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I. 

STATEMENT OF PROBLEM. 

Perhaps no subject in the educ a tional field h a s been 

more thoroughly exploited than that of reading . So much, 

in fact h a s been done and so ably done, as to make added 

studies seem somewhat venturesome. If, however, we 

believe that educ a tion is the continuous reconstruction 

of experience it may be profitable to examine any subject 

to ascertain in how far a given force changes and remodels 

an experience. In the present report the subject is read­

ing as presented in courses of study, the force is scienti­

fic investigation, the experience is the teaching situation. 

If it is true that America tends to be a nation of sixth 

graders then it is well to see what courses of study tend to 

accomplish for the elementary school, through their influence 

upon teaching methods. It h a s, therefore, been deemed ad­

visable to restrict the study to work a ccomplished in the 

first six grades. 

The year 1886 wa s chosen as a point of departure be• 

cause William S. Gray, in his remarkable "Summary of In­

vestigations Rela ting to Reading" places the beg inning of 

the studies made in England and America at approximately 

that da te, because important studies of perception and 

reading by Professor Cattell were published in that year, 
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Four lines of work have been followed: 

1. Selection of significant features in the 

field of scientific investigation 

2. A comparison of old and new teaching 

practices 

3. An examination of courses of study 

4. An examination. of reading texts 

II. 

HISTORICAL APPROACH 
'' 

Recent notable summaries of research in the field 

of reading are: 

I. Summary of Investigations Relating to Reading, 

by W. S. Gray 

II. The Third Yearbook of the Department of 

Superintendence, Chapter V 

III. The Twenty-fourth Yearbook of the National 

Society for the Study of Education, Part I 

The first two references are of the nature of 

glorified encyclopedias, the third is less formal, and, 

because of the nature of its content, more helpful, 

perhaps, to the grade teacher. It contains innumerable 

suggestions and practical helps. It leaves no impor­

tant point unillustrated. It should be in the hands of 

every earnest teacher whose endeavor it is to be guided 

by the light of modern educational standards. 
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sons ther e is a de adening unifo rn1ity, a complete cla ss 

concentration on the lesson, a kind of educational lock-

step. In 1926, on the contrary, group teaching, silent 

rea.ding , a check on comprehension through multiple as_. 

signments to meet individu a l needs, is evident together 

with definite tra ining i n a given technique, n amely speed . 

Other contributing factors influencing , or influenced by 

the actua l technique in the reading lesson cannot be 

treated in as brief a report a s this. 

If investiga tions da te as ea rly a s 1884-1886 it is 

per tinent to wonder why the difference in the first two 

lessons is not more evident. In the first place, only 

twenty scientific studies were available in England and 

America before 1900 and these wer e l a rgely of a labora-

tory nature; secondly, becau s e the makers of courses of 

study have probably been loath to dictate. The printed 

word is much more durable than t he spok en word and 

tends at times to be possessed of boomerang qua lities. 

Courses of study, intended to guide the teacher, have been 

meager, limited, often made by persons not actually con-

nected with the tea ching situation or the educ a tiona l field 

from other than an administra tive or political v antage 

point. Finally, progre s s is necessarily snail-like. If 

11 Time makes ancient good uncouth" it would appear as if 
- . 

that good does its best to avoid the conquering power of 

time to make the discrimina ting adjective applioable, and 
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in so doing but succeeds the more. 

The fate of the usua l course of study has been someM 

what as follows: A new pamphlet has been passed to the 

busy teacher. She h a s tossed it into her drawer with the 

firm intention of glancing over it in a leisure moment. 

But leisure moments do not often appear to members of the 

teaching profe·ssion and the course of study gathered the 

dust of as many years as the coming of its revision per• 

mitted, before making a peaceful and uneventful journey 

to the waste basket, unread, unhonored, and unused. 

That such was the case is not surprising when one 

reads some of the courses of study designed to be of use 

or to have been of assistance in the past, throughout the 

country. For example, consider the amount of help and 

inspiration, the possibilities of definite constructive 

growth in teaching, to be derived from statements such as 

these: 

"Reading from the authorized book, from t he supple­

mentary books used, and from the Public Library 

( Childrerl s Department) Phonics" ( 1884) 

"Reading: - From readers and other books; the meaning 

of words. Reading to the pupils. Ethical lessons. Use 

of library books." (1905) 

Infrequent revisions, r eprints ina ccur ate ly termed 

rev isions, exert, or seem to exert, an influence over 
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teaching pr actice which may not be v a lid. If in 1926 

records there is not available a 1926 course and the last 

one to be had is dated 1923, and that one upon examina­

tion proves to be a reprint of a 1916 course the natural 

conclusion is that teaching practice if it follows the 

printed course must needs be "behind the times". Such is 

not alw ays the case, because courses in our colleges, 

state extension courses, together with up-to-date liter-

ature on teaching methods prevent the progressive tea cher 

from dropping into a rut despite reluctant outputs from 

city printing offices. 

III. 

EXAMINATION OF COURSES OF STUDY 

One hundred fifty uns elected courses of study were 

examined. Table II shows the distribution as to time and 

grade levels. 

TABLE II 

Distribution of 150 Courses of Study 
a s to Time and Grade Levels 

1886 1896 1906 1916 1923 
1895 1905 1.212 1926 1926 

Tota l No. 
Examined .......•........ 14 19 31 86 42 

No. of Primary 
Grades . .......... . . ..... 2 0 2 11 5 
No. of Inter-
media te Grades ....•••... 2 0 0 7 3 

No. of Elemen-
tary Grades ............. 10 19 29 68 34 

Total 

150 

15 

9 

126 
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of those responding sent in printed courses of study! Two 

important western cities have been silent, and a third 

cannily demanded a check in advance. 

Typical replies from different parts of the country: 

"We have no courses of study in reading on file since 

1886 . " One is tempted to ask, 11 Any in use? 11 

11 I am sorry not to be able to send you the courses of 

study in read ing asked for •...... We are at work on curri• 

culum revision and our supply of courses now in use is al­

most exhau sted." 

"I am mailing you two outlines for reading which are in 

use in---------. No course of study is now in print, but 

Mr. ---- and his seventh and eighth grade teachers are at 

work on such a course." But they probably were not, since 

the request was for grades lower than seven and eight. 

"We have no complete course of study on file in our of­

fice at the present time. We have outlines in cert ain 

subjects which are out of date and which we are at­

tempting to revise, but in reading we have no such out­

line. As you know reading is now taught by a certain 

system, by the use of particular books and devices. 

The te s cher's manual is usually the course of study in 

any community using a particular system. The Aldine 

system of reading has been in use in --------- for twen­

ty years and the te acher's manual has been our guide in 

reading." Does this mean that no silent readers are in 

use in this city? 
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Statements 2 and 4 frankly give the teacher free­

dom; numbers 1, 5 and 6 seem to disclaim responsibility 

for what the editors must have at least partially be­

lieved to be the best effort possible at the time; num­

ber 3 is militaristic in its rigidity; numbers 7 and 8 

have done their best and have stood ready to abide by 

the judgment of the teacher in the service; while 9 and 

10 having given their best recognize that nothing stands 

still and already while the printer's ink is yet wet 

upon their pages, welcome suggestions from teachers in 

the service. Statements 9 and 10 are selected from 

courses which seek to embody the best of the newer ed­

ucational theories, and they recognize the power of the 

classroom teacher. 

Courses of study differ in their definitions of reading: 

1. "Reading is getting thought by means of written or 

printed words arranged in sentences." ........... 1907 

2. "Good reading is essentially good talking and in all 

grades the aim should be to secure comprehension of the 

meaning, clearness of utterance, facility of expres-

sions". . . . . . . . . . . ................................ 1911 

3. "Reading is the process of getting thought from the 

written or printed page and interpreting itm 

others. " ........................................ . 1916 
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particular state. Educational supervision had begun in 

1879, the first edition of a course of study was printed 

in 1890, subsequent revi s ions came in 1890, 1894, 1897, 

1907, 1912, 1918. Only the 1918 revision was available 

and that acknowledged indebtedness to the previous edia 

tions of 1903, 1907, 1912. The inference here must be 

that perhaps later revisions have leaned more heavily 

upon scientific investigation for support. 

Courses of study differ as to form: Some courses 

a re mere outlines or statements or lists. They vary 

here somewhat. There is the kind that presents a meager 

line or two for each grade. "Reading from readers and 

books". What else could the teacher do than use a book 

....• she would not be likely to carry newspapers into 

class! There is the kind that presents lists of books 

and stories by grades. There is the kind that definite­

ly and tersely gives directions as to the number of pages 

to be read by stated dates. Ex.: "For grade one. From 

the accepted first reader. 

Sept. 18 - Sept. 29 - - Pages 5-11 

Oct. 2 - Oct. 14 - - Pages 12-20 

Oct. 16 - Oct. 27 - - Pages 21-:2:8 

Oct. 30 - Nov. 10 - - Pages 29-36 

Nov. 13 - Nov. 24 - - Pages 37-44 

Nov. 27 - Dec. 8 - - Pages 45-53 

Dec. 11 - Dec. 15 - - Review Pages 5-53 

Dec. 18 - Dec 22 - - Examination 

Pages 5-53 
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Some courses talk agreeably in optimistic fashion. 

They present pleasant general statements with no defi­

nite help: "It is not only nec essary for the child to 

learn to read, but he ought to acquire the love of 

reading .•..• If the child begins at an early age to read 

standard works, perforce if necessary, the chances are 

that he will wish to read more. At any rate, according 

to the plan outlined below, every child attending our 

school must read some books, and if he stays to graduate 

he will have read twenty-five at least, and in all 

probability the love of reading will have been i llplanted 

in his heart." 

Some courses present definite procedure, direct, well• 

organized, suggestive, with no apologies, with clear 

scientific ba sic principles illustrated. At times such a 

course is worked out by grades, with other subject s be­

side reading included in the pamphlet, but many of these 

better ones are a unified presentation of the subject of 

reading for all six grades. 





producing variation, a sense of humor might have pre­

Yented their conservatism. 

Phrasing, until approximately the year 1918, was 

little mentioned and not until the year 1923 does there 

seem to be strong emphasis upon it as a factor to secure 

rapid reading. The teaching in early years seems to 

follow the line of thought suggested in some of the 

readers which stress phrasing for elocutionary effects. 

Ex.: modern phrasing might break the sentence 11 I have 

seen a man take from his pocket a silver dime, and 

after it had been mixed up with twenty or thirty pieces, 

belonging to another person, his dog at once picked out 

his ma ster's money," into the following units to develop 

speed and proper eye-movements: 

I have seen mixed up with 

a man 

take from his pocket 

a silver dime 

and after it had been 

twenty or thirty pieces 

belong ing to another person 

his dog 

at once picked out 

his master's money 

Modern methods would base such a division upon work simi­

lar to that summarized by Huey and De a rborn relative to 

the span of perception and the span of recognition; the 

former dealing with physical limitations permitting 

recognition of approximately an average of sixteen mean-
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1886-1920 
.. 

11Reading has a nomenclature 

which needs to be mastered 

during grade work .... ac-

cent, articulation, empha-

sis, inflection, forms of 

voice, qualities of voice, 

and force, stress, pitch, 

movement, pauses, simile, 

metaphor, synecdoche, 

metonymy, personification. 

1921 ... 1926 

"There is little oc-

easion for oral reading 

in the sixth grade." 

"Too much oral reading 

decreases comprehension 

as the attention is fixed 

upon the correct calling 

of words r ather than upon 

the interpretation of the 

thought." 
-

11 0ral read ing presupposes 
-
a social situation." 

-
"Associate the idea of 

oral reading with the pur­

poses for which it is used 

in real life." 

There is a good deal of overlapping along the years. 

Although a marked and almost complete improvement since 

1921 exists with trends toward the newer thought since 

1918, a course as late as 1920 defines: "Good reading is 

good talking." As early as 1900 a little course of some 

ten or twelve pages speak s of silent reading in grade III. 

11 Give pupils much practice in silent reading. Have them 

quicl{ly scan a page and then give the thought. Artist.ic 






























































































































































