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I

Introduction

William Lyon Phelps finds iiis source of happiness

in "being able to appreciate all iiinds of things and bookis,

not over fastidiously but interpretatively. This capacity

to appreciate has a large part in life activities and con-

tributes to a full life. since the appreciative response

is a very individual one, fusing intellect and emotions,

it can be made onl;; to taose aspects of life with which a

personal relationship is felt. It is never completed but

is increased b;, fulness oi e:xperience and development of

perspective in living. The more anything cuts across our

experience, or has some relation to our problems, the r^ore

it moves us. Genuine appreciation ia impossible without

emotional sensitiveness to facts and ideas wherever they

appear. It shapes tne things that come home to us, that

we realize have possibilities. Moreover, all facts and

ideas lead out into other things, and the sense of vistas

beyond with tne desire to follow is a concomitant of the

appreciative response.

sometimes appreciation consists in a recognition of

a writer's icindred mooas ana thougut, and sometimes it

results from unsuspected by-ways into which we are led.

1 phelns, W. L« , Appreciation .

2 Dewey, J. , Appreciation and Cultivation.
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In either caae its essence is increased in the value of

the booic lor us.

What is appreciated, then, -depends on e:Kperience,

but aloo on training, since the reader's sense experi-

ence raust be brought into kinship with that of the au-

thor. The noints of contact between their experiences

are expressed oy the various tynes of appreciation - appre

ciation of sensory elements, of human nature and the emo-

tions, of the beautiful, of intellectual qualities and

humor, and of ethical values.

Lack: of experience and training influences not only

the unuerstanding of facts but also tue appreciation of

moods and literary effects. some do not get the

aesthetic pleasure intended; others enjoy realization of

technical skill rather than suggestiveness of mood. The

combination of many ways of looking at a book - impres-

sionistic, historical, social - increases the enjoyment

of fiighly appreciative readers ana aids in awakening their

minds to further possibilities, whereas the purely techni

cal appeal may be somewhat liLiited, literature as experi-

ence of life will influence c^ll. it is necessary to re-

spect individual methods of enjoyment, since not everyone

may be capable of appreciating the same book for the same

qualities.

There can be no set standards which mark the achieve-

ment of appreciation. A book is good for each reader in
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the degree to which it furthers his developcient aa a

part of the social whole. 30 the same book: nay be high

for one person and low for another, "Even oar trashy,

ephemeral modern writing may. ..have something to

offer those whose thought and feeling are still more

elementary,""^ A reader's capacity to aporeciate depends

uDon his thinking something definite about the book:»s

value or lacli 01 value for aii^i. In tois sense to appre-

ciate is to estimate properly for oneself from a source

aa wide and varied aa the world itself, including social

and civic activities, sense of ideals, and values.

Both anpreciation and enjoyment are accomplished when

there is an appeal to interest, emotion, and a sense of

deeper significance than at first appeared.

1 Bucic, a.. The social Griticisn of Literature, p, 44.
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II

Analysla of Literary Appre -

ciation

Literary appreoiatiou is not vague but is made up

of definite elements."^ It is built up by attention to

specific phrasing, clear characterization, rich expression

A reader's sensitiveness develops through the habit of

thiDiCing the writer's thoughts and eraotions after him.

The points of oontaot between author's and reader's experi

ence comprise the sensory, emotional, intellectual,

aesthetic, and ethical elements.

Wordsworth said that man's unaided senses were not

enouph for the realization of the world. Pictures are

called up by words, vvhich are symbols of things; but often

we do not refer bac^ to the image or use to the full power

such details as are given. Tne reader should seeic to

bulla up in nis mind the pictures which tne writer has

made, gather suggestions and connotations, hear the sounds

smell, taste, and touch witn the siiarpened senses of the

artist.

The artist not only has clearer visions but divines

eraotions, which must have some relation to life, and

then reveals their import through suggestions rather than

exDosition. From the great variation in aegrees and icinds

1 LaBrant, L. L. , The Teaching of Literature in the
Secondary 3 c a 00 11 ~~ ~
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of emotions, we are elated by perceiving the relevancy

of some enotion to a problem that has been occupying us.

Intellectual appreciation coraes when the reader en-

ters into full possession of the booii's significance,

when he gets from it what the creator put into it, re-

constructing when necessary the writer's milieu - his

social, political, and individual life.*^ There is

pleasure in seeing, how an author's brain work:s, under

this heading comes appreciation of the humorous, a sense

of proportion, which, too, can be cultivated and has its

foundation in experience.

The effect of u piece of literature as a piece of art

calls up aestnetic feelings. The study of how an author

gets nis effects leads to examination of v^ord colors, con

notations, rhythms, figures - fascinating regions when

entered from a genuine desire to explore the shapes and

wordings of a creative mind, but dull when studied as if

the technicalities were of themselves important.

Another source of appreciation is in the signifi-

cance, philosophical or ethical, of literature. The im-

portant ideas are sometimes expressea unmistaicably in

the theme, but more often pervade the wnole booic and

must be gathered and interpreted from various hints.

Although these elements of appreciation are here

1 Buck:, G. , The social griticism of literature.
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considered one b;,' one, they are really an integrated

whole, inseparable save for the purpose of cousoioasly

realizing their presence. The relative importance of

each in the whole of appreciation will depend upon tiie

literature read and even more upon the interests and train

ing of the reader.



I

f

0



7

III

HelatloD of Aims and purposes of Teaching Literature
to Appreciation

''There is no particular nerit in merely reading a

lot of "booics""; some only tend to vulgarize the taste, drug

the nind, and paralyze thinking. The value coraes from

the particular purpose in reading - self-discovery, in-

formation, entertainment. When a reader finds expressed

thou.rhts and feelings which seera to be his own, he is

literally' saved. Among the various purposes given for

teaching literature are the enlarging and enriching of ex-

perience, profitable employment of leisure time, the cul-

tivation of the moral sense, the forming of social att i-

tudes, and the knowledge of literature.

AS far as appreciation is concerned, most icnowledge

of literature gained through criticism is vvorthless for

those 0 nave liOt read tne boolcs discussed. "Any teach-

ing of reading whica aoes not tend to broaden and

strengthen the sheer enjo^^aent from reading has been of

doubtful Value." v/hen various aims conflict, when the

teacher would proceed one way for the ends of business-

liie information and another for appreciation, he must

evaluate the ends. If the goal is to lead to the richest

1 iCoch, T« >?• , lioading: A Vice or a Virtue .

2 Hosic, J. F., Smpirical Stuuies in school Heao-ing .

3 Ibid . , p . 17, quoted from (i, N« Betts, Class ,^oom
Met gods and jTanagement, p. 154.
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possible life now and later, to stimulate the pupil to

activities which have present values likely to persist

in adult life, it will not matter so much ii vje do "take

time that the student needs for the reco^;nized classics

of the world to present to him books vyhich are oi present

day poDularity, ""^ If to supply him with an ability to

read and a taote for reading is the most valuable thing

a teacher can do, he will emphasize apnreci ation, that is

the personal realization of value by the student of what

he reads and of the various contacts which it makes with

his own experionce.

1 Cook, L, B«, Repeating Crow's ?jeasurements, p. £20.
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17

Lrethoda of Developing AppJ^QQiation

If appreciatiou is such an individual response,

the interests of the students must be considered, i^ecent

studies tend to prove that high school literature courses

have not been adequate in developing a taste for good

reading which lasts after school years and spreads to un-

directed reading. l7ard questions whether appreciation

can be taught and advises guiding classes into a reason-

able understanding of booics, presented as typical parts of

intellectual property. The interests of ninth grade

pupils are varied, but attempts have been riade to discover

c
the k:inds of booics most enjoyed. some conception of what

a cla83 already reads, enjoys, and understands is a neces-

sary preliminary. The teacner may asK a new clastj to

write a paper on "My Book shelf" or ask: for a list of booics

read during the summer. This information will prevent

the choice of a booi too far above them.

"The value of acquiring a booK an individual
would Lever read for hinself seems of doubtful
Value compared to the habit of reading, even
though the reading is of books of simple
quality.

1 Lehman, H. C, l^eaaing Books * just for Fan '.

Gray, \H» 3. and I'unroe, It., l^eaa ing Interests and Habits
Of Adults .

2 ward, G. ii. , vyhat is jinglish .

3 Jordan, A« M. » Qnilaren's liiterests in Heading .

Washburne, C. ana Yogel , M. , what Children LiTe to ?,ead .

4 LaBrant, L. L. , Tlie Teaching of Literature in the Sec^d-
ary school, p. 160.
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Barnes^ suggests baaing the curriculum on literary

experiences which are important, desirable, and close to

intelligent practices of life. Modern literature would

seem to have the aavantage oi touching life more closely

at many points; but many modern novels are beyond the com-

prehension of ninth grade students in their emotions and

philosophical values. However, when good modern litera-

ture is available, many of the difficulties hindering the

student disappear, ao that he may more gradually be led

to re-create for himself the circumstances of old or

alien bacigrounds. There is a distinct advantage in be-

ginning the study of oallads v/ith modern ballads of Cip-

ling and of the .vest, and then going bade to the old Eng-

lish. Liicewise an introauction to poetry reaaing is often

best made through modern poetry on familiar suojects,

such as a group of city poems or sea poems. The strange-

ness of a different setting may put a bewildering dis-

tance between the reader and the booic. The pupil must be

shown how to build his own background from details of

descriotion and from the types of cnaracters, tiieir social

position, and their activities. Sometimes the atmosphere

can be established, as in tne use of ballads, such as

Masefield's "Spanish v/aters" and "Ballade of John Silver"

1 Barnes, >y. , a Curriculum of Literary Experiences .

2 Cook, rj.. The Crea tive study of poetry in the sec ond-
ary scnooTli ~~" "

—
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1
for an introduction to Treasure Island . The teacher

will link: the oook, whenever possible, with experience

and knowledge which the pupil alread^^ possesses, but which

needs to be called freshly to mind. For instance, in

the study of Stevenson's novel, he can draw forth what

they icnow about great sea-goers, as Drake and Raleigh,

and pirates from booKis or moving pictures. Everything

which will bring a new setting closer to their experience

by t.;ing up associations is grist to his mill.

The book chosen for class reading will be a little

more difficult than those read outside, since the teacher's

tasi is to help over the parts requiring more interpreta-

tion than the pupil would be likely to make by himself.

In other words, the part oi the teacher is to teach the

pupil how to read a little better, more apnreciatively

,

than before. If the oooks are carefully chosen, the

question of extensive and intensive reading melts away.

Naturally the class books will not be a great deal more

difficult than the ones already read. And only as much

intensive study will be aone as is necessary for intel-

ligent reading. Thus in the study of one book, much

will be read rapidly, Keeping the sense of eager adven-

ture, yet atopoing occasionally for a deeper meaning, for

1 Pennington, p. 0., Ijlstablishing a Mood.
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illurniLiing character, and for forcing the picture. Then

the intensive reaaing will anpear in its true purpose -

a icey to nore appreciative reading by showing the student

how to see and follow suggestive leads,

Tne criterion for special attention depends on what

the teacher hopes to accomplish. A reader is not made

suddently. To ooint out every oLement which forms the

sum total of appreciative response is to overwhelm the "be-

ginning reader. Not that effort is inimical to appreci-

ation; it is in fact absolutelv necossar;; to get the

student to see tnat the results in enjoyment from closer

reading are worth the time, yet the satisfaction from

swift progression and pleasurable reaaing cannot be fore-

gone,

'^Certainly wnen the pupil is asiced to give
his attention to twenty or more matters in
connectioii with a given selection, he is not
lik:ely to be deeply impressed with any one.
It seems, lively, also that any attempt to
present children selections requiring so much
minute examination of dotcxil defeats its
own purpose, "1

If pupils read only freely and rapidly, however,

they will not gain in ability to read better and will

continue to miss much of the value of what they read,

Irion's conclusion from his studies of comprehension dif-

ficulties of nintfi grade stud^^nts is that the average

1 Hosic, J. ?., ij:mpirical studies in School -reaaing, p, 85,
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reading comprehension is so mediocre that it is very

hazardoas to proceed on the assiiraption that the

students can read well enougrx to appreciate literature
1

by merely reading.

"Genuine appreciation is secured
by thorough mastery of important passages
carefully selectee for significant content ana
by more,rapid study of the classics as a
whole.

Apnreciation through Intellectual Comprehension

The first seldction, then, should be made near to

present abilities, tastes, and interests, sometimes it

is possible to give the students themselves a measure

of choice, after telling or reading a little from

several boois. As there are many keys to appreciation,

so tt:e teacher should use many resources in order to

get variation in method of treatment. One booic or one

mettiod for too great lengtn of time becomes tiresome,

With different lessons, there can be different aims,

by choosing a few passages to focus attention on sane

particular phase of aDpreciatiou. There is no need to

1 Irion, T. W. H. , C omprehension Difiiculties in IJinth
Trade students^

2 Graig, V. J., Ttie Teaching "oFlIign school English ,

p. 7b.
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read in class what the pupil can easily read for him-

self outside 01 class, nor to asr^. for facts which, if

need be, oaxi be testeo. quicilj' by short answer tests,

father the class period should be used for discussion

and stimulation to brin^^ experience to bear on the

selection and to aid in the aifficulties of appreiien-

sion.

Difficult;y in sharing the author's experience

arises from man;' sources. '/hen allusions are un/aiown,

as Biblical and mythological ones so often are, the pas-

sages lose their effect. Tiie average high school

student has little conception of things in general -

1
haycocs, sictLe, the Pleiades, the North pole. Liter-

ature draws from fields in which the students have

never entered; and it is for the teacher to put up

sign posts so that the students will become consciously

aware of what they miss. Yet if pupils looked up every

unlcnown word and allusion in certain selections given

to them, the essential impression would be crowdea

out because of the mass of unassimilated information.

A pleasant emotional association is impossible when

the student's reading is interrupted by looicing up too

1 Farrar, p. G., Things in general.
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many notes. J± aucii a selection must be studied, ti^e

teaeher shoula help wiieu the difficulty tnreateus to

confuse tne strong aopreciative response. The teacher

can insert synonyms for difficult ^Elizabethan words

and can guide tne student v.ith interpolations over

the troublesome first chapters. At other times,

abridgeu editions will serve the purpose. Ijotes are in-

tended as helns to the student's limited experience in

fields which the autnor ta^es for granted, ana are not

supposed to oe memorized.

often the degree of apnreciation that is possible

without too minute stud^^ is worth more than the attempt

at full appreciation by having a ninth grade class

interpret all tne words in Tbe Merchant of Venice .

When many references ai'e made to mythological or his-

torical facts wiiich are unfamiliar to the student, tiie

teacher should mate the background clear first or

treat it as a matter of interest in itself, as in

the stud;^ of Johnson's London or sbaicapere ' s theatre,

frequently the difficulty of a new poem can be over-

come b;, giving a few necessary bits of information and

letting the nupils supnly what they can. An excellent

example is £joffett»s teaching of The Glory Trail ,

1 Mofiett, H. Y. , Ap'^lie^ Tactics in Teaching Literature
English Journal, Feoruary I'Jis'Jl
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in which he be^:ina by talkiing of old tiLe ranching

and customs, getting contributions ircci the class

about ropin^; and brands and supplying meanings of a fevj

new words himself.

In order to read intelligently, the pupil must

iaiow what to expect from a novel, a poem, or a play.

He must be able to follow the plot clearly and get the

implications ana connections. It is the teacher's pro-

vince to divine just v.hen the intellectual difficulties

will occur, for she cannot ta^ce too much for granted.

In tae study of a play, tne stuaents must discover how

it differs from a novel, by talking about what is left

out and of the limitations of tne stage. In this the

icnowledge gained from moving pictures and plays will be

useful. Dramatizing helps to further this understanding,

since tae student will be forced to dig out information

from the details given in order to carry out acting

and interpret the cnaracter, sometimes knowledge of the

author's circumstances, ezpericnce, and attitudes

throws light on the meaning; and then the teacher can

supply or direct the pupil to the social or inaividual

background. For instance, a knowledge of Bryant's

life at the time referred to in "To a iv'aterfowl" makes

the interpretation more meaningful, just as a knowleage

of ranch life cinu customs is a good introduction to
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cowboy ballads.

Appreciatio n t arough Sensualizing

Not only haa the average pupil little experience

with the actual tnings and facts which are embodied in

writing, but he has not been trained to use his senses

to full capacity. He reads words and does not sec the

realities for which the words are raerely symbols. The

teacher must make the students more aware of moods

»

as by asicing many questions on a poein such as '^The High-

wayman'* to show what details they got and what they

missed. "By getting them to force a mental picture from

the words, tne teacher can help to train them to read

more appreciatively. Their attention should be called

to sense words, that they may toucii and smell and hear,

too, with the sharpened senses of the artist. Moffett

has illustrated in his teaching of a cowboy ballad

how to muKe the pupils visualize the action in expres-

sive verbs such as "a-tripping'' and the picture behind

1 I have not mentioned the actual ability to read and
understand waat is read, in which ninth grade
pupils are frequently deficient. Diagnostic tests
should be given to discover if tiie pupil is thus
handicanped. Training and practice in reading for
comprehension shoula be given and is of course a
prerequisite for appreciative reading.

2 Moffett, H. Y. , Applied Tactics in Teaching Literature ,

English Journal, li^ebruary 1^2U.
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such words au "high-chin 30b'' and "laaveriCi^-hungry

rope." TiiC student's attention should be drawn to the

images in figures of speoch, so that they have a clear

picture of what is being compared. one wa;^ of em-

pnasizing the value of such figures is to let the

students contribute all their descriptions of and re-

actions to, for instance, a fog, and then read Sand-

burg's "Fog," in wnich a figure combines the many im-

pressions."^ The teacher needs to expand details in

class often and to let the student practice it, illus-

trating how wo fill in the gap according to our experi-

ence.

In this connection pictures are helpful to give a

perceptual basis of new bacicgrounds and things, as

"hauberi," "falcon," "wasaail-bowl, " and the terras con-

nected with Knights and tournaments in Ivannoe . They

shoiila not oe used to tarie the place of the student's

own imaginative forcing of a picture, since that train-

ing will be of inestimable value throughout his life

in reading. Yet after he has conjured a full image

from details given or suggested, it is interesting and

satisfying for him to see an artist's conception from

the same details, and it encourages further effort in

1 LaBrant, L. L. . Tne Teaching of Literat ure in the
3econdar,; ichooTI
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his own habits of mental picturing. A variation of

this is the student's search for a picture to illustrate

a word scene.

Since appreciation is such a personal thing, the

teacher raa^- find that some pupils derive increased en-

ioyment in ballads by hearing "Chevy Chase, "3ir

Patrick: opens," or DeiCoven's .-(Obin Hood ballads played

on the victrola."^ The ballads of the plains and of cow-

boys, such as "Old Chisholm Trail," "Grandma Grunts,"

suddenly become more real when they are heard sung by a

group, \yhen MacDowell^s music "From the Depths" is

played rafter reading 'Whitman's sea poems, which were

their inspiration, the pupil secures a new and clearer

realization of sound effects, so that, in reading poems

of the sea he learns to listen for the noise and tempo

and mood of the sea. Jlo means to mak:e the senses

iceener and more alert should be neglected, since it in-

creases, joy in living as well as in reading.

Appreciation through i^mot i ons

In order that the student may share the emotional

1 Peirce. A. li)., irasic and Literature.




















































































































































