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CHAPTER I
INTRODUCTION

Background of the Problem.-- Home visitation by the

school teacher 1s one of the better ways to galn an lnsight
into community living conditions and prdblems which have a
great Influence on the schools in that community. The teacher
willl be able to understand the chlld better by golng into the
home because he will know the parents, the home environment,
and the economlic, soclal and moral level of the home.
Obtaining the support of the parentis 1s of the vtmost
importance in this day of ever increasing criticism of the
- publie school and 1ts practlces; therefore, visits to the
; pupils' homes by the teacher should also bring a better under-
standing between the home and school. This practice is an
j important contribution to better publlc relations.
Contemporary curriculum planning is based on a study of
é the community and its resources with the help of parents, lay
grouos, and administrative versonnel so that the curriculum
~can be based on local needs. Home visits by the teacher
should fulfill many of these curriculum needs because seelng
jthe home wlll enable the teacher to understand the community
and to recognize the needs in planning currliculum revision.

Home wisits should a2lso heln 1In dlagnosing the troubles

4



of a youngster before he may become a juvenile delinguent.
The home exerts the greatest influence on the child znd the
- teacher who has seen the home also understands some of the
child's oroblems better.
1/

Grinnell and Young state:

"Actlvities leading to closer cooveration

between home and school are today belng emphasized

Inereasingly in schools throughout the country.

It 1s generally recognized that mutual resnect and

uniderstanding between teachers and parents are

fundamental to a satisfactory and effective learning
situation for the child."

More knowledge of home conditions and the develoovment
of friendly relationships between teachers and parents should
contribute to a better understanding of the child, resulting

in improved instruction and guidance of the chlld.

In the last few years, with the tremendous urbanization
.of the country, the teacher has lost the close relationship

- between home and school that existed in the small community.
Since this growth of the community, 1t has been a common
thought that teachers have made less home visits until the

practice has all but disappeared from the scene.

Statement of the Problem.-- Speciflcally this study

proposes to determine by means of a status survey:
1. Reasons for visits to the home.

2. Methods of arranging meetings.

';/J.E. Grinnell, Raymopg Young, The fichool and the Community,
‘Ronald Press Commany, ﬁew York:; TI05G5. 5., 36.



3., Values derived from the home visltations.
4. Why more visits are not made.

Limitatlion of the Problem.-- This study will be limited

to a survey of home visitation practices of elementary school
teachers. The data wlll be gathered from the staffs of four
elementary school systems and a selected group of teachers
who are graduate students attending Boston University. This
study is concerned only with those personal visits which the
teacher makes in the home of the chilad.

The study is further limited by its sample in that it
will survey the practlces and opinlions of only a small group in
a8 limlited geographieal area. It 1s therefore an exploratory

type of survey.

Source and Justification of the Problem.-- There are many
misconeceptions by teachers in relation to home visitatlons.
Teachers are reluectant in visiting parents because of distor--
tions that have been rooted in thelr minds by many factors.
Some school teachers and school systems make planned visita-
tions to the homes of parents. Other teachers report incldental
visitations. Home visitation by the teacher on the other hand
1s discouraged by some school administrators. These differ-
ences of school practlices and reluctant attitude on the part of
others lndicated to the writers that there is need for further
study 1n the area of home visltation by the classroom teacher.

With the 1lncreasing criticism and interest in the public



schools, it seems necessary for the public and the educators
to share a common understanding of the practices used in
today's schools.

Cne of the better means of cobtainling community support of
the schools and 1ts program is through visiting the home of the
puplls., From these visitations, information can be obtalned
- which will be useful 1n moulding the educatlonal program to the
children's needs, lives, and problems. Because it is imverative
that teachers understand the community =zs well as the child,
it will be to the advantage of the teacher to make home
“visitatlions in obtaining an insight into community living
condltions.

This study seeks Iinformation concerning the status of
home visgitztion by elementary school teachers. It 1s hoped
that the dzta galned wlll show the extent of home visitations,
~the problems related to making home visitations, and some alds
in planning home visitations. It 1s believed that the need

Justifies this study.



CHAPTER II
A SURVEY OF RELATED LITERATURE

1. Understanding the Child
Through Home Visitation

Teachers know that the home is an important area of
living; therefore, knowledge of 1t lsg very helpful in under-
standling of the c¢hild in the classroom. Today the school
stresses the importance of teaching the individual and knowling
thelr many dlfferences. One of the better ways to galn a
knowledge of the home and the child's individual differences
1s through home visltations. "The visit of the teacher to the
“home, if used discriminately, is an effective type of home-

' school contact. This is because the home is so inmportant an
area of puvnil living."l/

In some communities the practice of home visits is unknown
annd some homes willl not welcome the teacher. Kyteg/has found
~that in some communities home visits by teachers are quite
common while in others this practice has been ignored. In
certain localities teachers have exverlenced great difficulty
~getting into the home while in others they are gladly welcomed.
i7ﬁfifféﬁmzfuﬁgavis, Paul R. Pierce, and Edward H. Stullken,

. The Elementary School, The university of Chicago Press,
Chicago, 1951, p. 550.

2/George C. Kyte, The Princival at Work, Ginn and Company,
Boston, 1954, p. 437,




Rightlv done, however, the practice of home vlisits proves very
valuable in bringing home and school closer together.

Home visits enable the teacher to acouire much useful
information. Brucknerl/says that the home visit better
| acqualints the teacher with the child and his home surroundings.
It will be heloful to the teacher to know the relations between-
the parents and thelr children. In trying to understand the
' relations between the narents and thelr children, Slacksg/
tells us to look for the following: "Do the parents reauire
- obedience from thelr chlldren, or deo the children do as they
g please? Are the children resvectful to theilr varents? Are the
parents Interested in the school, or are they indifferent to
- 1t?" These are things that are of great imoortance to the
teacher because of the bearing they have on hls management and
" his teaching of the children.

Davis and Norris tell us that the teacher guldes the
child while he is 1n school and in order for the teacher to do
this function of guiding better, he must understand the home

and recelve as much help as possible from the narents.

The importance of understanding the home is stressed by

* T/Grace Bruckner, "Visit Their Homes," The Clearing House,
December, 1941), 16:110.

2/John R. Slacks, The Rural Teacher's Work, Ginn and Comvany,
Boston, 1938, p. 60.

3/Frank G. Davis, Pearle S. Norris, Guidance Handbook for
Teachers, McGraw-Hill Book Company, Boston, 1949, on. 86-87.




.y,

Yeager who says: "The pupll can be better understood in his
home environment, especially in regard to those conditions
which Influence hies progress.

The teachers should be acqualnted with the many outside
condlitions which influence the chili/in school. Some of these

2
influences are recorded by Bruckner who says: "Home condi-
tions--food, shelter, necessities, luxurles and family
relationships--are very important to an understanding of that
~ pupll the teacher is endeavoring to teach."

Willey and Andrew also state:

"By means of the conference the teacher galns
information about the child's family background,
interests, recreation, and vocatlion. The standards
of living and culture pattern in which the child
lives in home and communlity assume great signifi-
cance. "

By having the interview at home the teacher is able to
see many factors that come iIn touch with the c¢hild which would
'not be noticed in the classroon.

4/
Langdon and Stout polnt out that there ere many factors

which influence the child such as--pets in the famlly, the

i 1/William A, Yeager, School-Community Relations, The Dryden
Press, New York, 1954, p. 1%9.

2/0p. cit., p. 1l0.

3/Roy D. Willey and Dean C. Andrew, Modern Methods and
Technicues in Guidance, Harper and Brothers, New York, 1955,

- p. 460.

4/Grace Langdon and Irving W. Stout, Teacher-Parent Interviews,
Prentice-Hall Company, New York, 1954, p. 269.




place where the chlld plays, the treasures that would be shown
at home, but probably never mentioned at school. The teacher
will also be able to see the toy#, reading material avallable
to the c¢hlld, and his hobbles.

Home visits alsc enable the teacher to observe bvetter the

child's personality and emotional sta?}lity which 1s important
’ 1
in understanding the child. Bruckner states: "The child’'s

- emotlional reactions and his personality may be accounted for
and more wisely directed when home conditlons and problems are
observed first hand."

In understanding the versonality of the child Langdon and
2/
Stout say:

"The teacher may see the child in a new light,
a8 he acts as host with ease and aplomb, or retreats
to the background in shyness and self-consclousness
or puts on a show to keep the center of attention,
all of which can be very revealing."

The emotional stabllity of the chi}d is a direct result
2
of the home 1ife as Ogburn and Nimkoff point out:

"In many filelds of research, Tindings converge
on the famlly as the princival soclal influence in
the 1life of the individual...The moral judgements
of children are largely derived from their parents.
There 1s evidence also that varental influence does
more than form judgements, it influences conduct
profoundly as well."

1/0p. cit., ». 110.

2/0p. ecit., p. 269.

3/Willlam F. Ogburn and Meyer F., Nimkoff, Soclology,
Houghton Mifflin Comvany, Boston, 1950, p. 229.



Therefore a teacher must have an understanding of the influence
the family has on every individual child, because many emotiondl
disturbﬂf;es in the classroom can be traced to the home.

1
Bruckner also says: '"Through calls, unusual factors often
come to light, factors which might and probably do influence
the child'i/behavior and achievement in and out of school."
2 .

Brown tells us that home vislits can be used to have a
better understanding of the child so that his time can be spent
wisely while he is in school.

By the method of home visits the teacher can now assimilate
all information concerning the factors that influence the child
and use 1t accordingly. Wiley and Andrew polnt out that
through home visits:

"The teacher gains an understanding of the

parent's philosophy of rearing children and their

methods of discivoline, dlrection, or control. He

mzkes judgements sbout the parents' ability to

gulde the child in personality tralning and in the

acqgulsition of academic skills...All information a

teacher gains from the varent may aid him in

dlagnosing and treating the emotional oproblems of

chilﬁren.?

Kyte also says:

"The teacher assimilates information heloful
to him and to the school in serving his punils'

1/0p. cit., ». 110,

2/Robert H. Brown Jr., "Home Visitations Prove Teacher and
- Parent Equal Better Pupils," School Executive, (November, 1952),
T2:46-47,

3/0p. cit., p. 463.
4/00. cit., b. 438.




speclfic needs. He acquires knowledge about the

parents, an Insight Into home and famlly conditlions
materlally affecting the child and an understanding
of the cooperation to be exvected from the parents."

The above facts point out the need for the home visitation

because 1t 18 a vractice that can hely solve the many problems
the teacher wlll face during his day in school.

Yeagerl/says: "If 1t were possible for each teacher to
see each pupll in relation to his home and community environ-
- ment, better understanding of the pupil would come about."

In making home visltis a guestlion may arise as to who
should take part in the econference. The parents should be the
ones to decide this gquestion, although 1t seems natural for
all members of the family to have some part in the interview,
though verhaps not in all of it. ;t should depend upon who
they are and what they would have to offer.

In connection with the problem of who should take part in
the conference Langdon and Stoutg/say:

"Often grandparents or some other relative

can see the child in a different light than that

in which the parents see him and can help greatly

in adding to a te~cher's understanding of the

youngster.... All of a child's relationshins vlay

their part in hls being what he is."

- The teacher though, should sveak of its beling helpful to meet
any who have much of a vart in the child's 1ife if the

opportunity arises.

1/William A. Yeager, Administration and the Teacher,
Harver and Brothers Publishers, New York, 1954, v. 159.

' 2/0p. cit., p. 26h.




Finally, there may be a time when a teacher will be

. ealled in to give help on a case study by either, a child-study_
. group, by some soclal agency, teacher-with-teacher interviews,

" or teacher-princlpval conferences.

If the teacher had made home visits he should be able to
divulge information that would have an important bearing on the
case.

In geining information from home visits E?at a teacher

1
can use in other interviews, Wlley and Andrew say:
"For the teacher who can work with parents
satisfactorily the home viegit 1s an excellent

medium for gaining information. Revorts of these

home viecsits to other teachers are helpnful in case

conferences or teacher-with-teacher conferences

or teacher-with-administrator interviews.™

2. The Use of Home Visits
in Juvenlile Delincuency

It has been said that the school is in a verv strategic
vosition in regards to juvenile delincuency. The school is
closer to the child and hls home, whereas, other soecial
agencies do not come in touch with the child until he 1g in
trouble.

2/

Tapran states:

"The most successful work in the Tormulation
and reorientation of individuals' response patterns

1/0p. cit., p. 463.

2/Paul W. Tappan, Juvenile Delinguency, McGraw-Hill Book
Comoany, New York, 1949, b. 367.




1=
"D

can be accomplished with children; such efforts
in mursery, school, and nlay grouns show possi-
bilities of forestalling a child's bent toward
conduct oroblems or delinauency when his aifrfi-
culties are aporehended soon enough.'

If the teacher were able to come in closer contact with
the home, throusgh & home visitation program, more understanding
will arlise when the teacher i;als with a possgible delinguent.

15
This 1s borne out by Dirksen who says:
"The home ig the most fundamental external

factor in man's social 1life. It gives his life

stabillity, without which social organization 1s

impossible... Judges estimate that the dominant

factor in delinquency is the broken home in as

high as f}nety per cent of the cases.

2

Neumeyer continues. "A family that is broken by divorce,
desertion, sevaration, or death, or that functlons inadecuately
as a soclal unit, is handicanped in carrying on its
responsibilities toward the children." Therefore, the teacher
that has an understanding of the hoTj also has an understanding

5
of the Juvenile delinguent. Tavpan tells us that: "It ig
the family where the asttitudes and conduct areAbred out of
which antisocial lives develov.”™ The Gluecks, in their study,

; have shown that the normal pattern of the family grouv hes

? 1/Cletus Dirksen, Zeonomic Factors of Delincuency, Bruce
Publidhing Company, Milwaukee, 1948. p. 53.

_/Martin H. Neumeyer, Juvenlle Delinquency in Moderm Scociety,
Second Edition, D. Van Nostrand Comnany, New York, 1985,
v. 155.

3/0p. ¢it., ». 496

4/8neldon and Epnor Glueck, Unraveling Juvenile Delincuency,
The Commonwealth Fund, New York, 1850, p. 89.




. been more frequently disarrsnged among the delincuents.
The various conditigns in homes that ean cause delinguency
, 1
~are listed by Neumeyer:
"Various objective conditions of delincuent

homes have been observed, zs the kinds of broken

homes, the extent of criminalistic behavior in the

home, housing, sanitatlion, vpoverty, parental

suvervision or the lack of it, uncogeniality, confliets,

and the like.™

2/

Sheldon and Elenor Glueck also found the following
conditions 1n the homes ofdelinguent chlldren--there was g
greater dearth of sanitary conditions, homes more crowded and
not clean; the family was devendent on rellef asencies; more
parents of the‘delinquents were separated, divorced or had
never marrled, or were no longer living. The varents of these
- delinquents were also more troubled with serious nhysical
allments, mental retardation, emotional disturbances,
drunkeness, and criminalism.

One of the better ways to see these surroundinss and note
if any of the vreceding conditlons are oresent 1s for every:
teacher to make a visit to everyone of his ovunils' homes. The
- teacher who visits the home will be able to see the varents
- and varlous cultural and social conditions which are of great

imeortance in a home that may contain a delinguent according to

the Gluecks who say that in the homes of delincuents:

1/0p. cit., p. 158.
. 2/00. e¢ilt., pn. 91-10T7.

- 3/Ibid., v. 115.

13,



14,

"There was less planning of household routine

and a less refined cultural atmosvhere. Thelr

families were less self-respecting than the families of

the non-delincuents and less ambitious to imorove their

status or that of their children. Standards of conduct

were likewise much poorer in the homes in which the

delinquents grew un."

The knowledge thus gained through a home visit will
undoubtedly helvp the teacher to solve a child's problem before
he becomeg a delincuent, therefore, the teacher could be the

difference between a happy or a delinquent child.

3, The Place of Home Visits
in Curriculum Planning

In the vast the curriculum of 2 school had been set up as
a collection of courses of study where the child had to learn
the content or fail. The contemporary wview voint is that
learning is a twenty-four hour process and includes whal were
at one time called extracurricular actlvities. '"Studies of
children's out-of-school activities offer many valuzble y
suggestions for the improvement of the curriculum exnerience"ll

The curriculum should be built on the develonmental

needs of children and persistent 1ife situations found in the

- contemporary culture.

2/
In buillding a contemvorary curriculum Elsbree and McNally

1/5. Murray Lee and Doris May Lee, The Chlld and His
Curriculum, Appleton-Century- Crofts, | Incornorated “New York,
1650, ». 213.

2/Willard S. Elsbree and Harold J. McNally, Elementary School
- Administration and Supervision, American Book Commany,
~ New York, 1951, p. B4,




say: "The curriculum is more than a program of learning facts
and skills, it 18 a program of learning better how to live."
1

Burton and Brueckner also say: "The immediate curriculum

- 18 developed always within the general societal aims and

values."

With regards to life situations and the influence they
have on curriculum planning, Lee and Leeg/state: "For
curriculum change it is essentlial that the school have an
understanding of the basiec needs of children and the way 1n

which learning takes place.”

It 1s further proven that outslde factors influence the

3/

- currlculum building program as stated by Burton and Brueckner

who say:

"The curriculum results from the interaction
of many factors 1in additlion to aims, content, and
preocess. Among the other interactive factors
are persons; power structures among persons;
material facllities; the aim and the political,
economic, and soclial structure of the surrounding
soclety; the aims and the phllosophies of the
community."

Today curriculum planning has undergone a great change.
It is "...planned in broad outline enlisting wide teacher
and community pazticipation...details determined by teacher-

pupil planning.”

- 1/Willlam H. Burton and Leo J. Brueckner, Supervision,

Avvleton-Century-Crofts Incorporated, New York, 1955, bn. 369.

2/0p. ecit., p. 190.

 3/0p. eit., p. 369.
- 4/Willard S. Elsbree and Harold J. McNally, Op. cit., p. 59.

185,



1

In planning the curriculum, Burton and Bruecknerl/also
say: '"Teachers and puoils actually make the curriculum in all
schools, alded directly and indirectly by varents, organlzed
lay groups and administrative versonnel.”

Individual differences are of utmost imvortant in
contemoorary curriculum. It is problem centered and based on
experiences where grouons work together on problems in which
the pupile are Interested. Teachers, therefore, should have
an understanding of the community and then, and only then,
will they have an understanding of the problems a child is
Interested in.

If a teacher is to succeed in contemvorary curriculun,
the plamming of 1t and its execution, accordling to the
vreceding facts, he must have an understanding of the com-
munity and the child's home 1life. The teacher will then be
able to mold the educational vrogram to the child's needs,

lives, and problems.

2/

In trying to meet the needs of the children, Lee and lLee
tell us: "To get the desired objectives in curriculum change,
the school should make studies of their children's reactions,
home conditions and interests."

The imvncrtance of community study is alsoc shown by

1/0p. ¢it., o. 369
2/0p, cit., p. 205.

16.



17.

y\

Burton and Brueckner who say:

"A reputzble curriculum program necessitates
far-flung study by all staff members and by groups,
based upon defined local needs. The politleal,
economic, and social structure and aim of the
surrounding; society, 1lts hoves and asnirations,
ite tensions and shortcomings, need to be under-
stood. Public opinion toward educatlon must be

known."

In selecting experiences to base the school's curriculum
2/
upon, Lee and lLee say:

"Experiences shculd be so selected and guided
as to develon new meanings through adantion to the

needs of the local community, vtilization of avall-
able local resources, comhensation where opossible
for envirommental lacks, snd varticination in a

wide variety of environmental situetions.... The
centering of schools In the community means that

there would need to be much more znalyvesis of the
local situation, as a basls for curriculum nlanning."

Cne of the better ways to galn thls knowledge and
analysis of the community and the needs of the pupils is
through home visitation. It does not seem vossible that a
teacher 1s fulfilling all these needs if he has not gone into
the home and studied the environment carefully and objectively.

The importance of home visits in planning the curriculum
18 shown by Burke who says: "It provides splendid background
for gearing our instruction to the home environment of the

pupll, and for making home and school education comnatible."

rrl/OD. eit., o. 570.
2/0n. cit., ». 203.

‘3/Louise Burke, "Home Visits--A Teaching Asset," The
'Educational Digest, {(February, 1946), 37:15-19.




"The information thus gathered should be most valuable in
'suiting the educztional vprogram to the children's needs, lives
and oroblems, and in planning educational programs for the
improvement of community life."l/
4, Public Relations

Publlc relztlons seeks to bring about a harmony of under-
standing bhetween any group and the publlic it serves and uvon
whose goodwlll it depends.2

With the increasing need for a broader and clearer under-
standing in the case of public school relations, it seems
necessary for the publie, the school executives, and the school
staff to work cooneratively together to meet the needs of the
" ¢children. This means genuine cooveration in planning and
working for g£ood schools, with the vublic giving as well as
receiving ideas. This undoubtedly must be a two-way process
and a two-way flow of ideas between school and community which
provides the basis for mutual understanding and effective
teamwork.

The Twenty-Elghth Yearbook states that:

"The school administrator is not a suverintendent
or nrinecinal one day and a vubllc relations agent the

1/Willard S. Elsbree and Harold J. McNally, Ov, c¢it., o. 385.

2/The American Association of School Administration, Public
"Relations for America's Schools, Twenty-Eichth Yearbook,

"1650, A Denariment of the Nationzl Education Assoclation of the:

- United States, Washington, D. C., o. 12,

" 3/Ibid., ». 20.
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next. A Teacher 1s not a teacher during the day
and 2 public relations agent after school. They
are educators and public relatlons agents all the
time. Public relations 1s a part of the educational
process itself."

1/
The Twenty-Eighth Yearbook continues:

"Public relations consciousness should permeate
every level of the school system. The staff at each
level should be made familiar with the general
objectives of the over-all program and with the
speclal techniocoues and orocedures apprlicable at
each level. There is a public relations }ob for
every member of the schocl system to do, 2 Jjob
that is an integral part of his daily work. Any
staff, however large or small, which works tozether
for a commonly-recognized end, should have no.
difficulty in developing an honest and intellirent
program that will effectively meet its indlividuesl
problems."

2/
Yeager states that:

"Eduecation as a community entervrise can be
malntained only by the Intelllgent and active
support of ite citizens. Hence, the educatlon of
the adult becomes a necessary accompaniment of
any educational program.”

Menge and Faunce sum up the vresent status of school-
community relations as Tollows:

"Three stages of school community relations
are commonly found today. The 'let-us-alone'
poliey 1s hard to summort today. Many schools are
immersed in an elaborate 'we-gell-you' o»rogram.
This vphase hag the serious disadvantoece in that it
is a one-way communication street. The third
stage may be termed the ‘we-work: tocether' stasze.”

1/0p. cit., o. 167.

2/0v. cit., p. 168.

3/Wilmer Menge, Roland C. Faunce, Working Together for
- Better Schools, Amerlcan Book Comvany, New York, 1953,
pp. 15-16.
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This third stase 1s becoming more and more orominent

' because 1t is an undisputed fact that 1t's only logiecal for

a group of veovle to have a clear understanding of the

. nurooses of any school program before the system can gain

thelr suvoort confidently. Without these affirmative attitudes

relationships tend to be random, havhazard, incidental, and
relatively ineffective.
1/
Elsbree and MeNally stress the following goals in
relation to oublic understanding:

"1. To improve the auality of children's learning
and growing.

2. To raise community goals and improve the
guality of community living.

3. To develon understanding, enthusiasm and
sunoort for the community's nrogram of onublic
education.”

2/

Yauch states that parents generally look uvon teachers
as belng somewhat different from normal human beings. This
1s naturally a carry over from their childhood exnerlences.
If the expveriences were very unnleasant, these feelings are
strong. If the experiences were vpleasant, these feelings are

not so deenly rooted.

Hymes states that:

- 1/0p. cit., p. 375.

2/Wilber Yauech, Improving Human Relations in School
Administration, Haroer and Brotherg New York, 1949, »n. 215.

i~§/James L. Hymes, Effective Home-School Relations, Prentlce-
~Hall, New York, 1954, bn. 38.
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"Desnite the friendly feeling for education
in the abstract, many narents have unnleasant
memories of thelr childheood school--memories which
wegken their enthusliasm to work with teachers
today."

1/
Grinnell and Young contlime:

"The average nerson tends to think in
stereotynes created out of his own limited
exnerliences, reinforced or distorted by noriraval
of character stereotynes 1in radio, movies, comic
strins, television, or the theater. He is nrone
to mass Judgement and to react with stereotyned
imares and attitudes.™
It is of uimost importance for those who work in the

. educational field to kmnow what veovle "think" they are and do,
. because it is on the remolding or redirecting of these
attitudes that the orofession must foecus 2 nortion of 1ts
efforts.
2/
The Twenty-Eighth Yearbook states that:

"The word " teacher" to far too many Americans,
conjures un a composite something 1ike this:

1. The teacher 1s an old mald.

2., Teachers are aloof, snobblsh, unwordly.

3. Teachers are querulous, irritable, generally
unsympathetic, and lacking in understanding
of young vpeovle and thelr problems.

4, Teachers are ineffectual.

5. Teachers are vald too much and have too many
vacatlons.

‘Teachers have no interest outside of school
and schoolwork.

' 1/0o. cit., o. 38.
2/0b. git., ». 157.
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7. Teachers get their lobs throush nolitiecal,
racial, or religious connections.

8. Teachers are inclined to be "bossy" in rela-
tionshlivs with others--they carry over class
room manners into adult contacts.

9. Teachers are fussy, ovlcayune, and trivial
in their attitudes.

10. Men teachers are timid, oueer, eccentriec, or
siesyish; a "real" man does not go into
teaching."

Unfortunately, it is not a flattering oicture. There's
nothing to indicate the essential nobility of the vrofession;
not much to suggest that the teacher 1c the molder of youth
. and the vreserver of America's heritage.l/ Yet, excent for
the more enlightened public citizen, this great distortion is
too often the consensus of public oninlon as to what the
teacher 1s. It is of little wonder that the man in the street
ig not too concerned with the pnrofession's Tight for a fuller
and better education for all the children. Only a grave
threat of a critical shortage of teachers and school bulldings
can arouse the veonle from avathy.

What betier method can be ovracticed than varent and
teacher contact to root out such stereotyves as have been
described and substitute in 1ts place lmases of the teacher
and the school system that voriray their essential immortance.

Home visitations are one of the most effective ways in

- reconditioning these attitudes and ergsing these alstortions

1/Twenty-Eighth Yearbook, op, cit., ». 157.
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" from the minds of the publiec.
v/
Grinnell and Young state:

"One of the major purnoses of intervisiting
between the home and school, then, is to give the
teacher & more complete understanding of the
child's background and to provide information
regarding his out-of-school activities and
interests. Also, as the teacher and vnarent
become better sacguainted, there may be an oppor-
tunity to iron out some of the misunderstandings
and friction between the home and school.
Cooveration between school and home in helning
the punlil wlth various educaticnal znd personal
problems will be encouraged. Then, too, 1t may
serve to acqualint the teacher with 1life in the
world outside the school in order that he may be
better able to make educational zctivities and
materials contribute adecuately toward nromoting
adjustments for effective living."

“One of the most effective means of develoolns community
sunport ls to maintaln close contact with the home of the
Uupils."g/ Thls 1s because the varents are those who are most
interested in the schools.

Unfortunately in the vast, home contactis were made only
when discivline problems arose or when the school had some-
thing unnleasant to discuss. This procedure naturally left a
negative imoression on the nublic because of its consecuences.
This undoubtedly did not hels to better the relationshio
between the »nublic and the schoocl. Lately, many schools have

accepted the idea of home visltations and are making it a

standard practice for each teacher to visit the parents of

1/0p. cit., ». 326.
2/Ivid., ». 327.



1/
every child in her room., Elsbree and McNally state: "A

- humber of schools now make 1t standard procedure for teachers
to schedule at least. two personal interviews with one or both

parents of every child in her class."
2/
Hymes states:

"Some have half-days of schools at the start
of the year; mornings are used for work with
children, afternoons are availlable for home visits.
In the course of the vear, a few schools cloce
down completely for a day or two. Occasionally,
the school day is cut short to give an hour or a
half-hour at the end of the day for adults to talk
together."

In some schools the nrogram vrovides for the teachers
visiting homes during school hours wnen this 1s more convenient
to the narents.

3/

Reavls and Pilerce state:

"The school staggers the schedule and services

of teachers to cover late-afternoon and evening

hours, weekends, and vacation in order to visit and

to coomerate more fully with the home and community

agenciles in insuring continuity of activities of

successful living for punils.”

Some schools have for many vears used the technicue of
home vieits as a means of reaching all the narents o the
children in school. There are school systems where this
"device has been established as a basic nart of the teachevs
resvonsiblility and where home visits are reoulired by each
1/0o, cit., o. 385.

2/0p. cit., . 142

'3/0p. eit., ». 555.
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teacher to every home during the school year. The benefits
of home wvisits have already been stated and further revetition
is not needed here.

The most interesting cuestion is why such an excellent
device has not gained universal supvort and become standard
practice everywhere. The answer to this cuestion is that
schools heve not been able to overcome the various barriers
and tc solve the nroblems that make such home visits difficult

to administer.
1/
Menge and Faunce state:

"Teachers are understandably reluctant to
devote a large nortion of their own time to the
tasgk, and most school systems have not been
able to work out a2 satisfactory »lan to release
punils and thus make school time available for
this nurnose. The barriers between schocel and
home tend to raise vague fears about how one will
be received in the home and about the proper
attitudes of a parent toward a teacher."

The technicue of making home visits can be develoned only
through successful practlice. This vpractice has not vet become
~a pvart of the nrofessional skills of many teachers. The
" barriers to home viclts can be removed when school neonle and
narents work on the nroblems together.

Menge and Faunec eg/cont inue:

"Tt 1s perhavns significant that the schools
where the most effective vrogram of home visitations

1/0o. cit., ». 97.
2/Ibid., po. 96.97.
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have been worked out are those where parents and
teachers have had experience in nlanning and have
enjoyed soclal activitles together iIn the school.
From such inf'ormal grouv activities can come the
initial move to visit the home."

It is of the utmost importance that the teachers prepare
for home visits 1in order to obtaln best results. The nolicy
of visiting the home of the students must be set up with
professional care and all teachers who narticivate must be

briefed to assure f?e success of their efforts.
1
Duff and Carr state:

"The teacher should make it a ooint to visit
only after he has established a degree of ravvort
with the students a2t whose home he 1s to cz2ll. He
should make his first visit an occasion when ke has
some significant commendations to convey to the
parents,"

2/
Duff and Carr dontinue that barriers such as the

following should be eliminated:

"1. Some teachers lack versonality and under-
standine in dealing with parents.

2. Culturel, religious, languare and racilal
conslderation must be reckoned with.

3. Many parents are suspicious of the motives
of teachers and may resent what seems to
them to be an intrusion."
It 1s the duty of every teacher to remove these barriers

and strive together with the varents to form a mutual feeling

of friendliness. As to the visit itself, Yeaser states that

1/0v. cit., po. 96-97.

. 2/W. L. Duff and John Carr, Baslc Princinles of Guidance,
* Prentice-Hall, Inc., New York, 1948, ». 200.

3/0p. cit., b. 159.
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the following suggestions will be helpful:

"1. The avproach to home visitation should begin
with the removal of all vossible barriers to
a satisfactory visit.

2. Before going into any home the teacher should
study the chlld concerned, having in mind as
many first-hand facts as possible.

3. The techniques of interviewing should be
studied carefully.

4, The apvnroach to the narent should always be
nositive. Find something good to say about
each child, Matters recuiring adjustments should
be approached tectfully. Friendliness should
charzcterize every visit. Offer to work
together to remove any confliet 1f it exists,

5. Ascertain as many facts about the child 1n the
home envirorment as possible health, the family,
home interests, and economic conditions.

6. Since every child is an individual child, each
case ought to be studied and revorted as a
"case study."

Te A record should be keot of all visits in terms
of the nurpose for whlich the viesit ig made.

8., In difficult cases the teacher will do well tec work
carefully with probation officers, community
organirzations, the family minister and ohyslcian,
recreational personnel, and others who may assist
in any way. Where a visiting teacher 1s emnloyed,
a close relationshin with the eclassrocom tescher
should bhe develoned.

9. The end result of home visitations should be
to heln the teacher to hetter understand and
better deal with the ovunil, for this knowledge
of home 1life can serve as a background in the
interpretation of school 1life.™

a7



5. Arrangements
It is safe to assume that iIn many sltuations where home
visits are anticinated, it 1s advisable for the teacher to
notify the parents in advance. Occasionally an incident may
arise where it is imnossible to contect parents ahead of
time and 1t 18 necessary to visit a home unannounced, but as
a standard practice, it 1s to the advantage of the teacher

to make arrangements pi}or to the wvisit.
1

Reavis and Plerce state that: "Teachers have found that

making an avppointment in advance helwns to out the parents at
ease and vaves the way for a cordlal working relatlonship with
them."

Arrangements may be made by televhone, letter to parents,
or by sending notes home with the child. The televhone and

letter tc the parents is practiced most freguently.

6. Home Visits in Action

The local unit of the Minnesota Education Assoclatlon

‘advanced a plan which was made a vart of their American

Education Week program. The staff was so interiited in the
2

‘program that a 100% particivation was recorded. Thils 1s the

iway the project was set up.

A letter was mziled to the parents of each puvil in theilr

'1/0v. ¢it., ». 550.

2/G. I. Sholy, "Home Vlisits Break the Ice", School Executive,
September, 1954), T4:46.

&
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twelve grades explaining that a teacher would llke to visit
-them in thelr homes. A vost card accompanied the letter which
.the parents were to return stating a convenlent time and date
;for the visit.

Avproximately half of these cards were returned. Once the
cards were received, the teaching staff distributed the cards
according to the possible needs of the narents. In some cases
the varents specified a particular teacher to make the wvisit.

The teachers made these evening visits on their own time
and nrovided their own transvortation. These visits were
arranged for a half hour period but in many situations the
teachers remained for the entire evening.

Many varents called during the three-day visiting veriod
~and asked if they may be included on the visltation list.
Other parents who did not ask for a home visit have since:.

expressed their reluctance in having a teacher visit their home
‘but after hearing about the visits from others would now

welcome the oonortunity. The varents who were visited have
~done a splendid Jjob in spreading good wlll to other varents.

Sholyl/states the following about what varents reporied:

"I d1dn't know that a teacher could be so

easy to visit and could discusg the things we were

interested in. We talked about school affairs of

course, but we alsgso covered local problems in other

fields."

"I was surorised that our teachers had such a
grasp of the local situation.®

I/55. eE; 5 6.



"My children were honing that I would not ask
a teacher to come to our home, but now thev're all
for it."

Each teacher reported on her visit to the administration,
lcomments on ﬁhe general atmosvhere, ldeas dlscussed, and
persconal reaction. After the administration conferred with the
staff about each visitation, they firmly believe that they now

have a better understanding of the varents' oroblems.

.

The teachers then wrote to each family thanking them for
the ovportunity to visit them and expresced thelr avnreciation

for the inijrest thev ghowed in the teachers.
‘ 1
Sholy continuest

"fe belleve that we have never done anything
better in selling the school to the community.
Mogt of the parents zre now on famillar terms with
the teachers and the good word that they spread
throughout the community is becoming almost 2
legend. There 1s now a deevper feeling of comrad-
ghio among teachers--this plan has helned them feel
that they each serve a definite nart in the sadvance-
ment of good will and community betterment. Ve
believe that the accomnlishmentis would have been
lessgs Af the proveosal had bheen handed down from the
administration and not initiated by the teachers
themselves."

2/

Robert H. Brown, Jr., Sunerintendent of Schools in

Madison, Connecticut, writes the following about home
visltations:

"Purpose of home contacts

To gain a better understanding of the child

1/0p. cit., . 46.

- 2/0v. cit., op. 46-47T.
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go that his time snent in school would be more nrofit-
able; to increase the cooperation and understanding of
the home and school; and to develon » friendly rela-
tionshln between the teacher, vunil =and nHarent.

Our wvisitatlon vnrogram was nubllclzed to clarify
Its purnose to the cltizens of the community--to
improve the friendly feeling which already existed
between varents and teachers. Parents are contzclted
not only when something 1s wrong; 1t is well to let
them know thelr children are getting along satis-
factorily or well in school.

The mechaniecs of home visits was an interesting
nrocedure in 1teelf. Bince each teacher has a class
of, on the average, twentv-seven nunils, snnroximately
two vigits everv three weeks would cover the entire
school nonulation. From our vrevious exnerience, we
knew that one hour was the averare amount of time
needed for each visit.

The teachers contacted the homes by letter or
televhone, setting a convenlent time for the vigit.
'"What can we talk about?' was the auestion. The l
obvious answer wag 'the child'. A starting voint
could arise from the discussion of some good ocuality
of the child. From here on the conversation unon the
teacher. Teachers have been advised to remember the
objeetives of the vprogram, to discuss as many things
as nossible which would benefit the child, and to use
tact and diplomacy."

In conclusion, it arvears that home visitations are of
-major imooritance in understanding the child and hls nroblems,
“in fostering better oublic relations, and in changing and

vlamning of contemporary currleculum.
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- CHAPTER IIX
PROCEDURE

Constructing the Questlionnaire.-- In this study our

primary oblectives were to determine the methods, values,
itechniques,and freoguency of home visitatlons executed by
elementary teachers in grades one through six. In order to
construct an instrument to obtain the information, it was
necessary to interview teachers and review available literature
written by authorities in the educational fleld nertaining to
'various methods and procedures used in home interviews. After
carefuily analyzing the lliterature and the suggestions of the
jteachers interviewed, the following slx phases were considered
‘most pertinent:
| 1. Number of successful vislits made to date.
2. Purvose of visit.
3. Values derived from visit.
4. Reasons for unsuccessful visits.
5. Reasons more visits are not made.
6. Methods of contact and arrangements for wvisit.
A guestlonnaire was constructed and vnresented to thirty
') :teachers who were members of a graduate semlnar at Boston
ﬁUniversity. Valuable suggestions for improvement were made.

. Particular attention was glven to making it as brief and simole
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@as vosslble to answer. It was belleved that a short, concise

. form would meet with a better response from busy teachers.
 Almost all answers could be expressed quickly by checking or
placing a number after the prover term. The survey question-
‘nalre was reduced to twenty-seven items and about three minutes
time was required to complete the guestionnaire. Suggestions
for clarity and refinement were incorvorated into the final
form of the gquestionnaire as found in Avvendix A.

An introductory letter which was to be sent with the
questionnaire was written explaining the purvose of the study
and asking for heln of those to whom the questionnalres were

1sent.

Sample Surveyed.-- The communities chosen for the survey

‘were selected communities. The territories or communities were
placed in five categories.

1. One approximately £,000 inhabitants.

2. One approximately 10,000 inhabilitants.

3. One approximately 12,000 inhabltants.

4, One approximately 200,000inhabltants.

5. One group of graduate students at Bositon
University.

The study is limited and based on 281 returns from the
above territories and does not revresent a random samnling of
all the communities in Massachusettis.

Distributing the Questionnaire.-- A total of 410

fquestionnaires were distributed to elementary teachers from

3.



| grades one through six in flve communitles. Information from
teachers was obtalned by visitlneg princivals and asking them
to distribute the forms to the teachers in their building.
The writers also contacted teachers personally andaszed them to
kindly oblige 1n answering the questionnaire,

The introductory letter stated that no comparison of

teachers or schools would be made. It was suggested that

teachers not sign their names. The teachers were asked to pass

the informaiion back to the vprincivnal in the sealed envelove

‘upon comoletion.

After 211 of the returns were received, they were compiled

‘and an analysls of the data was made.

34,



CHAPTER IV

ANALYSIS OF DATA
A total of 281 teachers of the elementary grades replied
to the checklists sent out to five selected communitles in
Massachusetts. This represents a 69 per cent return, as 410
questlonnalres were distributed. The divisions according to

communitlieg are represented in Table I.

Table 1. Number of Teachers Answering Checklist

Town. Teachers
Responding

(1) (2)
27

¢ . e 26
30

. 51
147

HoQm

Total - L] L] - L] 281

The data presented in Table 2 shows the number of home
visitations attempted, completed, and planned in the five

selected communities for the school year 1955-56.

In Town A,27 teachers attempted 120 home visits, com-
pleted 72 visits, and planned 49 visits for the remainder of

the year.

In Town B, 26 teachers attempted 49 home visits, com-
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-Tﬁieted 36 visits,wéhd pléﬁne&.4 fg;uﬁhe remainder of the year.
| In Town C, 30 teachers attempted 90 home visits, completed
:61 visits, and planned 32 for the remainder of the year.
!“\ In Town D, 51 teachers attempted 25 home visits, comvleted
?21 visits, and vlanned 7 for the remainder of the year.
| In Town E, 147 teachers attempted 133 home visits, com-
pleted 72 vigits, and planned 95 for the remainder of the year.

Table 2. Number of Home Visitations Attempted,
Completed and Planned by Flve Selected

Communities

Visits Visgits Visits

Town Attempted Completed Planned
(1) (2) (3} (4)
A........ 120 T2 49
Beveoean. 49 36 4
Covenrvan Q0 61 32
Die.n.s 25 21 T
E........ 133 72 95
Totsal. 397 262 187

The ocuestionnaire was constructed in a manner whereby each
teacher could check as many responses as were anplicable to him.
Table 3 shows data on responses received from teachers
:in Town A concerning the ovurpose of home visits made by them.
 0f 27 teachers replylng to the survey, 44 resnonses were
f’\ received on the rurcose of home visitation.
1. Thirty-two per cent of the resvonses indicated that

home vlslts were made for the purvose of dlscussing



the case with the parent.

2. Twenty-nine per cent of the responses indicated that
visits were made for the opurnose of vislting the
family socially.

Table 3. Number and Per Cent of Resvonses to Purvose
of Home Visits by 27 Teeachers in Town A

Purvose of Home Number of
Vigits Responses Per Cent
(1) (2) z) .

Discuss ¢arse

with parent...... 14 32
Visit family

socially......... 13 29
Visit »nupnils

(sick, ete.,).... 7 16
Talk with child

and varent....... 6 14
Report progress

to parents....... 4 g9

Total.eeeeeoon 44 100

Table 4 shows data on resvonses received from teachers
in Town A concerning the reasons for unsuccescsful home visits
‘made by them. Of 27 teachers revlying to the survey, 6
- responses were recelved on the reasons for unsuccessful home

visits.

| 1. Pifty ver cent of the resvonses indlcated that the
reascn for unsuccessful home visits was because the
narents were not at home.

2. Thirty-three ver cent of the resoconses indicated

AT



that the child was not at home.

Table 4. Number and Per Cent of Resnonses to Reasons
for Unsuccessful Home Visits by 27 Teachers

in Town A
Reasons for Number of
Unsuccessful Visits Responses Per Cent
R ¢ . ey By -
Parents not
at home..v.eveon. ses e 3 50
Child not
ab home..eeerveveensaas 2 33
Admitted but
not cooperative....... 1 17
Admittance
refused.....cecenvesns. % 09
Total.eeeeeneennonns 6 100

Table 5 shows data on resczonses received from teachers 1n

Town A concerning the reasons why more home visits are not made

by them. Of 27 teachers replylng toc the survey, 52 responses

were received on the reason why more home visits are not made.
1. Thirty-one per cent of the resvonses indicated that
home visits were not recuired in the school svstem.
2. Fifteen ner cent of the resvonses indicated that
demands of other school work interfered with home
visits.
3. Twelve ver cent of the resnonses indicated that the

community attitude was not favorable to home visits.

%8.
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Table 5. Number and Per Cent of Resoonses to Reasons
Why More Home ¥islts are not Made by 27
Teachers in Town A

Reasons More Visits Number of
are not Made Responses Per Cent

Gy ey By

Not required in

my =chool system.......
Demands of other

school work....... s
Community attitudes

not favorable..........
Schoeol policy dis-

courages vnractice......
It 1s not the duty

of the teacher.........
Lack of

transvortation.........
Other

occuratlion. i iiiianna
Personal (family)

oblizations.seeieeeiann
Too many homes

to visiteieeeeinenninnnn
Poor home

reception.seeeeevineens

—
()

31
15
12

H IS O G VIR VIR WA S e NG
) N < e N o N

|
[
1
i
|
!
i
|
I

100

3
o
ct
0
—
.
L]
1
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Table 6 shows data on resvnonses received from teachers in
Town A concerning the methods of contact and arranging for
home visits made by them. Of 27 teachers renlying to the

survey, 24 resnonses were received on the mdhods of contact and

arranging for home vislts.

1l. Thirty-eighli per cent of the resvonses Indicated

that home visits were planned by telenhone.
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2. Thirty-elght ver cent of the responses indicated that

home wvisits

were planned through regular {(mutually

vlanned) apvointments.

Table 6. Number

and Per Cent of Resvonses to Methods

of Contact and Arranging Home Visits by
27 Teachers in Town A

Methods of Contact and Number of
Arranging Home Visitis Responses Per Cent

1) _(2) (3)

Plan visit by

telephone...ceeeveennns 9 38
Regular {(mutually

planned) apoointments.. 9 38
Plan visit through

PUDLL . s esnovonnnosonns 4 16
Unannounced

visits...ooniiiii. ., 2 8 .

Total..iieeeveannaa 24 100

Table 7 shows data on resvonses recelived from teachers in

Town B concerning the ournose of home vislts mzde by them. OFf

26 teachers revlying

to the survey, 24 resnonses were recelved

on the vurpose of home visitatlon.

1. Twenty-nine
home visits
glck pupnil.

2. Twenty-five
home visits

progreas to

ver cent of the resvonses indicated that

were made for the puropose of visiting a

per cent of the resvonses indicated that
were made for the nurvose of revorting

parents.

Lo,



3+ Twenty-five per cent of the resvonses indicated that
home visits were made for the vurvose of discussing
a case wlth »arents.

Table 7. Number and Per Cent of Resvponses to Purvose
of Home Visits by 26 Teachers in Town B

Puroose of Home Number of
Visits Resnonses Per Cent

(1) . (2) (3)
Visit oupil

(sick, ete.,)..... . 7 29
Discuss case
with parent........ 6 25
Talk with child
and parent.....e... 6 25
Revort progress
to parents..... co e 3 13
Visit family
8001811Y e eeencannns 2 8
Total.seerernass 24 100

Table 8 shows data on resnonses recelved from teachers in

Town B concerning the reasons for unsuccessful home vlsits

‘made by them. Of 26 teachers renlying to the survey, no

responses were recelved on the reasons for unsuccessful home

visits.

b S
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Table 8. Number and Per Cent of Resvnonses to Reasons
for Unsuccessful Home Visits by 26 Teachers

in Town B .
Reasons for Number of
Unsuccesaful Visits Responses Per Cent
) ey (3)
Parents not
2t NOMe. . v e v eseennenss o 0
Child not
at home ..vievenaans .. 0 0
Admitted but
not cooperative..c.... 0 0
Admittance
refused. . s onvvnernann 8] . 0
Total.'ll.llollll.l O O

Table 9 shows data on responses received from teacdhers in

4

Town B concerning the reasons why more home visits are not made -

by them. Of 26 teachers replying to the survev, 44 resvonses
were recelved on the reason why more home visits are not made,.
1. Thirty-six per cent of the resoonses indlcated that
home visits were not requlred in the school system.
2. Fourteen ver cent of the resvonses indicated that
demands of other school work interfered with home
visits,
3. Twelve per cent of the responses indleated that there

was8 poor home recention.

4n,



Teble 9. Number and Per Cent of Responses to Reasons
Why More Home Visits are Not Made by 26

Teachers in Town B

Reasons More Visgits Number of
are Not Made Resvoonses Per Cent
€8] (2) (3)
Not required in
my school system.ise..-.. 16 26
Demands of other
SChool WOrKeswiveeesosnes 6 14
Poor home
recention...... ..o 5 12
It is not the duty
of the teacher.......... 4 g
Personal (family)
obligatlons..eeeeeinnnns 4 9
Lack of
transportation.......... 3 i
Community atiitudes
not favorsble......... .o 3 7
Too manv homes
to vislteeiiieeiininnenn 1 2
School nolicy dis-
courages vractice....... 1 2
Total..... feeseean vee 44 100

Table 10 shows data on responses recelved from teachers in

Town B concerning the methods of contact and arranging for home

visits made by them. Of 26 teachers reolying to the survey,

21 resvonses were recelved on the methods of contact and

"arranging for home visits.

1. Forty-elght per cent of the resovonses indicated that

home vislts were olanned by televhcne.

2. Twenty-four ner cent of the resvonses indicnted that

4%,
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home visite were planned through regular (mutually
planned)} avvpointments.

Table 10. Number and Per Cent of Resovoncses to Methods
of Contact and Arrangling Home Visits by
26 Teachers in Town B

Methods of Contact and Number of
Arranging Home Vigits Responses Per Cent
(1) . (2} ) ___

Plan visit by

telephone. i vvevacensss 10 48
Regular (mutually

planned) appointments. 5 D4
Plan visit through

PUPLl .ttt i cee 3 14
Unannounced

visits. i e ieinnanann 3 B 14

Total..eviveennsnna 21 100

Table 11 shows data on resvonses received from teachers in .

‘Town C concerning the vurvose of home visits made by them. OF

30 teachers replying to the survey, 18 responses were received
on the ovuroose of home visitation.

1. Thirty-four ver cent of the resvonses Indicated that
home vlislts were made for the purpose of vielting a
sick nupll.

2. Twenty-seven ver cent of the resvonses indicated that
home visits were made for the purpose of discussing s
case wlth parents.

3. Twenty-seven per cent of the responses indicsted that

home visits were made for the purpose of talking with

nk,



the chlild and narent.

Table 11. Number and Per Cent of Resvonses to Purvose
of Home Visits by 30 Teachers in Town C

Purpose of Home Number of
Visits Responses Per Cent
_ (1) (2). (3) —
Visit pupil
(sick, etce,)e.een.. 6 34
Discuss case
with parent......... R 27
Talk with child
and pvarent.......... 5 27
Report progress
to rarent8.cciceaen. 1 6
Visit family
soclally.cerivrenanes 1 6 _
Total.veeveneeees 18 100

Table 12 shows data on resgponsee received from teachers in
~Town C concerning the reasons for unsuccessful home visits made
by them. Of 30 teachers replyving to the survey, 2 resvponses
were received on the reasons for unsuccessful home visits.
1. One hundred ver cent of the responses 1ndicatéd that
the reason for unsuccessful home vislts was because

the parents were not at hone.
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Table 12. Number and Per Cent of Responses to Reasons
for Unsuccessful Home Visits by 30 Teachers
in Town C

Reazons for Number of
Unsuccessful Visits Responses Per Cent
(1) o e k2) 3y

Parents not

at home...---.'.l...lli 2 100
Child not

at home....coeveeeennns 0 ]
Admitted but

not cooperative........ 0 0
Admittance

refused. - & & & % & 5 8 83 BB S AL -——u——-——Q...,.-.—_.‘._..,._._.._...___~.._.._.O

Total'..'.!"!'!...l 2 100

Table 1% shows data on responses recelved from teachers in_
“Town C concerning the reasons why more home visits are not made
‘by them., Of 30 teachers revlying to the survey, 18 resvonses
were recelved on the reason why more home vislts are not made.

1. Twenty-two per cent of the responses indicated that
home visits were not reculred in the school sysiem.

2. Twenty-two per cent of the responses indicated that
moré home visits were not made because of lack of
transportation.

3. Bixteen per cent of the responses indicated that
demands of other school work interfered with home

vislts,

B RV — © e e mmtmewmime e e e man



Table 13. Number and Per Cent of Responses to Reasons
Why More Home Visits are Not Made by 30
Teachers in Town C

Reasons More Visits Number of
are Not Made Responses Per Cent

[6D) (2 By

Not required in

my school system.....
Lack of

transportation.......
Demands of other

SChoOl WOIrKess oo eosaa
Poor hone

reception..ceveecnens
School poliey dis-

courages practice....
Too many homes

to visit.ieeaoian .o
Community attitude

not favorable........
It 1s not the duty

of the teacher.......
Other cccupation.......
Personal (family)

obligationg..ecceeeesn

22
22
16
11
11

o OFH o= NN

S O v Oy

(]
o

Totalllo..ooloooto 100

Table 14 shows data on resvonses received from teachers in

Town C concerning the methods of contact and arranging for
‘home visits made by them. Of 30 teachers revlying to the
~survey, 15 resoonses were recelved on the methods of contact

and arranging for home visits.

1. Fifty-three per cent of the resvonses indicated that
home visits were planned by televhone.

2. Twenty pver cent of the responses indicated that home
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, visits were plammed through regular (mutuzally
vlanned) apvointments.

3. Twenty ver cent of the responses indicated theat
home visits were onlanned through the vuoil.
Table 14. Number and Per Cent of Resoonses to Methods

of Contact and Arranging Home Visits by
30 Teschers in Town C

Methods of Contact and Number of
Arranging Home Vislts Resvponses Per Cent
(1) _ (2) (3)
Plan visit by
telephone. .. vevienness 8 53
Regular (mutually
planned) avvointments. 3 20
Plan vieit throush
pupil..‘l.........l‘.. 3 20
Unannounced
RV s I v - DR 1 7
Total..iveeereeeeanns 15 100

Table 15 shows data on responses received from teachers in
.Town D concerning the purpose of home visits made by them. - Of
bl teachers revlying to the survey, 28 resoonses were recelved
"on the purpose of home visits.

1. Thirty-five ver cent of the responses indicated that
visits were made for the purvose of seelng the sick
child.

2. Thirty-two per cent of the resvonses indicated that
visits were for the vurpose of discussing the case

with the parents.
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Table 15. Number and Per Cent of Resvonses to Purnose
of Home Visits by 51 Teachers in Town D

Purnose of Home Number of
Vieits Responses Per Cent
(1) (2) (3)
Viegit pupil
(sick, etce,)eee... .o - 10 35
Discuss case :
with narent.......... 9 32
Renort nrogress
to parent. ..o 3 11
Talk with child
and narent..ceeeeees . 3 , 11
Visit family -
socially...... sesnans 3 R ¥ R
Tobal. ..o nenns . 28 1C0

Tahle 16 shows the data on responses recelved from
;teachers in Town D concerning the reasons for unsuccessful
visits made by them. Of 51 teachers replying to the survey,
-14 resnonses were recelved on the reasons for unsuccessful
visits.

1. Fifty ver cent of the resvonses indicated that

narents were not cooverative.

2. Twentv-nine ner cent of the resnonses indicated that

narents refused admittance.



Table 16. Number and Per Cent of Resoonses to Reasons
Tor Unsuccessful Home Viglts by 51 Teachers

in Town D
Reasons for Number of
Unsucecessful Visits Resnonses Per Cent

— (61 N -) DR ) R

Admitted but -
50

not coonerative........ 7
Admittance

refused..veceenvenss . e 4 29
Parents not

at home. .vevsernrnsnssa 3 21
Child not

at home..eeevvnveewnne. 0O _ o __

Total..... f e e s e s e s 14 100

Table 17 shows the data on resnhonses received from
fteachers in Town D concerning the reasons why more visits are
‘not made., Of 51 teachers reolying to the survey, 82 resovonses
jwere recelved concerning the reasons why more home visits are
not made.
1. Twenty-seven ver cent of the responses indicated that
home vigits were not required in the school system.
2. Bixteen ver cent of the responses indicated that
the demands of other school work interfered with
home visits.
3. Fourteen per cent of the responses Indicated that
the community attitude was not favorable towards

home visits.

50.



Table 17. Number snd Per Cent of Responses to Reasons
Why More Home Visits are Not Made by 51
Teachers in Town D

Reasons More Visits Number of
are not Made Responses Per Cent
1) (2) .. (3) . _

Not reculred in

my school system...... 22 27
It is not the duty

of the teacher...... .. 13 16
Too many honmes

to vislt.e. i i i i 11 14
Community attitude

not favorable..... ceee 11 14
School molicy dis-

courages practice..... 10 12
Lack of

transvortation....... . 6 7
Poor home

recentlonN.eseesceeecas 6 7
Other

occuration.. i eaan 1 1
Personal (family)

obligations......c.... 1 1
Demands of other

school work...... cosen 1 1

Total.eeeeons ces e a8z 100

Table 18 shows data on resnonses received Trom teachers

" in Town D concerning the methods of contact and arranging for

home visits by them. Of 51 teachers renlving to the survey,

13 resvonses were received on the method of contact and

carranging for home visits.

1. Thirty-elght per cent of the resnonses indicated

that home visits were vnlanned by televhone.

Boston University
iBchool of Education
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2. Thirty-eight per cent of the resvonses indicated

unannounced home visits.

h2.

Table 18. Number and Per Cent of Responses to Methods
of Contact and Arranging Home Visitse by
51 Teachers in Town D

Methods of Contact and
Arranging Home Visits

Number of

(1)

Plan visits by
telenhone. s eesrrenns
Unannounced
visite. .ot i et
Regular (Mutually
planned) appolntments.
Plan vieit throusgh
DUDLIl, e v ereennsnnoceas

Total,.eceveanssonas

Responses Per Cent
O €3 D ) B
5 38
5 38
3 24
0 .0 _

i3 100

Table 19 shows data on regponses received from teachers

"in Town E concerning the nurpvose of home vislits made by them.

Of 147 teachers replying to the survey, 70 resnonses were

‘recelved on the purpose of home visits.

1.

Twenty-nine mer cent of the resvonses indicated

that visits were made for the purveose of discussing

a cagse with the narent and an ecual percentage for

the nurvose of talklng with the narent and the child.

Twenty-two per cent of the responses indicated that

vislts were made for the nuroose of seeing the sick

child.
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Table 19. Number and Per Cent of Responses to Purnose
of Home Visits by 147 Teachers in Town E

Purpose of Home Number of
Visits Responses Per Cent
_ (1) . (2) 3y
Discuss case
with parent....... 20 29
Talk with child
and parent........ 20 29
Visit pupil
(sick, etce,y)ev.ee 16 22
Revort progress
to parent......... 14 20
Visit family
Bocilally.ceeeennnn 0 - e
Total.......... 70 100

Table 20 shows data on responses recelved from teachers 1n

"Town E concerning the reasons for unsuccessful vislits made by

‘them. Of 147 teachers replying to the survey, 45 responses

were received on the reasons for unsuecessful wvisits.
1. Forty-five ver cent of the resvonses indicated that

the parents were not at home.

2., Twenty-four per cent of the responses indicated that

the parents were not cooperative.

B3,
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Table 20. Number and Per Cent of Responses to Reasons
for Unsuccessful Home Visits by 147 Teachers

in Town E
Reasons for Number of
Unsuccegsful Visits Responses Per Cent
(1) - ey ~ (3) .
Parents not
at home. ------ TR EEE 20 * 45
Admitted but
not cooperative...... 11 24
Admittance
refused. ... ceeennees . 10 22
Child not
at home......cconvene 4 9 .
TOtal--.... nnnnnnn 45 100

Table 21 shows data on responses recelved from teachers in '
‘Town E concerning the reasons why more home visits are not made.
}Of 147 teachers replying to the survey, 274 responses were
 received on the purpose of home visits.
1. Thirty-three per cent of the responses indlcated that
visits were not reoulred in the school system.
2. Twelve per cent of the resvonses indicated that it
was not the duty of the teacher to make home visits.
3. Ten per cent of the resnonses indicated that there

were too many homes to visit.



Table 21, Number and Per cent of Resvonses to Reasons
Why More Home Visits are Not Made by 147
Teapghers in Town E

Reasons More Visitis Number of
are not Made Responses Per Cent
DR ¢ RN ¢-) IO ¢ N
Not recuired 1n
my school cystem...... 90 33
It 1s not the duty
of the teacher........ 31 12
Too many homes
to vislt. ... . iiiinees 27 10
Lack of
transportation........ 20 8
Poor home
recention.......... cee 20 8
School policy dis-
courages practice..... 22 8
Demands of other
8Cho0l WOIPK..eveoesros 21 8
Community attitude
not fevorable..... tene 19 7
Personal {family)
obligations....... cee 10 4
Other
oceupation........ cane . -
Total..ovwu.. ceieas 274 100

Table 22 shows data on resvonses recelved from teachers in

Town E concernlng the methods of contact and arranging for

. home visits made by them. Of 147 teachers renlying to the

survey, 46 recoponses were recelved concerning methods of

contset and arranging for home visits.

1. PFifty-four per cent of the resnonses indicated that

home visits were vlanned by televhone.
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2. Twenty-two per cent of the responses indicated that

vislts were planned through the oupil.
Table 22. Number znd Per Cent of Responses to Methods

of Contact and Arranging Home Visits by
147 Teachers in Town E

Metheds of Contact and Number of
Arranging Home Vislts Responses Per Cent
(1) — [ I &)
Plan visits by
telephonE.ceeeeeecnenns 25 54
Plan wvisits through
Dupilsi‘.......‘.. lllll 10 22
Unannounced
ViSitS......... ------- - 7 15
Regular (mutually
planned) appointments.. 4 8
Total .......... * e 46 100

Table 23% shows data on responses recelved from teachers
- in five selected communities concerning the ourvose of home
vislts made by them. Of 281 teachers revlylng to the survey,
. 184 responses were received on the purpose of home vislts.

1. Twenty-nine per cent of the responses lndicated that
visits were made for the purnose of discussing the
case with the parent.

2. Twenty-flve per cent of the resvonses indicsted that
visits were made for the purpose of visiting the

slck child.



Table 23. Number and Per Cent of Resvonses to Purvose
of Home Visits by 281 Teachers in Five
Selected Communities

Purpose of Home Number of
Visits Responses Per Cent
(12 _ _ 2] . (3)
Discuss case
with parent......... 4 29
Vieit pupil
(sick, etCey)oeennnn 46 25
Talk with child
and parent.......... 40 22
Report progress
to parent.....ceaven 28 14
Vigit family
soclallyeceecensnnne 19 10
Total..ooovne cene 184 100

Table 24 shows data on responses received from teachers
in five selected communities concerning the reasons for
“unsuccessful visits made by them. Of 281 teachers replying
to the survey, 67 responses were received concerning reasons
 for unsuccessful visits.

1. Forty-two per cent of the resvonses indicated that
the reason for the unsuccessful vislt was that the
varents were not at home.

2. Twenty-elght oer cent of the responses indicated

that the parents were not cooperative.

el



Table 24. Number and Per Cent of Resvonses to Reasons
for Unsuccessful Home Visits by 281 Teachers
in Five Selected Communities

Reasone for Number of
Unsuccessful Visits Responses Per Cent
(1Y ) R )
Parents not
L NOMEB. v v venvenes e 28 4o
Admitted but
not cooverative....... 19 28
Admlttance
refusSed. st tereenanenan 14 21
Child not
3t hOMe.e . v v v eesres Y - T
Total‘..-..-’..l‘.. 67 loo

Table 25 shows data on responses received from teachers

- in five selected communlties concerning the reasons why more

home visits are not made. Of 281 teachers replying to the

. survey, 467 responses were recelved.

1. Thirty-two per cent of the resvonses indicated that
home visits were not reguired in the school.

2. Eleven per cent of the responses indicated that it

was not the duty of the teacher to make home visits.

5e.



Table 25. Number and Per Cent of Responses to Reasons
Why More Home Visits are Not Made by 281
Teachers in Five Selected Communities

Reasons More Visits Number of
are Not Made Responses Per Cent
(1) L )
Not required in
my school system..... 148 32
It is not the duty
of the teacher....... 53 11
Lack of
transvortation...... . 44 9
Too many homes
to visit.. .o 43 9
Community attitude
not favorable....... . 40 9
School volley dis-
courages practice.... 39 8
Demandes of other
school WOorkK...eesesss 30 8
Poor home
reception...ccienecene 35 8
Personal (family)
obligationsS..eevecses 17 4
Other
occupation.,cceess s 9 2
Total.eeeeeonasnna 467 100

Table 26 shows data on responses recelved from teachers
.lin five selected communities concerning the methods of contact
~and arranglng for home visits made by them. Of 281 teachers
replying to the survey, 116 resoonses were received.
1. Fifty per cent of the resvonses indlcated that
home visits were planned by televhone.

2. Elghteen ner cent of the responses indicated that

LB,



home visits were made by regular apvolntments.

Table 26. Number and Per Cent of Resvonses to Methods
of Contzet and Arranging Home Visits by
281 Teachers in Five Selected Communities

Methods of Contact and Number of

Arrangling Home Visits Resnonses Per Cent
(1) (2) (3)
Plan visits by
telenhone..eeeeraeasss £8 50
Regular (mutually
planned) apvointments. 20 18
Plan visits through
DUPLLle e e rtavnconnnnnna 19 16
Unannounced
' R =5 1 1 - D 19 16
Total. » 8 4 & " 8 s a e o 116 100

The following is a list of Values Derived From Home Visits
;most frecuently indlcated by the 281 teachers who resvnonded tb
~the questionnaire:

1. A distinct change in children's attitude toward
sehool.
A definite imorovement 1n school worlk.
Obtain a2 betier understanding of the children.
More cooperation from both child and onarent.

Closer family =2nd school relations.

o T 1 T O e

. Arrived at reason for child's emotional dis-
turbance.

7. Helnful in realizins the nroblems the iteacher has



10.
11.

61.

to overcome.

Helonful in understandine the social backeround of the
child.

Parents helved teacher establish better attitudes of
chlld in class.

Have a better nnderstanding of familv oroblems,
Children avnreclzte interest taken in them when thev're

111 »



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purvose of this study was to survey present-day

_practices in home visitatlons by elementary schoocl teachers.

.This survey was comnleted by the use of a ouestionnaire which

‘was sent to 410 teachers in five communities. These communities

. were selected for this survey and they do not reoresent a random

sampling.

The ltems selected for the checkllst were declded uvon

after a review of the literature and revision by a seminar group

of experienced elementary school teachers. They were classifiled.

11n slx parts:

1.
2.
3.
4,
5
6

Number of successful visits made to date.
Purpose of wvisilt.

Values derived from visit.

Reasons for unsuccessful visits.

Reasons for not making more visits.

Methods of contact and arrangements for visits.

The questionnaire was constructed in a manner whereby each

Eteacher could check as many responses as were applicable to him.'

~ | Findings.-- Returns were received from 281 teachers, which

‘represents 69 per cent of the original checklists distributed.

After a complete tabulation, tables were set uv to chow
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- the responses received from the teachers surveyed in regard to
Ehome visitations.

| Not many home visits were made by the teachers surveyed in
this study for a number of reasons. Thirty-two ver cent of the
; responses by these tezachers showed that the main reason for the
41ack of home visits was because they were not reguired by the
-school system.

Eleven per cent of the responses indicated that another
:reason for the lack of home visits was that they were not the
Eduty of the teacher.

Teachers in many cases flnd 1t necessarv to contzect
jparents in reference to discussing certalin oroblems. In many
instances, these Interviews orove satisfactory. According to
~the results of this survey, 1t was found that 29 oer cent of the
;responses indicated that the most practiced nurnose of home
%contacts 1s to discuss a problem with the parents.

Twenty-five pver cent of the resvonses indicated that home
;visits were made for the purvose of visiting the child.

There are instances whereby teachers have been unsuccessful
in executing a successful home visit. Forty-two per cent of the

responses ghowed that the maln reason for unsueccessful visits
"was because the varent was not at home. This indicated that
i there 1s need for more advance planning vreceding the home
‘vislt.

According to the results of the survey, it was found that

53.



}28 per cent of the responses lndicated that the narents admitted
Ethe teacher to the home but were no£ cooverative, To overcome
fthis barrier, it 1s advisable for the teacher to have some
%knowledge of technioues of interviewing.
There are many different means by which to contact parents

in arranging home visits. Fifty ver cent of the resvonses from .
‘the teachers surveyed Iindicated that teachers made arrangements
ifor home visits by televhone. In making home visglts, 1t is
‘advisable to notlify varents in advance to vave the wav for a

. cordial working relationship. The televhone 1s considered to

' be the most practical means for arrangling visits,

According to the responses received from the teachers

. gurveved vertaining to the values derived from home visits, the
"practice of home visits vlavs an imvortant role in develowning a
better relationshlipr between school and home. Home visltations

- foster a better understanding of the child because it enables
the teacher to see hls social, economie,and cultural environ-
'ment, all of whilech effect the chlld in his school work and
;relationshivs with other neonle. Improvement in school work
.will be notliceable in some instances after a home visit because
=;of this personal contact between the child and teacher outside
S of school. If home visits are made, it 1s probable that there
iwill be better cooveration between the home and the school which
. probably did not exlst before.
Cf all the values listed by the teachers in this survey,

" the following were reveated most freouvently:
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2. A noticeable improvement in the vupils' attitude
toward school and the teacher.

3. It develowned better ravoort between home and
school.

Conclusions and Recommendations.-- This survey shows that

the nractices of home visltation are not ecarried out to the
extent that they should be and that teachers are reluctant in
_visiting the home. This study, however, also shows the
'important role that home visltations can »play in the policies
‘of a school system because of the benefits which the teachers
‘and the school administrators will obtain from this bpractice.
The writers feel that the literature and findings of this
study suggest that school systems should realize that home
 visits are of great value in the teacher's understanding of the
.child and hls many vroblems, the nart home vislts vlav in
:fostering better public relations,and the values of home visite
;in planning and changing the curriculum., The administration,
therefore, should consider home visltation as nart of their
~educationzl pollcy and the teachers of the school syestem sﬁbuld
 be consulted so they will understand the value of this practice
?also.
There is a tendency for teachers to visit the homes only

’n\ ‘when certain serious vrroblems or cases arise. It would be
fadvantageous for the teachers to visit the home even 1f there

i

Qisn't an Immediate nroblem to discuss. This tvyne of visit would.

i 4
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;help to bring about a better understanding between the home,

~teacher, and school and pave the way inerasing the negative

™ ﬁimpressions which are rooted in the mind of some of the nublic. -

ll

Suggestions for further study
A guestionnaire to be sent to narents to survey their
ettitudes toward home visits.
A survey of = larse number of sumerintendents to
obtain their reactlion toward home vielts.
A larger survey coculd be made enconnassing many
different communities, large and small, using the
checklist in this study.
A survey of a number of communities in other parts

of the United States.
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:Dear Fellow Teacher,

We are seeklng information in recard to teacher visitation
Iin the homes of schoecl wnunils.

Would vou kindly 111 out thg Tollowinz cuestionneire, seal
it in the envelone and return it to your orincinal zs soon as

nossible. This will recuire about three minutes of your time!

Please do not sign your name, as we are interested only in
obtalning information derived from your own exneriences and it
is not our intent to evaluate teachers or to comnare schools by
the data.

Sincerely vours,

Frank Kaffel
BEdmund Twomey

Elementary Teachers

QUESTIONNAIRE
I. Number and Nature of Home Visitations, School Year '55-56

Total mimber of successful visits made to date
Total number of attemvted visits made to date
Mumber of vielts wlanned Tor remainder of vwvear

Purvose of Visgit (vnlease check)

Visit Puvnils (Sick, ete.,)
Discuss case with varents

Renort n»nrogress to narents
Talk with child and vnarent
Vieit family soclally e
Others: o

A2,



III.

IV.

List or describe one or two values derived from home visits

Reessons for unsuccessf™il visits

Parentes not at home

Child not a2t home

Admittance refused

Admitted but not coomerative
Others:

Reasons more visits are not made (Check the ressons which
are annlicable to vou)

Lack of transvortation
Not reagulred in my school svatenm
Poor home recevntion
Too many homes to visit
Community attitude not favorable
School mnolicy discourages nractice
It 1s not the duty of the teacher
Lack of time because of:
Other occunation
Personal (family) obligations
Demande of other school work
Others:

Methods of Contact and arrangements for visits

Plan vislt by telenhone

Plan visit throusgh puoil

Unannounced visits

Razular (mutually planned)
arnointments

Others:
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