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CHAPTER
INTRODUCTION

Reeent developments and svants in the United States and
abrosd have broucht into foous & few of the problems that
have always Taced the publie selwola, The better schools have
always talten steps to find solutions te these probdlems. The
problem of looating the gifted ohili and providing the progran
best sulted to his adilities fs not & new one,

Resont events adroad have caused many Amerisans to ask
themesives a nuaber of partinent gquestions sonserning the
masion’s sdusattonsl system, One imporsant gquestion soncerns
our talented youngsteras, Is the publie school system offering
the greatest possible servicos to thess young people? If nob,
where s 1t falling them?

he writers of this paper have made no attempt to offer
an infallidble solution as %0 the best method of handling the
girted in the slementary schools. Rather they have surveysd
available literature covering some of the wmethods currensly
smployed, They have offsrel some suggeatlions and attempted
to point out some of the weaknesses in the Drograme as Shey
ses them. The writers hope that these suggeations will cause
responaible people to ponder and possibly te sect in some
sonatructive wy. |

Bogton Univsrsit*y~
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How as never basfore, the nation nesds gifted and talented
peoples They mst be discovered) #hey must be nurtured. REvery
person should have the opportunity to develop his parsicular
Salents to the utmost, Iin ao doing, he will be sontridbuting to
the progress of sooiely.

Amaricans are uits aware of the pressing needs of welle
trained superior minds in the Seohnisal world of today. In a
day when suoh terms as sputnik and missile ars {noreasingly
beooming a part of the vooabulary, people ars soncerned not
only wvith the oommon man but also with the wnooumon man.

In a1l fields of endeavor thers is inoreasing demand for
bright leaders suffiotently trained to attaek the mounting
problems of today and tomorrow. LEduoators nmust extend Shelr
sffortas o snapire the gifted to devalcp thelsr creativeness
and ¢o make the maximm contridution to sosisty.

It has beoen sald that the shild for whom the public sahools
do ths least i the one with special adilisy, The sachools are
acoused of thwarting orscativity by foreing 1t into a set patiemm,
and to many it 1s s pattern of mediocerity.

Too fregiently the gifted have been lefs to "ghit for
shemselves,” Fortunately for the future of ths nktion, more
and more sohools are beooming awars that She gifted require
speoial attention betause regular programs are not adapbed te
their needs.
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The varied needs of the gifted present many problems to
the American asystem of mass edusation. The uniqueness of esaech
gifted ohild mast de Aeveloped} eash one must be sneourtged to
shars his partisular sbility with socliely.

Several different approaches are employed by sehools in
edueating the gifted. The emristunent approsch appesrs to be
the most popular, but the effevtiveness of much which ic termsd
enriolment 1s qusstionable. The writers fesl that many teachers
should reappraise their understanding of the word,

Aecelaration, spetial slassss and even spesial schoolas
for the gifted, and summer programs are further attempts to
meed the prodlem of giftedness. Each will be diseussed slaee
where in greater detall. Por reagons which they hope to malke
obrious to tho readers, snd after soreideradble reading adbous
vorious gifted programs and sonsultasion with an outstanding
authority on glftedness, the writers strongly lend their
auppord to segregation programs whioh, in their opinion, best
serve the glfted.

In favoring the segregation of the gifted, the writers
do not s3ee it as the only solution,s The number of gifted in
& gilven area and geography enter into any posaible program.
The dollars and gents fector is a poor excuse for ignoring
the gifted problem,
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The writers readily confess to certain weaknesses in
their peper. An outstanding one is unavoldable in » phase
of the work in which the writers had to depend upon avallable
1itersturs, Muoh of the material avallable in the area of
the gifted programs was discarded beomuse the writeras felt
that the articles which were written to advertise speclfie
enrichment programs was not enrichment, The inatructor who
feels that he ia doing hias duty for the sxceptional ohildren
when he lets them learn how to operate a tape recorder
should have had the oppertunity to share a alassroom experisncse
with one of the writers.

One of thes writers, s jJunior high school teacher, had in
his elasssroom several youngsters of belowwmaverage ability,
These youngsbters weére loats in all their aesademlo subjeots,
tat they constituted the audlio~visual department of the
entire sochool. Thelr servigea, whish they performed with
devotion and exceptlional ability, made them very mmch in
demand, Perhaps there are two morals on the story. Do not
burden the exceptional ohild with work that the slow ghildren
can not only do but san 4o well. A second lesson might de
for the teacher who iz mired by a miseonception of snrichment,

The writers have imsluded a number of suggested astivities
%0 nid ths tescher who must serve ths gifted in the regular

elasaroom. Many of these same aectivities also merve to enrich
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programs far ths average and evan the belowsaverage. Whether
they sctually serve the superior children depends upon the
teacher's approach and his willingness %o let theas ehildren
broaden vertisally and horisentally. Like an electrioilan,
the teacher san make and break s cireuis,



CHAPTER IIX
IDENTIFICATION OF THE GIVZED

In this era of rapidly dwindling matural rescurces it
32 wonderful %o note that one remains in unknown guantitles,
That valuable sommodity imown as giftedness has hardly been
tappeds and when losated, 1t has frequently been wasted,
Surely with Ameries sngeged in a life~andedsath struggle
for survival with an opponent whieh utilises its brain as
well as its brawn, this nation eannot but do likewlse, It is
& sesred auty to sse that giftednses does not go unresognised,

In profesalionel oiroeles and among laymen s varioety of
terms has been utilizned to indicate the gifted youngster:
the bright ohild, the superior shild, the brilliant child,
the sapadle ehild, and the like., BEash of thess terms impliles
outstanding ability with stress on superior intellect,

Paul Wity labels a &hild gifted when bhis performanue In
& potentially waluable line of lnman endsavor is consistently
ramaricadle, Wittty aleo sugzestes that an IQ of 180 be used
as the ninimum sohieversnt of the M'M.]'

Loaud witty, “How to Identify the Oifted,” Childhood
Edueation, XXIX {Hareh, 1953}, p., 32,



Blise Nartens dessrides gifted ahildren as mving
exceptional intellectual sapacity but would rather think of
then a8 youngsters who sxcel in abatract thinking and
oreativity.®

Narian Ssheifels ineludes as gifted youngsters those
wvho bave spseific talents in the salences, the arts, the
soeia) relationships, and are additionally blessed with
high general intelligenee .a

Gertruds Hildreth is in agresmant with Dr, Witty on the
ninimm IQ fastor, 3She also sees the girted ehildren as
showing s wide seope of talents and interests in normsl
1iving sttuations as well as in aondemiec work,?

The best Imown studies of gifted ohildren according to
Narian mu-u’ wers oarrisd éut by Iata Hollingworth of
'h;oh.rl Collegs, Columbiax University, and Lewis M, Terman
~ of Stanford University. They used mental superiority as the
basic sriterieon for the selestion of the shildrsn who took

Sxisse Nartens,

Office of Bdueation, Bul os 1 ( hﬂfgmﬁ.

Government Printing m&u, 1948), p. 88,

’l‘rm “h.i“llg ~S5ed Onple in &k
W Bew Yorki fi0na, 14
Colunbia M“”tg" 1953), py 8;

4gertrude Hildreth, m%m %lj.gg n
(NYew York: HNarper and Brothers, ), pp. 4

Smarian Seheifele, 9p. git., p. 1.




pars in their experimental groups. Terman utilized the
Stanford«Binet Test of Intelligense and set up the 140 IQ as
s atandard for inclusion in his group. Hollingworth's
olasses woio made up of children with IQ of 130 or better,

Qutta and Nosely do not treat the words “bright,*
"girted,” and "talented” as symonymous. They think of bright
-youngsters as those who could profit from s ccllege education
and are capable of doing well in their ehosen careers. They
s9e the gilfted children as those with potentialities that
might be greater than those of the bdright., The talented, in
their use of the phrase, are youngsters who show marked
ability along noncascademic 1ines, oan profit from advanced
instrustion, and are adle to oarve carsers in thelr
spoctalised rie1ds.S

A wealth of information has been writsen with suggestions
on the identification and sharacteristies of the gifted ahild.
Ir authorities Aiffer in sertain areas concerning ths edue
sation of the gifted, they are unanimous in one delief, that
no ons of this group nesessarily posaesses all of the
oharscteristies. Thay are also in agreement that the girted
should be identified sarly that the world may profit from
their spesial abllities,

T e

Sjorma E. Cubts and Niocholas Nosely, Tesohing the
Bright snd Oifted (Englewood O1iffs: Prentice Hail, Inc.,
s P Do

o
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A former president of Harvard, Dr, James B. CGonant, has
stressed the need for the esrliest pessible identification of
gifted children, Thias great educator notes the relative
ssaroity of mathematiolans and scientists and blames our
fallure to identify bright youngsters with special talenta in
these flelds. BHe pleads for the inorsased use of teats which
will expose giftedness and asks for proper stimmlation by
teachers and parents that these youngsters will tackle their
work with enthusiasm and auscess,”

Ths identification eof the gifted is not e simple teeh~
nigque, Both objesctive test measurements and sublective
observationsl svaluations are necessary to supply a compre-
hensive ploture of the ehild's total development.

The Pittaburgh Jommittee reported:;

Giftedness can be identified, in any real sense, only as
we watoh ehildren growing, living, dealing with their
mepeissonce with Which the Ghild in'his 1iving gives =
:;i::::;nogrn;:;%::;::g.grnvth be ecnsidered the basie

Fot too many years sgo 1t was & common belief that the

wma jority of gifted youmgsters ware eccentris and uuntionally

Yiames B. Gonant (Mew
Haven: Yale ﬂhi;orutty iroau.ﬂ*§§’§l

€pittaburgh Sohoo)l Gommittes, 4 Report on ihe

tallectunlly Oifted in Pittnbur; Beheolin, A Report
prep - PLEteburgh & ; o8 (Pittsburgh:
Publie Sshool Publishing ﬂompany. 1954). P. 48,

E
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wistadle, Recent atudles tend te disprove that delilef,
Béueators Hollingworth,® Hildretn,)C Witsy,ll and others
have round that, in addition te having swperior mental
abilities, gifted wﬁ;ﬁn poin;;n other outatanding
qualities, Far from deing essentric and unstable, they are
more 1likely to be healthy youngsters, wall-integrated, happy,
and sosiable.

Outta and Nosely suggested that Seashers follow a plan
of systesatic observasion o losate the gifted. Such a
plan, they believe, wmld require litsle additional work
besause olassrecm astivities offer ample opportunitiss for
judgment, These sdusstors see giftedness ocharasterised bdy
superiority in apesifie sshisvements and processes in
addition to superiority in physiqus and in emotional, soeial
adjustment. As general ocharasteristies of bright shildren

they inelude;i®

reitar RO SN fhee ML Mpagene-

.'

10,
e SIEeTE S et s g

thl, 10 }’ P 278,
11;. Witty, "The Needs of Bright and Gifted
g!.u“} By gl Edusation Jeurnal, XXXVII (Septvember,
. - 3

12%orme E, Outts and Nisholas Moaely, op. gib..
PP 1&”0
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1. They often have large voeadilaries and use words
asourately.

£, They are able to make generalisations.

3. They have insight into problems valuadble in the
fleld of human relations,

4, They are adle %0 engage in abstract thinking,

8. Thay can reascn and draw gorrsot Lnferendes.,

6, They san solve more A4iffieult prodleas in mathee
matios and other areas.

7. They are peraistent even in the face of difficulties
and disecuragemsent,

8. They erally have 1little troudle in memorising

materials.
9. They have foresight, Bright youngsters are more
lilkely S0 be skillful in p thelir astivities,

10, They indicate hmmor with elever jokes and puns,

11, They are likely to have a wide range of interests
and ewriosity.

18. They show tintive.

13, They show alertness and keenneas in obaservatlion,

14, They have creative abiliey.

}g: % ;!::' m”t:‘::l'm&-.

The teacher will vesognise some of thess charscteristios
in ehildren who are not partisularly gifted) dut researsh by
Bosely, Outts,}® and others indieste that the gifted possess
them to a greater dsgree. A good testing program drings ous
another intersating faste-that among the gifted sitting in
the slassroom there ars May wwepested dy the teacher. A
ohild with a high IQ but a poor start in reading could guite
poasibly be thw bdiggest nuisanse, the least desiyedle, or tle
most insonspioucus member of a olass.

Nead wrges that giftednsss not be restrieted as an

13014.s PP, 80,
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inherited capsoity of the eh11d,1* He ohellenges the heredity
view and urges that a broader soncept be ascpted for basie
study and edusational practice., In view of much researsh on
his part and evidence whiosh he lhas sascumlated, Dr, Measd ine
siste that giftedness iz mot just intellectual in sharacter
nor i1s it the produst of growth and edusation. He refers to
several different classifioations of giftedness:

%: 235::3";".:2.2';:?::f° eharacter.

2 : gig: ;:vol mﬂfimﬁdmsgé living.

6. Tatellestual giftedneses

Florenos Brumbaugh, Prinoipal of the Hunter College
Elementary School, states that aotus) knowledge of what gifted
ohildren are really like and what giftedness is laga far
behind the growth of publis interest in the gifted.l® ane
finds that the publiec sees the gifted child as a "genius™ or
a prodigy and in thelir eyes a genius is either an eccentrls
or & monsy-maker,

Aeoording to Dr. Brumbaugh, few intellectually gifted
children are potentiasl Jarnsgies or Van Gogha, They are

wellead justed youngsters, substantially superior to their

M. R. NMesd, "Who Are the Gifted,” Bdusation, 79157,
September, 1058,

18 '
Ylorence N. Brumbaugh, “"Your Gifted Child," Good
Houselweping, 148146-49, January, 1959.



s
average age peers in intslleet, wvho are able to profis from
speaial attentions and opportunities, Properly guided, there
ix a geod shanoe that these gifted youngsters will ashieve
sucoess, and even distinetion, In their shossn fields,

Dr. Brambaugh euphssiznes that intellentual ability is
not a single entity. Actually it L» & group of skills and
dirferent gxifted ohildren possess thexe akills to varying
degreen, Dyr. Prumbaugh 1ists these skills as verbal,
nusbrioal, spatisl, and reasoning.

A recens {Fall, 1988) bulletin pudlisiwd by the New
York Department of th offers some exsellent ideas for
eduoatars working on programs for ths gifted in secondayy
schools .“ 0f intersst %o the writers wers suggeastiona for
identifying the gifted and traits indicative of giftedneas.

The bulletin liats three types of giftedness thas have
received recognitiont

X, Inh!lectml%i 'fpna who generally 4o well in

2. Q:ﬁi:ﬁ’ n;: omt.:; in spesial) fields such as

3. ;l‘::u“;;:t; tzﬁiz;'?:n:::;-ﬁlreetion and soelal

lesadership.

he third type of giftsd seema %o have its own liet of
sscompanying traits., In some inatanses the tralits appear

% Bureau of
M'm N men &1& Albany, Kew York:

A Bhto Idmtion Department Publisation, 1958), p. 16.
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%o be sssoclated with exaellienos in types ous and two,
Acsording to the bdulletin, the gifted youmgsters who

have wusuel sspacity for wise self~direction and soolal

leaderabip are 1ikely to be associated wilth thess traits:

1.

S
L P8
6.
6.
7
8.
9.
10,

1i.
18,

13,

™e

Do effestive woric indspendent
quuy montuto on 1: that are remots,
y dafined, and passi wnattainable,

nl.dmo of eanbional stability in ordinary
bedavior sand in interviaws with school psychelogist.
Have heen: sense of hweor,
Have ahary ssnse of Justios,
dritieins themaslves and modify their behavior
aceordingly
Insorporate stions of others into their owmn
foslings and astion.
lmnm loadership in soms situations; yet follow in
- .
Have leadership qualisies as shown by sosiometric
daviows,
Plan op sies for other ils to partioipate
in nchmvdthn g P
Mxhibit inisiative in starting worthwhile venturea.
Have :wwiw abliity in plamning, organising, and
pPromo
Have wide interssts or atrong interests in a few
ATOLE

writers have already noted the need for the uss of

objactive measurenents 3o identify girtedness, These should
insluds tests of inbtellectual ability, seholsstis sohlevenment,
talent, and seciali-perscnsl development,

he

writars feel that 1t wonld be wise teo list a few

aifferent Seats that might be helpful in looating the gifted
and ssaisting their teschers in spotting their weaknesses and

Plamning progrsms for them,
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DIAGNOSTIC TESTS
1. Gilmore Oral) Reading Test, I-VI, World Book Company.
2. Lo:.An§ula' Diagnostio Teats, Arithmetls Fundamentals,
II—VIﬁu;‘Arithn»tla Reasoning, III-IX, California
Toat a¥’e

3. Durrell Analysis of Reading Diffioulty, I-VI, World
Book Gomﬂlnr »

4. Brusokner Disgnostic Arithmetie Teats, IV-VIII,
RBdugational Test Burean.

8. Buawell, Jobn, Diagnostie Test for Fundamsntal
Prosesses in Atithmetic, Public Sehsol Publishing

Company.,

6. Diagnostio Reading Teasts, VII-XIII, Committee on
Plagnostic Reading Test, Ino.

OENERAL ACHEIEVEMENT THESTS

1. Galifornia Achlievement Teats, I-XIV, California Teat
Burean.

£, Stanford Ashievement Tesd, I-IX, World Book Company.

3, Qooperative Achievenent Tests, VII-XVI, Eduoational
Testing Serviee.

4. Yowa Bvery-Pupil Teatia of Basioc 3Skills, III-IX,
Boughton Mifflin Company.

S, S8RA Achievement Series, 1II«1X, Seience Research
Asscolatesn,
GROUP TESTSOF MEETAL ABILITY

1. SRA Primary Nental Abilitles Test, Kw«Adult, 3Soience
Researoh Assoeiates,

£, Galifornia Test of Mental Maturity, KeAdult, Califorania
Teast Bureau,



16
3. Differential Aptitude Tests, VIII.XII, Psychologioal
Corporation,

4. Cooperative Sohpol and College Abilities Teats, VII.
X3V, Blucational Testing Serviee,

INDIVIDUAL INTELLIOENGE TRSTS

1. Wechsler Intelligence Seale for Children, 1949, ages
$=-15, Psyochologieal Corporation, New York, N.Y.

R. Arthw Point Seals of Perfurmance Teat, 1947, ages
4.8«adults, Psychologieal Corporation, New York, N.X.

3. Intelligenos Tasts for Children, ages 2«11, Methuen
and Gﬁtp Idmdon, Mnnd;

4. Revised Stanford~Binet Soales, ages 2 and over,

SPEOYIAL TYPR TRATS

1. Tests in Pundamental Abilities of Visual Arts, grades 3«
18, Oalifernias Test Burean.

2. Seashore Heasures of Musical Talent, grades 5«8, Paycho-
logioal Corporation.

3. ¥Wing Standardised Tests of Musioal Intelligense, ages
ﬁ 12:‘ over, Sheffield Training College, Sheffield,
£ -

4. Musical Aptitude Test, grades 410, Gelifornis Test
Buresu,

5., Moisr Ars Test, gredes 7«18, Bureau of Edusational
Resssrsh and Serviee, State University of Iowa,

8. Vineland 3veial Maturity Scale, ohildhood to maturity,
Bdvoatiomal Teat Bureau,

7. Stenquist Neahanical aptitude Test, gradea 6-18, World
Book MWQ

8+ Reviaed Minnesota Paper Formboard Test, ages § and
over, FPsyohologleal Corporation.
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The writera cannot styasass to0 strongly the great need
for thorough testing and, after ths testing, a real efford
to hely all gifted shlldren.



CBAPTER XXX
PROGRAMS AND PROUEDURES POR THE OGIFTED

Taking sare of the gifted L3 most certainly a responsie
bility of sdusation and of educators. It ia a moral obligation
far true believers in » democratie way of life,l}

Pive aifferent approaches have been typically employed in
pudlie sducation for the sducation of the gifted:
whish appears to be the most popular
approssh, means individualixing inssruction and stimulating
tha gifted ehilld o grasp more somplex and extensive Ldsas
than do his less intsllectual slasmmates.

2, Asceleration, which means that the gifted ohild ins
movaed fyom his age group %o a higher one in order to stimulate
nim and provide him with instrustlion more in keeping with his
mental age.

3. Ihe spesisnl class op spogial sphool for the intelw
leetually gifted.

4. The faitarisl plan, whereby the ehlld 1s allowed o
remain in h!.i regular class and apend the major part of his
time with his sge peers, A tubor works with the gifted

) S

Rishard S, Dabney, "The Responaibility of the Sehool
in the Bdueation of the Exeeptional Ohild," Rxasptional
Children, £0187.88, November, 1053,
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individually or in & growp %o explore work of an advansed
nadure,

8. Modifisation of $he spesisl alass plan in whtch the
glfted are kept with their regular classes and age peers
for & balf day and in special slasses for the remainder of
the sshool day, With their age pesrs, the gifted get their
basis academic studiesj and in their speeial olasses they ave
provided with a program snriched far beyond the realm of
poasibllity for ths regular elass situation,

In an offort to determine just yhat and Low much is
being done for the gifted ohildren in America, the writers
have sesnned mumercus books snd periodicals for help. In the
following pages the resulis of this ressarch would seem to
indicate that progress is delng made, Unfortunately, many
sehools and sehool systems whioh are probably doing excellent
work with their gifsed have not published asevunts of their
attompts and the results, The writers plead for a greater
sharing of programs and proetedures by schools which are
woricing with the gifted.

I. BMRIOEMENT PROGRAMS FOR THE GIFTED

Many people who atrongly disappreve of abilisy grouping

and accelaoration have seised firvwmly wpon enrlohment as a
worthy substitute. The opponents of enrichment who see it aa
- 4



an exevas for lmpulsive, haphasard planning are either
besonming more nmercus OF mers vosal,

BEnrichment is bdasia %o all good teaching, It coours
in 211 werthwnile plans for providing for our gifted,

Foreaing the gifted to tha sterecstyps radtern which has besn
faahioned for the average oould well lsad to undesirable
tntellestual habits, It ocould also isad to smotional male
adjustment,

Enviehment entalils a good deal of time and affort on the
teacher's part Af it iz to be Sruly beneficlal to owr bright
shilaren. It is % be bopsd that this reason alone is not a
fastor which tends to reduse epportunity for enricment, The
rigid departmentalization which 1is eommon in sesondary sehools
ahould net be a hindrangs to owr slemmntary programs for the
girted.

The more commonrs objectives which imve been advanced by
those who fuvor the snrichment program are several. Eorieh-
»nent ¢

i B L e,

a. Despens underatandings.

+ Bnsourages initiative and ersativity.

Boxiochment should never mean that the bright ohild gets
axtra work morsely to keep him Busy or an opportunity to waate
part of the sehool day end perliapa bother his less~fortunate

Sslassmmtes .
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Tha tsasher's rols ir not one of merely making girted
punils responsible for plans and sotivitien, He must assist
his bright in sonstrustive plamning, Sake eareful note of
all progress, aorisicise, and sever lose sight of the faot
that even the gifted oseasionally need spesific ingtrustion
and dril},

The wise tescher knows that the sky is the limit as far
a8 enrichment is conserned,

The writers surveyed a nusber of artisles written by
teachers and prinoivals eonsernsd with enrichnent ss a means
of mndling the gifted, Some of their findings follow.

Alabaas Publis Seheols®

Alabams's Edusstion Bullesin Mumsber 11, of 1950, suggests
that shildren should never be grouped from an alphabetisal
1isting,. It oxlly for grade groups oF sections ocomposed of
boys and girls whe are representative of sll the wvarious
levels of achievement, & spread in wental ebilities, and the
varying mumber of yeare spent in sohwsl, The plan aaks for
an approximately equal number of gifted, sverage, and less
capable in eash alasaroom,

Series m%‘g Wm ot I::m:mm

Compeny, 1950}, pp. 167«)8
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The bulletin suggests that béaﬂhnra in each room maad
provide adequetely for individual d4ifferences, This would
mean the use of many types of learnlng activitles, and the
use of a wide variety of instruotional materlal,

Beaver River Centrel Sehool®

In 1985 Lewia Gounty, in rursl New York, made a county-
wide survey of exceptionnl ehlldren in ecoperation with the
atate’s Department of Edusation. It was the first of its
kind in rural New York.

It was believed that an initiasl step for working out a
program for ths mentally superior child should be to explore
the problem and use one school in the county to teat warious
solutions. The principal of the Beaver River 3ohool
sxpressed econcsrn for hig own girted youangsters, and his
school was chosen to commence ths study.

The teachera of the school spsnt a2 considerable time
making plans for the idemtifioation of the gifted children,
As the program itsell developed, it was largely one of
olassroom enriolment.

A small number of the school's gifted, representing

ssveral of the slesmentery grades, were invited to serve aa

3&17n Morris, "Helping the Mentelly Superior Chilg,"
ghildvren, 221161-162, January, 1956.
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the staff of 2 school newspeaper published at regular intervals
throughout the sohool yesr,

The county supervigor and the sehool prineipal serve aa
regouracs peopls Tor the teaclisrs of the gifted chlldren, but
the individusl teachers get their greatest asslstance from s
shnring of experiences, 1idess, and knowledges with fellow
staff members.

Boulder Pubjis Scheels*

Interested laymen and edusators of Bouldsr, Colorado, are
devoting a great deal of time and effort to the development of
sound eduoational pmuum for the gifted, At the present
time there 15 a ocentral hndtm tomd enrighment for the

gifted in Bounlderfs sshools, Put more and more pecple are

favoring scceleration and segregstion,
The aschool community 1z attempting to sssist the familliea

of superior childran to understand ths ohallenges of giftedness
and the grester responsibilities to bde shouldered by the gifted.

Qedar Bepids Publie Sobools®

A measured sxperiment with mantally advaneed ahildren was

%5att B, Burbenk, "How Spebial Should Speeial Edueation
Be?", Sehoel Bosrd Journal, 138:84-85, August, 1967,

’W‘ ?arkom, "A Measursd Experiment with Mentally

ﬁg;’:““" Ohildren,” Bohool Board Jourmal, 13312324, September,
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set up in the Usdar Rapids, Iowa, schools during ths sahool
year 19564«58, The framework of the eity's experiment with
the gifted was designed by a fiveeman committee appointed by
the Ceday Rapids supsrintendent of sohools., The committee
hnd.numbzeu: sonferenaes with ths oity's teachers and board
of edusatlion members,

Three slsmentary sohools and ons Junior high school
were chosen for the experiment with experimental groups in
gradez four, five, six, and aeven.

After the gifted were identified (an IQ of 125 was used
as a minfmum), the sehool payshologiat prepared a ccmpre-
hensive study of individusl intelligense, soeial and
smotional adjustments, and ascademio schievement levels.

Progreme for the mentally advanced weres planned through
joint somferences of the currieulum personnel, the teachers,
the direoctor of sgoolasl education, the director of apesial
services, the asshool psychologist, and the superintendent of
sohools.

The program for the expsrimental girted children in
grades four, five, six, and seven was s ourrioulum program of
snrichment in regular dolassroom situations.

At the elementary sohool level, experimental greupa'rur
average children were set up in the olassrooms where the
mentally advanced were to be studied, This astion was %o

see whether adverse situations would arise where the mentally



advanced ohildren wers being given apecial handling. The
results of the experiment in the elementary schools indie
oated that special attention and s spesial program would
mean better sschiesvement by the mentally advanced. another
sonclusion resched was that the average youngsteras would not
be disturbed by the ourriculum enriochment for the brighter
shildren but rather would profit from such instruction
themselves.

Currently the slementary teachers are actively engaged
in program enrichmsnt for gifted and aversge ¢hildren, The
sonsultants for the mentally advanoted program are working
olosely with all teachers sesking new ways to further the
intaresta of gifted children in the wvarious subject flelds
and motivating researsh in many old and new 1deas.

Gbasvencogs Publiy Sohoels®

Chattanocoge, Tennesses, bas a number of different
programs underway to take care of her exceptional ohildren,
whatever their potentiallitiea, to allow them to develep to
the height of their eapacities.

Currently more 1s being done with the retarded and the
physioally handiespped than with the gifted who get thelr

ohi1de ‘mh Horeoek, "Provisions for Exceptionsl
dren ttanooga, Termasses,” Ths Johool Executive
7617071, Decemdber, 195;. ! ’
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enriehment within the individual olassroom. The city employe
2 soordinator and special supervisoras who work with the
teachers of sxeeptional ehildren.

Ginoinnaty Publle Sohools’

Ginoinnati Publie Scohools work on the theory that the
gifted shild's education should be broadened and intensified
rather than narrowed and accelerated., Only in rare cases 1is

‘grad- asceleration allowed when eggreasivenmess, alsze, or
s0¢ial maturity seems %0 make 1t necesaary.

Because no apecial elass assignment is made for the
gifted in the olementary school, the individual teacher must
see that the gifted shlld is ohallenged and stimulated.

The Cincinnati Currieulum aaunitteo recommends that:

1. rtunities be offered for growth in flelds in
h the gifted are interssted.

2. A riech selection of fastual and atimulating reading
matarial be offered.

3. Opportunities for leadership should be offered.

4. Opportunities should be provided for experimentation
and work with various materials.

5. A high standard of achievement should be aet.

¢, Responsidbilitiss requiring the exercise of judgment
should be delegated to the gifted ohild.

9
New !rgggizlggggg;, Cinsinmati Publies Sohools
Currieulum Bulletin ¥o. 300 {(Cineimnati, Ohlo: A School
Publleation, 1957), p. 46,

®



Solumbus Univeralty Elsmentary Schoo)’

Ohiot's Columbus University Elementary School youngsters
are involved as co«planners in a learning program which they
understand and help direct. They are provided numerous
epportunities for growth in learning the skills and asqguire
ing the attitudes of demooratioc citisenship besides the
fundamentals.

The children are ensouraged to be areative in thinking
and doing. They ars responsidle for their own behavior and
are allowed to think and seot Aifferently as long as their
differences do not in any way violate the rights of others.

In group studles in the fields of soeial studies,
sclience, mathematiocs, langusge arts, related arts, and
physicel training, the shildren lsarn the scedemic skills
snd facts and are provided with enrichment in varying
degrees of intensity and durstion.

Teacher-pupll planning begins on the echild's first day
at sehool, and he sarmot bul feel that he 18 & vital part of
his schoel. Pupils and teachers work together with mutual
respect and understanding.

UnivtrlIeg‘ggHgsgﬁ*agfé§5§h’UI%§§$§¥s§{'9¥a§§g,bun, Srio:

“University Press, 1955}, pp. 1-15.



Psde Coumty, Florids, Seheols’

In 19058 a pilot experiment was initiasted in o number of
Dade County, ¥lorida, schools, and gifted shildren were
allowed the experience of working with csomsunity research
seientista. Although most of ths gifted youngsters taking
part in the program were high sehool students, some elemsatary
sohool ehildren have participated,

Largely, the slementary gifted program inclades enrich-
nont thmu with some limited scoeleration im special
cases. In 1968 eross-grouping was initiated. In this methed
of grouping, the gifted spend half of thwir sehool day in
regular elasarcoms si¥udying bdasis skills and the remainder of
the day in spesial slasses for children of high abllity. In
these spesial classesz the dright apply their basie skills to
real lif'e experiences,

Dearborn, Mishigan, Public Seheels’®

The schools of Dearborn, Nishigan, saphasise the aimi~
larities of ehildren rather than thelr differences. Eaech

9 7efr West, "Setence Gifted Work with Losal Selentists, "
Xhe Sehool Rxeautive, 78175, September, 19858,

10
Mark Seul "Proviaions for Rxoepticnmal Ghildren in
i;;:bam. Michigen, 'm Sshool Rxagutive, 7518789, Deosamber,




ahild 1s ept in a regular olsssroom until the point is
reached where hias differenses indioate that his aetting 1is
no longsr the best place for him,

Dearbornts services to the bright ohild oconsist largely
of individualised snrichment by ¢lassroom teschers. 8Spesisl
field coordinators in seiencs, musie, art, snd library offer
thelr services to tesshers of the gifted, Only in aelescted
cases is aoceleration used., The eity's olasaroom teachers
esphasize soelal responsidility te the groupr and mature
evaluations as important understendings for the gifted.

Derry Township Sehoo) Pistriss®l

Sshools in the Derry Tewaship Sohool District in
Pum-y‘:lnnia have programs designed to mest the needs of the
more able students whish begin in ths primary gradea. These
programs are largely snriechmant programs., Children are
selected on the basis of ability, schlevement, and soolsl and
smotionsl development.

Supplenentary work in smsie, asclenss, and art s offered
to the gifted in the lower grades. In the intermediate grades,
apscia) work ineludes oreative writing, weseareh, and further

atudies in scelal living.

LlRugene Jusques, “Borichment Through All Grades,®
Ihs 3ohoo) Bxecubive, 78181, October, 1958,



Hvsoston Publie Sahoods’®
- Administrators, supervisors, and teachers of the Evanston,

Illinoia, public schools have done sonsiderable thinking about
provisions for superior children for a number of Yearsz. In
the high achools and junler high sohools of ths eity, a plan
1s followed which provides a sholce of more than forty electives
whioh allow for program sarisimsnt, Mo sush plan 1s surrently
ayallable in the elementary sohools, dut olassroom enprlohmentd
is provided through art, musle, manual arts, and dramatios.

During the past ssveral years a new surriculum gulde has
been developed whieh 1izts many enrischment methods and tesh-
nigques for sash of the slementary grade levels.

Plans sare underway in the ity to experiment with groups
of equal abllity, grade, and shronclogloal age, to test
several different plans of enrishment or grouping to determine
whether one plan is more productive than the others in developing
ths gifted, The types of grouping deing tested are

1. Haterogensous with partial asegregation.

2. Hetergogeneous with enriohment provided in regular
glasarooms .

3. Homogeneous groupling.

12yera V. Niller, "The Superior Ohild Enterprise,” Schook'
Board Journal, 134r43-48, April, 1987,
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Two committees sre working with the experimental plang
and when they come up with Rvanston's answer to the probhem
of how to teach the gifted, the sity's entire atudent popu-
ladion of gifted youngsters will benefit from & vigorous new

program,
Eresno, Galiforais, Uaifisd Sshos) Asteias®

The right of svery shild te that type of education whish
will beat suit his owm meeds and help him begsome a contributing
member of a sooial growp is the basic philoaophy underliying
edusation in Fresno Oi%y Sehools,

Hotsrogensous growping is used, based chiefly on age
levela. ,

Teachers ares ensouraged to maks wide use oI the materials
in the individual cwmilative resords in planmning a varlied and
enrioched program to meet the individunls?! needs. The keynote
seers to be enrichment and wide oreative aotivities.

Asosleration 1is sometimes used after a careful atudy of
scholastie, emotiomal, soeia), and physieal growth seems to

indioate ¥hat it is besd,
Each teacher has in e possession a handbook of ussful

1334ty Vv, Sehappy, "A Survey of the Gifted Child in
the United Btam,' {unpublished Master’s theasis, New Haven
State Tesohsrs (ollege, Wew Haven, Jomnectiout, 1858), p, 181,
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information, specisl teaching techmiques, and suggested
activitiez for sducating the gifted in his olassroom,

Einghew Publie ebeols

The publie schools of Hinghsm, Msssachusetts, take oiro
of the gifted within the framework of the regular slassroom
with & program of enrishment, The program utilises the
abllities and speoisl talents of the gifted ohildren and
stresses the desvelopment 0f leadsrship qualities.

Advansed and intenaive training, practiece, greater
experliesnce in oritioal thinkiag, opportunity for creative
expression, and the abllity to svaluste are made possiblie by
group teashing teslhriques,

In one of ths city's elenentary schools a group of
rireh and gizxth grade ybunsttoru spsnt considerable time in
devaloping = measurensnt reom, They prepared exhibits and
demonstrations of all the differsnt Sypes of measurement
whish they could find, Thess exhibitas and demonatrations were
hald in an unoceupled elassroonm.

In another bullding & bright sixth grader wus releassd
from her reagular claasroom during certaln periods to provide a

14z seaboth A, Sanborn, "Ths Hingham Program," The
Masseohusetts Elementary Sohool Prinoipal, $:59-60, March,

1986,



story hour for kindergarten children. The girl actually
assisted the kindergerten teasher in plenning the program
and holped with the relsarsing and astaging of various plays.

In severel of the osity oclassrooms, ohildren with spsclal
abllities have prepared exhibits and demonstrations in the
field of selence for & Setence Falr,

Public Sshools of Illlmoial®

The public achools of Illinolds carry on an extensive
program to identify the girted ohildren at the kindergarten
level,

Within the regular elementary olassrooms, Illinoist's
gifted youngsters sre giveni

1. Greater responsibility.

2. Additiona) tmaks Yo do,

3. Righer standards of sochievement to reaech.

4. An enriched program.

5, An opportunity to setisfy natursl ouriosity.

6. The satisfaction of contributing thelr spscial talents
to others -

Acesleration 1s practiced in Nlinoists publio sohools if
all-round development of emctional stability, sccial behavior,
and physical adeptnesz kespa pace with intelleetual development,

1l
oorrten st Eiadd Serient Llinoly Ourriowium Procras,

Bduoation, 1957), p. 7.




The Malvern Sehpor'®

Ths Malvern School in 3haker Heights, Ohio, is concens
treting mueh effort end time in identifying and teaching
the glifted.

Tha sohool Is Justly proud of 1ts unusuully large library
which ia doing & tremendous job of enricament. Fortunately
for the sohwel in general and the gifted in partieular, the
library has a substantial fund %0 supplement the usual texts
book orders, Tslented youngsters, enscoursged by a librarian
who knows how to handle them, aspsnd many profitable bours in
the library.

Bxtrs work is carried on by the talented in selence.
Among the many things they do are the apranging of sclence

cases, planning exhidbits and setting them up, giving demone
strations, and taking setive parts in the schoolls solence

eludb.

Grouwps of youngstera are snsouraged to go on trips to
various places of iaterest, and resource specialists in the
oomunity bring additional enriehment into the slasarooms.

1851 0rense Gabriel, "Challenging the Superior Child,"

Hatioml Elementary Prinsipal, I2:1E24+828, September, 1952,



Enson City Public Sehools'’

The publlie achools of Mason Oity, lowa, wWith a school
population of about 6000 students, keep their exceptional
ehildren in the regular slassrocms, This group, whiech
insludes the gifted children, is taken care of by a spesial
agensy working through thw alassroom teaschers. Bspesially
trained Seachars are savalilable who serve the regular teacher
through progrem enrishaent or aid the prinsipal in the task
of setting up olasses or astivities to shallenge the gifted.

Ihiladelphis Scheol Syaen'®

In the Fhiladelphia Sohool Sysmtem there are no two
schools that have i1dentisal programs for the gilted, The
prineipals are entouraged to experiment to determine the
best plan for their particular seheols. In their planning,
the prineipals can obtain spesial assistange from the sehool
system's central office,

Moat of the slementary sehools use programs of enrichment
to provide for the gifted and talented, Each school has

17 awrence ¥, Shngatuor. "Provisions for Exoep
Ohildren in Mason Oity, e School) Executive,
66, Devembder, 1954.

183ussell M. Leonard, ¥Olty-Wide Program for the
Gifted,” The Sghool Execntive, 7817071, September, 1958.

tionsl
76366«
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organized faculty cormlttees to study and develop procedures
for looating and aiding the gifted, Carsful grouping is
carried on within eaoh elassroom te provide many opportunities
for snrishment in depth, One sehool prinecipal teaches
Spanish to superior slithugrndn pupils}) in another elementary
sochool, sixthegraders of superior intellect are taught
algebra by the prineipal. '

In soms of the schoola, special adjustment teachsrs ave
assigned to work with telented students. Loceal rezource
people are tapped to snrich many of the clessroomes} looal
engineers are offering thelir aspvices to belp youngsters with
apecial interests In solence,

Only in the larger elemsntary schools ¢f Philadelphias is
_there any grouping ef' the gilted putside the regular olass-
room. In some of the schools spesial groups meet on the
basis of reading and arithmetic level rather than on grade
level, One of Philadelphiat's elementary sehools has been
sxperimenting with ungraded clasarooms for the sclhdomiecally
talonted. |
Salem. Orezon, Publia Sencels™’

The Salem Public Sehools furnish the glfted with the

19 tl m;m; tp Six. Salem
Publie %ﬁ,%‘gﬁn ' 1%%1‘&2;, 371,

PD. i;ﬁﬁ.
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opportumity to express individual interests and potenti-
alities through the use of s variety of materials and
projests, In art, for examples, techakiues used are in
relation %o the maturational level of the ohild in order to
atimulate experimentation with various materials and
ereative asotivitiea.

The Instructional Materisls Center, at the eity's
Adminigtration Building, houses a wealth of written material
rfor all levels whish may bs utilised by the teachsrs. The
Aduinistration Bullding alae is the city's center for audio.
visual materials, films, filmstrips, slides, recordings,
transoriptions, Sapes, and exhibits which the teashsrs of
Salom ney use for classroom enrichment.,

Speoialists in the wvarious subjeot sreas are available
to suggest ideas on enriehment te the classroom teachers.

Sen Diego Oity Bgheols™®

Gapable youngsters in the 3an Diego City Sehools are
being offered two elosely reladed programsi

1. The Program of Honor Courses and

2. Ths Experimental Program for the Gifted.

20
“Osorge V. Bell, “ for the Benefit of Able
Students, * Binestion, 70123-38, September, 1958,
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The Experimental Program for the Gifted had 1ts ineseption
scme Sen yoars age with sxcellent leadership provided by the
Dirsstor of the Guldanse Department, Dr. Richmend Barbour.,

In the latter part of the forties the guidance department
beaanme econcerned with the large nusber of children with
problems referred to them who were discovered to have high
intelligenace, Aware that something lmd to be done for these
gifted delinquents, the Board of Eduestion authorized, in
1981, the San Diego Experimental Program for the Gifted,
Today with an snrollment of more than 84,000 students, San
Diego has 1dentiffed more than 836 gifted ehildren, or more
than one per cent of $hs total enrollment,

The program is primarily one of enrichment with the
puplils continuing their instruction in regular elasses. The
dlatriat provides three teacksry sonsultants for the slementary

schools and five more for the ascondary scheols. These
teachsy sonsultants work with the Sessherz of the gifted.
They provide materials and idasas for snrichment purposes.
Segregation of the gifted has besn avoided except for a small
nusber of elementary atudents who are particularly in need of
individual attention and special help in personal adjustment.

The Program of Honoras Gourses is ths sescond, and a
unique, program offered in 8an Diego. It has been in operation
for three yeara, and teschers in the ares believe it has cone
tributed materfally to the sclution of the upper-school gifted



S0

¢hild problem, Because 1t 1s a program for the secondary

sochools, the writera will forege any disoussion of 1t in

this s t’udy .

San Pransisso Publie Schools™

San Praneisco began a eontrolled experiment to study

typea of ¢lassroom organization for the gifted in the

slementary grades about twenty years ago. The present
program doex the following:

1.

e,

3.

4.

5.

Identifies the bright through s oontinmuous program
of group and individuml tests.

0s1ls the astentien of parenta and teachera to the
nature of a shildts superiority.

Aequaints the teasechers and administrators with the
eharacteristios and needs of gifted ohildren via
ml{agm, in-serviess programs, reporss, and

@ *

Assists the sochool pouml hx aéiu the school
program to ¢t the needs fted through
ourrienlum des, counseling, 13. rAYY gidn,
éna:rmuoml materials, and sdditional enrichment
SViIoes .

Bnlists commmunity imterest in the needs of the
bright ohildrea and arranges for maximum utilization
of eommnity resourcss;

Pupils who are consistently in the top % per cent of the

sehool snrollment are referred to the aasistant prineipal

for enrichment programs.

21g4sth J, Beurlein 'mllmingai‘almtod Ghildren,"

The Delte Eappe Jamma, 86388, Winter, 1
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Seringriedd, Nissewri, Publle Scheols'

The Bpringfisld Pudlic Sehools recognise as a primary
sim the promotion of individual development so that maximum
potentialities may be realised. BREvery shild La taught so
that his abilitlies are diseoversd and developed %o the
optimunm degres, Within the regulsr classrooms, individual
and group problems take care of the various levels found
within a typleal olass,

The shildren are helped to develop group delongingness
and group responsidbility as well as individual initistive
and individual vesponsidility.

Teachers aAre encoureaged to utilise materials, films,
filmstrips, and other visual atds for greatest pozsible class

enrichment.

Tulss Publie Sshesls”’

The schools of PTulaa, Oklahoms, recognise the spesial
needs of their gifted and talented and sre providing for
them. Children with unusval giftednsas ars idenkiried sarly

a8 ringrield Publiec Seohools,
j71e1d, Missourit A Bohool
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Currisaluil Bt % ¥o.
Publisation, 1968), p. 8.

m’a. V. Ogle, "How Tulsa Teaches the Orades,” fichool

Board Jowrpal, 136128, April, 1988,
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and gulided to outstanding ashlevement in their apecisnl flelds
through spsoialized instruction by teachers trained in the
six aspeoial subject arsas.

In those subjeocts which ars taught in the individual
homerooms, the girted are given extrs and more shallenging
assignmenta. JYn the primary grade homsrooms the ohildren are
usually divided into three reading groups. The reading
nmaterial which is used for eadch group is selected in terms of
- difficulty.

In the middle and upper grades, greuping ls also utilized,
with memberahip in each group depending on the instructional
job to be done. |

Tulea's comprebsnsive achievement testing program shows
that her boys and girls equal or sarpass national norwms in
most of the basic subjeets and are sxperiensing exceptional
growth 1In the enrichmens of spesial svbject areas,

Nilmington, Delaware, Publis Ssheols®

Although Wilmington school offieilsls feel that they are
already deing mioch for the gifted youngsters, they feel that

there is still much more thmt they can do,
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The prinsipsl, in each of the city schools, takes the
initiative in developing and oversesing the progranm t‘ér the
superior children, In many parts af the system flexible
surrioula permit pupils to progress at differentiated rates
basned on subjeot standards on rigid grade standards.

The eity employs & mumbar of speoial tesashers in muais,
art, physieal edusaticn, and lidbrary services who ars svalle
able to asaist the e¢lassroom teachsrs with enrichmsnt idess.

| Wilmington's ineservioce sdusational program has been
utilised fresquently to aid the various ashoola in meeting the
special neeads of superior children,

In May of 19086, a threswysar project to expleve and
evaluate prosedurez for more adequately meeting the needs of
ohildren of superior ability was started. Undsr ths offisial
title of the Projesst for Supsrier Puplls and with a subsfantial
grant from & loeal fomndation, the atudy is prisarily a
surrisulum project, While the study is aimed at improving
the opportunities fer supsrior puplls, 1t is also opening new
inatruotiomnl ideas to all of the olty's pupils.

The projeat has besn helped consideradbly by ths asaistance

of authorities in the fleld of giftedneas, the more prominent
being Dr. Peul Witty and Dr, Robert C, Wileon,

The program's working esommittes rejected the plasament of
superier pupils in apeeial sshools or in exclusive clanses on
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& falletine banis within regular sshools, They did not,
however, o6liminate spesial edunational wrovisions fon
superier puplilas vhish do met require sxslusive sohool pro-
grems on s fulletime basis or speclal schools,

Bnrichmend within the reguler teaching areas seemed %o
be the beat amawer. Limited asceleration and aummer edu-
eational sxperisnces are alao being tried,

IX. AGCRLBRATION PROGRANS
FOR THR GIFTRD

Aecolorntion has been defined as & procedure which
allows a atudemt to somplete his edusation a year or more
sarliisr than the norm for his ages The procedures mosh
common are akipping s grade, early sdmission Yo kindergartem
classes, and rapid progress resulting in earlier admission o
eallege,

Nany who favor aeseleration for the bright students fesl
that both soslety and the individual stand to gain from an
ineressed tumpo in the edusatioral process. Its opponenta
are frequently people who were Shemsolves accelerated and
feel that sush aoceleration plased them at a disadvantage with
older students.

Several research studies of importsnes seemed %o build a

¢ase for sacecleration, Terman, Ksys, and Pressey arrived at
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the comclusion that 1f there are any disadvanbages derived
from aeo-elargtiaﬁ‘ they are usually temporary and would be
fewer in mumber should move of owr bright advance more
rapidly through school.

The $raditional vehiecle for acgeleration is “skipping.”
The dangers and advantages of skipping are not tec Alffisultd
to discern. The wise .a-m-mc&x- will atudy s sase for
akipping very carsfully befors e gives his scnsent.

Dangers in the prastios of skipping may imoluds the
following!

1. The subjest may de physisally immature,

2, The subjest may be sosially lmmature.

3, The subject may be exeiuded from nonasademio

sotivivien,
4, The sudjeot ay ﬂ.nﬂ tht he sannot bold up his owm
in the am o work besauss he hasas aicl Processes
in the fundamsntsls whish are necessary for underw
standing.

AdvanSages sdvansed in favor of skipping sre as slear-sut.
Exponents of sidpping belisve that the gifted ohilds

1, Profita from a larger number of associates who shave
oomnon interests.

8, Profits from keener intelleetual ocompetition,

3, Profits from abilisy to start earning sarlier.

4, Is provided with more creative years.

The writers believe that if acceleration iz to be used, it

should not be the type that results in omissions of necessary
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parts of the ourriewlwmm, The program knowm by some educators
as the Rapid Process sllowe the gifted to cover the whole
eurrieulum in less than normal tims,

A third possible method of acesleration tavolves SUmNT
prograns, This method is more soamon in the sscondary field,
Sunmer e¢lasses for grade school youngaters are more Mrely to
be enrichment opportinity classes.

_ The fellowing scoounts show how a number of sehool
systems in this aountyry ars using the acceleration methods to
provide for the sdueztion of the gifted.

When Reverend Clsrenes Elwell became Superintendsnt of
Sghools for the Catholis Dicceas of Cleveland in 1848, a pilot
plan of asceleration wes inaugurzted in the elamentary sohools.
On the elementary levsl, the plan salled for the retention of
ths elght<year elementary achool, but with provision for the
gifted children to complste the work in seven or even six
years.

Two schools sonsentsd to PLllet the project and, after
two years, the pxrents and teachers of the gifted ansknowledged

”mnmo Eiwell, "Aceeleration of the Gifted,*
The Gifted Ghild, 212123, Spring, 1988,
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that ths harmful effects predicted by many had not cocurred.
With the suecess of the pillot sehools, the entire system of
90,000 alementary pupils adopted the plan and pupils have
been asceleratad in the system's 180 schaols ever sinse. In
1957, for instance, 477 pupils wers thus accelerated,

In the orlginal plan the elementary surrigulumt's
aszontials ware allocated to grades one, two, thres, five,
six, and elght, leaving grades four and seven as “skip"
gradeas for the glfted ohildren. The use of some enrichment
in grades one, two, three, five, six, and eight, and the use
of summer sesaions have been found in many cases to be
eoqually effective in preparation for the pupils to assist

them in skipping a grads,
The one subjeot that caused concern when a ohlld akipped

grade four wes arlithmetie. Experience hes mroved that 2
summaY Bourse oasily talkes ocare of that partieular problem,

Danvers Publle Joheols

In Danvaras, Massashusetts, definlte progress has been
made toward the goal of better preparation for sollege., In
the three elementary systems, team learning has been instiw
tuted in all subjeocts to acoslerats the younger pupils so they
will be bhetter prepared for junior and senlor high sochool work.

ILatin is ourrently being taught in the seoond semester of
the eighth grade, but plans are being made to tesch it in
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grade seven in the near future. The accelerated groups alse
begin algebra in the seventh year., It should ba emphasixed
that this is only for the top people.

In addition, a plan of enrichment whioch employs pupil
spesialties 1is utilized. Pupil speclalties emphasise
individual accomplishment and speoialisation in some aspect
of sehnol work, The pupil is encoursged to besome an expert.

East Meadow Publis dahesia”®

Kast Meadow, New Jersey, has been sonducting systematis
group teating to identify its youngsters with swerier ability.
In the elementary grades ths gifted may bde considered for

spevial aceeleration irfs

1. All=round athievemsnt tezt results are at least two
grades above the ochild's grade plasement.

2., An individual mental Ses$ rating indiscates an IQ of
at least 130,

3. Social, ewotiomal, and phyaieal development are aush
as to indioates a probable satisfactory adjustment,

Acgeleration 1s allowed only after prineipal, teasher,
parents, and payshologist conoewr on the wisdom of the move.
The sehool system does not allow a c¢hild to skip more than one
grade during his aschool carser. When a shild is accelerated,

®pau) E. Blaskwood, "Helping ths Gifted,” Americen
Sehoo) Board Journal, 1356127, September, 1967.
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he 1a put inte the hands of an expariensed teasher who will
help him make the necsasary adjustmenta,

lezington, Kentmeky, Puklds Ssbeala”’

Lexington's ysar~round sehool which had its i{nseption in
1948 was not specifically meant to asslist the bright youngsters
in Lexington's Oity Sehools., Bowever, the plan whieh proved so
sucoessful that 1t expanded year by year, did prove to de
fruitful for the exceptionally gifted shildren.

The sumcer months provide time %o tales $he espesially
girted ohild at a more PFapid rete along more fascinating
Jangusge paths suesh as sterytelling, dramaties, and poetry,
The rields in whieh the child ean enrich his own experience
beyond what 1s possidle in the regular session are numerous
and varied, Outstanding work has been dons in the fislds of
masis, art, and srafts. Numerous trips to losal resource

points enrish the shild's knowledge of his awrroundings.

Riverside, Californis, Klementary gmh“
Riverside, Oalifornia, makes good use of its school

27porothy Miles, "Lexington's Ysar-Round Seheol,™
Anerissn Sshool Bosrd Journs), 184:127-98, Mareh, 1988.

g8
Brues Niller, "Summer Use of 3ehool Pasilities,”
Ihe Sghool Executive, 7516384, July, 1988.
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propersies during the summer wonths, Programs for gifted
shildren as well as regular sessions, remedial reading
programs, and reorsation sotivities take place during July
and August.

In this ity of 66,000 peopls, a nmumber of "Oppertunity
Clssses® somposed of boys and girls whose IQs exosed 120
have besn formed, They are entirsly voluntary. Among arean
encouraged are foreign lwa. art, oreative writing,
seience, and sports, OUreativity 1s emphasized. 3Ssheduling
of classes depends upon adtendien spans, cagerneas to explore
new fields, and abdility of ths youngsters to think ror them-
selves,

Roanoke, Virginia; Deaver, (oleradoj and Grand Island,
Nebrasits, ave other cities which have offered aimilar suomer
prograns,

Swmner Experimest st NYTQ at Geneseo, New Xork'

The New York Teashers College at CGensaso, New York, has
long besn eonserned with programs for exeeptional children,
During the summer ssssion of 1958, the sollege sponsored a
five«weoolk sclence class for bright and gifted youngaters from
eleven to riftesn Years of age. 7The slass conaisted of

B9yi115am Cotton and June Moyer, "0ffted Ohildren Like
Soience,” New York State Rdueation, 46194-98, November, 1988,
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twenty«three youngaters of 130 so 180 IQ from fourteen Genesse
Vallsy schools.

The selectlion of the partisipants rested primarily on two
points: an individual IQ test and recommendation by schoel
admintatratora. A teashsyr of bright and girlted children at
Hershey, Pennaylvania, Mrs. June lMoyer, devoted full time %o

the guidanes of the special) sumner-session elesa.
A progrsm was established, basioally one of enrishment

and not designed to affeet the regular ssience programs to
whieh ths youngsters would return in the fall, It was a
program of acseleration in the sense Shat it hoped to adsele~
rate the children's interest in soiense,

Thres msmbara of the ssiense dspartment aoted as resoures
people for the clams and ths sollege ladoratoriss and lLidrary
wore at the diaposasl of thw group, The region's industrial
and public erganisations offered spesiris help in such fields
as optien, elestironias, photography, atomic energy, snd
rosketry, Nany of the organisations cpensd their feollitiea
for slossly-guilded, day«long tSours. Other orgaanisations aent
speoialists to the campus to work with the youngaters,

The olass was in sessicn only in the mornings excepts when
falleday trips ware soheduled, Individual ressarsh ineluded
atudles of hacteris, viruses, pond life, atomic energy, and
spestroscopy, The sntirs growpy sarried on exploratory studies
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of the prinsiples of photography, geology, radio, and telse
vision, Despite the short hours of study the youngsters
were able to complete many of their projects and mainbain
high interest Sthrougheus.

From the first sumwr of experimentation, the sollege
arrived at several important sonclusions, Some bdright and
girted youngatera are dseply interestsd in soclense and are
quite willing to forege some of thalr summer resreation time
in favor of a suwmme?y study program, A summer program of
study may be a way of caring for the needs of dright and
gifsed ohildren outside the usual means of enrishment and
acceleration. Flans te sontinue the swmser work ars underway.

III. SEGREGATION AND SFEOIAL dLASS
FROGRAMS FOR THR OIPTED

Tesshers whe have bad the axpsriencs of tesoching classes
of bright ahildren are, more frequently thanwéi, enthusiastic
about the relative sase of mintaining dintﬂin‘o in these
slasses. Vastly different hakerogensous elements could well
sontribute to a dehavier problem.

Our brightsr elemsnta working sogether, stimulating esash
other, are more likely to achleve greatsr iatellectual asotivity
than s common in the regular classroom. Thay are able %o
ourry on research, take snd give oritislism, and exehange

Boston University
Soehool of Education
Library



opinions and Ldens In & way 0% possidle in the regular
olassroom.

Grities of segregation and spetial sleasses eite dangers
which should certainly be sonaldered by sehwols sontemplating
suoh pregrams for the gifted. The writers are of ths opinion
that they are dangers which ocould be sentmolied by care and
proper safeguards.

Many of the mowe vooal opponants of apesial classes and
sagregation aes these methods as undemoaratie, uniAmerisan,
For thess people the writers ask one questiont "“Je 1%
demoaratio to hold & bright shild to mediocore asocumpliishment
and stifle his groater adilitiest” A program whieh allows
the gifted to shars non-assdéemio sxperisnces with Shoss of
lesser intellest might be a partial answer $o the objection of
an aristooracy.

Those who osomplain that soncelt is an objeetion to
spesial grouping should ponder thias question: "Are we not
move likely to have coneeit and snobbery in a haterogensous
setting shere abilities may bs vastly different?®

Never abwuld the dollars and sente sonsgideration Lmpede
progress in assistanee to the gifted., Extra sxpemase for
speeial olasses is et alwuys a neoessidy, however, 7The
writera feel) if extra expenae h necossary 1% is an investoars
in Amsricats futurs, The {intellect is one of our greatsst
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rasources, MNoney spent in fdentifying the gifted and prow
viding good programs for them oan never be gonsidered misapent.

A survey of same of our segregation and specisl olass

progrems follows.

Baltimore Publie Seheola™®

Where possible and when the numberas warrant it, the
sxceptionally bright children in the Baltimore Klementary
3chools are plqmd in the same oclasses so that they will be
properly dhallenged by working with those of similar ability,

Enrichment progreme give superior youngsters chances for
mors searching types of investigation, end reference and
research work apprepriste for their partionler levels,
Programs osrried on ensble the gifted to develop their
abilities to generalisze and organize, analyss, and capitalise
on oppertunities for independent thoughta and actions,

Bedford, Shie, Rublie Scheola™

The eity of Bedford, Ohie, inaugurated a guidance program
for the gifted in September of 1950, The program resulted

%0
. 5%5 ALY Baltimore Public 3shools
{(Baltimore, %rﬁ‘ [ wuu%ﬂzuuom, 10B8), p. 27=50,

nl’uul Holsomb, "A Program for the Gifted,” Exceptionsl
Shildren, 19:201, Pebruary, 1983,
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from & fiveeyear study by the psyéhologist and other astarf
members.

The shildren taking part in the program sre selected in
severs) different ways. Some are discovered through group
and individual testing procedures, Others are resommended by
parents, tsachers, and paychologists, Many are chosen beeausse
of outstanding olassroon wark,

Bvery ohild who is referred for placemsnt in the program
is given the Weschler«Bellevue Intelligenae Ssale or the
Stanford-Binet. An 1IQ of 130 has been sdopted as the criterion
for pksoement. Some pupils have besen sdmitted, however, who
have indlisated remarkeble abllity in one area.

With parental approval, selested pupils are scheduied %o
neot with the seordinator of speaial education for gifted
ochildren one period each week, The coordinator interviews
each ehild pcriodﬂ.nny, interviews parents to help them
understand their bright youngsters, and teaches individuals or
groups as the need arises, He alse scordinates programs for
the gifted with regular courses of atudy,

Pupils taking part in the program work on & varied liast
of projects., They have shown interest in sstronomy, electrie
sity, chemistry, musie, geolegy, foreign langusges, and
prehistorie lore.

Parents, ehildren, and tsashers appesr to be enthusiastis

with the program's reasults,
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The Brentweod Elementary Schvo)®

The Brentwood Elementary School in Austin, Texas, has
demonatrated what one sehool, with its own initiative and its
own resouress, oan do for gifted ohildren. The sixegrade
sohool has a pupll earollment of 900 in an average~-insoms
neighberhood,

The bright in the fifth and sixth gradss with IQs above
120 are placed in spsoial classes one peried eash week, The
olass currsntly sontains other youngsters whe indieate apeaial
talents,

Rsoh class is swull with from eleven to fifteen children
in eash. A wide range of intaresta and resources is unearthed
in ench group. Many interesting diseussions result. Original
stories and verse are written, field trips are made to places
of interest, arithmetisal puszles and shortouts are learned,
and & new language, Spanish, is pars of the program,

No special problems arise from theze spsolal groups
because they are treated on the same basis an a muaio class,
Braskten, Xassachusstts, Sshanls®

Broskton's gifted youngaters ars being talkken care of by

3aniehnrd D, Bowles, "Special Clazses for Our Gifted,"
The Sehool Exogutive, 75:88-87, April, 1986, '

*®Pau E. Blaskwood, "Helping the G1rted,* Ameriean
Sehool Board Jourpal, 137127, Ootober, 1968, |
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& program developed to ashieve seven major objectivess

1. To help the superior youngsters develop their maxie
mia potentialities,

2, To bring out and develop gqualities of leadership.

8. To stimalate ’gmtivo aotivitiea by developing
group enterp

4, To develop teashing techniques specificelly sdapted
to the highly endowed.

5. To help the gifded avoid smotional pitfalls.,

6, To develop s closer bond betwsen home and sshool
through home projscts,

7« To mintain snd improve mental health by the Special
Advisory Service,

Brockton initiated a program for the glfted as early as
1988 whersby ths superior youngsters in the city schools
were plsasd in separate clasaes with others of comparadle
ability, The program sonsists of two c¢lasses in the B, B,
Russell Elementary Sehocl whish can acooxmodats adout forsy
youngsters, The two classes are a fourthe«fifth sombination
and a fifth-aixth eombination. There 1s complete segregatien
af the two groups slthough ths youngsters are sllowed to take
part in the genersl setivities of the sshool. The ehildren in
the two classes appesr to mix well seslally with the other
ehildren in the secheool,

The $wo classes are ™un independently by two master
teaclhwrs who utilise procsdures to meet the individuasl and

group needs of the pupils. A4lthough their curriculum alosely
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parellels the work done by other fourth, rifth, and sixth
grade youngsters, 1t is not formalised and is more extensive
and involved in soverage, GConsiderable emphasis is placged on
ressarsh and reading,

The programs in both of the spee¢izl olasses i3 overseen
by She Piprector of Elementary and Specianl Bdueation, No
spesial or nev tealnigues sre used in either slassroom. The
gitted ge$ enriachment whioch is dependent upon their needs,

Gleveland Iublis Bsbgole®*

For more than thirty years (leveland has been working on
& program for shlldrenof superior ability. Enown as the
Ma jor Work Program, this plan's ms jor ebarssteristie ias
snrichment in spesial olasaes,

The bright shildren are groupsd together in classes dut
are not rushed through the sukjeet matter st a more rapid
rate. Inatead, they are allowsd to penstrate more deesply into

material taught at the same grade level. than the average
youngster would be able te 4o,

Although sonoerned with the developmant of knowledge and

skills, the plan has otbr.d.u a8 well. Some of them are:

“inltor Baybe snd Dorothy Norris, "Special Classes

for Gifted Ohildren in Cleveland," Exeeptionsl Children
£1186.57, November, 1954, ’



1. Developing eritisal thinking,
£, Developing alertness,

3. Inereasning the span of knowledges and skills for the
student,

4, Developing oreative power and initiative,.

5. Developing ability tc work independently.

6, Developing adility to exesuste and judge work,
7. Developing leadsrahip.

8, Developing greater abllity to share in undertakingas.
Twenty different sleamsntary sshools in Qleveland have the

Major Work Qlasses. Some of the sohools have ssveral of the
classes while others have none. Children who attend aoheools
which do net have ths slasses are allowed to tranafer to
schools having suoh slassss,

HEach of the slemsntary ashool Hajor Work (lasses ineludes
three grades. 7The lowest lsvel ad which eombinations begin is
the latter half of tha firs$ grade, The sombinations vary}
but second, third, and fourth or fourth, fifth, sixth are the
more frequent combinations, An effort is made to keep the
sise of the slasses to a minimum, but heavy elementary sechool
enrolliment means classes that are often up to thirty«five
pupils.

In no ease is any child double promoted or acselerated in
Oleveland's sehools. Those who are able to grasp materials

Mpidly enough %o progress at a fester tempo are, instead,
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sandidates for membership in ths Major Work Classes.

Brery ohild in the publie sehools is given a group of
intelligenas tests, and the ehlld who reseives an IQ rating
of 126 or bester is resommsnded for the Majer Work Program.
with psrental permission the ohild 15 enrolled in =« slass.
Usually the enrollment ia the pregram oecurs around the
third grade, dut 756 per sent of the candidates «re identiriesd
before they ressh thelir third seliool year,

The program's subjest content is only slightly different
from that of regular classes. Frensh is taught in the grade
sshools as well as ths usual elemsntary subjests.

- The differences in slemsntary sehool prossdures mark the
grestest differsnsss Detween the Najer Work Plan and the
ordinary elasrvoom plan. Parents who visit the Major Work
¢lamses have noted thess differsncest

1. The studenss Sake care of thalr owm diseiplinary
problems.

£, The ehildren 40 not raise their hands to spesk.

5, The studants make the dssision uhon to atart another
work unit,

4. The ahildren present welleprepared talks,

8. French begins in the primary grades.

6, Rvery youngster shows an eagerness to learn.

Toashers in the slasses ars not usually the leaders, bBus

ars astive participants in sonducting the elassea. Thers is
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usually a group lssader in charge during the presentation of e
unit, and he is the one responsidle for maintaining diseipline.
The responsibility for ending a study and Qilsoussion lies with
the group and its leader. It is necessary thas the ahildren

| early learn %o be cbjective about the value of dissussion %o

the entire growp,

Bven on the primary level the ehildren do resesrch aund
preasnt their material to their classes in the form of talks,
Bvery youngater is resrensible for a twenty-minute researeh
talk onse a ssmester., Ths Sopile and the date dune are the
shild's reaponaibility entirely.

The atudy of French was made part of the amiwl.mu
besaxme of the enthusiasn and abillity of the o!&mnﬁm
youngsters for a forsign langusge. Allhough Gersan and
Spaniah have been tried, they hmve not heen ascepted with so
mach enthusisem. Elementary youngstera get spproximetely
thirty minutes of French eash day. The Freneh instrustors
utilize dramstisations, gaows, and svery poasible devise %o
inoereass the spoken vosabulary. Frenoch grammar 48 suoh is not

taught on the slementary level,

Strangers to the program who ask whether the gifted young-

sters aye mastorirg essential subjess mbter ave told thas

sohievement teasting indisates that they are more than adequately

mastering their grade lewvel materisl and are being stimmlated
to even gmreater partisipation.
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Daniel Webster Sehoo)®®

An experimental olaas in creativisy has beenm:offered in
the wpper m- of the Daniel Webaster 3shool in Stoekbon,
Galifornia, for the past two years.

The ehildren sre selecsted from their test resords and on
 tessher resommendations. These gifted ohildren attend an
enrichment peried for three-guarters of an houwr each day and
spend the rest of their tias in regular classrooms.

During their apeaial 'olunu, the gifted have experiences
in seisnoe, mathematies, wmusie, debating, choral reading, and

ereative musioc.

Banter pllese Elsmentary Ssheod™

In 1941 the Hunter College Klementary Sshool in New York
City was se% wp a8 an sxperimens for the education of the
gifted. 3Sines that tismw the sshool, which has support of
nuwerous Amsricans who bslieve that 1% is democratis to provids
for the gifted, has made sremsndous contribdutions to our
knowledge about hright youngsters: The sehool is not merely a

3By1aire Sprague, "Individeal Projests in Oreative
Arithmetis," Tha y 68134, September, 1988,

3%
Gertrude H, HEildreth, : 8i1%ed Shildren
{Xew York: Harper and Bretheras, 19-58;, P+ 288,
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1aborstory but is s training csnter for teashers of the
gifted, a center of all types of information about the gifted,
and a real source of assistanes to other instituticns which
want ¢to ald their own gifted shildren,

In 1950 ¢the medtan IQ seore for the entirs sshool of BRY
boys and R23% girls was 184, The youngstera were enrolled in
seventeen olasses and their ages »anged from thres to eleven.
At the beginning an attempt was meds to equalise the number of

boys and girls but it resulted in & distinet difference in
ths IQ soores of the various age groups. A nurasery sohool

group meeting the usual qualificasions of IQ was started in
1051.

Facilities whieh extend far dayond the average are
available for the ohildren ss sduoational resourees, and the
teachers repressnt a superior group. The sehocl has the use
of many of Hunter College®s fasilitlies, and the New York
leoostion means that thers ars present many oultural advantages
for edusating the gifited.

Staff members at the sghool partieipated in developing the
currieulum and pregrem vhish are lasking in many of the shorte
comings of traditional education programs. Rmphasia is on the
anified approash te subjeet matter with surrisulum enriechment
saohieved in many different ways., The program inocludes all the
recognised content and skill aress as well as arts and orafts.
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Qlass organization in the various olassrooms 1is largely
the reaponsibility of the individual teschers, An informal,
workshop atmosphsre prevails but with planty of evidense that
the ehildren bave besn trained in selfediscipline and self~
responsidility.

Seo0ial studies, solsnce, arts and erafts, hexlth,
1iteraturs, and physical Sralining al)l have their plscse in the
-ih»ol'a surriouliws, Pupil interest and learning sfflciensy
are increassd arnd improved by the utilisetion of novel
methods of instruction and newe?r lnstructional resources and
squipment,

There are nuuhrous sohoolewide astivities which inplude
partisipation in the student cowneil, vorking on sohool
publisations, partieipasion in sshool assenblies, preparing
and snjoying sshool soeials, sharing in IMQI sports, and
taking active parts in olub astivities.

Studlies of the mwobtional and soeiel adjustments of the
Honter Sehool pupils have shown them $0 be wellesdjusted on
the whole, with wholesome inseresss and satiefastory bebavior.

Eentuexy’s Puplde Aehogls™’
In addition to slasarcom enrichment many of Kentusky's

* Instrustionsl Servises, Ourrieulum Gireular ¥o. 3

(Frankfort, Kentueky: Department of Edusation Publiestion,
1958" PP BB,
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slementary and seocondary schools offer optional subjecta to
the interested and the girted, These speelal claszes in the
elesmentary soahools include handwriting, literature, socizl
solence, geography, slementary science, hsalth, music, and

art,

Malden, Hassachusetia, xna&&s.aehaglasa

The city of Malden has as 1ts sduvational goal the
education of all the children, The gifted in oity schocls
are sagregated and enriched programs sre used to bring the
gifted un to their mentel age,

The Malden Frogram, or the Nalden Major Work Classes as
1t 13 better mown, had its inception in 18854, Third grade
shildren throughout the eity were tested and shosen for
specinl fourth grade elasses, In 1985, a speclal fifth grade
elass was started for the graduating fourth grade class, In
September of 1958 s spesial sixth grade olass was inaugurated
whiaoh meant that there wers thrase spesial slasses in operatiomn,.

The program is under the direction of an elementary school
prineipal and *the superintendent of achools.

3Bpeank H. Mitohell and Hugh M, Russell, "A Survey of
Bight Suceessful Enrichment Programs,™ (umpublished Naster's
theais, Sohool of Bducation, Boaton University, Boston, 1086),

r. 12,
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Thars 1s no acceleration utilized; enrichment 1s used
sxolusively in the program, Regular sourses of study ere
followsd until akllls have been mastered. Numerous projects
and aetivities are wndertaken Ly the Major Work Classes,
Imaginary Stours and real trips to places of looal interest
are utilized, Newspapers are printed and radie programs are
featured., Audio-visual alds are put to wide uae.

Supervisors of Malden's speela) oclasses are always lookw
ing for new ways of enrishment,

Hew York Gity Publis Sshools™

Provisions have been mede for gifted elemsntary school
ehildren throughout the aity of New York. In a number of
schools giftad youngasteras are enrolled in reguler slassrooms
and get enrichment through aatividy programs. Other sehools
have special rapild-sdvancement oclassges within the sshools,
In the last few years more than fifty oclasses of the gifted
have been instituted in she oity's elamentary schools,

It might be well %o add, at this point, that New York
City is the hesdguarters of the A, A, G. C. (the American
Assoclation for Gifted Children). This organiszation, whieh
has members in 2ll parts of the United Statesa, glves advise %o

5
_ Gertrudes H., Hildreth gguun&%gg G;éggg children
(New Yorks Harper am Eroth.;w, s Do . '
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schools concerning the eduocmrtion of the gifted and alao

sponsors projects in harmony with its purposes.

Nisgars Zublie 3aheoln*’

The Niagara Publlc School System of New York set up two
special fifth and sixth grade olasses in 1954, The youngsters
in the classes have I4s of 140 and higher. They zmat be
definitely superior and at least two grades ahead of the
normal class, Some of the youngsters included were disturbed
children who wers performing far below thelr potential.

The gifted e¢hildren have reguiar currisular woerk foyr half
the sehool day and a spesial program in the afserpoon. They
learn converzatiomal French and 3panish. Indnp.nhont ressareh

is encouraged in variocus flelds.

9aklsod, galifornia, Seheols*

Every elementary schoocl in Oskland utilises thes Stanford.
Binet test to identify the gifted in aity olassrooms, Spesial
clagness for gifted ehildren consist of interest groups within
the sehool in sush subjests as choral musias, fik danoing,

‘owhs gﬁgggg%g&;%g : Potadsm Guidanee Confersnoe
Pulletin {Potadam, New Yorks Conference Publiocation, 1984).
Lo ]
Bdith J, Baurlein, "Challenging Talented Children, "
The Delta Kappa Gamma, 281108, Winter, 1988,
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omhostm; snd art. Speela)l growing takes plece in comnectinn
with individual differences in the various skill subjeocts.

Bxtra aotivities in literature, oreative writing, snd
verae choirs ars offered to the bBetter<than-average. In eash
of the alementary classrooms enrliehment is offered through
olubs and service organisations,

Gifted ehildren are allowed %0 come %0 sohool early or
stay After sohool e work am mpesoial projeats,

Oneida Goumty Superyisgry RiatSriet £1

One of the writers had the privilege of spending a day
dlscussing programs and identification of Whe gifted with
¥rs., Madeline Coutant, President of the Netrepolitan Assoeiadion
for the Study of the Gifted and head of the Oneida Gounby
Supervisery Distriet #1, New York, Gifted Program. A eharming,
vivasious woman, she is so busy working for and with the gifted
that she eannot find the time S0 publish the resulss of her
endeavors, Let us hope that she finds the time in the future
besause her imowledge of ehild giftedness must be shared with
all who recognize that there is e giftedness problem.

Oneids County aponsors both m and winter programs.
Both progrems, adcording to ¥Mrs. Coutant, are tremendous
suseesses,

In one sschool, sixth grade children who have apesial
abilities in solence, art, mathematiocs, and ereative writing
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are aisigned to & spoecial teacher who 1s sapecianlly interested
in eaeh of the flields, The rest of the puplls do wremedlal
work with the remaining sixth grade teachers during this
period, One group meets as an astronomy olub on Saturday
mornings .

Yourth grade pupils in another school are taught Spenish
by Pi radio, lesson plana are provided to classrocom teachers
in sdvanee, Later this yeur, lingulastiaslly capsble pupils
will be selected and will continue listening under the supere
vizion of a Spaniahwapesking teaeher while the remainder of
the ¢lasses use the time for rsmedial work,

Mrs. Qoutant apeaks very highly of the JIowa Test of Basic
Skills which i3 used in a pumber of Oneida Jounty Supervisory
District #1 sohools. When pupils reach grade three they are
given the test, and results obiained are used to alauir;;
pupils a8 (1) very superior in all fields tested, (8) superior
in a1l rislds tested, (3) very superlior in voeabwlary, (4) in
reading comprshension, (5) in language skills, (6) in worke
stuly skills, (7) in arithmetic skille, (8) inferior skills
relative to ability as tested by the Californis Nental Maturity
Test (underachievera).

Puplls are tsated agein in subsequent gredes az a further
shealt, |

Winter programs for gifted shildren on the secondary level
inscluis work in elestronics, advanced mathematica, spenisl art
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fnstruction, foreign language instructilion, and homanities
studleé.

Pittsbupsh's Golfax Soheo)t®

In Pibssburgh's Colfax School & partisl segregation plan
s utilissd to provide better living and working cconditions
for ita gifted children. The plan mskes it posaibls for the
gifted to work with their intellectual pesrs, entoursges tha
pupils S0 work to eapasity, and provides the greatest possible
opportunity for group acsceptanes of the individual shild, In
addition, the plun enebles the sochool to develop specisl
methods and materials best sulted %o the temshing of the
glilfted.

The entire elementary sohool from the third grade upward
works on & platoon plan. The asoademio, lower-grade teachers
of the morning session bedowms the speoial teachsrs in the
afternson session, All the basie subjeets such as language
arts come in the morning, end enriched oourses sush ag musie
and rkythms occur in the afterncon session., The mentslly
superior are aegregated in those basic morning elasses in
which they nsed the greatesat ehallengs,

42 .
Hedwig O. Pregler, "Adjustment Through Partial

Segregasion, " Natio Elementapy Pr 323248
et oenar fosnstional Frinoipal, 32:243.246,
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The upper grade children in the sehool have their basie
subjeats either in ths first or second mssion. Their special
sublsota~-misic, science, phiysiesl edusation, and art«-come
in the other session., The bright youngsters are removed
from their groups during the basie subjeet periods and sent
to a workshop room where they have the opportunity to work to
capacity. Although segregated from their usual grouping
during these periods, they are still assquiring the same
fundamental knowledge as the other children but on & higher
level of understanding. During theae periods much oritical
thinking and sooperative endeavor is aghieved. The apecial
interest of each individuwal u.o:tplem and thers is much
inter-atimulation,

Exponents of the (olfax Plan ses it as meeSing an
important need-~the need to be oballenged by intellectual

PeeYR .,

Zortland, Qregon, Sehools%®

Portland's program, offisially known as the "Qooperative
Progrsm for Students of Exeeptional Endowment," wes started in
19562 as an experimental study on both the elementary and

secondery levels.

43
Paul E. Blackwood, "Helping the Gifted," amerisan
S8shool Board Journsl, 1373:26-2Y, September, 19858.
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n the elemantary level, ten Portland schools were
sslocted to participate in the program, and in 1953 four
additional elementary schools were added to the group. 4
ma jor gonsern in the program was the plase of the normal
olassroom. BRarlieat efforts of the program oonsistsd of
assisting all olassrecom instrusters to provids individual
instruotion varying with the abilisy of eash shild,

Baoh of the eleomentary sohools estadblished a nmumber of
special intereat classes. Children with common interests and
abilities were grouped together for a period of from two to
five hours eash wesk, During these apecial seasions thas
youngaters sarried out studies, indreased their skills, and
wrote and debated in a way not possible in regular slassrooms.

Suiney Rubiie Ssheola’

4 reeent trend in elemsntary and sssondary adueation in
Quiney, Massachusetts, has been the advent of speolal classea
for students of more than average ability. The sity's high
school program iz similar to programs alresdy in prastice in
Newton and Brookline schools,

The program in Quiney begins in the lower elemensary grades.
Those thildren who indieate better than average sbility are

“llum iten in the Boston Iraveler, December 9, 1958.
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glven the opportumisty to take spesial rield trips to collect
additional informetion for their class work., They mset at
four different plases for spesialised instrusction.

Inoreased emphasis on advansed educatien continues
through junior and senier high sohool olasses.

South Bend, Indisna. Sshools®

South Bend achools inmauvgurated s prograxz to meet the
needs of and challengs the gifted in the fall of 1958, The
program wis the direct result of an Aine~service study group
which had met to atudy and investigate availadble data on the
problem,

A battery of tests was given %0 all puwpils in the third,
sixth, and eighth grades. All pupils with IQs of 1885 or
better were eonsidsred fer partiseipasion in the gifted program,
With permission from parents and slassroom teschers, the bright
were plased in spesial elasses.

The Talented Ghild Pyogram in 3outh Bend schools 1is one
of enrichment rether than asceleration., Mhpils are given all
the work they are abls to lmndle:. They are not allowed to go
beyond what pupils of their age are sxpested to learn, but
they are expscted %0 learn those things more thoroughly and go

8pasth J, Baur 1oy "@alineing Taiented Gutleren,”

Xhe Delta Xapps Gamma, W8¢23-89, ¥
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mach desper in knowledge of the subject and 1ts relatien to
other subjeats.

Oreativity is encoursged through intensive resdlng,
Mbins; researsh, reports, and field trips. Specisl stress
is placed upon oritical thinking. Wider interests are
anoémgod-.

One of the city's elementary ssehools offera German as a
forelgn language. Other sehools offer Freneh at fifth and
sixth grade leveis,

Tripp 9ity, Oble, Bublie Ssheols®®

In 1947, Tripp City Sehools, dissatisfied with attempts
at hsterogensous grouping, ohanged to a plan whereby children
in eity schools are groupsd by rooms assording to their
aohievenment abillity.

Sehool officials and the majority of parents feel that
the plan has besen suesessful, In every ssction of a grade
pupils are ghallenged but are seldom fruatrated. an abundanoce
of instruecticna)l material suitadle to mset the different needs
and abilitlies enrieh their progran,

The oity has an average snrollment of about 150 pupils
per grade. Esoh grade is divided into five seotiona. In 1985

46
Harold W, Netsley, “"Meeting Individusl Differences,”
American Seheol Bowrd Jouwrnml, 137138, November, 1988,
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an Ungraded Primary Department was organized. The rlan
provides for continumous progress with no skipping or repeat.
ing of any part of the program. No child is held bask by
youngsters slower than himself,

To keep the giftsd chlld challenged, program snrichment

is oarried on.

University ¢i%y Publie Sahools®’

University City, Missourl, lilke many residential suburbs,
has & high proportion of gifted ehildren. The sity's program
for these gifted shildren was organised in 1952 with rifty
gifted pupils in six 4ifferent elemsntary schools. Ths naxt
year ths program reashed an enrollment of 197 ohildren. In
1958, 878 puplls in eight elementary schocls recelved speeial
instrmetion from twe fulletime teschers in thirty differant
olasarooms ,

The sity schools utilise the 3tanford-Binet test to
lceate their gifted children, The minimm IQ for inclusion
in the girfted program ia usually 140,

The gifted children mest with their snrichment tesshsr in
small groups of eight to ten for perioda of forty to fifty
minutes twiee each week. The meetings are held during regular

£7
James M, Dunlap, "Gifted Children in an BEnriehed

Progrem, " Exeeptional Ghildren, 81:1355«137, January, 1985,
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sohool hours. Usually the growps explore thoae topies whieh
are not generally inoluded in ths preseribed surriculum,

The toplos emphaasize aclence, the asceial studies, end
lgnguage,

The ehildren usually choose their own toples. Reading,
dlscussions, written and oral reports, lectures by outside
experta, fisld trips, snd experiments are utilised clasa

procadures,

In addition to thelr usual studies, sixthegrade enrioh-
ment pupiles plan and earry out projects for the weekelong
sshool ocamp program whish all the sixth graders attend eash
spring.

Typing has been introdused into some of the slementary
schools as an additional means of commniocation enrichment,
Although the activities undertaksn by the gifted

children are themaselves of grea® importanse, of msajor
inportanse are the study habits and attitudes that are the
objectives of enrichment studies.

48
¥innipeg Public fghools
Winnipeg, Manitoba, is attesmpting to meet the speciris
needs of ths bright youngsters in its pudblic schools through

”mr D. Thomson, "Bdusation of the Gifted in
Winnipeg," Bxseptional Ohildreén, 2412«5, September, 1957,
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Ma jor Work Classes. The first three classes for the mentally
advanged were organized in the elementary aschools in the
spring of 1954. Additional elasses have been organized each
year, When schools opened in 1957 there were twelve sp eclal
elementary classes and six classes in the junior high.

Ohildren get into the Major Work classes on the basia of
their intelligenae ratinga, preferabdbly the Stanford«Binet, and
the resommendations of the achool and the (hild Guldanse
Olinic, Thus far, no children with IGs of less than 130 have
been admitted,

An informul atmosphere is mintained in the Najor Work
Olasses. The snrollment is low anough to enaurs that the
teachers can handle the necessary group work adequately and
take care of ths sxtras whish provide wvaried enrielment.

The youngsters in the slaszas ars not entirely isslated
from the rest of the sshasel, They have gontacts with other
children of their sge in music, physieal edusation, and on
the playground.

The keynote of the program is enrishment. Thls means
thet the brighter youngsters sscomplish much more than those
in regular slssses, The ehildren are not allowed to attempts
the work of the next grade, Roriohment is brought about by
activities resulting from reading, discussion, and by different
methods of instrustion, The bright children are enecuraged
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to branch cut in their reading intereats and thereby broaden

their outloeok.

The ¥right Elemenary Sohoo)*®

Teachera in ths Wright Schoel 4in Weight, Minnssota, have
apent sonsiderable time in past years working out ways and
means of taking care of their retarded youngsters. In 1956
they realized that ths quiock and more creative children were
not »egeiving enough stimlus and inspiration,

The plan worked out by the Wright Sehool to sorrect this
situation evolved around elub work, Art Clubs, Writera' Clubas,
Drama Cludbz, and Readers' (lubs were sturted, and children
cutatanding in each rield becams members,

The Art Clubs decorate ths school windows, dorridors,
1library, snd olsssrooms for special days and spesial oscasions.
The Writers' Clubs write plays, peetry, and storiea.

The most active olubs are composed of children intereated
in dramations, They enjoy their work with dramatic poetry snd
ixproapta plays.

The 3clenas Glubs' manmbers sarry on sxperiments by theme
selves and during selense olessas and tell their classmates the
results of thelir ixporinonta-

49
Allee Smith and Vivian Peterson, "The Gifted lead
Clubs in Our 3chools,” The Instructop, 86163, Januery, 1957,
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Moat of the elub meatings are held during the noon hour,
During theae meotings the Seschers add bits of interest,
stimulus, and motivation that “keep the ball rolling,"”

The weiters have already eonfessed to a4 major weaknass
in this thesiss baving %o depend upon avallable literature
on gifted progrexa, Mush of the meterial avallable in the
ares was disregarded beoauss the writers felt that the
artioles were written to advertise spedaifie srrichment pro-
grans whish were not enrishment,

Teschers, aduinistrators, and "axperts® who have written
in glowing terms about their programs oould be sinesre in
their bellsfs that thelr gifted are being well served, On the
other hand, the writers frequently sbared the opinion that the
profession (like many another profession) enjoys jumping on
"bandwagons” and "weeping up with the Joneses."

An sxamination of avatlable theses written in the fleld
of ohild giftedness would seem %o indisate that the writers
of thesss who sent survey instruments to the warious school
systems Share a somuon wealmess, Examination of sheck 1ists
(or similar instrumenta} and & survey of literature on giftede
ness indiosate that ths resder knows what the wvarious authors
want known soncerningi

what the programa aye dolng for the gifted, or
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whet the wrlters think they are doing for the
glfted children.

Your writers would like to think that great stridea are
being taken in our servicea to the gifted., Certalnliy with
80 much interest being shown in giftedness, some good must
result,

Elsewhere the writers lend thelir support to e program
which permits asegregation of the glfted.

The readers may find the following sectlion, Starting g
Gifted Program, of intersst. A friend of one of the writers
made an honest attempt to "start She ball rolling® and do
something for the gifted in her school. Iliow much will
sctually be accomplished depends upon whether the current
enthusiassn for the project is maintalned.

IV. STARTING A GIFTED PROGRAM

A school administretor in a nelghboring atate, a friend
of one of the wrliters, was well aware of the gifted problenm in
her school. On her own, she investigated and evaluated her
town's sducational faeilities and gifted child population.

Her survey showed the foellowing factst

1. In January, 1957, the schoel had an snrollment of
987 studenta. They included:

594 pupils in grades 1«6
18C pupils in grades 7-8
183 puplls in grades 9«18,
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2. Rach grade {(kindergarten through grade 12) had
three sections.

3. The olass size was approximately £5 to 30 studentas.

4. Because the building was not adequate lor the then
enroliment, three primary clazses were meeting in
local shurahea.

5. The town was fortunate in having good educational
leaderahip and axcellent instructional esquipment.
1t had sshool-owned misiocal inatruments, numerous
suppl wy textbooks, a good reference library,
welleoaguippe 1aboratories, shopa, and art rooms,
and an unusually large amount of saudio-visual
materials,

8. Numerous extra-currioular opprorsunities were offsred
in many areas, innlnd&ngodruuattou. publie :gnaking,
physieal sdueation, photography, orestive writing,

art, jourmalism, and debate.

7. The sshool employed fifty=-zix teachers and had the
services of part«time teashers through a Board of
Cooperative Servises.

8. Heny of the staff members hsd broad intersests and
sapabilities which could be used in a gifted ohild
Program.

9. Most of the families from which the school's popue
lation osme were in the lower-middle social elass.

The parsnts eilther operated farms or worked in
faotories.

10. Pive astudents, believed to be gifted by the adminis-
trator, were given individual 1Q tests. The results
ranged from 133 to 180, The teatsr "expected™ to
looate 75 to 100 students with IQs of 120 or more in
the sntire sehool population.

After a survey of possible programs and losal resources,
the administrator formlated a basie philosophy of education
for the gifted., 3w stressed that the conclusions were not
original but an&nod to underiie the research and succesaful

sohool vractices, She oonoludad that:
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1, There wes g need {or a gifted child program. Her

findings showed that the gifted were the most
seriously retarded students in the acheol,

2. The gifted had to be ldentifled by every possible
means .

3. Cooperetive planning by administration and faoulty
was neceaseYy to orystallize their philosorhy and
determine thelr objectivea, Cbjectives should e
based on the research findings of the nature and
needs of mentally superior children,

The sdminisgtrator favored a prograem whioch would combine
enriolxront and speainl olasas techniques, often called partial
segregation., Bhe suggested that thﬁ varlous county achools
oould utilizge the services of a Gifted Child Consultant., The
sonsultant ocould assist the teanchers and the county paychologlist
in the identification of the gifted. He could suggest and
advise snrichment potivities and experlences whish the teschera
could develop 1in their regular classrooms.

The oonsultant might also mwet with students for an hour
once or twice a week to guide them in individual and group
projects, He would supply muah of the vision and impetus for
the program, but the teacher would still be the heart of the
plan.

{The sohool under discussion is ourrently spending eon-
siderable time and effort in locating its gifted. The great
interest shown by parenta and teaohers will sertainly produce

some worthwhile results, O(nee underwany, the program should

open new paths for the sehool's gifted.)



In the following pages the writerz hsve included a
mimber of auggeated aoctivities to ald the teashsr who muat
aerve ths gifted in the megular olassroom. Many of theae
aativities alaso serve to enrich programa for the average snd
below~average. Wheother they anctually serve the superior
shildren depsnds upon the teacher's approash and his willinge-
ness to let these children broadsn vertieally and horisontally.
Like the electrician, the tesasher can make or break e eireuit.



CHAPZER IV
SUGGESTRED AOQTIVITIES POR WHE OIFTED

Aotivitiens selesteod for the gifted ehild should be
Gesigned to Lmprove the individuval and inoresse his ussfule
nesn ¢o sooiety, and not aerve only as a msans o kesp hin
busy and out of troudble, The teashsy bhas a definite obdlii.
gatian to provide n ohallenge for the gifted ehild,

I4¢t1le hes been done % help the tesaher in his searedh
to afd thw gifted, Many suthors offer general suggestions,
bt rarsly is there found & spesifiec 1ist of suggestiona.
Sinee many sahool systems only suggest a few ways to atd the
gifted, it is falt that the individual teacher mmst take 1t
upon hinself S0 actalerate or enrich the surrisulum for thw
gifted, The following pages offer suggestod activities that
sould be used with the gifted by every teschar,

The eompilation of agtivities useful for thse gifted
pupil is limited bBesause the number of astivities is limitless.
The setivities here are only suggestioms, It iz bhoped thab
they will serve to inspire the develepment of new and better
activities by the teasher, PFar $00 often teashers are oogni-
zant of pgifted students but cannot spend ae much time as they
desires in ssaisting them, It is Delieved that the 1iat of
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astivities will suggest ideas that can be sxpanded by the
teascher, thus saving him time,

The soetivities have not deen graded hesause it 1s felt
that it is impoasible to grade them. Many activities that
are listed oculd be activities for the average student in a
highsy grade, but would be astivities for the gifted student
in a lower grade. The oholice is left $o the teacher.

Many setivities are userful for more than one subject
area. Rather than repeat sush an astivity in seversl areas,
the soctivity is placed in the most aignificant area, PFor
example, the topie, "Researeh in the library," is spplieable
to 211 subjeoct areas but is found under language arts sinae
library work is considered under language arts. Wherever a
spoecifis astivity ia given for 1lidbrary research, it fa found
under the subjest area.

1. BPREGIFIC OOALS

The goals for the gifted ohild are similar to the goals
for the averasge shildi but the gifted ohild mist beocoms more
prurioiont in these goals, and the attairmment of them should
be more intenss and longer lasting. No compilatien of goals
sould sver be complete, Just as no 1ist of astivities could be

somplete, bhesause of the endleasnsss of aueh a list, Neverthe-

leas, such & conmpilation must be made so that we have a
definite starting point,



A sompilation of objeatives from a bulletin of the loa

Angesles City Sohool Distriets, Division of Elemsntary Edue

ostion and Counseling Beotion, summarises the goals

adequately.

1., In oeitisenship, the gifted pupili

e,

- N

4.

&)
b)

o)

Accepts responsibility in group undertakings and

in eivie affairsp

Aypliaa his knawlnﬁga of sush subjeots as history
to the underata and solution of ecmmunity,

state, nttinnnl world problems}

Dovola ] ablllty to detect and analyse propaganda

in pubdblie affalira,

In basie skillae, & gifted pupil:

5

)

Cheoks information with factsj

Searshes for the behind the mmmber or the
numerical relationship uses s

Understands methods of cheos computed results
and uses these methodas in shee problens.

In understanding environmeny, a gifted pupll:

a)

b)
e)

ancagnino- the possibilities of 1nprnv1 environ
t thro spgntric soientific and 1nduutr1;1
ﬂtvolopusn 3

Realises the powsrful soelal and economic implie
cations of atomie onargzi

Acquires a store of knowisdge and understanding
soncerning seclience.

effsotive thinking, a gifted pupll:
;hgo IOI ﬁ#ﬁblﬂn and difiﬂ. it oloar%y;

B nuou
rnlnttoul P ta thn
atudies ct; ahaut s problem, stine

|
ﬁg:;gi;§:g::=t:g“;::' o] orna on rgg.glivolr;

1;?:. otdincc, makes infersnoes;, and drawse

Ohaokl bis connluniann for securssy, modifying
his thinking as the ovidense dletates}
Deteots within himself and tries to overcome such
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things as subjectivity, ratienalisation, pro-
Jostion, and prejudise, whish inhibit effective

thinkings
h) Doss ereative sush es using the imegie
nation, writing the ¢ ing of a group to form a

new asoncept.

5. In world wnderstanding, the gifted pupil realizes that
education 1is a o-.rrui foree in slleviating misunder-
standings, tensions, and persecutiona arising out of
variations im peoples and their ecultures.

IX. LANGUAGR ARTS
A. Literature
1. Become inorsasingly selective in resding.

n; Rewberry Award selsstions for outatanding stories
b) Galdosotts Award aslections for outstanding
illustrations _

Nyths and hewole 1.gtnll

Stories asid books of inspiration

Poetry ®olleetions

Biographies of famous people

Travel stories and atoriss of the natural world
Books about hokbblies and bandepafts

Books in the field of expertness

Freo reading of books of an advansed leve)

£. Free reading for interpretation end resction.
B, Ressarsh

1, Use sources appropriate ¢ the kind of information
needed »

») Reference makdrinls to aid in finding baskground
material

1 Daettonn:z

2) Eneyelopedia

3) Werld Atlas and Glebe
4) World Almanae

B8) Whoets Whe

tc! SSateammnts Yoarvook

L eIV 0 O

7) Thesaurus
8) Seoretary’s Handbook



G,

b) Different kinds of written material

1) Periodicala

2) Daily newapapers

3) Broohures and leaflets

4} Lettsrs of famous people

2. 100k wp material for the teamsher in the library.

3+ Use many referenss sourees to validate infermation
and judge between conflicting atatements,

Iibrary Skills

1. Develop proficlsnsy in the use of general Library
skills.

a) Gard files and index ocatalogues

b} Readers Gulds %o Periodisals

e) Dewey Declmml System
2. Desvelop interest in s home lidrary.
3. Clasaify rerding mmterials for the selwol library,
4, Assume leaderahip ss & soheool or elass librarian.

5. Assune leadersiip of a olassroom committes to
satablish and minta!n a ¢lans lidrary.

a; Return books to the proper shelfl,

) Help others riand Aibrary books assord to their
ro}ging ability and interests. iag

\f’é. Besome familier with publile libraries.

a‘ Interview the libreriun.
b} Report to the class adout the library,.

7. Bake mmmotated bibliographies of books in the sehool
and ¢lass lidbrary.

8. Beoome familiar with the correst bdibliographical
forms for:

&) Books -
bi Periodicals
6) Yearbooks



9.
10,

Set uwp book 4Alsplays and fairs,
Assizt the achool librarian.

D. Orel and Written Langusge

1.
2,
S
4.

8.

Write and produces & radio program.
Organize and direct a prop room for sshool plays.
Arrange and partleipate in a pantomime program.

Write dramatisations of historiocal events and
stories,

Outline or summarise the high points of a unit of
work.

6, Make a oolleetion of folk tales to tell the slass.
7. Prapare a dobate,
8. Booome & class pollster on historissl isaunes, school
attitudes, and » t body desisions.
9. Bxpress his feelings sbdout iuaio. paintings, ets,

10, Report sbout aesthstie sxperisnces~-gonserss, plays,
TUROUMS »

11l. Make inguiries and sments for exhibits on
tour or field trips for elsen,

“18, Plan for an interview,
15, Plan an sssewbly or slass program for a holiday.
14, Wpibde to pen pals in fereign sountries and report
interesting findings S0 the slanma.

16, 8hare a good adult work with the class.

16, Trace and gonstruot a family tree.

17. Bulld a file of rescures persons who would be able
to provide the elass with valuable information on
partioular units during the year.

18, Pireot plans for a olass party or a special event.



19,

20,

21,
22,
23.

A28,

26,

as
Write articles for the elass, school, junior high,

senlor high, or oity newspapsr about astivities in
ths sohool,

Develop skill in interpreting through the use of
literary alluaions,

¥rite an autoblography with atyle,

Write dialogue for dramstisations.

Write character sketSches.

Write originel stories, poems, or a book.

a} Fables and legends that are typleal of a period
b; Saiense riot:gn

rrcgar- and give tallks based on results of researsh
aotivities with ascompanying i1llustrationa, exhibistas,
and other vigual aids,

Be s guest lesturer to the lower grades.

E. 3pecial Interests

“Ls
2.

3.
4.
&,

18,

VT
L/a"
B,
10,

Maks book Jackeds.
Malce wvosabulary charedes.

Devise new language games.,
Form a reading or writing elud in the eclass.

Make wp enrichuent packages--envelopes of assorted
puszles, bits of poetry.

Keop individual voeabul listas of unuaual words
from various sections of United States, proe
feasions, industries, and trades.

Find out how stories cams to de written, such as
myths end legends.

Goaeh other pupils who are below in reading.
Cosxpile own diotionary,

Jompile a list of new words learned and make a stuwdy
of their origin.
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1l. Pertioipate in a ocommnlty drive, swrvey, or pell,

v 12, Besonme a 4lass yesouree person whe helps satiafly
the suriosity of the slass.

15. Learn about the history of books from the
sariiest times,

14, Learn about leading authors and illustrators of
childrent's books.

15, Learn to use the Stypewriter.

18, mgdﬁgn; rag 1;&?3@1 and Parent-Teachex

17. Make annotated bibliographies in flelds of interest.

18, Lesarn pariismentary procedures and ways of dondueting
moetinga.

8. Dev misrophone tealniques and abili to speak
1 mﬂgpmd :ﬂtpﬂmf« q“ i "

20, Besome familiar u%ubuuuem which will help in
developing writing skill. :

a) Thesaurus

b) English Handbooks

¢} Handbeoks of sy W and antonyms
d) Unabridged dlotionaries

21, Analyse written expression to note how suthors:

a} Create the mood of a story

b) Delineate charester

s} Establish the setting

d) Bulld uwp sequense

e) Bulld toward a satisfactory olimax

A2, Insrease understanding in the area of pestry,

a) Bead ry aloud with memnt
b; 3%”&::3”::15 maters, o8

83, Improve speesh through the uss of a taps resorder.
s) Listen to play~basik of speeoch,

b} Evaluate ngnoh to discover areas in need of
{mprovenent .,
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84, Develop drammtic abilities by presenting mock
broadeasts, telecasts, and plays.

28, Dewvelop conversational famillarity with modern
foreigh languages.

R6. Develop soms familiarity with elassic langnages.

a) Oontridutions to modern langua
b} English dsrivations gos

IIX. BOCIAL STUDIRS

A, World Cultures
1. Learn about ths past world onltures,

a) Lt::n about the develspment of western olvili-
BASION.
~b) Recoms familiar with ths biographies of famous
men and women of ths past,

() Botie 2, amast. s Bastemieel Sbemmane

have pn. orson
{3) swdyhﬁ. person's world at ihnt time.

a) Salenve and Medieine
. ﬁum

8) Milita

ii Rulers and leadera
e} The Arss

¢) Graph the historisal development of countries
through tha use of Sthe time line,

v'd) Beeoms inderestsd in wesearsh leading to cone
trasting or comparing 1% ¢ in a given hisserieal
period or of a particular sountry with life in
the United States today,

;%i g:ﬂ" shslter, and dlothing
3) Entertainment

{ {a) Look wp rules and direct games from a
pardieular ecuntry.
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(b} BSelect redordings or songs of s country
- o» parlied in history.

“#) Learn about prehistoris times and the dewn of
oivilisation

1) Wheel and its fwmportanss to eivilismation

£) Nan's sttempt te inereass bhis food supply

3) Man's attempt to sonquer his environnent

4) Man's attempt to develop laws and rules of
Rehavior

£} Gollect material wegarding the history of man.

g) Learn sarly eultures that have influenced
.\l! tzﬂl uuou today, such as Rgyptian,
Babylenian, and Phon clm.

Bulld a a ¢ oasis on a sand table,
Make a st of the gods.
tuo Aanterviewn wieh m&mﬁ familiea,
anosstors $fe, ate.
)Amuwmu- aizp.m from the
oovers of a book and teils sbout himself,
{8) Thair influense on utmuu. astrononmy,
alphabes, lsws, and modern words.

h)} Leayn about the slaseisal gultures and their
:::11:&00 on our sulture today, suah as Greek
m.

!%; log:ﬂli of Oreek and Roman homes

1) Traee important movemsnts in the development of
demoorasy.

3} Write original stories dased on individual
researeh about & given period of history.

gl Imaginary jourmals of trips
2} Diaries
Lattera about a partisular topie

k) Write and present dramatis sketohss concerning
svents of histerisal signifisanse.

2, Learn more about present and world eultures.

a) spmanu in reading beoks on the gee nt
backgrounds of ecmwua and r-ﬂm’aom«:‘l



b)

ve)

d)

o)

Bosoms the olass dlet Asteotive.

1library ressaveh, discover what pesples of
various oultures ess,

Becoxs the class game detective. Through
research find games of all the world or ones
that are typleal of a sountry.

Make a detalled atudy of world religions,

(1) ortgins

2) Presant practlioesz

3) Religlous s»rt |

4) Explain your om religious sonsept.

Make & more detailed study of a country or
region.

{1) Illustration of study of 3outh Amerioca

(a) Zi“ of an airplane tour %o South
rliea

_bl Play sbout a srulse So South Amerisa

o] Plan a travels

d; A tropisal fruit display

&) Make and serve South Amerisan fruit
drinks and food,

(£) Arrange for interviews with people who
have bssn to South Amerios,

g) Display exotis South American flowers.
Life 4in an Inea village

1) 3bhow how 40 make & Fanama hat

3} An airplane trip over the Andes

k) A syuise along the esocast of South
Ameries

1} A tryip Shre the Panama
The nitrate fields of Ohilas

n} A river trip wp the Amazon

o) Prapare a bdooklet of oﬂam:l.iatoriu,

mu- *t8.; about South oa,

(p) | 1ain how' the Panams Ganal has heliped
the weat eoaat aountrieas,

{q) Plan a debats disscusaing the influence of
savironmentel fastora on the astivities
of the peopls of South Ameriocs,

{r) Imarn ts speak a few 3panish and Portue

s words.

{(s) Why is South Ameriea backward in spite of
its natursl resourees?

{¢t) Why do sha North American and the South
Amsrisen need sach othert

{u) Plan a reeital of South Amerioan musie.
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(v} Plan an exhibit of clothes, produots,
atampa, and houaohold articles.
(w) Role p

{2} Plan an imaginary trip across the United

States.,
“i Fleld tripa

te
(%
11}

E

Reports on industries
Invite spealters.
(62 Study

the landmarks,

Rdupation
Study of a partieular commmity

Clay model of early days

Lives of famous peoples in the come
mani ty

Gesography

Map of the commmity ineluding
important landmarks

(g) Find out sbouwt different oultural foupc
in wvarious parts of the United States.

1)

14)

111)

B, Maps snd Globes

Besome intsrested in the sestion of
large slitiss in whish large coneene
trasions of oultwral groups have
sebtled.

Besoms aware of the interest
sultures and traditions which have
mﬂmﬂ inuot and those whigh hawe
L.u-n their sontridbutions in musis,
art, daneing, government, g9,

food, and ocustema to the United St-at-n.

1. Nake a 1isd of geogrephical features, glv desorip-
tiona by which g:epmi: can identify tl':msn ine

2+ Nake muppleomentary maps.

c; Rainfall
b) Minevrsle

8) Treansportation
d) Iand surface
e) Plotorial maps
£} I1lluminated
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[ 4
s with easays on products and looalities
!; g‘lf}boa of the w‘{m aﬁd; from papier masche
Three dimensional rellief maps
\,i Map of the conmmnity showing sise and width of

strests, bulldings, and landmarks
1} Various geograrhieal features

i Bus routes of the communit

3. Engage in more detailed map study.

a) Latitude and longltude

b} Internstionn) Date Line, Gresnwich Meridian, and
the way in whieh time is determined

; Learn adbout 4ifferent mep projeations.,
List end learn map symbols uaed in atlases and in
ressareh taxta. _

L
d

4., Use maps for the interpretatien of current events.

5. Bescme aware of measuring distences in terms of
nautioal miles, air miles, and leagues.

6. Make s using avtomobile road maps, longlitude
and latl o,

T NIl RTTE R ERS aSR IRREIENRS!
;gr%g, auch a8 voleanoss, coral reefs, and glasial
81G8 .

8. Current Events
1. Besome aware of ourreat happenings in the world,
2., Analyse iInformation in Serms of implications,
/3., Follow and explain & surrent event,
4. Analyse sourcea of information.

5. Serve as a ¢less news editor who summsriges lmpor.
tant historioc Mappammings for the slass paper.

8. Attend avd oollect useful information irom the
meetings of pelitissl groups or neigaborhvod
azgoaliations

7. Jompare current events with events in the paast that
may have a bearing on them,.



8, Bedome interested in bliographies of peopls in the
news ,

9, Serve as a elass eartoonist whe deplets happenings
in the world for his oclass paper,

¢. Leadership

1. Develop leadership sapacities in the classroom or
school.

« &) Betome a Slass reporter who takea nete of

2.

b)
s) Be

a)

o)

£}

- 4

mduirablo sosial Srends in the slasaroom and
'&cg ground and jllustrates them via

ukitl aim to 40 amay with these undesirsble

praatioes.

Besoms FTesponsibls for ches 14 des and
suggest historisal programs eh classmates
night find interesting.

Be the olass administrative specialist who
dirests sosial studies sommitteens into groups
of speaialists liks historians, ssonomists, ete.
Perforan volunkeer sarvice for civie functions
within the slassreom ar sdahool. He san serve as
a host, assist in sabeol ¢leansup drives and
assiat in student esuneil and sohool patrel
aoctivities,
Ast am a histSorisal salesmmn to help in the
promotion of good : "ﬂ He oan discover via
researeh, items used in trnrmt P .30«“ ot
histsory, make advertis onduct
mlm for ths mtmmzn at the period.
Besome the elass authority on elsstions for the
yroom or the sehool. He ocan vialt poll offieisls
in She looallty to obtain information on demow
oratis sonnen. He san use wlut he has learned
Take gn a:ggo part 3.!]:' school awomant
Conduet elass mestings.
Partieipats in sehool service alubs.,

Learn about the strusture and funotion of government.

a}
b)

o)

Compare ;:d sontrast losal, state, and national
sﬂ'."m *

Become aware of governmental egensies and their
funstions,

Understand some of the duties of the three branshes
of national goverament,



£} Learn sbout the development and effect of
dosuments of historical signifiocanse.

1} Magna Carte
£) Qonstistution of the United Btates
L 3) Declaration of Independence

g} 3tudy the plana of a community or a oity.

} Develop some unmatanai s regarding taxes,

1)} learn bout the development of law and the
methods by whish oupr gourts operate.

D, Speolal Interests

1, Gonstruot speeial materials and sudilo~visual aids
for use by the slasa in soelal studies.

&) Be the olass pheatographer who takes piotures of
sompleted proleuts, s dexonstrations, ste.,
whieh aight be added to a elaas plsture flle.,

b) Be the tape recorder mun in his slasz who
recreates Interesting historiesl episodes with
the assiastante of his elassmates,

s) Be responaibie for play seks whish are nsed in
dranas deplok historioal events,

4} Be the dlass st. He may maks three
dimenslioml s with sollected articles
attashed, whish are pertinent to the era or
poriod wundsr atudy. C

®) be the elass mode)l maker who makes models

oh ean be utilised in oclass demonstrations.
£} Be reasponaible Por the soeial studies unit
ealendar, He would amke sure that ors) reports
are spaeed 30 as %0 prevent bunching on final
days of unit work.

g) Assist the tsacher as the editor of the claas
pleture file. Pletures sollected of famoua men,
importants battlesa, produsts, speelial day
material, eould be filed or mounted on card-

» .
h} Present s filmstrip with sarration, asking
queations and then giving a test,

2, Use reacsrch based on individusl interest to supplee
ment aless work.

a) Be the class surveyor of historical dsta. He
eonld plot his findings in sharta, grapha, ete,
¢ b) Be the eéalendar man in his ¢lass, sonstrusting
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a monthly 1llustrated oalendar deploting holi~
days and birth dates of famous people. He may
wish te » aalendars used by foreign
sountriss oh ars very different from his
own sehool salendar,

o) Prepare a cartoon voul‘ml:rz by selest words
and phrrases from the surrent unit and Lllus~-
trating each by a earsoon,

d) Develop a "Srus eomio mtrip™ to Llluastrate
mgﬁs atudied, sush as She Crusades, the Gold

e) Nake a series of costume plates to ahow how
people dressed at the time and in the plasce

~ being studied,

£) Nake an anssairy map depleting the nationsl
origing of the pupils in the c¢lasa.

g) Make & sollestion of deseriptive names of loeal

roads and plases. Then traae the origin of the
gmnt::.mﬁt 1:3 m rescurees ineluding a
o ) reosiamms o asommmity .

h) ﬁm" the teachar explain n.m«a:? aspeots of

sub jeots being diseussed, and dlagram on tlw

9 :om :;t fasilitate mndnngg:tng;n& R

N, OO esign, purpose, an
| maan of fia .mgﬁi'ﬁ" -
a : 4 ¥ »eso !

i % v%ﬁl - IR it '”.'.,:ﬁg“““mi»m

berest, mussuns vernment offis indus '
Plants, &nmmitf:u éenters and ;ﬁou whare
various types of business Sransasetions may be
obasrved .

g Offer his serviess as the olsss resourcs person.
Vis it the school and loesl libraries and prepare
a bibliography fer his acelal studies classes of
blographies of presidents and fietion and non«

e £A 010N xpprepriate for his oclass lewsl,

V) Disouss the responsibilisies of the father,

- mother, and shildren of other landa. Compare
thelir responsibdilities with ours.

n) Paraphrase importsnt speeshes or documents in

aimples language,

21; Gettysbhurg Address
£) Dsalaration of Independence

3. Davelop oreative activities to extend interests of
othar members.

a) Draw a oomis strip of some historisal inaident
or sharsoter.



4.

b) Develop pussles for a “Social Studies Surprise
23:;‘ whieh puplils might use during their fres
L

¢) Denign posters for the slassroom whish sdvertise
new books in the rleld of soslal studies whieh
are in the sohool library. He can be given class
time to explain the interesting features of the
new libruig'noquzlitiaun. Spasce eould be pro-
vided in 6lass newspaper for him to review
thess new books.

d) Prepare a "Who's Who of the Class.”

Plan dramatis aotivities based on spesial interest
to supplsment olaas work,

a) Write & soript for narration to depiat an
important movement or development, sueh as the
Ihdu:tr&al Revolution or the migration of
PoOPLE .

b) Do intervigws of hiatorieal charactsrs using the
format of “"This is Your Life."

a) Prepare warious readic and television programs,

1} "You are There"
_: "3se It How"
*The Twentioetlh Gentury"
g :5:- ging;taur'!hnun-nd Dollar Question”
- & »
6} "Pwenty Questions”
7) News program

v IV. ARITHMRTIO
A, Tinme
1. Learn ari tioal coneepts related to astronomy
/2, Understand time senes. » )

s.
4.
/8"
VT

Use various kinds of Sime tables,

Read and write large numbers found in the atudy of
the Soler Syatem,

Learn srithnetienl concepta related to the seasons.
Study the history of elocks.

Learn sbout the dirlferent ways of telling time.

a) Use the twenty-four hour referencse base.
b) Time spesd for different purposes,



@,
9.

v10.
11,

100

Learn about ths calendar.

Understand the ooncept of decades and centuries
shrough the use of the tiwme line,

Oompare the spesds of man, animals, and machines.
Discover timseapace relationships.

B. Money

e O
e.

- A
4,

5.
V8.

10.

1.
1R,
13.

Lesarn about the histery of monsy.

Learn about foreign exshanges and the conversion

to United Statos nonc:

Visit the looal libraries and £ind cut what is done

with the money collested in rines.

noﬂumuhmau&audbondumd sThaps

*purchase® stocks and watoh the n—«mtm of his

purehase.

Visit the tewn budget orrzeidu and learn how the

loeal budget is drawm up

Yiasit the pont office te gahhar information about
nx.orﬂn, pozSal notes, ete., and report baok

Becoms familiar with benks.

8 B e T oL e e ana o o Dy ket

8) Leara how % interpret a finanstal statement.
d) Diseover how the bank is able to pay money for
the use of money.

Learn about ths minting of money,.
Begoms avare of the many ways in which money affects
your daily life.

&) Conaumer valuss

b} Price atudies

o)} Ooat of government
4) Ssamps

e) Income

£) Taxation

Compute the cost of sohool property in terms of land
;:d meagures and in the monetary system of plonssr

s ¢
Study eomparative ocosts of eash payment versus
aredit dbuying.
Caloulate Shs somparative cost of renting a home
versus buying one,
Study a problem sueh as the cost of bullding a house
whioh involves kinds of materisls, construstion,
inatallation and labor costs as well as furnishing,
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14. Work out a peraoml budget,

16. Beaome aoquainted with the finaneial seotion of
the newapaper.

VI8, Asalst the teashe® in collecting milk and cafe~
teria money.

17. Compare the advertised prices of food from
different atores to find the beat buys.

18, Compare the sost of ths pionsert's food, slothing,
and shelter with yours, OCompile budgets for thw
two. :

18. Analyse the costa of message units on telephons
aalls.

20. Compute telephorw eosts for nlght lettars, tele-
grams, radio » Oablegrams, shipe-tosshore
nessages, snd long-distance oalls in the United
3tates and overseas.

0. Neasurement

1, Understand a variety of linear anéd gusntitative
MSRBUTOS .

a) Netris systen
b) Hautisal miles
¢) Loagues
4) Pathoms

Make graphs and sharts to i{llustrate dats gained

~ through vidual ressaroh,

~3s Learn the purpose of wvarious gauges, meters, and
~ other mechanisal devices.

i, Make sceurate repressntations of geometric planes

using various materials.

Restangle
Eriun:fi
girele

Owal
Trapssoid

B g:ko asourats repressntations of solid geomstris
SUres ,

6. Use many types of nsasuring devioes sush as scales,
transit, eto,

7. Engage in individual wessareh to trace the develop-
ment of mesasurement from the crude devices used by
primitive peovple to the highly acourate devioces
used today.

£,

“HemoTp

Boston Universit+y
Sehool of Educut.on
Library
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132 m

1.
18.

is.
14.

18,
16,

17.

108

Experiment with early units of measurs.
a) P r
e
c} Cubit

Span

Ell
1'; Girth

Foot

3
h} Spuoe
1} Fathom

Gonvert recipes Yo feed larger or smmller groups.
1mmu°h sost and messure equal pertions in asshoel
2%

Understand aritimeties in photography.
Learn about foreign weights and measures and their
sonversion.
Lay out & football rield, soscer sourt, or softball
diamond on the playgrouwnd.
Find oud how water, gas, and electricity are
measured when they are used in the home,
Resd and imerpret seate models, plans, drawing

and interpret soale els, plans, B
diagrams, and blusprints. '
Flan a model homs, inmsluding the dimensions or

. aress within the propossd home, interior decorstion

18,
19.

and landsesping.

Lesarn the use of mmny different types of graphs and
sharts used to interpret msasurement.

Develop skill in sstimating in measpurement,

Distances
Weights
Areas
Volumes
Quantities
Costs

Estimate the quantitative values of indefinite
amounts .

HeELDOE

a) an arm's lengsh
b) A stonets throw
0} A dayts journey
d; A lump of butser
8} A pinch of sals
) 4 drop of water
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D. Problem 3olving

1. Greate practical problems based on surrent and
individual interests.
2. Develop and use formilas.

&) CGoast, mabdeny nrice
b} Distance, rabte, Sime
¢) Percentage

3. Pind the average d4aily consumption of family and
commmity of water, gas, and eleotrisity.

4. Discover the many s in which arithmetioal
gronun- may be applled in daily living.

8. Work s problen skit based on ¢lass work.

6. Make the problems im the atithmetio book up to
date tg'mung she figures more prectiocal,

7. Flan various phuses of a Srip.

&) Reading meps
b} Computing and sowparing ocosts

1) Transportation
2) Entertsinment

a; Food
4) Clothing

o) Flanning time sshedule

4) Comparing vertous mssans of transportation in
relation to travel time,

¢) Relating the varicus phases of a trip So othar
studies, sush as art, musie, history

8., Males sharts and zrqphn pieturing his class' schieve-
nent in mathematlios and other subjects.
9. Ses subhead B,

E. Computation o

1. Enlarge and sxtend arithmetieal table in the text.
B, Besome famillar with diffarent types of cemputatiomal
devises, including their history end use.

a) Abacus

h; Adding mashines
e} Computators

4) 8iide yule

¢} Speedometer

£} Odemeter
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g) Psdomster
h; Countiing doard
i} Unives

S. rove akill and speed Iin mental eomputation.

4, Make computational ailds fo uase by the other
ohildren.

§. Evolve an original counting system using original
signs and symbols,

6. Aot as olass warm-up érill master who asks other
youngsters theiy faeter combinations,

7. Find unique ways B¢ verify sums, thus strengthen+
ing their nuwber undsratandlrg .

8. Creats aritimeticxl riddles, pustles, and games.

9. Discover shortouts in computational prosesses.

-10. Be ths person responsible for kesping game soores.

P. Humber System

%. Jearn the history of our aumber system.

+ Iearn about number tems other n our own,

3. are reporta adbout the value of our number
system to our way of life,

4. Work with very large suxbers to extend pleace wvalue
concepts.

B. Oreate and work number pussles, riddles, and gamea.

8. Make & sode by using numbers.

Ve 3QIHHCR

A. Ganeral Aosivitiss
1. Provide experienses in scientiris experimentation,

a) Buggest sxporiments $o0 supplemsnt a olass
soience unit,
v b) Pollow experiments sondueted in ¢lass.

(1; Resord snd leg results.
{8) Note und expand applications to classroom
sxperinents.

“a) CGontribute to 1w evaluation of olassroom
S experiments. _
d) Gonduct and reports on experiments related to
slassroom geience units.
.8} Gonduct and report on experiments based on
individual interest,
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2. Provide sxpsrisnces in scisntifie research.

a} Iooats sourses of ascientifie information and
mals them available to the slass or grouwp.

!1; Selentifie reading matter
#) Commmity rewocurses

{35) Guest speaksrs

{4) Aundio~visual alds

vb)Conduoct selentifio research ir areas of spesial
interest.

3. Provide experiences to develop leadership,
/'a) Present special~intersst science raports to

(1) other elasses
:g} Groups of parents sand teachera

Commmity groups

B} Help other shildren understand scientifio
gonoepta. :

{1} Present veports sand exhibits sultable for
other grades.

~ (R) Read and interpret science artiocles to
other ehildren,

o) Organise sgcisnde work areas, dbulletin boards,
and libraries.

4) Orgarise and partieipave in seiense clubs,
groups, and committeen.

4, Provide extended home and sommunity sotivities,

) Develop leisure time sctivities in a apeoial
solence intereat area,

{1) Sollectiona

{8) Models

3) Trips

4) Hobby elubs
Sketohing

(6} Bxhibitce
Reading

b} Beeome fanmtiliar with ssience resourees in the
home and in the commmnity.
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9) Report the saieantifie npoaﬁn of visits to placea
of interest in ths sommmity.

8. Provide experienses in the use and eare of sslence
equipment and mmterisl.

a) Assume responaibility for storing and earing for
solenes squipment materials in the oclassyroom.
b) learn to use and oare for speoial ssientifio

equipment .

(1 ; Nioroseopes
(%) Cameras
{(5) Weather instruments

(4) Telescopes

o) Gontribute So elud, group, olass, or sohool kits
of sclense u‘ioriail.
d)} Organise and maintain solence kits,

B. Specific Aetivities

1. Physiology

va) Make & survey of the class and determine whieh
maubers have thw bdest posturs, Kesp a reeord
with peasible suggestions for improvement.

b) Malte & detailed comparison of the lmman body amd
an antemodi» or soms other machine,

¢} Tent to see how lack of varijous foods affects

the bdody by using white rats,

4) Disecot a frog %0 show ths parts of the body.

Learn to apply First Atd,

Reporta

{1) Vvitamins

{2 The effest of dliszease on the body

3} Punetions of the body

2. Botany

a) Learn the elassifisation of plant life,

b} Keep a dhrz of sprout seeds.

) Experiment to aee what plants neesd to live,

A4) Grow plantas wishout soil.

¢) Experiment to see how plants get water,

“£) Be a class botaniat who ecllects various plants
&t varying growth stages and report to the olass
on resulta of the ressarseh,



g}
h)

1)

107

Prepare a terrarium to house a forest floor or

a minjature swamp,

Reports

{1} The reproduction of a flower

{(2) Desoribe the grarfting process

(3) Dows Massachusetts have a plant quarantine?
Ir 8o, 'hy*

{4) Are there any mesinl plant diseases or
inseat pests in Naszachusetts that may
beaoms dangerous?

(6) Tell about the 1ife oyole of a tree.

(6) Observe plants through miorossopes and
report on obssrvations,

(7) Reproduction of plants

{8) Poisonous planta

5} Survey the different trees and wild flowers
in the ares,

10) Desoribe the protestive adaptation of plants,

£10
(11) The plant as & faetory
{(12) Study of effecta of eclored lights on a bread

mold

Becors & olass gardening expert who tends and
supsrvises an indoor or outdoor gavrden,

3. Astronomy

»BoOOTR

g

L

i

k
1)

Demomstrate the phasea of the moon.

Draw the orbits of ths planeta to seale,

Kake n model of the Solar System,

Male & homemade planeoterium.

Make a shoe box projeetor for showing star grouws.
Vigits the planeterium at 3Science Park and mmke &
report to the alass,

Bring poems to elass about stars and planets,
Give a lesaon on the losation of stars on =&
ocertain night,

Congtruct & sundiel.

Jolleot cuyrent articles on astronomy.

Make and soclve arithmetic problems on dilstances
in the Solar System.

Write imaginery atories.

{1) The first trip to the planets and the moon
(9; Life on the other planets
(3} What would happen to the earth if the aun

stopped shining?
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m} Reports

Important telescopes of tlw world

The Nilky Way _

'é‘rhn: first magnitude stars and how to find
m

The spectrossors

Famous sastrononsys

| Astrology

Caunes of eclipses

Causen of tides

Causea of night and day

Gauses of the seasons

3tar legends

Theoriss on the formation of the Bolar
Systen

Bow the stars are studied

Constellations

Life gn the othwr planets

Heport on a particular ocomet, meteor, ets.
Sun legends

Importance of the sun to the earth
Thworlez on the foarmation of the sarth and
the moon

Barth 3atellitea

4, Physios
a) Eeat

(3}
(3)

(4}
(5)

Tell how heat insulators funetion.

Tell how & refrigerator works.

Report on 4different ways to heat a home and
deside vhich is the moat sconomioal.

Desoribes the principle behind ths thermometer,
Deneribe the funetion of air eonditioners.

b) Light

&

Gheak the solor of sunlight through prisms.
Reports

in The making of dlusprints
b) Operatlion of & camers

{(¢) Deacribe artifiecial lights.

(d) Uses of eyeglasses

{8) Desoribe pefractions reflsction.
{f) How does & perissope funotion?
(g) Bow does the eye function?
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e) Rliectricity

!1; Make models of eommon eleetrieal e ment .

2) Make elesctriocal games to accompany ot
subjeota,

(3) Reports

u; Magnetism
Making & light buld
(o; What is eleotrieity
The earth es a magnet
(0; The elestron theory
How does & telephone work
g) How 4o we get heat from o.\utruit{!
h) Bow do we get light from elestrisity?
1) How does a storage battery function?t
) Bow does a Sransformer funetion?
k) What s lightning?
(1) How doss a radic work?
(m) Bov does a television set work?

4) Atomic Energy

P; Make models of the atom and moleocule.
2) Reports

{(a) Life of Einstein end other important
scientists

ib; Atomloc Energy Cosmission

a) How ars atoms of different materials alike
and how ars they different?t

{a) Gelger counter

(e) How doea an atomis pile work?

!r What is fisaion?

g) What is fwsion?

{h) Peasefyl uvaes of the atom

{1) Describe the A bomd.

(B Desaribs the R bomb.

(k) Desaribe the structure of the atom.

s) Sound

1; Moke a Selegraph set,

2) Dempnstrate how dodtors test hearing.
5; Make a xylophone oy flewer pot chimes.
(4) Reports

(a) How does the school public address
system work?
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{(b) Hew do phonographs reproduce sound?
(a) Bow is a phonegraph record made?
d) How d4p we speak?
.{s) How doea the ear function?
+{2) How do humans make sound?
Ag What is piteh?
That is done in oities to reduse nolse?
{1) What are the uses of sound in indus 4
() Interview a member of a bullding supp
firm regarding sound proofing materials.
Get samples.
(k) Desaribe soundproofing in a broadoaating
studlo,.

f) Mschines

(1) Make models of motora,
Design equipment that is needed,
. Raportu

2:; Hew does an airplane f1ly?

b) Visit an industrial plant and cbaerve
mch:!.non in operation,
) Explain how various kinds ¢f motors
operate~~glestrio, gamoline, dleassl,

turbi.u Jot.,
v{a) gl.:: firat al lmo
« Chemistry

a) Demonstrate a chemioal change,

b) Exhibit a eoclisotion of elements,

o) Show the differenss betwasn an asid and a base
by seisntific experimentation.

d) Bow are synthetie fibers tade, what advantages
do they have over matural fibers?

o) Reports

{1) Explain atoms and molesules.
{8) Useful uses of the chemical shange
{3) Harmful effects of the shemisel ohange

6. Geology
a) Reports

(1) Moh's seale of hardness
/(e; Kinds of rocks found in Massachusetts
{3) Plan s correction of erosion in a well-knowm
area



(4)
{e)
(7
A8
(9)
A10)

111
The ways im which erosion shanges the face
of the land

¢

Observe She use of rocks in leoeal bulldings.
Parasutin voleano
The 1al hiasto of the United States
‘.l'hn itferences between voleanoes, hot

and geysers
Oln tiuttan of rocks as to sedimentary,
meSamoyphie, and igneous
Bxhibit a rock collection with explanation.

. b Make dioramas of eaves or thw mining of minerals.
&k«n models showing the felding u:l fanlting of
earth,

Faleontelegy

) Make lantern slides of dinosaurs and their naturkd
habitats.

b) Make models of dinocsaurs or the formation of
aountaine .,

e) ll.ko a uwm of an early smosne in geologleal

d; W a ust of a foasil.

Make a shars lhavi the order of appearanse of
animsls of the earsh.

f) Give s reports on fossils.

Meteorology

a) Construct a weatdwr atation on ascheol grounds to
gatheyr data on air direction, air pressurs, and
temperature and devise instruments if commeroial
ones are not available,

b) Reports

7.

8.

/(1)

A 8)
3
vI{4

3 7;
A8

(9)
(10)

Viait a weathsr station and report on its
Gpmtlon.

Explatn how to read a weather pap. '
Explain how to read air maps.

Explain hew to measure air pressurs.
Composition of air

Gauses of hurricanes

Causes of tornadoes

Causes of thunderstorms

Man made weathepr

¥ind belts of the earth and how they affect
the weather
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18) Stratosphare
{18} Explain fog, rain, and condensation by
sxperiments,

9. Zoology

a) Mamwmals
1’ iain how animals survive the winter,
£) Tell adout $he duskwbilled platypus.
i; Desorive the development of the horse,
5

-11§ Atmosphare

Dasoribe the development of the elephant.
Do ressareh on the ¢are and feeding of peta.
} Dessridbe how animals take sare of their

young
j‘?; Ghur;i 'y ?oi snimnl and report on 1it,
8) Ralae frog's eggs for observation and report
on their th and development.

~b) Ormithale qn
13‘ mmt s bird feeding atation.

am migeation
amwm of a bm
doas a Pird My?
a} {nst biwds and the ressons for
.xtmﬂ.on.
{. Are starliings helpful or harmful?
£} Wy was tlw 1ish sparrow imported
into this coun

V(a) Be adle to ildentify birds through obserwvation
and resenreh,

o) Bntomelogy
(1) B;%u silivorns and chserve thair growth

{8) Raise mosquite larvae 5o observe their change
from & water $0 & land habitat,

(5) Observe the shanges in inasots thvrough the
seasons,

(ég Observe an inseod under s misrossope.

{5) Prepare an sxhibit ahowing the damage done by
insests and alse their benefits,

{6) Xesp x bees solony.

(7} Xeep an ant e¢olony,

(8} Conetruct and arrange an insest orchestra with

loousts, grasshoppers, end kmtydids.
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10, ¥Niseellaneous
_-a) ¥Make a serad beck eof winter sesnss and winter

aporss,
"y nmm to dtseover What p 1.. plants,
) em‘u:nfu 40 %o prepare for U win “‘
o) Ssudy We history eof telessepes and -unmpn.
Sonstrwsts simple modsls ef sach.
A) Esep « matare salendsy showing seasonal changes
in the natural suvivenment,
o) Bstablish & natare trail for the ¢lass $o feollow
on natvwre wallis. This sonuists of mapping pathe
whlsh lead %0 Varicvus Feseures areas,

v £) Malw & 188% of superstitions., Determine whether
Shere s Aany fMaotual baskgrewnd behind then or
who ther are All superstitions,

g} Maks a detaiisd study of she orvigin of the things
s W sash dmny.

“R) Make u survey of She Cive hasards in the howe,
seheel, and sommunity. OGive te the
elans wish tiems feor their o) Sdeon,

t; fow is 00 Siem practieed In euwr sshoel?t
Explain the water purifisation plan of the

somamisy .
x) mm:#mmmmutpnmtm
I.) Ovew DasSeria,

l:phsnw

Be e 1 mmrnm-mxgnm.

hm funguisher
“{m mtm. m.pm:dwu to e

-nm by orehardists and farsers in oconaer-
vabion.

Pissover whieh plants anéd animals are deconing
J oxtinst, m

2 MaDaTe Pael eaiibre.T® OF the etate.

VX, IMAGINATIVE RESRARCH

A. Whare 414 wrising origimatet
B, How was the fores of gravity diseovered?
C. Mo found out that the hsart pumped dlood?

D. How 414 woven eleth dsvelor into the mivasle fibers
of today?
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E. Bow 4id ths oar dsvalop from the horseless carriage?

¥. How 4id the rosket ship devslop from the firat Ghinese
roocket?

3. How 414 ocan openers, penoils, pens, the alpbabdet or
newspapers develop?

K, What weuld have to bs dons if we stepped wearing shoes?

I, :I:L:!nagirnront :auntru- have dirrerent ourrencies or
J. What would happen if friction were only half as strong?
vK, What would happen if we had only half g» much gravity?
L, What would happen if we dould walk through solids?

+H. Pretend that you are & bipd migrating te the South.
What aights, weather eonditions, mi s, and aceidents

might you ensounter sn your journey?

R, Plan an imagin ress sonferentes with George Washingson,
That quutimuz you ask? Why? &

+O, Write a diary of a bey srossing the prairies in a sovered
WagOn,

P, Oive an on«the~spot ageount of what happened to the
Wright brothers at Kitty Hawk,

“Qe Bring &« character from a Sime of the past into the
resent a:l; write a story about himt: Robin Hood, Tom
wyer, e%e.

R, Pretend that you are & sharacter from a story, and
argus with the author as to why you are the charagter
that you are.

/§. Find three better ways for the eity to remove snow.

Te If the moon pulls the sarth's oseans fer high tide, why
is there 2?1191 tide at two places at the same time on
the earth

U. Why didn't the anelent Oreeks have last names?

V. Explain why 1t is possible for the Missisaippi River
to flow uwphill to the Gulf of Mexieo.

L



QEAPTER V

CONCLUBIONS AND RECOMNENDATIONS

Hever in the history of the United States has there been
& greatdr demand ey very able psople=-~those who have developed
their sbilities to the utmost, It is the writers' convistion
that current edusational practices dop not meet the demand,
Superior treining snd swerler ability must bs deliberately
brought together. A olimnge gombination of the ¢two smy have
been sufficient in the past, bdut today sweh an important
fstue canwt be left to shanes,

The dawn of the sputnik and missile srs appears to be
driving home & lesaon %o pacple in and out of the field of
sdusation. The eountry whioch makes maxfamwm utilisetion of all
its human rescurses--the comtry with its superier btrainpower
interested in the comon welfsre~-is the sountry best sdle to
defend itself, |

Elsewhere the writsrs noted that 1% is of utmoat impor-
tangs to make the best possible use of human resources. True
eongervation means good use of & pPregious nonhoardadle »esourss
wegirtedness,. The downtry with the highest standard of living
is and will resmin the Sountyry which makes the best use of all
its lumman resourses.

S -
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The pgifted represent o of this country's most weluadble
saseta, Morwy and effort invested in their present and in
thelr futurs will btring wnlimited returns. In their hands may
be placed & large share of the responsibility for sarrying
orward the soouwmlative skills and knowledges of the husan rase.,

The swerior in the elassrooms svuld be the creators, the
writers, the philosophers, ths seisntists and inventors, the
produsers of the fine arts, and the originstors of s wast
nmomber of waluadles ideas in a wide asope of human endsavor.

It is wfortunats that superior intelligense Ls not
siways sscompanied by suwperior soheol performanse, The slasse
raon teacher with the heavy load iz oftan too dusy Melping the
average and She belowwaverage to have time to discover and
gaide tw bright,

e Gemooraey fastor is involved in any traatment of the
gifted, There are thoss wiv belleve that it is undemocretilse
to offer any spetial treatment to the gifted. Put many of
these same psople sss nothing undemoerssis in the speeial
¢lass for the slow lsarnar, The writers, and others who are
sxperts in the fleld of giftedness, belisve that the olssae
rooms prectise real demoorasy when sash ohild is allowed %o
progress according to hls abllity. Demoersoy alsc implies
thet abllity is murtured regardless of an Individual's
origin or finaneial situation,

What is imown about the gifted? The Deat available
ressarch has drought to 1ight mumerous misconosptions about
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the pesrasnality paitern of the gifted, It has been assumed
by many Shat ¥he suwerior student ix commonly uwmstable
smotionally and feedls in physiques On the bdasis of surrent
svidenos, the 1des must be dissarded that the very bright are
as a Pule wwosial, physisally unfit, bsspesotacled misfits.

Reseswrch shows that the bright students are on the
average suwerior to the standards for their age in gensml
health, sise, and strength, Roseareh indisates that versa«
$111ty rather Shan oneesidedness is the rule among the gifted,
and that superiority in acadenis work 1s cne of their eharsse
terintics,

The girted must not be meglested; no commity ean afford
to use dollare and cstits a8 & legitinate exeuss for ignoring
the prodlem of giftedneas. Wnils 1t is trus Shat bright

pupils often nesd more sxpendable materials, wsre beoks,
se}00ted Steachers, and pessidle seurse offerings which ere net

noreally availleble, they arve mirs offisient users of teashey
time and mod sareful in their use of facilities and matsrials,
Tt must Lo stressed that soelety will resp large harvests in
terme of services from the gifted in later yeurs,

To say that thers is btut one answer to the probdlem of
proper handling of the gifted (n every commmnity is warealistios
in the opinion of the writers, 3Swoly, if the commmnity is
small and the identified gifted are few, one samot advooats a



118
spesial elaseroom for She two or thres in the smll elsmmntary
sehool, But it is essential %o ensure that Shuir Seachers be
ispressed with the need of real enrichment and miniml
frugtrations, Whan geography wales possidle a unfon of all
the gifted from the various schools in the system, the writers
wrge sush & unien in the name of demosrasy and common senee,

in soxs sshool aystane, $he gifted are somplstely segree
gated for their seademis work duS are allowsd %o mingle freely
with the total sshool pspulation in the sahool yards, and
attend the reguiar sssemblies snd partisipate in other sshwol
astivities, With suoh an srrvengemsrs, e gifted are able to
sssume Shwir share of s usual sehool responsidilities w»
monitors end patrol offiocers: 4And, if the sehool's overall
objettive m. these pupile s the sams as for all pupils, &
Dalanced development of physisal, sooial, smotional, and
intellectual growth ean be sshleved, The writers see partisl
or somplste segregation as a sennibdble solution, a Jemweratie
solubion.

Bright youngsters, working togethey, san stimulate saeh
other 0 greater indellestual sedivisy, They ean exshange
valuable ideas, tale and give erisielsm, snd share She results
of thelir researsh in a manner that is ispossidls between atudents
of vastly aifferent abilities,

Teashers of classes mde up exelusively of byight younge
sters are enthusiasstic adout ths relative sase of diseipline,
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They veport that they find it easisr to handle a large mumber
of the gilrted bessuas they have grester stteation spens, amd
they desire to learn and co-cpurata,

Sowd Yesshers who favor spetlinl clasases for the gifted
are hesitent awbout nowinating pupils for thase olosses
bacause they fear that they will lsave firom thelr lists
others who are equally qualifiesd end perhaps auggest pupils
who would be "fish out of water.” Ceytainly, if the nmethod
of 1dentification stresssd in this papsr and elaswhers s
systematissnlly used, this fear is unfounded,

Some parsnts and teashars have objasted o segregation of
the gifted on the grounds that aush grouwping would mske for an
undamvoratio aristosrasy of sonseitsd anobs, Sound experience
has indioated that the exmot opposite is nearer the truth.

The results of any nusber of surweys might be qunoted that
prove Sthias beyond a doubt,

The gifted, betterethnn-averages youngsters in the reguler
slassroom are not in the dwrk sonserning their own gbhilities
and the abilitiss of less fortunato clasamates. If they are
o dewelop an aure of soneelt, it oould well Do laid in asuoch a
wterogmneous i tuation, Bub in & slass with intelleotual
peers, they ars faced wikh ocompetition and can sxpect eriticisa
from thelir equals. o

The writers sugges$ that opponents of segregablon oy
ability grouping examine some of the sonvineing literature by
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suck authorities as Dorethy Norris, Prita Red), WalSer Barbe,
Fedwig Pregler, Thwodore Hall, snd others,

™e wrilers heve 1meluded a chapter sonnerned with
speslial astivitiss for the gifted in regular elasgrooms. In
answer %0 those who complalin thet theses aotivities could alse
be utilised for the average, or even the beloweaverags in
seriain sases, ths writers stress the importance of the
Ssasher, It will be up ¢o She teacher to point out thad
theae salivisies are dut vehisles %o limitless ressareh,
exporimeniation, and sndesvor,

The writers have alss insluded a shapter on programs for
gifted youngsters as they are deing utilised in various parts
of She tountry, Some seheols appear to de intelligently
| meebing the problem} othare sppear $o0 be mesting the Lasue in
theory Sub mot in astuel praction.

A doudbt in the mind of one of the writers arystellined
with a vigit to Mre, Nudelins Coutant (reported slsewhere),
gifrted ohild oxpert in New York State. The doudts That too
fow sohools whish are really solving the gifted problem with
dedionted fervor sad intelliigent know-how ars publieising
thelr afforta, 7The redl werkevs in the fleld for the most
part are the ladelins Coutanda whe are 60 bHuay to put their
findings, ashisvemmts, and fatluwresz in writing,

That the needs of the gifted and of soeiety may more
nearly be met, the writere furthsr rescamendp
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a.mnwmw ahild st stay in the regulsy
clasarosm, b gilven his fair shars of thw
tenoher's time mﬁ attention.

3. That Whe wmt poRsidblie affort be mie o mateh
mutt m»»m»wnsmmmnr
" S the elaas lawel,

4.Mtglamummwnmm

B. mﬁ l% igww“m&m m
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ANNOTATED BIBLIOGRAPHY

I8 $» hoped that the Annetated Bidliography eompiled by
the writers will prove $0 be of help $0 persens intereated
in Gifted Programs, ldentifisation of Gifted Ohildren, and
Geneyal Information sonseraning Ohila Giftedness,

i, oL, S e ey g Q-

A book wri for e parents and
ehi 1% sontaine a definttion of gifsedness, astis
tudes a:‘t.lgtum of nﬁs hiléren, lmo:;.hm for
reseavch N roposals for lwpreving sdue
sation of gifted ohi gamn

the 118¢h Ansyval Sshool Repart of the
":&ﬁ' Sehools, 1957-88,

‘ sshwols leave the type of
1rtes al1d pro g {c the. inaividue) privetpels
&a’anuvmhl trortmhnhu-unuuum

S0 prefer the POSIBSOUS EXrOups

25 S gm0t e, e

Seheols fumish the gﬂ'm Ulth

wmimuu foy expressing individual
Sialities through the use of a variety of umuu

end projeats.
p”""""\ gﬁm‘%m’hﬂc } 1

(isington's luw 86 pregrams utilised $o ai
the various & mmla u-nt!.u the -pnmmd-
of suparior drens

Borrin, "Spesial Ulesses for Oifted
e it idren’ tn Tleveland, Bxasntione) dhildren, ¥1158-57,
Hovenber, 19&‘;
A report on the Major Works Procram whiesh has been
funstioning for wore than thirey vyeare,
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Bawrlein, Baith J, “Ghall) Telented Children,® Ile

u&nm"&:i-" . whieh wan
) 2 progran
u:a.nmrmarx Enows as She Talented

.E-. the seheols uﬂn surichmend rather than
assslere

4 Nowilliams, Berl. Ghallengiia
umﬁiﬁg Bloowingdsie, I1linolas M

S e T T
°
as well as pPo®s s and weans of euuu thes
shildvren &n the slemen and high sehecl grades.

Placlkweod, Faul B, “He m uuua. Sehee)
offiefally known
s Immﬂ.n m for s of Exeeptional
Inlm

Bowles, Rishard D. “Spesial Classes for Owr Gifted,” The
, 78188587, April uu.
) stheold mm& nhul. with
1% own iaisias ﬂmtumm,mn
gifted ehildren,

lau s. *How ng;“lma apou:l u::uuu Bet®,
. - -’ s 3 , '.-u “..5. m ' . p m
wore md m pmu Mw uuuutxen snd asgragasion,

w?.“.. orense N, "!'m Oirsed Ohil4,* guod Housshssnine.
agz!nﬁwh‘ztumu ‘l?::,bﬂl

m mm'n exparients a8 & m a% e Bumtsr Oollege
Hlewsntary Seheol maloes ey well quurhd to disouns
gifvedness in an s2xperd manner,

Galifornia nmmw m mmmtm Assoeiation. Ihs
bgd ik 4 Twanty~sixth
Sadvansnt 1004, 174 gp
prograns tbr .u'm mm.n Mng utilised in
mxms- slementary sthools are surveyed,

Tia Intse %, "aifted Pifthegrsders Use the Tape Resorder,"”
H‘ﬁ 137187, Ootober, 1958. I !
s How York, Cifthegrade teasher resssmends
bt be utilined ¢ ~ ?t“ih:h. 1. . e
san 0 ® aseis elassroom teashey in pro-
viding enarisiment,




Comneatisut State Department o!; Bdueatsion, Rdusadien
e ity o Seed: 4 e e PN e
This bullesin sontaing wortiunile sestions ea Ldenti-
fiestion, onmriskment, alasees, asselerati
Is sts Cthe roles #!' mmumd and lay people ta
on - out prograns for She gifted.,

Gordulsek, Ruby, "A Pllast for the 0irted,"* giLyed
m&i 1.16. Ootober, 1987, e '

3 o e {1 A4 T RS At byl bt

» mmm "Gmd Children Like Seiones,"
Skate Béusation, 46:106-08, Novewber, 1988, '
Ponssrs sumuer scienss sarichment

mm m m mtmnr bright.

e, 20T, TASLAE P G, B st

to give m m u lhum tesehers in

Cotben, wzu
Hay

ol. sehonls snd o Sesashars in tralae
tnge 1% mum M Toas valuable snd truwe~toerlife
11luetrations,

Cutts, Normsa, and Nishelas |
¢ and ; ln Toris A W

pu'm:

&W mf:z... Xk A
mwgnma. 'maﬁ!;:.l 2,1’%%11:%

e vearious fasets of the ssheol's

ﬂbm 0 She t find ponsie
ﬁ Mu‘zmﬁta\uﬂ:m.'mm :

DeNaan, Re Po, and R, J. Na t. Qéﬁ“
Chicages Mnﬂii? of m PP
The Swo suthars zn Mn and parants
whe are interested MMMMuM'-
'!‘r?lzﬂt mited & geod banddeok fer specialists in the
L L

bunlap, James, “Testing the Tops," of Nwseptional

mm”‘u“rmvwmht, ilesours, mest tn spesisal
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nriehnent slasses ssvera)l times eash week, JFiojects
swplmatise solence, seolial studles, and languags.

Bausatiomal Polloles Commis m. Eduestion of %
:ua:hlngtan. Dy Cot ¥a Ausation Assoelad
PP

A hlet which :a the roles of the bright ehild
oY, anzb mearns of idsntifleation
and ::;tmnum. uad the surrent weste of Salsnt in our
Ll .

Hiwell, Clarence, “ioselerasion of ths Oifted,”™ The Gifted
ﬂg: 818183, Spring, 1980,
Reverend Clarenes Elwell of the Gatholies Diceess
Sehools of Qleveland puts &n s ward for acselsration,

Gabriei Mrmu 'Mlm ths Superior Chilae,*

381204888, Sepltomber,

m Halvern Seheol in Shaker Heighte, Ohle, cavries
s an extSensive snriehment program.

ORouR . The Universi Sahoeol
o s Ohdos Universl ml:
»

Columbia mﬂmuy KRementary 3shool youngsters are

lnwlm”oo-z in & learning progrem which §
waderstand and help 4irest, hey

Bal $imbre Pudblis Sehools,
m of Pubdblications, 1588
Y oy ] .:_ m ox 3 Y,

Jeory "w o7 She Densfit of Able Studeass,”
—BTetussion of sposif ngr-nfu- the gifted, The

twe ¢ euxr *slated pre Diege City Sohoels
ayrs revieswed.

it et S DAL fe Senang gy

X brlel but excellent dlecucsion of Slevelind:s ¥a jor

Vorks Frograns,. The authoras give an interesting assowmns
of setual elassroom uuvt.u:a. &«

Bavigimpat, Robers, Mﬂu aﬂ.mm and Robert DeHasn.

RS R
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The auathors give us Wrief descriptions of exiating
programs in a sumber of 4i1fferent gpeheolss: Thay bave
sed wp pcﬂimm sharasteristics of good edusasional

mfﬂmh Intpodustory ssetiona on
imcm.um motivation provide interesting
PFeading for those interested in gifted shildren,

llmuhnt, Eobm,, n;?n and Eobewd Delisan. 4

.erl‘

Universit ar uhi.ua mu Hov
r Mnl ' m-&m utluim
of the !‘ umi raseurces. It setas

m& mw“m“. mmﬂid»:g.
3 'mfmn 1ean salhwools,

ectn
n&’ - m‘dﬂ
Holaowd, Paul. "4 Progrem for the G&ﬂﬂ," Exssntionsd

191801, r-mxw.
Ohdo, %m snrielment slassss one
peorisd ml:. Peprlls iz the progran
work on a variad uﬂ of prajes

1lingworth reports on her study of Ywalve
:ﬁ:&:« sndowed with mnna:ax asi,m. he ‘gthw
a8 sowme penevel prinsiples evo from s
™he asceunt fa edited by L. ¥. Terman, iy

Hoover, m B, "Oulding bthe Girved,” Parents Magasios., 3%
Ostober, 1958, ’
Mﬂtau %o parents on ths eare af the gifted.

Horasslk, Theimea A. "Mthtgm Rxaeptiomal Ohildren in
Chattancoge, Tennssaee,” The Sehgol Exseutive, 78 :
Dessmber, 1954.

m&mm has o nunber of programs for the gifted,
Paplils are allowed to develop to the helight of thely
sapuesiites,
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nam-" Sow !'wkl wnn aumg.rsﬁcy
»
Counail (ORE Wesh 1208h Strest), 1988,

This pasphlet ouvntains aome }mm asoounts of
toaekurs' experiences with enriciwment and adili
m « Xt also sontaina an inatruotorts 1iat

1danmtiflsation of our dright youngsters.

gsasl Ouideliioes, Springfield Pudblis Sahools

Y sin Cwane, Chisage, Illinois: Mm-
m 0!‘ mtm 1987,
Acoesleration h practiesd in Illinoiste publie

ki i FLI Pl s,

‘ 498, Ourrisulun Girocular No. 3, PFPrankfors,
VaeNy s Depaviment of Bivsstion Publisation, 19858,
mmw mn orfar Lonal subjests to she
Antereosted, s and gpifted,

Jasques Mm "milme Through A1l The Grades,"
ive, 78:81 Oﬁabwg 1958, " b
itk M nuwm of Pennuyle
oad & Progren of serihesnt to ard sne

Een$ SSate M\vw-uy.

S8, (BuiTasin
“n 11’3

PO the Sed, It
Wu&gtm . 12,008, eivedy
kmhs, wﬁ tien of a:lwm suprrant pmum in

sehwols, a ars suggestions w tssening the waricus
b Jestn,

Kling, Patrioia T., and Priseills H, Trieba. "A Colleation
of mamcu Exergiann iged Partioularly for the
mmwmammmmmngmxm _

Standard Pro a$ Thase Orade lLavels, 1iabad
hﬂm s !hutl, m University, Sehool of Zédueation,
Boston, sssodmsetts, 1007,

Kough, Jaek, and RBobert Delisan.

BEL: flins S f T ful. 35
This publisation lists emmmuu shish should

be usefuv) in Adentify u:lw seimtifieo abils
Salents in the um. :ﬁu lendarship, mashanfieal 7
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skills, and the genere feed, It is slso wssful 4n
’hing other ﬂ.uu& ﬁmmi of axaeptional ahildarem,

RS S iR WAL

somnities mm disvusses means of identi
!.ﬂwl. use w resources, qualifions
:cnhbn of tln gifted, and contains & bibliography.

AT L Pl i‘a N
m dallotin ltﬂtna the great need rov ol
teashers for the gifted and other proups of .umnml.

shildren,
Martans M‘ Fgte A .i‘ LY F ¥ IS N4 O3 : '
Bulletin m m. 13, PPe
m muﬁ.n tmm nmm m the uss of

rmﬂ.mmm theds of 1saneiflyl
uwF Mumoramﬁ'” - m”:‘
od our sshoolis.

is progrems be

llud. A a. "'h: m the OArsedt™, Biuesiilgm, 7913-7,

A fow tmm tmuﬂntm of gifsedness.
author covers glftednens of asstihwiisc shareaster, sup

A e DT S Sk i e

Klller, Bruce, ;W Use o§'sgoox Fasilities,” Ihe M
JTavers as, anwim.. nalees wse of 1ts segel
2Wﬁr em::f’ for mm' of higher 1IQ.

Niller, Vews M, "The Suwperisr Ghild Enterprise,"
PN -l ’u. 1) Acskwol Poard
Son, Illinois, W“ with 45rferent gilfbed
progruss. 3pesial eaplmais on sarichment in art, musie,
and dvemntiss,

Mitohall, Feank H, sad B, Rusasll, "A Survey of Eight
mh-nm Enedohuen h;m.“ 'munum Nastar'a
T™aenis, Boston Unlversity, 3cheol of Edusation, Boston,
luncﬁuth, 1988,
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wikYS
ﬁﬂllt&“w It 1is based on mk‘zm in ng
w‘ Yow !“kg

h“@& m‘ ” " ﬂ% ‘m.uﬂﬂo Joupation f'¢ "
i U i A
ur of Obisage Press, 1058, 480
mtx-l.m sdditional infamms aboud

ation of the gifted, Other Lfuoets axpioved
mm« uttuttm of the girted, preparation of teashers
Mﬂtt:d. o, and a revisw of various programs now in
SPrAtion .,

Eetaley, Barold W,

ook

vidual Diffevenses,™ Lmerigan
158, November, 1958,
sohwel whioh had its
GRS wonths m.mw )

ption iIn 1”3»

of the girted in langumge, drsmatics, snd orafts,

mmmn Puvlies Soahools Surrisulum
Cinstanatli, Ohiox A Sshool Publieation,

" fhe Oinsimneti Publie 3shecls work ok the m; s
the girted ehildts edusasion should Be Mresadsiisd and
intermifisd rather than marrowed and mﬂ.mM. |

Niesls, Hihel, and Diane Witte.
Bew Yerks Burcau of ma. aWM s
aomu Universisy, 1988,
This publisation centains some very amising $llustrated

vorses whish favor snrishment sver sessleration. In an
intereating way a real problien Ls aired,

A, Vo “iow Tulsse m
oule, ox Tulex gy Gredes,” ohoo) Beard

Lo reoiate Tee tha Gifred una sajentet wrouch

speaial sudiest aress,

Ohio State Dniversity, Nathod

Fourth and Fifsh
1083,

Kentt State Mmiveraity Press,
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Pariew, 03 . "4 Weasured Experiwment With Menbtally Advaneed
Ghaiaren,” SAS) Boazh ERMETAL 136153-64,  Septesher

Review of an experimmtal grouping of gifted in gredes
M. five, six, snd seven in Selar maw publie sehools,

AAgES ,&.% :
m:mmm ,:a:":.:z inent ques
is selwols, It 4lseveses a 1ble enlargemant
our eoneept of enciehmant, ildentiricasion of the

mmu. instruskiconl prossdures, Semmmaity resourses,

and svaluation of progreas for the gifted,
Miiadelphia Publis Sehools. The Oiftad Shild: Phtladelphias
Mu fur bher gifted
Swady Sowwit, Ouidise
aﬁm au'riu PSRt %m of
Peungyl 1988, »
| Ataintatravors, seshere, snd parents who Mave
ma ' dband o LFY by mtgionllt  Arinasgniy. L]
! .:".-:'_ L i A I J fdma _ 3 ‘imwl
& m -t;ﬁt pardisl samprepastion progreon as ntuwu
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brdel Yub | tm of wint Phlladelphia 1ia
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vanis,
{ons the an beth siessatsry sod
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P girtem. “Totel Sehool Plemalng for the Gifted
'?':a;i. hignel Ghildren, 181307-10, 188, Jumuary,

A diseassion of the mowating intevess in edusational
provisions Fer our gifted, wes of She worikahop me

neabting the sdusatiomal meeds, attitudes toward tiw .
guldanee mmmmmmm ol aome dasis siplen

of good progrems

e gifted

PanieE RLINNNEN B
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The auther Wraveled roughout the United States visise
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