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CHAPTER I
THE PROBLEM AND ITS BACKGROUND
1. The Problem Stated .
The problem, -~ - It is the purpose of this paper to apply
the basic principles and procedures set forth im Fundamentals of
Secondary-School Teaching v and in the course in the Unit Method

2/
in the Secondary Schoel to the unit organization and classréom

presentation of a unit in Getting Along with Yourself and Others

for two classes in grade nine-one home economics in a junior
high school.,

An attempt will be made to place the emphasis on applying
to everyday living the things the pupils already know and will
learn about getting along with themselves and others. For this
purpose the unit method creates more meaningful and realistie
experiences to enrich the teaching-learning process,

2. The Background

Curricular background., — -~ The home economics course of

study for the junior high school includes three major areas:

1/ Roy O. Billett, Fundamentals of Secondary-School Teaching.
Houghton Mifflin Company, Boston, 1940,

2/ "Unit Method in the Secondary School® » Boy O. Billett,
Instructor, Boston University School of Education.

"ll




clothing, foocis and nutrition, and home management and nursing.
In the seventh and eighth grades, these courses are compulsory
bl‘L in the ninth grade the girls are allowed to elect one of
them for more advanced work. Although there is a printed course
of | study, it is now in the process of revision and this is one
unit that will be included., Xach teacher is allowed to use
flexibility and to adjust the course to her own classes and
pupils! needs. The ninth-grade classes meet for two double
periodé éach week, a total of 170 minutes,

The pupils. — - This unit was plamned for two heterogenous
groups’ of grade nine-one girls in the foods éourse in a junior
high school. One group contains nineteen pupils and the other
group eleven; they come from eight different homerooms,.

Chronological age. - — In class I the ages ranged from

14~0 t.o 15-10, In class II they ranged from 13-9 to 15-8.
The median in each class was 1l4-5. See Table 1.

Table 1, Distribution of Pupils in Each Class According to
. Chronological Age as of October 20, 1952.

Age Number of Pupils
Class I | Class II
. - 4
1) (2 | ()
lB"éto M‘o e s 6000 00 ss 00 ev 0000 l . l
ll}"otolh—'é S 400300 000000000 o.oi 6 lo
ll{."éto 15-0 $ 6008600500000 s000000600 2 h
150 t0 15=6 tivvencncncans 1 3
15"‘6to 16?"‘0 S 6 & P LI OEEOLOEYEI LU U l : l
Total 11 19
Median 1h=5 1h~5




o

Intelllgence guotient, - -~ In Class I the intelligence

qnotlent range, determined by'the Otls Quick Scoring Test,

Form Beta, DM., given October 26, 1949, was from 87 to 119

(Table 2)e ‘Of the eleven pupils tested, six have an intelli-
génoe quétient‘of 100 or more, five have an intelligence quotient
below 100. The median intelligence quotient for the class is
102 In Claés II the intelligence quotient range on the same
test was from 89 to 109 (Table 2). .Of the 19 pupils testéd

five have an intelligenceAquotient of 108 or 109, six have an
intelligence quotient less than 100. The median intelligence

quotient for the class is 101.

Table 2. Dlstrlbutlon of Pupils in Fach Class Accord;ng
to Intelligence Quotient, as Determined by
Otis Quick Scoring Test Form Beta D. M., Given
October 26 1949,

‘Intelligence Quotient ' - ___Number of Pupils

» Class I Class II
6] f O )
115‘-119 l.00.0"00.00..‘000..000000.0..0'; 1 0
llO—lll.; oona'~0.00‘0060.«--0000»0.--000" 3 O
105"109 000'OOOOO;OOOQOOQQCO..00.000....; 1 7
100"1014. 0002000000000 00000000c000ORGES R l 6
95 ';'_ 99 oaooo..o-ooonoo.otoovoo;oototo‘. 2 3
90— 9l+ .0.0..00.‘00.0".0'0.00.."'.0.' 2 2
85“‘ 89 49..o.ooc-.cfioeo.-ocpl--aoooac‘o. l l
Total 11 . 19

Median 102 101




Language achievement., - - The Stanford Achievement

Advanced Language Arts Test, Form DM, was administered to

both classes April 3, 1952, The results are givem in per-

centiles. In Class I the achievement range was from 11 to

93 with a median of 60. In Class II the results ranged from

19 to 81 with a median of L46. Two girls were absent at the

time of the test.

Table 3, Distrilution of Pypils in Each Class According
to Precentile Scores in the Stanford Achieve-
ment Advanced Language Arts Test, Form DM,

Given April 3, 1952.

Language Achievement

Number of Pupils

in Percentiles Class I , Class II

1) (2) (3)
92“98 s v0 s 00 LR B AR LI IR IR I SN A RS l O
85"91 000450020 ¢2080000¢0a0P 00 l O
78-81(;‘ocoo-.;‘¢-aouo ----- * s 002000000’ 2 2
71-77 s s 0000000000 Qoo..o'.c;ovo.o. O 0
64—70 L N R N N R R R RS O 3
57"63 LI IR IR IR A IR I A [ A R RN RN 2 l
50“56 5SS 2 000020006000 O 2
43“49 LI A A R I N N A A A N RN o o0 0 4 O 3
36" 14.2 o;voooo'cooo..-wo.oooovtoooot l 3
29"'35 LR L AL UL BRI 2 IR IR IR BE IR AN 3 BE K X I N YA O l
22"28 ® S 8800000 0000000000000 00 004 l l
15-21..0...0000'00'.'.‘0.o....UOUOJ l l
8-11{. P N N I I I S A G A 2 0]
Total 11 17

Median 60 L7




Arithmetic achievement. - —~ The Stanford Achievement

Advanced Arithmetic Tests, Form DM, was administered to both
classes on April 2, 1952. The results are given in percen-
.tiles. In Class I the achievement range was from 20 to 98
with a median of 78. In Class IT the range was from 6 to 95
with a median of A4a Three girls were aﬁsent at the time of
this test.

Table h..Dlstrlbutlon of Pupils in Fach Class According

' to Percentlle Scores in the Stanford Achieve-

ment| Advanced Arithmetic Tests, Form‘DM Given
April 2, 1952.

|

|

Arithmetic Achievement ' Number of Pupils
1n Percentlles - Class I | Class II
(lD : (2) 3)

92 head 98 IEREREREEEERE R R R RN IR 3

85 = 91 .‘000.0.»“0'00.0000"0.5'0

78-81-'. LR I R N I IR R 2 A B AR AL R 2 2K LR 2% B 2 ‘
7].-77 Cvseesrss e et s rssbteensen s
6[}_70 20000V IIORELR L0000 0
57"63 284 063 002200000008 000ve009
50“"56 LA U A N I IR AR 2 I N I AR A I
1}3“1‘»9 4SO VLSOOI CEIOIPOIVEOLOEBDRGEROIEOELS
36_42..00000ooot.'.fco’to.'a.b'
29-‘35 tesereverrsrresrssrrrr oo
22“28 s 0020004000800ttt
15—21 (R RN R AR R R NE R RS

8 - 11{. + 92000 e0 0t sc00ecstseeLEEO

COFHHEFHOOFHOOKHFWHN
HONHOMRNDHMKFEF R

1— 7;otooooo-oooo~cooooo-o'oco

Total 11 ' 16

Median 78 L




Pupils! activities. - ~ The pupils! social backgrounds

are varied, but are mostly from‘ the middle and the lower in-
come groups. Students living ir the vicinity of the school
are housed in three-decker tenement houses, see Plate 4.
They have limited yard space, but the school has a large
i)lay—ground available for community uses

_ As shown in Table 5, the girls have a wide variety of
interests and activities out of school, Dancmg is predomi-~
nantly the most poI;ular activity preferred, with swimming and
skating next. on the iist. Collecting movie star pﬁotographs
headed the list of hobbies, Babysitting is a part-time job
for the majority of the girls. The totals are high in these
tables because most of the girls put down more than one
answer.,

Table 6 shows that the Worcester Girls' Club, the

Junior High Scheol Dancing Class, and Y.W.C._A.a classes are
better attended by the girls than any others out of school,
In school, clubs favored most are Field Hockey, Cheer Leaders,

and Glee Clubs.




Table 5. Pupils' Activities Out of School.

Activi-~ No. of Hobbies No. of Part time No. of
ties Pre- Pupils ) Pupils Jobs Pupils
ferred } ' -

(1) (2) @) (2) J‘} (1) (2)
Dancing.... | 18 Movie Star Baby sitting.. JAx
Swimming. .. 13 Photos.... 9 House work.... 6
Skating.... | 12 Collect Farm work..... 2
Reading.... 8 Stamps.... 5 Selling cards. .2
Te Vouoreans 8 Collect ' Cooks in cafe. 1
Movies..... 5 Posteards. L Works in spa. 1
Drawing.... 3 Collect School
Bicycle Dolls..... 4 reporter.... 1

riding.... 3 Autographs. 2 ‘Packs
Play bas- Funny books 2 SaAUSAZE v e 1
ketball... 3 .Design
Play clothes... 1
tennis.... 2 Recipes.... 1
Play
records. . 1
Listen to
radio..... 1
i/
Total 77 28 35
Table 6, Clubs Attended by Pupils.
Qut of School No. of In Scheool No., of
. Pupils Pupils
1) _(2) (1) (2)
Girl's Club.ccococnanes 11 Field Hockey Club. 5 -
Jr.H.S.Dancing Class.. 10 Cheer Leaders..... 5
Y.W.C.A ClasSecoveesces 10 Glee Club.cceecees L
Sororitycseesceccecnsns 5 Library Club.c<... 2
Fan Club +««+- secseees L Jr. Red Cross..... 1
Girl ScoutS.ceseececca 3 Orchestrascs«- ceas 1
Skating Clubeceecessen 2 :
Binai Brith Girls Club 2
Total L7 18




Home background. — — The incomes of the

families, as shown

in Table 7 are derived from a variety of occupations. About one-

half of the pupils! fathers work in factories o

r in a steel mill;

only two of them are part—owners of their business; none are in

professional occupations.

Table 7. Occupations of the Fathers of the Pupils.

Occupations

Number
. Class Il Class IT

&) (2) (3)
Professional ...eeecscsevesococsvcoscssvasens 0 0
Maxlagerial- L3 3R A 2R 3F 3B BN BE I 3 ...4“..0".0..‘.‘..'.00 O 2
Clerical & kindred ..iesccesccessccssssseses 1 2
Sdes & kindred * .»0 S P 0 8 8 OO P POOP eSS eeeN 2 l
Ski.lled ..'OQ..'.....'..."...‘...'.......‘. 3 lo
Semi—skilled G G GO 6 0 OB OOt O bA P E TE NSNS .A @ 5 4
Unskilled ...‘..v"'.".'.."‘60.CQ.."'.OQ.. O O
Total 11 19

Table 8 shows that approximately ome-~half of the parents

are foreign born, with Ttalian predominating.
Italian or French are spoken in one-half

as indicated in Table 9.

of the families,

Table 8. Native Country and Number of Mothers and Fathers

Born There.
L — P
Country : Class I ) Class IT
Mothers Fathers Mothers | Fathers

IR €2 I A ) I ¢ N B )
i Eb,gland.....o.... ‘l .O ' ~]- l
Greecescecciasccs 0 (6] : 1 1
Irelsnd..... ceree 1 0 f 0 0
Ttaly ........ e 1 1 ! 3 2
ILithuania........’ 0 0 : 1 1
PGland ooooo 4 o080 8 O O ‘ O l
United States ... 8 10 13 13
Total 11 11 19 19




Table 9, Foreign Languages Spoken in Homes of Pupils.

Language Class I Class II
(1) (2) (3)
FI‘eD.Ch 0 € 8 060000 06 ¢ 0060800800 ¢8P 2 5
G’reek ® 0460006000808 00000 O 2
Hebrew l..bo.oh'...'...;..;. o l
Jtalian seeevecoocsncscencns 3 5
Lithuanian .ceeeeevescnsosss 2 0
Polish L LK B SR IR IR N R R N SR B AN BN 2 O l
Swedish sevvevcocessereecans 1 0
miaxl LI NY IR S I I I S BN RSP S Y ) O l
Total 8 | 15

3. The School
The school. - -~ The Grafton Street Junior High School, one

of three in an industrial city of 260,000 population, was built
in 1924 at a cost of $1,250,000. It is a red brick building
accommodating 800 pupils and consists of three floors and a base-
ment, It is located on the corner of two busy streets, with a
large playground on one side.

Besides the 53 classrcoms, it has an auditorium, a cafe-
teria, two gymnasiums, a dental clinic, and a medical clinic, a
visual aids room, two art rooms, two rooms for vocal and orches-
,trai music, seven shop rooms, and seven rooms for home economics.
There is also a library with 2387 volumes and a guidance depart-
inent with two offices and an occupational library.

The administrative staff is composed of a principal, an




"
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!
i

assistant pri%cipal, and two full-time clerks. The faculty

consists of Ah permanent teachers, two guidance counselors, a

librarian, an
reading; the
and dentist c
of each day.

School e

d part-time teachers for the following: remedial
deaf; orchestra and band. A visiting physician

ome once a week, and the school nurse comes part

quipment available to all teachers includes a

duplicating qachine, a tape recorder, and a projector, and

screen for fi
use of its te
a collection

The labo

Tms. The home economics department has for the
achers a projector for film-strips or slides, and
of up-to-date and appropridte filmstrips and slides.

ratory. - — Located on the third flcor is the home

economics suij

te which consists of two foods laboratories with

unit kitchens, a dining room, a home management room, a bed room,

and a bath ro
two clothing

The foo

|

om. In another section of the third floor there are

I'"OOHS,

ds laboratory in which this unit is to be taught

is a foom.ho feet by 22 feet, with a south-west exposure., It

has six unit kitchens separated by black slate partitions and

an aisle the 1ength of the room. It also has a multitude of ex-

posed water pipes ovéfhead which are an eyesore, see Plate 2. In

the front of the room there is a pantry, a capboard, a blackboard

l, feet by 9 feet covering the space in back of the teacher's desk,

. a supply table, an electric refrigerator, clothes washer, and
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Plate 2. The Foods Laboratory

After Tmprovements,
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dryer, and two sets of shelves, see Plates 2, 3 and 5. On one
side ﬁall there is a. bulletin board 3 feet by 4 feet.

The floor is oiled wood; the walls are painted a drab
light brown. There are three doors in the room; one leads into
the }1&11, one into the dining room and one into the home manage-
ment room. The light from three sets of large windows (see Plate
4) is usaally adequate, but thére are also six m-rerhead electric
ligﬁts, The ventilating and the heating systems are both good.

Preparation of the room for the unit, - - There was not much

that could be done to change or improve the foods laboratory for
classroom use because most of the equipment was large and per-

manently installed, -and also because other classes had to use it

for their foods lessons. The writer feels that the ideal situation

would be to have a modern all-purpose home economics room with
movable equipment. However, there were certain improvements that
could be made to change the present set-up into a more attractive
and efficient room for the unit teaching.

The shelves beside the refrigerator were usually used for
the pupils! school books and uniform boxes. They were now filled
with reference books, pamphlets, and maga'zines,’ see Plate 3.

Above them were placed posters made by the girls. The tops of the
clothes washér and clothes dryer were covered with he‘évy cardboard
and then used for displaying pamphlets and literature concerned
with the unit, frop commercial firms. The supply table was used

as another reference center for certain bocks and magazines. The
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HEALTE |
BRINGS

Plate 3. Corner in Front of Room Showing Reference Books,

Magazines, and Pamphlets.,

Plate 4. Group Working on Activities in Unit -Kitchen.
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tops of the cabinets in the first two kitchens were also used
for placing the Life Adjustment Booklets. Even the teacher's
desk was cleared and then used for the file of optiongl related
activities, for reference material, and for note-taking. This

made several reference centers so that the girls might get at

them easily and efficiently without getting in each other's way.

The blackboard was made into a bulletin board by covering
it entirely with very heavy, light-green cardboard. See Plates
2 and 5. This heavy cardboard was also used to make a bulletin
board for each unit .by attaching it to the wall with masking
tape, see Plate 4. Posters, pamphlets and clippings could be
put on them by means of thumb tacks, This made an attractive,
colorful, and inspirational environment for each group of girls
in the different unit kitchens. It also helped to transform
the laboratéry into more of a class room.

The room possessed the following advantages. The unit
kitcheﬁs with the movable tables and stools would make good study
and work centers for small groups of the girls. The wide center
aisle would make it possihle for the tables to be put end to end
for round table discussions, see Plate 6.

4« Preparation of the Unit.

Preliminaries. ~ - To find out the heeds and interests of

the specific group of pupils, objective data was gathered by

‘means of the pupils! cumulative records, and also by a question-

naire which the teaé,her administered to them,
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Féilowing the suggestions made in Fundamentals of Secondary—
1/
School Teaching, the specific class room situation was analyzed

and the teaching-learning situation was created to meet the in-
terests and needs of the specific pupils.
Stating and delimiting the unit. ~ - The general statement

2/

of the unit, a statement of the teacher's own purpose and goal,

wés first written down in declarative sentences, Next, the gen-
eral statement was delimited by means of declarative itemized
statements to express the lesser learning products of the unit.,
This was used by the teache_f in preparing the unit assignment,
The ideals, attitudes, and appreciations which the pupiis might
’be expected to achieve were stated as probable indirect and in-
cidental leaming products. References for the teacher were
compiled and studied.

The unit assignment. - - In order to attain the desired

leamiﬁg products, the teacher-pupil activities in the unit _/

5
assignment were written as questions or problems to be solved.
These were followed by references for the pupils! use. Iiidividual

aif ferences of pupils were provided for by means of the optional-

1/ Ibid,

2/ Ibid., p. 505.

3/ Ibid., p. 505-506.
4/ Ibid., p. 506.

5/ Ibid., p. 508.
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%
and-related activities. These were to be put on the bulletin

o ard, and instructions for those who wanted to carry them out
were written in detail on cards kept in a file on the teacher's
deSk.

Preparation of the test. - - The teacher prepared an objective

test based upon the statement of the unit and its delimitations,
and the probable indirect and incidental leaming products. The
test contained 85 items requiring 100 separatei responses of the
following types: multiple choice; 'brue-i‘alse,. matching, situation,
and a combination of completion and multiple choice.

- For diagnostic purposes, thg items were so a.rranged that the
teacher could note strength or weaskness in a significant phase of
the unit. The test was to be given as a pre-test to determine the

amount of learning relative to the unit that each girl had al-

ready achieved in other classes or at home. At the end of the unit,

the same test would be given as a final achievement test, and then
the actual growth and the relative growth of each pupil noted.

The writer tried 6ut the original test on a sample group of
30 nine-cne girls to find out whether the test i:bems were éignifi-—
cant enough. The results were then analyzed and showed that many
items were too easy, i.e. the girls had already achieved learning
relative to certain parts of the unit subject. Upon inquiry, it

was found that this knowledge was acquired through other classes,.

1/ Ibid., p. 507.
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such as orientation, other home economics classes, dancing
classes, and outside of school im their home and social contacts.
A1l items found to be answered correctly by 80 per cent or more
of the pupils were dropped,

The test was then revised to fit their needs by putting
more emphases on areas in which the pupils were weak, and by
adding neW‘itéms. The new items were then tried out on the
sampling‘group and proved to be significant. The revised test
contained 76 items with 90 possible responses, and was used
effectivel& as a pre-test and a final test in the teaching of
the unit. For results see Chapter III.

Preparation for teaching the unit - - Sufficient copies of

the following were prepared ahead of time so they would be avail-
able when needed: the objective test, the pupils' study~and=-
activity guide with pupils' reference list, the study guide for

the movie, the personality check list, and the pupils' opinion

‘poll. The teacher's log of accomplishments, successes and fail-

ures was to be kept in a nobe boock during the teaching-learning
cycle., Thisiwould aid in improving and revising the unit assign=-
ment for £helfuture. The optional-related activities were
written on 3 by 5 inch cards and filed in a recipe box on the
teacher's desk.

The movie will be previously ordered for thé introductory

phase.. Film-strips and the projector will be available in the
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home economics department,

Books and pamphlets fram the Public Librany will be re-
served in advance. Reference books, pamphlets and magazines
will be arranged on the book shelves and other reference centers
in the room, Arrangements will be made with the school librar-
jan to have a reserve shelf of references for the unit.

Poseers, pictures, pamphlets, and clippings pertaining te
the unit will be pladed in the front of the room and in the unit
kitchens. A sample teen-age personality scrapbook made by the
teacher will be available for reference. -Labter on, the pupils
will contribute their share to the bulletin boards.

The teachers of English, art, science, clothing, home
managément.and the school librarian and guidance counseloré
will all be asked to cocoperate by helping the pupils with sug-

gestions or criticisms in activities correlated to their subject,




CHAPTER II

THE UNIT ORGANIZATION OF THE TOPIC

GETTING ALONG WITH YOURSELF AND OTHERS

1. General sfatement of the unit. - - During the ado-

escent period, girls need to build up a feeling of poise,
security and self-confidence, gained by learning to understand
themselves and how to become well-adjusted members of society.

2. Delimitation of the unit. -~

1. Learning to live with yourself is smart.

2. i,earning to get along with others is an art,

3. In order ‘to live with ourselves, we must understand our-
éelves. |

L. Young people need to understand the effects of heredity
and environment on their.iaersonalitieso

5. TFach person acts differently because of the different
things that happen. to him in infancy, childhood, and
adolescence,

6. Our immediate environment can be created and improved by
the choices we make,

"7« Every person has basic human needs that must _be met ade-

qqately if he is to be happy and well-adjusted.

8. If these needs are not met over a period of time, they

/9
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9.

10,

12,

13.

14,

15.

16.

17.

18.

will have a bad effect on a person's behavior,

Much of the happiness and success in life is determined by
the ability to get aleng with people. This skill has to be
learned.

Successful and happy adjustments are made easily by people
who learn to solve their social problems while growing up.
By forming habits of friendly living with_  others, young
people can become more likable, _

Young people should try to get é clear picture of the weak
places in thei;' adjustments by taking a personality inven-
tory.

Playing the game of life successfully depends on learning
to solve our own problems instead of evading them,
Adolescent girls must have an opportunity to experience
approval and affection outside of theif homens and have an
ever-widening group of friends.

Real friendship is a two-way relationship.

Abttractive manners such as thoughtfulness, cheerfulness,
fairness, self-control, and self-respect help to make and
keep friends.

Happy, wholesome association between boy and girl friends
helps to develop a sound attitude .toward sex.

It is important that boys and girls work and play together

as they grow up.
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19. .Dating is a necessary phase of adjustment and is essential

to happiness in later life.

20, Boys and girls can do much to improve their prospects for

happiness: by good habits of health, posture, and groom-

ing; by polishing their manners; and by developing such

social skills as dencing, conversational ability, and

knowing how to play several group sports ‘and games.,

21, Youth must gradually and successfully progress from de-

pendence upon adult protection toward personal decision

making and freedom of behavior.

3. IList of probable indirect and incidental learning

products.
4, Indirect

l. An attitude of tolerance and respect for individual
differences,

2, Increased desire to solve their own problems.

3, Greatgr interest in selection and care of clothing
and being well-groomed.

4. Increased tendency toward thoughtfulness of others,

5. Increased desire to broaden their interests in things
and in people.

6. Increased participation in group activities in school

énd outside school,




B,

1.

2.

9.

10.

Incidental
1. Increased ability in social skills and entertaining.
2. Appreciation of the value of becoming adjusted.;vnéxvi', |
in order to be happy and successful when ‘"grown up."
3. A greater ability to make life _happier for themselves

and for others.

4. List of materials and references for teacher's use

only.

Bennett, Margaret E, and Harold C. Hand, Designs For Person-
ality. MeGraw-Hill Book Company, Inc., New York, 1938.

Bennett, Margaret E., College arid Life. McGraw-Hill Book
Company, Inc., New York, 1941.

Biester, L.L., W. Griffiths, and N.O.Pearce, Units in Per-
sonal Health and Human Relations, University Minne-
sota Press, Minneapolis, 1947.

Billett, Roy 0., Fundamentals of Secondary School Teaching.
Houghton-Mifflin Company, Boston, 1940.

Billett, R. O.;, and J.W. Yeo, Teacher'!s Manual of Growing
Upe. D.C.Heath and Company, 1951.

Bode, Boyd H., Modern Educational Theories. The Macmillan
Company, New York, 1927,

Bullis, HeEdmund, and Emily E. O'Malley, Human Relations
in the Classroom. Delaware State Society for Mental
Health, Wilmington, Delaware, 1947.

Cary, Miles E., "Looking at Teen Age Problems," Journal of
Home Economics. (December, 1948), 40:575-576.

Dewey, John, Experience and Education. The Macmillan
Company, New York, 1948,

Greene, Harry A., Alber & N. Jorgensen and J. Raymond
Gerberich, Measurement and Evaluation in the Secondary
School. Longmans, Green and Company, New York, 194k4.
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11,

12.

13.

lZ{.o

15.

16.

17.

18,

19.

22

23. -
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Hateher, Hazel M., and Mildred E. Andrews, The Teaching .
of Homemaking, Houghton-Mifflin Company, Boston, 1945.

Havighurst, Robert J. and Hilda Taba, Adolescent Character
and Personality. John Wiley and Sons, Inc., 1949.

Jones, Arthur, E.E.Grizzell, and Wren J. Grinstead,
Principles of Unit Construction.  MeGraw-Hill Book
Company, New York, 1940. '

Kirkendall, Lester A., and Ruth F. Osborne, Dating Days.
Science Research Associates, Chicage, 1950.

Malmquist, Myrtle, "Helping Youth Solve Personal Problems,"
Journal of Home Economics (September, 1949), 40:361-362.

 McKinney, Frederick, The Psychology of Personal Adjustment.

John Wiley and Sons, Inc., New York, 1941.

Morrison, Henry C., The Practice of Teac‘hing in the Second-
ary School (revised). The University of Chicago Press,
Chicago, 1931,

National Society for the Study of Education, Adolescence.,
Part 1, Forty-Third Yearbook. University of Chicago
Press, Chicago, 1944.

Neissner, Edith G. When Children Start Dating. Life Adjust-

ment Booklet, Science Research Associates, Chicago, 1951.

New York State Department of Mental Hygiene, Teen Time,
Al bany, New York, 1949.

Parkhurst, Helen, Education on the Dalton Plan. E.P.
Dutton and Company, New York, 1922.

Pierce, Wellington G., Youth Comes of Age. McGraw-Hill
Book Company, Inc., 1948,

Post, Emily, The Blue Book of Soc¢ial Usage. Funk and
Wagnalls, New York, 1945,

Raths, Louis E., Do's and Dmt's of the Needs Theory.
Bronxville, New York.,

Seventeen Magazine Reprint, Your New Emotions. Triangle
Publishers, Inc. 1949.
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24

26.  Shellhamer, L.B., "Solving Persmal Problems Through
Socio-Drama," English Journal (November, 1949),
'38:503-505, i

b

27. TUnited States Office of Educat‘Ln, Federal Security Agency,
Life Adjustment Education for Every Youth. United
States Government Printing Office, Washington, D.C.,
1948,

I

5. The Unit Assignmefnt.
_ i

Tentative time allotment. - ; Three or four weeks with

two double periods, making a total of 170 minutes a week.

Introductory activities, - -

1. Give the objective test bui%t for the unit to find out

the amount of learning relative to 1‘%he unit that each girl has

achieved in other classes or at homé. This same test will be
|
given ‘at the end of the umit to meas!ure the gains in education-~

al growth. ‘
: ]

2. On the bulletin boards in the room there will be placed

|

(
pamphlets and pictures illustrating;teen—age problems, in order

to stimulate interest. 5

|

3. The movie, Are You Popular? éwill be shown. A mimeo-
graphed study guide for the movie wlnj“.ll be given out for the
pupils to £ill in during and after ﬁiewing it. There will be
discussions before, and sunnnarizaticf‘ms and discussions after
seeing the pictures. ' i |

The study guide for tlje movie follows:

Study Guide
for film
"ARE YOU POPULAR?"

|

T
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3.

e

9.

1.

Why was "Miss Popularity" rejected by the group?’

What made them invite Carolyn to join them?

Ino what way did Carolyn win friendship‘?

How did Wally show thoughtfulness when calling for a date?
What are the disadwvantages in going steady with one boy?
What advice would you give Jerry?

Describe the courtesies shown Wally by Caroline when he
called at the house for her.

. Do you think Carolyn's mother should have told her what

time to get home? Why?

What three things shown in the film make a person popular?

Core Activities ~ -~ This was also the General Study and
: Activity Guide, See Appendix
Page 86,

What are the personél gualities which make an impression on
others? (18:463-464; 24:219-221; 26:6-7)

What characteristics make you different from all other in-
dividuals? (26:6)
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XA

26

3.

9.

10,

11,

1z2.

13.

15.

16,

17.

Where do you get your personality characteristics? (6:65-66;
8:18; 14:318-321; 23:28=29)

How does environment affect and influence people? (1:1-5;

© 23:28; 24:219-220)

Can you improve your environment? (24:221-226)

What are some of the basic human needs? (6:129-130; 19:
112) '

How do lack of these affect our behavior? (22:58-60; 28:
9-13)

.What are the three A's of basic social needs? (23:34-40;
28:9~13)

How well do you get along with yourself? | (15:317-318; 2:

214, 220-221)

What are some of the traits that make us liked? (6:25-26;
14:318-325; 19:117-119)

What can you do to get people to like you? (2:5; 13:90-
109; 14:325~329; 20:255-264)

In order to become popular, you should know and practice
rules of good etiquette. What ones do you think are im-
portant to you? (3:3-49; 137<153; 43 7T: 14281-282,
285-294; 20; 21:191-204)

Does your personal appearance influence others? Would you
like to improve it? (2:144-148; 6:171~185; 191-199; 9:
14;465~478; 15:293~300; 18:374-395; 21:19-27; 22:120-122;
25

Are your clothes right for you? (3:95-120; 8:44-56; 93
14:481-497; 18:396-406; 21:139-167; 723:_ 127; . 24:86-98)

What is meant by good grooming? (1:14=~21; 3:80-94; 7:15~
18; 8:19~43; 9:8-29; 12:91-96; 14:465-478; 18:374~380;
20:176=186; 21:31~104)

Do posture and health have any effect on jrour personality?
(32 ?O-sél s 9:2=7; 1h4:476-477; 18:381=383; 23:186; 199~
205 ‘ ,

Describe some of the qualities that make for pleasing con-
versation, (2:105=123; 3:122=134; 6; 7:28-34; 70-90;
12:23e265 14:329-331; 17:97=101; 20:211-227)
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18,

19.

20,

21.

224

23.

25.

26.

27

28,

29.

30.

31.

Can you meke introductions easily? Find out rules; choose
two people from the teacher's list to introduce in class.
(L:40-46; 3:154=160; 6:218-219; 7:78-8L4; 8:125-131;
14:283-285; 20:15-28; 15: 320~323; 22:24; 25.)

After making out the personality check list which will be
given to you, find out how you rate. What are your strong
points and your weak points? (18:464~467; 20:170; 23:62-64.)

How can you get rid of bad habits? (6:130-131; 13:49-72;
20:171) |

What good habits will help you in learning to solve your prob-
lelg?? (2:45-47; 54-55; 6:132=133; 26:16-17; 37-38; 27:
.

How are new habits formed? (20:168-171; 26:37-38)

Do you know anyone who thinks that she is not as happy as

she should be? What suggestions could you offer? (2:177-178;
23; 983 26:49-50) |

Should girls try to widen their group of friends? Why? (10:
290-294; 13:242-243)

What are some of the groups a girl your age can belong to?
(10: 2A2—2b3)

In what ways can friendships be valuable to you? (2:88-92;
?4-1135-{11&85 26)

Ebcplan".n the saying, "to have a friend, you must be a friend."
(2:69-7h; 22:90~91: 23:90-91; 26150)

Iist the qualities that attract and keep friends, (1:153-160;
2:69-7h; 92=10k4; 15:304~314; 22: 112-11k; 23:91, 112-113;

Make a list of things to avoid in friendships. (2:74-82;
192+193; 12:7-17; 22: :115-116; 23:115-116)

What qualities do you like in boys? Bring a list to class
for di scussion. (1:79-85; 3:194=195; 7:2463 '11:1529156;
19:146-148; 23:90)

Ask your boy fnends what qualities they like in girls.
Bring a list to class for discussion. (1:86~92; 3:196-197;
7:247; 11:161=165; 19:149-151; 23:90; 24: 155)
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32.
33.

3b.

36.
37.

38.
39.
l.;O'
41.

11,2.
43.

‘At what age do you think boys and girls become attracted to

each other? (13:139-140; 19:100; 28:28-29)

Why should a girl be allowed to go out with mixed groups?
(19:101-102)

What are some of the activities for mixed groups? (4;8:
193—215; 11:211-233; 12:70-7h; 14:682-707; 15:324-345;
23 :

What social skills help to make girls and boys feel com—
fortable and at ease in their friendships? (19:102; 23:
90-104)

Why is' dating a necessary part of adjustment? (19:25)

List some of the courtesies you think boys should show
girls while on a date? (3:137-141; 11:39-42; 23:99-101)

Iist some of the courtesies girls should show boys while
on a date. (3:144~145; 23:99-101)

Describe what is meant by a 'wholesome attitude toward sex.?

(7:242; 11:56-60; 139-147; 13:139)

Do your parents treat you as a child or a grown up? Why?
2:124-127; 13:140-142; 26)

How can you tell when ‘a pérson is emotionally mature? (2:
88; 13:6-12; 235; 20:241-266; 26:52)

When is a person socially mature? (29:47-48)
Have you any problems that we have not taken up that you

would like discussed in class? (2:160-179; 11:177-207;
13) o

Optional-rel ated activities. - - Look over this list of

activities and see if there are any that you would like to do.

Maybe they will suggest other topics or activities that you

might prefer to do. Talk them over with your teacher. Refer-

ences and suggestions T-Nill be given to get you started.
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1.

2.

3.

be

5.

9.

Oral

Write and present a short radie broadcast to the class.
Examples: What does growing up mean? It pays to be friendly.

Decide on the personality traits that you need to develop or
improve. Make a plan for improving and prac¢ticing each of
them, Then report on its success.

Panel discussions are interesting. Would you like to join a
group to discuss a topic such as, "Traits Girls Like in Boys"
or "The Value of Friendship" - - or some other related topic?

Observe the manners of fellow students in the school lunch-
reom or in a classroom. Describe for the class 5 examples
of good manners and 5 examples of bad manners that have
been shown.

Discuss the meaning of being tactful. You might give the
5 first aids to tact. (20:256-259)

Read and discuss problems of a junior high school girl.
(20:259-265)

Tell the story of how Jim earns his independence from his
family. Then discuss it with the class. (2:9-14)

Mske a list of current radio, movie, or television programs

portraying adolescents and their problems. Discuss them

with the class.
Written

Read one biography from the following list or from a list
that the librarian will give you. Write down the gualities
which helped to make the person an admirable and influen-
tial character.

a. The Life of Alice Freeman Palmer by George H.
Palmer, Chapter 15.

b. Clara Barton by Mildred Pace.

c. The First Woman Doctor by Rachel Baker,

d. There Were Giants in the Land, compiled by 28
contemporary Americans, Farrar & Rinehart.




10.

11.

1z2.

13.

14.

15.

16.

17.

18,

19.

You say and do things because you are the kind of person

that you are, because of traits of character. Read the
short, short stories in 15:307-314. See if you can fill
in the blanks of some of these stories.

Read "Love at the Threshold" by Frances Bruce Strain.
Also encourage your mother and father to read it. Write
out your impressions of the books,

Describe the kind of persom you would like to be when you
grow up and give your reasons.

Write a short article for the school paper on any of the
subjects we take up in this unit or related subjects.,

Select a student friend who is popular socially. Try to
analyze the reasons that make her so popular. Iist the
traits that people like in her.

List 5 worth-while school time habits, and 5 habits that’
would add to your enjoyment of social life,

In this unit, you will learn many suggestions for ime
proving conversation. If these suggestions are to help
you, you have to put them into practice.

a. Make a list of adjectives that you might
use in describing voice qualities.

b, . Write down some phrases or slang ex-
pressions that are being overworked.,

Suppose thét a friend of yours is inclined to be self-
conscious at social affairs. Make out a definite list
of suggestions that might help her. (20:246-247)

To improve your ability to write or to converse, write
down lists of words that you do not understand in this
unit. Then put the definitions beside each.

a. Define list of words (15:306) and fit into
the stories on pages 307 to 314.

Maké personality books or scrapboocks. Following are
some suggestions of things that might be included:

Worth-while articles on personality
Good illustrations of personality




31

Quotations

Pictures

Poems

Cartoons

Traits that make us liked

Good manners at school

Good manners when I have a date.

Hair dos. (24:48-50)

Styles of clothing suitable and becoming to you. (9)

Colors that fit your personality, the fashion, the
occasion and the season. (9:86-89)

Find an example of a dress style that is suitable
for each of'ithe following figures: the average
girl; the short, stout girl; the tall, slender
girl; and the tall, stout girl. (9:62-68)

Poetry.

20. Write a poem on etiquette, friendship, or teen-age problems,
submit to class, or school paper.

Masice
21. Many of you belong to the Glee Club., Would you like to get
together a program of songs suitable for our class party?

(4:101-116)

22. Look up and learn songs suitable for group singing. Teach
them to the class. (4:101-116)

Drama.

23. Put on skits or role-playing, demonstrating one of the
following, or other related topics:

Introductions, (6:218=219; 15:320-323; 22:17)
Telephone manners, 6:216~217; 22:171)
Courtesy toward your teacher (6:220)

Good and poor manners at the movies. (3)

How to greet a hostess at a party. (3)

How to take leave from a party. (3)

Mistakes that a hostess might make. (20:35-36)
How to be an ideal guest. (20:39-48)

24, Put on a play. Suggestions given below,

Personality Plusl 2 girls, Gillum Book Company. !
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32

25.

26,

27,

28,
29,

30.

31.

r

It's A Dates 2 boys and 2 girls, Gillum Book Company.

Alice Sit by the Fire. Barrie, J.M., published by
Seribner and Sons.

Playing the Game. Whelan, Rachel P. and Adelaide M.

Courtney. Two-act play on social relations, 5

girls and 4 boys. Practical Home Economics Jeurnal,

Socio;drgggs are fun. Why not do one of these playlets.
They are available through the National Committee for Mental
Hygiene, 1790 Broadway, New York, 19, N.Y. '

"Ins and Outs!"
"Fresh Variable Winds"
"High Pressure Areas!

Art,
Make a poster on any of the following or related topics:

Do's and Don'ts of Etiquette. (3)
Manners at School (3:14:102-104)
Being Tactful. (2:30-33)
Building Self-Confidence (2:54~57)
Sense of Humor (2:37)

Friendships (2:71-79)

Poise. (2:147)

Teen-age Problems. (2:169)

Draw a cartoon or illustration for the school paper., Use
any of the references -in 26,

Bulletin Board.

Mske a collection of cartoons, comic strips, or pictures
whiech illustrate adolescent problems or behavior. Arrange
them on the bulletin-board. ,

Bring in special articles and feature pages from news-
papers or magazines, illustrating problems or careers of
teen-agers.

Make a collectiom of pictures of outstanding girls and boys
or men and women who have become famous or suceessful,

Bring in pictures ard articles illustrating good and bad
manners or any other topic related to this unit.
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32.

33.

34.
35.
36,
37.
38.
39.

Exhibits or Demonstrations

You might arrange an exhibit for the class; example,
pictures of hair styles for different shaped faces.,

Would you like to demonstrate manicuring the nails or
some other grooming activity?

Self—evaluative activities

Would you like to know how you rate on any of the

following? If so, look up the references and find out
your scors. |

How do I feel about my friends? (26:26-27)

How popular should I be? (26:42-43)

How socially mature are jrou? (27:13-16)

How do you rate as a friend? (17:84~85)

How do you rate with other people? (2:42-43)

Popularity selfequiz. (28:41-43)
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1.

2.

L

5.

9.

10.

11.

12,

13.

S 15,

16 ¢

Refgrences for Pupils' Use

Mlen, Betty, and Mitchell Pirie Briggs, Behave Yourself.
J«B.Lippincott Company, New York, 1950.

Baillard, Virginia, and Ruth Strang, Ways to Improve your
Personality, McGraw-Hill Book Company, Inc,, New York, 1951,

Beery, Mary, Manners Made Basy. McGraw-Hill Book Company,
Inc., New York, 1949, '

Betz, Betty, Party Book, Grosset and Dunlap Company, Inc.,
New York, 1947.

Betaz, ~Betty, Your Manners Are Showing. Grosset and Dunlap
Company, Inc., New York, 1946.

Billett, Roy O., and J. Wendell Yeo, Growing Up. D.C.
Heath and Company, Boston, 1951,

Boykin, Eleanor, This Way Please. The Macmillan Company,
New York, 1948.

Bryant, Bernice, Fubture Perfect., Bobbs-Merrill Company,
New York, 1944 '

Carson, Byrta, How You Look and Dress. McGraw-Hill Book
Company, Inc., 1949

.-Qrow, Hester D., and Alice @row, Qur Teen—Age Boys and

Girls., McGraw-Hill Book Gompany, Inc., New York, 1945.

Daly,Maureen, What's Your P.Q. (Personality Quotient)?
Dodd, Mead & Company, New York, 1952,

Daly, Sheila John, Personality Plus. Dodd, Mead & Company,
New York, 1947,

Fedder, Ruth, A Girl Grows Up. McGraw-Hill Book Company,

Inc., New York, 1948,

Greer, Carlotta C., Your Home and You. Allyn and Bacen
Company, Boston, 1943.

Harris, Florence, and Treva Kauffman, Young Folks at Home,
D.C.Heath and Company, Boston, 1948.

Harris, Florence Land and Hazel L. Huston, Home Economics
Omnibus, Little, Brown and Company, Boston, 1935.
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17.

18.

19.

20,

22,

23,

2L,

25
26,

27.

28,

29.

Hunter, Lucretia P., The Girl Today -~ The Woman Tomorrow.
Mlyn and Bacon Company, Boston, 1940.

McDermott, Irene E, and Florence W, Nichélasa Homemaking
for Teen-Ager. Charles A. Bennett Company, Peoria,

- Ilinois, 1951,

Pierce, Wellington G. s Youth Comes of Age. McGraw-Hill ’
Book Company, Inc., New York, 1948,

Reid, ILillian N., Personality and Etiquette. D,C.Heath
and Company, Boston, 1950.

Seott, Judith Unger, Lessons in lLoveliness. Macrae-Smith
Company, Philadelphia, 1947.

Shacter, Helen, Gladys G. Jenkins, and We. W. Bauer, You're

Growing Up. Scott, Foresman and Company, New York, 1950,

Shacter, Helen, Gladys G. Jenkins, amd W, W, Bauer, Into
Your Teens. Scott, Foresman and Cempany, New York,
1950,

Ullman, Frances, Girl Alivel World Publishing Co., Cleve-
land, 1947. . '

Life Adjustment Booklets
Science Research Associates, Chicago

Chapman, Paul W., Your Personality and Your Job. 1948,

Menninger, William Cs,- Understanding Yourself. 1948,

Seashore, Robert He, and A. C. VanDusen, How To Solve
Your Problems, 1950,

Shacter, Helen, Getting Along with Others. 1949.

Weitzman, Fllis, Growing Up Socially. 1945.
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Magazines
Calling All Girls

Junior Miss

Charm

Ladies Home Journal
Forecast
Mademoiselle °

Gooed Housekeeping

McCall's Magazine

Modern Miss

Scholastic

September to June .

Seventeen

T,een-Topics

The American Girl

What's New in Home Economics

Woman's Home Companien

L:.st of Pamphlets and Charts With Thelr Sources

The i‘ollowing pamphlets and charts have been collected

'by the teacher, and will be available for pupils' use during

\—/ the unit. Most of them are free and may be obttained in quantity:
PamEhle Se = = )

feller Plaza, New York 20, NoY.

Guide for a Good Grooming Program -
Click With the Crowd

Now is the Time :

Give Yourself a Boost

13, N.Y,.

Posture and Exercise
Your Skin and You
Make~Up Manual

Your Complexion Care
Good Grooming Quiz

Bristol-Myers Company, Educational Service Department, 45 Rocke~

Pond's Good Grooming Service, Pond's Extract Company, New York
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Maltex Home Economcs Department, Maltex Company, Burlington,
Vermont..

Daily Diet Record
Height-Weight Chart -

Educational Department The Toni Company, Merchandise Mart,
Chicago 54, Illln01s¢

Hair Beauty on a Budget

Home Econonrcic‘s Department, Procter and Gamble Company, Cincin-
ati, Chioc.

Through the I.ooking‘ Flass to Good Grooming

New England Dairy and Food Council, Boston, Mass.

My Reflection

Fit for Fun :
Postures on Parade
An Inside Story

Elgin National Watch Company, Educational Bureau, Flgin,
T1linois.

The Time of Your Life = 3 issues a years

State of N.Y,Department- of Mental Hygiene, Albany, N.Y.

Blondie Comic Book

Girl Seouts of America; 155 East 44th Street, New York 17,
N.Y. ,

Your Ticket to Popularity

‘Charts
Bristol-Myers Company
Grooming for Girls and Boys

Facts About Perspiration’
Honor Yqur Partner
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Pondt's Company

Your Make-Up Shades

Good Grooming Fashion Notes

Toni Company

-Good Grooming Chart

Audio=visual Aids

The following is a list of films and filmstrips which

might be used in the unit,

16 millimeter sound films,

1.

2.

3.

Ll'c

5

7.
8.

9.

Are You Popular? Coronet, 10 minutes, Teen~age problems
of sociel behavior.

Act Your Age. Coronet, 15 minutes. Common types of m—-
fantile reactions in emotional immaturity.

Charm and Personality Plus Character. Warren, 37 minutes,
color. - Shows how te build good character as well as
developing pleasing manners,

Dinner Party. Association Films, 23 minutes, Demonstrates
good table manners for high school boys and girls,

Fun of Making Friends. Coronet, 12 minutes. The value of
friendship, and how to make and keep friends,.

How to Be Well Groomed. Coronet s 10 minutes, Shows how
to improve personal appearance through good grooming
habits., ;

How Do You Do? Young America, 15 minutes. Shows accept-
-able social introductions, ‘

Junior Prom. Association Films, 22 minutes. Pictures
the junior prom dates of two high school couples,

Miss Dunning Goes to Town. Association Films, 27 m‘_nutes-.
- A.shy girl gains poise through self-improvement. .
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10.

12,

13.

Shy Guy. Coronet, 13 minutes, Helps the shy adolescent
- to impréve social relations,

Telephone Courtesy. American Telephone and Telegraph
Company, 25 minutes, Points out the value of good
telephone manners. : :

What Shall I Wear? Modern Telking Picture Service, 18
minutes. Discusses appropriate clothes for teen-age
activities, :

You and Your Friends. Association Films, 8 minutes,
Shows factors that make or mar a friendship,

Filmstrips.

1.

‘20

3.

L.

5.

Te

As Others See You. McGraw-Hill, Contains information
on how to stand and walk; the importance of good
health habits, good grooming habits and geod appear-
ance,

Developing Social Maturity. Young America. Shows how
to measure social growth., Growing up socially means
developing the right habits and attitudes for all
situations, '

Good Manners at the Movie or Theatre. Eye Gate House,
- Ine. Shows how teen-agers should act at the movie
or theatre, ‘

Home Ground. MeGraw-Hill, Depicts cooperaﬁion at
home, respect for the privacy of others, maintaining
harmony, B

School Spn:.rit. McGraw-Hill., Describes correct behavior
" in class, in the library, in the lunchroom, and in
the school auditorium.

Stepping Cut. McGraw-Hill., Illustrated how to behave
on dates, formal and informal, and do's and dont's
of d&tingo

You and Your Grooming. Young America. fE}xplains the
important of good grooming and the basic elements
that influence its achievement,
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9.

10 2

11,

12,

Your Clothing. Young America. Discusses clothing as
a basic element in good grooming =~ its selection
and its care,

Your Face. Yoﬁng America. Stresses the fact that a
fresh complexion is the result of good diet, goed
clean-up and make-up,

Your Figure. Young America. Discusses four elements
essential in achieving a good figure: posture, diet,
foundation garments, and exercise.

Your Hair. Young America. Demonstrates that good

styling and good care of the hair are essential to
good grooming. -

Your Hands and Feet., Young America. Shows correct

grooming of the hands and feet,

‘Sources of Films and Filmstrips Listed Above

Association Films, 347 Madison Ave,, New York 17, N.Y.

American Telephone and Telegraph Company, Film and Display
Division, 195 Broadway, New York 7, NoYf

Coronet Instructional Films, 65 East South Water Street, Chicago,
Illinoeis,

Tye Gate House, Inc. 330 W. 42nd St., New York 18, N.Y.

McGraw-Hill Book Company, Inc., Text-Film Department, 330
Forty-second Street, New York 18, N.Y.

Modern Talking Picture Service, 9 Rockefeller Plaza, New York
20, N.Y. Al

Warren's Motion Pictures, P.0.Box 107, Dayton 1, Ohio.

Young Amerlca Films, Inc., 18 East Fortyfirst Street, New York
17, N.Y,

General evaluative activities, == -

l. In comnection with discussions on posture, health, or good
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2.

3.
b

5.

.

8.

grooming, the pupils might check the leaflets, Click with
the Crowd, My Reflection, or Yeu and Your Charm for a -
period of two weeks. Note improvement in habits formed.

Pupils may report orally or im writing on some problem
situation, or :un,provement in personallty they have worked
out during the unit.

Pupils may report on the number of friends they have mader,v

or on social relatioms improved during the unit.

Personality check lists, including the self-evaluatlons
under optional=-related activities.

Evaluations of the following.

1., Notes taken on the General Study and. Activity Guide
and the Special Study Guide for the Film,

2. Reports, oral and written.

3. Projects and present ations,
Evaluations of educative growth made by oral questioning
and careful observation of pupils before, during and after
the unit on the following,

1. Pupils' behavior, attitudes, and interest,

2. Pupils'! questions and comments,

3. The quality and number of activities accomplished, and
the time and effort put inte them.

L. Co=operation and ability in group and:commititee work,
5., Application of knowledge gained to improve relationships
in their school life, home life, and social life, ex-

ample, the class party.

A log of pupil progress and miscellaneous significant items
derived from observation and questioning of individual pupils.

A pupil opinion poll to find out the pupils' evaluation of the
unit, and to aid in making revisions for future use.

The objective test, — - The diagnostic objective test was
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built for the unit to be given as a pre-test and a final test.
It contéins items distributed over the leaming products repré-
sented by the statement of the unit, its délimitation, and the
probable indirect and incj.dental learnings. Items are arranged
so as to note pupils' strengths and weaknesses in significant
phasés of thé unit,

Thgl purpose of the pre-test is to determine the amount of
leaming relative to the unit that each girl has already achieved.
The purpose o:t_‘ the final test is to find the actual growth and
{;he relative growth of each pupil, See Chapter IIT for an analy-
sis of test results. |

Directions for administering the test, - = The teacher will

proceed as follows:

1. Restate the purpose of t\he test, (The‘teaéher would
discuss the purpose of the test before thé day of‘ administration. )

2. Tell the pupils to fill in the heading of the test,

3. Read the general directions aloud while the pupils read
them silently.

4. Read the directions for the different types of items
and have examples o-f each type on the board.

5. Ask for any @estions and answer them clearly, .

6. Tell them that when they have finished, they may hand
in their papers to the teacher,

7o Tell them to start.
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DIAGNOSTIC TEST FOR UNIT IN NINTH-~GRADE HOME ECONOMICS
"Getting Along With Yourself And Others,®

Name Home Room

Possible Score Date

Final Score

General Directions

Read the directions carefully and follow them. Answer the
items that you are sure of first; return te the others later,
Do not spend too much time on any one item. You will have 45
minutes to do the test., Ask no questions after the test is
started. Do not begin until you are told to do so by the
teacher.

Part 1

Items 1-23

Directions: Bach of the following incomplete statements or
questions is followed by four or more possible answers. For
each item, select the answer that best completes the state-
ment or answers the questions, and put its number in the
parentheses at the right,

Sample: The Worcester Court House is at - — =
1. Webster Square,
2. Lincoln Square,
3, Tatnuck Square.
e Newton SQUAr€e...cccesscecsescoccssvssasesesass(2)

1, When you know that you look your best it makes you ~ =

1. feel superior.

2+ feel conspicuous,

3. feel self-confident.

L., feel sorry for others c.cceeeeeescsesceconssscssscoaasl )

2. If you want to gain self-confidence, how would you start?

1. Talk it over with your parents,

2. Talk it over with your best friend.

3. Figure out a plan by yourself.

L. Make out personality tests or check 1ists .e.ccoveesa( )
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Te

Boys and girls need recreation in order to - - -

1. learn to enjoy peeple.

2. get away from home,

3. get some exercise.

L}. fi1l in their tinme oooac'_.eatcoeoooonoo.ooooooooo‘c( )

Which is the best reason for developing a pleasant person-
ality?

1. To make living more enjoyable.

2, To make you more popular, .

3. Enable you to get your way with others, .

4. Help you to put across your ideas.ceeceessovssseesal( )

Improvement in your veice comes from - - -
1. leaming to talk rapidly.
2. talking loudly.
3. correct breathing.
L. raising the pitch of your wice sevsevosceceeernnse( )

Which is the least likely to be true in the follom_ng state-

‘ments?

Young people need to - - -

1. be with others.

2. excel in sports.

3. be accepted by others,

4. have friendly associations with others .e.eeeeecscee( )

Which of the following is least llkely to be true of a
soc:Lally mature person?

1, She is independent.
2. She takes care of herself.
. 3. She plans for the future,
L. She is self-centered cussseesecesecsssccnosocscscceel )

If one of your classmates excels you in sports or studies,
you should - = - '

1. get angry with her.

2. congratulate her,

3. find fault with her,

Le 1gn0re herieececessscssccasvsnsssssssvesonsocncenos( )
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9. To be considered a good conversationalist, you should -
(More than one)

1. talk every chance you get eevevescescococsveoacsecoel )
2. start the other person talking s.ecvveveceveececeeaa( )
3. talk about things that interest the other ,

PETSON esetsecessssvonssssssnsssonrassscecennananal )
4. keep up on the latest gosSsip cevesvvvevevenncecenand( )
5. argue well to prove your points .eeeivveessceescesee( )

10, When leaving a party you should - - (More than one)

1. say goodbye tO €VETYONe .eevecrrescecsscscscncnnssns
2. leave as quickly as possible eevueevuvevivesenncaseal
3+ stay until everyone has gONE ei.vevvevreeacsanennons
L. thank the hostess for your god time veveeereneesnns(

11, How can you and your date show good manners at
the movies? (More than one)

1. Discuss the picture thoroughly, as it

progresses ............................‘............( )
2, Face the screen as you move past cthers

inthe TOW tereisicrerecencncenscnsscsancsosnsennansl( )
3. Remove your hat immediately .eeveviesscesscoessconse( )
k. Sit with your heads together e....cvecececscececescs( )

12. The role of hostess ‘includes - - - (More than one)

l. consideration for others eeeseeceesveeeseveceosennasl )
2. tact -COoc.oooooooconoboco»o.-oo-ooo.o"‘to;toc-ooo.( )
3. having a lovely home .....ceevveecveoscasoncoaanncsel )
he owning beautiful table settings eeevueseeciesevecens( )

13. In replying to mtroductlons, which of the
following is best?

1. "Pleased to meet yoult

2. "How do you do?"

3. "Charmed! .

4. Nod in acknowledgment .c..eieeeevesecesceconesseceos( )

14, If you were trying to improve your posture, which
of these items would you be least likely to follow?

1. Exercise 20 minutes a day.

2. Stand and sit stiffly erect.

3. Practice good posture in whatever you are doing. -

4. Get 8 to 10 hours of sleep .........................( )
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15, Which of the following would be least likely to
help you have a lovely skin?

1, Use plenty of powder.
2. Have a sensible diet,
3. Use plenty of soap and water. .

L. Stop WOTrying scececueecssesrsesssccrorcrosnsncnseens( )

16. To keep clean, a bath should be taken - - -

l. once a week.

2. once a day.

3. twice a week.

Ll.. twice a month oa;.-o;.o.oo;;f;“o;;;;c;;;oo;oog;o-";oo( )

17. In caring for the teeth, you should ~ - -
(Mbre than one)

1. brush your teeth once a day oevvevveesecrscesasvesona(
2. bite on hard objects vecuivveieueseannnsvernnsioneeeanl
3. eat a well-balanced dieb seveveeesrevornaccersnenanesl
L+ brush your teeth after eating ...esevevessceeccenanns(

18. An attractive appearance is attained by having - -
(More than one)

1. expensive clothes v..vevieeesessscssonsssscscnsoncnnsl
2. appropriate and becoming clothes ...ceevsovescvasesas(
3. Jewelry to match every costume ¢uiievvesnveencoviones(
L. pleasant facial expression ceeerserasiriinisrrsenasaal
- 54 graceful carriage .evveersnoierscensinssascoscnssncae(
6. good teeth......e........e...........................(

N et e e N N

19. Which one of the following helps most in developing
"clothes sense?"

1. Keeping up with the latest styles.
2. Being able to buy what you want.
3+ Good taste.,
4, Knowing the different kinds of clothes
available .tnooooo;o.ooooo-toolgftcoooooooot‘v..tool( )

20, Girls want to be attractive in order to - - -
(More than one)

1. feel at ease With others suveeveeriosurecsenesornenncs( )
2. make friends ......'...............‘...‘..............( )
3¢ feel Superior seveveiiveincersonereanennin ceees ()
4. be complimented ......................................( )
5. be successful in getting a Job sevivervveereneeveennsal( )
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2l. To help improve your personality, you should - - -
- (More than one)

l. plan ahead for the future ............ ()

2. think continually of yourself eeveieeeesneecevecesna( )
3. realize what makes you think or act as

you do 0'..‘.'..‘.‘.'..‘.‘.‘.‘.........‘.‘....‘..l.’.'.( )

()

L. develop positive opiniens sectessessearrtsstceasns

22. Ruth is anxjous to get along with herself and others.
Yet at times she does things that make her dis-
gusted and discouraged. She meant to be kind, but
she was cross; she meant to be sympathetic, but she
was cruel. Which of the following' courses will help -
her the most? (More than one)

1. Decide where she WasS WIONZ sseesescsnscscsenscasscns(
2. Shift the blame to others ¢..cveecieeranssnsisienaesl
3+ Make excuses for herself secesssecsssscecssosvosnosel
4. Assume responsibility for the blame vevveeeceoessseel
5. Resolve to improve next time se.ieveseevecsoscansoeoa

S e N e

23, If a friend has tried to help you by kindly
criticism, what action should you take?
(More than one)

l. Become very angry o.oooooooboooo-oo.'-o.o.-..;‘.-oto( )
20 nyte I‘elicvc yotn’ tension O".oocoo’o-o.c.oo.on...( )
3. Berate yollr friend .’.Q'.”'..‘.....'....‘.."’"...( )
l‘.. Take it good-na‘buredly o.0'0....o.oooo’aoooc'onoooo'...( )
5. Show that you are hurt and walk away ee.veeescececs{ )
6. Tmto I‘emedy YOUI‘ fault ooooQ.couooooooo"oo'ona'o'ooot< )
Part II
Ttems 2427

Ellen wants to form a good habit which will improve her person- .
ality. From the list below, advise her what to do first, second,
third and fourth by placing the numbers 1, 2, 3, 4 in the correct
parentheses, ' ‘ :

240 Keep encouraging herself o-ooooooooo'ouoo‘oo;ooooocooooo-oo(
25. Work out a definite sgheme and Program «..eceeeeccecscccoss(
26, Get habit she wants to form clearly in mind eceieeeevecooes(
27, Start at once while enthusiastic seeseceseseesscssreecncses(

N e N
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Ttems 28-31

Directions: Below in Column 2 is a list of personality types.
Write in the parentheses following each, the NUMBER of the color
group in Column I which harmonizes best with that type.

Column I (colors)

l. reds, pinks, greené. ' 28, blondes with: white skin,

2. pastel tints, orchid, light blue eyes c.eocases( )
pale blue. . 29. brunettes with: black

3. chartreuse, strong blue, hair, dramatic type «...o( )
emerald green. _ 30, brunettes with: medium

L. brown, navy blue, dull brown hair, blue eyes ...( )
pinks. . 31. red~heads cieeeescecssaeal )

5. bright reds and greens, o
royal blue.

6. greens, browns, plum.
7. orange, lavendar, light
blue,

Ttems 32-36

Directions: In Column 2 is. a list of facial shortcomings.
Write in the parentheses the NUMBER of the hair style in
Column I which is best suited to each.

Column T ) ‘Columm 2
1. bangs. 32 narrow forehead «..o..ea( )
2. hair built out and up ' :
from temples.’ ' 33 turned up NoOse «...e.oeal )
3. parallel with curls. ' .
4. hair flat on top and 3L, 10NE NOSE eecesvvovecsosl( )
filled in behind ears. ' : :
5, curls at right angles to 35. square JaW eveersccescoa( )
length,
6. curls at or above cheek. 36. low forehead sveeevesseel )

7. conceal hairline, then
brush sides up.

Items 37-50

Directions: Read each statement carefully. If you thiﬁk tlﬁe_
statement is TRUE pencil a circle around the number of the state-
ment. If you think it is FALSE make an X through the number of

. the statement. Remember, if any part of the statement is false,

the statement as a whole is false,

37. It is polite for a guest at a pé.rty to allow time to be
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38.
39.

40.

42,
430
blyo

L5,

L6,

47,

49.

50.

coaxed before entering into activities.
Lack of poise means lack of knowledge.

The patterns you set for love and hate in early childhooed
are the ones you follow afterwards.

At the table, you should pick up a piece of bread with
your- fork.

A girl should have more than one close friend.
Comradeship is the best basis for friendship with boys.
Persmality is your outward appearance.

Girls learn to get along with boys from the reactions of
their own father to them,

A girl should hold en to a boy's arm when they go down
the aisle of a theater,

Tt is tactful to include the term "my friend" in an inbro-
duction,

Your feelings about sex are the result of knowledge
acquired in early years,

Not working efficiently is the reason why most people are
fired from jobs,

At buffet suppers, you should wait to be served,

To introduce two boys, you say, "John, shake hands with
dJack,"-
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The skillful introduction - large (
presents two or more persons - formal (
to each other in such a way as - awkward (
to put them on a (1) ~ everyone (
and (2) basis. - girl (
Int roductions should not be - impolite (
made if making them is -~ friendly (
€) - boy (

. _ - small (

At large parties, a guest - comfortable (
should be imtroduced to - few (
(4) groups at a time. - rise (
A guest of honor should be ~ men (
introduced to (5) : - sit (
during the early part of a - = older women (
party. If you want to intro- -~ distinguished
duce a girl and a boy who are persons (
in different parts of the —~ Women (

Ttems 51-63

Directions: All omitted words appear in the column at the right
of the page. ©Show that you know which word or words have been
omitted from each blank by putting the number of the blank in
the proper parentheses at the right., For example, 1 is put in
the parentheses in front of the word omitted from the blank
number 1, More than one number may be put in the parentheses,

room, you must take the

(6) ______ tothe (7) ___ .

Girls rise when intro-
duced to (8) and
9) .

Hostesses (10)
when introduced to (11) - .

Men and boys (12)
when introduced to (13) o

g S e M S Mo M N N e N s N N
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1.
2.

3.

9.
10.

11.

Tbems 64 = 76

Directions: In Columm II are some characteristics of a person
who would make a desirable friend. In Column I are a series
of phrases describing the actions of friends who may possess
one or more of these characteristics., Find in Column I the
phrase or phrases which you think most nearly describe each-
characteristic in Column II, and place the NUMEER or NUMBERS
in the spaces provided at the right.

Sample: Kindness may be shown by a friend who

(l; is considerate of the feelings of others; and
also acknowledges good qualities in.others, There-
fore, (1) and (11) should be placed after kindness.

Column .I ' ' Column II
(Shown By A Friend Who) (Characteristic)
is considerate of the a. loyalty

feelings of others,
b. punctuality

has a respect for the

property of others, C. poise
does what she is asked : d. tact
graciously.

e. honesty

is on time for appoiirbment's.
f, self~control

keeps quiet and calm in the
midst of a trying situation. g. thoughtfulness
controls temper when things h. courtesy
g0 wrong.

: i. kindness 1, 11
has a respect for the privacy

of others,

has the ability to keep
confidences

does not talk about her
friend behind her back.

is a friend even when circum
stances are most unfavorable.

dcknowledges good qualities
in others,

LUB LGl Vi erstvy
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. 3 CHAPTER. TIT "
TEACHING AND EVALUATING THE UNIT ~
N ls Log of the Teaching-Learning Situation.,

Purpose of the logs - -~ Throughout the teaching of the

uniﬁ, entries were made in a notebook each day by the teacher.
These included the progress made in the classroom e;ch day by

the class as a whole, by groups or comﬁittees, or by individ-

ualé; significant strengfhs and weaknesses encountered in the

different phases of the unit; observations of pupil behavior;

andic¢mments made by ihe pupils. These notes were recorded in
order to help in evaluating the pupils' progress, and also to

help in improving the unit fof future use. Each class record

was kept separately but they ‘are combined in this paper.

2. Introductory Phase. |

The pre-test, ~ - The unit was introduced on Monday,

October 20, 1952, A pre-test was given during the first period
iﬁ the audio=-visual room which has regular classroom desks and
seats. Previousiy, the pupils had been told the purpose of the
test and that the results would in no way éffect their term
mark. The morale was excellent, probably due ﬁo the fact that
many of their classmates had already taken the test in the

sampling group. Most of thé girls finished the test in one




period, -but a few girls took five to ten minutes longer.

The introduction. - - The second period a sound moving

picture film, Are You Popular? was shown. The film shows

teen-age problems of social behavior when boy dates girl, and
fqrms a guide to boy-girl proprieties and popularity. The
pupils were briefed about the picture beforehand and given a
mimeographed study guide (Appendix, page 91 ) to useiand fill
in during and after viewing the film. Following the showing
of the movie, the pupils read their notes and discussed and
sumnarized the points covered. There was enthusiastic and
unanimous. approval oflthe film. Some of the pupils' comments
were: "Can't we have some more films like this?" "I wish the
boys céuld.see this film, too. They need to léarn the right
way to act on dates."

3. Laboratory Phase,

Laboratory activities started. - - The second day the

class“met in the foods laboratory which was transformed by
posters, reference books, pamphleis, and magazinés into a
work room for the unit, The light green background of the
heavy cardboard covering the blackboard, the bright colors of
the posters, and even the varied-colored books made the room
a ﬁuch more cheerful and attractive environﬁent,

There was a brief overview of the different phases of




the unit and their purposes. Then the Study-and‘-.Activity-
Guide was passed out, followed by an explanation of how to
use it, The locations of reference materials were pointed
out, The pupils were allowed to look over the questions and
then decide whether tﬁey would work individually or divide in-
to groups and then pool and share their results. They pre~
ferred to work in small groups, each person in the group to
take separate items from the Study-and-Activity Guide, write

| down her findings and then copy the results from the others,
At the eﬁd of fhe laboratory phase they were to give their
reports to the rest of the class who would take notes on them.

There was some confusion when they first began looking
}1}5 reférences.\ It seemed as if everyone wanted the same book
at the same time, Howavér, with the teacher's help they began
to realize that they could find answers for the same question
in several of the different references given,

The teécher gave .some guidance to individuals in getting
the meéning from what they read. The girls were accustomed to
having answers pointeci out to them or unmistakably labeled, In
this method, they had to read >through the reference and think it
over b;afore getting the answer to a particular question.

‘The girl_s enjoyed the teen-age books and several asked
permiséion to take them home over night, Others came in their

- study periods to read them. Some of the comments follow., "I
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like to read books about girls my own age." "Can we get books
like this at the library?" |

| By the next day, ﬂhe teacher had acquired more copies of
some of the books that seemed to be in greater demand. Also,
by that time, the girls had become accustomed to looking up
answers by means of references.

Use of the library. - - The librarian had a shelf re-

served for reference books.for ﬁhe class., However, the girls
did most of their reference work in the laboratory (see Plate

5), using the library more for looking up words in the encyclo-

.pédia or the big dictionaries,

The third day of the units — = During the first period

most ofvthe pupils worked on the core activities. Some of the
brightest ones had finished their quota. These girls looked
over the list of optioﬁal—related activities which were listed
on the board and in more detail in a file on the teacher's desk,
After talking it over with the teacher, they éhose their activ—
ities.and began working on them,

Inspired by the introductory display on the bulletin
board and by the reference materials on hand, the pupils brought
in clippings from newspapers and articles from teen-age maga-
zines that related to the unit., They arranged these on the
bulletin board or on the table for reference use.

In the second period, the personality check list was
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Plate 5. Girls Using Reference Materials. Bulletin
Board Shows Posters Made by the Pupils.

Plate 6. Class Participating in Round Table Discussions.
and Summarizing Core Activities.
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passed out (Appendix, page 92).  The différent traits were
discussed as to meaning and vélue.l Then each girl analyzed
herself by checking the list in the left-hand column to find
out where she was weak or sirong and where improvement should
be made., The list was to be checked again at the end of the
unit to find out how much progress had been made.

The fourth daye. = = The pupils chose two filmstrips which

were shownvduring the first half hour. You and Your Grooming,

a Young America Filmstrip, explained the importance of appear—
ance and showed that it is dependent on good posture, good
health habits, and careful grooming. These lead to confidence

in class and poise in social activities.

As Others See You, a-McGraw&Hill filmstrip, illustrated
the fact that your appearance gives others their first impres-—
sion of you, and how it is affected by following good health
rules, by cleanliness, good grooming, and a happy disposition.

There was a briefing before viewing each 6f these; also
there ﬁere pauses for discussion throughout the showing of the
filmstrips. At the end, the girls reviewed the impbrtant points
and were especially inﬁerested in applying them te themselves.

The following hour waé spent in summarizations of the>core
activiﬁies.- For ﬁhis; the tables from the unit kitchens were
put together lengthwise in the center aisle_(sée Plate 6) and the

pupils and teacher sat around them. Each girl read the summary




—~3

S8

that she had made of her answers to the Study-and-Activity Guide.
The other pupils took notes in their personality notebooks. The
teacher was able to observe the degree of interest ﬁaken in the
different items by their expressive faces, by their'comments, and
by the amount of discussion evoked. Some of the discussions had
to be postp;ned to a later date Because of lack of time,

By this time, most of the girls were working on their op=
tional-related activities in their study hours or at home. The
English, art and clothing teachers and the school and neighbor-
hood branch librarians helped them with suggestions and criti-
cisms,

The fifth day. - = Part of the first period was spent in

viewing filmstrips, and discussing them during and after the
showing. The following filmstrips were chosen by the pupils.

Stepping Out, a McGraw-Hill filmstrip, showed social behavior

of boys and girls on formal and informal dates. Do's and don'ts
of manners in a restaurant, on the street, and at dances, were
illustrated,

Developing Social Maturitj,_a MeGraw-Hill filmstrip,

showed‘the ways to measure social growth. Iﬁ also showed that
growing up socially means developing right. habits and gttitudes
for all situations; and tha£ to be socially mature one must be
able to get along with others.

The girls were enthusiastic about both filmstrips. However,




it was most gratifying to the teacher to find that the pupils |
had acquired the basic understandings which enabled them to
fully appreciate and enjoy the filmstrip on social maturity,

The remainder of thé lesson wa-s spent on optional-related
activities., A committee of two was fofmed in each class to work
with the teacher in drawing up the agenda for the pooling-and-
sharing of experiences in the optional—-felated activities. They
inéluded the following: personality scrapbooks, posters, articles
for the school paper, and an original short radio broadeast,
Skits on good and bad posbure, and good and bad telephone mammers,
making introductions of various kinds, ways to greet a hostess at
a party and how to take leave from a party were in the program.
‘Also the girls who had brought in cartoons and pictures of good
and bad manners, hair-dos, and teen-age problems were to describe
their collections.

L. Pooling-and-Sharing of Experiences Phase.

The sixth day., - - The sixth day of the unit came November

6 in the third week, FEach class held the program in which the’j
pooled and shared their experiences in the home management room
which adjoins the foods 1aboratory. The: room has movable chairs
with arms and plenty of space to move. the chairs into a semi-
circle (see Plate 7). A committee of three had previously put
up an exhibit therebonsis’ting of pamphlets and clippings brought

in by the girls and of posters made by them.




Plate 7, Class Listening to Short Broadcast in
Pooling-and-Sharing of Experiences,

Plate 8. Skit Demonstrating Good and Bad Posture
and Good and Bad Telephone Manners.
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One member of the program committee acted as announcer,
Each girl showed or demonstrated her special activity, explained
its meaning and how it fitted into the subject of the unit,
Skits were acted out and a short broadcast was given. (see
Plates 7 and 8). Articles written for the school paper were
read. The class was intensely interested in the activities of
this phase of the unit,

Planning the party. - - During the second period, the

girls planned a party which would demonstrate their ability to
put into practice the manners and maxims they had learned about
getting along with themselves and others. Committees were
formed to take care of refreshments, table decorations, enter-
tainment, and hospitality. Two hostesses and two ﬁaitresses
were elected. The pupils also voted to invite six girls from
outside their class as guests. Girls were named to sponsor each
guest at the party, and to see that she had a good time. A com~
mittee was formed to write the invitations and deliver them,

after consulting their English teacher for correct wording.
| Party manners, and the qualities of a good hostess and a goed
guesthere reviewed.

5, Estimating Educative-Growth Phase.
The party. - - On November 13, 1952, the seventh day and

in the fourth week of the unit, the class held their party during

their home-room study period. This party served the teacher's
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purpose of evaluating the pupils' educative-growth as applied
in actual practice, The different committees set the table and
decorated the dining-room; prepared and served the refreshments,
(see Plate 9). |

The sponsors introduced the guests to the teacher and the
two hostesses, seated them and téok the responsibility of pro-
viding them with i'efreshments, and saw that they had an enjoy-
able time, |

Although the party was conducted on a high level of good
manners, it was by no means stilted. Some poor manners were
shown, probably due to habits from their home backgrounds,
Everyone seemed to have a good time. The teacher was very
pleased with the evidences of educative—growth shown by the
pupils through their behavior, their manners, and improvement
in poise.

After the party, the class efficiently and wholeheartedly
cleaned up, showing that they could co-éperate and share in the
work as well as in the fun.

The final test. - — On November 17, 1952 in the fifth week

of the ﬁnit s, the pupils were given the same objective test which
they had taken at the beginning of the ﬁnit as a pre-test, This
was for the pﬁrpose of estimating the educ’ative-g.mwth .objectiQIely.
The test was given in a regular class room with desks. A few

ﬁupils took the whole 42 minutes of the period to finish, but most
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Plate 9. The Party in the Home Economics Dining-room,.

oo PN B Ce . . . . gy

- Plate 10, Exhibit of Teen-Age Personality Books and Materials
Arranged by.the Girls in the School Library.
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of them finished in a shorter time than in the pre-test. For
results see page 65 under Testing or Pupil Results,

The personality check list, - - During the second period

of that day, the same personality traits list checked near thei
beginning of the unit was given out to be checked again and
passed in. This was to help the teacher and the pupils evalu-
ate any changes or improvements made. See Page 92. The girls
were urged to be honest when checking the list. Discussions of
the value of the different personality traits followed;

The pupil opinion poll.‘— - At the end of the fifth week

of the unit on the ninth day, November 20, 1952, a mimeographed
questionnaire was administered. The girls were urged to give
frank answers and to offer any constructive criticism 50 that
others might profit from improvements when the unit was given
another time, Pépers were allowed.to be anonymous, if desired.
However, the majority of girls put their names on their papers.,
Table 15 reports the result of the poll.

The remainder of the time was spent in discussing the
test questions and results., The pupils were told their stand-
ing on the final test in relation to the others in the class,
They_were also urged to realize that the most valuable result
of the unit to them-ﬁas to put the things they had learned into
pragtice in'their everyday living, so that their'lives would be

richer and happier.
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6., Test Results,

‘Cogparison of pupils! results. — =~ Table 10 contains the
initial test scores, final test scores, and gains of all thirty
pupils.with comparisons of their. ages, intelliéence quotients,
and achievement in langusage and arithmetic. The table is ar-
ranged according to the intelligence quotient of each pupil,
designated by a number. Accerdigg to the figures in Table 10
an average_gain of appfoximately 20.4 points was made by all
pupils. The average gain of the first five pupils was approxi-
mately 30 points, while the average gain of the last five pupils
was 10 points, 4 .

_ ‘Pupil 7 who made the greatest gain is the school reporter
for the daily paper. 5She is a véry dynamic girl and became so
enthusiastic about the unit that she spent most of her extra
time working on it.

Pupil 5 made the next highest gain. She is fourth from
the top in intelligence quotient and the youngest pupil in the
two classes. Her low pre—fest score may have been due to her
fosfer home environment and unfortunate background. Her high

score on the final test was due to meticulous work and pain~

staking application,

Pupil 26 with an intelligence quotient of 94 made the third
highest score in the pre-test, due to excellent home environment

and social advantages. She is very conscientious and works hard
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Table 10. Comparison of Pupils' Ages, Intelligence Quotient,
Language Achievement, Arithmetic Achievement,
Initial Score, Final Score, and Gain on the Test.

Lang~ Arith- Number of Items Right
Pupil Age I.Qe | wage netic
' %tile Ftile Initial ‘Final
. : Score Score
1, - b/ ¢/| on Test | on Test | Gain

@] @ (3) () (5) 1 (6) @) (8)
le.o | 14-11 119 93 8L | 63 87 24
2000 14=5 113 84 81 ; 62 85 23
3ees 14-2 112 8l 98 { 60 80 20
Leoo 14-2 112 86 98 57 ‘ 77 20
5600 13-9 109 78 69 | 46 80 34
bous 14-10 108 66 8 55 /Al 16
Teos 14-0 108 60 54 1 48 ' 86 38
9eus 14-8 108 | 51 29 L7 61 A
10.. 14-3 108 | 8L . 90 60 85 L 25
11., | L=l 107 | 46 16 | 52 75 23
12.. Lyl 107 46 73 156 T4 18
13.. 14~7 102 | %63 2L | 45 62 17
1kes 14=1 102 63 39 i L4 70 26
154, 143 102 33 20 | 52 6L 12
16se 15-8 101 56 L4 | 42 52 10
170 15 101 42 -= | 46 70 2
18., 14=7 101 60 95 | 44 70 26
19.. 15 101 37 - | 44 60 16
2046 1hp=5 98 28 - 5k 47 66 19 -
21l.. lLPE'lO 97 19 M L‘-9 63 ll!»
22,, 1hy=4 - 97 12 3 - | 45 70 25
23¢e 15-10 96 19 20 {40 67 27
2o 15-3 95 *37 . 13 { 48 58 10
2540 14-5 94 42 . 90 151 73 22
26e. 14-1 94 28 | 58 1 61 80 19
270, | 143 90 | 46 | 58 | 47 63 16
28.. 15-0 90 — == 1 50 . 21
29.. 15-5 = 89 — 2 6 43 : 68 25
30 15-0 87 *11 i 73 28 ' 32 L

a/ Otis Quick-Scoring Beta Test Form B
b/ Stanford Achievement Test, Advanced Language Arts Form Dm
g/ Stanford Achievement Test, Advanced Arithmetie Tests Form Dm

s, In remedial reading class,
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"S.D.

S
S

‘STANDARD DEVIATION

Sum of ‘fl‘D:2 -
/ N
.D.

265 ~  (45)" x 3

30 (30)

Table 11, The Mean and Standard Deviation of Thirty Pupils! .
Scores on the Pre-test in a Grouped Frequency
Distribution.

Raw Score Frequency Deviation| Frequency Produet of
Limits - Deviation Column 3 and 4
(1) ' (2) (3) (&) (5)

62=b6le . 2 + 6 +12 72

59"‘6100' 3 + 5 +15 75

56-58... 2 + 4 + 8 36

53=-554.0 2 + 3 -+ 6 18

50-52..0 L + 2 P+ 8 16

LT-49 s 6 F1 46 6

Lhliboss 7 0 : 0]

B1-43..e 2 -1 : ~2 2

38-40..s 1 -2 -2 "

35"3700. 0 "'3 N =0 0

32-34es. 0] ~l -0 0

29‘31..0 O “’5 ‘O 0

26-28... 1 -6 -6 36

Total 30 1 45 265
, MEAN

M = AM. + (Sum of FD -+ N) x Class Interval.

M = 45 4 (t45+30) x 3

M oz 45 + (1.5) x3

M =z 45. 4+ L5

M = 49.5 (or 50)

(Sum of FD)? x Class Interval

N
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Table 11. (concluded)

s.D. 265 - 2025 x 3
30 900
SeDe
/\/8.83 - 2.25 x 3

3.D.

'/\/6.58 x 3
‘S.Do 2057 X 3
S.D. 7.71 (or 8)

The figures from Table 11 were used in constructing the pre-

test histogram (Figure 1).

15 Pupils
 EEE—
f G Pupils |
5 Pupils '
3 Pupils

.ﬁ~——gq———* M 1{-705
11 Pupil i | . _
28 35]36 L3l bhy 51f 52 59460 68

Vi I 1T T I

Figure 1. Relative- Growth Scale Showing Distribution
' of Pre-test Scores. The Normal Distribu-
tion is shown by the Solid Lines with the
Actual Growth indicated by the Broken Red
Lines.,
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Pable 12 shows the final test mean to be 70.15 and the standard -

deviation to be 11.65. These results were rounded off to 70 and 12

respectively. The range of scores was from 32 to 87.

Table 12. The Mean and Standsrd Deviation of Thirty Pupils! Scores
on the Final Test in a Grouped Frequency Distribution.

Raw Score Frequency Deviation | Frequency Product of .
Limits ' - o ~ Deviation Column 3 and A
NON ) E) I A O N (57
85~8944s 4 + 5 + 2 100 -
80“8[‘»,00- 3 + A + 12 14.8
T0-Theas 8 + 2 + 16 32
65"‘69#-" 4 + 1 + l" ] v kL
60-64. .. 6 Q 0 ‘

55‘5930. l "1 ' “l l
50-51{-..; 1 —2 C _—2 ly
L5-49e.. 0 =3 . =0 0
LO=blys s -0 -4 -0 : 0
35«3% 4. .0 -5 o -0 ' G
30-314;000 ' l "6 o —'6 X » 36

Total 30 +49 | a3

_ MEAN

M= AM, + (Sum of FD =~ N) x Class Interval

Mz 62+ (FA9+30) x5

M=62 + (1.63) x5

M= 62 + 815

M= 70015 (OP 70) ) . .

STANDARD DEVIATION
SODO‘ v 2 - 2 . A
/\/ Sumn of FD* ~ gVSum‘ o‘fjAFD.g x Class Interval
V=—Fx — .
8.0,

T x5
VT &

(Goncluded on the next page)
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Table 12 (concluded)

S.De

S.De.

S.D,gv

SeDe
SaDe

Nf263 - 2401 x 5
Y 30 900

q/é.lo - 2,66 x5

4/5.hh x5

2,33 x5

11.65 (or 12)

The figures from Table 12 were used in constructing the final

test histogram (Figure 2)s It showed much larger percentages in group

I and ‘IT, slightly smaller in group IIT aﬁd V and considerably smaller

in group IV. This was due to the high pre-test scores.

. 12 Pupils '
' )
9 Pupils '
7 Pupils
!
| M=6l.5 |
] 1 Pupil | 1 Pupil | ,
d32 3T M 556 67d6e 79180 91
v v IIT I L

‘Figure 2.

Relative-Growth Scale Showing Distribution of
Final Test Scores. The Normal Distribution
is Shown by the Solid Lines with the Actual
Growth indicated by the Broken Red ILines.
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The gains made by the pupils are shown in Table 13. All but one

pupil made gains ranging from 8 to 38 points. That pupil made only

Se

8.D..

L pointé. The mean was 20.4 and the standard deviation 6.84, rounded

off te 20 and. 7, respectively,

Table 13. The Mean and Standard Deviation of Thirty Pupils! Scores

: on the Gains in a Grouped Frequency Distribution.

Raw Score i Frequency | Deviation Frequency Product of

‘ ’Limits . o Deviation - Column 3 and 4
@ @) Gl & NO)

" 37-39... | 1 t+6 + 6 36
25274 0s 6 +2 + 12 2l
22-2l+o LX) 5 + l + 5 5
19'_210 .9 5 ' o O
16<18... 6 -1 -6 6
13=15... 2 =2 -l 8

©10-12... 3 =3 -9 27
. 7-9 oe 0 O -'14, -O O

14.-'6 s e l "‘5 "’5 25
Total 30 + 4 i 156
MEAN

M = AM. 4+ (Sum of FD *+ N) x Class Interval

M = 20 4+ (+4330) x 3 V

Mz 20 + (.133) x 3

M- 20 + .399

M = 20,399 (or 20)

STANDARD DEVIATION

D. |
/VSum of FD? = (Sum of FD)? x Class Interval
N ‘ '

N

,1/156 “(1&)2 X3
/30 (30)
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Table 13 (concluded)

S.D.

SQDQ
S.D.
S.D.

S.D.

V;Ls - 16x 3
T 30 900

| %/ 5.2 - 017 x 3

'4/ 5.183 x 3
2.28 x 3

6;8h (or 7)

The figares from Tablé 13 were used in constructing the gains

histogram (Figure 3). This shows a slightly lower percentage of

gains ingroups I, II and III; slightly higher in groups IV and V.

As a whole it showed fairly normal distribution.

Figure 3. Relative-Growth Scale Showing Distribution of
) Gains. The Normal Distribution is Shown by
the Solid Lines with the Actual Growth Indi-
cated by the Broken Red Lines. -

11 Pupils
8 Pupils

o -

I

‘ 6 Pupils_J
3 Pupils | ! |
- e M=21 ] A 2 Pupils
b 10§11 17{ 18 24| 25 31132 B;l

1) . Iv TIT II I ‘
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7+ Other Means of Evaluation.

Other means of evaluating the unit. - -~ Evaluations were

given as objectively as possible on the following:

ey
(2)
(3)
(4)
(5)

Notes on core activities and film.
Reports, oral and written,
Projects and presentations.
Personality check lists

Quality and number of extra activities.

More subjective evaluaticns of educative-~growth were made

by oral questioning and careful observation of pupils before,

during, and after the unit by the following means:

x)
(2)
(3)

(4)
(5)

unit. ‘

Pupils' behavior, attitudes, and interest,

Pupils' questions and comments.

Amount éf effort, contributions brought in, and extra
time devoted to the unit.

Co~operation and ability in group and committee work,
Application of knowledge gained to improve relation-~
ships in their school life, home life, and social life.,
(sée Table 14)

pupil opinion Poll was another means of evaluating the

Evidences of pupils! attitudes., - - The pupils' attitudes

during the teaching of the unit was interested and enthusiastic.

This was evidenced by the amount of extra time and energy they put
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into the unit. All but two pupils completed one or more op-
tional=related activities. One of these pupils was absent part'
of the time; the other was pupil number 30 with the lowest in-

telligence quotient and language achievement in the class.

Bvidences of pupils' growth. - - From the beginning of the
unit, it was apparent thét wvro‘cabulary was one of the pupilst
difficulties, The girls were encouraged to make a li‘st of words
they did not understand; look up the definitions and put them in
their notebooks. This ena;bled them to grow in language usage.

At first some of the pupiis had difficulty doing reference
work and the critiéal thinking in'volved.’ However they learned
to become more efficient and more self;reliant. The principal
of the school visited the cla.ss during this phase and was im-
pressed with the value of this 'bypé of problem-solving fo their
eciucative-growth. |

The girls felt that discussions were important in clarify-
ing their ideas., Discussions also helped the teacher to undef—
stand how well the pupils were grasping the subject. |

The personality check list made out at the beginning and
end of the unit showed the pupils, .as well as the teacher, im-
provements in personality accomplished during the unit, It also
showed areas wnere more effort was needed. Three pupils showed
no improvement but all the others noted improvement in 2 to 12

items. They liked making out the list, and remarked that it
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helped them to know their own strengths and weaknesses.

Changes in pupil behavior. — - Another means of evaluating

the unit and pupil growth was by observing the improvement in:
manners and behavior toward others. The following incideﬁts
will illustrate this,

A strange girl entered the room on an errand while one of
the pupils taking the unit was at the teacher's desk. The pupil
automatically introduced the girl to the teacher in the correct
way. Another teacher standing near by remarked how well and
easily the introduction was made.

One of the bupils came to the teacher near the end of the
unit and asked if there could be more of the lessons, They had
helped her so much that she habted to see them end. The teacher
and the pupil's mother had noticed improvement in her manners
and éttitude towards others during the unit,

Pupil number 13 wrote an article for the school paper on
the subject, "Suggestions for Parties". ©She has been in a re-
medial reading class, and has not done well in her English class,
Due to her interest in this subject, she did an outstanding piece
6f work and amazed both her English teacher and the editor of the
paper.,

Pupil number 4 Afxclaimed to the teacher, "Am I glad that we
have been learning the things in this unit! A boy has invited me

to a dance out—of-town tomorrow. Now I'll know how to meet his
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friends and kHOW'the‘correct thing to do." ©She afterwards re-
ported to the teacher about thé efenﬁag, and said that she was
doubly glad that shé knew what to do because of the politeness
and courtesies that he showed her. |

Pupil number 30 with fhe lowest intelligence quotient in
the class comes from a family in which there are some feeble-
minded children. She is very slow, has poor co-ordination, and
feels hurt because of rejection by‘thé‘other pupils. After the
party, one of the pupils said,v"Inthink this unit has been very
god for Lois. She has brightened up more and is entering into
activities with us. The éirls have been asking her to sing for
our next program and she has promised that she will."

There is one girl in the class whose mother has been in
the Staie Hospitai for the Insane for eleven years. This girl
has lived in different foster homes during that time énd is at
present living at a home managed by the Children's Friend
Society. ©She has always been withdrawn and unsocial., The guid-
aﬁce department and the writer have tried to help her, but prog-
ress has been slow., Due to her indifferent and independent atti-
tude, the other pupils have not waﬁted to work with her, During
the unit, her father, whom she worships, took the class pictures
whiech are included in this paper. This made her feel important
and happy and showed the others that she had some one to cling

to. This resulted in the other pupils changing their attitude




78

toward her and including her in their activities. One of her
other teachers remarked most enthusiastically about the improve-
ment in her personality.

Value of unit extended outside the laboratory. — — The

girls put up an exhibit in the school library of teen-age per=
sonality books, pambhlets, magazines, and also scrapbooks and

a poster they had made, see Plate 10, The librarian reported
that the pubils sﬁowed'a great deal of intérest in the exhibit
and that tﬁe personality scrapbooks made by the pupils were very
much in demand. The teacher of remedial reading stated that the

books were very'worth~whilg and much needed by the pupils. The

pr1n01pal had the exhibit written up by pupil number 7, our school .

reporter. This was put in the Sunday paper with the names of all
the girls who participated,

’ During the poolinge;nd~sharing of experiences in the home
manaéement room, a cémmittee.set up an exhibit of posters made
by the girls and of clippings and pamphlets brought in, see
Plates 7 and 8. This gave an opportunity for the home manage-
ment classes to share the visuwal aids.

Some of the personality scrapbooks were taken into the

other Foods Laboratory. The teacher reported that the pupils

thoﬁght that they were most interesting and expressed the wish

that they might have a unit o the subject.
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The home economics supervisor visited during the pooling-
and-sharing of experiences activities and was much impressed by
the value of the unit method to the girls. She expressed the
Adesire to use ~the pictures which are included in this paper

and a digest of the unit in presenting a brief before the

- school committee to show that home economics is not all manuzal

activities but can be a vehicle for teaching better living as ‘
individuals and as members of a family group.

Value in everyday life, - ~ About six weeks after the

conclusion of the unit, the teacher felt that she would like
to find out whether the unit had carried over to be of value
to the pupils in their everyday life. They were asked to write
the answer to the following question. "Have the things that

you learned in the unit, Getting Along With Yourself and Others,

helped you in any way at school,vat home, or in your social con~-
tacts? Give specific examples,."
Table 14 shows the results condensed into typical re-

sponses-with the number of pupils giving similar answers. Many

‘gave more than one answer, which makes a larger total.




Table 1l4. Results of the Questionnaire on Value of the Unit in

Pupilst Everyday Life

\ : ,—No.» of

Statement .| Pupils
(1) (2)

"f .have learned to introduce peopie better and with more

BaSE.M™ ¢ L L 4 s e i e e e e e s e e e s e s e e e e s 17
"I tak‘erbetter care of my hair, skin, and nails.” . . . . . 10
"My mother has found a great impr;avement in my manners.". .| ' 7
"‘I found it easy to intr.éduce my boy friend to my parents.! 6
"I am able to start and keep up a conversation." . . .‘ . 6
';I seenm to be more at ease when I'm at a party."’ IR 5
"I am able to maké_and keep friends better.” . . . . 3
"Mypostureisimprovﬁﬁg."............,..;..7 1
"Now I know what to do and say, and feel that it is right."| l.
'A'I try to be more agreeable with peoplé and more polite.” 1
'i'I have learned to éontrol my temper better." ., . . . . . . 1
Total 58

From the answers given, the writer concludes that the

unit cai-ried over into the pupils! everyday life and was of real

valune te them.,

Resalts of the pupil opinion poll, — — A questionnaire

was administered at the end of the unit (Appendix, page 104 )

in order to find out the pupils' opinion of the unit. The re-

sults follow:
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Table 15. Results of the Pupil Opinion Poll

Blank

Question Yes | No
@ HOTEONNO)
1. Do you like this type of assigmnment?. . . . . . «] 25 5
2« Do you feel that it gives you more opportunity
te put into practice what you learn? . . . . . « | 29 | 1
3. Do you feel that it might be more valuable and
stay by you longer than learning by routine
lessons? * L2 ° * » - L4 . L 4 L] - - » . . * . - L d [ 3 ] 28 2
L. Do you feel that the variety of activities
such as movie, film-strips, and skits made
it: : '
a, nmore interesting to you? . . . . ¢« . . . 29 1
b. easier to understand? . . . . . ¢ ¢ . o 29
5. Did you like having the use of many books,
‘pamphlets, and magazines instead of onme
te)it book? £ d L . * * - * * . » * » > * * Ld L3 » 28 l l
6. TWhich of these proved most valuable to you?
1, Books 9 Magazines 7 Pamphlets
7. Do you feel that enough time was given to the
S'tudy—gU.idQ? s s . s @ ’o e ® s » . e ® . . . » \8 2]. 1
8. Do you feel that you had sufficient choice
of things to do in the optienal-related
activities..o..........s-‘... 29 1
9. Were they interesting and stimulating to
you? * . 4 L d 0 * * * - - * * -* * * . L] L 4 . * * 29 l
10. Do you feel that the pooling and sharing
of information and activities was helpful? . . 28 2
11. Do you feel that you had too much.to do in
17 .13

the time alloted to this unit? « « ¢« & & o+ o »




Table 15. (continued)

Question

No

Blank

.

)

(1)

12.

13.

1L,

What did you like most about this unit?
Optional-related activities . . « + o ¢«
Party « v v ¢ o o 0 2 s 6 ¢ e a6 v 4 e s
Movie and film strips + . . « « ¢ « . . .
SKIits o + o o o o « s 2 o o s o o s 0 o .
Pooling-and-sharing program . . « « « + »
Discussions o« « «o v o o ¢ o o o o o o o

.
* o LI

What did you dislike most about this unit?
StudyGU.ide....-.........-..
Not being able to cooke « ¢« ¢« & ¢ ¢ « + & &
TSt v o ¢ o o o o o o o s s o o s o o o o
Getting started . . . . . ¢ o . 0 .. ..
Nothing dlsllked e e s e s i e e e s e
Blank ¢« « o 4 44 o o o o o o o o s o o o

. *

What suggestions would you make for improving

this unit? :
More units like this . ¢ v ¢ o o +» o
More movies and film-strips . . . « &
More plays and skits . . . . « . . . .
More discussions « ¢ « « o ¢ o o s o
Have more time for it .. . . . . .
Tell more about dates and gettlng along

, With DOYS o o o o o ¢ o o o & o + o o «
Learning to dance .+ « & ¢« v s ¢ + o 4 « &
BlanKs « o o o o o o ¢ o s o o ¢ o s o o o

-

. . » .

*

s s 0 b+ @

[
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83 percent of the pupils liked this type of assignment.

Most of the ones who did not like it objected to the study guide,

They had never used a study guide before and were not accustomed

ip looking up references and solving their own problems.

However,

on inguiry, the teacher found that they were all enthusiastic

about the subject of the unit.
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The 'pup_ils felt, as did the teacher, thét there was not
enough time spent oh the study guide. Although they had voted
at the béginning to work in small groups; they felt afterwards
that they would havs géined more by working'individually and doing
more of the questions themselves, They felt they would learn more
that ﬁay than by liétening to otheré' reports,

The_ answers were about evenly divide& on the question 6f
whether they had too much to do in the time allotted. Many of

the girls voluntarily did two or three of the optional-related

" activities and spent most of their study periods working on them.

A few of the slow pupils took so long getting the answers to the
study-guide questions that they felt rushed on the optional-re-
lated activities,

The things liked most about the unit were the optional-
related'activities and the party. In answefing that and the
following two questions, they were thinking about the type of
assignment:. Some girls put down two things they liked best,
making a larger total.

Twelve pupils disliked the study guide most. This was due,
as stated before, to the newness of the method; to the fact that
the pupils were inexperienced in critical thinking; and to the fact
that they felt that they would have ga,ined more from individual
work on it. Five stated that not being able to cook was what they |

disliked most “about the unit. This was due to the fact that they
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had elected Foods for the ninth-grade. Although they had unani-

mously wanted to take the unit, they now wished to get back to
cooking. Three disliked nothing about the unit and five left

blanks.,

8, Revisions needed. —— The first five items in the

Study and Activity Guide were not as interesting to the pupils
as some of the others. The teacher feels that these items would
have been more interestihg and more easily understood by the

pupils if this unit had been preceeded by one on Understanding

Yourself., Such a unit has now been planned for the seventh grade.

Haﬁingrprevious units with'practicé‘in reference work would aiso
help the girls to work more efficiently and budget their time to
bettervadvantage in the ninth grade.

Another year the pupils will be encouraged to do more indi~
vidual work on the core activities with more time allowed for
them. Also, the teacher will give more time to discussions about
the points of épecial inﬁerest to the pupils. If there is not
enough time in class for these discussions, interviews might be
arranged.

9. Final Comments, ~— The author feels that the

unit method as demonstrated in this unit, has a deeper more last-
ing effect on the educative-growth of the pupils because it is
based on their interests, needs, and abilities., It gifes richer,

more meaningful experiences which the girls can apply in their
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lives now and also in the future. It gave the teacher the op-
portunity to understand the girls and their needs in a differ-
ent wéy than in the-traditional‘method of teaching which re-
sulted in a better pupil-teacher relationship. Teaching this
unit also gave the teacher a deep sense of satisfaction when
she found objective asrwell-as subjective evidence of learming
products which cérriéd over into the pupils' everyday life.

Correlationrwith;thegteachers-of other school subjects
such as English, art, orientation, clothing, and science was
accomplished by their'éoopération in the core activities and
the optional-related activities.

The unit activities hglped to establish good relations
with the parents by means of the check lists and pamphlets
that'were‘taken into the homes, and also by the improved
manners and behavior of the pupils in their homes.

The teacher felt that this unit answered the challenge
of cpﬁstructing a unit that has "applications to the life situ-
ations which the pﬁpil is meeting or will probably.meet iater as
a member of social groups." v |

Other units are noﬁ béing'planned to be incorporated in the

course of study which is being revised.

1/ Ibid. p. 140
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STUDY ‘'GUIDE

FOR
"GETPING ALONG WITH YOURSELF AND OFHERS."

What are the personal gualltiles which make an impresslon on
others? (18:463-4643 24 219a221, 26 an)

¥hat characteristics ‘make you different from all other
individuals? (26:6)

Where do you get your personallity characteristics?
(6:65-66; 8z 183 1l4r 318-321; 23z 28<29)

How does environment affect and influence people? (1:1=-55 23:88;
{243 219-820). '

Can you improve your enviromment? — (R4:221-226) _
What are some of the basic human need® (62 129=/203 12311R)
How do lack of these affect our behavior? (82: 58-60; 28¢ 9-13)

| What are the thbree A*s of basic social needs? (23: 34-40; 28: 9=13)

How well do you get along with yourself? (15 317=3185 23 214 2?0=221

What are some of the tralts thet make us 1liked? GE 25wP6' 14°518=325°
19z 117-119) .

What den you do to get people to like you? (2:63 13: 90-100;
14:325-320; 203 255-264)

- In order to become popular, you should know and practige ruies of

good etiquette. What ones do you think are importent bo you?
(B3: 3=49; 137=1533 43 73 14: 281-282, 285-294; 203 21: 191-204)

Does your perscnal appearance ipfluence others? Would you like to
improve 1t¢ (2:144-148; 6:171=-1853 191=199; 9; 143:465-478;

15z 293-3003; 18: 374-395; 21: 19=R7; 22: 180-122; 25)

Are your clothes right for you? (3:95<120; 83:44-56; 95 14:481-497;
18: 308<406; 21: 139-167; £3: 127; 24: B6<98)

What is meant by good grooming? (1 14-21; 3: 80=D4; Tz 16<18;
8: 19=43; O: 8=29; 12: 91=96; 14y 4654785 183 H74-3803 20:176=186,
21: 31=104) ’ .

Do posture and hedbh have any effect on your personslity?
(3: B0O=-61l; 9z 2=7; 14: 478-477; 18: 381-3883 23: 186, 199-205)
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24,
25,
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27.

28,

31
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Describe some of the gqualitises that make‘for pleazgling conver=
sation. (2:105=12%; B:lR2=1843 63 7:;-20=34;5 T0=-8903 12:R3-R6; ]
14: 320=331; 17: 97=1013 R0: 211-227)

Can you make introductions easily? PFind out rules; choose two
people from the teasher's 1list to introduce in class. (1:40-46;
(3: 154=160; 6:218-219; 7:78«84; B8:lRH-13L; L4: 2832853

(20: 15=883 1B: 320=323; 22: 84; £5.)

After making out the personality check List which will be given
to you, £ind out how you rate., What are your strong points and
your weak polnts? (1B8: 464-467; B20: 170; 83: 68-64,)

How can you get rid of bad habits? (63 130431z 13: 498<72; 20: 171)

What good habits will kelp you in learnlng to aolve your problems?
{£:45=473 54=55; 65 1532=133; R6: 16~-17; O37=3B; &7: 4-6)

How are new habits formed? (20: 168-17); 26: 37-38)

Do you know anyone who thinks that she 1s not as happy as she
should be? What suggestions could you offer® (2: 177=178; 23:; 08)
26 49=50) _

Should girls tr& toc widen thelr group of friends? Wh??
(10: 290-294; 13: 242-243)

What ave some of Lhe groups & girl your age can belong to?
{10: 242-243) '

In what ways can friendsghips be valuable to you? (23 868«82;
24: 138-1483; £R6)

Explain the saying, "to have a friend, you must be a friend,”
(2:69-74; 22: 90-91; R3: 90-91; 26: 50)

List the qualities that attract and keép friends. (L; 153<160;
2: 69=74; ©92¢104; 15: 504-~314; 225 112-114; 23: 91,112-113;
(29: 47-48) .

Make a list of things to avold in friendships. (2: 74w823‘192~193;
12: 7f17; 22: 115=116; 23: 115«116)

What quallties do you like 1n boys? Bring a 1ist to class for
discussion. (1l: 79=-85; 3: 194-195; 7: 246; 1l: 152«156;
(19: 146-148; 23: 90)

Ask your boy friends what qualities they 1like in girla. Bring
a list to class for discussion., (1: 86-92; 3 196=197; 7:; 247;
11: 161-165; 19; 149-151; 23: 90; 24: 155) :
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At what age do you think boys and girls become attracted to S8
sach other? (13: 139-1403; 19: 100; 28: 28429) |

why should a girl be allowed to go out with mixed groups?
(192 101=102)

What ere some of the activities for mixzed groups: (43 8:197-215)
11: 2112833 12y 70=74; 14: 682-707; 15: 342=345; 23)

What soclal skills help to mske girls and boys fesl comfortable
and at sage in their friendships? (19: 102; 23: 99-104)

Why is dating & neoeséary part of adjustment? (I9: B5)

List some of the courtesies you think boys should show glzla
while on a date? (3: 137=141; 11: 39=423; 23; 98<101)

list soms of the courtesies giwlﬂ should show boys while on a
date, (33 144-145; 233 99@101)

Describe what is meant by a "wholesome attitude toward gex,™
{(7: 2425 1l: 56=60; 139=147; 133 138)

Do your parents treat you as & child or a grown up? Why?
(2: 124-127; 13: 140-=142; 26)

How.can you tell when. e porson 18 emotiOnally mature? (25 883
13 6=12; 2363 20:; 241-2663; 263 bR)

When ls & porson sosclally mature? (29: 4?m4a)

Have you eny problems that we have not taken up that you would
like discussed in class? (2:; 160=179; 1l: 177=207; 13)

F
LAY
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Refovences for Pupiluyt Tze

Allen; Betty, end Mitchell Pirie bBriggs, Behave Yoursslf. J.Be
Lippincott Company, New Yovk, 1950.

Beillard, Vlirginia, and Ruth Streng, Ways to Improve your Porsonaliby.
MeGraw-H11ll Book Company, Inc., New York, 1851.

Beery, Mary, Mannerg Made Easy. McGraw-Hill Book Company, Ince.,
New York, 1949.

Betn, Betty, Partiy BOOko Grosset and Dunlap Company, Inec., New York,
1947, :

Betz, Betty, Your Mamnners Are Showlng, Grosset and bDunlap Company,
Inc., New York, 1946,

Billett, Roy 0., and J. ?eﬁdell Yﬁé, Growlng Up. D.C.Heath and
Company, Boston, 19881,

Boykin, Eleenor, This Way Pleage, The Macmillan Company, New York,,
1948,

Bryant, Bernice, Future Perfect, Bobbs-HMerrill Company, Rew York,
1944,

Carson, Byrtae, How You Look and Dreas» McGraw=H1ll Book Company,Inc.
1949,

Grow, Hester D., and Alice Grow, Qur Teen Age Boys and Giyls, McGraw=
Hill Book Company, Inc., New York, 1945,

Daly, Maureen, What's Your P.0 (Porsonality Ouotient)? Dodd, Meed &
Company, New York, 19620

Daly, Shella John, Personality Plugi Dodd, Mead & Company, New York,
1947, .

Fedder, Ruth, A GQirl Grows Up., McGraw-Hill Book Company, Inc., New

Greer, Carlotte C., ¥Your Home and ¥You. Allyn and Bacon Company,
Boston, 1943,

Harris, Florence, and Treva Ksuffman, Young Follks at Homs, D.C.Heath
and Company, Boston, 1948,

Harris,Florence Land and Hazel l,. Huston, Home Economics Omnibus,
Little, Brown and Company, Boston, 1935,

Hunter, Lucretia P., The Girl Today -~ The Woman Tomorrow. Allyn and
Bacon Company, Boston,; 1940.

NeDermott, irene E, and Fleorencu W. Nicholas. Homemakins fop Togn-irau
Cherics A. Bennstt Company, Psoria, Illinois, 1951.
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19. Plerce, wWellington G., Youth Comes of Age, MeGraw-IIi1l Book 90
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Company, Boston, 1950.
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Science Research Associates, Chicago
25. Chapmen, Paul W., Your Personality and Your Job, 1949
26, Ienninger, William C., Understanding Yourself. 1948
27, Seashore, Robert ll., and A.C. VanDusen, How To Solve Your Problems,
19860,
28. Shacter, llelen, Getting Along with Others, 1949
29. Weltzman, Ellis, Growing Up Socially. 1949
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Study Guide
for film
"ARE YOU POPULAR?"

Why was "Miss Popularity" re jected by the group?

What made them invite Carolyn to join them?

In what way did Carolyn win friendship?

How did Wally show thcughtfulness when calling for a date?

What are the disadvantages in going steady with one boy?

What advice would you give Jerry?

Describe the courtesies shown wally by Caroline when he
called at the house for her.

Do you think Carolyn's mother should have told her what
time to get home? Why?

What three things shown in the film make a person popular?
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Personality Check List

General Appearanco

(1)
(@)
(3)
(4)
(5)

(6)
(7)

Are you wellvgroomed from head to foot?
Arg your clothes becoming to you?

Do you gelect appropfiate clothing?

Is your posture good at all times?

Ave your shoes designed for comfort and
for naturelly graceful walking?

Is your voice pleasant and well controlled?

Do you speak well grammatically?

Bmotional Control

(1)

Do you have fits of temper when things do
not go your way?

{2) Do you often allow yourself to feel "low"?
{3) Do you try to be optimistic and happy?
{4) Do you get sulky or go into & rage when you
- lose a game?
(6} Does it seem to you that someone is always
: "double~crossing' you?
{6} Are you constantly pitying yourself?
{7} Do yoﬁ get your feelings hurt at the
' slightegt excuse?
{8) Do you cry over trifles?
Menners »
(1) Are you courteous to teachers and others
at school? '
{2) Do you soﬁetimes seem rude or stupid because
you do not know the right thing to say?
{3) Are your manners oﬁerdone and affected mith
' " mportant people™?
(4) Are you courteous to members of your family?
{5) Are you polite over the telephone?

o —}
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Yes  Ho fes XMoo,

{6} Are you rude in an atbtempt to be funny?

{7} Do you interrupt people when they are talking

- because you wish to gpeak?
: {8) Do you take the trouble to be kind along e,
wlth your polltemess?
General Styles of Behavlor
{1) Are you very shy -and retiring? s

(2) Are you aggressive, constantly seeking
attention?

(3) Are you the "bossy" type, always trying to
. menage everything?

{4} Are you the romantic, day~dreaming type?"

{6) Are you the "nervous"™ type upset by trifles?

General Hablts of Thinklng, Feeling, and Actlng.
{1} Are you inclined to be arguumentative?

(2) Do you always try to "Malibi"™ yourself out of
your mistakes?

armrmnae IO

{3) Do you brag about your achievements and
: your possgesslong?

——— v - izt e s

{4) Do you compliment others on thelr successes?

0o e

(5) Can you be a good loser?

{6) Do vou sometimes make up sbtories in order to
make yourself seem more important?

{7} Do you enjoy belng "catty® about your friends? _

{(8) Aﬁe'you sympatheticélly interested in other
people and thelr affalirs?

{9) 1Is your sense of humor good enough to take s
joke on yourself? ‘

A w—coar o

{(10) Are you a show=off?
{11) Do you aiwuya do your share of work?

(12) Do you resent authority?
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Character Tralts

94

(1)
(=)

()

(4)

(5)

(6)

AYe you fel;able wnen you make promlses?

Are you generous to other people with youx
possessions, your timeg and In youwr
thoughbs?

Is your first impulse to be kind on all
occaslions?

Are you honest in words and deeds?

Are you tolerant of the beliefs and opinlons
of others?

Do you respect the property of others?

#'"Homemaking for Teen-Agera'™ nchDermbtt & Nicholas
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DIAGNOSTIC TEST FOR UNIT IN NINTH-GRADE HOME ECONOMICS
"Getting Along with Yourself And Qthers."

Name Home Room

Possible Score Date

Final Score

General Directions

Read the directions carefully and follow them. Answer
the items that you are sure of first; return to the others
later. Do not spend too much time on any one item. You
will have 45 minutes to do the test. Ask no questions after
the test is started. Do not begin until you are told to do
so by the teacher.

rPart I
Items 1-23

Directions: Each of the following incomplete statements or
questions is followed by four or more possible answers.

For ecach item, select the answer that best completes the
statement or answers the question, and put its number in the
parenthescs at the right.

Sumple: The Wworcester Court House is at - - -
- 1. webster Square.
2. Lincoln Square.
3. Tatnuck Square.
4. NeWwbon SQUAPrG.esssssessscrsssosssnsess (L)

1. When you know that you look your best it makes you - -

l. feel superior.

2. feel conspicuous.

3. feel self-confident.

4., feel sorry for others ..ceceeeeccsscscncnsssccsns ()

2. If you want to gain self-confidence, how weculd you
start?

1. Talk it over with your parents.

2, Talk it over with your best friend.

3. Figure out a plan by yourself.

4, Make out personality tests or check lists ..o ()

3. Boys and girls need recreation in order to - - =

1. learn to enjoy pecple.

2. get away from home.

3, get sume exercise.

4. £111 in thelr time sscssessanssasccavssnasnnnse ( )
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‘Which is the best reason for developlng a

pleasant personalityy

1. To make living more enjoyable.
2. To make you more popular.

3. Enable you to get your way with others.

4, Help you to put across your ldeas....
Improvement in your voice comes from - - -

1l. learning to talk rapidly.

2. talking loudly.

3. correct breathing.

4. raising the pitch of your voice......

Which is the least likely to be true in the

following statements? _
yYoung people need to - - -

1. be with others.
2. excell in sports.
5. be accepted by others.

4. have friendly associations with others....... o (

a gocilally mature person?

1. She is independent.

2. She takes care of herself.

3. She plans for the future.

4. She is self-centered «...veceevreenes

" ywwhich of the following is least likely to be true of

If one of your classmates excells you in sports

or studies, you should - - -

l. get angry with her.
2. congratulate her.
3. find fault with her.
T4, 1gnore hNer...eri i esoesccenenennaa e

To be considered a good conversationalist,

you should

(More than one)

. talk every chance you get............
start the other person talking ......
talk about things that interest the

OTher PerSON et neeeensenennns
keep up on the latest gossip..,......
argue well to prove your points .....

.

1
2
!
4
o

When leaving a party you should - - (More than one)

l. say goodbye to everyone .............
2. leave as quickly as possible ........

5. stay until everyons has gone ........ '

4. thank the hostess for your good time

N Nt Nt Nt Nt

Nt et S
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15.

14.

15.

16.

17.

How can you and your date show good manners
at the movies? (More than one)

1. Discuss the picture thoroughly, as it
PrOZIreSSES essesssscsvccsscorsncensanssssnnsee |
2. Face the screen as you move past others
in the POW cisenvsesresesssmn T T |
3. Remove your hat immedlately .cescocesccnscnss (
4. Sit with your heads together.cecesiscsccacssas (

The role of hostess includes - - - (More than one)

1+ conslderatbilon Tor OLHEPS s cwesewvws o swsvsn v
2a Pact: wavus s v RERE ¢ SRR ¥ ¥ CReEEEE § s R e
O« hEaving 8 lovely home seeiaies ésssnivns baeaaeasss
4. owning beautiful table settings ..eceeveeccen

In replying to introductions, which of the
following is best?

1. "pleased to meet you"

2. "How do you do?"

3. "Charmed" .
4. Nod In ascknowledgnment .swescoosvosesscsssnssa |

If you were trying to improve your posture,
which of these items would you be least likely
to follow?

1. BExercise 20 minutes a day.

2. Stand and sit stiffly erect.

3. Practice good posture in whatever you are doing.
4, Got B8 to 10 hours of S8le@D..essssssresovsnsan

Which of the following would be least likely to
help you have a lovely skin?

1. Use plenty of powder.

2. Have a sensible diet.

3. Use plenty of soap and water.

4, Stop WOYPYIlOL sseasssuvousssvosvwenssmaomnsos |

To keep clean, &a bath should be taken - - -

lc once &a Wf_‘:ek-

2. once a day.

3. twice a week.

4. twice & MONEH cesescecvesesessersossssneaeonses |

In caring for the teeth, you should - - -
(More than one)

1. Brush your teeth once a day ..... S TME I |
2- Bite On hard Objects & & 8 ® 8 & & 8 & & W S8 & B B R B (
3. Bat a wegll-balanced diet ....... S E SR e oo (

(

4. Brush your teeth after eating sececececcecees

St St S
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18. An attractive appearance is attained by having - -

1.
2.
S.
4.
5.
6.

(More than one)

expensive clothes ..iieiiiiiiiiiirenennennnn .
appropriate and becoming clothes ............
jewelry to match every costume ....cccveueee .
pleasant facial expression ...... e .
graceful carridge .....iieiiiieiiie it eaase .
good teeth ......... Ceeeenrevaas e .

19. Which one of the following helps most in
developing "clothes sense'?

20.

21.

22.

23,

1.
2.
3
4,

Keeping up with the latest styles.
Being able to buy what you want.

Good taste. .
Knowing the different kinds of clothes
available .ceveveeancenoas e ceeene Ceseens

Girls want to be attractive in order to - - -

1. feel at ease with others ......ciieiire.. .
2. make friends sieeeaneeeettonenrcnssoscnensnna
3. Teel SUpPerior . iuiuierersrinteesnnnnsesaseans e
4. be complimented .....cviiiiiiiiiiiriaiann. e
5. be successful in getting a job ,............ .
To help improve your personality, you should - - -
(More than one)
l. plan ahead for the future...... te et e reecnnaa
2., think continually of yourself....... cesiieena
5. realize what makes you think or act
A8 JOU O s reenvrenersvsensens e seevees
4. develop positive opinions ............. eeaee o

- {(More than one)

Ruth 1s anxious to get along with herself and
others. 7Yet at times she does things that make
her disgusted and discouraged. She meant to be

kind, but she was cross;
but she was cruel.

will

1.
2.
Se
4.
5.

If a

help her the most? (More than one)
Decide where she WasS WIONE v eeesrososeans ..
Shift the blame To o0bhers ...eeeer it ennass
Make excuses for hsrself .........ccctiiitinen
Assume responsibliiity for the blame ........ .
Resolve to improve next time ........ceueuen.
friend has tried to help you by kindly

criticism, what action should you take?

1.
2.
3.
4.
S.
6.

(More than one}

BECOME VELY SIZT Ve s oo vasassaonesensnsesasnsns
Cry to relieve your tension ......civeeeeennn
Berate your friend ......ccciviiiiiiianineens
Take it good-naturedly ......coceiivan...
Show that you are hurt and walk away ....... .
Try to remedy your fault ceeeeeeeecrrsccessn .

she meant to be sympathetic,
Which of the following courses

e et N Nt Nt st N
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Part IT

Jtems 24-27

Ellen wants to form a good habit which will improve her

personality.
do first,

1, 2, 3, 4 in the correct parentheses.

24. Keep encouraging herself.,
25. Work out a definite scheme and program ..

From the list below, advise her what to.
second, third and fourth by plaolng the numbers

26. Get habit she wants to form cledrly in mlnd ‘e

27. Start at once while enthu81astlc

" Ttems 28-31

Directions:

types.

aaaaaaaaaa

Below in Column 2 is a list of personality
Wwrite in the parentheses following each, the

NUMBER of the color group in Column I which harmonizes
best with that type. "

1.
2.

3.

Column I (colors)

reds, pinks, greens.
pastel tints, orchid,
pale blue.

chartreuse, strong blue,
emerald green.

brown, navy blue, dull
pinks.

bright reds and greens,
royal blue.

greens, browns, plum,
orange, lavendar, light
blue.

Items 32-36

Directilions:

28.
29.
30,

31.

Column 2 (types)

blondes with: white skin,

light blue eyes «c...veen
brunettes with: black
hair, dramatic type ....
brunettes with: medium
brown hair, blue eyes ..

red-heads ....

In Column 2 1s a list of facial shortcomings.

Write in the parentheses the NUMBER of the hair style in
Column I which is best suited to each.

l.
2.

3.
4.

5.

6.
7.

Column T

bangs.

hair built out and up
from temples.

parallel with curls.
hair flat on top and.
filled in behind ears.
curls at right angles to
length.

curls at or above cheek
conceal hairline, then
brush sides up.

32.
33,
34.
35.

36.

Column 2. .

narrow forehead «.......

turned up NoOSe .....en. .

long nose ...

sguare Jjaw ..

low forehead

...........

(
(

St S S ~—
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Items 37-50

Directions: Read each statement carefully. If you think

The stutement is TRUE pencil a circle arcund the number of
the statement. If you think it is FALSE make an X through
the number of the statement. Remember, if any part of the
statement is false, the statement as a whole 1s false.

37. It is polite for a guest at a party to allow time to be
coaxed before entering into activities.

38. Lack of poise means lack of knowledge.

39. The patterns you set for love and hate in early childhood
are the ones you follow afterwards.

40. At the table, you should pick up & piece of bread with
your fork.

~41. A girl should have more than one close friend.
42.'Comradeship is the best basis for friendship with boys.
43. Personality is your outward appearance.

44. Girls learn to get along with boys from the reactions of
their own father to them.

45. A girl should hold on to & boy'!'s arm when they go down
the aisle of a theater.

46, It is tactful to include the term "my friend" in an
introducticn.

47. Your  -feelings about sex are the result of knowledge
©  acquired in early years.

48. Not working efficiently is the reason why most people
are fired from jcbs.

49, At buffet suppers, you should wait to be served.

50. To introduce two boys, you say, "“John, shake hands with
Jack. ! :
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Items 51-63

Directions: All omitted words appear in the column at the
right of The page. Show that you know which word or

words have been omitted from each blank by putting the
number of the blank in the proper parentheses at the right.
For example, 1 is put in the parentheses in front of the
word omitted from the blank number 1. Morse than one number
may be put in the parentheses. :

The skillful introduction - large ( )
presents two or more persons - formal ( )
to each other in such a way as - awkward { )
.to put them on a (1) - everyone ( )
and (2) basis. - girl ( )
Introductions should not be - impolite ( )
made if making them is - friendly ( )
(3). - - boy ( )

. - small ( )

At large parties, a guest - comfortable ( )
should be introduced to - few ( )
(4} - groups at a time. - rise ( )
A guest of honor should be - men ( )
introduced to (9) - sit ( )
during the early part of a - older women ( )
party. If you want to ~ distinguished
introduce a girl and a boy who persons ( )
are in different parts of the - women ( )
room, you must take the
(6% to the (7)

Girls rise when
introduced to (8) and

(9) .
Hostesses (10)
when introduced to (11} .

Men and boys (12}
when introduced to (133 .



Ttems 64-76

Directions: In Column IT are some characteristics of a
person who would make a desirable friend. In Column I are
4 series of phrases describing the actions of friends who
may possess one or more of these chauracteristics. Find in
Column I the phrase or phrases which you think most nearly
describe each characteristic in column II, and place the
NUMBER or NUMBERS in the spaces provided at the right.

Sample: Kindness may be shown by & friend who

(IY 1s considerate of the feelings of others; and also
acknowledges good gqualities in. others. Therefore,
(1y and (11} should be placed after kindness.

Column T Column IT
(Shown By & Friend Who) (Characteristic)
1. is considerate of the a. loyalty

feeclings of others.

b. punctuality
2. has & respect for the -

property of others. ' c. poise
3. does what she is asked d. tact
graciously.

e. honesty

4. is on time for appointments:
f. self-control

5. keeps quiet and calm in the
midst of a trying situation. g. thoughtfulness

6. controls temper when things h. courtesy
go wrong.

i. kindness 1, 11

7. has a respect for the
privacy of others.

8. has the ability to keep
confidences.

8. does not talk about her
friend behind her back.

10. is u friend even when
clrcumstances are most
unfavorable.

11. acknowledges good
qualities in others.
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. KBY TO THE OBJECTIVE TEST

_The actual key had the correct responses aligned with the

test items. To save space this key had been arranged as follows.,

1 stands for item, R for correct response,

Page 1 Page 2
i R 1 R
(l)cot 3 (l&)ol-o 1
(2).¢e LL (5)0-01 3
(3)ees 1 (6)sese 2
. (7)eeee 4
(8)eves 2
(9)-0{0 2

eeee 3

(10)ess. 2
e e llr

Page 5 Page 6
1 R 1 R
(24) o 4 (37)ass X
(25) .. 2 (38)ees O
(26) .. 1 (39)sss O
(27) .. 3 (40)ee. X
(28) .. 2 (J1)ese O
(29) .. 5 (42)ees O
(30) .o &4 (43)ee. X
(31) .. 6 (bh)ese O
(32) .. 2 (45)ees X
(33) .. 3 (46)e.. X
(315') e 5 (l"7)"' O
(35) «. 6 (48)ees X
(49)ee. X

(50).-0‘}(

Part I

(51-63)

(awkward) ... 3
(everyone). 5,11,13
(girl) veve 7
(friendly). 1
(boy) eeeee 6
(small) ... 4
(comfortable) 2
(rise) +.... 10,12
(older women &
(distinguished
persons).. 9

(20)ens

(21)...

Page &
1

(18)...

e

}=v

(l9)¢ L 3

LA K 9

(22):::

LN 2

nmEHwWwHEORTDHWOWME D
i e e G L S N e N s

L )

=
&
o
Toe)

R
(64-76)

8esee, 9,10
Desees 4
Ceosves 5
Qeeveo 1
Coenee 2
fooooo 6,5
Beoewe 7,11,1
dso.o. 1,3
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10.

11.

12.

13.

14.

104

Pupil Opinion poll

Yes No

Do you like this type of assignment? ..........

Do you feel that it giveé you more opportunity
to put into practice what you learn? ........ ‘e

Do you feel that it might be more valuable and i
stay by you longer than learning by routine !

Do you feel that the variety of activities such
4s movie, filmrstrips, and skits made it: i
a. more interesting to you?.......... ‘o
b. easier to understand? ...... Cer e

Did you like having the use of many books,
pamphlets and magazines instead of using one v |
teXt DooK? ittt i i e i i e i

Which of these proved mocst valuable to you? ...

Do you feel that enough time was given to the
stUAy-guide? .ottt i i i i e it e e .

Do you feel that you had sufficient choice of
things to do in the optional-related activities?.

Were they interesting and stimulating to you? ..

Do you feel that the pooling and sharing of
information and activities was helpful, ...... .

Do you feel that you had too much to do in the
time alloted te this unit? ......... e e

what did you like most about this unit?

Wwhat did you dislike most about this unit?

What suggestions would you make for improving
this unit?



