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CHAPTER I
INTRODUCTION

| A, DNature and Scope of-the Problem :
- Statement of the problem. -It is the purpose of this

study to organizey; conduét and interpret a proje§t in musie
dictation, using oiiginal mterial, in grades seven and eight,
to determines .

1) the effectiveness of music dictation in the develép-
‘ment of music reading skills in grades seven and eight,
and |

2) the concomitant effects, 1if aﬁy,.of music dictation

‘on the music program geuerallye

Scopee. - This study is concerned with grades seven and
eight in the public schools of Naugatuck, Connecticut;runder
the supervision of the writexry gnd covers a geriod-of twenty
school weeks during the school year 1950-1951. Teachers who
assisted in making thé study were c¢lassroom téachefé who cus-
tomarily taught the mmsic in their own classroom under the

direction of the music supervisors

Bs Definition of Terms

Musiec reading. Music reading is uvnderstood to be a

skill, involving the ability to reproduce aceurately from
the score the two main properties of musical sound, pitch and

duration, with a reasonable amount of expressiveness and ine
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teipretation¢ Dykema and Cundiff define mnéic reading as
"interpreting the printed page of music (freading musict)
ﬁith some ease and musical feeling¢"l» Mﬁrseil defines
music reading as "the performance of music directly and

independently from the score ¢ ¢ « "<

Score. Essentially the score is a system of symbols
that has been evolved to represent mbisical ideas, and its
mastery, which involves its use boeth in reading and in ex-
pressing original musical thought, consists in the abillity

to grasp these ideas symbolically represented.

Effectiveness. Effectiveness can be defined as the
degree to which the pupil's power and accuracy in music

reading skills increases

Ce Justification of thelstudy

~ Considerable argument has been offered from time to
tiﬁa to the effect that music education has been handicapped
and allowed to deteriorate as a result of excessive formal
drill in nete-reading and in technical skill. Methods of
teaching musie reading have been a bone of contention, and
many conflicting théories have been advanced for developing .
‘musical "awareness," understanding, and sufficiency in pupils.

The ability to read the musiéal seore is essential to com-

— T Fster W. Dykems and Hennah M. Cﬁndiff, New Schoel B
Music Handbook, C. C.;BireharQ and Companyy Boston, 1954, p. bs

2 James L, Mursell, Music. Reading, National Socisty for
the Study of Education, 3bth. Year-Book, Part I, Publie School
Publishing Company, Bloomington, Illinois; 1936, p. 99.
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plete understanding of the written page. We must not de~-
tract from the importance of readingvskill; -But in the past;
over-zealous music educators have édmittedly émphasized notés
reading to excess, resulting in a growing resentment on the
part of the pupil toward music in general, We must therefore
- formulate some other teaching device which may supplement,
but not substitute for, thé actual usage of the score in
learning to read music., An experiment in music dictation .
may be one means of determining the usefulness of dietation
as a device toward more accurate understandiing of the scorey
without the pressure of extended and repeated formal drill

in singing basic note patterms,

Music dictation can become an instrument for learnings
through actual usage, the staff, the G and F clefs, the sig-
. tures of time and keyy and the varioﬁs note values which-
make ﬁp our system of notation. -Moreover, the ear-training
Which wouldfresu1t>through a project in music‘dictation‘,
should aid matéri&lly in forming a better concept of the
written score, i. ei, the resulting performance should be a
moTe accurate interpretation of the musiec symbols.,

Mursell and Glénn stape:

It is elear thét a competent méstery of the score is:of :
great importance for participation in a diversified range of
musical activities and experiences. While one may be a val-
uable member of a vocal ensemble without being able to fol-
low the score, yet even here the ability to read is highly
desirables « » o Sometimes students of curriculum have con-
tended that the teachlng of the notation should be given a
very minor place in music education, and that it should be

confined to those pupils who manifest special music ablllty.‘
The reason given is that most persons in adult life very
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rarely read music. - Yet manifestly, if one of our chief
purposes is to promote a widespread and vital musical
amateurism, this objection will-not carry weight. The
power to read music with some faeility and pleasure. is a
most important part of the. equipment of the amateur. We
should seek to establish the ability to "read musie" in
the ordinary sense of the phrase. Here the following
standard is suggested; from the sixth grade onward the
pupil should be able to read music that presents to him
no serious technieal difficultiesy and to read it with
facility sufficient to6 derive pleasure from the activity
and to produce a musically intelligent result.d

Gehrkens sta?es:f

The pupil ought to learn to read or he will be a musical
illiterate, not being able by himself to "get at" the actual
sound of & voeal or instrumental compositiony and missing
many things in all music that are forever hidden from those
who have not achieved the power of compelling the staff to

~ divulge its secretss

Dykema and Cundiff state: , :

Since power to interpret. the printed page is the enly
means of independence in selection of music and in its per=
formance, our schools must provide for independent reading.d

The Music BEducators® Source Book states. that:

. Despite the growing tendency to give less time and atten-
tion to acquiring skill in reading musicy; we reaffirm our

belief in the importance of an ability to berform musie
easily and accurately from the printed page.®

It is granted that an ultimate goal of the music educa-
tion program is appreciation, experience with the power and
beauty of music. Appreciation has meny facets, including

5’Jaﬁes L. Mursell and WMabelle Glenny The Psychology of
School Music’ Teachlgg, Sllver, Burdett and Company, New Yorky

1931; ps 1004

4 Kail Wilsbn Gehrkeﬁs, Music  in the Giadé Schools,
C. C. Birchard and Company,vBQston, 1946, ps 8.

5 Dykema and Cundiff, 0P« citQ, Pe Do

"6 Music Educdtors' Source Book, Music Educators' National
Conference, Chicago, 1947, p. xi.
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listening, performance, and preatiﬁg. It is not intended
that musie?;eading, REr se, will SUpplaﬁt thisy; or any other;
ultimate objectives of the program. Music reading is a tool
skill, and as such must be effectively learned, and learned
to the point of facility, if it is to help the pupil toward

the full appreciation which he uwltimately seeks,

D. Design of the Study
The selection of groups for the experiment is described
in detail in Chapter I1II. The pian outlined below will be
followed in reporting the Varigus phases of this study:
1) Determination of music reading experience and skill
of students in grades seven and eight,
2) TNecessary technical preparation for pupils to par-
'ticipate in the experiment.
3) Instruction to the classroom teacher.
4) Uniformity in the preliminary drill,
5) Adqministration of test material,

6) Tabulation and analysis of resulting data.



CHAPTER II

PREVIOUS MUSIC READING EXPERIENCE
OF SEVENTH AND EIGHTH GRADE PUPILS
INVOLVED IN THE EXPERIMENT
'CONDUCTED IN THE NAUGATUCK ELEMENTARY SCHOOLS
Students in the first six grades have had many rote songs

and reading songs ihvolving’all the problems in simple rhythm,
chromatics, and finding "do." The following notes and combina-
tions of notes have been taught during the first six grades
with a constant review as the student progressess
d doo g L NN T

P4 oo o - S

uHow.to find "do" by calling the last flat "fa®% or the last
gsharp "ti" has been taught during the second half of the second-
grades; or when there was clasgfreadiness.} Sometimes it occurred
in the third grade. Chromatics were first:taught in the fourth
grade, with a constant review in later grades, Compound time
was first taught in the fifth\grade. In the sixth grade, it
was reviewed in songs as it oceurred,

Two-part singing.was started in the fourth and Qontinued
in the fifth and sixth grades, with three-part singing being
_introduced in the sixth grade and continued in the seventh and
eighth grades., Four-part singing was begun in the seventh
grade if there werxe basses,

The students also have had listening opportunities, and
every pupil has participated in a rhythm band or a melody oxr-

chestra, On an elective basis, beginning in the fourth grade,



students have been given the opportunity to take class instrue
mental lessons, and play or sing in ensemble groups,:includiﬁg
guartets, sextets, and octets, Small choirs were developed in
the fifth and sixth grades.

While, as a result o? this background, no determination
- of actual music reading ability can be given, the skill de-
velopment is felt to be generally reasonable, and its applica-

tion in other musical experiences generally effective.

7



CHAPTER IIX
DESCRIPTION OF THE PROCEDURE OF THE EXPERIMENT

A, Justification of the Technique
Because the experimental metho@ is a most useful and
important way to obtain evidence, the following steps have
been considered as essential in this study:
1) The problem was carefully isolated by confining
the use of music dictation to grades seven and eight,
2) The experimental factors were clearly defined.
3) The groups chosen for the experiment were kept as
nearly equal as possibles
4) All factors were controlled by having a single
variable at each step of the experiment.
5) A test was given before the experiment and at its
‘conclusion.

6) The results were tabulated and analyzed.

B. Technical Preparation

An experiment in the dictation of music was given to se-
lected classes in grades seven and eight, to determine whether
groups approximately equal in music reading ability would, or
would not, be aided to greater score reading ability by the
.inclusion of ear training through the medium of music dictation.

For purposes of valid comparison, these groups were se-
lected and paired offs on the basis of their music reading
skills, as equally as is pqssible in a practical school situa.
tion. Grades seven and eight were divided into four sections

each, two sectioms participating in music dictation through
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the prescribed problemgyzwhile the remaining two followed the
music program to which they had been accustomed and which did
not involve music dictation.
In order to select those sections of each grade which
would be equitably paired with each other, the procedure
taken was as follows: . |
1) ZEach group was tested individuwally for sight-reading
ability, using easy music reading material.
2) A reecord was made of the good, average, and poor
readers in each grade.
3) Those two sections of each grade which compared as
nearly equally as possible were selected and paired.
‘Tn order to validate the significance of differences in
impro&ement in score reading ability, the writer felt it justi-
fiable to select the weaker group for the experimental dictation
procedure
BEvaluation of note-reading ability was based on the fol-
lowing criteriat
1) @ood readers made no more than one mistake in rhythm,
piteh,;pr syllabless
2) Average readers were allowed a total of two or three
mistakeé on thesé points. :
3) Poor readers needed constant help in all phases of
score reading to enable them to continue.
~This same standard of evaluation was used in a final re-
check at the close of the dictation experiment, to determine

the improvement, if any, in score reading ability. The in-
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dividual scores may be found on pages 33-36, inclusive.

The experiment, in all its phases, was carried out in
the writer's own schools, with the full ccoperation of parti-
cipating teachers and the administration.

| When the two experimental groups of each grade had been
selected, as described above, the follewing procedure was
followedt

1) The two remaining groups of each grade not selected

for laboratory purposes (hereafter to be termed the

"econtrol group") were allowed to continue their normal

course in musié:activity.

2). The experimental groups were prepared for the testing

period as follpwsf.

a) A two-week period of preliminary instruction and
drill in music dictation was allowed, both on staff-
lined paper to be used at the pupils? desks; and by
voluntary demonstration going on simultaneously at
the blackbeard,

b) The teacher was provided in each exjerimental class-
‘room with definite instructions for the recommended
proéedure, and also was given sufficient drill material
to cover a period of twenty weeks.

c) Staff-lined paper was provided for pupil use in the

regular drill of music dictation.
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1.

Ce Instructigns to the Classreom Teacher

(The following instructions were given to classroom

teachers and are here outlined:)

The daily drill material is intended to cover a peried.
of twenty school weeksy; and is set up to provide two exercises
for each school week. If you do not complete both exercises
during any particular week, please go on to the next two, as.
test problems, given by the supervisor, will be constructed
on a progressive basis, one test problem for each of the week-

ly drill units.
- PROCEDURE

1) Preparation. ..
a) Provide all pupils with staff-lined paper.
b) Assign two or three pupils to work simultaneously

at the blackboard. (Pupils who work at the board must
make their own staff with the staff-liner.)

2) Teacher to instruct pupils:

a) To make a G clef.

b} To properly locate each sharp or flat in the key -
signature.

¢) To give proper time sigm ture for each problem.
d) To determine the location of Ydo."
e) To put their ﬁenc@ls down and listen.
%) Teacher will indicates
a) Tempo (slow reading'speed)c
b} The sound-of do, ! '
4) Writing of the exercise. |
The teacher will play 6n the piano the complete

melody. If the problem is long, the teacher will
play the first half a second tlme.

a)

‘b) PupllSrthlnk the syllable names, and’ ﬁhythm of the
first half of the melody, and write it .
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¢) Teacher plays the second half of the melody.

‘d§ ?ﬁpils think syllable names and rhythm of second
half and then write it down.

e). Teacher repeats entire melody; pupils check their
woTk, '

f)“ Teacher should not play'thé problem more than five
times,

5) Corrections and time limit.
a) Pupils correct their own daily exercises, either
- from an approved version at the blackboard; or from
informetion given by the teacher, (The teacher is
not expected to make daily formal corrections.)

b) Teacher tries to keep the time for daily dictation
drill to a maximum of five minutes for one daily
exercise, in order not to handicap the regular music
programe

D. Procedure of the Regular Drill

Approximately one month following the opening of the

school year 1950-1951,; or aftér sufficient time had elapsed
in which to determine the comparative reading abilities of
‘each of the chosen grades, preliminary instruction was given
to those two sections which had been selected for testing in
grades seven and eight, in order to- orient the pupils in the
technigue of music dictatlion, The purpose of the orientation-
- period was to acquaint the pupiis with the problems of correct
representation of note values, measure lines, signatures of
time and key, formation of G and F clefs, and any other infor-
metion pertinent to the experiment. |

When it was determined that the techniques of music

writing were e¢learly understood, a series of progressively
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difficult dictation problems, suitable to each grade, was
presented to each of the two experimental groups. These
problems were in two forms: -

1) Drillfmaterial, illustrated on pages 18-26 inclu- -
sive; administered by:the classroom music teacher at
each scheduled music period.

2) Bi-weekly test material, found on pages 28-30 inclu-
sive, administered by thg writer of this thesis.

All these dictation exercises, for drill~and for bi-weekly

testing, were prepared and made available by the writer and

were not taken from any published source.

E, Administration of the Test Material

When the selected groups had had‘sufficient orientation
in the procedures for taking dictation in musiec, and had had
at least two weeks' drill in the actual process of writing.
such dictation, the testingvprogram.began. Ten test problems
(see pages 28-30 inclusive) were provided for éach of the ex-
perimental sectious, theSe'problems being similar in nature to
those found in the regular drill material. The ten test prob-
lems provided for an exereise to be given at each fourth meet-
ing of the class, since the class meets twice each week,

Administration of the test material was similar to that
followéd by the classroom teacher in her regular drill. How-
ever, unused staff-lined paper was provided, since the effort
of the pupils was to be formally corrected and graded. It was

essential also that the test administrator comply exactly with
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the method‘in presenting the dictation as requested of the
classroom teacher, since the results in the test were to re-
flect the accumulation of skill resulting from the regular
drill., These procedures have been enumerated in the section
under "Instructions to the Classroom Teacher" (see pages 11-12)«
Following the~admini$tration of each bisweekly test, the
papers were eollected,_corrected, graded, and the score record-
ed as found on pages 33-36 inclusive. -The papers were then re-
turned to the classroom for reviewy both by the teacher and the
pupils, Pupils were thus informed as to where their mistakes
had been made, and the teacher was able to discover weaknesses
in certain areas; of the class énd of individwals. The teacher
could then take remedial steps toward thelstrengthening of the

weak areas,



CHAPTER IV

ORIGINAL DRILL MATERTAL
The drill material, left with the elassroem music .
| teacher, provided for approximately one exerc¢ise to be given
in each music period over & space of twenty school weeks.
The construction of the drill problems was as follows:
Grade VII
(40 problems)

1) Five with no melodic skips, Vstarting on %“doy" using

b

"OO}'O

2} Five with no melodic skips, adding S .
3) Tive with tonic chord skip, starting on "do," "mi®

. l :
or "sol," using _#¢ 0O cJ Q .

4) Five with tonie chord skips, adding 0J_z -

!

5) Five with no melodic skips starting on "do," using 2 <

*

6) Five with tonic chord skips starting on "do," "mi"

_ )
or "sol,%" using __.e___z/____.

. .

' 7) Twe with skips of the dominant chord, using ‘l Ol C} o
8) Three with skips of the dominant chofd, using all
‘ ‘pre‘viousf' rhythns., -
9) Two with tdnic chord, using Hehromatie ".fi.“
lO). Three with tonic and dominant chord skips, using #
chromatic Yfi,"
Grade VIII
(40 problems)

o . . J - :
1) F¥ive with no meledic skips, using z O} O} o .,
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L6

Five with no melodie skips, adding v/r—j

Five in F clef with no melodie skips, using
1 ! d | '

S L, L, S Oe
— 7 7 r -

: l
Five with tonic chord skips, using SI1 ] ,P J -

starting on "do," 'mi" or "sole"

9)

S\ |

Five with mno ﬁénic ski;b‘s, usiﬁg o> 2 e, O~

Five in F clef with tonic chord skips, using _~, O/;CJ-.

Five with dominant chord skips, using rhythms- /’7 . ’(, /(f

Two with no melodic skips, using# chromatic "fi®
“andA"si0“ ‘

One with tonic skips using,}%c;hromatio "EIiN and "eilw

Two with no melodic skips, in two clefs, two parts;

10)

using J J_ o 3

7 4 -
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GRADE SEVEN DRIIL MATERIAL
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GRADE SEVEN DRILL MATERIAL
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GRADE  SEVEN DRILL MATERIAL
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GRADE EIGHT DRITL MATERIAL
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GRADE EIGHT DRILL MATERTIAL

13,

(9]

[P

T
L)
Z

12

13,

o - o

[®)

Y

o

14,

15,

i 7]
s

AW

<2

16,

) 018 TH
auil
TN TN di
IR
iy 1
. T /
o. il N A
Tid vk L i
ol R 1l b1l
1 \
1] Lll / }nf—1
) : |
TTh T [
P LIRE TN L
, \
Ny ;
y u H7ul o
H N |} SURD
— .;M - ~
TP Ry Risy 27N
Vam A —t| [ ~ 1 A
w : NV N N
e ; Y
o8]
= = =




GRADE EIGHT DRILL MATERIAL

A IERE |
) M
<3 |
| , | |
|
ML TERA |
BR)
-
T 1S -
N
sy IRAL
\ A
| Ul BE\
T N
) s
/- T I\
h L.
e A
5 o ﬂf.r/ A Mo,
| )
By Ha R
yam N A — (1
) X >
upy
b d »
(] 0!
Y] o

L.

» Y

)

25,

26,

FAY
>

1)

L
{g

)
=

R7.

28 -

) -
|

1)

[ &4

ST 7H

29,

>

{
1

ol
=

A
)22




25,

GRADE EIGHT DRILL MATHERIAL

I
\ T Bl @ ¢
A S -» ‘, unn <+ I T /
SN . 1
- /111 /il i
- - TN
-f. — / lr
W N\ L -] n
Tty
44 B N /.lr.. ML
H,
‘ .
3 AL AR
, H . ol
vlTu -
¥ N 11} = .7.!]
L M\ Th \
, M
NER \
[ 1 { ) 4(
K QL] d N
Ll i3S ¢ ] | NN
nJ\v“ 4. y A Du
NSNS A\ x hiN v N
fN ¥ HP 1 =i By
A A N N ] D
//\ /7 - . ) N4
[ () LN » -
(AN [np) < 0 o)
0 0 %) 0 0

37,

T
A\ | |
T
;-1.
LI B
/rll .].qu
.l h| ||
N \
& i
JiE ) SRN
N E Ul
_rLll
e O.".II
\
N34S @2 Np
N mm
/X P N
1.
0
%)

. 39 and 40 on next page.)

(o




26,

GRADE EIGHT DRIIL MATERIAL

‘

£2

[

N

® 1

40,

T ﬂNJ:
o
TN
HH 4
] '
\ )]
TN
RS
1. \ hvml
4mm/ chiNN
s SENR
2 N




CHAPIER V

ORIGINAL
TEST MATERIAT



GRADE SEVEN TEST MATERIAT

] H
O ? D Hi . It ¢ i TIo (s
Ll TN \
N \ I - l’cl... +4
— T \Y / - =4 /;ll
Y T f /, / fllﬁ -+ ﬁ' \
" \
\lf \ T g1 xR .\L T \
/.J' /lll T J =T h ] Ly Il
4 . RN SEN I\
\\EN ‘un Tr \) \ 1~ -I.Id \ \ {1
T
My | pi TP A4 T N T T - |
¥
ol dll TP ol 0 | | D . (| TN
-- T ’I\ . .
\ L # ] \ -H | A
M~ L1 Em ~H1 o
jus N b1 L
.I,I N A { i \'/ /'l.
,IIN M v
I..Ir / "IT] T] b ,(IAN N m b .I..I:; A -
- 1rl.l_\ /l‘.l lr L. M ~
T P RN T] 1 38 PR PN
Nen s m/g/ I\ &mu, S LN 177 1 H oY b I
UrINI I’V .ﬂ /D B LW - vu H[,I.fl IJV % & W
. pu . P <114 3 3
2UN L4a &~ L1\ N w N L JJW, »Wﬁ
-~ [ P Pan i N N e AR A <P i < A Y <
- //.\ /{ (\ o A N [~ N ]
* L ] * L] * ® L J
[\2] < [(e] (e} b~ 1+0] [0}

.lo




29,

GRADE EIGHT TEST MATERIAL

1,

1
5 1 i
.Iv./ ll/ gk
T4 TN Hh
- A
N \ NUl,
M i | N
4 St \
lEaY
lJf qV! \
.,fl ,ll/
A
+4
| B
l"-/
1 e
HTH ”%
q \Wﬁ (] Pt
- I~ //a\
. .
2 N}

4.

-

./

Y 1
171
[

yd

5,

(=

A=

6.

G

7

a0
]

!
]
/]

s .

176

ba
HH
Hi
L]
BR TN
H “uu
- ,ll'
)
fl
4
1o N
1;; 941
e
AL
Ly Y
Sus SR
O
\lm 0 s -
- /ll
L] *
© o

No.1F




GRADE EIGHT TEST MATERIAL 30,

o>
/ 1 J{ i ] ] N
I~ T i T 1 K/ [} = | d
[ VLS ] ra P i ) | ’ P
\ |/ / J I I ” 2
=~ Y 3 { N L it ]
-1 T = 4 o
I~ 7/ C /
= ) 24 'I




CHAPTER VI

TABUTLATION OF THE RESULTING DATA



A, Tabulation of Individual Scores

After the individual papers of each class had beets
corrected and graded, the scores were recorded on tabula%ion
charts (see pages_35-36, ineclusive)., A perfect score was on
the basis of 100%; five points wer§ deducted for each error
in key signature, pitch, and rhythm. The horizontal line of
the chart shows the progress of each individual from week to
week. The vertical scores were used to compute the bi-weekly
class median, and the corresponding class mean., When the cor-
recfed test papers were returned to the classroom teacher, the
class median and the class mean for that particular test were
included in the individual score charts. In this way, the

teacher was able to keep a record of class progress.
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INDIVIDUAL SCORES

Experimental Group A,

‘ Grade 7
Students? ' Two-Week Pericds
Initials. 1 2 3 4 5 6 7 8 9 10
R. A. 100 100 100 100 100 ew- 90 90 95 wee
J. V., 50 50 50 30 40 40 40 50 60 85
E. XK. 100 100 10 100 100 100 100 100 100 100
H. B, 60 70 60 50 70 100 90 90 85 70
R. A, 100 100 90 100 95 100 100 100 100 90
P. H. 100 100 «=« 100 90 %0 90 =««. 100 100
D! Co 100 lOO 90 90 NPT - o o — - > - - o
F. S. 80 90 85 60 80 90 90 75 80 50
J. B, 100 100 90 80 80 «== 100 100 95 100
D. W, 100 100 90 80 80 75 85 === 100 100
H. G. 100 100 100 100 100 100 100 «== 100 100
AL V. 100 100 90 60 70 50 80 =we 85 90
R. D. 10 20 eee 10 == 20 10 10 10 10
V. W. 100 100 85 70 90 100 85 70 90 100
G. MCEC. 100 160 90 60 80 70 85 50 80 95
A. V. 100 100 100 100 === 100 100 1100 100 100
R. A. 100 100 - 90 75 85 95 95 85 90 100
T. N, 100 100 80 70 70 60 80 50 85 95
Fe Je 100 100 100 100 100 100 e~ 100 100 100
S. Za 100 100 90 100 90 1060 80 856 100 100
S. M. 90 80 85 100 90 e== 85 100 95 100
P. C. 90 80 85 70 80 95 20 90 95 100
W. M. 90 100 100 100 100 100 95 95 100 100
D. T. 95 100 100 100 100 100 100 95 95 100
L. B. 10 10 30 50 40 20 ew- 20 20 30
E. M. 100 100 100 100 100 ececa coe oma cva  ecee
K. S. 90 100 100 100 100 100 90 20 95 100
G. H. 100 100 100 100 100 ‘100 100 100 100 100
R. A, 90 90 80 50 - 80 95 90 100 100 100
R. N. 100 100 95 95 100 100 95 100 95 100
C. S, 100 100 95 100 100 95 100 100 100 90
c. D. L T €60 70 85 90 100
B. G. Swe  mee o=  ==e  wes 100 90 90 90 100
I. R. Eom  memem Gme e meer beee 85 100 90 100
Median Score 95 95 90 95 90 95 90 20 95 100
of Class . . » .
Mean Score 88,9 90 87.9 80,6 86.1 83.8 86,7 82,9 88,1 90.5

of Class




INDIVIDUAL SCORES
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Experimental Group B, Grade 7

Stiidents' Two~Week Periods

Initials 1 2 3 4 5 6 Y 8 9 10
D. E. 100 100 1060 g5 .90 95 100 95 100 100
R. S. 60 70 70 20 90 100 100 90 85 85
P. P. 10 20 16 75 90 o5 90 100 100 70
F., VW, 10 30 10 40 50 60 80 w=ew 80 50
R. H. 10 40 10 70 90 80 weme =e- 50 w=o=
G. W 100 100 100 100 100. 90 95 100 100 100
F. R. 50 75 90 100 20 95 95 80 wew 70
S. H. 100 100 100 95 100 100. 100 95 90 100
M, S. 100 100 100 100 100 100 100 100 100 100
C. K. 100 100 90 95 100 95 90 100 === 100
B. G. 60 60 30 70 85 80 70 80 ~e= 75
Je W 100 90 95 95 90 90 100. 90 100 90
M. B. 100 100 100 100 100 100 100 100 100 100
J. T 100 100 100 100 100 100. 100 100 100 100
J. V. 100 100 100 100 100 100 100 100 ==~ 100
C. W. 100 ==« 80 90 90 85 70 90 80 80
B. X. 100 90 80 85 95 90 50 =e- 95 100
R, ¥ 100 80 70 80 S0 80 85 ew- 90 70
J. N. 100 95 90 90 100 90 100 85 95 85,
J. H, 160 90 50 80 95 90 50 80 100 90
Eo K' - o o G o o — 3 85 70 50 80 '7@ 50

Median Score , -
of Class 100 90 90 95 90 90 . 95 90 90 90 -
Mean Score o o '
of Class 80 81.1 7518 8765 9109 8908 86‘3 921 90.3 8508




INDIVIDUAL SCORES

Experimental Group A, Grade 8

35,

Students? Two=-Week Periods

Initials 1 2 3 4 5 6 i 8 9 10
B, F. we= 90 e=- 100 100 100 95 100 90 100
W. Be 90 90 95 85 85 60 %5 10 75 8b
R. A. o 95 95 90 90 100 85 B0 80 95
E. C.. 95 95 5 90 90 100 W5 20 80 100
D. M. 95 95 100 90 85 80 70 40 70 95
G. M. 95 ©5 95 100 90 100 85 95 90 100
R. S. "0 W5 .8 90 75 80 60 20 60 30
D. S. 95 90 85 90 90 95 90 95 100 90
R. S. 100 100 100 95 90 100 90 100 100 95
P. H. 100 100 100 95 90 100 90 100 100 ==
J. H. 100 100 100 95 90 95 80 100 e-=- 90
J. B. 100 100 100 95 90 100 85 100 95 100
F. 0. 90 90 85 90 95 95 85 100 1DO: 90
P. G. 100 100 100 95 85 100 90 100 95 ==
A, M, 90 95 100 80 90 ==~ 85 90 90 90
J. S. 100 100 100 - 90 95 100 === 100 100 90
C, W. 90 95 100 8 90 100 90 85 === 90
D. P. 90 95 90 90 85 100 90 85 90 90
A, D. 50 95 90 85 95 100 ~--- 80 90 90
¢c. K. °~ 90 90 100 85 85 100 90 8 90 85
M, DeF. w0 W5 B0 60 70 ==~ 80 85 90 75
E. A. '8 80 80 W5 80 70 %5 85 90 80
J. L. 95 ©0 90 95 95 100 90 8 90 80
S. H. 100 95 100 90 95 100 90 100 95 100
L. W. 100 90 95 85 80 70 8 10 75 30
C. A.’ 85 90 85 85 90 100 90 80 85 90
G. MC, 100 95 100 90 95 100 95 100 95 100
. R. 100 90 100 90 95 100 95 100 100 100
R. H. 95 80 W70 65 50 10 30 40 75 85
R. W. 100 90 100 ww== ewe 100 «== 100 95 w-=
. G. 90 90 95 90 90 95 === 85 95 . 90
R. G. 100 100 100 90 95 100 === 100 90 we-
D. R. 90 90 85 90 85 90 80 100 100 100
M., C. - —— mee me- 85 80 70 60 80 85  mew

Median Score
of Class 95 95 95 90 90 100 90 85 90 90

Mean ‘Score
of Class

93,2 91,5 92.7 88

87.4 90,9 819 79.6 89.2 87,4




| INDIVIDUAL SCORES

Experimental Group B, Grade 8

364

Students!

Two-Week Periods

Initials 1 2 3 4 5 6 7 8 9 10
M., P. ——— mee ee 90 100 90 90 95 100 100
E. B. 100 100 100 90 95 95 100 100 85 100
L. K. 100 90 100 100 100 95 90 100 100 100
M., J. 100 85 %5 85 90 956 100 100 90 100
J. P. 100 90 7O 90 100 95 100 100 90 100
P. B. 100 95 100 90 100 85 70 95 100 100
P. S, 80 85 70 80 90 9 75 80 85 80
F. B. 80 85 70 80 100 90 75 85 90 100
B. V. 100 90 95 85 100 85 40 80 100 85
J. V. 100 90 80 85 90 80 85 90 90 100
V. W, 100 100 100 100 100 95 100 90 100 100
E. I. 100 100 100 100 100 90 90 85 100 100
G. Y. 90 we=w BO =-- 85 8 75 80 85 100
H. L. 100 100 100 100 100 90 90 95 100 100
R. A. 100 100 100 100 100 90 70 === 100 e==

. L. M. 100 100 100 100 100 95 100 100 100 100
A, V. 100 100 100 100 100 ==~ 100 90 100 90
R, S. 100 100 50 90 70 80 85 96 100 80
W. C. 100 100 100 90 100 90 85 =-~ 100 100
R. K. 100 100 %5 90 100 85 85 100 100 90
V. K. 10 70 70 8 Yo 70 %5 80 70 80
R. B. "0 80 70 =-< 100 85 70 75 80 80
J. M, 100 8 70 90 95 90 80 85 100 80
J. X. 30 40 40 45 40 50 20 -60 50 60
J. F. 10 20 10 20 20 30 20 35 10 30
J. M. 10 30 -10 20 50 40 20 50 30 60
¥, B. 75 80 60 70 95 80 70 75 70 100
R. P. 05 80 70 80 wee coe see can ces ma-
G. P. 100 100 100 100 100 wwe smee ow- .ce .o
J. R. 50 60 50 %0 80 70 20 50 60 50
T. B. "0 80 80 90 100 80 85 85 80 95
R, C. 30 60 40 50 5HO 60 YO 70 75 70

Median Score :
of Class 106 €0 75 90 95 85 75 85 90 95
Mean Score T ' : '
of Class 80,6 82,5 73.7 82 87,7 81  74.5 83.2 84.6 87.2
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B. Results of the Music-Reading Improvement Tests
When the experiment was completed, both the control and

the experimental groups were re-tested individually for musiec
reading improvement. The same standard of measurement was
used to evaluate reading ability as was indicated in the pre-
liminary music.reéding test, namely:

1) Good readers made no more than one mistake in rhythm,

pitdh,J9r syllables,

2) Average readers made not more than two or three mis-

takes on these points.,

3) Poor readers needed constant help to enable them to

“oontinue. :

The date found on pages 99-42, inclusive, ﬁill indicate
the reading levels into which the stuéents were classified.
In order to compute the number of pupils who shbwed improve-
ment in reading ability, the'following procedure was useds

1) A reduction in the number of poor readers indicated

reading improvement.

2) An increase in the number of good-readers indicated

reading improvement. - |

3) It was not considered necessary to account for the

numbers in the “average!" group, since that elassifica-
tion served as a medium for receiving improved Treaders
from the lower group, and served also as a source of
supply for the higher group. ZFor that reasom, only

the changes in number of the "good" and "poor" were con-

sidered.



When it was determined how many pupils had made improve-
ment in music reading ability, in both the experimental and
control groups, & proportionate percentage of the class who
had improved was computed by dividing the number of improves
ments by the total number in each grade. (See pages 39-42.)

The percentage of total improvement of an eXperimental‘u
group or a control group was computed by adding the number -of
improvements and dividing the result by the total number of

enrollments. (See pages 40 and 42.)
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RESULTS OF THE MUSIC-READING IMPROVEMENT TESTS

Reading Ability

Good ~
Average
Poor
Total

Improvement: 47%.

Reading Ability

Good
Average
Poor

Total -

Improvements 30%.

GRADE SEVEN

~

Eiperimgntal Group A

Preliminary Final Test
Réading Test :
10 20
15 11
9 3
34 34
Control Group A :
Preliminary' Final Test
Reading Test
8 12
12 13
10 5
30 30

Shdﬁiﬁg
Improvement
10

6

16

Sh:b{ring
Imprevement

4
5
9
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RESULTS OF THE MUSIC-READING IMPROVEMENT TESTS

- Reading Ability

Good ~
Average
Popr
Total -

Improvements 66%.

Reading Ability

Good ~
Average
Pogr

. Total -

Improvement: 24%.

GRADE SEVEN

Experimental Group B

Preliminarﬁ'
Reading Test
-

10
6

21

Final Test

Control Group B

Preliminary’
Reading Test
.

12
6

25

Final Test

15

4
2

21

12
a
5

25

Shéﬁing
Improvement
| 10

e

4
14

Shé%ing )
Improvenent
5

1
6

PERCENTAGE OF- TOTAT, IMPROVEMENT IN GRATE SEVEN

Exyerimﬁntal Groups

Controel Group:

54%.
27%



RESULTS OF THE MUSIC-READING IMPROVEMENT TESTS

Reading Ability

Good
Average
Poox
Total -

Tmprovement: 58%.

Reading Ability

Good =
Average
Poor
Total

Improvement: 29%.

GRATE EIGHT

- Bxperimental Group 4 -

Preiiminar&i Final Test
Reading Test , .
12 | 24
14 8
8 ' 2
34 34

Contrel Group A

Preliminary’ Final Test
Reading Test :
’ 12 18
12 10
10 6
34 . 34

Showing
Improvenent
| 12

6
18

Showing
Improvement

6

-

4
10

41,
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RESULTS OF THE MUSIC-READING IMPROVEMENT TESTS

Reading Ability

Good
Average
Poor
Total

Improvement: 24%,

Reading Ability

Good
Average
Poor
_Total

Impro#ement: 48%.

GRADE EIGHT

Experimgntal Group B

Preliminar&" Final Test

Reading Test
6 15
21 14
5 3
32 32

Control Group B

Preliminary’ 'Final Test
Reading Test =
v 15
11 7
7 3
25 25

Showing
Improvement
9

"
11

Showing
Improvement
8

E 3

4
12

PERCENTAGE OF.TOTAL,IMPROVEMENT IN GRADE EIGHT

Experimental Group: 44%.

Control Group: 37%.
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CHAPTER VII
ANALYSIS OF THE RESULTING DATA

A study of the charts found on pages 39-42, inclusive,
which tabulate the results of the pre-test and the results of
the re-test,; will show many interesting factors,

| First, all groups, control and experimehtal, show improve-
ment in reading. The control}groups;all made an impiovement of
at least 24%, one going as high as 48%. The experimental
groups made an improvement of at least 34%, and one group reache-
ed éﬁ%g However, the improvement of the experimental groups
over the control groups could not be called partibularly sig-
nificant.

As emphasized, the contrel group carried on the normal
music reading program while the experimental group relinguished
time from the regular music program to provide for the experi-
ment in music dictation. The charts indicate comsiderable im-
provement in music reading for the experimental group. How-
every exceptions will be found in several of the individual
student records on pages 33-36; inclusive.

It is quite significant that the grade seven experimental
groups made an improvement of 54%, or 107 greater total im-

" provement than the experimental groups of grade eight, as shown
in the above-mentioned charts, This indicates that the éxperia
ment in music dictation was more successful in the lower of the

two grades, and tlat it might be even more successful in grade



five-or six, Therefore, we may assume that the higher the grade;
the less effective music dictation becomes as.a score reading
aid for the unselected student in music.

Bach experimental group in grade seven also improved at
least 17% over a control group, and in one instance as much as
42%, as indicated by the charts on pages 39 and 40.

In one grade eight control group, the propértionate 1 e
provement was 14% more than that of the experimental group.

The average: proportionate improvement for the experimental

groups was 8% more than that of the control groups. (See

- charts on pages 41 and 42.)

It shouwld be noted thét:improvement was. not maintained at
a constant rate. (See mean score of the class, pages 33-364 if-
clusive.) 1In the beginning, the Rovelty of the experiment as a
new idea created cbnsiderable inteyrest, and the students aétually
competed with each other to obtain as high scores as possible,
However, as the experiment progressed, enthusiasm waned, and
careless errors appeared increasingly in the tests, Theréfﬁfe;
to ensure a high degree of interest in_the-activity, musié dicta-
tion probably would be best used intermittently rather than con-
tinuously over a peribd of time,
In &iew of these factors in the analysis of the data, if
ié therefore logical to conclude that as a result of this studys
1) Music dictation in grades seven and eight is an aid
to music readingy but is more effective in grade seven
than in grade eight,
2) Music dictation might be most effective at the £ifth
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and sixth grade levels,
3) Music dictation is most successful when taught inters
‘mittently, rather than continuously, especially in the

higher grades.

_v .. .CONSENSUS OF THE CTASSROOM TEACHERS |

1) Students and teachers alike participated in a worthe
while activity.

2) Execution of the experiment proved to be somewhat time.
consuming, and in some cases took more time than seemed
desirables

3) Students enjoyed participating in the project, thereby
'experiencing a sense of personal accomplishment,

4) Students found a desirable stimulation toward further
‘educational growth. Some succeeded in scoring simple

melodies of their own creation,

5) Students showed a higher degree of achievement in other

areas of study as a result of the music dictation program,
Specifically, they improved in their ability to follow
directions, and their listening habits improved where

classroom activities were concerned,



CHAPTER VIIT
SUGGESTIONS FOR IMPROVEMENT OF THE READING PROGRAM
AS A RESULT OF THE FINDINGS OF THE STUDY

As a result of this study, the writer suggests that the
music reading program might be improved as followss

1) Increased motivation and interest in music reading
could be provided for the students by wider use of

. musie dictation.

2) "In-service" training might be initiated for the
.oléssroom.teachers who feel limited or ungualified in
their ability to teach musice

%) In grades seven and eight, music dictation would be
more effective if taught intermittently rather than
continnocusly. :

4) Music diotation would be more effectively taught im
grade seven than in grade eight, and probably would be
sti11l more effective at the fifth or sixth grade levels,

5) Music dictation as a method of improving musie reading
‘skills would be best applied if and when there were class

readiness, according to the judgment of the music teacher.



CHAPTER IX
SUGGESTIONS FOR ¥URTHER RESEARCH

1) A similar project on the ninth-grade level.
2) An opportunity for talented students in grades seven
and eight to develop beyond the confines of an experiment.
3) A follow-up study in the high school, comparing those who
had had music dictation in grades seven and eight with those

who followed the normal music reading program,
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