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 Statement of the Problem.-- The problem is to study the 1957

and to a study of the orgenization and sequence of concepts in

CHAPTER I
THE PROBLEM

Boston University Thesls of Jane Lea Maynard, entitled,

" A Workbook to Develop Ability to Distinguish between
Affect1Ve'Language end Report Language," to determine what
problems one classroom teacher, not subjectively involved in
congstruction of the material, might have in presenting it to

an actusl group of students.

Purpose.-- The purpose of this writer in studying Miss Maynard's
Workbook was almost wholly restricted to a considerstion of

form, méchanics, phrasing, word cholce and potential ambiguity,

the work, Insofar as 8ll these matters aided or hindered one
classroom teacher in presenting Miss Maynard's workbook exercises
and the Test.

This study does not deal directly with the effectiveness
of the Workbook in bringing about an increase in students'
abllity to distinguish between affective 1angﬁage and report
language. Of course, the writer would not have used students'
time on the project if the materisl had not seemed to promi se
some improvement in students' power to discriminate between

emotive language and. report language.




Procedure.-- A general introduction to the work was given.
Seperate sections of the Workbook were mimeographed and
distributed to the students., After a Spedific introduotion
to ideas contained in a section, the section wes resd and
discussed by the class, Questions included at the end of
each exerclse were used asg pre-tests., Time limitatioﬁs often
required thet these tests be‘oral rether than written. Then
material was re-presented or reviewed. Thereafter; pertinent
sections of the Test were used as final evaluation. Where
tlme did not permit at least an oral review of questions in
.8 workbook section, the first testing on parallel materisl in
the Test is called a "pre-test." .

The material was taken over a period of elght weeks,
During the first weék approximately three forty-minute periods
were requlred for the work. This time was reduced to two
perlods after the first week. The Test was given in three
sections and took nearly one perlod per section. The teacher
made a memorsndum of special difficulties encountered during

the testing period.

Justification of the Problem.-- The Conference on the Basic

Issues In the Teaching of English, through Joseph Mersand,
Chalrman, approved and incorporsted into Lts Conference Report
the suggestion of Dr. Arno Jewett that s teaching of critical
thinking and an instruction in "elementary" semasntics is one of

| 1/
the more important tasks faclng teachers of English today.

1/Joseph Mersand, Chairman, "The Basic Issues in the Teach-
ing of English," Midwest English Review (Winter-Spring,
1959-60), 1:27.




Construction of materials for critical thinking end the
teaching of semantic principles is an indispensasble step
in carrying out this task, Evaluation of constructéd
materials by pefsons actively engaged in the teaching of
English 1s the second important phase in carrying out the

task,

Scope and Limitstlons.-- The study of a workbook dealing

with the development of the ability to distinguish between
report language and affective language brings the examiner
into the broad field of critical thinking and into the

field of "general semantics."

However, after a conslderation of what is included
in these two areas mentipned, the scope of this paper will
be narrowed to focus on the concepts and principles most
specifically related to report language and affective
language, namely: symbolization, reality, referents, denota-
tion, connotation, abstraction, generslization, stereotype,
Judgment, inference, and the figurative language of the
simile and metaphor.
| The paper will emphasize the experimental use by one
teacher of Miss Maynard's Workbook in a Grede XI college pre-
paratory group of twenty-two students, although portions of
the material were used on a Grade XII college preparatory group

and on a Grade XII general group.




Definition of Terms.

N 1/
Critical thinking may be defined as the mental operation

in which a thinker uses one, several, or sll of the following
abilities: (1) identifylng a central issue, (2) recognizing
underly ing assumptions, (3) evaluating evidence or authority,
and (4) drawing warrsnted conclusions,
Item (3) Ls further subdivided into these abilities:

‘&, to recognize stereotypes and cliches

b. to recdgnize blas and emotional factors

c¢. to distingulsh between essential and incidental

d. to distingulsh between relevant and non-relevant

e. to recognize the adequacy of data

T. to determine whether facts support a
generallization '

g. to oheck'conslstency.

- General Eemantics. This term may be defined simply as the
"study of word meaning, or word-fact relationshi%." One may
prefer the more involved definition giyen In 1950 by the Inter-
natlional Soclety for General Semantics? Genersal sementics is

declared to be: "The study and improvement of human evaluative
processes wlth speclal emphasis on the relation to signs and

symbols, including langusge,"

Report language. Jane Maynard in the Introduction to

1/Edgar Dale, "Teaching Oritical Thinking, " Edugcational Digest,
(May, 1959), 24:29,

2/Rodney V. Everhart, "Why Not Teach Semantics?" Elementary
English, (December, 1957) 34:548,

é /M. M. Kendig, editor, General Semantics Bulletin, Institute of
eneral Semantics, Lakeville, Connecticut, 1950, n. 18




her Workbook defines report language as langusge that denotes;
"that i1s, primarily 1t refers to or points to physical
objects (referents) in the physical world.";

According to Cleveland A. Thomasgthe word "Réport" refers

to "a statement which can be verified and which is free, or

at least relastively free, of inference, judgment, snd loaded

terms,"

Affective language. "Affective language 1s that

language which suggests or implies something in addition to
its plain sense meaningfr Its purpose is to arouse.emotion
and in order to analyze it we wust consider (1) the feeling
of the communicator, (2) the tone used in expressing the
communication, and (3) the intentlon of the communicator.
Denotation. S. I. Hayakawa glves us the definition of

5/
denotation as "extensional meaning" of an utterance, or a

1/Jane Lea Msynard, A Workbook to Develop Ability to Dis-
tinguish Between Affective Language and Report Langusge, Un-
published Master's Thesis, Boston University, Boston, 1957,
p.9.

2/Cleveland A. Thomas, "Semantic Concepts for Secondary
School English," English Journal, (March, 1960), 49:189,

'37 Jene Lea Maynard, op. cit., p. 11,

4/Hugh Walpole, Semantics, W. W. Norton and Company, Inc.,
New York, 1941, pp. 51-52,

5/8. I. Hayekawa, Language in Thought and Action, Harcourt
Brace and Compsny, New York, 1949, p.58. -




meaning which can be explalned by pointing to something out-
gide of the communicator. He indicates that 1f a word, like
"chair", is denotative, the speaker cannot express its wean-
ing in additional words, but can place his hand over his

mouth -and point to the object.

-

Connotation. Hsyaksaws declares that connotation is

"{ntensional meaning," suggested inside one's head, which

must be expressed by uttering more words. If the speaker can
place a hand over his eyes and experlence the situation of
having words spinning in his head, an utterance 1s probably

connotative:

Hayakawa's tesgt indicates that éome u}terance may have

both extensional and intensional meaning.

Reality. Reallty may be defined as objects and events

1/Loe,.- cit.
2/0p. cit. p. 59.




which are not to be oon?idered as static things but as a
1 .
process ever-changing.

Symbolization. This is the making of "anything that
_ 2
stands for or represents something else."

Referents. These are the objects or situations to which

3/

a word or label'refers.

Abstraction. This term will be defined according to

Ldeas suggested by Hekawsya. It 1s the procesgs of meﬁtaily
noting resemblances and lgnorii dLfferences between, or
among, objects and situations.

Generalization. A generalizatidn is a proposition

asserting something to be true_either_of'all members of é
gertain class or of an indefinite part of that class.

| Judgment. A judgment is the commﬁnlcatbr's approval or
disapproval of a subjeot.6 'Seﬁantlcists eppear to ﬁse the
term in ﬁhls restricted sense, for the wmost part, with an

unfavorable connotation.

1/Wendell Johnson, People in Qusudariss, Harper and Brothers,
New York, 1946, p. 498. ’

2/F,A.Philbrick, Understanding English: An Introduction to
Semantics, The Macmillan Company, New York, 1947, p. 22.

3/8tuart Chase, The Tyranny of Words, Harcourt, Brace and
Company, New York, 1938, .

4/8;L+ Hoyakwews, op. cit., p. 167.

5/Editorial Staff, American College Dictionary, Rendom House,
New York, 1955,

6/5.1. Hakawaya, op. cit., p. 42.




Inference. June Maynard gives a traditionsl definition

of inference as "sn hypothesis éf/guéss about the unknown
1
made on the basis of the known,"

Simile. This term may be defined as a figure of

speech that makes a coyparison of two unlike objects with
2
llke or as expressed.

Metaphor. "A metephor is an 1mplledvcomparison/0f un-
27
like objects. Metaphor does not employ like or as.

1/Jane Lee Maynard, op. cit., p. 13.

2/3.0.Tressler, and Henry I. Christ, English in Action,
Cdurse 4, (Sixth Editiog§, D.C. Heath and Company, Boston,

1955, p. 236.
3/Log. cit.




CHAPTER ITI
'REVIEW OF RESEARCH

. 1/
Special Limitation. Because James B. Phillips has con-

ducted a literature research in the field of Genersl Se-
mantlcs which is brought up to 1955, an§ Jane Lea May~’
nard'sg/ extensive resesrch in the same fileld is brought
up to June 1957, this writer rthracéa ground covered by
Phillips and-Méynard whére it was neceésary to do éo 1in,
order to gras§ the fundemental ddncebts in the subject,
familisrity with the writings of key flgures in the fleld,-
such as Alfred Korzybskl, Stuart Chase, Wendell Johnson,
S.I. Hayakswa. These authorities, naturelly, referred to
and analyzed the statements of other writers in the fleld:
C.K. Ogden and I.A. Richards, Irving Glickéburg, Cather-
ine Mintesr; but some of these latter authorities, par-
ticularly Ogden end Richards, were accepted on secondary
authority.

The idea of bringing Phillips and Maynard's resesrch

up to date, to June 1960, .seemed to be more profitable

1/Jemes B. Phillips, "Exercises-in General Semsntics for
Senlor High School," Unpublished Thesis, Boston University,

Boston, 1955, Bp., 56-23,

2/Jene Lea Maynard, op. cit., pp. 15-72.
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and originally productive than to re-trace ground already
covered, Therefore, the foous of thls search, though not
its perimeter, wae the question: What does the litersture
in the fleld of educetion say about critical thlnking_and
the teaching of semsntics in the period starting wifh

June 1957 end closing at the end of June 195602

1/
Relteration of Importeance of the Subject. BEverhart geems

to have distilléd the underlying assumptions of some recent
writers about the need to teach criticsl thinking and a
semantlc approach to lenguage. He writes that:

"...t00 many children and sdults allow

rote learning and stereotype ressoning

to dissipate the ability to arrive at

sound conclusions, They often accept

blindly certain amblguous analogles,

fallaclous assumptions and opinions

not predicated on facts, with 1little

regerd to objective evalustion."

The difference in behavior of the person treined in
semantic thinking 18 emphasized by Edward Murrsy. Where the
non-gsemantic-minded thinker 1s often in aJQuaﬁ&ny caused by
blocked, distofted, or confused communications, the thinker
disciplined in semantics can ask the right questions which
will start a search for the necessgary facts. Having in
hand actual illustrations, Linstences and "first-order
data," such a person is in a much better position to lesunch

2/
important action.

1/Rodney Everhert, op.cit., p.548.

2/Edward Murray,Sewantics and Group Processes," Educstion
st, (Janua 1960), 80:289,
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Semantic Concepts Defined and Evaluated, A definite contri-

butlon seems to have been made recgntly in t% field of
semantics in an article by Cleveland Thomas. "Seversal
years" prlor to publication of this article, Thomas . had set
up a listing of 55 principles of sementics. He assked " 41
speclalists in the teaching of English" to rate these prin-
ciples in the order of thelr ilmportance to a ﬁeaoher of
English. Thomas declared that " 75% or more of the 41 rating
specialists developed the following plcture, a value judgment,

on what constituted the most important semantic concepts,

from an English teacher's point of view:
(1) language and symwbolism
(2) context
(3) metaphor
(4) abstractions
2/

(5) uses of the language

New otteuwpts to Clsrify Meaning of "COriticel Reading." The

fallure of educators to agree on a meaning for the term
"critlzal reading" says Gertrude Williams end E, Elena
Sochor  hes been a serious obstacle to a definite program

I/CIsvelsnd &, Thomas, "Semanti¢ Concepts for Secondary
School English, "English Journsl (March, 1960), 49:186-191.

2/Ibid., p. 187.

3/Gertrude Williams, "Provisions for Critical Reading in
Basic Readers," Elementary English (Mey, 1959), 36: 323-331,

4/E, Elena Sochor, "The Nature of Critical Reading, "Elementary
English (Jsnuary, 1959), 36:47-58
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for the improvement of critical reading. Willliams foﬁnd
that in reader programs '"what some writers listed as critical

reading skillg others designated as interpretive skills. In

some cases literal comprehe7sion gkills were included as
1
critical reading sbllities. " In her own listing o; seven
2
gskills which comprisge the critical reading ability, Williams

lists '
"{2) comparing and contrasting

(2) predicting the outcome of events"

categories which might not be considered a part of the
listing of critical reading skills.

This writer wonders why Williams made a separate category
out of the term "critical thinking" when she was listing the
separate reading skills found in an snalysis of 10 readers.
Williams appears to have applied this label "critical thinking"
to describe testing material found in 1 out of 10 readers.

Even if the reader used the term, Williams' acceptance of it
‘a8 one of the categorles under "critical reading" 1llustrates
her polnt that there is confusion among the authorities.

_ Gray does not consider critical reading and critical
thinking two separate processes but 1llustrates that the two
activities are one 1nterlocking, inter-dependent process:

As a good reader engages in'critical
thinking he ... first of all endeavors

1/Gertrude Williams, op.cit., p. 327.
2/Ibid., p. 328,

3/ William S. Gray, "Interpreting Language: An Essential of
Understanding," Monograph, National Council of Teachers of
English, Appleton-Century-Crofts, Inc., New York, 1954, p. 26,
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to understand clearly what the author
has sald before he expresses judgment .
concerning it., This often calls for
careful re-reading. Then comes a
process of recalling everything he
knows concerning these facts -- he
may have to exert considerable effort
to get other facts to confirm or
refute the suthor's view. He must
check again the gmindness of his
conclusions,

l .

Triggs' definition of "criticsl reading" as a process
that 1s "the interpretation of symbols" 4indicetes that the
critical thinking aspect is not separable from the reading
aspect, Sochor's cryptic description of critical reading as

2
‘going beyond what 1s stated,'" also indicates that critical
thinking is a necessary part of critical reading.

The definitions given by Trigg and Sochor for "eritical
reading" 111ustratiﬁg that this is intrinsicslly bound up
with the term "eritical thinking'" also show that critical
reading (along with criﬁical thinking) is not separable from
sementlc processes elther. (See the list of semantic concepts
compliled by Cleveland Thomas on p.3 of this chapter,)

Sochor, in another work, has gone far beyond a definition
of eritical reading. Whereas Willisms simply 1listed certsin
skills which she felt belonged in the critlcal thinklng

process, Sochor conducted a study that seems to have been

1/ Frances‘Oralind Triggs, "Promoting Growth in Critical
Reading," Education Digest (September, 1959) 25:42.

2/ E. Elena Sochor, "The Nature of Critical Reeadlng,"
op. cit., p. 48.
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both intensive and wide, in an effort to isolate and label,
wlth some preclsion, the individual gkills that comprise the
.critical reading ability.;/ Although Sochor limited her study
to critical reading in the social studies, this does not
appear to meke her findings muph less significant for the
teacher of English. Sochor lists the followlng as eight of
the more ilmportant separable skills of eritical reading:

(1) sensing semantic variation

among words

(2)‘ distinguishing the central
theme of g selection

(3) making an inference .-
(4) 1identifying a generalization

(5) applying information to a
problem .

(6) sensing the relevancy
of ideas

(7) determining the relationships
among ideas

(8) 1identifying the author's purpose
Legt the reader assume (2), (3), and (5) above are carelessly
listed and are mere literal comprehension skills masquerading
as critical reading skills, it 1s necessary to note Sochor

18 definlite on this point in her third statement under

1/ E. Elena Sochor, "Literal snd Critical Reading in Socisl
Studies," op. cit.
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1/

General Conclusions:

3. Individual critical reading compre<
hension skills appear to be relatlvely
independent of the abllity to comprehend
literally in soclal studiles,

One must balance this statement against the one made in
2/
her later article, published January, 1959, in which different

phrasing changes the emphasis of her previoué gtatement but

doeeg not contradict it. In her later article, Sochor declares

that "...the relationship between literal and critical read-
ing, though substantial, i1s not -high enough to assume they

are the same ability."

William S. Gray, in his description of the critical
reading process;é demonstrates thét literal comprehénslon
skills are both a necessary basis for eritical reading perform-
ance and, occasionally, an inseparable part of the'véry pro«-
cess of critical reading. Trigg states that critical reading
involves use of all the lower level reading skills but demands

more.,

1/E, Elena Sochor, "Literal and Critical Resding in Social
Studies," op. cit., p. 53.

g/EA Elena Sochor, "The Nature of Critical Readlng," op. cit.
p. 49.

3/ William S. Grey, op. cit. p. 46.
4/ Frances Oralind Triggs, op. cit., p. 44,
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Roberta Green warns the English teacher against expecting
too clear-cut a separation of the skills of critical reading
in practice, declaring that the factors in eritical thinking
are numerous, overlapping, and 1nter~re1ated};/

One critical thinking and reading ability not stressed
by other writers is given full attention by Edgar Dale, who
urges that English teéchers implant in the winds of thelr
students the habit of questioning statistics, and the habit
of inslsting that these be as capable of verificatign as
though they were verbsl statements. "They /students/ can learm
that statistics are sometimes used the way a drunk uses a
lemp-post, for support rather than illumination."g/

"In the 1iterature of the past three years attention has
been given to the question, At what age, or on what educational
level, can the student absorb principles of ecriticsl reading
and semantics?

3/
Apparently, Lucia Pomeroy believes that five-year-olds

are not only capable of absorbing semantic idess at the kinder-

garten 1ével, but are actually doing so under the guldance of

1/Roberta Green, "Teaéhing How Language Works," English Journal
January, 1958), 47:25.

2/ Edgar Dale, op. cit., p. 31.

3/ Luocla Pomeroy, "Semantics for the Scooter Set, "
Grade Teacher (October, 1959), 41:18,

i
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sensitive teschers. The aguthor describes two situstions in
which the teacher has'given guch semantic force to the sentencsd

"It was an accident" that the words permit good behavioural

1/

adjustments., What Hayakawa might term "symbolic strategies,"
One 1little glrl spllls milk, uses the semantically forceful
sentence, and goes for a sponge with no sense of embarrassment
or failure, A boy who steps on his classmate's hand while
both are on the jungle gym uses the saume sentence and is able
to stifle the inciplent rage of his victim before the incident
can amount to a serious distgrbaﬁce.

This idea that semantic principles can be introduced to
students in the very first years of.sohooling 18 not new.
Williem S. Grayg/ had slresdy advocated this in a suggested
lesson development of the story, "The Little Red Hen," in
which he urged teachers to use such questions as "Do you think
the Little Red Hen could really talk?" (checking the symbol of
language against reality): "Ié this-a true or a meke-believe
story?" (checking agsinst s child's experience), and Why do
you think so?".(forcing the youngster to support a judgment =
with evldehce.

3/ |
Betts reinforces the 1dea thet kindergerten is nottoo

1/5.I. Heyakawe, op.cit., p. 146,
2/William S. Grey,- op.cit., p. 26,

3/Emmett A. Betts, "Reading 1s Thinklng, " Education Digest,
‘(May, 1959), 24348,
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goon for critical reading and thinking and declares that many

kindergarten childrenviearnlto judge between highly releveﬁt
end totally irrelevant statements.

The early introduction of a critical attitude toward
language should then be followed by a refusal to accept
"mere verbalism" st any stage of the stu&ent'e development;
kindergarten, elementary, intermediate, or secondary. The
student should be requirefl to think sbout ideas behind
language rather than to accept word manipulation.;/bﬂote, too,
Triggg 4lgo advocates continuing to stress criticsl read-
ing at every level, as well a8 challenging each child to
uge whatever critical abilityvhe has, Bobefta Greeﬁ~main~
tains that no one of the coneeptsyof critical thinking is

, 3/
beyond the ability of the high school student.

Methodology.v How should the English teacher proceed to

teach critical thinking and semantic concepts? This question
-~ appears in recent literature desplte theAfaot thet writers
have shown that e teecher may begin to present these 1ldeas

in classroom situatione in kindergarten and develop them
while discussing traditional literature materlals such as

"The Little Red Hen.".

1/Emmett A, Betts, op.cit., p. 44,
2/Frances Oralind Trigg, og.cit.,p.44.
3/Roberta Green, op.clt., p. 25.
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Tt seems to this writer that the question lying be-
neath the.surface i1s whether an English teacher should get
up a regular program for teaching critical reading (and
thinking) and related sementic principles, or should one devel-
op the critical concepts wherever they seem to be a netursl
outgrowth of the reading comprehension, literature or
composltion work.

Ethel Maney insists that classroom teachers wust re-
cognize the fact that critical reading ability is best devel-
Opéd by providing special instruction in each special skill.l/

The incidental and accldental method of tesaching
critical thinking wes crificized by Edgar Dsle who advaenced
the opinion that this method of feaching was the reason
why the frequently appfoved‘goal of orittical thinking was
so inadequately realiZed;2

Dale, althbugh disapproving'any incldental unplannéd
menmer of presenting critical and sementic methods of desl-
ing with lenguage, does approve of strengthening the Student's
reception of critical and semantic principles by letting
these principles guide the way in which a museum tour is
planned, or a mathematics lesson is taught, or é(school

election run. This fanning out of the operation would enlist

1/Ethel S. Msmey, "Litersl snd Critical Reading in Science,"
Journalof Experimental Education, 26:62,

2/Edgar Dale, op.cit., p. 29.
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thé support of teachers in other‘subject fields than English.
Not only does Virginia Durham msintsin that teachers,
particularly those on the secohdary level, must plan to
teach semantic principles as a separate content division
of English, but she gives whét amounts to an exhibition
lesson for teaching the concept of symbolism.g/ She also gives
some helpful suggestions about handling the ideé of abstfact
generalization. _
That speclalists In Social Studleé, Mathematics and the
Sclences should share the English teacher's responsibility
for teaching meaning is also maintained by Roberta Green
who says that the 1deas in critical thinking are not learned
in psolation but need to be absorbed into every subject
flield taught.é/ |
Sochor declares that'critical—reading~skills tests
of subjects other than English should be inserted in the
content areas even at the elementary school level.&
These current instances remind the writer of Heyaskews's
observation in 1949 that "sementic insight" has already

come from all sorts of disclplines, "not only from lingutistics,

1/Edgar Dale, op.cit., p.29.

_/Virginia Durhsm, "A Sementlic Approsch to High School
English, " Clearing House, (January, 1958), 32: 273-76.

3/RoBétta Green, op.cit., p. 25.

4/E. Elena Sochor, "Literal and Critical Resding in Social
Studies," op.cit., p.54.

1/




philosophy, psychology, and cultural anthropology, but also
from attitude research and public opinion study, from new
techniques in psychotherapy, from physiolégy end neurology,
from mathematidal biophysics and cybé%netios.

One article dlscovered describes a method whereby the

‘work done by the Bnglish teacher snd other subject teschers

can be supplemented. Ellen Lemsr Thomes gives s word pilc-

ture of the "critical reading laboratory" in her high school
center. Although ﬁhe laboratory is sald to be "similar in
appearance to commercially-prgpared reading laboratories"
the plen seems simple, the results colorful and attention-
getting. The very captions above specific sections, which
contain bright-hued packets filled with samples of writings
that violate the principles of sound thinking, comprise in
duesgtion form a list of critical resding oonceé{s; for
example, "Does this writer speak with asuthority?" "What
kind of evidence would you require?" or "Who would want you

to belleve this?" There could be such a laboratory in the

corner of the English classroom.

Perspective in Semantics. A few hegathe ideas were noted in

the research of recent literature.

Terry Hawkes replied in a succinct and definite manner

to B. Guyer, who tried to apply the principles of semantics

1l/8. I. Hayakawa, op. cit., vi.

2/Ellen Lemar Thomas, "A Gritical Reading Leboratory, "
Education Digest (May, 1960), 35.45-47
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to problems in linguilstics, that linguistics sclentists had
found it "the height of folly to attempt the juxtaposition.
of meaning snd structure, except on a very advenced level
(which has yet to be reached)."l/ |

This feeling that semantics does not improve everything
is probably a healthy reaction to the extreme views of some
enthusiasts like Korzybski, Ogden, Chase, and Hogben. (As
far as this writer has read, Hayskswa seems to have distin-
gulshed himself by the.moderation of his zeal)) 'These euthor-
ities, 1f read closely, have views extreme enough to dismiss
most law, philosophj, religion,.evenjlogie, a8 nonsense,
on the theory that these have no denotative basis, or demon-
-strable reality. Ellen Lamar Thomasg/ evidently feels it ne-
cessary to warn teachers against an extremlist viewpoint, say~
ing that "we shall profit litﬁle if we leave our students
with questions substituted for convictions,"letting them
develop'the attitude that there igs little that is true or
bélievable in the world.

Again, Bergen Eians, in hils artivie on the word
msemantips" chides somé devotees fof carrying the symbolization

ideas to unbearable lengths.

What seems to be another warning reminder to semanticists

_/Terry Hawkes, ”Lingulstics and the Teaching of English,"
College English, (April, 1959), 20:372.

27 Ellem Lamar Thomas, op.cit.,p. 47.

3/Bergen Evans, and Cormelis Evans, A Dictionary of Contempora—

ry American Usage, Randoanouse, New YorKg 1957, ppD,459-40,
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_ 1/ -
comes from Cleveland Thomes  thet the words "report

" must not become

language," "emotlive qr affective,
wmoral classificetions "good" or "bed." Report lenguege

cen pass on false information snd affectlve lenguage

may include the "sublime majesty of Paradise Lost," that

classroom téachers.must permit students to remember that

honest and effective users of the language can aohieve
2/ |

"mirscles, "

Summary. Recent literatire in the fields of criticel

reading, critlicel thinking, and sementics continues to

stress the importance of these subjects and to declare thst

materiale for classroom use are scarce.

Good literasl comprehension reading'is generslly con-

gidered a prerequislfe of critical resding. 1Its skills
should hot‘be confused with criticai reading skills sl-
though there ere a few categories under esch of the two
types of reading ablility which éeem elther overlapping

or very closely related.

The critical thinkling process cennot be sepsrated
ffom the critical reading prdcess, which 1s made up of
gkills that oan.be labeled -with some distinctness,

The majority of current writers 1ﬁ the field appeaer

to think that the separate skills of criticel resding

1/Cleveland Thomes, op.cit., p. 191.
2/Ibid.
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should bé taught and tested for by all subject teachers.
Two writers elgborate on helpful classroom techniques;
one wrlter describes a criﬁical reading laboratory.

Semantics 18 not necessarily a cure-all for the special
problems arising in the fleld of lingulstics., Semantics
ghould not leave students in a state of total skepticism,
nor should it be over-stressed to the point where desirable
creative thinking is stultified.

While the abuses and déngefs of affectlive language
must be pointeé out to the student, the term "affective
la.nguage" should hot acquire an unfevorable connotatlion.
Teachers and students must remember its ennobling and

inspirational power.
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CHAPTER III
ANATY SIS OF THE DATA

The Populaetion.

The group primarily consldered in the data was a Grade XI
college preparatory division of a suburban high school., There
were 22 students in the group, ranging in chronological age
from 16-1 years to 17 years of age. "Intelligence" quotients
for the group were taken from scores achieved on the New

_ 1/
Califormia Test of Mental Maturigy. Scores range from 92 to

128, In a discussion of these scores with the guidance
director of the school, the writer learned that the director
felt scores on the test in question "rén low" and this state-
ment is in asccord with the writer's opinion concerning the
mental capacity of the group;

Portions of the workbook exerclses were tried out on
‘& Grade XII college preparatory clesss by the writer. The
time appeared to_ﬁé Well-spent but no data were kept on this
group because time devoted to the ﬁork_did not warrant it.

Sections of the workbook and a few sections of the Test
{ were tried out on s Grade XIT general group. Data were kept
1on this»grqup but heve not been included. The group was S0
.iérge théthlaSSrbOm discussion'Was’necessarily limited and

sbsence in.the group wese frequent and ecattered.

|| I/E1izabeth T, Sullivan, Willls W. Clark, snd Erest Tlegs,
* | NéW California Test of Mental Maturity, Califormia Test Bureau,

il -Los Angeles, 1950, .
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The table on page 27 includes chronological age end
mental age for esch of the 22 student s in the Grade XI
college preparatory group and performances on six sections

of the Test,

Interpretation of Data.

In Sections ITA and IIB the least number of errors is
0; the greatest lé I, In Sectipns IT C and II D the least
number of errors is still O, but in II C the greatest number
of erroes 18 4 while the maximum number in IID 1is 10.

Least number of errors in Section III is one snd the
sreatesﬁ nﬁmber 1s 5, Bectlion III also shows a pattern of
recurring error for numbers 1, 2, 5, 8, 9, and 10.

Meaning.

Students performed best on Section I (Symbolization),
Section II C (Connotations in single words), Section IT A
(Referents), and II G (Connotation in statement form).

Performence on Sections II B snd Section III does not
appear to be so4good but may, in fact, have been so good
that ambigulties in certaln of the Test ltems were highlighted,
Analysis of the troublesome items has been included in the
"Analysis" section. B |

Results on II D wefe pqor,(&n oﬁtcomérprobably due in
part to an unexpected Blending of the i1deas of Abstraction
and Oonnotation,'é matter which will be taken up at greater

length in the Analysls.
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Analysis. 1/
In Question II A, three students could not attempt te

tell whether No. 9, "peony" was denotative or comnotative.
because théy did not know what a peony was. This suggests
that a word which does not seem to present a vocabulary
problem to the testmaker, may present such a barrier to the
student that he 1s unable to display the higher discrimin-
ating power because a lower-level reading skill presents a
problem, )

There seemed to be no discernible pattern of error in
Questlon IT A, the average number of errors being 2. No
student agreed entirely with the key; and one student had
but a single error.

Question IT A, Some responses give evidence that discrimi-

nation between specific and connotstive 18 more difficult

for students who are highly receptéve to tenets of creative
writing. For all pieces of creative writing in the course
of the year the writer has given no wore than 3 A's and
10 A-'s. The four lowest scorers have been the recipients
of 5 of these high grades. Three of these lowest scorers
have recelved an A grade for one term.

This fact caused the writer to examine certain items
in IT A again.

Why did -a student not think the words "Mr. Williem
Channing" denotative? Answer sugrested: There could be in

the world of reality, a number of Mr. Willism Channings.

I —— |

1/See Appendix ITI, p. 81.

— ]
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Why did not one boy, él"High Honor" student consider
No. 8, "pencil" denotative? Suggested answer: He is con-
fused by another semantic idea: the generic term versus the
speciflc term. It cannot be denied that while "pencil" 1is
a concrete term, as contrasted with "writing instrument”,
st1l1l it is far from specific as to what kind, whose, etc.
Probably clearer teaching is needed to keep the student from

confusing two semantic concepts which h&ve much in common,

1.e., denotative and specific, from being eonsidered synon-
omous, Actually, in this instance, the testmaker might
solve the difficulty by putting in "Scriptowriter" @ntil the
gstudent goins more practlice ln the nuances of answering a
question like the above,

Another student who hes seemed quick to learn in the
class did not think No. 1., "an orenge" denotative. Upon
reflection, it does seem that the prefix surroundes the term
with such vagueness that the student would feel inhibited
against checking it as "denotative." It might be well for
tpe tgstmakér to avodd placing anj indefinlte articles
before words she wishes the student to check as denotative.
 After all, in the classroom, 1t is difficult to teach the

meaning of denotation without using "specific" or "definite"

as a synonym for denotative. "An orange" hardly seems,
to a student, to be a definite or specific idea. Perhaps

a change in the directions, forcing the student to oheck




"connotative" Lf he does not choose "denotative" might
show him that "denotative” is here used to mean a word

which is non—connotatlve.

Summary of Observatloné on Queétlon IT A.

1. Seewingly, ordinary words like "peony" can
precent a meaning problem that prohibits
the practice of the higher-level discrimina—
tory skill, '

2. There can be -eonsiderable disagreement
gbout whether an item is denotative or
connotative. Such items must be scrutin-
ized by persons other than the testmaker
‘so that the number of. disputable items
cen be reduced.

3. There is apt to be & confuslon of the
1deas "general" and "specific" with the
i1deas connotatlve'and denotative. Direc-
tions which ask the student to check the
"words that are "demotative" should be
avolded. Force the student to check the
word as “connotative" Lf he rejects
Yaenotative" for a specific item. This
might clear up some ideas in the testmaker's
mind, too.

4, The powerful precept of the semanticlst
that "no two things are identical in the
world of reallty" can be apvlied by the
student in the denotative-or connotative
test section so that he refuses to
clessify items like "Mr. Williem Chanuing"
as "denotative." Again, the mechanies of
directions might come to the testmekerts
aid. Porce the student to check such
an ltem as "connotative" 1f he rejects
1t as "denotative."

1 o -
Question IT B. When forced to select between denotatlive or

connotative one student scored 100%; two others had only

1l error. Lowest scores:were probably due to having missed

1/See Appendlix ITI, pp. 81-82.
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’ . the olasé explanation because of absence, ' The median
number of errors was 3.5 from 12 iteums, 4
It could be signlficant that students who often
- scored high in objectivé-type tests on difficult content
had a tendency to have as thelr three errors numbers 1, 6,

' and "taxation."

and Q; L.e., "education," Yindependence,’
Query: Does the "good" student‘s abllity to grasp sbstrsct
genersallzations tend to convince him that the abstracflons;
which he may understand better than the "poorer" student,
are denotative, or definite? Students may need to heed
HayakaWa’s warning that one must never permit himself to
téke a fixed position on any rung of the "ebetraction lad-
‘. der';even on the highest leVelel Nor should e teacher
allow a studént.tolfeel thét because he understands a
high-level abstrsction, this comprehension mskes the
abstraction denotative. Some form bf Hajyakaya's "ladder

2/ |
of abstraction” should ‘be put on the bosrd. 1In fact,

another time, this wrifef would put a double form of his

"ladder of abstraction" on the board. (See Append%é).
Another tesching device might explain to the student

that although an abstraction is ressonably well understood,

it, the abstrasction, cannot be specific. If asked to take

1/5.T1. Hayakewa, op.cit., p. 178,
2/Ibid, p. 168.

3/Appendices I and II.
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tion.

a plcture of "education" or "independence" could you

settle definitely on-a photograph that would glve us a

picture of "education” or "taxation?" You could show a
kindergarten class coloring plctures, small boys watching
a construction gang in the street, or a man reading a book,
but you could not take a picture of "education";_this-word
1e faceless and formless, You can show 8 driver pajlng
for gasoline at a station; stopping to pay a toll; a plc-
ture of a check with the tax déduction column filled in;

but “"texstion" is faceless snd formless until you descend

the ladder of abstraction.
Part IT C. Oould students distinguish sufficlently be-

tween-report'andyé}fective language to tell whether a word

had an "Unfavorable" or "Neutral" or "Favorable" connota-
1/ | f |

Suggested Mechanical Revision: Place "Favorable'" in the

first coluwn, "Unfevorable" in the second column and

"Neutral” in the third. In the filrst exercise in the

" Workbook the devélopment of these related ideas (p. 137)

sterts. with "Neutrsl" and goes on to "Favorable," then

"Unfavorable," The-Workbobk quizzes on the material are

set up in three columms, i.e.,

"Favorable Neutral Unfavorable
Connotation . Denotation Connotation -
1. artist actor "ham"

-

1/8ee Appendix III, pp. 82-83,
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It 1is suggested thet this order, plué‘the word "connota-
tion" under "Fé,vo'rable" and “"Unfavorsble" and the word
"denotation” under,"Neuﬁral" would be a’littie easisr on
the students, for the first test on the material, Note
that-SéctionFI%J;f'the test which includes the same type
materiai, but in a harder test because it is iq sentence
form, preserves the order of thought inculcated in the
Workbook exercises. . Perhaps some would gsay that it is a
better test Lf students are forced to re-arrange the con-
cepts for themselves. However, this writer ﬁdvocates
changing the order in Bection II C to correspond with the
Workbook order of teaching becsuse Section II C is the
first test on the materisl and should not be made too
difficult,

The wrilter further advocates keeping Section IV
guestions and headings in the Workbook order because it
18 -a more difficult test 6n such material.

Two sections come between II:C and IV and the writer
Wondefs if the placement'of them 1s advantageous for
these reasons: |

1. Both sections break into the testing of

Favorable-Unfavorable-Neutral discrimination.

5. Section TIT is irritating for the teacher

who does not like to "trick" students.
- Btudents are asked whether certain state-
ments "Report" or convey "Feeling"; i.e.,

whether the writer is glving a factual or
an emotional cqmmunication. But there 1is

1/See Appendix III, pp. 84-87,

*y




a middle column the student 1s asked to
check,~ "U" for "Uncertain',- if he feels
indecisive about whether the writer used
report language or gffective language.

In the Key no answers are labelled as
"Uncertain.” All are elther Report or

Feeling. The student 18 allowed to

Faclillate. When he does, the answer 1s
marked incorrect and the student penalized.

Another aspect in the examlnstion of Section II C is
the question of the validlty of 4, or apprdximately 2%
of the items:

"3, boost",- 1is listed as "Unfevorable."
This wrlter feels the context
to be "Favorsble" particularly
in light of polio "booster"
shots, and "boosters" for Boy
Scouts, or Glrls Scouts, etc.

"8, smbition, "= This wrlter might not answer
: "pavorable," Caesar, Napoleon,
Hitler, etc.

"9, quiet,"- 1is listed in the"Favorable"
group in the answer key.
What of the nervous "quiet"
before battle; hoepital "qulet";
the sudden "quiet'" of a two-
year old in the next room; the
cowardly “quliet" of those who
should speak up?

"10, to bargaln with'- is listed as "Unfav-
orable" in enswer. In these
days when i1t 18 compulsory
under law for union and man-
agement to bargein, "Unfavor-
able! bs a questionable an-
gswer;. the words "to bargein
with"” have & favorable conno-
tation among lawyers settling

claims.
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"15. to lobby,"- Thils -word was unknown
to eleven students.
Maynard lists 1t as
"Unfavorable"; the cur-
rent interpretation
might very well be favor-
able, A lobbyist is siwply
a propagandist and his alm
1s the deciding factor in
his respectability today!

It 18 recommended that these four items be dropped,
feviSed or -thelr answers not counted in the scores.
Actually these four questions could be wolded into
a teaohing'device to show that the connotation of some
words 1is highly subjectlive, Some individuals who think
along certain lines, or héve'speclal subject leanings, or
subject knowledges would be able to argue over whether

& word was'Favorable, Unfavorable,'or Neutral in connote-

tioﬁ. The idesa thsat connotation differs among indlviduals
might then be reinforced.

Number 14 in II G "to decorate" was responsible for
elght errors. These students chose the conmotation
"Neutral." "To decorate" is listed as "Favorsble" in the
key. Of course, to students with a strong Latin back-
ground the verb " decoro" means to "make besutiful'but
over half of the members of thls class.had dropved Latin.

They may havevbeén thinking of a sentence such as:
"The walls were decorated with coarse cartoons and foul

language." in which the faintly satirical use of Hecorate
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is forgotten as decorate takes 6n the connotation of its
context. The students, obviously, knew that " to decorate"
can have & favorable meaning,- sometimes.

If one did not count the errors in Numbers 3,8, 9,
and 10 in Section II C, but did count the error on Num-
ber 14, "to decorate,” the average number of errors would
be reduced to 2; four students would score 100%; three

would score 93%. Then the average score in this test for

distingulshing Favorable and Unfavorable connotation
would be 86.6%. This figure, 1t ls felt, could be raised

even hlgher by additional classroom practice..

1/

Section ITI D. This section, II D, had to bé merely a pre-

test. The scores showed an average of only 43.3%. The
appearance of this section, which is veryvdifficult, at
this'point, seems to disturb the students., In it they are
asked to indicate whethéf a question ig a "non-sense"
question or "one that can be answered in report language."
Some were so confused at this point thet they were given
permlssidn to omit this question and go on to Seection III.
~ Some of the difficulties encountered with this_séction
may be due to the difficulty of this material. This teach-
er felt that the Workbook's Exercise 7, "Words Without
Referents", pp. 125-129, was badly placed in the book as
was the followling ekercise, NUmbér 8, "Chenge of Meaning

with Time and Place, " pp. 130-133; both interrupted ideas

1l/See Appendix III, p. 83.
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assoclated with denotation snd connotation. The teacher
'undefstands that Miss Maynafd was following a loglcsal
sequence, one followed by Hajakews.

An abstraction, howewer, is too faceleés end formless
to have & denotation and so questions like "What is truth?"
."What is art?" can never be answered in report language.
The student must link up denotation snd sbstraction at
gometime but 6ne asks,- Must i1t be before he haé'revlewed
and deepened his ideas about denotation-connotétion?

It 18 sometimes a waste of time for a teacher to
spirael back. Let the idea of denotation-connotstion and
report-affective settle. -Thereafter, one wmay go back and
review "demotative" and suggest thet it has another link-
up than with connotation! . Then introduce the ideas of
questions that are abstractions; elicit reasons why they
appear vague, develop the idea that the vagueﬁess, the
~abstraction, comes from .an inability of the abstraction
to denote anything in the world of reality, of concrete- -
ness; then show that "abstract" can be the oppoeite of
"denotative" just as "conﬁoﬁéfi%e"UWés,’but in another
gsense,

If this idea seems incomprehensible you might suggest
thet juet as "one" and "many" can be opposite idess, so
can "one" and "none."‘ As "many" and "none" are in no wey

synonomous but each can be opposite to "one", "connotative"
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and "abstract" although not synonomous to each other,
can both be opvosite ideas to "denotative."
| Tt 1s to be noted that Section IV avoids the "trick-
the-student" implications of Section III by having 2 of
_the 16 items contain passages which the Key terms "Neu-
tral," thereby justifying the framing os each question
in the Favorable—Unfavorable—Neutral frame., However, one
of the two "Neutrals," No. 8 is hardly a clear "Neutral.™"
Seven students had trouble with the item. This writer
tried the éuestion on three adults, s8ll on a post-college
'level. To the gquestlion which read:
" 8. Hefauver strikes a /folksey" tone in
his speeches.
The writer's attitude toward Kefauver
he a. Favorsble
b, Unfavorable
c. Neutral
there were three gljferent responseg, The flrst chose
neutral saylng‘thét the choice was made becsuse the indi-
vidual was doubtful whether 1t was favorable or unfavor-
able. The second person replied "favorable" (the Key
answer), because "folksey" meant "Mid-westerm, average
people, the common-man"; an ordinary Aumericen. The third
said the answer would be "unfavorable" since the wirlter
sounds as though he is"looking down" on Kefauver; analyzing

him like some laboratory specimen; that the wrlter's

attitude was also a "seeing-through- his-pitch" superior-




39

better-than-thou feeling, which was not an approving or
friendly attitude, and was most closely related to the
term "Unfavorable,"

Item No. 8 presents rather vividly the difftculties
entalled in teaching discrimination between report and
affeective languags.

1/
Section V. THhHis section was used ag a pre-test only. The

students did very poorly on it. It is suggested that its
difficulty has little to do with voecabulary and much to do
with the fact that a combination of several concepts of
critical thinking in one short test item can be dealt with
only af the student hgs a strong grasp on each concept and a
mental outline of the relationship of the concepts to each
other. The writer feels that giving additional time to each
concept and reorganizing the over-all sequence of development
of coneepts, as suggested, wlll bring students up to a point
where they can handle a Question like questions in Part V.
Section VI. -- Again, the difficulties in this section were

not those of vocabulary, but arose from tﬁe tight combination
of concepts in each brief selectlon.

Section VII.-- This material was comparatively easy for the

group. The teacher relates this fact to the highly nsadable
presentation of the material on "Generalizing" in the workbook
seetion which was taught just before the work on "Stersotype"

which makes up another interesting, even enjoyablé,section.

1/See Appendix III, pp. 87-90.
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VIII. The writer suggests that having Part 4, Part B, and
a Part (a) and Part (b) of Part B is confusing in class
discussion and in working with a correcting key. Part A

is easlly sepéfated from Part B'of which the author might - -
make Just one, undivided question. )

Howevsr, since Part B'is now two sections, it is
necessary to talk of its seetion (a) and (b). Seétion (a)
provided no real difficulty for students but its accompanying
gsection(®) became very taxing to these Grade XI students

after Item 4.
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Stimmary of Voeabulary Difficulties

in Tést

Seéction

I1&~

IIB

IIC:

III

Iw

v

VI (used only as
pre<test

vir * v

VIII(Not used in
this unit)

Word

peony
" liberalism
lobby

1eft-wihg

grilled
phoniecs
eoncedsd
eoralling
"folkey™
-stalked

gavwe impetus:

neoclassical

unionism

miniature thunder when he fled
(eontext insufficient
to show whether adjeetive
or noun
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CHAPTER IV
SUMMARY AND CONCLUSIONS

REproduction of Materisl.

The writer recommends that any teacher who intends to
tfy outr the exercises in Miss Maynard's workbook should
mimeograph for the students the sections on Generalization,
Stereotype, Judgment andJInference, a2s well as coples of
reading ladders to illustrate the section oﬁ Abstraction,
Iti also seems mandaﬁory to run off coples of elther Miss .
Maynard®s material on Symbolization or some of this material

with the teacher's revisions and his own personslized intro=

duction. It 18 advisable to do sufficient research on the

'topic of Symbolization to enable the teabher to give a

simple but lucid lesson on the subject,

Sequence Problems in the Workboqgg

The writer advises that the section on over*reactihg to
symbolic language, pp. 109-111, be omitted ffom the lessons
on Symboliza%ion until English teachers are glven more time
than most of them have now. The writer would take up the
denotation-referent material immediately after the fipst work
on Symbolization. |

It 18 also suggested that the denotation and referent
ldeas be developed slowly and thoroughly and that the teacher
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then proceed lmmedistely to the material on connotation
and teach the coupled i1ideas of denotation and connotation
so that the two major uses of denotation in critical

thinking can be &umpaked and confusion on the test avoided, .

One wonders whether the section on "Words Without
Referents," Exercise 7 in Part I is properly placed. This
section and its combanion material "Sense ~ Non-Sense" seems
to be related to a full development of the idea of the
referent and should therefore follow Exerclse 4 ; in fact,

it should be part of the first unit.

At first the writer was very much confused by the
placement of Exercise 5, "Context," directly after denotation-
referent and was forced to neglect the materiasl. The writer
now thinks that this section might be brought in very .
convenienﬁly mich lsater, after the teacher has presented the
gsecond use of denotation (as an opposite to connbtation).

A real advantage might sccrue from the placement of the

"context" concept after "connotation."

Also, this writer does not feel that Exercise 6 on
"Abstractlons" comes in the best sequence, placed as it is
between Exercise 5 on "Context" and Exercise 7 on "Words
Without Referents." Tt would seem that the material on
abstractions should be placed witﬁ materiasl far ahead, on
p.189 in the workbook which 1s the section deallng with
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"Generalizing." Another section this writer feels should
be placed with "Generalizing" in Part IV is the section on
"Stereotype" which finishes Part III. "Stereotypd 1is not

very much separated from "Generalizing" insofar as the number

of pages between them is considered, but concluding Part III
with "Stereotype" and beglnning Part IV with "Generalizing"

makes the two-cqncepts appear to be unrelated., Some loglecal
re-arrengement of the material on these three major ideas

is necessary. One might use

Abstraction (the basis for generslization)
Generalization (the result of abstraction)

Stereotype (a result of generalization)

Another workable order might be

Generalization

Abstraction

Stereotype
since one might maintain successfully that the processes of
abstraction and generalization are so closely related there

18 no sequence involved, that elther one may be taught first.

Part V| the sectlon deallng with flgurative langusge,
might well comprise a separate workbook. However, Exércise 5
(pp.227-231) on the "Unreliability of the Verb 'To Be'" 1is
perhaps in danger of belng buried in this flgurstive language

gsection; a teacher whose tlme was limited might not reach
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this material in the time svallable.

This work might be'placed near the material on denotation
and referents, although it is nof recommended that it be taught

laboriously at that point.

The writer also regrets placement of Exercise 6, which
takes up the metter of "Connotation in Metaphor," 1in the
final section of the workbook, Part V. Why not use Part I of
this Exerclse 6 as a reinforcement of the "Gonnotation" section?
A hidden metaphor, and paftlcularly metaphor: contained only
In the verb, 1is often the reason why a statement has a
subtly "Unfavorable" connotation., If the teacher's time is
limited he need not Use Part II of Exercise 6 on the "Connota-
tion in Metaphor" although 1t appears to be an excellent
teaching device for oomposition work, However, one must
consider seriously whether Part II might not distract too much
from a stress on oritlcal concepts and the "see-through-words"

attitude of the unit.

Finally, the writer suggests that certain key ideas in
the workbook might be better taught in the following order:

Symbolization
Referent
Denotation

Sense - Non-Sense
Denotation (again)
Connotation
Metaphor

Context




46

Abstraction )
Generalization)
Stereotype
Opinion
Judgment
Inference

may reverse
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2.

GHAPTER V.

SUGGESTIONS FOR FURTHER RESEARCH

TPy out the workbook exereises on a

larger number of students.

Let two groups of teachers attempt to

handle the workbook:material in the

following manner to ses if greater

depth teaehing ean be managed:

2

b.

Have Group I work with the econeepts
of Symbolization, Referent, Connotation,
Denotation and Non-Sense, and in addition.

‘the coneepts of Abstraction, Generalizing,

and Stereotype, doing the work as
thoroughly as possible.

Have Group II try to omit as much: of

the work on Symbolization, Referent,
Denotation, Connotation, and Non=Sensge

as may be possible (some of this work
needs to be ineluded); then let Group II
do the same work that Group I does on
Abstraction, Generalizing, and Stersotypse,
and go on to do as thorough work on

' Opinion, Judgment, and Inferenee as time

permits.

Allow two separate groups of teachers to

work on the figurative-language seection,

Part V3, Direct the first group to use all
of the material in this seetion, including
eritiecal thinking material; instruet the
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second group to exclude as much ss possible

the material directly related to critical
thinking and reading. Compare results of the
work of both groups bj a test 1nstrument~thaﬁ
measures abllity in both critical thinking and
creativity.

With control and experimental groups evaluate
the effectiveness of Jane Lea Maynard'é Workbook
in developing abillty to distinguish between
affective language and report language.
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a ~ APPENDIX II

Jane Maynard's
;. _LADDER OF ABSTRACTIOR

This is how it might look,

-

Specific

Therse are ssversl kinds of clocks. There are many kinds of time-
pleces, But there is only one Big Ben.

‘You can do the same thing for the word Jed Williams.

General
Red Sox player
Specific Ted Williamg




APPENDIX I

Hayakawa's
ABSTRACTION LADDER

Start reading from the bottom vp

VIIL. The word “wealth™ is at an extremely
high level of abstraction, omitting almoss all
reference to the characteristics of Bessic.

V1L “wealth”

VII. When Bessie is referred to as an “asset,” still

VL *asset ™ fer
more of her charactenistics are left out.

VI. When Bessie is included among “farm assets,”
¢ has in common

V1. “farm asscts " G238
reference is made only to what sh
with all other salable items on the farm.

V. When Bessie is referred to as “fivestock,” only those
characteristics she has in common with pigs, chickens,

V. “livestock *
goats, etc., are referred to.

{V. The word “cow™: stands for the characteristics we
have sbstracted as common to cowi, COW2, COW3 « . ¢
liar to specific cows are left out.

1V, “cow”
cowa. Characteristics pecul

is is the name we give to

11L. The word “Bessic™ (cowr): thi
3 tion of level 11 The name 4 noé the

11K
*Besic” the object of percep
object; it merely szands for the object and omits reference 0
many of the characteristics of the object.
iy 11. The cow we perceive: not the word, but the object of ex-
tence; that which our nervous sysicm abstracts (selects)
. Many of the

penicnce . h
from the totality that constitutes the
) characteristics of the processcow are left out.

to science: ultimately consisting of stoms, electrons, etc, &
dzl‘:demiﬁc inference. Characteristics (represented by
at thi Mﬂmw&mbdnpmteakwl.

RSO NG
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~ a

‘Read
each eéatement,

() 1

R

'hat do the following have"in ‘eommon:
a nilcture of A man- with blaek boots, black rlding breeches, a

red coat, a white ascot tie, and a black cap with 8 1arge visor.

ﬂv
b.
c.
d.

epsh statement which followé.

APPENDIX TII

Mimeographed Test Sections from

Jene Meynard's Thesis, pp. 81-97.

> : TEST

They are all names for things.

They all have to do with horse racing.

They are all symbols. ;
“They all nave to do ﬂith norses.

In the narentheses at the lef: of
Dut the letter of the 1tem whieh, best completes 1t.

'horse, runninp, track,

A nicture of a venguin with the words, "Smoke Kools, Smoke

Kools" coming from 1ts mouth, when analyzed, 13'-

&,
.bl

d.

‘hen neonle pet angrv at a nicture or a red flag with 8 hammer and

a.
b.

G,

a.

unen women crv through sad motion Dlctures:

a.

A Kool Cigarette. /
A device used to fnaol the nublic.

" A pleture. \

A symbol for Kool Cigarettes°

-8ilckle in the middle of 1t, they o) showing~

That they are natriotic Americans.
That they dislike Communism. .
That they are reacting %o a symbol.
Tnat they are emotionsl.

Tney arp 1ntereqted in the storv.

/

Thev are confusing the symbol with the thing for which it

satands.

They are remembprin? some gad 1nc16ents in their own lives
and, therefore, are symoathetic ith the characters in the

qtorv
They arP bein@ emotional over nothing.
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Denelriive CGﬁﬂ@f{ﬁlV@.
4, shoe e e e e | y,____,_ ._‘.m_,
5. cow e e e
&, ludevendense s _— S
7. oletter” . o
8, texaticn SR 5 | _
o Cexal _ R — o e e
\ ‘9, nersonality - _m;wﬂ_,”«;
ion,gOSQZQ' o o e et
11, cigerette ] e ——— e e . s
12, studious [ oanl e _.,,,_:w,d-....c,

G, Below le s list éf.wovde; Re;d éﬂeh,0ﬂeg‘ Then ceclde vhather
word ie unfevarable, vnsutyel, or fevoresble, rnd sut the nunbor
the word in the eolumn in which you ithink it bzlonexs, -

_ : ~ N o
; , ‘Unfsvprﬂble. Neutprsl Fovorable
io'w1n60W' - o . n : 1;; |

2. honor ) e ,\‘. SN e e "

3., hoass ¢ ' | ! -

&, crimiﬁnl» '

VS&_sutomobilgv R : - - : <‘ - "

6., obtesl . | — ’ ' ,

T° bpok

8, smaition | ) s R s
2, cuieh | ‘ e
: 10, 10 bapgsslin wlﬁh .
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gw;wmg‘Bo Doge @he whéoﬁinr crrne 11ve on ingect s%

6. Is jerlouay en. 1ﬂﬁLchLLon of inse eearlty?
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7o How’mpny miles is it frow Chlbﬂqo 1o Wew York City?

S 'SO,fQﬁt is tqe tﬂm)cf“ture todry?
. 2. Why do some peonle che»t 1in school?

10, Do 211, pirllnes in the Untied Ttatee corvy emtre
suoplL-c of oxyxani ' -
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Renort J__  Feeline.

1. Left*w?n ‘elements »pe suenéet ad
In the vécent union flnrénuoc

2, Tony Delerco made » brilliﬂﬂu
cotmebeock 1lest niecht,
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» 3, #6121i'e stock nite new hich.
- | . The writar'e sttltude thuard .Steveuson is: :
A, Favoprsble, .
. Uanfavoreble,
¢. . Neutrel, _
. 4, Williams hits homer in third.,
. - The writer's sttitude tcwsrd. Williems Lo
| 8, #syogebtle. : 'tTg R S - -
b, UuTrvorable. : E
c. Neutreel, -
5, Terchers nezlect nhonics in reading,
The writer's sttitude toward ovesent prretices iv the
. .. teachlng of re=2ding is{ .
a,  Wavopsble,
b, Unfevorsrlae,
Gc N‘eut Z’Ql .
® o 6, Fop » vision of cheog, 'ncture the 'h‘lm'mblicon Convent
_in the ave {ke changes 41@ mlnd 9nd g2y & he won 't run.
The write “g_ﬂftituoe xogard ‘the Republicen rnftv ie
. 2, «ovorﬁble.w, |
‘b ‘Unfavorable,
C. keatrnl
To Vcﬂeon grilled. = " 7
Tbe writ~r v«ttitude tOw”rn cheoﬁ [8-H
:a. P"VOl"Pbleo ) o R \
b, Unfevoprsble,
¢. Neautrel,
; — 8, Kefnuver_strikea p’"fol’ v tone in his spesches.
. The writer’s zttixude tPN”?ﬁ ¥ePauver is! a
a2, Tavopsble _
. Unfeavoreble,
¢. HWeoutrel,
pe
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10,

11,

® e 126

£é.

Ad1ls1 on Pirst bellol now conceded likelv,

’

The writeéer ie nrobebliy:

e, In fevor of Steveunson, _ '

b: Not ln favor of Stevensou,
¢. Neutrsi, '

Retes ouifs% thpows support to Stevenson,
The writer'ts sttitude tore pd Keveuver is:

a, Pevorable, -
b, Unfsvorable. _
o Nsut Y‘nle - v

Haprimsn was hopeful of correlling some of the-
uncommitted delemstesn, ,
The writer’s st3itude towsrd Herrimen. fe:-
8, Favoreble,
b, Uafevoreble, } .
¢, Neutrsl,
The 3urmse incléent vroves thet these who live nexws ﬁq

’ .

- epgressore heve e precerious existence unless they have

the strength; or the »lllse to be =bls to resist,
The vilter 18 orobably: A

a, Ia favor of coexistence with R2d China,
b, Not in favor of coexistence with Zed Chinea,
¢, Neutrsl towsard coexistencs,

Secretary of Lebor Kitchell hee put forward = series
of Repubiican Prrty vlat form oronosele 2imed A%

attracting more votes from workers.

The writer's »ttitude towsrd the Zeoublicen Pepty ie:

a, Foyorebls, |

b, Unfavorsdle,

C, Neut PPIQ ’

t -
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The writer‘s »itltuds towsrd reduciicn of s2yme ig:

a, Fevoreble,
b, Unfavorable,
¢. WNeutrsl,

K

TWeﬁty-one Plumitum olénte 1dle =& 28,000 joiu striko,
The writ ter's ptti\ure tOVJfO the strike 1g:

8, ~onr°ble
b, Unfavarable, , - ‘ »
¢c. Neutrel, . : : S '

. Lest April- the Suprose Court ruled 1n the cese of
Communist Lesder Zteve V@lcon, who hed beesn corvictesd

under Penmsylvenie wew, thet the fedsrel Governwment hed
exclusive jurledictlon over_seéition crEes,

- The writer's rttitude towsrd sxclucgiva fadspel jurig~

Cliction in editiO' ghreas 1€

¥

2, Wﬂvorpble.

b, Unfovorable, ' '

[ 1i=3
1547
18,
}
V, Reesd

c. Veutrsal,

eﬂch eentonce bé10w end thsz qtﬁtem«nt wnich follows 1%,
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bant

comolete= the statbment

1. Wickey npntlc is tha qre*test outfinlder the
Yenkese ever ned,
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b. A judzment,
¢. /Mn inferance. v .
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"Ag goon as Tlelert eFtina mmrin, L1V be okey," says Bebe,
5 §1ctfﬁ7of chﬁdeﬁ'd?"fheMbOhéwf?Her'room‘gontblns mavny T
oo llﬁLous svmbolh. Tﬁéﬁfhggbbﬂaxgtﬂvé'bv7hgf bed svery nishi.
Th@ laet stntamcnt 1n the oepevresh fs:
'a. " A redort, | ~f’":*”‘7 Sl
R - be A Judarent, : SR / ‘
L L 8. An infarence. Co o , - o ’ .
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S, ae vovie: 2o, TBiesar Then LifeY te s Mpepierete thellle s
Like & peep show szen Ln 2 vedded cell. It i3z suoneybiy

Acted by Jemes Foeon. But medicslly, ite prestest Blund:-

18 tn coting.cortisone »ne aﬁ'intfin: er1ly mowetwcg% viT
lein. $Said_one medic: "They cdulé-the'mﬁée 2 moviewgpg;;

; . . R - .' H - ‘\ EEEDR . . ‘ ) . )
& uma Orinking himsel? to desth on Yoo wany gellong of ui::

: wéta '~»-m'cmst3 g noaqiblo ’Loo.

i

,Thn’lnct @totﬁwant in tho aarfrrooh 1

g, A re;ort
‘e LA gudgmcnc R
C.,. M ianfevence. .,

. -“Retea Kefruver, one wen who mivht now eetile for secosd

\Q

nlace on - the‘Dewocrpf le tickmt Jcéuldfbrobpbly not.:eb D
- unfer my.ciz‘camswnceﬂ° | '
' The statement is:

- ;-J & w00 ot

, - A Judament IR ~}!;\_
vco ,ﬂn inferenceo‘ ",’

10, ‘How much 0rowrec h»c bnen mﬁdc 1n dmsemr ptiﬁg Southern

echools gince the ano JﬂmremQ'vOuPt s‘ée:ision two ysers

220? Lest week the non«cmofxt,‘nundprtifﬁn Southern Bduzs

Repnortlneg Service oub‘i *gd_n survev thag 1eadc to only

————— - AT R
- supe, zij'"“j'““*--_.._ﬁ_; .

'cne_gonc;gsLonr- npomres neg ha 3. glolzrpwq,mwgtnlrg\buu
.

- -The last & axuﬁnce Ln tng 9°rﬂ0r°wh gt

LR, % reoorc,A. ;
b me vm'*nt T
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i , oy, S ' ' v
- ' T 3 LL“ ol thc‘fc“3cwing narasras and she Panower
cthem.,  Jub o cheek {(v) In the parsntheslis at
<ft of the stinbonent which you think coulid be
Ay made on the
s

. a -, ey
in zaeh nar

"bosia of the infornztion which is
e ‘ o '

£y

VG
‘1. Vhen you hove. Jone thie, rord tﬂu "Raaso ns" below o
: bt o ehsek {v) 4o the serenthesis o the left of %k
resgon wkuou,.usg ﬂ@a?‘f jusbelioﬂ or. gupHorts your
"mm HOT : : ’ .

B From‘the,dcpﬁhﬁ of a}ﬂérk’doéfway in Chiqatou, gleamsd
o vhe alonbed @ybu'offﬂhih;"ﬁié_uﬁhéalthy, yélio% skin
aligtened as he silithered into ﬁhé‘shaéqw'of the Lomppost:
 Thx dutline of o knife'béhenth,ﬁﬁe loosi slocve of his
!ki@mﬁo‘§0Q§§.be ééﬁng  Tharp WL nb égubieehe»ﬁns onge ners
up b bis sly trieis. . o 4
. . o Lo | *f"”':"‘k";_""’nﬂ"c‘s
e Tads is'trﬂe‘of:all,Chinésenj
. Thie impresaion ig entirely false.
<, This. is o true impressicn of - ovoprticulsr Chinege,

d._ This 18 o glanted 1m;ross¢on of 2 partlculay
“ “5RCSL@ ' -

R NP
A e e P

2((,;

s ' . ¢

EABCUS
oo T Y AL AthAn ay cx"ori\a ¢ this 1e chorosterlatic of all
N Shinese. : ‘ : : ' :
¢ }Lb;Cs.atn LNy e*vb?ienno uh;s 18 Lok clineneteristic of
, 2y Chincge, - o
{} e. %bc weltor owcscmts enough eviq nes in the

- - paragrenhi for one %o conc;uuo tnﬂt this is ﬁﬂu 0%
, “tn.s GQLNesb,,
&, 7. The parasraih is cvcrlo qem thk unfovorchle
; T-LmOLaon%s_ ualdudgment vords tnd iz aeiinitely
y umwdiadn ‘ ' ;

Cos

Ty

‘2;“11 “g hb@ @AO@J vbrvc -ﬂlﬂ«, m& ‘Simng bust 1 d inbo the

usud;rooﬂn Iﬂv wmﬂl¢ar,~7"'k'drcss ﬂita ito hish necy end

N ggifh colior wos ne&m]v~;resaed end without s weintle. fHew

{ *ed
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cbap ring block eyes plared from behind her gold-rimmed gpectacles,

Led

“Smith," she bmrhcd,,"are'“ou wagting tine amain! Dowm Lo

prinelval'es offles you £0. And this. time 1s the last,"

LeNLL

-

N L gt it

Jokhti,is a new boy in our school, His father ls & minister,

'1'!"‘"1
%.,; I“{)

Thoe impression'given cf,this\teaCher omits mony details,
The insresalion given of this particular teaccher is =&
LOVe 0ns. o : R

o tezxehney ig like this,

Al) toencrs are like this,

~: -q_/ J()‘ r;i

CLC”L'"5C nvidencv ludicatuv ta-t oeople over aixty-
r¢ve veoes of age should be encsaged in tasks whiech

" proquire Little refSpoasibility and LPR“LLOF on their
“enersics,. ’
'Jitlix my exner¢encc this is. ﬁnarncter¢stic of 211 teachersa

Tais is only one experisnce of ‘ode serson with one tcacher

~-wt one civen tine; tburafore, no conclv fon is possible,

ithin ny exaoriennc this is not chvractériﬁtic of any
\aohor. - v :

The Enrst day he BEND to elese I saw Bill aiczing a’ fight with him.

$E- T crre ne"reb X nOticea Lant the neweorer said nothing. Jext, -
Ti11 gavo_nim o grove Gh t ;ﬂock;d of{ hls 31:::35@3a Johmn proved
‘hincelf o ,hhling, hO’”VF 211 he saia wag, "I don‘t underst nd
the posgon for your argumento" B S R

b . AN ”EZ 5 : o ;o
. B : S !

{ ) D Bill lS &, " L:)L‘ Lljo . : : ! L
{ 7 b, Jomn is o pentlenon, - : . '

{ Y e, This is orly n opvtiﬂl ronort, o
{ ) ¢a. Toet minxutov song cre like this., .

LNEONS
() 2. Yitniln ny cxporicnce I have found ministors' ch11drcn to
_ ne Lize thisl
{ 1 ©. F’d"ﬂ nt ounnot e mads on tho basig ol one nerﬂcn 3
Conervetion, :
A fou nre. £0 he enlnm and use recgo. 1n order to 3eﬁ alons
with others. / b7
} Only T'(Dﬂﬂrd_fﬂﬁv& “Uzllg yould vbrrt a fisht over
_a\/t,“.' l" . )
(
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Tw ‘ L Lo tho simlete U oewr school, He As ovsr siv fted
T S o A L vrn g . .
Lol sad welyhs 1035 scunds.  His shoulders are widse and his
) N - . i : .
\ »

olvdiy bulse,  Phe girnls aro always aftor hinm and oo

aroLds encey shen he makes e »loy on the foothsll P*el\ Levwd

wore B wuz‘gr@slaént nnd Will'urobably'muke Student ﬂouw 311

: : . oy L - :
Viks osoem, He wlll 3o to collcmﬂ and et a good jJob whcn\hc
. . a i )
Mt L f S .v ! P |
ANSERS
FEE e are mlu4y“,su¢cc seful in Lifc,
. s actionolly invelved and convob svoiunr.
. Hy ob*acul'elj\ ' :
\ o, smobher abthlete who will z6 ho colio e o
vﬁolﬂr shi o ‘ '
L0 Inferzsncees sye ot justifled.
\ = N . : ) * . .
. L Lo0NS '

Tha weitor docs nob hhve the froete necergrrp

® ' ey ot otement that Joe will so to collene
wiTl %e o suceess. ‘
; Yo Johcleechips sre roadlly avellebls 0 good wihlotos
voae The rovanrash is overlonded with Po var*hLo o ivicun.
ol !“mﬁnf words unﬂ i8 sionted; therefors, no

s.on, e nessibl _ , :
’ ' oy ucxonﬁlfac iwvaﬁtijatlJm nas zhownr thr & svecost
Alsh gehesl b8 rolated 10 success in wollope,
1o ocptiey ono brda losuov - This ~ras not AifvLoult Lo L= o
L Toomene Lo e conTrreation wyoe of srt, the Lhcoator, s

VR e o LT AL W U B AR p “ 1, N s e e - -
e log cden) Influcnze In liter: duro, . Another lacy gueat onnw

' Yoo Lk unedorn sotn of thq Uriited Stotes. Cdhen mocstlorc., ol
Lnnnbed tint ehe was firon Idoho. ; \
P BTG e Jov don’s ﬁiﬁdp“ saic thﬂ Eo toﬁidng "out i Boanos
B :vqmnuncé 1t 'rale. o7
> -
y .
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Mis imorassion is almost entircly fulsz.

WMls pay or may nod be tru2z of this Liostonlaa.
Thve is tru2 o most Bostonlans. .

Irigs stwprassion is true of this purticular
“oastonian. " '

Ih: writer usass hugor in order to nuke ths
¢k rracter anpaar ridiculcus to the rszader,
The =uragranh contalns no ewmotional words
anl tharzfore is not slanted.
Lthin wy axperiencs this is true of most - -
‘tostonians. - o ,
Lithin my exparience this is true of ull Zostonlang,

Turehy s husbﬂnd‘died'and 13ft her with five chiliren

2 isr to suprort thesm, she went to sork in a factcry wnd the

» shildren have the resﬁorsibility of the hous 2h0ld chores
SR T AR PSR LJP‘ of" thelW younger rothars .and 538 LPP, whIST;

o iando the1r~house, ‘you know. this is & “home,“ for thard
and arswirit_of cooperation. Mes . Mur;hy"s cirildrer

- v ey m . e ‘ - s ; - k e
AV AY W v 8 vi & 8 ey [
ar vary wuch. YThis is typicel of the americzn s; L“l

foor people are usually like th;so

mo oo without often huilds character.

‘0 conclusion is possibls. . - ,
“rs, Wurnhy s children are a crsdit to her.

,:)J.a AS0NS

The common wcr&ingnoaroon is usudlly goodna.uur=d
and understanding.

Tiis As not typical of awerican lfamilizs,

GT%en children wno have fewsr mabtsrial things turs
sut LDatter than those who are spoiled.

Iis descriptlon is slanted; therefore, ne consluslon

cun vz drawn.
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Bend eaeh’qf the statements which follow. On the lines
velow each. gtatement, write the word ov worda which make

- the statement wesk «ith regoeets o renorting thinms as

-

they orobably exist. If the statement contains no
weaknesses and is a renort, simoly write "C¥ on the line
b?ln” it : :

- Wearly alL busineesmen are afraid of the- grpat increaae

in unionism in fnia countrv +”

———

-2

Wnenever7vnu buy Aca&emy shirts, you can be sure of quality.

Alnngt al] of the 1egislation nroceeaing from Lne oresent

/

qém*nistration iﬁ designed to. autract the farmeria vote.

'

ivs members of uhe upelshurg‘Scnool Board voted agalnst

tne nronosed salarv increase fpr %eanher' *our voted in-

A

fzvor of 1%.

Wiomen make the best drivefe; )

7
e oo

You =11l find interest in athletics wherever you go.

Americans always t?yftaﬁneln'the,"underdég.“

The latest ruling of tne new Student Co&nqil 19 detnqted by
Y A - . .

everycne in the sonool

( :

11 Sentenbpr a. fleet of: 200. f@hinp 1unks, manneé by some

/"

~ 1,600 refugee f*lherfolk set cut from KwanvtuﬂF into H0ﬁ¢

Kong waters.

/
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