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Effective online assessment for interpretive, interpersonal and presentational modes in a 

blended course” 
2d Annual Pedagogy Symposium, BU, Boston, MA, March 16, 2018 

Svitlana Malykhina 

1. I would like to offer the clear prompt:  How do we build online assessments in alignment 

with the World-Readiness standards in all three modes of communication: 

interpretive, interpersonal and presentational. This presentation will discuss a model of 

blended-based curriculum for two semester Beginning Russian. This re-design project 

became possible due to support of the Blended Learning Challenge (BLC) offered by the 

Center for Teaching & Learning (CTL). This fellowship offers me the unique opportunity to 

develop and enhance my blended teaching practices and collaborate with other active 

members of the Boston University teaching community.

2. I really like the idea of you participating in the discussion on the topic of my 

presentation, therefore I suggest you making notes on this 3-2-1 assessment round-up 

which should help us to recall the main point of my 15-minute presentation.

3. 

1. Blended learning, 2.Benefits of online assessment in blended learning, 3. Backward (Reverse) 

course design, 4. Authentic material, 5. Types of assessment in three modes, 6. Resources

4. Here is the mapping of the online mode. Before I am going any further let me to define 

the term BL. Blended learning actually has incredible applicability in curriculum and 

in language instruction. The simplest definition is we transfer something we normally 

do in class and we do it out of class, online.

5. This is the way my online classroom looks like. I’m not sure that I have time to get to some 

nuts and bolts of why is that we decide to move certain types of language activities 

outside of class rather than continuing to do those in class. Let me mention a few benefits of



the blended mode. One of the biggest benefits of the introduction of blended mode 

is to prepare students to be autonomous learners, as they need to work in the 

language on their own to really take the material that you give them. Also, online 

mode – with all the interactions recorded and archived - allows instructors to 

attend to every student, and provide delayed, but specific feedback, avoiding 

the problem of disruption in communication. 

6. Language acquisition is such a dynamic activity, that it’s really tricky to separate 

learning from assessment in the language class. That’s why a good assessment instrument 

would replicate what happens in the classroom and how it happens. SO how do we 

allow teaching and testing to be parts of the same process?

7. You won’t be able to move forward without answering the questions: What are the real 

goals of the class? Where we want our students to be? How much exposure do we 

actually want them to have with authentic materials and native speakers? What should 

they be able to understand, what kind of products do you want them to be able produce 

to the end of the semester of instruction?

8. Definitely, instruction is not simply serving language in bite-sized chunks, but it should 

be structured to help learners become better able to exploit other resources of language 

autonomously. As neither textbook nor an instructor is the best resource for the learner. Here 

is my exercise in practicing backward design of a Unit “Free time.” On the first stage of 

development I plan what students can do: make plans for free time, compare leisure 

activities in Russian and American cultures. On the stage 2 I plan assessment in three 

modes. Only on the third stage I identify all the topics, make a list of grammar and 

vocab to cover and create a lot of learning activities. It will put forward a case for



exposure to the target language via engagement with the many learning opportunities 

that exist outside the classroom.  

9. Backward Planning allows unpacking the standards.  Each language has specific WRS

descriptors. Here I draw your attention to the steps of the design: lead us to unpack all five

Cs—Culture, Communication, Connection, Community and Comparisons.

10. Creating learning activities is the final stage in curriculum development. Apparently

we shift away from traditional building block approach and we move toward what

students can do with the language, to students’ independence in using the language

in authentic purposes.

11. Let’s talk about authenticity. We want to make learning and assessment as authentic as

possible using authentic material, employ real-life situations. I try to locate particular

piece of video, audio, text that can be used at multi-level proficiency.

12. For example, I assign a weather forecast video to the Nov level. I like those videos as they are

concise and so usable outside of class. You can imagine that the first year student is hearing

this flow and language washing over them. It is very likely they understand things probably

from the visual context rather than from the oral cues. I have asked for tasks that are

corresponded the level of instruction, with clear indication what I want them to

accomplish. Even if they don’t understand the forecast in Russian, they know what the weather

forecast is, or should be like. In terms of grammar, they will be using future tense as they

will be talking about tomorrow. They start thinking about lexical fields. Pre-viewing protocol

– the temperature (numbers), listening for terms like rain, wind, sun – all of that kind of

things. I assign the video with focus on recognition and production of cognates: in this clip 

you will hear five cognate words -- words that sound like their English counterparts.  

Expect them to get the words like секунда, температура. 



At the same time I lead students to use what they already know as adult thinkers, the 

knowledge of the world to start making predictions, suppositions, and inferences about 

language they don’t yet know. They also start using the visual context – what do you think 

the city we are talking about here -- recognize those iconic buildings may be able to guess 

Moscow. I guide them to pay attention to the usage of Celsius rather than Fahrenheit.  They 

hear meteorologists are saying not miles per hour, but rather meters per second. Ultimately, 

the coming day, they’re asked to act a dialogue with a partner, record it and submit it on Bb. 

This is the activity that requires autonomous learning and focus on a completion of the task.  

13. Authenticity – Materials should be authentic yet practical. Talking about practicality, when we

assign an activity based on a real life situation, we measure how much culture, metaculture,

metalinguistic information is embedded in our instruction. And how much students to be

able to utilize. I believe it’s unpractical to ask freshmen to act the situation about reserving

a hotel room as it would present a lot of unknown information. They might never been in

a hotel without their parents and would be completely embarrassed to talk to a hotel

receptionist. But ordering a meal in a restaurant would work really well.  The bottom line is

– the task should be aligned with the students’’ experience and language ability.

If you ask students who are taking first semester of Russian to read an article from a paper newspaper 

on a financial crisis in Russia – it is very authentic, but what’s the issue here? It is too difficult 

for level one, What they can do is …. 

14. While students work on functions the guiding tasks should be authentic, practical and

doable.

15. Here is a list of functions. Please take 30 seconds for debriefing the information and make

notes.



16. Move on to the types of assessment. I am making assessment more supportive of learning

and less focusing on testing scores.

17. Almost any pedagogical activity can function as formative assessment… What makes

it formative is HOW you use it. Formative assessment gives us, teachers food for

thoughts: it helps us to identify effective study strategies, make specific connections

between the material and the larger goals of instruction, to adjust the pacing of

instruction.

Even more important to remember that formative assessment is really for the learner. 

Especially in the online mode, students are taking their own time to learn independently. 

Fair and good assessment instrument should help students to progress and answer the 

three basic questions: Where am I going? How am I doing? Where to go next?  

18. Integrated Performance Assessment (IPA) should be organized around within the

three modes, and it can be accomplished most profitably in a structured situations in

which the instructor controls maximally and speaks minimally; and the primary goal

is to lead the student to speak, to do and function in three modes of communication.

19. Here we go:

Interpretive mode means learners understand, interpret and analyze what is heard, read or viewed on 

a variety of topics.  

In interpersonal mode learners interact or negotiate meaning in spoken, or written conversations to 

share information, reactions, feeling and opinions.  

In presentational mode learners present information, concepts, ideas, to inform, explain, narrate on a 

variety of topics, using appropriate media and adapting to the audience.    



20. By now everyone at least is familiar with ACTFL guidelines. I actually use this chart in one

shape or another in class, to demonstrate in a graphic way what they should expect in

terms of proficiency.

21. I found this level of transparency very useful at least students understand where we’re going,

what’s the roadmap for our course.

22. What is important is to create tasks for each mode, know how to guide the performance

in each mode, and keep in mind the variety of contexts and real life scenarios for each

mode. Another important thing is to create graphic organizers, rubrics and scoring

guides. For example:

25. Importance of using rubrics and scoring guides to provide feedback to the learner cannot

be underestimated. I think that creating both holistic and analytic rubrics is really important 

for the students. And we need some time to train students to use them so that they can do 

self-assessment which is an important aspect of online community. When we do reverse 

design and keep in mind the end goal for the course, it’s much easier to create supportive 

assessment.  

Although input and content of the instruction is the core of language acquisition, it’s not 

enough. What student also need is clear guided instruction on how to acquire the basic language 

proficiency, cultural competence, and the ability to function in the language outside of 

classroom settings. The assessment should be customized and crafted for specific purpose 

and for specific population.  

I stop here giving you 30 seconds to make meaning of what you’ve heard and recap some points of 

this presentation on your 3-2-1 survey.  


