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11 Advocates of all systems a nd goals in education agree on 

one thing: that education to be effective must result in a 

change in the behavior of the person educated," state Snyggs 
1/ 

and Coombs - in their book on Ind5.v:tdua 1 Behavior. 

11 A technique is a way of doing something, and language 

may be evaluated as a technique for accomplishing personality 
v 

a dj us tme n t • tt 

uPoise and self-confidence in speech can be developed 

through devices which encourages the child to participate in 

speech activities, and· which provides successful speech 
3/ 

experiences. n-

nThe classroom will be a place of critical discussion 

and scientific evaluation ••••. Activity by the pupil rather y 
· than the teacher, " is advised. 

11 Reflecti ve thinking and problem sol vj.ng are dependent 

upon clear ideas, which in turn merge only when language has 
rt5/ 

become definite. 

Such speech-provoking activity, recommended by so many, 

ynonald Snyggs and Arthur Coombs, Individual Behavior, Harper 
and Bros., New York, 1949, p . 206. 

2/Wendell Johnson, People in Quandaries, Harper and Bros., 
New York, 1946, p. 269. 

3/Wilbert Pronovost, Skills Instruction in Speech Work, 
Boston University, Boston, 1949, p. 2. 

4/Dugald Arbuckle, Teacher Counseling, Addison-Wesley Press, 
Inc., Cambridge, Mass., 1950, p. 153-154. 

5/Corvallis Public Schools, Curriculum Handbook (Gr. I -VI), 
Corvallis, Oregon, 1941, p. 23. 
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o.!l:.--

to social adjustment. 

Scope.-- This study presents units for the fifth grade 

which integrate speech activities and the social studies in 

order to improve social adjustment. It includes an analysi s 

of social adjustment and speech improvement in a specific 

fifth grade in Melrose, Massachusetts. 

I 
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every medium of sight and sound. 
1/ 

Mildred Dawson,- realizing the need of establishing 

language early in the grades, expresses this idea: "It is 

most important that the elementary school give the pupils the 

ability to talk well as often their future success is dependent 

upon their ability to speak well." 
y 

Enlarging on this topic of language, N·orman McQuown 

wri tea: 

"Language most broadly coneei ved, may be said to 
include all the ways of behaving which serve to communi­
cate with other persons and to reaffirm an individual's 
own integrity. Among these ways of behaving are stance, 
bodily movements, facial expressions, vocal movements, 
and speech." 

It is through the unconscious mannerisms we express our 

personality. They enhance us or detract from us. They reveal 

our inner self to all the world. Therefore, they are to be 

closely observed and analysed by the teacher. Appropriate 

gestures give ease to the speaker and the improper use of them 

can readily become noticeable mannerisms that distract the 

· listener. Recognition is taken of the need to provide for 

training all such mannerisms as well as . teaching the techniques 

of expression by all grade school teachers. 

The aims of the Language Programs of the Elementary 

1/Mildred Dawson, Teaching Language in the Grades, World Book 
co., Yonkers-on-Hudson, New York, 1951, pp. 41-43. 

g/Norman :McQuown, "Language Learning from an Anthropological 
Point of View," Elementary School Journal (March, 1954), 
54:402. 

10 

















3. Claims of other nations 
4. Birth of a new nation 

a. Revolutionary period 
b. Organization of government 
c. Improvement of communication and 

transportation 
d. Establishment of a satisfactory money system 

III. Westward Growth 
1. Advantages of remaining on the coast 
2. Difficulties of the pioneers 
3. New purchases 

IV. Exploration and Development 

V. New Problems within America 
1. Slavery 
2. Reconstruction 
3. Indus trial growth 

VI. Our Po$sessions 
1. Alaska 
2. Island possessions 
3. Panama Canal 

VII. Modern Explorers 

VIII. Awareness of Present-Day Problems 

Speech needs.-- According to Carr i e Rasmussen 

Speech Methods in the Elementary Schools, 

0 Speech Is the Blending of These Elements: 
1. Thought -- mental processes 

11 
in 

2. Language -- moulding of thought and feelings 
into words 

3. Voice -- carrying thought and words through vocal 
sounds to someone else 

4. Action -- bodi ly stance 
5. Listening.n 

Speech is the communication of ideas. In order to 

develop a social studies program, a child needs these 

abilities: 

' !/Carrie Rasmussen, Speech Methods in the Elementary Schools, 
Ronald Press Co., New York, 1949, p. 8. 
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Testing knowledge of social studies concepts.-- In 
- - 1/ 

February, a standardized test was given: The Iowa Work-

Study Skills, test B, form L. The skills tested were map read­

ing, use of references, use of index, use of dictionary, and 

alphabetization. lt provided grade equivalent scores. Results 

of this testing may be found on pages 53 and 55. 
v 

Other test results.-- In November, the Pintner Inter-

mediate Test: Form A, was g iven to determine the Intelligence 

Quotients used in this report. This is a verbal series, test-

ing general ability in the areas of vocabulary, logical selec-

tion, number seauence, selection of best answers, opposites, 

analogies, arithmetic reasoning, and classificatlon. 
y 

In February, the Iowa Every-Pupil Tests of Basic 

Skills ( Ne w Edition) was g iven to determine their silent 

reading comprehension. Test A Form L; Elementary Battery--

Grades 3-4-5. Their scores in relation to their grade level 

will be found on a chart on page 55. This was comnared with y 
a standard test result of the fourth grade (Gates Form I) 

yH. B'. 8pitzer, et al, 11 Test B: Work-Study Skills --Form L,u 
Iowa Every-Pupil Tests of Basic Skills, Roughton Mifflin Co., 
Boston, 1940. 

g/Rudolf Pintner, Pintner Intermediate Test: Form A, World 
Book co., Yonkers-on-Hudson, New York, 1938. 

yH. F. Spitzer, et al, 11 Test A: Silent Heading Comprehension-­
Form L," Iowa Every-Pupil 'rests of Basic Skills, Houghton 
Mifflin Co., Boston, 1940. 

!/Arthur I. Gates, Gates Silent Reading Test (Form I), Bureau 
of Publications, Teachers College, Columbia University, New 
York, 1926. 
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to determine growth of the individual child in reading compre­

hension. Results may be found on the same chart. 
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(5) to take care of materials 
(6) to be sure there are no duplications 
(7) to read the reports 
(8) to put the check questions together 
(9) to organize the presentation. 

b. Duties of committee members 

Committee members should: 
(1) work carefully 
(2) choose a chairman 
(3) plan research 

find material 
assign parts 
put whole together in a group 

(4) assign different topics and subtopics 
each should do as much as he can 

(5) pool all resources 
cheek for duplication 

(6) give helpful criticisms 
(7) make a check list. 

The easily-successful pupils were chosen to be chair­

men and were readily accepted by the less assured 

members of the class. These chairmen were also the 

best at research. Effort was made to put one of 

artistic ability in each group to give success to the 

poster-making. The pupils were seated in social 

studies groups. 

13. The large cities across the country were listed as 

natural stops on the trip: 

New York 
Philadelphia 
Pittsburg 
Cleveland 
Detroit 
Chicago 

Council Bluffs, Omaha 
Cheyenne 
Salt Lake City 
Carson City 
Sacramento 
San Francisco 

The committee chose a city. A new idea was 

injected, 11What makes this city different from other 

cities?" The idea of contrast was carried out in 

26 



the reports of 111N.hat We Want to Know," and in the 

illustrations which took the form of composite draw­

ings, developed by each committee, stressing the 

outstanding personality of each city. Maps were hung 

above the poster to show the location of the city. 

Before the actual research began, the aims of the 

social studies work were stressed: 

a. Working well together 

b. Contributing to the learning and pleasure of 

the group 

c. Appreciating the contributions of others 

d. Learning to live well together 

e. A self-evaluation chart was developed (see 

page 28) . 

Teacher activities.-- The first unit was used by the 

teacher as an observation period. Personal characteristics, 

attitudes, reactions to situations, work-study habits, and 

aptitudes were studied. Note was made of those who might be 

aided by accepting responsibility in the next unit. 

The self-evaluation was done by each individual at the end 

of the six weeks and discussed privately with the teacher. 

2'7 





2. The Bxplor·ers 

It has been stated that the first unit was used as a means 

of introducing language and research skills. In the second 

unit, "The Explorers," a new aim was added. The stress turned 

to good vocal skills. The following aims were developed as 

standard for the class and a chart was made for frequent 

reference. 

A good voice 
1. is easily heard 
2. is easily understood 
3. tells a story with enthusiasm (is alive) 
4. is pitched pleasantly 
5. fits the personality 
6. fits the situation. 

Sixteen explorers were chosen and the class of 32 was 

divided into groups of two to wor k on research and writing. 

It was required that the writing of. dialogue for a play be the 

combined efforts of the committee to ensure the best vocabulary. 

Then try-outs were arranged to choose the one that could learn 

the part and deliver it better for the play. Other parts in 

the culminating activity were promised to those who were second 

in choice. As explorers, they were to tell boastfully of their 

deeds, adventures, and their value to their king. 

The class discussed who had the greatest adventures; who 

did the most for the king; the behavior of these heroes judged 

by modern standards of behavior. 

Explorers reported on were: 

Marco Polo Cortez Marquette and Jolie 

Balboa deVaca LaSalle 

29 







Gl; the boys, Bl, B2. The same designation of each pupil will 

be carried through the units. 

Gl and G2 both had to win. 

Bl couldn't speak out loud 
or learn. 

I B2 showed generosity in 
I conceding his part and 
I helped B3 learn his lines. 

B3 managed to learn his 
variations of "sail on! 
Sail on and on!" under 
prodding of B2 who said he 

:1 needed to rehearse. 

1 B4 wouldn't write his part 
until he was excluded from 

:1 the room until it was done. 

Children not receiving speak­
ing parts as "Explorers" 
were given a choice of poems 
the class had learned. 

G4 chose to be completely 
different. She wrote her 
own poem. 

B5 worked hard but got too 
1 

nervous when speaking 
before others. 

B6 acted babyish. 

Some couldn't stand in a 
group without pinching or 
stepping on toes. 

Gl was g iven the speaking 
part. 
G2 was made mistress of 
ceremonies. 

He was made a host and was 
successful. 

He was made to feel very 
much appreciated for his 
help to the class. 

This was his f i r st successful 
public appearance in t wo 
years. It was a role dif­
ferent from the rest of the 
class as he desired it. 

Finally wrote and learned a 
part but spoke it hurriedly 
and inaudibly. 

This "Interlude" between 
parts of the program gave 
them successful individual 
speaking opportunities and 
prominence. 

It was announced as an 
original poem and was 
pleasantly received. 

Praise went for his 
exc i ting story. 

·The unusual parts of his 
story were pointed out for 
emphasis. He reliShed it. 

The g rouping was spread out; 
some were seated. 

Tape recording of the play was made in private session 

without outside audience. The voices were analysed by 

32 

the ___ J _ 
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