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CHAPTER T
STATEMENT OF THE PROBLEM

Purpose of the Study.—The skills involved in elementary voice work
should result in an early estab]islnnent of economical voice usage.l During
its natural period of development, a child's voice should be trained to -

2 The child comes into the classroom using the

fluency and correctness.
speech he hears influenced in many cases by habits of cé,relessness, sloven-
liness, and misuse of the vocal mechanism. When such habits are formed at
an impressionable period in a child'!'s development, they become deeply im~-
bédded and hard to eradicate when a later attempt at voice training is made.

It is more difficult to break down old habit patterns which have become

- firmly implanted through years of cbnd:_i.tioxﬁng, than it is to establish new

response in its place.3 |
tSpeech is best learned and taught if there is a complete awareness of.
its values and mea,n:i.:ngso"h The child, subject to such teaching, is able to

use his speech tools intelligently.

Therefore, a planned program for voice instruction, based upon Elizabeth -

Nestor's "A Course of Study for Improving Voice and Articulation of Children

~4n the Primary Grades of Medford, Massachusetts) which utilizes and broadens

the vocal experiences of children within the normal school routine, was

1 Letitia Raubicheck, How to Teach Good Speech in the Elementary School,
New York: Noble and NobIe, 1937, p. 78.

Charles Van Rn.per, Speech Correction Pnncn.ples and Methods, New Yorks:
Prentice~Hall, 1947, p. Bb.

3 Virgil Anderson, Training the Speaking Vo:x.ce, New York: Oxford University
" Press, 1942, p. 5.

Carrie Rasmussen, Speech Methods in Elemen'bary Schools, New York: The
Ronald Press Compa.ny, 1947, pe (2.

..y_




selected for an experimental study.]‘ It was decided to evaluate or compare
the growth in effective vocal use between two groups of third grade children.
One group was given training in effective voice usage while the other was
allowed to contimie along traditional lines. |
Jnstification.——The classroom teacher should not take for granted that

the child's speech is at its best, but should insist upon the need for good
épeech in all class and school situations. Every class becomes a speech
class, and every teacher can be a speech teacher;z ,

The course of study being used does not add an extra subject to the
curriculum, but integrates voi’ce training with the regular classroom 'pro-
cedures in reading, language, social studies, physical education, and music.

Speech is regarded as an important communicative skill and is valuable
for its contribution to efficient reading and learning. It aids moét
significantly in personal and social adjustment) |

"The voice gives life and substance to words. The beauty of tone in
the spoken word awakens the same consciousness 1n the hearer that music
does. We reveal our exact meanings to others if we know how to control and
. use our voices."h

A pleasant and well modulated voice is possible for a child who has no
physicgl defect, but it is true that in our enviromment "a beautiful voice
is a mt;ch greatei' rarity than a beautiful face." ' If we desire that our
children have effective voices, we must train them to offset those factors

in our enviromment which bring about tense, high pitched, nasal, unmodulated
voices which antagonize rather than persualde.5

‘1 Elizabeth Nestor, "A Course of Study for Improving Voice and Articulation
of Children in the Primary Grades of Medford, Massachusetts," (Un—
published Service Paper, Boston University, 1951) pp. 130-170.

2 Charlotte Wells, WSpeech in the Full School Program," Elementary English,
March, 1951, pp. 201-20L. .

3 Dorothea Fry, "Experiences in Speaking," Elementary English, April, 1951,
pPp. 120-129. v

2 Carrie Rasmussen, op. cit., p. 72.

Letitia Raubicheck, op. cit., p. 78.



-~ brought out in Miss Nestor's serv:x.ce paper,

"Inadequate voices can be trained’ and changed great]y. nl With that
statement in mind, the Wr:.ter wishes 'bo determ:me to what degree the two
classes will differ in growth. '

Since few elementary school systems in New England have a developmental |
speech progra.m,2 there have ’been little or no opportunities to test the
effectiveness of a voice program; This need for a developmental program wag -
3

and was, in part, respons:l.b'le

for the program of study which she has developed.

| Guiding Principles for roving Voice

I. Voice rei‘ers to the volume, p:l.tch and quaJ_'i.ty of an individual's spe"ech.i.

- II. Efi‘ective and economical use of the voice must be based on proper use
of the physical mechanism. The teacher should understand, however, not
only the part played by each of the vocal organs but also the inter-
relation between ph;ys:.cal and emotional states and their resulting
effect upon the voice mecham.sm. '

ITI. Effective voice usage involves:

A. The ability to use adequate volume S0 that the child can be

. . easily heard.s

B, The ability to use a pitch level wh:x.ch is approprn.ate for the
age and sex. of the child.

C. The ability to use a pleading voice quality.

D. The ability to use rate, phrasing and duration of tone to be

: understood easily.
- E. The abiliby to express mea.m.nﬁ through vaxiat.:.ons oi‘ pitch,

volume and duration of tomes.

Procedure for Teaching Vocal Ease |

I. Effective voice production requires relaxation of the throat muscles.
Vocal ease prov:.des the bas:.s for an appropriate p:.tch level and
pleasing voice quality.

Carrie Rasmussen, op. cit., p. 72.

2 Campbell and others, "Survey of Services for Speech and Hearing in New
England," (Unpublished Master's Thesis, Boston University, 1950) pp. 85-86.

Elizabeth Nestor, op. cite., p. 1l.

1Skills and Instruction in Speech Work! - Tenth Conference on Elementary
- Education — Boston Umversn.ty, July 1949, p. 5. (Revised, September, 1951.)
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IT. S'beps

Al

B.
C.

in developing vocal ease:
The development of poise and self-confidence, which can occur

concurrently throughout the speech improvement program. ‘
The developmen’o of bodily relaxation exercises of the type

used in physical education.
- The development oflan awareness of producing voice whlle

throat is- relaxedo

1 1pid., p. 5.



CHAPTER IT
REVIEW OF RESEARCH

There have been few experimental studies in speech training, and even
fewer studies exclusively involving voice training. McWilliams has shown
that the articﬁla.tion of kindergarten children, who have been subjected to a
series of speech improvement activities, improved significantly more than a
matched group who werev not exposed to speech improvement activities.l

A study by Jones involving speech training was made to 'attempt to dis-
cover What effect, if any, speech training might have upon the silent reading
achievement of third grade pupils. The study is based upon the theory of the
sequential developmeﬁt of language as promoted by Dr. Emmeti Betts, authority
in reading instruction at the Un::.Vers:Lty of Pennsylvania. Various authors
have agreed that reading achievanen“b is dependent upon proficiency in spoken
language.

Sixty~-one pairs of third grade pupils in Santa Ana (California) City
Schools wei'e ﬁatched individually for chronological' age, mental age, silent
reading achievement, sex, and teacher. All pupils included in the study
were normal in vision, auditory acuity and speech.

The members of the experimental group were taken from their regular
classrooms for a series of thirty-six speech improvement lessons, each one-
half hour in length, while the control group remained in the classroom.
Schedules were arranged so that members of each palr received the same
instruction in reading and speech within the classroom.

Before speech lessons were given all pupils of both groups were given

Gates Advanced Primary Reading Test, Form 3. The training consisted of

1 Betty Jane McWilliams, "The Effect of Speech Improvement Activities Upon
Consonant Articulation in Kindergarten Childrent (Master's Thesis,
University of Pittsburgh, 1951).
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exercises £or~ relaxation,k‘ artictﬂ.ation drills, games and drills for the im-

provement of auditory sensitivity, and -such activities as choral speaking,

speech games, and dramat:.za‘bion of stories and poems. At the end of the

study, all pupils were retested with Form 1 of the Gates Advanced Read:.ng Test.
Analysis of data indicated that - '

1. Speech training does have a positive effect upon the silent
reading achievenent of third grade pn‘pils. The difference in the means of {
the two groups in silent read:l.ng ach:l.evement had a ratio of 2. 82 which is
s:.gm_t‘icant beyond the 1% level.

2. The :anrease was somewhat greater in paragraph comprehension ‘
than in word recognit:.on.

" 3., The results of the study offer addit:.onal support to those
authorities in reading who say that reading proficiency is based upon oral-
aural language abilities. : ' '

‘Fundamental to a well—balaneed speech curriculum are instruction in
at'lﬁentive listening, methods _of observation, and techniciues of self-
expression. Conscientious teachers of speech in‘lower‘ grades tee.eh
important read:mg ski]J.s.l

A study by Hahn analyzed the spontaneous speech of first grade children
in aud:.ence situations. A wire recorder was used hidden from the chn.ldreno
F1rst, in an audience situation, the child told of a personal experience.
In a second sn.tua.t:.on, the child was alone mth the teacher and asked 'bo
tell a story of a p:.cture. Responses in both situations were analyzed and
vocal usage facts of the study were presented. -

The mean rate of 130 words per minute corresponded to the adult rate.

Most of the ch::.ldren talked at a rap:l.d rate. Phrasing was studied.

1 Morris val Jones, "The Effect of Speech Training on Third Grade Silent
Reading Achievement® (Doctor's Thes:Ls, Stanford Univers:.ty, 1950).



Responses of children were judged as displaying good, adequate, or poor:
phrasing, Fifty-six per cent of the children used phrasing broken enough to
call attention to itself. Only fifteen per cent of the responses Were well
phrased. As for piteh changes for expression of meaning, only one fourth of
the children used very wide intonation thought to be typical of children's
speech. The percentage of children using narrow pitch change or near
monotones was very large — ﬁhirty—seven per cent. | Twenty-five per cent of
the children spoke with inadequate loudness. One third of the class had
vocal defects of excessively high pitch and poor breathing habits.t

Black reported on programs of research with respect to voice communica—
tion of air force bomber crews conducted during the war. A hidden recorder
was placed in the plane and voices giving and receiving orders were recorded.
It was decided to find out what factors of voice contributed to intelligibility,
and how unintelligible voices could be made more understandable. It was found
that rate and loudness made speech understandable while pitch and quality
added elements of pléaéantness. Men were given series of exercises using
special Bell telephone equipment. It was noted that a more significant
improvement took place among the men who were rated better at the outset
than the others.2 |

In the: study by Knower and Emerson, ’ohe recording of a short sample of
oral reading was used in providing an n.ndex of achievement in vo:.ce usage.
Two groups of expermental students and ’cwo groups of control students
participated. An intensive six weeks period of instruction in voice usage
as a unit in a general speech course was given the experimental groups. A

detailed analysis of each student's voice was made. He was given criticism

1 Elise Hahn, "The Speech of First Grade Children in Audience S:.tuations oW
Elementary English 25:39-46 January 1948.
2 John Black, "Implication for General Speech Education of War Time Re-

search on Voice and Articulation,® National Association of Secondary
Sehool Principals, Bul. 32: 108-17 January 1948.



and guidance in his practice of voice drills and voice usage in oral reading.
The study indicated that voice imﬁro#emeht of far greater significance may
be expected from a unit of concentrated instrac‘bion than can be expected‘
from n.ncn.dental voice instruction in a general speech nnit._

In the e@erimen’oal study 'by Barnett, a speech or oral reading performance
was rated in terms of vocal elements by a 1ist_em.n_g conmittee of trained
speech teachers. Piteh, quam-j, and rate-were noted as part of the study.

 The experimental group was given spec:i.al training in voice and dietion.
' The retest showed that the achievement of the experimental group, in all the

elemen‘osv,' was significantly superior-to that of t.he control g:m:n;q:.2

1 Franklin Knower and Marjorie Enerson, tIndices of Achlevement in Voice -
Instruction," Journal of Speech Disorders, April, 1946, pp. 159-163.

2 Wynette Barnett, "An Experimental Study in the Teaching of Voice and
Diction Through Ear Training, Phonetiec, and Oral Reading Approach,®
Speech Monographs, Novenber 2, l9h8, pp. 12-143,



The recordings Wwere rated according to a devised che.rt.

' CHAPTER IIT
- 'PROCEDURE'W‘

~ Selection of Clesses.-—-—Two th:.rd grade classes, of sim:.lar backgrou.nd,

but located in different ne:.ghborhoods > in the city of Fall River, Massachusetts, i
were chosen for th:.s experiment. There were twenty—f:.ve children in the con~ .
trol group and twenty-—six in the experlmental group when the initial re-
cord:x.ngs were made. ' ’

JInitial Recordangs.--In :Lnformal 1anguage s:.tuat:.ons, the stor::.es,

: talks s poems, and conversat.:l.ons o:f;‘ each ch11d for approx:x.matel;y one minute

. were recorded. Read:.ng was excluded. The ch:n.ldren were seated in groups of

two or three for the reeordlngs. The im.tn.al tape record:mgs were made
dur:.ng the pern.od of December 13, 1951 to December 20, 1951. |
Initial Evaluation.—-sThe sequence of ind:x.v:.dual voice record:mgs were

played in random order so that the Ve,l.even Judges, graduate students ma,]or:.ng

in speech,were not aware to which group the individual recordings belonged.
' 1

Definition of terms listed on rat:.ng chart.

i. Adequate jltch level ~~ the use of a pitch level approprn.ate to age o.f

child.

>2. Var:.ety of pitech —= the ability to express mean:mg by ra:.sing or 1cwer:mg

the pitch.

3. Aoe_ptable rate -- the ab:.li'by to speak at a ra'be that can be understood

easlly

L. Varlety of rate — the ab:.lrby to use rate, phrasmg, and duration of
‘tone to convey appropr:.ate meam.ng

5. Phras:.ng -~ the- ab:i.l:.ty to group related words in a though‘o unit.

1 See Appendix,
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6. Variety of volume —- the ability to use volmne appropriate for a par‘o:.cmlar
' situat.:.on. ' .

7. Pleasing vo:i.ce quality —- the absence of such unpleasant qualities as
harshness, breathing, hoarseness, and ex-
-cessive nasal quality.

. , Numerical values of 5,{ Ly 3, 25 and 1 corresponded to excellent, good,

| acceptable, fair and poor for each item listed. A table was made showing the

mean and standard deviation for each group, "'Two similar tables Wwere made

indicating the mean for each individual skill. | | |
Teaching the Course of Study.--For approxi:ﬁately a period of eight

weeks, Jamary 2, 1952 to February 29, 1952, the experimental group was
given instruction in effect:.ve vocal use following the suggestlons based
upon "A Course of Study for the Improvement of Voice andvArtJ.cula"c:.on in
the Public Schools of Medford, Massachusettst by Elizabeth Nestors®

Streets and Roads was used as the principle text. It was used primarily
.'by fhe first readiﬁg class,- but inembers of t-he second reading class were
allowed to vigit back-and forth between the two reading classes. Stories We

5

A

—~reeamn,

Like was the text used by the. second class a.nd the same type of lesson was
- used as the first cla.ss Whenever pos,svible. , Other‘ reading and poetry books
recormended in the program of s’dudy were used as suppl_emehtary material.

Making Words Work supplied many of the activities imolved in the oral

language program., The music text Singing and Rhym:iniv#as substituted for
| those recommended by Miss Nestor. '
A1l activities were developed within the framework of the reading,
language, music, physzcal educat:.on, ‘and creative activity periods. The
teaching of specific skills was 1nc1denta1 and integrated as part of the

whole lesson be:t.ng taught.

1 mizabeth Nestor, 4 Course of Study for the Improvement of Voice and

Articulation in the Public Schools of Medford, Massachusetts,® Un-
published Master's Thes::.s, Boston University, 1951.
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The order of skills taught was suggested by the réading story and

that particular skill was given emphasis in a]_.]}ather subjects during that

period.

The time spent within the total school program for each subject and

for that skill within the subject follows:

_ B . Time Devoted to Voice Im- :
Time Allotted . ~ provement Skill Within Period

Subject
Music 20 minutes daily ' i minutes daily
"Physicel Education ' 20 minutes daily o L minutes daily
Language - 20 minutes daily A i minutes daily
Reading - 65 minutes daily (2 classes) 12 minutes daily
Creative Activity 15 m:x.nutes daily 10 minutes daily

Total time devoted to Voice Improvement — 3L minutes daily

The teacher of the control group followed the same type of program and

‘used the same material in music and language, but did not stress any of the

jndividual skills or caryy on any of the special activities listed.

A. M.
TIME

8330 - 8:k0

8:40 - B8:L5
8: )45 - 9:00
" 9:00 -~ 9:20

 9:20 - 9330

9:30 - 10:00

10:00 - 10:15
10:15 - 10:35

10:35 - 11:05

FALL RIVER PUBLIC SCHOOLS —- SEPTEMBER 1948
PROGRAM FOR GRADE TIT

Opening Exercises ‘
Memtal Drill in Aritbuetic
Spelling

Langnage

Physical Exerc:nses

Oral Arithmetic —— Oral a.nd Wrn.t‘ben
Recess

Music

‘Reading .
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11:05 - 11:15 Geography -

11:15 - 11:30 Activity Period —— Creative Work

 P. M.

TIME

 1:15 -~ 1:30
1:30 - 1:40.

1:40 - 2:15

2:15 - 2;30

- 2330 - 3:00

2:45 ~ 3:15

3:00 - 3:15

Penina.nship
Physical Exercises :

Reading —— (Science == Thﬁrsday =

2Health -— Friday

Oral, S:Llen'b or Remedial -- Monday, Tuesday, Wednesday
Recess o

Drawing —- Monday, Tuesday, Wednesday

Phonics 15 m:x.nutes — Thursday, Friday

Reading or Language _ 15 mimites - Thnrsday
Speeial Program —— Fr:.day

_Dictat:.on —_— write _a.nd c,orrect',

- Monday, Tuesday, Wednesday, Thursday |

- e e em e em e M me M e o B e S o A mm mm e aee e e

Vocal Ease.~-Vocal ease was an en'b:Lrely new voice usage skill to be

developed.

Consequently more time was devoted to this sk:Lll Approxn.mately

two weéks at the beginping oi‘ the unit were spent on vocal ease utilizing

the suggestions and materials in Miss Nestor's Study.l Many of the activities

- 1listed under physical education wére repeated 'bhrbughou'b the unit.

Music

Materials - - o ' Activities
A. S:Lng:.ng and Rhyming = - - While singing song, children
I.  WHorning somg," P. 66 = pantomime action,. when
2. "I Yawn So," P. 67 = . : possible.
3. “Slumber Song," P. 69 , o : '
- o "Hush, My Baby," P. 12 Interpret mood of song.

5. "Snow," P. 119

1 Elizabeth Nestor, op. cit., pp. 130-13L.



B. Victor Listening Activities Album II
l. Berceuse -~ Jurneifelt -
2. Evening Bells —— Kullak -- 5029
3. Melody in F - Rubenstein = 5029 -
L. Little Shepherd -~ Debussy -~ 5030

C. Victor ththmic Activ:.t:.es IT
1. Air de Ballet — Jadassohn — 5006
2. Waltz — Schubexrt — 5005
3, Waltz — Brahms —— 5006 :
L. Boating in the Lake — Kullak — 5005

hysn.cal Educat:n.on
Materials o

A. Streets and Roads ‘
L. »"Sojo, P, 140

2. WA Ride to Animal Town," P. 12l

B. Fun and Frolic
I. "Tinker's Adven’mre," P. 3

2. "Little 0ld .bduntrj Gar, " P. 133

.Ce Over Hill and Plain

T. V"lazy Jack," P. h8

2. "So Very, Very Tired," P. 255

D Stor:.es We Like - ' '
e Nud Turtles," P. lhl

1 Elizabeth Nestor, op. cit., p. 131l. .
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Appreciation of mood, etc.

Creating own dance or
rhythmic activities to
accompany musice.

Activities

Sojo yawning, stretching,
talking to his mother,
elephant, goat, and red bird
with relaxed feeling in throat.
Hopping like tired bunnies,
telling Johnny Fox why we are
tired, using relaxed voices.

‘Pretend we are tired kittens

going to sleep with head on
paws, Wake up, yawn, meow
sleepily. Arch back and
meow when startled. Con-
trast meows.

See lesson plan, Nestor.L

Contrast relaxed voice of

Jack with cross voice of
mother as we pantomime
chores on the farm.

. Wetre doing housework,

dusting, mopping, etc.
starting out annoyed, using
cross, grumbling voices. As

' wWe progress our voices gradu-

ally relax and we become -
pleased with ourselves when

_everything is in order once

more.

Nineteen brothers and sisters
calling slow little turtle to
hurry. "Wait for me; I'm ‘

‘coming," Slow Little Turtle
--¢alls in relaxed voice.




B.

A.

‘B.

Materials

2. "Helpful Engine," P. 210

;Language

Poetry
1. Silver Pemnies . '
a. "Sleepy Song,“ P. 27
b. "Evening Song," P. 26 .

2. Sung Under the SiIVer Umbrella |

“&. dsumning,? P. 59

Meking Words Work :
I. Conversation, P. 1 -
2. U51ng a Good'Voice, P. 5

- Beading'
Materials

Streets and Roads'
L. "Sojo,ﬁ P. 140

2. "4 Ride to Animal Town," P. 12k

Storles We Like
. e nglne," P. 210
2. Yiittle Mnd Turtles," P. 141

Creative Activity
(Supplementary Readlng)

Materials

Fun and Frolic

1. '"Tinkerfs Adventure," P. 3

2. “"Little 0ld Country Car," P. 133

1 vElizabeth Nestor; op. clt., Pe 162.
2 Ibid., p. 167. - |

Divide class in three parts.
0ld Engines straining, pulling,
T must pull through,! etc.
Big Engines, "It can't be
done," etc., :

Little Engine, "Oh, do take
me, I think I can" (in’ re-
laxed voices).

Activities

Interpreting mood of poem

- by oral rendition. See

Nestor.

Pantomime

' Talking together.

Sharing experiences,
story telling.

Activiﬂies

Oral interpretatlon.
(Narrator and characters
reading parts from story.)
Vocal Expressiveness. See
Neéstor.2 (Children create
their own lines while acting
parts of play.)

Oral interpretation.
Creative dramatics.
Activities

Audience reading;
Creative dramatics.
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B. Over Hill and Plé:m o o |
T 1, Vlazy Jack," P. 48 Puppets
2. "So Very, Very Tired," P. 255 : - Puppets

11 stories used in the creative activity period Were introduced
through audience reading due to lack of books.

Volume.-~One week was spent in develbping volume after the period
spent on vocal ease.. However, we returned to Volume during the last week
when several stories used in Aud:x.ence Read:mg necess:.’cated ite Lesson
pla.ns were based on Nestor.; | |

Music

Materials . - _ AT - Activities
A. Singing and Rhyming , ,
: e Come rchlng," P. 27 , o Whistling
2. tDonkey Rlding," P. 37 S " Humming 2
3. "Home on the Range," P. 38 ' - See Nestor.
4. "Haul Away, Joe," P. LO ' Solo and Chorus
B. Vlctor Listening Actlvities II ' o
1. TVLittle Hunters" —— KULlak = 5028 ~  Appreciation of mood.
2. "0f a Tailor and a. Bear" ~— MacDowell —— - ' ‘
’ 5028 Contrasts in volume.

~3. UThe Iitbtle Shepherd — Debussy-—-— 5030 Reading of story prior

to playing.

h.4_ "The Wild Horseman" —-— Anorgymous — 5028 Picking out instruments.

C. Victor Rhybthmic Activities III

1. "March" -- Gluck - 5004 Creative interpretation.

15

2. UMarch" -~ Tschaikovsky —- 5004 - Doing what the music says.

3. "La Bergonette! —- Bergmuller — 5005
i.- "Boating on the Lake" —- Kullak -- 5005

: Physic_al Education

Materials | - S Activities

“A. Streets and Roads

T.  "White Satin,® P. 155 ° = Frog chorus.

Grandfather, father, little

frogs. Starting with re-

laxed voices increasing in

volume. Also loud volume

to soft.

1 Elizabeth Nestor, op. cit., ppe 138-1)40.

2 Ibldo, ppo 138“‘139~



B.

C.

‘A.

B.

Ce

A.

B.

Ao

B.

Faces and Places
1. "UQ0n the Range," P. 100
Fall River Poet:y Outline
1. ®Rain in the Night"
'Languége
Materials '
Under the Tent of the Sky -
1. How to Tell the Wild An;mals
Fall River Poetry Outline |
I, "Night Magic"
~ 2. "Rain in the Night"
Making Words Work
1. Speaking Clearly, P.
2. Making Yourself Understood, P. 13
3. Answering the Telephone, P. 105
.Reading
laterials _, |
"~ Streets and Roads
T 1. "White Satin," P. 155
2. "The Big Long Honk," P. 23
Stories We Like
-1, "Rain Coming," P. 154 -
2. "The Helpful Engine," P. 210
Creat:ve Act1v1ty
(Supplementary Readlng)
Materials
Faces and Places
1. "On the Range," p. 100
Fun and Frolic,

1. "Little Old Gountry Car," P.. 133 '

1 Elizabeth Nestor; op. cit., pp. 138-1L0.
2 Toid., p. 162.

3 Ibldo, p. 1)4.0.

- . See Nestor.
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1

Running on tip toes for rain-
drops, soft steps for light
rain, pattering for larger
raindrops.

Activities
Oral interpretation.

Oral interpretation. See
Nestor.

Radio program.
- Storytelling.
Using the telephone.

 Activities

~ Oral interpretation,

creative dramatics.

"~ Oral interpretation,
~ creative dramatics.

“ Oral interpretation
- Oral interpretation

Activities
See lesson plan, Nestor.d

Audience reading
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c. Looking Ahead ' ' '
I. "frolley Car Family," P. 5 Audience Reading

2., "Magic Shoes," P. 213 ’ ’ Audience Reading
3. "Dinner Bell," P. 246 , Audience Reading

D. Over Hill and Plain ‘ A _
1. "China Pig of Sing Lo,® P. 235 Audience Reading

Variations of Rate.--A11l rea'dingk lessons taﬁght' in this grade are

'accOmpanied. by phrases from the stbry on the board. So 1t might be said
that variation of rate was baught all the way thi-ough the unit. The type
of lesson found in Nestor, pages 1)45-—1).;8; was used as the basis for the

reading stories listed Belaw. '

» Mﬁsic |
Materials ' S S Activities
A. Singing and Rhyming - . ~ : ' .
T 1. "parching and Running," P. 20 ‘ - Keeping time
2. YRunning and Walking," P. 20 -~ ©  Gorrelated with the
3. U"Skipping and Gallopings" P. 21 Physical Education Period.
h. "Walking -and Skipping," P. 21 L ‘

B. V:i.ctor Listening Activities IT :
in DanceV —- eg — 5029 - Appreciation of mood

2. P"Mother and Bntterfhes" —— Elgar - 'Recognizing instrument

5031 ;
3. #Spinning Song!" -- Kullak ~- 5028 o
L. "Waltzing Doll" w- Poldim. -— 5028 Making up story for music

C. Vietor Rhythmic Activit:l.es ’ o ;
' 1. "Ran, Run, Run" — GCONCOMULE == 5006 Do as the music says.
2., "Parantelle® — Saint Saens — 5005 ‘ .
3. "Les Pifferari" — Gounod -- 5007
L. “Happgooa?d Light of Heart" -- Balfe —

.' Physical Education
See Music aboves

, Language
Materials S Activities
A. Fall River Poetry Outline , ’
1. "The Wonderful World" P Oral interpretation.
2. M"Rain in the Night® oo Choral speaking.
3. "Best Game Fairies Play" - Choral speaking.,

k. 9The Wind® | v See lesson plan, Nestor.l

1 Rlizabeth Nestor, ope_cib.; pp. 161-165.



B. Mak1ng Words Work :
~ Making Yourself Understood, P. 13 Conversations

2. Description, P. 67 Sharing Experiences
: Storytelling
Describing lost article
_ Reading ' |
Materials =~ - : Activities
A. Streets and Roads ' o |
1. VBig Long Honk," P, 23 = f_ . Oral interpretation
‘2, "Bread and Jam," P, 58 . Oral interpretation
3. "Pinky at the Fair," P. 90 e Oral interpretation
L. "White Satin," P. 155 _ Creative dramatics
5., W"Bear's Picnic," P. 220 . . . Oral interpretation
6. "Turtlet!s Race," P. 269 - Creative dramatics

T "Fisherman and his Wife," P. 257 Creative dramatics

Creative Activity
(Supplementary Reading)

Materials o ' . Activities
A. Fun and Frolic. -
1. T"TinkerTs Adventure," P. 3 . Creative dramatics
B. Over Hill and Plain I |
I. "S0 Verys very Tlred," P. 255 Puppets
C. Looking Ahead S R
L. "Hagic Shoes," P. 213 DT Audience Reading
2. "Dinner Bell," P. 244 ' : Audience Reading
3. "Mamwick Goes to Town," P. 285 Audience Reading, Creative
Dramatics

Variety of Pitch.—-A total of two weeks was spent'on the development

of variety of pitch.. The poet:y, taken durlng this period, was based
dlrectly on the 1esson plans offered by Miss Nestor on pages 153 and 156.

Mnsic
Materials . Activities
A. Singing and Rhyming . - :
1. 'Come, Let Us Dance," P, 17 E Interpreting mood of music.
2. "Catch Me If You Can," P. 19 o Pantomime when possible.

3. "Swing Song," P. 23
L. “Morning Song," P. 66
5 "Who's Im?" P. 134
6. "Sleigh Ride,® P. 121
7. "Snow," P. 119



B.

c.

A.

B.

c.

A.

A.

Victor Listening Activities II :
1. ™altzing Doll," Poldini — 5028
2. "Fairy Pipers," Elgar —- 5031
3. "Elfin Dance," Grieg —— 5020
Lo "Berceuse," Jurnefelt — 5031

Victor Rhythmic Actxvities IT
I. PraelUdium —— ATONYMOUS - 5005
2. March - Tschaikovsky —- 5004
Les Pifferari --— Gounod -- 5007

L. Tarantelle — Saint Saens — 5005

Language
Materials

A Child's Garden of Verses
1. "The Swing® ' :

Sung Under the Silver Umbrella -
1. "Monkeys and Crocodlles," P. 161
2. Uswing Songh _
3. "WThe Mind"

Making Words Work
1, Surprises in Storles, P. 163
2. Two Ways to Use Sentences, P. 15

. Reading

Materials

Streets and Roads -

1, "John and the Roblns," P. 33

2. "Susan's Birthday Party," P. 38

. "Ups and Downs," P. L8

L. vPeter, Peter," P. T7
« "A Ride to Animal Town," P. 88.
» "Tlippy Elephant's Hat," P. 92
. "Lad and North Wind," P. 136 v
. '"Mother Hulda"

=3 O\

: See‘Nestor.
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Appreciation of variety of pitch.
Recognizing instruments.

‘Comparing string instruments

(violin family).

. Interpreting through own -

rhythmic patterns.

Activities

1

Oral interpgetation.
See Nestor.

See Nestor.

Storytelling.
Sharing Experiences.

Activities

Oral interpretation.
Oral interpretation.
Creative dramatics.
Oral interpretation.
Creative dramatics.
Creative dramatics.
Creative dramatics.
Puppets.

Creative Activity
(Supplementary Reading)

Materials

Looklng Ahead : C
I. "rolléy Car Family," P. 5

.. 24 "Magic Shoes," P. 213 ’

- 3. "Manwick Goes to Town," P. 285

1 Eijizabeth Nestor, Op« clt., pe 154,

2

- Ibid., p. 15L.

Ibid. s PPo 161"'165 .

Activities

Audience reading.
Audience reading.
Audience reading,
creative dramatics.
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| Physical Education | |
Materials | e Activities
A. A Child's Garden of Verses | |

T. The Swing - v ' Swinging exercise activity.
‘ - S ~ See Nestor.1

B. ©Streets and Roads , - ‘ C
1. Ups and Downs Co , Deep knee bending, relaxed
' ~ typt and "down."

Oral Interpretation.;-Allfreading sﬁories.are'given’some form of oral

interpretation. It may take the form of audience reading, dr narrator and
characters reading barts‘from the story.‘-All poems were given special oral
1nterpretataon as suggested by Miss Nestor on.page 161. Oral interpretation

was taken, in some form, eveny day throughout the unit.

Vocal Express:veness.-AVocal expressrveness was demonstrated by
kcreetlve dramatlcs and the use of puppets as suggested on pages 167-169 of
Miss Nestor!s work. Puppets were constructed of stuffed paper bags and
"manipulated with Strings,' Creative dramatics took place throughout the
unif and puppets were ﬁsed'tobreview stories during the last two weeks of

the wnit. | | |
| Flnal Recordlngs.——Under condltions similar to the first recordlngs, the

second recordings were made during the week of March 3, 1952 to March Ts 1952,

: . Twenty-four of the orlglnal twenty~slx'were recorded of the experimental

group, while the orlginal twenty-five of the control group were recorded.
' Final Evaluation.—The judges evaluated the second recording using the

‘chart devised for the first evaluation. A table was made showing the mean
and standard deviation for each group. Two similar tables were made

indicating the range and mean for eachvindividual skill.

1 Ejizabetn Nestor, op. cit., p. 15k.



CHAPTER IV
RESULTS OF EVALUATION

Table I
Class Analysis

Experimental Group

First Evaluation == - Second Evaluation
Range . Mean S. D.” o Range Mean Se De

10.0 - 21.9 7.7 2.0 14.0 = 29.9 21.9 3.2

' 'Control Group

First Evaluation ’ - Second Evaluation
Range : ‘ Mean S. D. Range Mean S. D.
15.0 - 22.9 - 19.2 1.9 13.0 - 22.9 19.h 2.1

An increase in the mean from 17.7 to 21.9, in the experimental group;
has indicated a‘h;z gain, The range has risen from 10.0 - 21.9 to 1L4.0 - 29.9

which indicates that while poorer voices improved somewhat, the better voices

‘improved a great deal. The standard deviation increased from 2.4 to 3.2

indicating a. greater deviation from the mean.

The mean of the control group has remained almost constant, differing
two tenths from 19.2 to 19.4. Neither has there been a significant change
in the range from 15.0 - 22,9 to 13.0 ~ 22.9. There has been a slight
change in the‘standard deviatibnffrqh 1;9 to 2.1. There have been no

signifiéant voice différences'in the‘control group; It has remained constant.

-21 -
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Table II
Ibem Analysis

First Evaluation

Range -

Experimental Group

Second Evaluation

Mean  Range Mean
1. Adequate Pitch Level 2.0 - 3.3 * 2.8 2,6 - 3.9 3.1
2. Variety of Pitch 1.9 - 3.2 2.7 .5 h.h 3.4
3. Acceptable Rate 1e9 =~ 302 2.6 2.0 = .1 3.2
ho Varie'by of Rate 109 - 30)4 295 2.2 = hﬁs : : 302
5. Phrasing 1.8 -3.1 2.6 2.2 - k.3 3.2
6. Variety of Volume 1.8 = 3.1 2.6 2.2 = [4.3 3.2
Te Plea.sing Voice Quality 1.5 - 30)4 2.8 202 -~ )403 3.1
' , Control Group ,
First Evaluation Second Evaluation
, | o Range  Mean Range Mean
1. Adequate Pitch Level 2,3;-- 3.4 3.0 2.3 - 3.k 3,0
24 Varie'by of Pitch 2¢1 ~ 30’.]. ' 207 108"" 305 2.7
30 Accepta.ble Rate 109 - 3 2 2.7 199 - 39)4. ) 208
ho Varle'l';y of Rate 2+1 -~ 3.6 206 : 1.8 - 33 - 2.8
5. Phrasing 2.1 ~3.4 2.8 1.8 - 3.3 2.8
60 vmety of Volume . : 2.2 - 303v 208 2.0 - 303 208
7. Pleasing Voice Quality 2.8 1.8 - 3.3 L 2.9

voice skills as indicated by the increase in all mean scores.

240 = 303 :

The experimental group has shor;u;é consistent imjarovement in all

The changes

in ranges indicates again, as in the group analyéis, ‘oha.f, while the poorer "
voices improved soméwhat, kthe better v_o‘ic’:iesy :I.mproved ﬁxore. Adequate pitéh
level and pleasing voice quélit&'shbﬁ_ed the least g'aivn.' The other voice
skills showed a consistent improvement.

The mean scores of the control group have, with few minor exceptions,

 remained the same —— indicating no significant gain in the individual skills

involved in voice usageg The range, also, except for a slight lorrering

has remained the same.



© CHAPTER V

' GONGLUSIONS -

Sﬁmnag -—The grmzp rece:.ving Spec:!.a.l voice tra:.m.ng has shown a
decided mprovement in all von.ce skills while the traditionally tra:.ned :
class has remained at practically the same level of achiGVement. Although
- the experimental class, as 8 whole, has shown an improvement, the critieal -
ratio of 1.05 is not a 1evelxo;f.' true 31gn1f1cance. The same is trug for
all the individual skills involved in the évalua.tions. o
| It is possible to carry on a voice improvement program and integrate
it with the regllzlar,‘_. school program without infringing upon other _schqol
subjects. e - oo _

" Limitation of ,Stﬁgy_é—ﬁ longer Pefidd of time would be more”desirabllé' L

in the teaching of this unit. 'A]‘.s‘o,v a second fecbrding, made after a

_ ‘penod of time has elaPSed, would show a more subtle voice usage on the

~ part of the individual child. | o
&estions for Further Study.——Further studa.es in 'bh:.s area should

undertake a larger sampling of pupils over a longer period of time. The
use of oral reading for recordings :l.s suggested as a poss:Lble means of con-
trolling the test situatlons. _ The further use o:f.‘ controlled spontaneous

- speech situations is recommended also. - ,f

-23 -



"Variety of Pitch .

Listenerts

Adequate Pitch Level

Acceptable Rate
Variety of Rate .
Phrasing « » « » «
Variety of Volume '+
Pleasing Voice Quality

. * & @
®« & + K e

& 4. s o s s

“« % 8 8. g W

H Mo VL

¢+ % ¥ % s e =

APPENDIX

« * & 0 v e @
. o . v' . e
¢ 5 e s s a_
- .". “.v - -

* ¢ 4 e e e s

Excellent .

Good |

“Acceptable

Poor

. Very Poor

e o & ¢ o e

BN NN

o

Evaluation Chart -

le

[ O T O O A

PLra

lro

[ T T O |

| s

[ R I B |

.eh



25

- o ' BIBLIOGRAPHY
~ A. Books
Anderson, Virgil, Tra:.m.ng the Speaking Voice, New York: Oxford University

Press, 1942, 367 pp.

Brewtonh, John E., Under the Tent of the Sky, New York, Macmillan Company,
1937, 205 pp. )

Gray, William S. and Gray, L:Lll:.an, Streets and Roads, Chicago: Scott,
Foresman and ‘Company, 1946, 315 TP-

Literature Committee of the Association for American Chlldhood, Sung Under
the Silver Umbrella, New York, Macmillan Company, 1935, 205 pp.

McKee, Paul and Harr:n.son, M. Luc:.le, Look:.ng Ahead, New York:« Houghton
Mifflin Company, 1950, 316 Pp-

——————— » Making T Words Work, New York: Houghton Mn_ffl:.n Company, 1942, 200 rp.

Nolen, Barbara, Fun and Frol:.c, Boston. D. C. Hea'bh Company, 1942, 303 pp-

Pl’ots s Imlla Belle, Glenn, Mabelle, and Watters; Lorrain, Singing and
Rhyming, Boston° ‘Ginn and Gompany, 1950, 190 pP-

Quinlan, Myrtle Banks, Faces a.nd Pleces; Boston: Allyn and Bacon“, 1946, 2L3 pp.

Rasmussen, Carrie, How to Teach Good Speech in the Elementary School, New
’ Iork,‘ Ronald Press, 19L9, 328 pp.

Raubicheck, Letitia, Speech Methods in the Elementary School, New York.
Noble and l\rble, 1937, 269 pp. - o

. Smithe, Nila Banton, Over Hill and Pla:m, New York. S:leer Burdett Company,

Stevenson, Robert L., A Ch::.ld's Garden of Verses, New York: Macmillan Compa.ny,
1932, 115 pp-.

Thompson, Blanche J., Silver Pennies, ' New York, Macmillan Company, 1946, 138 pp.

Van Riper, Charles, Speech -Correction Methods and Pr:.nc:.ples s New York:
Prentice—HaII 1947, 1L70 pp- -

Yoakam, Gerald, Veverka., M. Madeline, and Abney, ILouise, Stories We Like,
Ch:wago* Laidlaow Brothers, 19)40, 253 pPpe ‘ ,

B. Periodieals

Barnett, Wynet‘be, "An Experimental Study in the Teaching of Voice and Diction
Through Ear Training,® Phonetic and Oral Reading Approach, S;_)eech
Monograghs?l\lovember 2, 19)48, pp- 1Lh2-143.



Black, John, "Impl:.cat:.on for General Speech Education oi‘ War Tme Research
on Voice and Articulation," National Association of Secondary
School - Pr:l.nc:.pals Bulletin 32: 105-—117, January, 1948,

Fry, Dorothea, "Expgr:l.ences in Speak:mg, n Elemen‘bary English, March, 1951,
Pp. 121-129. -

Hahn, El:Lse, nThe Speech of F:Lrst. Grade Ch:l_‘l.dren in Audience Situations,%
Elementary English, 25:39-46 January, 19)4

Knower, Franklin, and E’znerson, Marjorie, "Indices of Achievement in Voice

Instruction," Journal of Speech Disorders, April, 19h6, PP 159—163. :

Wells, Charlotte, "Speech in the Full School Progra.m, " Elementary English,
April, 1951, pp. 201-20h :

N

C. Recbrdings

_V:Lctor Listening Activities Album IT - E 78, Radio Corporatlon of America,

New York, 1947.

Victor Rhythm:.c Act:.v:x.t:.es Album II - E 72, Radio Corporat:.on of America,
New York, 19)41 v :

D. Unpublished Materials'

[}

Campbell, Marion Margaret, et al, "Survey of Services for the Speech and
Hearing Handicapped in New England," Unpublished Master's Thesis,
Boston University, Boston, Massachusetts 3. 1950, 93 pp.

Jones, Morris Val, "The Effect of Speech Trairn.ng on Third Grade Silent
: Read:i_ng Achievement, " Doctor's Thesis 3 Sta.ni'ord University, 1950.

McW:LllJ.a.ms, Betty Jane, "The Effect of Speech Improvemen’c. Activities Upon

Consonant Articulation in Ka.ndergart.en Gh::.ldren, n Master's Thesis,
University of P:Lttsburgh, 1951, :

Nestor, El:.zabeth, A Course of Study for Improving the Voice and Art:.culatn.on
in the Primary Grades of Medford, Massachusetts,” Unpublished
Service Paper, Boston University, 1951. .

Seminar II; Skill Instructloh in Speech Work, Tenth Conference on Elementary
Education, Department of Elementary School Principals and Boston
University School of Education, Boston University, July, 19)49,

50 pp.

26



