Boston University

OpenBU http://open.bu.edu
Boston University Theses & Dissertations STH Theses and Dissertations (pre-2014)
1918

The place and function of moral
education in the public school

https://hdl.handle.net/2144/46722
"Downloaded from OpenBU. Boston University's institutional repository."



SENIOR THEGSIS:

® 00000080 0030600000008 b00a0080000c0048920

ARTHUR THOMAS HOLLIKGSWORTH
-

PERY LT EDTIT L LT T L 223 22 -2 2 ad o L 2 2 ng Dbl e ol g L T 2o

I
i

It

"

]

i
i



THE PLACE AND FUNCTION OF NODRAL. .
EDUCATION*TN 'THE PUBLIC °SCHOOL —=—

- Ty e Wty v wm e =

A Thesis
Presented to the Department
of
Religiousg Education
Boston University
School of Theology
" In Partial Fulfillment
of the Requirements
for the Degree
Bachelor of Sacred Theology

e s 4 e e e TR e e e W

%esentedo .W......... .......IQIS.
By.'. ....W

Accepted and
credited’.l’.ll...'...l.l‘l..........IgIB.

. By’.."l....l'0’0...0......

e




OUTLINE OF THE THESIS.

Introduction.
I. The importance of moral Education in
the public schools.
(2). Its problem.
II. The agencies of moral conduct.
(a). The curriculum as an agency.
(v). The personality of the teacheﬁ
(¢). The Social relation of the
school.
III.The method and discipline of punish-
ment.
(a). Its importance in the devel-
opment of moral character.

IV. Conclusione.




BIBLIOGRAPHY

Intréduction to High School
By Colvin.
How to teach
Strayer and Norsworthy.
Moral Training In The Public Schools.
By Charles Edward Rough.

T.P. Stevenson and Edwin Dilleﬁnazaa¢”“”¢

School And Society.

By Dewey.
Democracy and Education

By Dewey.

Education,
By HePbert Spenser.

School Management.
By Bagley.

Tectures on Methods and Princinles of Education.

By Professor Weild.




I.

®

The subject of the Thesis-
The Place and Punction of Moral

Education in the Public School.

The Introductioni- .

Course-mindedness is a ¢ very serious afflic-
tion, mogt generally this sort of mind is acquired
during the early childhood period, if it 1is acquired
at all, and it is 2 cancer which if not.remedied will
eat to the very soul. It is a stain that cannot Dbe
washed away through a physical process, any more than
it can be abs@lved through advancement of the victim
to a place of material success.

The young boys and girls think in termgy of
the expressions they hear other people use as ﬁhey go
along the highway. These expressions are not chosen
by the boy or the girl, but they are the victim. And
as these quiet reflections course their way through
the meriories of these young people tend &all the while
to go out in action.

It is the duty of the parents the school and
the church, to set up a rigid defence against such a

possible weakning of the character of the young boys
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{ and the beautiful in character are quite as contagious

and girls in the community. It is the duty of the
parents to know where their children spend their time,
whom they associate with and what kind of language
they are acquiring. They should make a quiet and efw.
fective inquiry. By doing this the parents can keep up
a close relation with their children, and thus always
learn of the poison that may be entering the speech b
and thoughts, in time to prevent the possible ac;uisiJ
tion of the degrading habit of course-mindedness.
Purity of thought, speech, and life are all
simple phases of the same thing. The parents must
study the ways of their boys and girls more carefully,
and try to bring them into closer contact with those
things that‘are more pure, and more holy and right-

eous, and it should not be forgotten that the pure

as the‘forms of vileness.

It is thre duty of the Public School and par-
ent to start early to test the boys and girls out ;
inorder to learn what new expressions they have pickeﬁ
up during the day. They should be taught to dislike,
and reject the unrefined and courser things, and to

be fond of the more cljoice things.

*




Eucation is just as necessary as intellectual and phys-

lessential part of human nature, and can rnot be ignored

man is %ﬁ} a moral being. The power to distinguish be-
!

The importance of moral €ducation in the Public
Schools.
To train the children of the nation for the

Iresponsibilities and duties of citizenship, moral ed-

Heal education. In a republic where all the people par
ticipate in the government, an ignorant and untrained
citizenship is @ public peril., The nation therefore

indertakes the work of public education in the exercisé

{of its inherent right of self-preservation - as the

ell known saying goes - "The safety of the people is

he supreme law - affords the true ground for any

vstem of public schools™. What is necessary in the
blic schools, must be regarded as neceéscsary to the

xistence and welfare of the nation. I§ it not appli-

able to say that moral education is necessary in the

blic schools ? The morals powers are therefore an
from the public schools under any condition, if the
nation expects to hand over moral being from one gen-

foration to the other. No one is willing to deny that

ftween right and wrong, and the sense of moral obliga-~
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‘tion might have great increasing power to resist the

{he nation may be wrought successfully,and that the

tion constitute the chief difference between man and
the lower animal. The person in whom the moral sense
is lacking is an abnormal person. But it is the de-
sire of a civilized nation as far as possible that all
of her citiZens be normal men and women. There is no
human faculty which may not at sny time be called
into the service of the state. And since consciou%%}
of the zense of duty 1is essentially a human faculty,
it can notKﬁ% consistently be ignored in the training
of the citizens.

The nation has need of the physical powers < °
of her people in subduing the wilderness, in cultiva-
ting and gathering the harvest, in increasing the na-
tional wealth,and in defending the nation against the
eneny,and finally inorder that the people of the rna=--

ravage of disease.Therefore that the physical task of

Physical strength of the nation may not decline in sucs
cessive generations the study of physiology,and for
this reason physical exercises hage their place in the

public schools.It also stands to reason,that the morall

faculties are just as an essential part of the human

nature as the intellectual the physical and the voli.
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tional education, and the school system that fails to |

continue to fail,

. i

‘ emphasize the moral side of education will fail and i
|

i

Not only is the moral sense one among other
faculties of the human race,but we are safe tb say
Ithat it is the most important faculty, because it is
the regulative faculty, and on its right action de:
pends the right and beneficent action of all the
other faculties.

The service which the nation demands of her

citizens, moral qualifications are 'of the paranount

' importance. There are many great tasks which are reg-
ularly developed upon the citizens of the United .~
States, all of these tasks illustrate the paramount |

necessity for moral qualifications. The most importané
of these great tasks that the gitizens of the United
States are expecfed to qualify themselves, inorder
that they might be of the most service to their coun-

try are as follows-

I. He must qualify himself intellectually

and morally inorder that he might give testimony in
the courts of justice, (2) to serve as jurors, (3) to
jl' i vote at elections, and (4) to hold office when elect-

ed. If the United States is expecting to retain its
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government great emphasis rmust be laid on the devel -
i opment of good citizenship, and inorder to develop
good citizenship.in the nation, great emphasis must
be laid on moral training in the Public schools of
America. If on the other hand intelligence and mental
culture are necessary in the Public Schools is it nof
self evidence that moral training and moral characte:
are infinitely more important ? What avails the intel;
“ligence of the witness if he purposely gives a false
testimony ? or the mental training of the juror if he
knowingly brings in an unjust verdict ? or the voter ‘
if he sells his vote ? The education which has ?ot
fitted a man for moral obligations, and has not de-
veloped his moral sense to be conscious of his su-
premacy, has not fitted him for the responsibilities
of good citizenship.

,The evils from which any country suffers most
and the dangers which any country encounters are mor-
al evils and dangers. To every thoughtful mind the
ravages of.vice and crime are irmeasurably more det -
rimental to human happiness and welfare than all the
cause of loss and sufferihg. We must admit that’the
whole sum of human sufféring caused by physical agen-

cies is insignificant in comparison with the results
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of our moral evils. Moreover, our physical 1lls are
in a large measure, traceable to moral causes, being

|
the retribution which follows sin under the moral gov-

ernment of God. When moral corruption becomes wide
pread it threatens the very existence of the nation.:
How can the moral evil be combatted, which
threatens the very existence of the nation ?It can not
be combatted by mere force, because mere force has no
tlace on the moral battle field; moral evils can only
hé combatted by moral forces. Every moral evil grows
up out of falsehood, and the only instrument with whicl
to extirpate moral evils is truthuw%qugnewbecomes in
the possession of his full power from an, intellectual
physical and moral standpoint, he knows the truth, and
the truth alone can free 2 man. He feele the beautiful,
and the beautiful will make him gentle. He therefore
wills the good, and the good will give him great
strengtk to combat the evils of the nation. |
It is the full duty of a nation to prepare }
her citizens to meet the morals issues of life as well
?s the intellectual and physical issues of life. One
of the undisputed principles of the state's right- is i
to transmit her actual character to the nation of the

future by impressing that character on to the coming
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| right to transmit her actual character from one gen~i

 training as a principle part of its work. i

generation. Since it is agreed that the state has the
;
eration to another, what institution is more fitted
to perform such a function than the public school ?
It is the function of the public school, to prepare
citizens for the duties of citizenship; the life and
welfare of the nation are dependent upon it. This ;
element can not he adequately supplied from any other

gsource; therefore the public 8chool must regard moral

The Problem of Moral Education.

The separatisdi of the church and state, and
the consequeﬁt changes that have been brought about
in the gtandard of Values have thrust upon the natior
new and grave ﬁrobleme of social intergrations. Spesak/
ing from an historical stand point, the church was thé
mother of the schools. On acc¢ount of~the: public school:

depending on the state for its support the state has
become the father of the public schools.Both the «;: -
church and the state demand the moral training of thd
child. The separation of the church and state has -
raised the question of the ways and meané of moral
training. The church says that there is no sound mor-

ality without religions sanction. Material progress
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home; and that the whole child comes to school. The

her part. The teacher may have only a working hypoth-

'so%ving the great moral issue that now ‘confronts the

and the spirit of democracy have raised the state

into the place of supreme power. The state has exclud:

ed from the public schools sectarjan instruction, and
has prescribed courses of studies made up of so0 called
gsecular branches. This new order has not produced
moral progress cormensurate with the éntellectyal
achieverment, and the advance of technical skill.

This problem of moral training cannot be
thruét@d back upon the home and ‘thev thurchk alone. Of
course the home and the church must do their part.

There must be taken in consideration that the whole

child plays, learns, and lives, at home and away from |

teacher must grasp the whole situation inorder to do

ezis as to what to do; but she must work this hypoth- |
esis for all it is worbh. This is the only method of

nation.

There are several groups of ﬁeople who be-
lieve that moral education should be taught in various
ways,-—some believe in the formal'method of moral ed-
ucation, there are others who believe in in&identél

moral training and still others who believe in relig-
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concerning God, duty and immorglity, and found moral

| ehildren under instruction.

imight work 2llright in a country other than a demo-

ious training, but the time has come that results
count, and not so much the method.

The churches hold to the religious sanctions‘
for morality, and demand the Bible in education. There
are three plans which the church schools have prepared
as follows~

I. Let the church agree upon'a common creed

training upon such a creed.

2, Separate the pupils into classes accord-
ing to sectarian affiliations and turn them over to
their own clergyman or teachers.

3.Let each sect build its own schools and

draw upon public funds in proportion to the number of |
Such plans qﬁ%t we have just named above

cratic country. These sectarian plans are surely in-
consistent with the spirit of modern democracy and
will not do to set up an adequate standard of moral
education in the public schools. '

There have been some educators or societies,

who have made strenous efforts to exemplify unsec-

tarian moral education. Mr. Felix A@ler, the leader
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of the Society of ZEthical Culture of New York City,

attempted to solve this pryblem (moral education in

public schools) by offering this solution: "He said

T T ——

it is the business of the moral instructor in the pub-
lic school to deliver to his pupil the subject matter'
of morality, but not to deal with the sanction of it;
to give to his pupils a clear understanding of what is
right and what is wrong, but not to enter into the
question why thé right should be done and the wrong |
avoided. The question he added further can be enlight-

ened, strengthened, guided, without once raising ‘the

question why it is wrong to do that which is forbidden!

iing the problem of moral training in the public schoolj
is too mechanical, and does not deal in a positive |
way wi?h the question of such great importance in the
American Public School. It should be advocated that
moral education in the public school is just as essen-
tial in the curriculum as any other part of the sub:
jec% matter in the curriculum, and just as much empha-;
gie should be laid on on moral training as the rest of
the courses. Until those who are at the head of the 1
fAmerican Public Schools realize this fact, there will

|
be something lacking in+ the - formation of: character of

Mr, Adler's solution or view point of solvll
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its citizens. It must be definitely understood that,
!moral education is - just as essential as any othex
r .

course of study in the curriculum.

ThHe Agencies of Moral Conduct.

The curriculum as an agency in moral training.

The studies that are conceded to have an im-
portant bearing on moral education, are as follows,
history, literature, mapnual training, and nature study
These courses offer a wonderful opportunity for the
Public .School teachers to enject into the mind of
their pupils the great mofél training that fit the
pupils for efficient citizene of the nation.

?ﬁe;courseé in‘the}éld.cutpiCugumuqf the sec-
Ondaryaé;hbol were ‘extremely classical, cultivating
conservatism, respect for authority, imitation of the
ancient, preparing the pupils to meet the College en-
trance requirement, etc. No emphasis was laid on the
moral side of education. But under the new regime
great emphasis is being laid on such subjects as, .
manual training, nature study, and sckool gardening.
Such'subjects named above are most important for mor-
al training. One great educator has sald: "The chief
wvalue of nature study in character bullding is that, !

like life itself, it deals with realities. One impor-i

p
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tant thing about nature study it is dynamic if it is
genuine, it is real,it is essentially doing. It gives

the Public School Teachers a great opportunity to ¢
bring home to the pupils great moral lessons. This 1]
the basis of its effectiveness as a moral agent. The
same may be said concerning manual training and school
gardening. Any subject in the curriculum that tends
to furnish the pupil with pleasant occupations for
leisure moments out of school, and thus remove Eim
from the bane of idleness is essentially moral. .

Great moral lessons can be brought out in
history and English Literature, by pointing out to
the pupils fhe moral character of the historians and
English writers.

The DPersonality Of The Teacher.

Everything is due to the personality of
the teacher. In accounting for success and failures
in discipline and moral training in public school, the

word personality looms large.

We may ask this question: What are the el-

ements in a good teacher's personality ? Mr. Clapp

secured from one hundred experienced school superin= -

tendents and principals - men who had wide experience

in selecting and training teachers to make out lists

-
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iso upon the pupils. Another means of moral growth for

bf ten specific qualities that in their opinion, went

o make up a good teaching personality. In the list
hat the teachers made out were such qualities as the

ollowing-

arship. 8. Vitality. 9. Pairness. And I0. Reserve or
Dignity.

These ten qualities, represented the compos-
ite judgement of one hundred experienced schoolmen

as to the composition of the teaching personality.

The great power for righteousness in the

ér is the personal embodiment of the moral idéal for
Ithe pupils, and he ié alsgo a2 personal stimulus and a
guide. There is mo unity,and certainly no growth if
the teacher does not come in contact with the pupils.

The moral health and growth of the teacher depends al-

both teacher and pupils is an intimate acquaintance

with a few of the great teachers - as Socrates, Aris-

totle, Plato, Emerson, and other great teachers. The
teacher should point out to the pupils lists of good

books, have them to cultivate a taste for music, and

dress. 4. Sincerity. 5. Optimism. 6.Entusiasm. 7.Schold

ischool, @nd in the community is the teacher. The teachy

I. Sympathy. 2. Personal} appearange.s 3« Ad-.:,.,

Pl
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art, etc. A living teacher who expects to have great
influence over the pupils whom he instructs, must ’
‘Xnow some of "the great Artists and their masterpieces.
| An educational leader in these modern days must have
a 1living, growing interest in some phase of science,
and in some important industry. The teacher who has
an outstanding personality has a wonderful chance to
throw his influence in favor of the moral forces in
the public schools and also in the commnity.

It is being realized as never before that
there is nothing - motive, impulse, thought, aspira- |
tion- that is not finding expression in the tone and
quality of the whole personality. Psychologist, and
,u32y81010818t are constantly showing that every ideg
or state of feeling registers itself definitely and
in all-persuasive way, impulse beat, nerve tension,
and muscular reaction. This kind of fact is becoming
so simple and so demonstrably true that every one can
understand it, and no one can doubt it. It is there- i
fore so important in understanding how the mental life
behaves that all persons should take account of it.

A question may be raised, "Do the subtle’
manifestation of the deeper life of the teacher pass

over into the hearts and mind of his pupils"? As to
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a positivé answer to such & question, one should no

| . ! Longer doubt. Because it has heen proved in the lab-
ratories that our minds are influenced by little ele-
ments in our experience so minute that they can not
'be perceived, no matter how much we trye.

The fact that we are getting definite re-
gults for our mental lives out of infinitesimal im-
:pressions is demonstrated by experiments on almost all
fof the senses.

Everything that goes on in the life of the
teacher finds expression in the quality of his per-
sopality;?if fili;g and seaps into the lives of his
pupils. The teachér can n%} in reality hide nothing.
What ever the teacher is)in the 49?ts of his or her
heart or life is forming & part of the atmosphere of |

the school, and this atmosphere is in turn forming

4

unconsciously the lives of his pupils, in the same Wwas
that the air, sunshine moisture, and other elements

of the soil are feeding the life of the plant.

It is quite impossible for a teacher to *
teach something which she hasn't got deep within her
neart. It is also impossible for her to have a devout
nature and keep it hidden beneath the routine of the

dayfés it is to pollute a spring of pure witer, or
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quench a fire by throwing oil upon it.

The question of first consideration with tke

right teacher, who is alive in mind and pure in heart,
the question of keeping the flame of morality burning |
while the necessary tasks of the school days are per-
formed will solve itself. If toachers\felt their re-

I eponsibilities,and their needs, and would pray very

9f§en and earnestly the prayer that Socrates prayed,

{"Ye God make me beatiful within®,) the prayer would

be answered by the very act of uttering it. The beggtﬁ
of the life within the teacher would find expression

| in the hearts of the pupils, and become a part of the
glory of humanity, )

The Socilal Relation Of The School.

When we turn to the school, and view it from
the standpoint of a social institution in developing
moral education in our public schools, we find that
one of the most striking tendencies at present is to-
wards the introduction of the so called manual train-
ing, shop work, and the household arts - sewing, and |
cooking. This kind of work engages the full spontan-
eous interst of the childten . It keeps the children

alert and acti#e, instead of passive and perceptive;

it makes them more useful, more capable, and therefort
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more inclined to be hélpful at home, and in the comr*
munity. It also prepares the pupiles to a great extent
for the practicable duties of latey life.

Our social life has undergone a radical a
' change; if our education is to have any meaning to
1ife, it must necessary pass,through an equally com-
plete transformation. When the school trains each
child of society into membership within such a little
cormunity, saturating him with the spirit of service l
and providing him with the instrument of effective
self-direction, theré shzll be the deepest and best |
guarantee of a large society 'which is worthy and har-
- monious.

THe High School owes to the community faith.
ful work, it ovwes a high moral tone, it owes a higher|
gocial invironment. The high school should recognize
the fact that the commnity is making great sacrific—i
es for it, inorder to send the children to school.
| The public school should be a social center|
' where moral character is developed. How can the high
‘school best meet the needs of the community ? It can
i best meet the social needs of the community, I.- by
| stron class-room work, 2. by the social function of

p :
the teachers. The High School Professors or teachers
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ghould advocate athletics, they should make the pub:f
lic school a recreation center. Where all kinds of ;
games are played such as gymnastics, basket ball, etcﬁ
The high school might be a social center, or a pol-
ling place, etc. An institution with such a social
atmosphere will enable the community to have a defi-
nite 1idea of what the the public school stands for,
and they can therefore appreciate the character of
the school to a greater degree.

After the social spirit of the school has |
once been established how may it be kept there ? It
can not be kept there by frequent change of teachersij
and principle. It can not be kept there if democracy |
is not »practised in the public schools. The public
school should be purely democratic. There should be

no race differences in the school. It must set itself!
l

against all creeds or religions.

Fraternities should not be tolerated in the
public schools, I. because they are undemocratic, 2.
they are secret societies; 3. indulge in immoral acts|
such as 4. drinking whiskey, 5. smoking, 6. playing |
cards for money and 7. they hold themselves aloft
from the non-fraternity students.

It is the moral purpose of the public schoo]
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to be just as democrstic as the college, inorder for
the public school to have a profound democratic atmos-
phere, there must be the same attitude to all the pu-
pils whether rich or poor.

Another way to develop the social spirit in
the public school is to organize dramatic clubs in
¥nglish, Latin and History, etc.But the teachers shoulg
be very careful not to have one group of ‘students ap-
pear in all of the dramas. All of the pupils should
mave a chance to appear in the dramas.

- The teachers should select such plays that
have a profound moral tone, where great moral charac-
ters are portrayea. This Will offer a wonderful op-
portunity to inject into the lives of the pupils a
lasting moral character. And useful citizens of the
nation can be developed through the social agency of
the.public school.

Moral Discipline In The Publig Schoolse.

I can not agree Wifh the statement of some
writp}s when they say that all children are born good.
Nor can I agree with thosé who think that, by skillful
discipline children may be made altogether what they
should be. Imperfection may be diminished by good dis-

cipline, and wise management, but they =wcan not be re-




moved by it.

If 1t were true however, that by some possi-
ble system of moral government children could be '
moulded into the desired form, the educators would
still be far from achieving the object in view. The

great errom made by the people who discuss questions

of juvenile discipline, is in ascribing all the faults
and difficulties to the children and none to the par-
ents. The current assumption concerning school, and
family government, as respecting national .government,
is, that the virtues are with the rulers and the vice
is with the ruled. Judging by educational theories,
men and women ars entirely transfigured in domestic

relations. The citiznes that we do business with, the

people that we meet in the streets, we all know to be |
imperfect creatures. In the daily scandals, in law
suits, in quarrels, we have thrust before us prevail-
ing selfishness, dishonesty, and brutality. Yet when |
nursery management is criticised, and when we canvass
the misbehaviour of juveniles we habitually take for
granted that these culpable men and women are free !
frbm moral delinquency in the treatment of their off~i

i

spring. One can feel safe to say, that a gréat part of

the domestic disorder commonly ascribed to the per-
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' shall go on to consider the true aim and methods of

'schools. .

vérsity of children is tracable to the misconduct‘of
the parents. So we see that the difficulties of moral
education are necessarily of dual origin - necessarily
results from the combined fau}ts of parents and chil--
dren. If hereditary transmission is a law of nature,
as it really is; then on the average of cases, the de-
fects of children minoy the defects of their parents.

With these few preliminary explanations we

moral discipline in the public schools. )
9 There are two kinds of discipline or punish-
ments that can be.used in the public schools, namely,
natural punishment, and artificidl punishment. We
shall discuss both kinds ahd try to determine which

of the two has the greater moral bearing in the public

The advantage that the natural punishment
has over -the artificial punishment. I. Natural pun-
ishment .is unavoidable and inevifable. 2. It is pro-
portionate to the degree of the offence. 3. It is con;
stant and holds through life.

The reaction against corporal punishment.
The progress of the race is always from the brutal

and is towards the human. Corporal or artificial pun-
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'system of'discipline has over the artificial system

{evil which obviously follows naturdllf from his own

* b ]
imisbehaviour, is much %ess likely to think himself

ishment antagonizes the child, and places him in an
attitude of habitual opposition to authority,. It leads
the child to hate and to dispise the pareﬁts, or the
teacher who conflicts:the punishment. It does not carj
ry with it a profound moral téaching. It is a coward
thing for an adult to take a stick and attack a de-
fenséless child. Artificial punishment tends to dis-
courage pupils with school life, and lead them to
take the first opportunity to seek remunerative em-
ployment. And above all corporal or argificial disci-
pline tends to brutalize the individual when the pun~
ishment: is inflic%ed.

One of the great advantages that the natural

is, that it is a system of pure justice. It has a
greater moral bearing; and will be recognized by every

child as such. Whoso-‘guffers nothing more than the

wrongly treated than if he suffers an evil artificidl~

1y inflicted upon him.
Again the tempers of both the teacher and the
pupil are nuch less liable to be ruffed under the nat-

1hrw1 system of discipline than under the artificial
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system. Instead of lettiﬁg the pupils experience the
harmful results which naturally gpollow from wrong
conduct, the usual course pursued by teachers, and
parents is to inflict themselves certain other painful
results. A double mischief arises from this making as
they do multiplied school laws. And identifying their
own sypremacy and dignity with the maintenance of
these laws; and it happens that every transgression
comes to be regarded as an offence against themselves,
and a cause of anger on their part. Anger in a teach-
er towards the pupil, and in a pupil towards a teach-
er, is especially detrimental and immoral; because it
weakens that bond of sympathy which is so essential
to a beneficent control.

We therefore see by this method of discipline
(natural discipline) -~ that it gives that rational
comprehension of right and wrong conduct which re-
sults from actual experience of the good and evil
consequences caused by them. The child suffers noth-
ing more than ‘the painful effect brought upon it by
its own wrong actions, and the child recognizes more
or less clearly the justice of the penalties. After
having recognized the justice of the penalties, and

receiving those penalties through the working of
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things, 'rather than at the hands of individuals, its
temper will be less disturbed, while the teacher oc-
cupying the comparatively passive position of taking
care that the natural penalties are felt will preserve
a comparative eduanimity. And that mutual exasperation

peing therefore in a greater measure prevented, a

F.

mmch happier, and more influential state of feeling,

o .
g

will exist between the teacher and the pupils, and a

oreat moral character will be developed from a disci-

it

plinary standpoint in the public school.

The purpose of punishment is to restore the

of fender to normal, healthy actions, and to unify

ith himself and to society. It is not to develope ill
ﬁeelings towards authority. Herbert Spencer says, that
khe punishment must be of the same nature of the of-
fence, and proportioned to it. For an example, the
teacher should not keep a pupil after school, or as-
signing school lessons as punishment such as writing
several pages ofEriglish Composition or commiiting to

memory poetry, etc.,When a boy or girl has committed

a defence altogether contrary to the subject matter of

fhe curriculum. The boy should be put to wbrk‘%t some-~

&hing that would 'remind him of the crime he has com-

mitted if the student willed to break the law, to breaX
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with hist%étﬁgﬁ-sérfl‘ahd with his social groupt :the -

punishment, to be of the same nature must work upon
the pupils! will rather than his body. Muscular re-
sistance~and’ -bédily vain are only the beginnings of
the punishing process, and restoration must come af-
ter the use of the rod. The rod then does not remedy
thg offence, and therefore should not have been re-
sorted to in the first place. Instead of remedying
the conditions, it widens the breach between pupil
and authority, and also between the child and the -
teacher, and makes the process much more complicated.
The teacher has a right to be against the criminal,
but he should be against him effectively, by standing
for the good, and overcoming evil with good.

CONCILUSTON.

Morality 1s a thing that can not be added
or subtracted from human life. Morality can not be
taught 1t must grow in the lives of the pupils by
the constant moral touch of the teacher. Moral educa-
tion is not put into the school curriculum by giving
it a special period on the daily prograrme, 1if this
was the method of moral education, there would be
periods in the school when morality would not be pres-

ent. Moral education is not omitted in schools be-

B T —
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| things whereby evil is self-destructive, and good is

cause it is not named in the curriculum, but the highd

I
L

schools where every subject and every exercise is ind

I

spired and guided by a2 high moral purpose., - . f

est type of manhood and womanhood is develoyed in

Morality is enforced by that constitution of

self-preservative. The constitution of things whereby
evil is suiclde and good self-conserving is the greatd
est sanction which morality possesses.

The individual whose life is conserved has

the sense of* righteousness of the principles upon
which he acts. When the birth of the moral law in
| self-consciousness has once taken place, the tendency
is strong to concéive of that law as approved by the.
ideal person, therefore the moral law is ;hoﬁgﬁf of. as,
i the gift of God. ¢

S0 moral training brings the unfolding child
of God into progregssive adjustment with the moral or-

der of the universe by the knowledge of the truth.

THE END. i




