page one of the
instruments

The object of the survey was to obtain frank end honest resctionse
Therefore, no names or other means of identification were requirede
Each teacher was asked however, to state the grade or grades taught
28 this was felt necessary in evaluabting her opinions

A copy of the instrument together with the covering letter followsk
|
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BOARD OF EDUCATION
MERTDEN, CONNECTICUT

April 18, 1952

To all Elementary Teacherss

Mre Thomas Duncen is conducting en independent study in
the Graduete School of Boston University in the Sociel Studies
fielde He would like to obtein teacher reaction to the use and
aveilability of instructional supplies in the field of social
studiese I am requesting all teachers to cooperate with him
because I am sure this information will be of wvalue to us in
future curriculum studies in the social science fields

We are very anxious to have all teachers in all grades fill
out the questionnairees I have requested Mre. Duncen to compile
the results and to make known the findings of his studye Would
you read the attached questionmnaire ocerefully and fill it out by
April 25the We are anxious to secure frenk reactions, 8o we are
asking you to place your questionneire in the envelope and seal
it as soon as you have completed ite Leave it in the principal's
office,

Superintendent of Schools



TO THE TEACHER:
Please complete this check list and questiomnaire carefullys

Ttems are self=-explenatorye Use this type of check ( )e
Most questions are answered by a check in either the Yes or
No column at the right of the instrument. Some guestions
give en opportunity to express an opinion or make a suggestion
‘in your own words, DO NOT OMIT ANY QUESTION OR STATEMENT .
At the end of the questionnaire space is provided for commentss

Begining on page 3 if question does not apply to yowr grade level,
check off in the DNA column, meaning this Does Not Applye

Remember this is an opportunity to express e personal and professional
opinione ONLY SUMMARIZATION OF DATA WILL BE AVAILABLE (see
covering letter).

le Circle the grade or grades now teaching 1 2 3 4 5 &
2e 18 social studies taught es a specific subject matter area
at your grade level? w YES NO
3e The following list is a list of instruotional resouwrces and materials
which some teachers have found useful in social studies instruction at
the elementary level,
CHECK those which you think should be used under Think Should Be Used columne
CHECK those which you do use under Do Use columne

Think Do Think Do
Should Use Should Use
Be Used S Be Used

Field trips Construction activities

Resource visitors Dramatizations

Field studies Creative expression

Surveys ___thru art and music

Exhibits Textbooks

Realie(models, specimens) Supplementary Texts

Dioramas Supplementary Readers

Topicael pioture collections Fiction & Non-fiction

Tilmstrips Reference Books

Slides Gh:.ldren Encyclopedias

Tilms, sound Yearbook s-Almanace.

Films, silent Children's Dictionaries

Recordings,musical Biographies

Recordings,transcriptions Magazines

Radio Broadcasts Pamphlets

Wall Maps Newspepers

Wall Outline Meps Government Publications %

Indivicdual Qutline Maps local, state, and natiocnal "i.

Globes ~ Free or Inen:pensiva Materisls

Charts Bleckbosrads

Cartoons Bulletin Boards

Posters OTHER: ( Specify)

Graphs

iagrams

Atlases
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4, Put a check next to those instructional materials and resourees which
you feel children at your grade level enjoy most and get the most

benefit from.
Field trips Atleses
Resource visitors Construction activities
Field studies Dramatizations
Surveys Crestive expression thru
Exhibits ~ art and music
Realia(models,specimens ) ~ T extbooks —
Dioramas Supplementary Texts
Topical picture collections Supplementary Readers
Filmstrips fiction & non-fiction
Siides Reference DOOKS

ﬁlmaj_ sound

Children's Encyclopedias

Films, silent ~ Yearbooks-Almanacs

Recordings, musicel Children's Dictionaries

Recordings, trenseriptions Biographies

Radio Broadcasts .. lMapgezines

Well Maps Pamphlets Ll
Wall Outline lMaps Newspepers

Individual Outline Maps

Government Publications

Globes _____local, state, and national
Charts Free or inexpensive material
Cartoons Blackboards

Posters Bulletin Boards

Graphs OlHER: (Specify)

Disgrems )

S¢ Check those instructional materials with which you feel you are not

adequately provided:

Exhi bits Textbooks
Reallia(modelsyspecimens) Supplementary Texts

Dioramas Supplementary Readers

Topieal Picture collections fiction & non-fiction
I{')n'ﬁsbrips Reference Books

Sllides Uhildren's Encyclopedias
Tilms, sound Yearbooks=Almanacs

Tilms, silent Children's Dictionaries B
Recordings, musioal Biographies
Recordings,transoriptions Magazines

Radio Broadoasts Pamphlets

Wall Maps ers S

Well Outline Maps Government publications
Individuel OQutline Maps local, state, and netional
(zlobes Blackboards

Charts Bulletin Boards

Posters Or'HER: (Specify)

Atlases




YES NO TDHA

s |

Ge

Do you feel that field trips are ome of the most
valuable instructional resources at your grade level?

Te

Do you feel that field trips invoive t00 much time,
effort, and money for the good they accomplish?

Be

Do you feel that your community offers much for your
social studies program?

9e

Do you utilize such community resources?

10. Does your classroom have & good physicel set=up for

construction activities?

11,

Do you have a listing of all films, slides, filmstrips,
records, exhibits, etc., available from your Audio=
Visual Center?

12,

If your answer to the previous questions in No, would
you like a list of all materials available?

15

Has your School &n audio=vViSual COOrdinacori

14,

Check wnder Yes those Ghings Which your coordinator
doess
ae Keeps you informed about materials available.

De ASs5iStS in selecting eppropriate materials for
our grade levels

Ce Order materials from the Audio-viBual COnLers

de Schedules equipment for uses

es Provides pick up and delivery service from
the audio=visual center,

15,

Are you familiar with the methods of procurement
from your: audio-visual cenber?

16.

Do you feel that you would use audio-visual services
more if pick ;p_ and delivery service were maintained?
ol

17,

Have you the Towing equipment aveilable for your
use? (CHECK EACH ITEM YES OR NO)
Motion Piecture Projector

Radio

Record Player

Slide Projector, Stendard
x 4

S1lide Projector, 2 X 2

Filmstrip Projector

Wire or Tape Recorder

aque Projector

18e

Are you able to operate (CHECK HBACH YES OR NO)
Motion Picture Projector

Radio

Record Player
Siide Eo,jgctor

_F_‘ci lma‘EriE_ Hoieoﬁor

Wiire or Tape Recordsr

Opaque Projector

¥ |



YES NO DNA

19,

Check under YES OR NOe Is this equipment in good
condition at the present moment? (IF YOU DO NOT KNOW
UNDERLINE=-DO NOT KNOW)
Motion Picture Projector
Radio
Record Player
olide Projector
Filmstrip Projector
Wire or Tape Recorder
Opaque Projector

206

Do you feel that your school is equipped with enough
Radios?

Record Players?

Do you feel that each classroom should have a radio?

Do you feel that school radio programs are a valuable
aid? '

to the listener?

to the participant?

23,

Do you feel that school radio programs should be
presenteds
during school hours?

outside of school hours?

R4y

Should school radio progrems bes

recordesd?

in school

at the station
Live broadcasts?

26

Do you prefer kits of audio-visual materials umder umit
topies? example=-A South American kit containing maps,
charts, exhibits, films, filmstrips, etoc.

26e

Is it your opinion that all recordings ownel by the
system should be centrally located in the audio-visual
center and available to the teacher (this ineludes
musicel and documentary recordings)$

27

Have you ever made & recommendation after preview for the
procurement of any sudioevisual materials? (ex: Iilms,
filmstrips, slides, exhibits, recordings, etce)

28,

If the enswer to 27 is Yes, was it obtained?
If the answer is Do Not Know=-wmderline DO NOTI KNOW

28¢

Have you a globe that is in good condition and that is
satisfactory to the level of maturity of your grade?




YES

NO DNA

%0,

Are you provided with manuals which acoompany
8?

Ims?

filmstrips}

slides?

recordings?

books?t

oharts?t

3le

Are you femilier with sources of free amnd inexpensive
materials?

32e

Should a catalogue listing of free and 1neq>ens§.va
materials be available for each building?

33e

Do you feel that exhibits, models, displays, etce
prepared by previous classes should be listed and
available on loan to other classrooms?

34,

Would you be willing to serve on a preview committee
for films, filmstrips, etce?

35e

Would you like a yearly workshop consisting of three
or four hours on audio=-visual materials and their
correlation with your curriculum?

36e

Are your room maps adequate?

37e

38

Have you maps which you do not need?
It yes, list those not needed:

List some maps you would like and do not haves




YES NO DNA
50s Does your social studies text list supplementery texts,
readings, films, slides, ete, Which are suitable wmder
each topic? '
40 Do you feel you have enough supplementary reading
material available for a good social studies program?
41, Do you prefer g classroom library or a central school
library in which all swpplementary readers in the
social studies area are kept together and are available
for each teacher!s use?
42, Do you utilize the library service offered by yowr
comnunity for soocial studies supplementery materials?
43, Are you femiliar with the library service offered by
the State Department of Education?
44, Have you ever utilized this library service?
45, Check those reading materials which you feel you need
in your classroom and do not have,
Textbooks — Children's Encyclopedias
Supplementary Texts —Yearbooks-Almanacs
Supplementary Readers Children's Dictionaries
(in social studies Biogrephies
fiotion & non-fiction) Goverument publications
Magazines state, local & national
Pamphlets “OTHER: (Specify)
Newspapers
46 TEACHER'S COMMENT 3



The questiommaire was distributed by the writer to principals of
each elementary school in Meriden, Connecticut with a written request
that they distribute them to all teachers who teach grades 1 through 6.
Questionnaires were to be filled in by the teachers, sealed in an
envelope which was provided, and returned to the principal's office.
They were picked up by the writer, Written instructions to prineipals
were as follows:

TO THE PRINCIPALg

PLEASE DISTRIBUTE THIS QUESTIONNAIRE TO ALL
TEACHERS WHO TEACH GRADES ONE THRU SIX (1-6)

REPLIES WILL BE SEALED AND RETURNED TO YOU
FRIDAY, APRIL 25, 1952,

MR, DUNCAN WILL COLLECT REPLIES FROM YOUR
SCHOOL ON THIS DATE.

THANK YOU

Potential scope of survey. The scope of the survey was to include
eight elementary schools in Meriden, Commecticut with 89 teachers who
teach grade 1 through 6.

Actual Scope of Survey. The following teble shows the actual

returns with a grade level breskdownt



TABLE I

NUMBER OF TEACHERS RESPONDING TO
MATERIALS OF INSTRUCTION CHECKLIST

Grade One 16
Grade Two 14
Grade Three 13
Grade Four 12
Grade Five 10
Grade Six 8
Grades One & Two 3
Grades Two & Three 2
Grades Three & Four 1
Grades Four & Five 1
Grades Five & Six 4
Total 84

The discrepancy between the 89 teachers in Meriden who teach
grade 1 through 6 and the 84 actual replies listed in Table I are
accounted for by the writer. One teacher' listed as teaching in these
grades, taught only one-half day. She did not teach the social studies
eree. and therefore did not meake a return. Three replies were not
received., One reply did not indicate grade level and was otherwise
quite incomplete. For this reason this reply is not included in results
and was not even listed as a return., Thus 84 replies were received and
five have been accounted for, making a total of 89 which wes the

potential scope of the survey.

- .
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This study is based upon the 84 replies received. Results were
tabulated and transformed into percentages. For purposes of
compilation of data, teacher's teaching mixed grades were recorded in
the lowest grade taught. This was done in order that no teecher's

frank and honest reaction might be identified.



CHAPTER IV

ANALYSIS OF DATA

A teacher's feeling as to the place of social studies in her
curriculum might well affect her reasction to the advisability of cerbtain
instructional resourcesy eech teecher wes asked to indicate whether
sociel studies was taught as a specific subject matter area at her grade
levels Table II presents the results, tebuleted according to grade level,

TABLE II

SOCIAL STUDIES IS OR IS NOT TAUGHT AS A
SPECIFIC SUBJECT MATTER AREA

“GRADE TREACHERS YES NO  *UNKNOWN

_ REPORT ING
Grade 1 16 e & 13 2
Grade 1 & 2 3 0 1 2
Grade 2 14 4 7 3
Grede 2 & 3 2 1 1 0
Grade 3 13 1z 1 0
Grade 3 & 4 1 1 0 0
Grade 4 12 12 0 0
Grede 4 & 5 1 1 0 0
Grede 5 10 10 0 0
Grade 5 & 6 & & 0 0
Grade 6 8 8 0 0

¥Teachers did not state either Yes or No



It is feirly evident from Table II that teachers of grades three
through six feel that social studies is taught as a specific subject
metter aree and therefore a definite part of their curriculume. OCne
teacher in grade three reported that social studies was not taught es
a specific subjeot matter area at her grade levele, The two teachers
teaching the mixed grade of two and three were evenly dividede The
ma.jority of teachers of grades one or two, or eny combination thereofy
reported that social studies is not taught as e specific subject matter
ares at these grade levelss All replies which were vnknown occurred at
these grade levelse

The interpretation of date will be presented in the four areas of
instructionsl resources: (1) Utilizing the Community, (2) Audio=-Visual
Materisls, (3) Construction, Drametic Representation and Creative
Expression through art and music, end (4) Reading Materials, Inter=
pretation in this manner was thought by the writer to be more
adventageous to the sdninistrative and supervisory personnel of Meriden,
Connecticute

Due to the extent of this survey and the wide area of instructional
resources included, it would be impossible to point out each result emnd
give it disoussione Therefore, the statement "The majority of teachers"

means that more than B0 per cent of the teachers concure

I



TABLE III

INSTRUCT IONAL RESOURCES AND MATERIALS WHICH TEACHERS THINK THEY SHOULD USE
AND THOSE INSTRUCT IONAL RESOURCES AND MATERTALS WHICH THEY DO USE

Instructional Resources
and Materiels

Field trips
Resource visitors

Field studies

Surveys

Bxhibits
Leelis(models,specimens )
Dioramas
Topical Pictbure Collections
Filmstrips

Slides

Films, sound

Films, silent
| Recordings, musical
Recordings,btransoriptions
Radio Broadeasts

Wall Maps

Wall Outline Maps
Individual Outline Maps
Globes

Charts
" Cartoons

Posters

Graphs

Percentages 5
19 teachers 16 teaohers 14 teachers 13 teachers 14 tecohers 8 teaohers
of of of of of of

Grade 1 Grade 2 Grede 3 Grade 4 Grade 5 Grade 6
*TSU * DU *TSU *DU *TSU *DU *TSU *DU  *TSU %DU *TSU *DU
73«7 BT7e9 8T7e5 62e5 85,7 64¢3 69.2 15,4 78,6 B5O. 100, 625
3leB  5ed 754 125 7Tled 2led B3.8 3048 TBeb 35,7 100 3745
21,1 53 50 12456 4249 Te b3.8 16544 57,1 Te 625 ==
15.8 50 6e3 ZEaT 1443 4642 3048 42,9 Te 75¢ 504

Toe? 4T7e4d 95,8 6848 100 028 84,6 81,5 100, £2,¢ 100e ThHe
B0e 579 6Be8 6205 TBe6 6443 9243 8446 100, 7846 100, 75,

10e5 == 4348 643 BTel 2848 38.5 154 78e6 2le4 100, 6245
579 47e4 8le3 50, 7846 Tlehd 9243 7669 9249 100¢ B7e5 75
B4e2 684 87e5 THe 100, Tle4d 100« 9243 100e 8567 100, 100s
63¢2 3le6 THe 4348 1004 64¢3 B4e6 5348 9249 6443 87«5 504

T3eT 5246 9348 T5e 98e9 TBeB B4e6 69.2 100 8067 100, 8745
6362 421 68e8 3T7e5 6443 506 769 4642 8567 6443 875 75
4241 31.6 6848 6245 857 6443 8446 6leb 857 57l 875 75
31leB D5e3 B2¢5 188 Tleh 3567 7669 Te7 Tleld 2846 50e¢ 25

2643 == T5e Bled Tled 2led 8446 1544 92,9 42,9 75+ 504
1548 == 6868 1245 8547 06443 9243 9243 100s 100, 100. 1004
1045 == 4348 == 50e 14¢3 T649 2341 92,9 50e 100, 100,
15e8 == 504 Ged3 6443 14e3 B4,6 05348 100, TBeH 100« 100,

2643 5a3 5643 1245 TBe6 4249 100e 8446 92,9 92,9 100, 100,
579 Bleb 6245 3led Tled 6443 6942 6le5 100. 8547 100. 100,
26e3 5leB 3Teb 125 5741 2846 6942 Te7 50« 2846 6245 50,
5749 42¢1 9348 8led 100. B8547 8446 61e5 100. 9249 100. 100.
1548 543 375 == 3547 214 6leD 3048 8547 7866 87e5 8765



TABLE III (continued)

INSTRUCT IONAL RESOURCES AND MATERTALS WHICH TEACHERS THINK THEY SHOULD USE
AND THOSE INSTRUCTIONAL RESOURCES AND MATERTALS WHICS THEY DO USE

Percentages

% Teacher Thinks She Should Use Instructional Ressource

. #*xTeacher Does Use Instructional Resource

19 teachers 16 teachers 14 teachers 13 teachers 14 teachers 8 teachers
of of of of of of
Instructional Resources Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
and Materials *TSU *%DU *TSU *DU *TSU =DU *TSU *DU *TSU =*DU *TSU *DU
Di&gr&mﬂ 2ls1 1045 50. 25, 6443 4249 6le5 3845 92,9 92,9 875 BT745
Atleses 2lel == 43e8 663 5Tel 2846 B4eB 69.2 100. 9249 100, 754
Construction Activities 5749 47 44 87.5 8le3 100. T8e6 84.6 538 8547 TBe6 8T7e5 876
Dramatizations 8442 TBe9 100, 8745 9249 85.T 84,6 bB53.8 929 71.4 100, 75
Creative expression thru
art and music 789 6Be4 100, 100, 8567 929 100, 7649 8547 8647 100 1004
Textbooks 5246 3le6 6848 6245 02¢9 Tled 923 923 100 100 100. 100,
Supplementary Texts 6342 5246 Bled 56863 100, T8e6 9243 84,6 100, 100, 100. 100
Supplementary Readers
| fiction & non=fiction a2 .1 26.5 87.5 75‘ 92.9 78.6 100. 92!5 100. 8547 100. 100.
| Reference Books - Ded == == Te Te - - s - - .
Children's Encyclopedias 3lef D3 50, 18,8 Tled 42,9 100. 84,6 100. 92,9 100. 100,
Yearbooks=Almanzcs 26e3 = 25, = 28¢6 1443 7649 3Be5 BDHeT7 671 100. 875
Children's Dictionaries 526 31le8 THe DBe3 T8e8 643 9243 T669 100s. 100 100, 100,
Biographies 21l.1 5ed 3T7e5 6e3 6443 4249 7649 538 100 92,9 100, 100,
M&gaZiDGB 632 5H2e6 100 100, Tled Tle4d 84,6 69,2 100, 92,9 100, 100,
Pamphlets 3648 21,1 6245 5643 Tled Tled 768 Ble5 92,9 92,9 100 100,
Newspapers 579 31e6 8T¢5 6848 Tled 6443 8446 6942 92,9 9249 100s. 100
| Government Publiceations
100&1, B‘bate,& nationsal 21.1 5e3 BH0e Gad 42 o9 28.6 69.2 3845 92 e9 50 75. 75|
Free or Inexpensive
I materials T8e9 84‘2 87.5 81.3 85.7 85667 76;9 61.5 100. 92.9 lm. 100.
Blackboards 94,7 84,2 100, 9348 100, 100~ 0243 9243 100, 100, 100, 100,
Bulletin Boards 94,7 84,2 100, 100. 100, 100. 100. 923 100, 100. 100 100.
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TABLE IV

THOSE INSTRUCT IONAL RESOURCES THAT TEACHERS FEEL ARE MOST ENJOYABLE
AND BENEFICIAL TO THE CHILD

= SN
19 16 14 13 14 8
Teachers Teachars Teachers Teachers Teachers Teachers
INSTRUCT IONAL of of of of of of
RESOURCE Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6

Field trips 632 75 Tle4 4662 57.1 756
Resource visitors 15.8 12.5 3567 3048 2846 50.
Field studies - 12.5 14,3 3048 Te 1256
Surveys - - - TaT - -
Exhibits 84.2 501 7104 69.2 78.6 100.
Realia(models,specimens) 3648 50+« TLl.4 6le5 571 8745
Dioramas - 12.5 214 - 357 80,
Topical picture collections 4241 43.8 6443 7649 504 TBe
Filmstrips 737 754 6443 9243 Tled 62.56
Slides 5749 375 2846 4642 35.7 50,
Films, sound 68e4 8745 7846 7649 9249 100,
Films, silent 26.3 31e3 357 385 357 62,0
Recordings, musical 4744 4348 28¢5 308 50e 375
Recordings,; transcriptions 10,5 12.5 Te 15.4 28.6 -
Redio Broadcasts 15,8 18.8 - 308 3567 254
Wall Meps - a3 4249 T6e9 Tle4 THe
Wall OQutline Maps - - - 308 14.3 37«5
Individual Qutline lieps - Ged 2846 538 6443 6245
Globes - Bed 650, 84.6 Tl.4 75.
Gharta 26.3 12.5 28.6 50.8 21.4 25.
Ca_r‘boons 10.5 25. 7. 23.1 28.6 37.5
Posters 42,1 6245 Tled 5348 57.1 50e
Graphs - Bed o 1544 21l.4 3T7e5




THOSE INSTRUCTIONAL RESOURCES THAT TEACHERS FEEL ARE MOST ENJOYABLE

TABLE IV (continued)

AND BENEFICIAL TQO THE CHILD

—

-——

Percentage
.. 38 16 14 13 14 8
INSTRUCT IONAL Teachers Teachers Teachers Teachers Teachers Teachers
RESOURCE of of of of of of
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
Diagra.ms - Bed 21 «4 TeT 357 12-5
Atlases - - 14.3 15.4 3547 50
Construction Activities 3648 62¢ 5 571 615 6443 6245
Dramatizations 8945 756 Tle4 5348 78e6 625
Creative expression thru .
art and music 5246 68,8 6443 4642 50. 3746
Textbooks , 2603 43,8 357 4642 3567 3765
Supplamsntary Texts 2643 256. 50, 3 61leb 65761 62e6
Supplementary Readers 368 375 4249 8942 50, 50e
fiction & non fiction
Reference Books - - - ' - ~Te7 - -
Children's Encyclopedias - 25, 357 61le5 78e6 T5e
YearbookswAlmanacs = - - - Te 37D
Childrent!s Dictionaries - 31le3 2846 3845 357 375
Biogrephies - - - TaT 57e1 625
Magazines 1045 25. B0, 3845 571 87«5
Pamphlets 5e3 12.5 R8¢6 23,1 2846 3766
Newspapers Ded 12.5 14,3 3Beb 2846 50.
Government Publications
looal,state, & national - o 1463 - 21e4 25¢
Free or inexpensive material 2l.1 438 571 3846 64,3 625
Blaokboards 739 533 e 5343 42.9 26¢
Bulletin Boards 68942 50, 75e

6342 6848 714

SIS

68
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Utilizing the Communitye, From Table III we see that the majority

of teachers at all grade levels found field trips an advisable resourcee
At leest 50 per cent or more of the teachers in grades 1, 2, 3, 5,
end 6 utilized field tripse. Only 1544 per cent of the teachers of grade
four utilized field trips although 6942 per cent of the teachers at
this grade level felt that they should utilize the field tripe From
Table IV it is evident that again with the exeption of grade four at
least 50 per cent of the teachers at all o‘bha:; grade levels felt that
the children enjoy and benefit from field tripse In the fourth grade
462 per cent of the teachers felt that children enjoy g.nd. get benefit
from field tripse

Table V shows that peréentage of teachers at each grade level who
felt that field trips were one of the most valuable instruoctional
resourced at their grade leveles

TABLE V
PERCENTAGE OF TEACHERS WHO THOUGHT FIELD TRIPS

ONE OF THE MOST VALUABLE INSTRUCTIONAL
RESOURCES AT THEIR GRADE LEVEL

PERCENTAGE
GRADE YES NO UNKNOWN

Grade One 42,1 3648 21,1
Grade Two 5603 57«5 (S Py
Grade Three Tled 2846
Grade Four 5348 3048 1544
Grade Five 78e6 2le4
Grade Six 75 25a

It is easy to see from Table V that the majority of teachers of
grades 2, 3, 4, 5, end 6 felt that field trips were one of the most

valuable instructional resources at their grade leveles It is inbteresting



to note that although 53,8 per cent of the fourth grade teachers
reported that field trips were one of the most wvaluable resources at
this grade level, from Table III it is evident that only 15¢4 per cent
of the teachers at this grade level utilized the resources

From a gemeral question it was determined thet the majority of
teachers of grades 1, 2, 3, 5, and 6 felt that field trips do not involve
too much time, effort, and money for the good they accomplishe In grade
four, 385 per cent of the teachers felt that field trips do not
involve too much time, effort, and money for the good that they
accomplish while 30,8 per cent felt that they do, end 7.7 per cent of
the fourth grade teachers reported that the question did not applye

From another general question it was found that the majority of
teachers of grades 1, 2, 3, 5, and 6 felt that the community offered
much for their social studies program. The majority of teachers ot
these grade levels also reported that they ubilized such commmity
resourcese In grade four, 7649 per cent of the teachers felt that the
community does not offer much for their particular social studies
programe At this grade level; 385 per cent of the teechers did
utilize community resourcese This is interesting in that only 1544 per
cent of the fourth grede teachers reported utlizing field trips in
Table IIIe It must be kept in mind however that field trips constitute
only one avenue in utilizing community resourcese The curriculum in the
fourth grades of Meriden, Connecticut calls for global geogresphye There=
fore, it is quite understendable that so few teechers have realized and
utilized field trips as a community resource in the social s tudiese

As has been mentioned field trips are but one community resourcee

41



We see from Teble III that at least 50 per cent or more of the teachers
of grades two through six thought that they should utilize rescurce
visitors as a social studies instructional materiele Welll under 50 per
cent at eny grade level reported ubilizetion of this resources From
Table IV it is evident that only in grade six did at least 50 per cent
of the teachers feel that resources visitors were enjoyable and
beneficial to the childe

At least 50 per cent or more of the teachers of grades 2, 4, 5,
and 6 thought that field studies should be used as an instructional
resource in the social studiese Almost 50 per cent (4249) of the third
grade teachers reported that field studies should be used as an
instructional resource at their grade levelys From Table III it is also
clear that a remarkably low percentage of teachers at all grade levels
utilized field studies in their social studies progremse

From Table III it is evident that surveys were found a more
popular instructional resource at the intermediate grade levels although
50 per cent of the second grade teachers reported that they should use
surveys as an instructional resource in the second gradee At a2ll grade
levels with the exception of grade six, utilizetion was meagere In greade
six, 75 per cent of the teachers reported that they thought they should
utilize the survey and 50 per cent of the teachers at this grade level
actually reported utilization of the survey as en instruotional resourcee

From Table IV it is cleer that both field studies and surveys were
not reported to any extemt as being one of the most enjoyable or
beneficial instructional resources at any grade levele

It is evident from Teble III that although teachers thought that e
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instructional resource should be utilized, the percentage of actual

ubility wes lowere

Audio=Visual Materialse From Table IIT we see thet the majority of

teachers et all grade levels though‘ﬁ that ‘bhey‘ should utilize the
following imstructional meterials in the audio=visual field:

Exhibits

Realie, (models, specimens)

Topical Piecture Collections

Filmstrips

Slides

Films, sound

Films, silent

Charts

Posters

Blackboards

Bulletin Boards

While the above audio-visual aids are those imstructional resources

which teachers at all grade levels thought they should use, Table III
alsoc reports those sudio=-visual materials which the majority of teachers
at all grede levels do use in their social studies progrsems. The
following audio-visual aids are those reported as used by the majority of
teachers at all grade levelse.

Realia

Filmstrips
Films, sound

Bleckboards
Bulletin Boards
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The majority of teachers of grades 2, 3, 4, 5; and 6 did utilize
exhibitse Almost 50 per cent (47.4 per cent) of the first grede teachers
utilized this resource,

The majority of teachers of grades 2, 3, 4, 5, and 6 also reported
in Table ITI that topicel picture collections were used as an
instructional resource. Again almost 50 per cent (47.4 per cent) of the
first grade teachers utilized this resources

The majority of teachers of grades 3, 4, 5, and 6 utilized slides as |
a social studies instructional resources Almost one-third per cent
(3146 per cent) of the first grade teachers utilized this resource, and
4348 per cent of the second grade teachers reported utilizing slides as
an instructional resourcee

The majority of teachers of grades 3, 5, and 6 utilized silent films
es an instructional resources Of the first grade teachers, 42.1 per cent ;
utilized silent films, 37.5 per cent of the second grade teachers
utilized them, and 4642 per cent of the fourth grade teechers utilized
this instructional resources

The majority of teachers of grades 3, 4, 5, end 6 utilized charts as
an instructional resource in their social studies programs Of the first
grade teachers, 3l.6 per cent utilized charts while 31l.3 per cent of the
second grede teachers ubilized charts as en instruotional rescurces

The mejority of teachers of grades 2, 3, 4, 5, and 6 utilized
posters as a social studies instruoctional rescurcee Almost 50 per cent
(42,1 per cent) of the first grade teachers ubtilized posterse.

The resources discussed thus far in the audio=visuel area are those

resources considered by the majority of teachers eas useful instructional



resources at all grade levelse

From Table IV it is evident that the following audio=visual
materials were thought enjoyable and benefieial to the child by the
mejority of teachers at all grade levels considered:

Exhibits
Filmstrips
Films, sound
Bulletin Boards

From Teble IV we also see that realia was thought en enjoyable end
beneficial instruetional resource by the majority of teachers of grades
2y 35 4, 5, and 64 Only 3648 per cent of the first grade teachers
thought thet realia was enjoyable and beneficial to the child at this
grade level,

The majority of teachers of grades 3, 4, 5, and 6 thought that
topical picture collections were both enjoyable and beneficial as an
instructional resource in the social studiese Almost 50 per cemt of the
first and second grade teachers thought this was so.

Slides were found to be both enjoyeble and beneficial to the child
by the majority of teachers of grades one and sixe Almost 50 per cent
(4642 per cent) of the fourth grade teachers thought this was sos

Silent films were reported in Table IV as being enjoyable and
beneficial to the child by the majority of the teachers of the sixth
gradee, This was the only grade level where the majority concurred that
silent films were enjoyable and beneficial to the childe Silent films
were thought least beneficial and enjoyable to the child in the first

end second gradess
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Charts were not thought of as enjoyable or beneficial to the child
by the majority of teachers at any grade levele

Posters were thought en enjoyable end beneficial resource by the
ma jority of teachers of grades 2, 3, 4, 5, and 6 Of the first grade
teachers almost one half or 42,1 per cent thought that posters were
enjoyable and beneficial to the child as en instructional resource in
the social studies.

Blackboards as an instructional resource were found enjoyable and
beneficial by the majority of teachers teaching grades 1, 2, 3, and 4,
Only 26 per cent of the sixth grade teachers reported that blackboards
were enjoyable and beneficial to the child while almost 50 per cent
(4249 per cent) of the fifth grade teachers thought that the blackboard
was an enjoyable and beneficial resource for social studies instruction,

Those resources discussed this far are those considered by the
majority of teachers as useful at all grade levels,

From Table III it is evident that there was no gemeral agreement
of teachers at all grade levels as to the use of the diorama in social
studies instructions The majority of teachers teaching grades 3, 5, and
6 felt that they should utilize the diorama as a social studies
instructional materiale Only 286 per cent of the third grade teachers
utilized this resource, 2le4 per cent of the fifth grade teachers, and
6245 per cent of the sixth grade teacherse Almost 50 per cent (4348
per cent) of the second grade teachers felt that dioramas should be used
gt their grade level while only 643 per cent utilized the resource at this
grade level, From Table IV it is evident that only at the sixth grade

level did at least 50 per cent of the teachers feel the diorama an :.
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enjoyable and beneficial instructional resources

From Teble III it is evident that the majority of teachers of grades
2y 39 45 b, and 6 felt that they should utilize and did utilize musiecal
recordings as an instructional resource for the social studiese Almost
50 per cent (4241 per cent) of the first grade teachers thought that
they should use musical recordings in their social studies programs
while 31,6 per cent at this grade level reported utilization. From Table
IV it is evident that although several teachers reported that musical
recordings were enjoyable and beneficial to the children, only at the
fifth grade level did at least 50 per cent of the teachers concurs

Recordings or transcriptions were reported as an instructional
resource which should be utilized by the majority of teachers of grades
2y 35 4, and 5¢ From Teble III it is also evident that meager use was
made of trenscriptions with the third grade teachers reporting the
highest utilization of 3547 per cents Fifty per cent of the sixth greade
teachers thought that recordings or transcriptions should be used at
their grade level, however, only 25 per cent at this grade level reported
utilizatione From Tabie IV it is evident that at no grade level did the
majority of teachers feel that recordings of transcriptions were enjoyeable
or beneficial to the childs

In snswer to a general question as to whether their sohool was
equipped wi th enough record players, 686 per cent of the teachers
covering all the grade levels with which this report is concerned
reported thet their school was not equipped with enough record pleyerse
As & record pleyer is a necessary piece of equipment for the utilization

of recordings either musical or transcription it is felt by the writer



that provision of such equipment might stimulate the ubilization of
musical or transcription recordings as a social studies instructional
resources

It was the opinion of 659 per cent of the teachers that all
recordings owmed by the school system should be centrally located in the
audio=visual cenbter where they may be easily obtainedes Onky 225 per
cent of the teachers stated that this should not be done end the
remaining per cent did not reply to the questions

Table III shows that the majority of teachers of grades 2, 3, 4, 5,
and 6 reported that radio broadcasts should be used as an instructional
resource in the social studies, From Table III we also learn thet only
at the sixth grade level did at least 50 per cent report actusl
utilization of the radio broadeast as an instructional resources, From
Table IV it is evident that only at levels 4, 5, and 6 did at lesast 25
per cent of the teachers think that radio broadcasts were an enjoyable a
and benaficial resource for the childrens In answer to a general
question as to whether teachers felt that their school was equipped with
enough radios, 72,9 per cent of the teachers reported that their schools
were not equipped with enough radiose This may account for such meager
ubilization. Table V gives e grade breskdown in answer +0 a question,

®Should each classroom have a radio?™



el
~
l'.l

TABLE V

EACH CLASSROOM SHOULD HAVE A RADIOQ

Percentage
Grade Yes No
Grade 1 31le6 6342
Grade 2 25e 625
Grade 3 14,3 B5eT
Grade 4 5548 46,2
Grade 5 Tle4 2846
Grade 6 754 250

From Table V we see that the majority of teachers of grades, 1, 2,
and 3 do not feel that each classroom should be provided with a radio,
On the other hand, Table V shows that the majority of teachers of grades
4, 5, and 6 feel that each classroom should be provided with a radios
It seems that a radio is more important to the social studies program
at the intermediate grade level,

Teachers had this to say about the school radio program. Almost
5/4 (7246 per cent) of the teachers felt that school radio programs are
a valuable aid to the listeners Only 1l.9 per cent thought that the
school radio program was of no value to the listener and the rest did
not reply to the question. Over 4/5 (8046 per cent) of the teachers
thought that school radio programs were a valuable aid to the participent
while only 44 per cent of the teachers reported that this was not true,
The remaining per cent did not reply to the queskione Almost 90 per cent
(8948 per cent) of the teachers felt that school radio programs should

be presented during the school hours while only l0.4 per cent stated



that they should be presented outside of the school hourse The

following table shows how teachers felt as to the way in which school

radio programs should be presented:

TABLE VI

SCHOOL RADIO PROGRAMS=TYPE OF PRESENTAT ION

Type of Presentation Grade Percentage
: 2 3 4 5 6 All
Recorded
In School 4T7e% 37e5 1443 5348 2846 1245 3244
At Station 26e3 4348 2846 2341 21e4 245 2840
Live Broadcasts 5648 B0e 4249 3845 57¢1 100e 54,2

Table VI shows a very definite preference of fifth and sixth grade
‘teachers toward live broadcasts of the school radio programs Recording
of the program in the school was more popular then recording of the
program at the statione

Teble III shows that the mejority of teachers of grades two through
six thought that they should use wall maps as instructional material in
their social studies programs. From Teble III it is also apparant that
the majority of teachers of grades 4, 5, and 6 did utilize wall maps,
Those who thought they should utilize the wall map at these grade levels,
did ubilize ite Although 85,7 per cent of the third grade teachers
thought they should utilize the wall map only 6848 per cent reported
actual utilization of this resourcees In the second grade only 12,5 per
cent of the teachers utilized the wall map in their social studies
programe From Teble IV it is evident that only at the 4th, 5th, and

B8th grade levels did the majority of teachers feel that the wall map was
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an enjoyable and beneficial resource, Almost 50 per cent (‘42.9 per
cent) of the third grade teachers reported that the wall map was an
enjoyable and beneficial besourcee

From Table III it is evident that the majority of teachers of
grades 4, 5, and 6 thought that they should utilize Wall Outline Mapse
Only at the sixth grade level did those who thought the Wall OQutline Map
valuable, actually utilize the resources Fifty per cent of the third
grade teachers thought that they should utilize the Wall Oubtline Maps
Few at this grade level actually reported utilization. Almost 50 per
cent of the second grade teachers thought they should utilize the Wall
Outline Mep while no utilization was reported at this grade level,
Table IV shows that at no grade level concerned did the majority of
teachers feel that the Wall Outline Map was an enjoyable and bemeficial
instructional materiale

The majority of teachers of grades 3, 4, 5, and 6 reported in
Table III that they thought they should utilize individual outline m&pse
The majority of teachers of grades 4, 5, and 6 did utilize the resources
Only 14.3 per cent of the third grade teachers actually reported -
utilization of individual outline maps. Fifty per cent of the second
grade teachers reported that they should utilize individual outline maps
but actual ubilization reported was meagers From Table IV we see that
the majority of teachers of grades 4, 5, end 6 thought that individual
outline maps were both enjoyable and beneficial to the childe

From Teble III we see that the majority of the teachers of grades
2s 35 4, 5, and 6 thought that they should use globes at their grade

levels, The majority of teachers of grades 4, 5, and 6 reported actual



ubilizatione Almost 50 per cent (42.9 per cemt) of the third grade
teachers utilized the globe while only a few of the second grade teachers
actually utilized the globe in their social studies programse. From Teble
IV we see that the majority of teachers of grades 4, 5, and 6 reported
that the globe was an enjoyable and beneficial resource to the childe
Fifty per cent of the third grade teachers felt that the globe was an
enjoyable and beneficial resource,

From Table III we see that at least fifty per cent of the teachers
of grades 3, 4, 5, and 6 reported that they thought they should use
cartoons as an instructional resource for the social studiese Only at the
sixth grade level did at least 50 per cent of the teachers report
utilizatione From Table IV we also learn that at no grade level did at
least 50 per cent of the teachers feel that cartoons were an enjoyable
and beneficial resource in social studies instruction. Just a little over
one=third (37.5 per cent) of the sixth grede teachers reported that the
cartoon was an enjoyable and beneficial resource to the childe

The majority of teachers of grades 4, 5, snd 6 reported in Table III
that they thought they should utilize graphs as instructional resources,
Only in grades five and six did the mejority of teachers actually report
utilization, From Teble IV we see that only at the sixth grade level did
approximately one=third (37.5 per cent) of the teachers feel that graphs
were an enjoyeble and beneficial resource to the child.

From Table III it is evident that the majority of teachers of grades
3, 4, 5, and 6 thought they should use diagrems at their grade levels,
Only at the fifth and sixth grade levels did the majority of teachers

report actual utilization. In Table IV, at no grade level were diesgrams



reported as enjoyable or beneficial to the child,

The school system of Meriden, Commecticut provides a central audio=
visual office and an audio-visual coordinator for each school within the
systems The great majority of teachers (85, 3 per cent) reported that
they did have a listing of all films, slides, filmstrips, records,
exhibits, etcs, which are available from the Audic-Visuel Centere. Only
10.8 per cent stated they had no such listing and these same 1048 per
cent stated that they would like such a listinge Almost 90 per cent
(88 per cent) of the Meriden teachers stated that their school had an
audio=visuel coordinatore The remaining teachers stated their school did
not have a coordinatore As each school does have an audio=visual
coordinator some teachers evidently do not know who the coordinator at
their school ise

In answer to a general question as to the duties that your school

coordinetor performs, teachers responded as shown in the following table.

TABLE VII

DUTIES YOUR SCHOOL COORDINATOR PERFORMS

Percentage
Duty ~ Yes No

Keeps you informed about materials

availaeble 7646 5e7
Assists in selecting appropriate

materials for your grade level 6044 1l.1
Orders meterials from the audio=visual

center 8l.l 2e0
Schedules equipment for use . T5e8 44,4

Provides pick up and delivery service
from audio=-visual center 4746 30eT

23
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It is clear from Teble VII that the majority of school coordinators
are performing a valuable service. The greatest criticisms are levied
in not assisting in the selection of appropriate materials for a grade
level and not providing pick up and delivery service from the Audios
Visual Centere A number of teachers did not answer the question ree
garding the duties of their schocl ccordinatore

It may be of interest to note that in answer to another general
question 521 per cent of the teachers stated that they felt they would
use audio=-visual services more if pick up and delivery service were
mainteinede Only 17.7 per cent of the teachers felt thet pick up and
delivery service would not enhance the use of the audio~visual servicege

Almost 100 per cent (96 per cent) of the teachers included in
the survey reported that they were familiar with the methods of
procurement from the Audio=Visuel Centeres Certainly then a lack of
procurement knowledge is not a reason for inability to use the audio=
visuel service provided by the Meriden school systeme

The majority of teachers of all grade levels with the exception of
teachers of grade one reported that they would prefer kits of audioc=
visual meterials under unit topics as for example=-A South Americen kit
containing meps, charts, exhibits, films, and filmstrips, etce One
teacher pointed out thet a correlation between the grade areas in social
science and the audio=-visual materials on hand or available for such
progrems is one great needs This teacher suggested that a published
index of such materials availeble in specific social science areas
rather than a general catelogue would be & great time saver for the

elementary teacher and a great inducement for the use of audio~visuval



facilitiese

Only 3542 per cent of the teachers reported that they have ever
made a recommendetion aftter preview for the procurement of any audio=
visual materialse Over fif'ty per cent steted they had never made such
a recommendations Only three teachers of the 3542 per cent who had
made recommendations stated that the material they had recommended was
not obtained by the audio=visuel centers

The majority of teachers (651 per cent) reported that they would
be willing to serve on a preview committee for films, filmstrips, etce
Only 2346 per cent of the teachers felt that they would not like to
serve on such a committees The remaining teachers did not reply to the
questions

The teachers who enswered the question regarding a yearly workshop
of three or four hours on audio=visual materials were almost evenly
dividede Almost 50 per cent (49.3 per cent) of the teachers stated that
they would like a yearly workshop on audio-visual materials and their
correlation with their curriculume. Almost the same percentage (439
per cent) stated that they would not like this workshope Again as with
community resources, the percentage of actusl utility of audio=visual
resources wes much lower in most cases than the expressed value of the
instructional materiale

Construction, Rr_mtio Representation, and Creative Expression

through Art and Musice From Table III it is clear that the majority of

teachers at all grade levels thought they should use construction
activities, dramatizations, and creetive expression through art and musiec

a8 instructional resources in the sociel studiess



The majority of teachers at all grade levels did use drematizations
and creative expression through art and musice <The majority of teachers
of gredes two through six ubilized oconstruction activities in their
social studies programs, and almost 50 per cent (47.4 per cent) of the
first grade teachers ubilized construction as an instructional resource,
The majority of teachers of grades two through six also reported in
Teble IV that construction activities were both enjoyable and bemeficial
%o the childe -

Table VIII shows the teacherg: reaction to the question as to

whether their room had a good physiocal set-=up for construction activitiess

TABLE VIII

ROOM HAS A GOOD PHYSICAL SET=UP FOR
CONSTRUCT ION ACTIVITI=S

Grade Per Cent
Yes No
One 3648 4744
Two 68«8 25.
Three 50, 4249
Four 15.4 6962
Five 357 571
Six 375 625
Grades 1-6 4067 0.7

It is evident from Table VIII that on the whole the intermediate
grades four,; five, and six did not have as good facilities for
construction activities as did the primery grades one, two, and three,

A tebulation without regard to grade level revealed that 40,7 per cent of
the teachers reported that their rooms had good physical set-ups for
construction activities while 5047 per cent reported that their rooms did

not have a good physical set up for constructional activities, Omly



8e6 per cent of the total teachers reporting did not reply to this
questions It is interesting to note from Tables III and IV thet
construction activities were reported as an advisable resource both
enjoyable and beneficial to the child at the intermediate grade levels
more so than at the primery level where facilities seem to be better,

From Tebles III and IV we see that dramatization is a favorite
resource at all grade levels, Teachers do use it, and feel that the
children enjoy and get much benefit from ite

From Table IV it is evident that the majority of teachers of grades
1, 2, 3, and 5 reported that creative expression through art and musiec
was an enjoyable snd benefiecial instructional resource in their social
studies programe. Almost half (4642 per cent) of the fourth grade
teachers thought this to be true, Just over one=third (37.5 per cent)
of the sixth grade teachers reported that creative expression through
art and music was an enjoyable and beneficial aid to learninge

Again with few exceptions utilization fell below the expressed
value of the instructional resourcess

Reading Materialse From Table III we see that the majority of

teachers at all grade levels thought that they should use textbooks,
supplementary texts, children's dictionaries, magazines, newspapers, and
free or inexpensive materials in the area of reading materials for their
social studies programe From the same table it is evident that the
mejority of teachers at all grade levels did utilize supplementary texts,
megazines, and free and inexpensive materials as instructional resources
in the social studies. The majority of teachers of grades two through

six reported thet they utilized textbooks. Almost 1/3 of the first
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grade teachers reported that they utilized textbooks. The mejority of
teachers of grades four through six reported that they utilized Children's
dictionaries as an instructional resource in the social studies. The
majority of teachers of grades two through six reported thet they
utilized newspapers as instructional materialse

The great majority of teachers teaching grades two through six
reported in Table III that they should use supplementary readers in
their social studies program. The majority of teachers at these grade
levels did utilize this resource, Almost 50 per cent (42.1 per cent)
of the first grade teachers thought that they should utilize supplementary
readers while only 27,3 per cent reported utilizatione

The majority of teachers of grades three through six reported in
Table III that they should use Children's kncyclopedias., The majority
of teachers of grades four through six reported utilization of this
resource, Almost 50 per cent (42.9 per cent) of the third grade
teachers did utilize children's encyoiopadia.s. It is interesting to
note from Table III that although one-=half of the second grade teachers
thought that they should utilize children's encyclopedias as ean
instructional resource in the social studies, only 18,8 per cent of
these teachers reported utilization of this resource,

Table III shows that the msjority of teachers of grades four
through six reported that they thought they should utilize Yearbooks and
Almanacs, but only at the fifth and sixth grade levels did the majority
report utilization of Yearbooks and Almensacs, Approximately one-third
(3845 per cent) of the fourth grade teachers utilized yearbooks and

almanacs in their social studies programe. Some teachers at the first,
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second, and third grade level thought they should utilize yearbooks and
almanacs, but utilization was none or meager,

Table III also shows that the majority of teachers of grades 3, 4,
5, and 6 thought that they should utilize biographies as an instructional
resource in their social studies progrem, <he majority of teachers of
grades 4, 5, and 6 did utilize this resource. Almost 50 per cent (42,9
per cent) of the third grade teacher reported utilization of biographies
in their social studies program. Some teachers of grades one and two
reported that biographies should be used at their level, but utilization
Was meagers

In Taeble III it is evident that the majority of teachers of grades
2, 35 4, 5, and 6 thought they should end did utilize pamphlets, dJust
over one-third (36.8 per cent) of the first grade teachers thought they
should ubtilize the pamphlet while actual utilization wes reported at a
lesser percentage.

The majority of teachers of grades 4, 5, and 6 reported that they
should use government publications, while only at the sixth grade level
did the majority utilize the resources One-half (50 per cent) of the
fifth grade teachers reported actual ubilization while only a little over
1/3 (3845 per cent) of the fourth grade teachers reported utilizing
government publicetions in their social studies program. One half (50
per cent) of the second grade teachers reported as shown in Table III
that they thought they should use government publications at their grade
level, Only 643 per cent at this grade level reported actual ubtilizetion
of the government publication. Almost 50 per cent (4249 per cent) of the

third grade teachers thought that they should utilize goverunment
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publications in their social studies programs while only 2846 per cent
at this grade level reported actual ubtilization. Some first grade
teachers reported that they should utilize government publicetions at
their grade level,

Table III shows that the majority of teachers of grades 3, 4, 5,
and 6 reported that they thought they should use the atlas as an
instructional resource at their grade level, The majority of teachers
of grades 4, 5, end 6 did utilize this resource in their sociel studies
progremes Only one half of the teechers of the third grade who reported
that they should utilize the atlas actually did utilize this resources
Almost 50 per cent of the second grade teachers reported that they should
utilize the atlas et this grade levele Actual utilizaetion of the atles
at the second grade level was meagere It is interesting to note from
Teable III that teachers seem to be in accord with regard to the grade
placement of the atlas and its counterpart the map.

From Teble IV we see that reading instructional resources are on
the whole more enjoyable and beneficial as the child attains & reading
ability or ability to read more difficult end interesting resources,

On the whole reasding materisls were found more enjoyable snd beneficisal
to the child as the child went from the primary to the intermediate gradese

It was evident from a general guestion regerding the provision of
manuels for teachers, that not every teacher is provided with manuals
which accompany books for the socisel studies programs.

Teachers were approximately evenly divided in stating that their

socisl studies texts listed supplementary texts, reedings, fidms, slides



THOSE INSTRUCTIONAL RESOURCES NOT

TABLE IX

ADEQUATELY PROVIDED

INSTRUCT IONAL MATERIAL

Grade Level Percentage

1 2 3 4 3] 6
Exhibits 3668 254 286 38Beb 6443 3Teb
' Realis (models, specimens) 3le6 1848 2Bes6 5348 5Tel 12,5
. Dioramas - - 14,3 15.4 35,7 25,
Topical Picture collections 2663 18e¢8 42,9 23,1 35,7 125
Filmstrips 1045 = 14,3 154 14,3 =
Slides 2643 = 14,3 23,1 7. 1245
Fil’ﬂlﬂ. sound 10.5 - 2l 4 35.1 14,3 375
Films, silent 105 = Te Te7T = 12.5
Recordings, musical 105 643 3547 23sl 35,7 25
Recordings, transeriptions - - 2846 TeT 21le4d 375
Radio Broadecasts BeB 6.3 21le4 15.4 14,3 25,
Wall Meps - 12.5 42,9 4642 14,3 12.56
Wall Qutline Maps - Bed 2846 4642 28,6 12,5
Individual Outline Meps - 6e3 21led 4642 2B.6 3Te5
Globes 5e3 1245 5Tl 23l 2846 =
Charts 5‘3 - 21 .4 23 nl Te -
Posters De3 = Te 16.4 Te -
Atlases - 6e3 2846 4642 Rledt =
Textbooks - 12 oD 42,9 TeT = -
Supplementary Texts 2lsl o3 42,9 38eH 42.9 50,
Supplementeary Resders
fioction & non~fiction 1668 663 14,3 23,1 4249 375
Reference Books Ded = Te 1564 = -
Children's Encyclopedias - 18e8 35.7 385 14,3 12,5
Yearbooks=Almanacs - - 14,3 308 2leéd 25,
Children's Dictionaries H5e3 1848 28.6 3845 21let =
Biographies - - Te 230l 14,3 =
Ma.gazines - 18;3 Te 23.1 2l.4 25,
Pa.mphle'bs - Bed Te TeT 14,3 12-5
Newspapers - - Te TeT = -
Government publications - 6e3 Te TeT = 50.
local,state, & national
Blackboards - - o = ) -
Bulletin Boards Hed = - 16,4 = 12,5
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otce suitahle under each topice

The majority of teachers of grades 4, 5, end 6 were not familiar
with the library service offered by the State Department of Education,
A minority of teachers have never utilized the service.

Table IX presents a grade breakdown of those instruetional resources
which teachers feel they are not adequately provideds The guestion was
restricted to audio~visual aids and reading aids as these are the two
areas in which school administrators and supervisors might provide

materials, It was assumed by the writer, from his experience in the

Meriden system, thabt reaw materisls for comstruction and creeative expression

are readily available, If the survey were made in a strange school
system the writer suggests thet some provision should be made for
ascertaining the availability of such rew materialse

As free and inexpensive materials are easily obtained, this item
was also excluded from the list of needss In answer to some general
questions regarding the availability of free and inexpensive materiels
almost 90 per cent (89.7 per cent) of the teachers stated that they were
femiliar with the sources of free and inexpensive materialss Only 4.9
per cent state that they were not familiar with these sources and the
remaining percentage did not reply to the guestion.

Almost all of the teachers (95.3 per cent) stated that they thought
that a catalogue listing of free end inexpensive materials should be
made available for each buildings This of course would provide a great

convenience for the ordering of mabterials by the individual teacherss
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From Table IX it is evident that the needs for instructional
materials seem o be almost individualizeds There is a need in some
place for all of the instructional resources listed with the exception
of the blackboards

Discussion of needs will be done according to grade level,

From Table IX it is evident that approximately one-third of the
first grade teachers need exhibits and realia, Just over one-guarter
of the first zrade teachers need topical picture collections and slides.
A lesser number of teachers at this grade level need items as showm in
Table IX,

From Table IX we also see that one=quarter of the second grade
teachers reported a need for exhibitse A lesser per cent reported needs
as listed in the teble,

Over 50 per cent of the third grade teachers need globes as
reported in Table IXe Just under 50 per cent (429 per cent) need
topical picture collections,wall maps, textbooks, and supplementary
textse Over one=third of the teachers at this grade level reported a
need for musicel recordings and children's encyclopediass Over one-
quarter of these teachers reported needs for exhibits, realisa,
transcriptions, wall outline maps, atlases, and children's dicticnaries,
A lesser per cent of teachers at this grade level reported a need for
items as listed in Table IX.

From Taeble IX it is evident that the majority of teschers of the
fourth grade felt inedequately supplied with realia, Almost 50 per cent
(4642 per cent) of the fourth grade teachers reportad thet they were

inadequately provided with Wall Meps, Wall Qutline Maps, Individuel

T on
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Outline Meps, and Atlases, Just over one=third (38+5 per cent) of the
fourth grade teachers reported inadequacies in Exhibits, Supplementary
Texts, Children's Encyclopedias, and Children's Dictioraries, Almost
one=third (308 per cent) of the fourth grade teachers felt inadequately
provided with Yearbooks=Almenacse dJust under one~quarter (23,1 per cent)
of the teachers at this grede level reported a need for topical picture
collections, slides, sound films, musical recordings, globes, cherts,
supplementary readers, biographies, and mageziness A lesser percentage
of teachers at this grade level reported needs as shown in the tablee

According to Table IX the majority of teachers of grade five
reported a need for exhibits and realiaes Almost 50 per cent et this
grade level reported & need for supplementary texts and supplementary
readerse Just over one=third of the teachers of fifth grade reported
need for dioramas, topical picture collections, and musical recordingse
More than one=quarter of the teachers at this grade level (28,6 per cent)
reported a need for Well Outline Maps, individual outline maps, and
globese A lesser percentage reported their needs as listed in Table IX,

From Table IX we see that 50 per cent of the teachers of the sixth
grades in Meriden, Connecticut reported a need foz: supplementary texts
end government publicationse Over one=~third (375 per cent) of the
teachers ot ¥his grade level reported needs for exhibits, sound films,
transcriptions, individual outline maps, and supplementary .readers.
One=quarter of the teachers at this grade level felt inadequately
provided with diorames, musical recordings, radio broadcasts, yearbooks-
almanacs, and magazinese A lesser number of teachers at this grade level

felt inadeguately provided with the materials as shown in Table IXa



The majority of teachers (665 per cent) felt that exhibits,
models, displays, etcs prepared by previous classes should be listed
and avaeilable on loan to other classrooms.

In answer to one of the gemeral questions, the majority of teachers
of grades 3, 4, 5, and 6 reported that they do not hawve enough
supplementary reading materials avaeilable for a sociel studies programe
One teacher stated that she relied entirely on the local library service
for supplementary reading materials,

The majority of teachers at all grade levels utilized the library
service offered hy the commumity for social studies supplementary
materiaels, One teacher commented that magazines, pamphlets, and news=
paperd, in eddition to books, are easily obtained through the Curtis
Memorial Library of Meriden, Connecticube

Table X presents the tabulated results in answer to a general
guestion as to whether the teacher had a globe that is in good condition

snd is satisfactory to the level of maturity of her grade.

TABLE X

HAVE A GLOBE IN GOOD CONDITION AND
SAT ISFACTORY TO LEVEL OF MATURITY

Grade Percentage
Yes No
One 2l.1
Two 6e3 50.0
Three 1443 Tle4
Four 61.5 38e5
Five 50,0 500

Six 100,0 -



From Teble X we see that a greater percentage of teachers at all
grade levels stated that they did not have a globe in good condition
and satisfactory to the level of maturity of the child than reported
in Teble IX that they were iadequately provided with a globes It seems
avident that although many teachers have globes, thesy are not in good
condition and they are not satisfactory to the level of maturity of the
childe It is to be noted from Tables IX and X that there is a definite
need for globes in the third grade, From Table X we see that one=half
of the teachers of grades two and six also report that their globes are
(1) not in good condition and not satisfactory, or (2) are non-existent,

Table XI presents a grade breakdown of teachers! needs in the
area of mepse This tabls was constructed in answer to a question
whioch asked teachers to list some mesps they would like in their

classrooms,



TABLE XI

MAPS NEEDED OR DESIRED

Number of leachers Needing

Map Wented Grades

gl
&
B

1 2 35 4 5 6

Map of City (Meriden)

1
¥ap of State (Connecticut) 1

o Ll L
ol =)
of 2] =

Hap of United States

Outline lWap of United States

Tndividual Outlines Us Se

-
Aoyl

oY ] DY T

World

—
4

=
(97

"
3

World Outline Map

Tndividuall Oytlines (World)

=

World Products Map

World Natural Resources Map

World Population lap T

HH -

World Runfﬂl]h_;_:_

Polar Maps 1

Time Zone Haps

Weather Maps 1

Map of Europe

1
A
]

dividual Oyblines=5urope

Set of Luropean Countries

Efvica

Asia

L L L
o
o L

Torth American 1 %

North American Outline Map i)

South America L

::\:Oﬁ)-Jmh'?-NI—'!—'mN)—‘l-i!—‘l\:'I—l!—‘NtP

o -
[

Large Map of each continent
Physical and Political

Tndividual Maps of various
countries studied

Western Hemisphere

Eastern Hemisphere

=1+
o
r——'z-‘wJH

South Pacific Ares |

Haps of Individual New
England States 2

Maps of Groups of States 1

- P

Produce end Historical Maps I
of Ue S. otce

It is evident from Table XI that some teachers are mnot
adequately provided with meps for a social studies program. The

greetest needs are for Maps of the United States and the Worlde



Only two teachers reported that they had maps which they did not
neede One fourth grade teacher reported that she had some archaic maps
which she did not need, and one fifth grade teacher reported that she
had e map of Asie which she did not needs

The majority of teachers of grades three and four stated that their
room maps were not adequate. Some teachers at all grade levels reported
inadequecies in their room meps but these were the only two grade levels
where the majority ooncurreds

The majority of teachers of grades 3, 4, and 6 reported that they
were not provided with manuels which accompany mapse There were teachers
at all grade levels who are not provided with manuals which accompany mapse

Quite a number of teachers reported that they were not provided with
manuals which accompany films, filmstrips, slides, recordings, snd chartse

Table XII shows the percentege of teachers at each grade level as
they indicated their needs for classroom reading materislse

TABLE XII1

CLASSROOM READING MATERIAL NEEDS ACCORDING TO GRADE LEVEL

Types of Materiel Grede Percentege
™2 % & B &
Textbooks 1045 ~ 3be7  TeT

Supplementeary Texts 105 125 57+1 5548 3547 6240
Supplementary Readers 2663 31le3 643 69¢2 3547 3745
Fiction & Non=Fiction

Mogezines 105 1848 21e4 3048 3547 50e
Pamphlets 63 2144 15e4 2846 B0e
~ Newspapers Te 3745
: EEEIEFen‘s ENCyClopedinslbed 2be 64ed 50e8 Obe7 12eb
Yearbooks-Almenacs . 14,3 3048 21le4 3746
Children's Dictionaries 2141 188 57¢l 538 21le%t 25¢
Biographies 143 23,1 14,3 80e

Government Fublicetions
locel, state and national 63 77 Rled 50
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We see from Table XII that many teachers of grade three are not
adequately provided with social studies textbooks suitable for their
grede levele There is also a great need for supplementary material in
grades 3, 4, 5, and 6¢ There is a great need in grades three and four
fo children's encyclopedias and children's dictionaries. Fifty per
cent of the teechers of grede six have needs for magazines, pamphlets,
biographies, and government publicationse The question of whether the
teacher would prefer a classroom library or a central school library
in which all supplementary readers in the sccial studies aree are kept
together and aveilable for each teachers use, was discarded due to the
wording which made it impossible to answer either affirmatively or
negativelye However, many teachers expressed a desire for a central

school librarye

TABLE XIII

AUDIO-VISUAL EQUIFMENT AVAILABLE

Available
Equipment Yos Ho
Motion Pieture Projector 9304 -
Radio 684 1746
Record Player 94,1 -
Slide Projector, Standerd 5046 1242
Slide Projector, 2 X 2 4169 11,2
Filmstrip Projector 8869 -
Wire or Tape Recorder TOe8 6e5

Opague Projector 27«3 2740

Ry
9
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It is evident from Table XIII that there has been en expressed need
for radios, slide projectors, wire or tape recorders, and opaque pro=

Jectorse Quite a number of teachers did not reply to all of the items

concernede
TABLE XIV
KNOWLEDGE OF OPERAT ION AND CONDIT ION
OF AUDIO-VISUAL EQUIPMENT

. Able to Operate In Good Condition
i i Yes To ~Yes No DNK

Motion Picture
Projector 708 1742 8349 15,1
Slide Projector 7248 14,9 5662 - 11,2
Filmstrip Projector 8845 446 8le4 - TeT
Wire or Tape Recorder 5667 2548 Blded 546 5el
Opagque Projector 579 3le7 1642 569 1048
Radio 1001 - 60.2 11,3 Ge?
Record Player 100« - 8244 848 440

We see from Table XIV that there is a need for some instruction in
the use of equipment with the exception of the radio and record player,
A number of teachers reported faulty wire or tape recorders, opague
projectors, radiosy; end record playerse, Some teachers did not know the
condition of the equipment and meny did not reply to some of the items

with which this question was coneernede




CHAPTER V
SUMMARY AND CONCLUSIONS

Statement of the Problem. It was the purpose of this study to
construct a check list suitable for obtaining teachers! reections as to
the use and aveilebility of instructionmal resources in the field of
elementary social studies and to distribute this checkelist to teachers
of gradee one through six in the public schools of Meriden, Connecticut in
order to obtain their frank opinions as to the suitability and availebility
of social studies instructional materials in Meriden, Connecticut.

Procedure. Through a thorough research of the types and values of
instructional materials a check~list was constructed which is designed to
obtain teachers' resctions as to the use and availability of instructional
resources for the social studies covering the following areass (1)
Community Resources, (2) Audio-Visusl Materials, (3) Comstruction,
Dramatization, and breative Expression through art and music, and
(4) Reading Meterials. Research and authorities have pointed out the
velue of instructional materials in these a;reaa. With a covering letter
written by Dr. Malcolm B, Rogers, Superintendent of Schools of Meriden,
Connecticut, the checkelist was distributed to teachers of the public
schools who taught grades one through six. The potential scope of the
survey included eighty-nine teachers teaching grades one through six in
Meriden, Connecticut.

Scope_of Survey. The actual scope of the survey includes
eighty=four replies which were received and were considered usable,

=
f.



Conclusions. Teachers of grades three through six reported social
studies as taught as a specific subject matter area in their curriculums, |
Table XV shows the Teachers' reaction to the utilization of
commnity resources in their social studies program. Items checked are
those which at least fifty per cent of the teachers et any one grade
level reported as (1) should be utilized, (2) utilized, or (3) enjoyable

and beneficial to the child, On this basis the resources were considered

desirable.
TABLE XV
UTILIZING COMMUNITY RESOURCES
Grades
Type of Resource 1 2 3 4 5 6
Field Trips X X X X X X
Resource Visitors X X X X X
Field Studies X X
Surveys X X

We see from Table XV that field trips were reported as a.
desirable resource at all grade levels. Utilization was far below the
degree of deeirability. Resource visitors were reported as desirable
from the second through the six grades. There was little actual
utilization of this resource, Field studies and surveys were reported
more desirable at the sixth grade level than at any cther level.
Utilization of these resources as far below the expressed value of

utility.
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The mejority of teacher os grades 1, 2, 3, 5, and 6 reported that
the community offers much for thelr social studies program. One teacher
ruportéd that she would like a Children's Museum established in Meriden.
She would like to see ons of the type that is now in Hartford, Gonnscticut.
Teble XVI is a a;mmary table of Tables III, IV, and IX in Chapter IV.
Table XVI shows the teachers' reaction to the utilization of audio-visual
materials and their needs in this area, The items that are checked are
' those resources which at least fifty per cent of the teachers at any one
grade level reported as (1) should be utilized, (2) utilized, or (3)
enjoyable and beneficial to the child. On this basis the resources
were judged desirable., The number of teachers indicating need for a
particular resource is shown under the "N' column according to grade level.

A zero indicetes that the resource is aéequataly provided,



TABLE XVI

DESIRABILITY OF RESOURCE AND STILL EXISTING TEACHER
NEEDS IN THE AUDIO=VISUAL AREA

Grades
Number Reporting 19 16 14 13

|
W=
@

(o]

Resource *D N

=

=

Exhibits

Realia(models etcs)
Dioramas

Topicel Picture Collections
Filmstrips

Slides

Films, sound

Films, silent

Recordings, musical
Recordings,transcriptions
Radio Broadcests

Wall Maps

Wall Outline Meps
Individual Qutline Maps
Globes

Charts X 1
Cartoons

Posters X 1
Graphs
Diagrams
Blackboards
Bulletin Boards
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#* D = Desirable resource

N = Number of teachers indicating need for this resource at that
grade level



From Table XVI it is evident that the following resources in the
audio-visual area are desirable at all grade levels,
Exhibits
Realis (models, specimens)
Topicel Picture Collections
Filmstrips
Slides
Films, sound
Films, silent
Charts
Posters
Blackboards
Bulletin Boarde
From Table XVI we also see that the following instructional
resources are reported desirable for grades two through six.
Recordings, musical
Recordings, transcriptions
Radio Broadcasts
Wall Maps
Individual Outline Maps
Globes
Diagrams
Table XVI indicates the the following instructional resources
were thought desirable for grades three through six,
Wall Outline Maps

Cartoons



Diorames were reported as a desirable resource by the teachers of
grades 3, 5, and 6.

It is to be noted that there are in Table XVI expressed needs in the
audio-visual area. Exhibits, realia, topical picture collections,
misicel recordings, meps of various sorts, end globes are those audio-
visual instructional resources which are in greater demand,

Except for a few cases the level of utilization of audio-visual
instructional resources fell below the level of desirability wherein the
teacher indicated that the resource should be utilized,

Table XVII shows the teachers' resction to the utilization of
Oonstruction, Dramatization, and Creative Expression through art and music,
Items that are checked are those which at least fifty per cent or more
of the teachers at any one grade level reported as (1) should be utilized,

(2) utilized, or (3) enjoyable and beneficial to the child. On this basie

the resources were judged desirable.

TABLE XVII

DESIRABILITY OF CONSTRUCTION, DRAMATIZATION,
AND CREATIVE EXPRESSION THROUGH ART AND MUSIC

Grades
| 2 3 4 5 6
Construction X X X X X b4
Dramatization X X X X X X
Creative Expression X X X X X X

through art and music

It is clear from Table XVII that Construction, Dramatization, and
Creative Expreesion through art and music are indiceated as desirable

resources at all grade levels, Actual utilization of these resources



fell far below the expressed desirability of the resource.

It is clear from this survey that edequate facilities for construction
activities are lacking at many grade levels, Inadequate facilities were
reported to a greater extent by teachers of intermediate grade levels,

Table XVIII shows the teachers' reaction to the utilization of
Reading Materials in their social studies progrems. Items that are
checked are those which at least fifty per cent of the teachers at any
one grade level reported as (1) should be utilized, (2) utilized, or
(3) enjoyable and beneficial to the child. On this basis the resources
were judged desirable. The number of teachers indiceting needs in this
resource area are shown under column "N" at each grade level, The

greatest need as reported in Table IX or Table XII of Chapter IV was

recorded,



TABLE XVIII

DESIRABILITY OF RESCURCE AND STILL EXISTING
TEACHER NEEDS IN THE READING AREA

Grades
Number Reporting 19 16 14 13 14 8
1 2 3 4 5 6
__Resource D N D N D N DNUDUNTDN
Atlases X 4 X 6 X 3 X 0
Textbooks X2 X2 X6 X1 XxXxXo02zx0
Supplementary Texts X 4 X 2 X 8 X 7 X 6 X 5
Supplementary Readers
fiction and non-
fiction X5 X9 X9 X6X 3
Children's Encyclopedias X 4 X9 X7 X5 x 1
Yearbooks—Almenacs X 4 x 3 % 3
Children's
Dictionaries X 4 X 3 X8 X7 X 35 X 2
Biographies X 2 X 3 X2 X &
Magazines X2 X 3 X 3 X 4 X5 X 4
Pamphlets Z 1 X 3 X 2 X 4 x 4
Newspapers X0 X0 X1ZX12ZX1xXx 3
Government Publications
local,state, &national % X X1 X 3 X &
Free or Inexpensive
Materiels X X X X X X

* D-Desirable resource
NeNumber of teachers indiceting need for this resource
at that grade level
Taeble XVIII indicates that textbooks, supplementary texts,

children's dictionaries, magazines, newspapers, and free and inexpensive
materials are desirable resources in the reading field at all grade levels,
Supplementary readers, children's encyclopedies, and pamphlets were
thought desirable by teachers of grades two through six. Teachers of
grades three through six reported that atlases and biographies were
desirable resources at these grade levels. Teachers of grades four

through six indicated that yearbooks—almanacs and government publications

(local, state, and national) were desirable resources for their social

~3
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studies programe Tezchers of grade two indicated that government
publications were & desirable resource at this grade level,

The greatest needs were reported in the areas of reference materials
and supplementary materials,

For all reading resources the indication of desirability was far
sbove the percentsge of actual utilizatione

As free and inexpensive materials are readily available no report
of need was askeds

It might be worthwhile to carry on a similiar study in another
school system to test the validity of grade placement of instructional

meterials in the social studiess
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