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it is also considered and recognized as the most important function 
!I 

of the principal of the elementary school." He liats the follow-

ing objectives of supervision for the elementary principal. 

"1. Correlation, coordination and integration of 
the work of teachers and supervisors. 

2. Adaptation of the course of study to local 
needs ani provisiOJil for needed supplements. 

3. Improvemmt of the materials and instruments 
of instNction. 

4. Iaprovement of classroom organization and 
pupil placement. 

5. Location ard strengthening of weak spots in 
the total instructional program. 

6. Development of a good school spirit. 
7. Improvement of instruction through teacher 

growth." y . 

Our problem however, is me of time involved in the 

accomplishment of various activities, devoted to and · involved in, 

supervision. For, the writer is attempting to show that New 

Hampshire Elementary School Principals who devote 50 per cent or 

less of their time to teaching have so many other things besides 

sup3rvision to do that there ia not time enough for this all-im-

portant task. 

Stone, llho has clone some research on how elementary 

principals spend their time,sa;rs, 

"Marly studies have been made for the purpose 
ot ascertaining how elementary principals spend 
their time. On the aYerage they spelld about one 
third of a seven hour day in supervisory activi­
ties. Studies however, reveal a wide Tariatioli 
among e1. ement ary school principals. Some 

!/Clarence R. Stone, op. cit. P• 2. 
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(}{APTER II 

REVIEW OF RESEARCH 

A Philosophy of Supervision 

Supervision an:i a:iministration are so closely allied it 

is impossible to separate them. Barr, B.lrton and Brueckner in 

their rook on supervision have this to say about it, "The separa-

tion of supervision and administration is purely an academic ques-

tion. The two can be separated only arbitrarily for the sake of 
!I 

analysis. A separation in function is impossible." 

The fact that there is no agreement on separation of 

administration and supervision indicates there is little use in try-

ing to distinguish them as varied positions but rather as different 

phases of the same job. 

The philosophy of supervision during the last two decades 

has gone through a number of si[glificant changes. At first the posi-

tion of supervisor was largely inspectatorial in nature with only an 

indirect implication for suggested improvements. Training and guid-

an ce of teacher personnel is a new phase that has become very im-

portant. The authoritarian type of supervisor is being replaced by 

1 A.S.Barr, William H. Blrton, Leo J. Brueckner, Supervision, Appleton­
Century-Crofts, Inc., New Yom, 1947. P• 27. 
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classroom activities should be to determine the 
strcng points that he may encourage the teacher, 
through detlnite, truthful canmendation, a1d to 
locate the problems, difficulties, failures md 
lacks in order to be able to give definite help 
when needed • tt !/ · 
The cmduct of the supervisor llbile Cll classroom visits 

has been widely di sc ussed and there is gene ra1 agreement on most 

issues. It Sioul.d be no unusual affair and should occasion no dis-

turbance. Recitations should not be broken in to unless the teacbe r 

requests it md the atmosphere should be me of' friendliness and 

cordiality. "The dtildrec should see the principal as a welcome 

frien:i whose p:noJ sene e does not materl. ally affect what goes on or 
y 

lihat happen a. 11 

Note taking by supervisors is not widely used though 

soa supervisors still take this DJ3thod to give detail to their 

visits. Haman in the .Anmrican School Ebard Journal writes, "studies 

show there is a wide variation in keeping of' records about visiting 

trips. The majority of' supervis:>rs tod!\f write a few very brief' 
. J! 

notes after a visit rut none within the classroom." 

In general classroom visitation is regarded more highly 

by pE":in cipal s than by teachers. Mel by found, "studies show. that 

teachers are not satisfied with the classroom visitatim by supe:r­

visors. There are too many unannounced visits md there are not 

i/Cl.arence R. stone, Supervision of' the Elenentarz School, Houghton 
Mifflin Compa1y, Ebstcn, 1929. p. 66. 

Yills!.· P· 67. 

J.l Allen E. Hamm, op. cit. P• 40. 









faculty meeting only by the personnel that attend them. stone re-

marks thus about group conferences, 

"In the special group conferences, teachers 
who .have co111110n lmowledges, work arxl skills, · 
meet together under the leadership of the prin­
cipal to discuss their .problems md arrive at 
conclusions agreeable to all. They may also 
include 112etings of teachers from the same 
grBde or groups of grades." 

"A part of the conference · should include 
constructive criticism but the principal should 
have something good as veil as poor to say. 
They should be :initiated by both parties am or 
short duration \!here this is possible." !,1 

3. stimulation and Directicn of Professic>nal Growth 

The stimulation of professional growth of the staff is 

l.argel7 the job or the administrative head and lllhere it falls down 

the principal i• usually at fault. Second rate teachers also can 

contr.il:llte to a lack of professimal pride mc:l growth in-service. 

educaticn. 

Barr, Blrton and Brueckner, write on teacher growth and 

"The term, training of teachers inservice is 
nq longer in good repute. A cooperative effort 
produces teacher growth in a situation where 
administrators, supervisors and teachers all 
leam. The modem cmcept of supervision holds 
that all teachers S'lould have opportunities for 
growth, cooperative analysis of their probl.EIII.s 
and an opportunity to see various techniques 
that will help solve the problems that eonfront 
them. Teachers are anxious to iaprove thtd.r 
etfecti veness, more of'tm apathy is d.ue to lack 
of organization and leadership from the admin­
istrative etaf'f. Imposed tr8:l.nin« in service is 

II . . !/cl&rence . R. stone, op, cit. P• 67. 
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being replaced qy a willing self-directed growth 
on the part of teachers." y' . 

:furta1 refers to the pN bltlll in this way, 

"Unfortunately many powerful influences work 
against improvement among teachers, not the least 
of which is poor planning and poor preliminary 
tra:ining. .Another important obstacle to progre·ss 
is the natur8.1 inertia of those individuals who 
dislike to be disturbed by new ideas and new 
methOds ld.th their attenient effort. 1be admin­
istration is vecy often to blame for this situa­
tion and sometine s seems to reward those most who 
disturb progress the least." y 
The good inservice training program utilizes all avail-

able remourees in bringing to the staff new ideas arxl methods. other 

supervia:>rs and educational experts may be used to implemEnt this pro-

gram. Extension Courses can be secured and recom.ended for teachers 

and the supervisor should set himself up as a consultant on courses 

\tilich will achieve desired results. Good supervision includes sound 

concepts of teacher growth. 

4• standardized Testing 

Tests of many forms are being used more than ever in the 

supervisorY- program of the elementary schools. Important men in 

education have come to realize the great importance of standardized 

testing as a technique for better supervision of the school. Stand-

ardized tests have improved a great deal in recent years and now are 

!fA. s. Barr, Willi&m H. &rtoo., Leo J. Bru.eckner, Supervisiq,n, Appleton­
Century-Crofts, Inc., New York, 1947• P• 566. 

6/Willian H. Burtcn, The Guidance of Leaming Activities, D. Appleton- j 
Century Compa.Il1', New York, 1944. P• 187 • !I 
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CHAPTER III 

METHOD OF PROCEDURE 

When it had been established that the problem was to be a 

survey of New Hampshire Elementary School Principals, to detel'IDine 

the amount of time spent on various supervisor;y and administrative 

activities, plans were immediately' made to construct an instrument 

for this purpose. References were studied to .f'1nd the areas where 

elementary principals spent the most of their time and how much time 

was actual.ly expended in accomplishing these things. From this in-

formation a rough dratt of the questionnaire was made. 

The first draft of the instrument proved to be too long 

and too detailed. Thanks te the help of the writers advisor and the 

seminar class, the questionnaire was refined and again presented tor 

approval. The second draft proved to be more aciequate but still was 

not quite the product desired and another conference with the advisor 

was necessary-. As a result of this conference the questionnaire in 

it's final form took shape. 

During the time that the survey instrument was being con-

structed double postal cards, Ol'le of them self-addressed to this 

writer, were mailed to each elementary principal in the state of New 
!I 

Hampshire who taught 50 per cent or less of the time. This card, 

.i/See Appendix A 
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This represents 76.09 per cent of the Elementary School 

Principals in New Hampshire who teach 50 per cent of the time or less. 
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TARE I POPULATION OF NE\'1 HAMPSHIRE ELBlfl!NTARY SCHOOLS COVERED BY 
'lH IS STUDY 

Community No. of Schools Population 

A M 1 600 
B 1 600 
A 1 460 
c 1 450 
D 1 425 
E 1 425 
F 1 410 
G 1 400 
A 1 400 
H 1 400 
I 1 390 
A 1 386 
J p 1 380 
I c 1 375 
L 1 348 
M 1 340 
N 1 326 
0 1 325 
A 1 300 
p 1 290 
K 1 290 
A 1 253 
j( 2 250 
J 1 250 
J 1 240 
A 1 230 
K 1 230 
Q 1 230 
R 1 220 
J 1 205 
J 1 200 
s 1 200 
T 1 180 
J 1 102 

Totals 20 35 ll,363 

Table l shows that there are 20 communities in which the 

survey was taken with 35 schools represented. Scllool populations 
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