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ABSTRACT

Framed in Baumeister and Leary’s (1995) theoryadbigingness, this study
uncovers ways in which a sense of belonging cacatfur lives and specifically our
performance in musical groups. The theory of bgilogness explains that it is a
fundamental human need to feel belongingness lyifgy positive and meaningful
relationships with others, and also describes fwachieve and maintain this
belongingness. Baumeister and Leary (1995) dtatteiri order for belongingness to be a
fundamental human motivation, many criteria musptesent among individuals who
share social bonds, and satisfying this need regioth frequent interaction and caring
context. While there is little research on serfdgetonging among musical groups, the
experiences that are typical in such groups leathgelves well to the concepts outlined
by the authors, making them ideal settings in wiicktudy their theory. In light of
Baumeister and Leary’s research, questions addt@sskis study were:

1. How do study participants describe belonging tomhestra?

2. With whom do participants share frequent interaxtishere do these
interactions occur, and how are sub-groups ofdhgel ensemble formed?



3. How do participants describe caring context wilimorchestra, and how are
social bonds formed in light of this caring confext

4. How does sense of belonging affect the participaige playing and

building bonds in an orchestra and its sub-groups?

Using narrative methods as described by Clandinth@onnelly (2000), this
study highlights the engagement of three partidgpéRobert, Ana, and myself) as we
drew out hidden meanings of belongingness in easlifocusing on participation in an
orchestra. My own experience of joining an orcteeptovided unique insight and
allowed me to be an active participant in constngcharratives along with Robert and
Ana. By interacting in the field with the othernpeipants and experiencing what they
experienced, | was able to better relate to thinigeof belongingness they described.
Field data were collected in the form of recordedia, observations, personal journal
entries, and email correspondence. These datatvasseribed and then became interim
research texts that the participants and | co-caeghdogether. Data were analyzed and
interim and final research texts were written witlandinin and Connelly’s three-

dimensional inquiry space in mind.

Vi
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CHAPTER |

NARRATIVE BEGINNINGS

It is a commonplace to note that human beings lethand tell stories about their
living. These lived and told stories and talk afthiwse stories are ways we create
meaning in our lives as well as ways we enlist eshbr’s help in building our

lives and communities (Clandinin, 2006, p. 44).

Tracing My Belonging

| grew up in a middle class family, the third otifacchildren, in a suburban Ohio
town. | knew | belonged to this group; | felt safed secure within the walls of our
house, and | knew my parents and siblings woultheee for me, in some sense. Despite
the typical empty childhood threats when thingsriigo my way (“I'm gonna run
away from home, you just wait!”). | felt loved asdcure with my family. Looking
back, I took this sense of safety and securitygfanted, never really appreciating the
potential of this sense of belonging | had in myilg. As | made my way, awkwardly,
through my school years, most of my feelings obhglng occurred in school.
Bluebird Reading Group

My earliest feelings of belonging to something tfedit different than my family
bonds occurred in first grade. “Nicky, | want yiousit over here, on the big blue carpet
circle. This is the Bluebird Group,” my teacheids@ me one day, midway through the
year. A few other students sat there, fidgetimgl, was happy to join them because the

rest of the class was watching “The Letter Peoptetelevision and | had learned all the



letters years before. She gave us different btdoks we had been using with the class.
Green Eggs and Ham! was excited because | had read that one at ladneady and |
started telling the group what it was about. | stihfeel the sensation of the blue carpet
circle under my knees; it is as indelible as thak$oon my classmates’ faces as |
described to them the plot of the book. They veemous, impressed, and eager to hear
more. | felt special because they were all loolahghe and wanted to hear about the
book from my point of view.

Up until that day school was fun, but only for regeart, and music. In class |
often had been bored. But in the Bluebird Group®as real, whole books and then
talked about the books afterward. We listenedherokids talk about their favorite
books from home, and we even wrote stories togetitach | found to be more exciting
and motivating than anything on television. It wasintil years later that | realized this
was an advanced group, or even understood the gbofckeing in a separate, more
accelerated learning environment. At the timeltd close bond to the other students in
the group that was formed easily by our readingsrating together. The big blue
carpet circle was our safe haven, and when | wasg ofelt a closeness to my classmates
that | did not feel when we went back to the whoéess after our Bluebird Group time
was over. This was a belonging that seemed somdlitexent than my bond with my
family because | was engaged in learning amongist ikiiy age who also felt excited
about books. | was able to “show off” my readimgl &nowledge to them, and this made
me feel special, but | was also able to learn ftbem about new and exciting books that

| wanted to read on my own.



Research Team

In third grade, my teacher chose me for “The Rete@ieam,” which was a
group of four students who not only had good gradedl areas, but also demonstrated a
desire to go above and beyond in the pursuit ohkedge. That was metoa T. | don't
remember the day she announced that | had beerrchessa member of this group, but |
do recall that much of the year was spent withtlinee other students on the team, doing
extra assignments and more homework. A friend asked me: “Why would yowant
to have to do more homework?” | was confusedaftestion because | looked at it as
being given more opportunities.

In retrospect, spending time with this small gragpart from the rest of the class
gave me an enormous sense of pride and accomplighimg also set me apart from my
peers at a time when social bonds that would tasgdars were beginning to form.
Indeed, | felt special and safe in the Researcimhwben we were given permission to
explore the field with microscopes and bring batkriesting specimens for the class to
study, but | also became aware of the jealous glafeny classmates. Although | might
not have been fully aware of it at the time, | Wasng a sense of belonging with them.
This experience was a turning point. School was &md homework became more
important than socializing. | felt like | belongatischool; the classroom walls were my
safe haven and they provided a sense of security.

Belonging to “Something Big”
Fifth grade was the start of middle school. We t¥em our tiny, safe, and

familiar elementary school building to a large amgosing structure filled with gangly



seventh and eighth graders, ready to shove usdckers on the slightest whim. | was
excited but terrified. For two years, | had beegding my parents to let me start playing
the violin, ever since | had seen high school sttgleome and play for us and let us try
their instruments. | was fascinated by the vialinyas beautiful in appearance and
sound. My parents resisted, predicting that | wqartmbably not stick with it (later
admitting it was a financial decision). Luckily fifth grade we could choose an
instrument to play and join either the band or estha, so | chose the violin. Owing to
the wonderful reputation of the orchestra programmy district and teachers’ insistence
that students should receive private lessons augsitiool, my parents relented and
arranged for me to get this much-needed instructioms all set.

Being a part of orchestra in fifth grade resultedniany positive emotions;
however, | wanted to meet with the group more gfsenl felt somewhat deprived of
belongingness due to infrequent interactibhad a stable, caring group to which |
belonged, but we only met for orchestra class twioeek.

Belonging in the Basement

Midway through fifth grade | was chosen to joinadvanced group of players
who would be working with our student teacher, no@am in the basement. At the time,
| didn’t know it was an advanced group; | only kn#hat | was being pulled out of the
large, safe room of orchestra students and shuflibe¢h a dark corridor downstairs to a
dingy room that looked like it was used for storafeld, dead instruments. However, it
soon became clear to me that we were given sp@sied unique to our group. Akin to

the Research Team, | felt special and privilegdaeiong to this group. The student



teacher pushed us hard and was not as forgivingnartdring as our regular orchestra
teacher. She expected diligent practice and naqugress. | will never forget the day
she singled me out to play alone for the group,\ahat happened afterwards; it was
perhaps the defining moment of my young life arellibdding of a devotion to the study
and appreciation of music. It was nearing theantie year, and we had been working
with her for some time. | was sad that she woddgaving us soon, because | had built
a bond with her in that musty room. She askedaoypay “Etude” from the Suzuki

Violin School, Book 1 for the entire basement-rodass. | was at once mortified to be
singled out and yet confident to play because Igradticed it for hours at home. My
fingers flew across the strings with ease and tugent teacher beamed with pride at the
conclusion. After class as we were walking bacth®large rehearsal room to pack up,
she took me aside and said to me: “Nick, that wwasarkable playing today. You have
the potential to be damnfine violinist one day. But you need to practien more, and
concentrate even harder.” | was shocked. A tedujust used a curse word at me!
Not only that, but she told me | was not practicamgl concentrating enough. |
remember having very mixed feelings about the entsyul was confused because | had
been practicing the recommended thirty minutesyesegle day, but | was also
overjoyed that she called my playing “remarkabl#y initial grief at being pulled out

of the safe space of the large group and beingroeshin the basement room led to this
pivotal moment in my life. It led to the realizaithat | needed to go above and beyond
the recommended practice time if | wanted to onels#dong to an even more elite

group: The “damn fine” violinists.



Joy, Pride, Rush

Preparing for and performing concerts became th& mgortant things for me
as a junior high school student. Each time weivedea new piece of music in seventh
or eighth grade | would race home to practice daose | knew that | had a responsibility
to the group to be able to play my part well. Ikgoide in being a member of the group,
and | recognized its uniqueness that set it apam &ll of my other classes: The success
of the group depended on the hard work and dedrcati the individual members.
Sitting in math class, although it was a subjdot/éd, my success or failure did not
impact the class as a whole. By this time, belogd¢o orchestra had replaced belonging
at school. The emotional rush | felt while up tege playing to a packed house on
concert night was enough to propel me to want tcesed even more in my individual
growth because | knew it would benefit the grolignew that as a contributing member
of the orchestra, that | was valuable to it. | wasded as a part of the puzzle, and this
feeling was amazing. Nowhere else did | get thrsse of belonging, or get to reap the
benefits that group membership afforded; exhilargtpride, and a sense of
accomplishment accompanied each performance. iaddlty, | began to become close
friends with orchestra members, and | lost toudihéiends who were not in orchestra.
Responsible Demonstrating

My four years as a member of the middle and juhigh orchestras, along with
private lessons and hundreds of hours of practidiad prepared me for the high school
orchestra. | had been hearing about it sincettré &lational and International

Champions, 160 members, pressed maroon tuxedaedffiith countless medals, and



trips and trophies galore. | had seen severalaxt;mas well, and | wanted nothing more
than to belong to this amazing group. Everyone ey sounded like professionals.
Each time | saw them walking through the hallshef middle school in their uniforms
(they rehearsed in the auditorium there), | waswe. You could hear them from afar—
their shiny medals clinking as they walked, fankges clacking—and they commanded
respect. They had earned their reputation amdhgshusic students in the district and
all over the state.

| had witnessed high school orchestra members dsimading their instruments to
me as a child, and now it was my turn. In tentdgt | was selected to be a part of a
special group that traveled to the elementary dshtoaecruit students into the orchestra
program. “You are responsible for helping studeméke an important choice today,” our
director said to us as we boarded the bus, begranlong day of travel and performing.
“Most students are undecided on which instrumeey thant to play, so it sometimes
only takes a good performance and an exciting dstration to persuade them.” | knew
| needed to do a good job; if the students welenpsessionable as she led us to believe,
| did not want to turn them off orchestra by faglitoday. They gathered around us, eyes
lit with wonder. Did I look like that when | waa their place so many years ago? We
performed some light, pop and movie pieces, plasesboliday selections. They clapped
and cheered loudest when they recognized a pi&t¢e kids love Disney music,” she
had told us. “You'll be surprised at how excitbéy get when you play one.”

After we performed as a small group, we got to destrate our instruments more

personally to the students. They lined up in freinds and we played individually, and



even let them try out a violin, viola, cello, ordsal felt like a teacher, responsible for
educating these students about something at whaghbdlled. “What's the highest note
you can play?” one kid asked me. “l don't thinkuywant to hear it,” | replied. “It's
pretty high and squeaky.” | was afraid that plgymgh would turn him off to the violin.
“Play it!” he demanded. “Please!” So | said to hitf@k, and here is the sound it makes
when you go down a slide on the playground,” amah hroceeded to play, sliding from
the highest note all the way down my violin. Hedhed and asked if | would show him
how to do it, and | gladly obliged. That day chadgny life forever. | participated in the
demonstration groups the next two years as weldlitey it in my senior year. Each time
| relished the responsibility and the feelingsaf gnd satisfaction | received as | taught
the students about the violin. To see their féighs up when they heard me play, to
delight in the news that so many had signed upfchestra after our visits, and to realize
that | was partly responsible for that was a feglike none other. During the
demonstration group in my senior year, a child ddkeplay my violin. He had
obviously already been playing for a year or tw&/dw,” | said to him when he was
finished. “You're going to be darn good violinist one day.”
Substituting for Orchestra

After | graduated high school and moved on to galediscovered other groups
to join, which served to quench my desire for bglong, but in a different and somehow
less meaningful way. In my undergraduate yegmnéd the collegiate chapter of the
national music education organization. Weekly mmgst community fund-raisers,

school collaborations, and picnics were all a pathis four-year experience. Much of it



was social, and | ended up making many lastingdis@ips with members of the group.
By my junior year, | was elected president and reaponsible for organizing meetings
and planning events. | viewed this group as gostepstone to my career, in which | was
supplementing my higher education with leadershillss Despite a strong sense of
belonging, the group did not fully substitute foetfeelings | had in high school
orchestra. The camaraderie and fun were simplpnaohe same level, and this was due
largely in part to the lack of performance oppoitties. | missed playing. | missed the
frisson | experienced while seemingly shatterirggbund barrier during a Tchaikovsky
Symphony and knowing that my friends were feelimgf tas well, right along with me.
Instead, the belonging | felt in this college gravgs brought about by more of a
professional responsibility rather than a persgmaland that was not sufficient
substitution.
Not Belonging

Before commencing this project, | had not belongean orchestra since |
graduated from college twelve years earlier. Asked back at my experiences growing
up in an orchestra, | longed to rediscover tharigsll felt that came as a result of
achieving a sense of belonging there and to fdlubid that exists in my life. | wished to
discover if the feelings of belonging | experienead grew up could be attained once
again, and perhaps shape the next part of my llifeaintained contact with people |
knew in orchestra, some as close friends, and ®tgeacquaintances; | was reluctant to
break these social bonds because they were somgéalrio me during a very important

time in my life. Still, | found other groups thaéve satisfied my need to belong, such as
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the college music education group, and more reg@nt doctoral study group. | would
not go so far as to say that the loss of the bahgmgss | experienced caused serious
health problems, but a sense of loss is presgmecesdly after having narrated my lived
experiences for the present study.

Joining an orchestra for the purposes of this sallibyved me to reflect on what
was missing in my life in terms of belongingnesd atusic. As an active participant in
the study, | was able to come to new understandhfsw | perceive belongingness
overall as well as in a musical setting. It allowee to learn more about myself and my
participants, and | was able to provide implicasidor further research in the field of
sense of belonging in music education.

Belongingness and Narrative

Baumeister and Leary (1995) showed evidence #lanhgingness is indeed a
fundamental human need, based on several crisgdalt in the empirical literature (as
described in the following chapter). Further, tihgpothesized that in order for this need
to be met and sustained, two conditions must bgepteFirst, individuals must engage in
frequent interaction with those they have formeddsowith. Second, the relationships
they form must be present in mutually beneficialrgacontexts. If either or both of
these conditions are not met, or are deprived, émeational and/or physical health will
suffer. Although their theory has not been testeal musical setting, the context of an
orchestra is ideal in which to do so: There arall@gneetings, or rehearsals, as well as

many opportunities for mutually beneficial persogadwth and bonding.



11

Additionally, narrative inquiry has yet to be ireplented with such a framework
in this particular context. Much can be learnenhfrthe way in which participants share
their stories of belonging and engage in convessatand dialogue. Since the unique
nature of narrative inquiry allows participantssttare an equitable balance of power with
the researcher, their knowledge and experienceg participating in an orchestra can be
told in a way that uncovers hidden stories anaot$l upon journeys though life in
relation to belongingness. Playing a dual rolthia study—as both researcher and
participant—allowed me to reflect not only on Rdlseand Ana’s experiences, but also
my own. This duality helped maintain the balaneeshared as we uncovered new
meanings of our experiences: It allowed Robert/na to feel more comfortable in
telling and reflecting on their stories because tvere actively engaged in helping me
draw out my stories.

The Research Problem

Consistent with Baumeister and Leary’s (1995) thigbelonging to an orchestra
has been an important part of my well-being. Timderstanding led me to my research
problem. Because | have a “pervasive drive to fand maintain at least a minimum
guantity of lasting, positive, and significant ingersonal relationships” (p. 497) in my
life, many of them associated with performing inarohestra, | wanted to study
belongingness in order to find out how this driffleected me and those around me.
Uncovering new understandings about how belongisgoan influence relationships,

affect, and retention within an orchestra were ificant in forming this problem.
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Narrative Justification in Current Study

Clandinin and Caine (2013) suggested that there bamuthree justifications for
narrative inquiry: personal, practical, and theioedt As described previously in
“Narrative Beginnings: Tracing My Belonging,” my avived experiences serve as a
starting point in justifying this study. As | erggad in this project, | was eager to
examine further those relationships within the estha that were most significant, and
how those relationships were formed. Additiondligcause | was not affiliated with an
orchestra for several years, | wanted to explogestttent to which loss of belonging may
have resulted in negative affect.

Clandinin and Caine (2013) suggested that pragtisgfication involves
addressing the “so what?” questions (p. 174). Resliseveral studies suggest that
positive socioemotional benefits accrue to thevimitial from belonging to a music
ensemble, but none of those studies utilized Bastereand Leary (1995) as a theoretical
framework. | was interested in exploring questisnsh as how a non-competitive
community ensemble influenced a sense of belongfifiggquency of contact was limited
to ensemble rehearsals; and which ensemble preeedught qualify as caring. From
the outset, | believed that understanding and desgrbelongingness might have
implications for organization of ensembles, as \aslfor rehearsal pedagogies.

According to Clandinin and Caine (2013), “theoratigistification comes from
justifying the work in terms of new methodologieald disciplinary knowledge” (p. 174).
This study was intended to contribute to a theddysdonging, illuminating belonging in

music ensembles. Thus, it also contributed toiplisary knowledge about how “people
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use music to make sense of their musical livesiidan, 2006, p. 9). Methodologically,
the study contributed to a growing body of narmativquiry in music education.
Purpose and Research Questions

The purpose of this study was to uncover how iddils constructed a sense of
belonging to a non-competitive, community orchestrathe spirit of narrative inquiry, |
joined a community orchestra sharing experiencescanstructing a narrative of
belonging to an orchestra with two other particisa@ur narratives addressed the
following questions, which were framed in Baumaisted Leary’s two-part hypothesis:

1. How do study participants describe belonging t@mestra?

2. With whom do participants share frequent interatishere do these
interactions occur, and how are sub-groups ofdlgelr ensemble formed?

3. How do participants describe caring context witlimorchestra, and how are
social bonds formed in light of this caring confext

4. How does sense of belonging affect the participaige playing and
building bonds in an orchestra and its sub-groups?

Summary and Orientation

My own narrative beginnings led me to an interastanse of belonging. | was
curious about how the feelings of belonging | pesed as a child and young adult were
lost, and how | might regain them. | joined anddgtd belongingness within a
community orchestra to find out. Baumeister andrizeg1995) belongingness theory
provided a framework for my investigation. Thedhehad not been used in the context
of a musical ensemble, yet an orchestra seemeitetoam ideal setting in which to study
how individuals interact with one another while mpsomething they enjoyed.

In the remainder of the chapters, | have exploradrBeister and Leary’s (1995)
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theory of belongingness, provided a rationale usmgative inquiry, introduced the
participants, and provided an analysis of our riamga. Specifically, in Chapter 2, |
examined Baumeister and Leary’s theory in ordefei@rmine how others have used and
interpreted its fundamental principles. Additidgal built upon their research to find
other ways the elements of the theory have beetins&rious contexts. In Chapter 3, |
explained and justified the narrative methods dusénich were based on research by
Clandinin and Connelly (2000), Clandinin and Cg@2@13), and Ollerenshaw and
Creswell (2002). I introduced the two other papants in Chapter 4 and traced their
musical journeys through life, highlighting the émthey felt or lacked sense of
belonging. Chapters 5 and 6 are my letters tavtloegparticipants in which I restoried
interviews, conversations, and observations to émtwhat sense of belonging meant to
each of us. Using those data and asking the patits to reflect on them, | further
analyzed the narratives (Chapter 7) in order tovdranclusions and implications, which

are found in Chapter 8.
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CHAPTER TWO

BELONGINGNESS: BUILDING A FOUNDATION

Most would agree that feelings associated withmgilog are positive ones.
When we belong to a group we tend to feel accegelocan find comfort in the presence
of others with similar interests and goals.Mativation and Personalitylaslow (1970)
listed love and belongingness as essential patissdhierarchy of needs,” indicating
that individuals seek belongingness after moredyaisysiological and safety needs are
met. Maslow also believed that absence of feelofdselongingness could lead to
loneliness and alienation; therefore, the fulfilmhef this basic need was critical in
attaining self-actualization.

Belongingness Theory

Baumeister and Leary (1995) acknowledged Maslowstipn in their influential
paper “The Need to Belong: Desire for Interperséttdchments as a Fundamental
Human Motivation,” but they pointed out that Masloffered no substantiation for his
assertions about belongingness. Thus, the resrarsét out to form and test their own
hypothesis, in light of empirical literature, tivaduld ideally bring new understandings to
the significance of our need to belong and detezmihether or not it can be considered
a fundamental human motivation. They stated thelwrigingness hypothesis as follows:

Human beings have a pervasive drive to form anchtaiai at least a minimum

guantity of lasting, positive, and significant ingersonal relationships. Satisfying

this drive involves two criteria: First, there im@ed for frequent, affectively

pleasant interactions with a few other people, ardpnd, these interactions must

take place in the context of a temporally stablé emduring framework of
affective concern for each other’s welfare. (p. 497
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The criteria of frequent interactions and caringteat were paramount in their research,

as they had been theretofore untested, but megpetyutated. Further, the authors

conjectured that if either or both of these crdexiere missing, or deprived from one’s

life, their emotional and/or physical health wosldffer.

Baumeister and Leary theorized that, if belongesgwere a fundamental human

need, evidence in support of the following clain@mnd be found in empirical literature:

1.

2.

Belongingness should produce effects in a broaetyaof conditions;
Belongingness should have affective consequences;
Belongingness should be a focus of cognitive preiogs

lll-effects, such as on health or well-being, skio@sult if an individual is
deprived of belongingness;

Belongingness should elicit goal-oriented behavior;

Belongingness should be universal;

Belongingness should not be derivative of otherivest

Need for belongingness should affect a varietyurh&n behaviors; and

Belongingness should have implications that go bdyoxmediate
psychological functioning. (p. 498)

After they detailed these metatheoretical constdmra, Baumeister and Leary examined

the empirical literature to determine the existeoichese phenomena in other studies.

The researchers’ findings most relevant to theesurstudy follow.
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Easily Formed Social Bonds That Are Not Derivativeof Other Motives

According to Baumeister and Leary (1995), bondsikhbe able to form easily
and freely. They pointed to a wealth of researghlighting that social bonds form
merely from being near someone, in their close ipnay (see Festinger, Schachter, &
Back, 1950; Nahemow & Lawton, 1975; Wilder & Thoraps1980). Tajfel (1970)
studied discrimination between groups where memt@dsnot known one another prior
to the study. Groups were randomly assigned; hewewubjects were told that
assignment was based on how well they estimateduhmoer of dots shown on a screen.
Tajfel found, through subsequent experiments irctvisubjects were asked to give
monetary rewards to either members of their ownigmr to others, that subjects favored
their own group (thengroup) and therefore discriminated against the otheugso
(outgroup$. The study implied that social bonds were formattkly and easily even in
a temporary or newly formed group. Brewer (1978jilarly reviewed bias within and
between assigned groups in controlled experimaetiihgs, and he found ample
evidence supporting ingroup favorability, but nogestronger tendency for groups to be
favorable within their own group, rather than tohwstile to other groups.

Wilder and Thompson (1980) conducted a study exiaginval groups. They
found that when groups were formed based on eneolinm two “rival” colleges, pre-
conceived notions of ingroup favorability coulddecreased if a significant amount of
time was spent interacting with the group membéteeopposing college. As
Baumeister and Leary suggested based on thesdlardstudies, (Orbell, van de Kragt,

& Dawes, 1988; Elder & Clipp, 1988), “belongingn@sstivations appear to be able to
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overcome some antagonistic, competitive, or dieisendencies” (1995, p. 502).

Researchers have suggested that simply being Widrocan cause bonds to
form. These social ties help overcome preconcemnatibns or stereotypes, and also
easily form amidst conditions that are life-thredbg or produce anxiety (see Latane,
Eckman, & Joy, 1966; Kenrick & Johnson, 1979). Baister and Leary (1995)
suggested that such negative conditions may “stitauhe need to belong” (p. 502).
More recently, Oh (2003) examined the formatios@fial bonds among elderly urban
residents and found that the length of time theidexl near one another was a critical
aspect of maintaining strong social bonds.
Reluctance to Break Social Bonds

Once social bonds have been formed, they are wégndifficult to break.
Habit, obligation, and deep-seeded feelings ofctiffia can all contribute to this
phenomenon. Baumeister and Leary (1995) specullaatthuman beings naturally put
as much effort into breaking relational bonds &s farming them.Breaking bonds can
occur due to such conditions as moving away, graty&om school, or termination of a
group project. When this happens, people can sigmg of diminished affect and
display a general reluctance to cut ties with thtbeg cared for. Such reluctance helps
explain high school and college reunions, or semtimliday cards. According to the
authors, even negative bonds, such as abusiveorelhips, are not easily broken.

Upon an extensive review of the literature, Hazaeh &haver (1994) found that
the effects of breaking a social bond are “buittand experienced universally. They

suggested that individuals who broke bonds expdeasriety and distraction due to
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urges to rekindle the bond: “individuals reportlileg agitated, anxious, and preoccupied
with thoughts of the lost partner, coupled withoapulsion to search for him or her, as
though trying to undo the loss even if it is consisly known to be irreversible” (p. 14).

Studying women living in and leaving abusive relaships, Strube (1988) found
that a large percentage chose not to leave thieoredaip or returned to the relationship
after leaving. Strube examined several theorieb asc(a) psychological entrapment,
where a woman feels compelled to remain in theiogiship because she has “too much
invested to quit” (p. 241); (b) learned helplessn&gere the woman is conditioned to
feel that her actions have no effect on the outsoofi¢he relationship; and (c) relative
costs and benefits, where the woman weighs heorpto determine if leaving the
relationship is more beneficial than staying. Etmgory implied that strong bonds exist
within the relationship, bonds that were powerfubegh to cause a woman to risk safety
and well-being.
Cognitive Processilg

According to Baumeister and Leary (1995), becadisleeonature of cognitive
processing and its essential and prime functidreimavior, a belongingness hypothesis
should predict how we process our thoughts inigeiab our social bonds. Indeed, we
prioritize these thoughts: “Social bonds creagpatern in cognitive processing that
gives priority to organizing information in the lsf the person with whom one has
some sort of connection” (p. 503).

Several researchers have shown that the ways chwliiman beings process

information about close friends is different thhe tvays in which they process
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information about strangers. Sedikides, Olson,Reid (1993), for example, showed
through a series of experiments that human beisgselationships to categorize and
prioritize information. Studying attributional pregses and effects, Anderson (1991)
discovered that a strong dimension of the way irciwindividuals think about causal
behavior was the degree of relationship betweeittnékutor and the others involved in
the behavior (e.g., the individual behaved a cenay because he was married).

Membership in a group has also tended to playeainahinking. Howard and
Rothbart (1980), for example, found that individualere more inclined to associate
negative memories with outgroups rather than vigrtingroup. Additionally, results of
several studies suggested that even the merepatton of a future encounter or
relationship could affect cognition. For exampgnson, Keel, Stephens, and Genung
(1982) found that an individual could attributeitsd@o another by anticipating
interactions with them even if such traits werehs@vable.
Positive and Negative Affect

According to Baumeister and Leary (1995), simitatite way belongingness
should impact cognitive processing, so too shaulmpact emotion. Achievement of
belongingness should promote positive affect asd & belonging should promote
negative affect. Clark & Watson (1988) found tbatial bonds were strengthened in
groups due to the presence of experiences tha¢ gansstive affect. Among individuals,
Sternberg (1986) studied the formation of the bohidve and noted that it elicited
interactions among positive emotions. Intimacysgp@n, and commitment worked

together in varying degrees of stability to forno@ng bond between two people.
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“Consummate love,” or love that is mutual and cogtgin intimacy, passion, and
commitment, in both individuals was considereditieal (p. 124). Similarly, McAdams
and Bryant (1987) found that having high levelsnaftivation for intimacy caused
women to feel more gratified in their relationshiped men to feel more confident and
less stressed.

Recent studies have found similar relationshipa/éen feelings of belonging and
affect. For example, Bulkeley and Fabian (200&ntbthat primary school children
were better able to transition to secondary scitbl the help of a peer-group support
system, which increased their sense of belongidg iarturn, led toward more stable
emotional health. Additionally, Lin, Ye, and En$&099) used data from a large-scale
survey on life events to find a link between invaivent in social community groups and
mental health. They found that there was an isgr@athe likelihood of bonding when
belongingness was present, and this bonding inléawfs to a reduction in the likelihood
of depression. Of note was the examination ofraiselements: Frequency of
interaction as well as the level of care and intynaere both found to affect bonding,
suggesting agreement with Baumeister and Lear@83)Ltwo-part hypothesis.

This evidence suggests that a sense of belongiaggh building and forming
bonds can increase an individual’s positive affget,there is also evidence that being
deprived a sense of belonging can adversely adfeatdividual’'s emotional and mental
health. Baumeister and Tice (1990) noted thatrfgelof anxiety can directly stem from
being excluded from social groups. Leary (199@bhker explained how negative affect is

increased at the dissolution of social bonds. ddmd that being excluded and rejected
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by others not only affects our anxiety, but alsoleuels of loneliness and depression,
and can contribute to low self-esteem.
Deprivation

In the previous section, | outlined research timikteld absence of belongingness
with negative affect. However, Baumeister and k€&095) contended that deprivation
of belonging led to more serious health conceraswent beyond emotional discomfort.
Recall the two-part hypothesis that belongingnessists of frequent interaction and
caring context. The researchers not only examiitex@ture on deprivation overall, but
they also examined partial deprivation; that iseaize of frequent interaction or absence
of stable, caring context.

Overall deprivation. Several studies show the effects of overall depion of
belongingness. For example, Goodwin, Hunt, Ked, &ameet (1987) found that the
physical health and immune systems of subjectswédre married, specifically in
fighting against cancer, were better than in thelse were unmarried. This stemmed
from greater likelihood of late diagnosis and poditelinood of treatment among
unmarried subjects. Similarly, Kiecolt-Glaser et(&P84) found a correlation between
loneliness and stress and the ability of humars ¢elfight sickness and disease.
Specifically, subjects with higher levels of loma&ss and stress had lower levels of
“natural killer” cells, which are the body’s way fijhting back against illness (p. 10).
Other studies, such as those reviewed by Ruttéi9)1€howed various syndromes,
developmental disorders, and ilinesses linked tid@n’s deprivation of caring and

frequent interaction with their mothers.
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More recent findings support those found by Bautee@snd Leary. For example,
Sargent et al. (2002) found that deprivation obhging correlated with depression and
sometimes acted as a buffer against depressioditidmally, Gonzales, Suarez-Orozco,
and Dedios-Sanguineti (2013) examined the liveamatigrant youths in the U.S. and
found that a lack of belonging contributed to higels of stress, grief, and uncertainty
and could complicate the process of adapting tesoc

Deprivation of frequent interaction. Gerstel and Gross (1982) studied long-
distance marriages and found that while the borefe wften strong enough to make the
relationship last, time apart caused stress foctluple. This deprivation of frequent
interaction strained the relationship. Noncustopaents, who usually were men, were
the focus of an examination by Wilbur and Wilbu888). The researchers described a
series of dilemmas that noncustodial parents tylgitaced and the emotional reactions
to them, such as self-defeating behaviors, guitteliness, and lowered self-worth that
often result from infrequent visits or denial o$wation rights.

Deprivation of caring. Deprivation of caring also has been examinedshudy
results have been correlational rather than cabksalexample, Coyne and DelLongis
(1986) studied marriages and found that unhappdyried couples experienced more
illness, drank more frequently, and secluded théraseanore so than happily married
couples, and that such bad marriages were wordeetdth than being alone.
Baumeister, Wotman, and Stillwell (1993) studiedeguited love and found that the
those offering their love and those rejecting thae both felt distressed: “Unrequited

love emerges from these data as a bilaterallyedising experience marked by mutual
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emotional dependency and mutual incomprehensiar39p).
Satiation and Substitution

Baumeister and Leary (1995) referrecéiationas “the diminished motivation
that ensues when the need to belong is alreadysatdified, andubstitutionrefers to the
replaceability of one social bond with another”@5). In other words, when we feel as
if we belong enough, we will seek out fewer oppnoities for belonging, and if we lose a
social bond we can replace it with a similar bamdc¢hieve the belongingness needs that
were lost. The authors pointed to a lack of conetisvidence supporting this part of
their hypothesis, but believed further researchld/support their propositions.

Reis (1990) showed that individuals preferred tdure close relationships with a
small number of people over time. Subjects favoedationships with smaller numbers
of close friends with whom they had built strongrneounicative bonds, rather than with
many less intimate acquaintances. Evidence fotthtbaretical consideration of
substitution came from Beckman (1981), who studetationships between elderly
women and their adult children and found thathaswtomen aged, they were able to
substitute social interaction with others for tbeial interaction they had experienced
with their own children. Beckman concluded by ngtthat social interaction with one’s
children as they grow may not be unique, and thadn be replaced by other types of
bonds.

Rusbult, Zembrodt, and Gunn (1982) studied sukligtiiun romantic
relationships and found that the probability ofstithting one romantic relationship for

another increased if a “higher quality” alternatesasted (p. 1240). In other words, if an
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individual found a mate considered more desirdida the current mate, substitution
would be more likely to occur and satisfy thosedsee
Innateness and Universality

Baumeister and Leary (1995) explained that in ofdlesomething to be a
fundamental human motivation it would need to beate, or found among all human
beings as a part of our genetic make-up withoutne¢p our surroundings or
upbringings. In this regard, however, they notet belongingness has been difficult to
examine empirically due to the lack of recognizad tested hypotheses. Therefore, the
authors examined the extent to which belongingm@ssevolutionary; that is, the extent
to which it ensured human survival. For instann@iderdale, Smith-Cunnien, Parker,
and Inverarity (1984) studied group cohesion anshéothat a group of individuals who
felt threatened by one of their members was likelgast the member out or ostracize
that member. According to Baumeister and Leamsgarch, threats to group cohesion
proved neither innateness nor universality, sofdgst of belongingness remains open.
They concluded that the innateness of human befogdamental need to belong was
plausible, but they emphasized the need for maeareh in order to prove their
hypotheses.

In summary, Baumeister and Leary (1995) pointea wealth of empirical
literature that illustrated their nine metathea@ticonsiderations about whether
belonging was a fundamental human need. The esgdgimowed strong support for
easily formed social bonds that were not derivativether motives and reluctance to

break social bonds. Further, there was strongeeciel that human beings cognitively
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process information about those in an ingralifferent than about others. Evidence
suggested that individuals not only demonstratedtiemal affect from belonging or not
belonging, but also that deprivation of frequentteat, deprivation of caring context, or
deprivation of both led to serious mental and ptaldnealth concerns. Finally, there was
strong evidence that individuals substituted omenfof belonging for another in order to
fulfill belongingness needs. There has been leskerce for Baumeister and Leary’s
theoretical consideration of satiation; that isirakviduals achieved a sense of belonging
they needed contact with fewer relationships. Hartinnateness of belongingness needs
have been difficult to test empirically, so thigdinetical consideration has remained
open.
Building on Baumeister and Leary

As can be seen from the foregoing review, reseandbelongingness and its
effects were abundant and referred to belongingmessiny contexts, such as among
adolescents in schools, adults in the workplace,cemong university students. Many
studies had similarities to Baumeister and Leaf3@95) theory of belonging; some used
the theory as a framework (see Somers, 1999; Tguino, & Poortvliet, 2007; Twenge
et al., 2007; Watt & Badger, 2009). Others devetbfpols to measure sense of
belonging (see Somers, 1999). My search of libeeadlid not reveal any studies that
used Baumeister and Leary’s theory to explain lgtaggness in a musical context;
however, several studies exist in the music edoicditierature that are related to
Baumeister and Leary’s concepts. These studiebeaategorized as follows: (a)

belongingness among adolescents in schools, (bhgelgness among adults in the
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workplace, (c) belongingness among university sttgJeand (d) belongingness among
church congregations.
Among Adolescents in Schools

Baskin, Wampold, Quintana, and Enright (2010) siddirban middle school
students and found that those students who wesetzepted by their peers were more
at risk for feelings of loneliness and depressi@ntthose who were accepted and
expressed a sense of belonging among their p&éis.study supported Baumeister and
Leary’s (1995) concept that being deprived of angacontext can cause psychological
harm. Newman, Lohman, and Newman (2007) alsoetiualilolescents and belonging,
specifically regarding peer group membership. Tdisgovered a negative correlation
between belonging and problems with behavior inethThe students’ perceptiarh
belonging influenced their behavior, in that if yreensed belongingness with a peer
group, they behaved better in school. Additionaltys sense of belonging positively
influenced the student’s mental health and sensel6fvorth.

Other studies regarding belonging among schookstigcattempted to determine,
in part, if and how belongingness was an importactor in education. For example,
researchers linked students’ feelings of acceptandebelongingness amongst their peers
to success and enjoyment in school. Solomon, WaBattisich, Schaps, & Delucchi
(1996) found that classroom collaborations suctocaperative learning, sharing, and
child-centered learning enhanced students’ posiéeéngs towards school. The
students in the study had a heightened sense ahoaity within their classroom and, as

a result, experienced positive social growth; Is\aflself-esteem, conflict-resolution, and



28

empathy were found to be higher in the experimegr@lip than in the control group.

In the setting of an urban school, Goodenow anal{(2993) found that students
with a greater sense of belonging were more suftdessheir academics and had
increased motivation to succeed in school. Silyil&/entzel and Caldwell (1997)
studied the correlation between a given studentrsber of friendships and that student’s
sense of acceptance and academic achievemente3éschers found an indirect
relationship between group membership and acadamitess, but they suggested future
studies of group characteristics might show othBuénce on student belongingness.
Among Adults in the Workplace

Paton (2011) studied belongingness specificallhiwi. nursing practice and
found that the need to belong influenced workplaceale and productivity. Citing the
theories of Maslow (1970) and Baumeister and L€B®95), Paton concluded that
having a strong sense of belonging created happanes was essential in the retention of
novice nurses in the practice. Nurses who sersetktable and chronic condition of
high belongingness” (Baumeister & Leary, 1995,(b)3emained in their positions.
Thau, Aquino, and Poortlviet (2007), studibavarted belonginggdefined as “the
perceived discrepancy between one’s desired andldet/els of belonging” (p. 840), to
predict behavior in the workplace. In this stusiybjects who were deprived of
belongingness were negatively affected. Accordiintpe authors, “when their
belongingness needs are thwarted, people reactsadly¢o it because the satisfaction of

a fundamental need has been denied” (p. 841).
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Among University Students

In addition to the study by Thau et al. (2007) estlesearchers used Baumeister
and Leary’s (1995) theory as their theoretical fearark to study belongingness among
university students. For example, Twenge et 8072 showed that caring, enduring, and
mutual relationships could be “replenished” byadluicing a positive social reminder to
the participant after social exclusion occurrecnfihders included brief friendly
conversations and positive interactions with thgeeinenters, as well as writing about
family members or loved ones. This served to &ighe replenishment of caring and
reduce aggression. Similarly consistent with Basteeand Leary’s theory, Watt and
Badger (2009) studied the resistance to breakin@lloonds by showing the relationship
of homesickness to the need for sense of belondangaking social bonds was shown to
cause homesickness, because the need to keeptnelein tact was strong.
Among Church Congregations

Krause and Wulff (2005) studied church congregatiamd found that participants
who reported a strong sense of belonging were tiialy to feel satisfied with their
physical health. Conversely, when examining aekes®d sense of belonging due to
negative interaction among church members, therelsers found decreased satisfaction
with health. Using Baumeister and Leary’s (19%t&0ory as a framework, Thompson
and McRae (2001) studied members of urban Blackctheongregations and found a
strong sense of belonging present on several dim@nsuch as in worship and Bible
study, and in both small and large groups. Resists supported Baumeister and

Leary’'s theory that belongingness relates to cagmiéind affect. Participants reported
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feeling uplifted, renewed, and spiritually healsdearesult of their belonging and
continually referred to themselves as “we,” indicgttheir perception of being part of a
group.

Measuring Belongingness

Somers (1999) developed, refined, and began validan a Belongingness Scale
(BES), designed to measure belongingness in foure@ments: family, friends,
work/school, and neighborhood. Somers’ four-par6RBEsed items that corresponded to
Baumeister and Leary’s (1995) belongingness thandywere used to assess feelings
and behaviors during with another individual. Altigh factor analysis did not support
the hypothesized four-factor model, Somers conclubat a test employing four
dimensions improved upon unidimensional models @sed by other researchers, which
she found to be insufficient in measuring belongess.

Results pointed to the high validity and relialildf the BES as a measurement
tool and as an appropriate test to be utilizedhéaontext of measuring belongingness
according to Baumeister and Leary’s theory. Furttiee scale indicated higher mean
scores on the family and friends environments thathe work/school and neighborhood
environments, suggesting a possible hierarchyiofipes related to a sense of
belonging.

Somers speculated (consistent with Baumeister aadyts theory) that, since
participants in the study demonstrated the ful@imof belongingness needs from one
environment, this may have caused belongingnesisriealiminish in other

environments due to satiation. For example, theawguggested that once needs have
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been fulfilled in a dimension that is higher in tinerarchy, such as family or friends, the
need to belong should then diminish in lower dinnems, such as work/school and
neighborhood.

Belonging to a Musical Group

Although there have been no studies of musicalrehks that apply Baumeister
and Leary’s two-part hypothesis (1995) directhgrthare several studies that explore
group membership and a sense of community witligelansembles. Parker (2010), for
example, studied sense of community in a choradrab$e, which was defined as “a
feeling that members have of belonging, a feelired tnembers matter to one another
and to the group, and a shared faith that membeeis will be met through their
commitment to be together” (p. 9). Parker callgdrdgion to the meaning students made
of participating in a group, and how that meaniagslated into their feelings of
belongingness. Her results indicated that studeatged their experiences of belonging
to a choral group as varied, pleasant, stress-meglugnd as an outlet for personal and
social growth. Results were consistent with Bawgteeiand Leary’s (1995) hypothesis
that belongingness yields positive affect.

Willingham (2001) found numerous benefits of chgarticipation, including the
fostering of community, restoration and healing] aalf-identity. The results of the
study indicated that feelings of the participants.(joy, satisfaction, and increased self-
worth) were consistent with Baumeister and Lea(¥395) theory of belongingness.
Additionally, they were found to cognitively prosasformation about other group

members in a positive light. For example, oneipigdnt stated:
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Singing [in the choir] gives me a sense of beloggma larger group focused on

common goals. It challenges my mind and my bodwtibduces me to new and

interesting people, it makes me try hard so ataisappoint my teammates, it
lets me speak a common language to a group oféiffesouls, it lets me

communicate with strangers out there in the datkllihgham, 2001, p. 153)

In a study on motivating factors for high schoobicl participation, Neill (1998) found
that students tended to join chorus primarily faeit love of singing, and they formed
bonds with ensemble members after joining the grolips suggests that easily formed
bonds were often based on mere proximity.

Coffman (2008) studied members of the New Horizgnasips, performing
ensembles for older participants. The researchard that members of the New
Horizons sample who were over the age of 55 scsiggficantly above the national
average on a standardized health survey. Additigrveéhen asked to comment on how
playing in the group had affected their overallltteaesponses were overwhelmingly
positive and indicated perceived benefits to bdtyspal and mental health. The study
may be inversely related to the metatheoreticasttant of deprivation, in that group
members’ health was affected both by frequencyoatact with other New Horizons
members and a caring environment.

Eaton (2013) studied older string players partiin@gan a community orchestra,
and the effect it had on their well-being and sdficacy beliefs. The researcher noted:
“As a multi-dimensional form of self-perceived hbalquality of life, and happiness,
affecting and deriving from cognitive, physicaldagmotional facets of human

functioning, wellbeing is both a catalyst for musiaking and the result of music making

for study participants” (p. 214). This increaseositive affect comes as a result of
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belonging to a musical group, and it is consistatit Baumeister and Leary’s (1995)
hypothesis. Eaton also cited a dearth of studiesider musicians outside the New
Horizons groups, and of string players in generahis capacity and suggested
replications of the study with other age groups eortexts.

Extant studies on membership in musical groupsvshainly positive outcomes
for participants; however Baumeister and Leary&otly (1995) has not been examined
explicitly in musical contexts. Considering Bauster and Leary’s two-part hypothesis,
it is reasonable to speculate that membership enaemble with strict audition and
performance requirements might not be the kindaoihg environment that would
promote positive socioemotional outcomes. FurtlieenBaumeister and Leary propose
that frequent contact with a few people is necgssaestablish a feeling of
belongingness, and typical bands, orchestras, lamdises comprise dozens of members.
How does a sense of belonging cohere within suge lgroups? Clearly, additional
research is needed to give a fuller picture of Wwaeeand how belongingness coheres
within a large music ensemble.

In summary, Baumeister and Leary’s (1995) influgpiaper guided this study
and provided its framework. The authors showetlikbbngingness is a fundamental
human motivation, and they set forth two critenauvhich to satisfy our need for it.
Although research on sense of belonging in a mugrcaip context is scarce, such
groups lend themselves well to the experiencesshaeld feel in order to satisfy their
needs. The following chapter provides a ratiof@teand description of my use of

narrative methodology, based on the research ofdian and Connelly (2000) as well
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as Clandinin and Caine (2013), to better make sehtdee participants’ belongingness
perceptions. Through engaging conversations, sasens, journal writing, and

restorying the participants came to new understeysdof what it means to belong to an

orchestra.
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CHAPTER THREE

METHOD AND PROCEDURES

Narrative Description and Rationale

Clandinin and Connelly’s (2000) seminal boblgrrative Inquiry: Experience
and Story in Qualitative Researdescribed the characteristics of and rationale for
narrative inquiry as a research method. Primamilyenced by Dewey and his theory of
experience, the authors described narrative incqasrg way to “make sense of life as
lived” (p. 78). As justification for narrative ingqy, they offered the following:
“Experience happens narratively. Narrative inqusra form of narrative experience.
Therefore, educational experience should be stuthectively” (p. 19). In contrast to
formalistic approaches to research, narrative nyquegins with the researcher’'s own
perceptions of the phenomenon in question. Theareker often delves into his or her
past experiences in an attempt to uncover “unnapertiaps secret, stories” (p. 62) with
the goal of mapping these onto the research prqldsmwell as to the stories of
participants. | began this process with tlagrative beginning®ffered at the outset of
this document. | reflected on this writing anddigeo form the research questions for
the study. Because | was interested in findinghowut belongingness manifested within
an orchestra, narrative inquiry was the designtisr study; it allowed me to fully
immerse myself in context alongside other partictpa

Clandinin and Connelly (2000) explained how navetnquirers must do their

research in the field, “in the midst” of their panpants. By this they meant that the
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participants’ stories did not begin at the onsdhefstudy. The participants’ stories
began well before they met the researcher andragedi after the study ended.
Therefore, the researcher was responsible for raggnt entry into the field, as well as
negotiating a way to be useful to the participdtarahe study concludes. According to
Clandinin and Connelly, living and working alongsiparticipants was the most common
way to negotiate entry into the field.
Narrative in Music Education

Wayne Bowman (2006) advocated for the continuedoeapon and use of
narrative within music education research. He arpththe benefits of using narrative in
our field, which could offer useful and insightitdntrast to the concrete methods and
theory that are so prevalent in music educatioeare$. Bowman argued that, because
narrative offered a unique look into personal ligesl lived experiences, it could explain
what music can mean to us and how “people use nsmake sense of their musical
lives” (p. 9). Bowman (2006) also sought justifioa for “little” narratives, which told
small-scale stories of events in individuals’ livestead of large-scale “grand”
narratives, which were designed to tell an all-emgassing and often abstract story.
Clandinin and Connelly (2000) similarly referredgiand narrativeas strict and
unyielding; they believed such stories were not gatible with the fluid nature of
narrative.

Use of Narrative in the Present Study
For the present study, | joined a non-auditionedamunity orchestra in a large

metropolitan area on the eastern coast of the Uiditates. The orchestra was designed
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as a community orchestra, so members had a brogé i musical backgrounds, and
many ages were represented in the ensemble. Ada@amping member of the violin
section, | was able to experience the feelingseofgoming within the orchestra and my
section as | interacted with other members of tloeig, including the two participants in
the present study. Before and after rehearsats)glbreaks, and during social activities,
| negotiated relationships with the participantd are built social bonds together. |
attended all rehearsals, concerts, and eventhdaduration of the study; however, |
began my patrticipation several months ahead ostilngdy in order to negotiate
relationships within the orchestra and get to kipanticipants.

Negotiating relationships with participants gawserio my purpose while engaged
within the orchestra. Clandinin and Connelly (208@Yed:

When narrative inquirers are in the field, they aeger there as disembodied

recorders of someone else’s experience. Theyrtobhaving an experience, the

experience of the inquiry that entails the expexéetiey set out to explore... The

narrative researcher’s experience is always aahm| always the inquirer

experiencing the experience and also being a pémecexperience itself. (p. 81)
Because | was positioned in the midst of this &ctikchestra and settled in, | was able to
observe and interact with all orchestra memberd naske informed decisions about
which members of the ensemble could add the mastr@tives of belongingness. As
Clandinin and Connelly (2000) pointed out, narmtrquirers “settle in, live and work
alongside patrticipants, and come to experiencemigtwhat can be seen and talked
about directly but also not said and not done” gf-68). By positioning myself in the

orchestra, | was able to work closely with two E#pants as we discovered how our

sense of belonging in the orchestra was interwaevimour personal histories and senses



38

of belonging in other settings.

At the first rehearsal | attended, | made a gereamabuncement during the break
about my study, inviting interested members ofdfehestra to speak with me further
about participating. Prospective participants wbesn given an informational letter
(Appendix) that described in detail what they coexgect from the study as well as
issues of confidentiality and consent. Upon negioiy entry and purpose into the
orchestra, | spoke with many members. As | baitfusmintances and friendships, |
determined who seemed willing to participate. lésted those who expressed an interest
in the study, displayed a general sense of belgndiad been with the group long
enough to feel as if they belonged to it, and iathd that they had ample time and
availability.

Informal conversations with prospective particigaiaok place, in which | sought
to determine how they felt they belonged to theugrol asked them to briefly describe to
me some ways in which they experienced belonginiggvgarticipating in the orchestra.
Additionally, upon negotiating entry and purpos®ithe group, | was well situated to
observe members interacting and conversing with e#lter so that | could discover
signs of belonging among those who were perhapthéeso volunteer. By approaching
them and engaging in conversations | discoveregketpeospective participants as well.
From these interactions, | invited one male andfen®le adult to participate; however,
willingness to participate in narrative inquirygrering more investment than other types
of research, was the primary criterion for invibati The participants were Robert, a

violist, and Ana, a cellist.
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Three-Dimensional Inquiry Space

According to Clandinin and Connelly (2000), nawatinquiry exists within a
“metaphorical three-dimensional narrative inquipase, with temporality along one
dimension, the personal and the social along angedimension, and place along a third”
(p- 50). In this narrative | told participantsboges and analyzed them with this three-
dimensional space in mind. For example, as we@med about our autobiographies and
how we first became aware of the concept of beloggve travelled along themporal
space,(past and present, alluding to the future), yetage remained grounded with the
physical spacéplace) and context of a particular musical grodalditionally, we
conversed about the meanings of bonds we nya@lsdnalandsocial spaceyvhile still
considering the physical space of the musical groughis case the orchestral rehearsal
room and the context in which we were rehearsiegeth

In the present study, we found the personal aniissigaces, also called spaces
of interaction,to be the prime focus of our meanings of belongamgli we described
them in relationship to physical and temporal spaakso called spaces of continuity.
Like Clandinin and Connelly (2000), who referredatprocess of inquiry as reflective;
we lookedinward describing experiences in terms of our own fealifgppes, ambitions,
and morals. Looking outward, we described how ere@ved others’ reactions to us as
well as our sensibilities about their various psiot view. Staying grounded in these
spaces provided the best way in which to come wourederstandings and interpretations
of our experiences of belongingness. Furthermoesgame to such understandings over

multiple iterations of conversation.
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Negotiations

Clandinin and Connelly (2000) suggested four wayshich to negotiate entry
into the field: (a) negotiating relationships, (l@gotiating purposes, (c) negotiating
transitions, and (d) negotiating ways to be useRiior to beginning these four
negotiations | first needed to gain entry into ¢tinehestra, so | contacted the
administrator and explained my study to her. kdesd what | would be doing, the time
frame, and what | hoped to learn from it. She degyhted to welcome me into the
orchestra, and enthusiastically provided detaggrding my joining the group. |
explained that | would be happy to share my expeas with my own school students
and invite them to join, since all ages and ablityels are welcome. My first rehearsal

occurred immediately after my dissertation propegs accepted.

Personal Journal Reflection, Marchtk2‘2014:

I’'m actually a little nervous about tonight; it'synfirst rehearsal. I've spent the
past 13 years standing in front of a group of sttgle¢eaching them, conducting
them, and now | will be in their place. | havedotten what this feels like - what
it feels like to give control of my music makingesvio someone else, in a way. |l
don’t know anyone in the orchestra, and aside fpoefiminary research and
observation of the group, | know little about the members are of all ages, from
7 to 92, and of all ability levels, from beginnéosprofessionals. That is what
drew me to it in the first place, the diversityxdided to begin, but nervous to
experience this role-reversal.

Once entry was gained, | immediately began negogjan the four ways that Clandinin
and Connelly described.
Negotiating relationships. My relationships with my two participants and other

orchestra members began at my very first reheatgained mid-year, so there was a bit
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of curiosity amongst the members. The administriatooduced me and mentioned that |
was a strings teacher and professional violinistat in the back of the first violin section
next to a high school senior. At the start ofrttieearsal and throughout, everyone in the
section came up, introduced themselves, and gawealteming words. “Glad to have
you!” “Welcome!” “I'm going to sit near you; | needll the help | can get!” | felt
welcomed from the first few minutes of being thetght away my nerves were put at
ease, and that allowed me to begin the proceseguftiating relationships with many
members of the orchestra. |took to learning namesupations, hometowns, years of
experience, years with the group, and family lifeere were two students in my section
who were headed off to college soon, so | spenesimre getting to know their plans.
Where were they going? What would they be studingould they take their violins
with them? | got to know the conductor, his wided family. | engaged in as much
dialogue and conversation as | could during eaeakand social time.

By the second rehearsal my nerves had subsidedaghldeen replaced already by
excitement and enthusiasm to play the music thducior had chosen. During the
break, a member of the viola section, Robert, aggired me and asked me if | would
like to join his string trio. He had a warm fageldriendly smile. | was taken aback: It
was only the second rehearsal and | was alreadipng@tvitations to play chamber
music. |learned that he was in his late-50s, veas in Cuba, and came to the U.S.
when he was a teenager. He introduced the cdlimst, to me that night and she was also
friendly and excited to meet me. She also wasimdte-50s and was of Filipino

descent. Robert and Ana were both amateur musieiaoshad been playing with the
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orchestra for many years. They expressed enjoyfoeptaying chamber music on the
side, and they were looking for a professionaliwist for their trio. | thought about it
for a few days, and then agreed. It would mearklygehearsals and some
performances at nursing homes from time to timéerAgetting to know them more and
discussing my study with them over the next sewseadks, | realized that they would
make ideal participants. They had a wealth ofietaio tell, and the opportunity for on-
going stories in the more intimate setting of chamiusic promised additional rich
information for the study.

| began to form solid relationships with Robertigmna that spring and summer.
When the orchestra recessed for the summer, ourlnearsals continued, so | got to
know them on a more personal level. | learned atiair lives growing up in Cuba and
the Philippines, moving to the U.S., and livingitrelult lives here. | learned about all
of their musical experiences as children and agsaadMost importantly, | learned how
belongingness affected their lives, and how it fested itself within our orchestra.
Clandinin and Connelly (2000) noted, “the researgaticipant relationship is a
tenuous one, always in the midst of being negatigfe 72). This became evident when
| learned that Robert preferred not to be audione®d, so we negotiated a way in which
to get around this during our conversations. etyps we were speaking to one another
and we were able to interact and have many meainidgfcussions without his
discomfort.

Negotiating purposes and transitions.As | engaged in the collection of field

data, | was continually reflecting on my reasonlfeing in the midst of my other
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participants; my thoughts focused not only on neeegch questions, but also if and how
they would change as the study progressed, apiatyn narrative research (Clandinin
and Connelly, 2000). My beginnings in the groupewaet at first with curiosity, then
with acceptance, and finally with welcoming. My mwection was thrilled to have me
there right from the start mainly because their bara were very low. The other sections
of the orchestra interacted with me less at fast] then warmed up to me as time went
on. Members of the orchestra were curious aboustoyy and wanted to know more. A
few offered to help in any way they could. Stogmpia jot down notes periodically

during rehearsals was at first met with quizzidahges, and then turned to knowing
nods as more people learned about the study. ndfowself worrying about how | might
be perceived in the group as a result of this; W@aople start to see me more as a
researcher rather than a member of the orche3toathem, would my purpose there look
artificial and temporary? How would | transitioiom the group? As | wrote in my
journal after each rehearsal, | took note of thgsathat members might perceive my

purpose and transitions within the group.
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Personal Journal Reflection, OctobeF‘15014:

During rehearsal tonight, | noticed several oddktowhen | kept stopping to write
notes. A woman approached me during break: “Hoyoig research coming alongp”
| told her it was coming along very well, and thatas excited to be a part of such a
wonderful orchestra. We talked about it for a fewnutes and then she asked if |
would be leaving the group as soon as | finishadyshg it. That made me pause for
a moment. | hadn't really thought about it muahbe honest. Having her ask e
right then made me realize that, yes, | would léwecontinue playing with the
indefinitely after | was finished with the researchl would transition from
researcher/member to just a member. | enjoyedyewerute of it, | told her. | wa
forming many new friendships, learning new thingswt myself, and | was filling
void that had existed for many years. The look enface, almost a look of relief, was
enough to make my whole day; it felt special knayinat she was glad | was there.

My fears of being viewed as a researcher more dnaorchestra member were
put to rest as | forged new relationships and &sips. | needed to explain my purpose
there less and less as time went on and membepsysilewed me as someone they
could go to for help with a fingering, advice orrghasing a new violin, or just a friendly
ear, rather than a researcher. Coming to thigzegadn, gradually, also helped me look
at myself in this new way. | was still a researclkleeply engaged in finding out new
insight on belongingness in the midst of this ostiee but | was first and foremost a
member of the group, a part of a dynamic music-ngakiody made better by its tight-
knit social structure. Furthermore, realizing thauld stay on as a member of the
orchestra after the research ended gave me newsmitpere. Clandinin and Connelly
(2000) noted that “it is critical to the trust aimtegrity of the work that researchers do

not simply walk away when ‘their time has come”’ @) and | had no intention of doing

that.
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Negotiating ways to be usefulClandinin and Connelly (2000) explained that
often researchers have felt voiceless at the Istagges of their studies as they have
collected and interpreted the stories of theiripgdnts and omitted their own
perceptions. It was important to me right from stert of this journey that | engaged in
studying my own stories equivalently to Robert@rigts and Ana’s stories. | was
interested in comparing my own lived experiencdsreeand during my time spent in
this orchestra to those of the other two participanwas anything but voiceless. | would
transcend the typical researcher/participant @tatip and try to interpret my own
stories in a different way, in light of Robert'sthAna’s stories. Additionally, | found
myself becoming useful not only to the study itsklft also the orchestra. | helped out
by offering my expertise on the violin and | pageted in fundraising efforts for the
orchestra.

Conversations

Primary data in narrative research are conversativat take place between
researcher and participant. Because the reseasci@ngside the participant in the
field, these conversations are two-way exchandés researcher shares with the
participant as much as the participant shares théhresearcher (Clandinin and Connelly,
2000). The main conversations for this study ommionce a month for four months for
each participant in a local coffee house, separatdirst, and then all together for our
final conversation. Other conversations, obsernatiand email correspondence occurred
throughout the study.

Four main conversations occurred with each paditipas noted in Figure 1.
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These conversations were organized to highlight&éty among participants and ...
flexibility to allow participants to establish fosrand topics” (Clandinin & Connelly,
2000, p. 109). Therefore, | encouraged the othermarticipants to ask me questions as
well, and | participated in a process of contimeadlliection along with them. Any
artifacts employed in the conversation becamegddtte field text. According to
Clandinin and Caine (2013), artifacts can includehstems as drawings, photographs,
documents, music, poetry, and journal entries, kvban often act as antecedents to
conversation or to help the stories unfold morelgas-or this study, | asked the two
other participants to document their first expecesof belonging and how they came to
understand it in the context of an orchestra,did.| These became thautobiographies
of belongingand these artifacts along with others the partidipéarought, such as
concert programs or personal memorabilia, acconegathiem at our conversations in
order to help them share their stories.

As Clandinin and Caine (2013) suggested, conversativere not structured and
rigid; neither did they attempt to solve the papants’ problems. Instead, they were a
collaborative effort to arrive at new understandiagpout our experiences of belonging. |
recorded and transcribed conversations, forrigld texts.Field textsin turn, became
interim research textas the participants met with me to review transsrgmd other
artifacts. Clandinin and Caine (2013) warned th&st was not simply a member check
process, as takes place in other forms of qual@agsearch; rather, researcher and
participant negotiated which parts of the fieldttewuld become public. Paying careful

attention to the three-dimensional inquiry space were prepared to read and reread the
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Example Conversation Topics

Example Questions andi§russions

Sharing the purpose of the study
with participants

Biographical information
Belongingness autobiographies

Beginning of the orchestra seasqg

Share the purpose and research questions with
participants, outline a timeline moving forward.

Share your belongingness autobiography. How
long have you been playing your instrument? D¢
you play professionally or for fun? How long hay
you played in this orchestra? Have you played if
nany other similar orchestras? Talk about the firs
rehearsal after the summer break. What were y¢
feelings?

Sharing artifacts

Perceptions of belongingness

Share your artifacts. Trace their meanings in
relation to belongingness.

How did you first come to realize the concept of
belongingness in general? In the context of a
musical group?

the

e

—

[
bur

Social bonds

Who are your friends in the orchestra? How did
these friendships form? Do you and your orches
friends have social interactions outside of
orchestra? Are there former orchestra members
with whom you maintain friendships? How are
those friendships maintained?

tra

Caring context and frequent
interaction

Does the orchestra have any rituals or routines {
express care for members (celebrating birthdays
sending cards for bereavement)? Do you
participate in them? Are there times when you h
felt particularly cared for in the orchestra? Ddsel
the feeling. Is weekly frequently? Discuss actest
that are supplementary to the orchestra, but still
related to it.

ha

D

ave

Figure 1 Planned conversations.
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field texts in order to make sense of them. Mareversation occurred as we reviewed
the field texts together and then co-composedimtezsearch textsl used restorying, or
“the process of gathering stories, analyzing thenkéy elements of the story (e.g., time,
place, plot, and scene), and then rewriting theystoplace it within a chronological
sequence” (Ollerenshaw & Creswell, 2002, p. 333 raserve the three-dimensional
inquiry space.
Analysis

To help construct the interim research texts, edgke participants to reflect
upon each of our conversations. | also restorigcconversations and wrote reflections
to both participants. These reflections formedititerim research texts and provided an
equitable balance between the participants’ vaicéise narratives. As Clandinin,
Huber, Murphy, and Orr (2009) explained, theserimaexts should be “written as
tentative, open texts to be read and negotiatdu patticipants” (p. 84). Therefore, |
wrote them to be speculative, questioning, and @eled, “inviting participants to say
more when plotlines seem[ed] incoherent” (p. 88&veral additional meetings occurred
with each of the participants, which provided tifoeour active co-composition of
interim texts. The form of thienal research texis the present dissertation document,
with letters from me to the other participantsyeedl as reflections on these letters,
forming the body of the narrative. | followed Ctanin and Caine’s (2013) advice to
consider a non-academic audience as | wrote tlétent, and represented and restoried
my narrative within the metaphorical three-dimensaicspace. As the authors noted,

“there may be times where one dimension foregrotimelsnquiry, but all dimensions are
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In order to better visualize the three-dimensi@pelce analysis, | chose

Ollerenshaw and Creswell’'s (2002) table format,chtthey adapted from Clandinin and

Connelly (2000). Figure 2 illustrates the genévainat of the analysis.

Interaction Continuity
Personal Social Past Present Future Situation/Place
Look Look Look Look at Look Look at context,
inward to outward to | backward to | current forward to time, and place
internal existential | remembered | experiences,| implied and | situated in a
conditions, | conditions in| experiences, | feelings, and| possible physical
feelings, the feelings, and | stories experiences | landscape or
hopes, environment| stories from | relating to and plot lines| setting with
aesthetic | with other | earlier times | actions of an topological and
reactions, | people and event spatial
moral their boundaries with
dispositions| intentions, characters’
purposes, intentions,
assumptions purposes, and
and points different points
of view of view

Figure 2.General format for three-dimensional space amnalyilerenshaw & Creswell,
2002, p. 340).

Through careful discussion with the participanteralf had transcribed all

conversations and observations, we came up wittrakkey personal feelings that stood

out as being meaningful and significant. Theseqm®al feelings and beliefs, which were

all mentioned repeatedly in our conversations, éetform the themes that were used to

construct the overall structure of the narrativ€be themes we identified were: (a) pride,

accomplishment; (b) importance, responsibility;l{ejng in the present; (d) safety,

security; (e) increased social bonds = improveadp(f) completeness; (g) welcoming,

comfort, acceptance, and safety leading to impraerdonal affect; (h) familial feeling,



50

reunion; and (i) reluctance to break bonds, suligiit. The participants further reflected
upon these themes as they read and respondeddaestions about their narratives.
From these reflections, | discovered four additidhames that gave new insight into our
initial perceptions and meanings of belongingnasd, were all related. They were: (a)
belonging, bonding, and identity, (b) belongingsiabsupport, and mutual learning, and
(c) belonging and responsibility. As Clandinin @annelly (2000) described, we were
able to move backward and forward on the continpiliéye as well as the place, but were
always rooted in our personal inward- and outwaiking feelings. In Figure 3, | have

presented an analysis of part of Robert’s narrativén several of the themes listed in the

personal dimension and the continuity of the thethesugh time and place running

across the figure.

Interaction Continuity
Personal Social Past Present Future Situation/Place
Pride, N/A Never Now is one | Hopesto | In the past —
Accomplishment thought he remain in | outsider looking
would be a orchestra | in. Now, a
part of a big member of the
orchestra orchestra.
Importance, Feelings Never sat Does not sit| Hopes to | First stand of
responsibility from and first stand first stand | do it again | viola section,
toward one day the orchestra
members of
his section
Responsibility Members of | Several Still Will Outreach group
outreach negative happening | probably
group — experiences continue to
negative happened in happen
experiences | the past

Figure 3.Excerpt of Robert’s narrative.
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It is important to note here that my own persoealifigs and reflections played a
large role in deciphering the belongingness thetima&tsform the sections of Chapters 5
and 6. Robert’s six themes and Ana’s four wer@tas our collective interpretation
and shared meanings of belongingness. Since awasgual participant in this study, it
was paramount to include my own interpretationRalbert’'s and Ana’s perceptions and
meanings in relation to my own. In doing so, | aate to preserve the equitable balance
and integrity of the narrative and better illustrabw belongingness can be interpreted in
this context. The first narratives (Chapters 5 @ntbok the form of letters from me to
the other two participants. In them, | wrote my own thoughts and feelingsaiation to
theirs, staying grounded in the personal and sepate while traveling temporally and
spatially. | asked them many questions and invitedn to reflect further on the
narratives and respond to me. Their responsesngndterpretations of these responses
form Chapter 7, which ties all three of our expecres and reflections on sense of
belonging in an orchestra together.
Validity

Clandinin and Connelly (2000) reminded researctiet rather than relying on
concepts of validity and reliability, narrative uncers instead look to other methods of
supporting the trustworthiness of their data, sastelatability, adequacyand
plausibility. Clandinin and Connelly stressed that narrativesisl be in some way
relatable to the reader, thus making them more mgfau. Connelly and Clandinin

(1990) referred to narratives having adequacy (bgood enough), and plausibility

! See Rose (1997). | used his concept of writittgg to participants to form these narratives.
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(being believable) as other substitutions for grentvalidity. Narrative inquiry typically
has very few participants, and delves deeply inéirtpasts, presents, and possible
futures. Itis the task of the researcher to carpuarratives that help make sense of
experiences, and arrive at new understandings lmast#te experiences of others. Itis
the job of the reader to interpret these narrativesway that is most appropriate to their
own situations, creating a “place to imagine tlosn uses and applications” (Clandinin
& Connelly, 2000, p. 42).
Ethical Considerations
Webster and Mertova (2007) recommend adheringitd sthical guidelines

when undertaking narrative research. They lises#hof these, which | followed in the
present study:

* informed consent (do participants have full knowjeaf what is involved?);

* harm and risk (can the study hurt participants?);

* honesty and trust (is the researcher being truthfptesenting data?);

» privacy, confidentiality and anonymity (will theusty intrude too much into
group behaviours?);

* intervention and advocacy (what should researdh@rgparticipants display
harmful or illegal behaviour?) (p. 102)

Clandinin and Connelly (2000) also pointed out thetrative researchers must take
utmost care in not harming their participants.older to protect participant identities, |
used pseudonyms for participants and all othewiddals we discussed, and | kept all
data transcriptions in a password protected compilee During the process of co-

composing, | took care to give the other partictpanvoice in preserving their own
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safety and protecting the emotional vulnerabilitgit stories uncovered. For example,
when discussing a sensitive or potentially contreia topic or person, | continually
reassured Robert and Ana about the confidentiafitihe study and reminded them that
nothing would be included without their expressiussion.

The unique and intimate nature of forming narratilesl to the discovery of
tensions when co-composing the data together.eAsitsve information was shared and
reflected upon by the three of us, | learned teaiam stories and conversations were
“off limits” to include in the final document. As narrative inquirer, it became my
challenge to simultaneously hold an emotional spaicthe stories of Robert and Ana,
while balancing the safety of the participants emdown ethical obligations with the
integrity of the research.

Further, we continually reflected on our convemagiwith positivity in mind; we
were trying to find ways to produce relevant anc&amiegful results with many
implications for the field of music education. We co-composed interim research texts
together, this equitable balance of sharing antingrallowed all participants to feel safe

with what we shared.
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CHAPTER FOUR

INTRODUCING THE PARTICIPANTS

Prior to our first scheduled conversation, | hakleal Robert and Ana to write an
“autobiography of belongingness,” as | had don€, lsshared mine with them. | asked
them to trace their journey through life, callirt¢eation to the times when they felt like
they belonged, and how that affected their livethen used these autobiographies and
some early conversations to construct the introdastthat follow. The stories they told
me of growing up allowed me to start to piece thgetheir feelings of belonging not
only in everyday life, but also in the context af@chestra.

Robert’'s Homecoming Story

Robert Serrano is a Cuban-American immigrant aticed computer
programmer in his late 50’s who came to the USt@&mager in the winter of 1970. He
entered the®grade in the Bronx not knowing a word of Englistiis childhood in
Communist Cuba was one of family, baseball, andienudis uncles noticed an interest
for classical music early on in Robert, and encgedahim to enroll in a local
conservatory.

R: Of course | had to do an aptitude test. | hadd before three judges. They

put you in a room and they play one key on a pemibthen two keys. And |

remember that. | was about eight years old. And they play a little basic
melody and | had to hum. They were trying to sébafd good ears for music. |
guess | passed the test because they took me in.

N: How did that make you feel?

R: It was great; being accepted. | felt unique.
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His education in the conservatory helped buildunttation and a passion for music that

would last his entire life. But as a child, Robs&#s continually at odds between his

musical education and his love of baseball andgoeith his friends, who did not share

his musical appreciation. He wrote in his autobapdy:

Belonging to the conservatory was a bag of mixedtems. The ‘machismo’
sentiment was prevalent in the Cuban culture dh'diwant my neighborhood
friends to see me with the violin in tow and | wawik talk about it either. The
business of playing baseball was very strong. Amter of fact, the violin was
cutting into my baseball time. So, | would hurry daily practice and would
rush dawn the block to play baseball with the nleaghood kids.

Furthermore, the directors of the school got wifithe fact that Robert’s family would

soon be leaving the country for America.

N: So how long did you study at the conservatory?

R: I think | was there for three years, and thenhat beginning of my fourth year,
that's when | was kicked out. | was starting myrtio year, reluctantly (I was
getting tired of the violin and wanted to have mive time to play baseball with
my friends), so | think | was pulled out of thessla- somebody got me (one of the
secretaries) and brought me to the director. Aadaid something like: | hear
that you're leaving the country, and that's not@od thing. We can’t keep you in
the conservatory any longer because the fruitoaf gtudies are not going to
benefit the Revolution.

N: How did you feel about that?

R: I was frozen, | was terrified, and | was nervoldy hands started sweating
again. It was a shock. When he said that | didotually have to follow my
parents, that | could stay in Cuba and he woulklatier me, and give me a
scholarship. | was only twelve years old at tineeti

N: So to a twelve year old, that’s pretty interrsght?

R: Yes it'’s pretty intense. | just stood there ditth’'t say much. He told me |
was dismissed, and | got up. Now remember, Fig@lecinto power — he
declared he was going to be Communist, so a Ipeople left Cuba. So he lost a
lot of professionals, so that's why for a whiledie not allow people to leave the
country. All the qualified people were leaving toaintry. If you were not with
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him (a declared Communist, or at least pretendeoep then you had very little
chance of getting a good job or getting any typpasfition. Remember, the
government was going to make an investment inAfter so many years, | would
have had to go to Russia to specialize in my insént. So they made an
investment in me.

In his autobiography of belongingness, Robert efatied on this event:

He said | didn’'t have to follow my parents to theitdd States. | could stay and
continue my music studies at the conservatorywblgld make all the
arrangements and get me a “beca” (a scholarshipratm and board), and
would personally look after me. “I know you couidgn into a fine musician,” he
said. “What do you say, do you want to stay hergoowith your parents? | said,
holding back my tears, “I want to go with my pagehtAll hell broke loose when
| went back home. My whole family was denouncinig butrageous injustice.
Everyone was cursing the communists. How coulg tliesuch thing to an
innocent child? What about your father? Waitlumi gets home. He probably
would want to go over to the school and grab thectlor by the neck. He must
be persuaded not to do anything. After all tmsetiwaiting, we could lose our
“salida” (visa). | pretended | was very upset areht to my bed and cried. But
deep inside | was glad | didn’t have to practiae tfolin anymore. Now, | can
have more time to play baseball.

Personal Journal Reflection, Septembét, 2D14:

| heard Robert’s story about going in front of ieector of his Conservatory as|a
child and being propositioned, being given the cadb stay with the school dn
scholarship or fleeing like a “traitor.” As a twehyear-old, | couldn’t imaging
being put in a spot like that. He had to feel s@®ese of belonging to the schgol
he had studied at for several years, but obvioasipuch stronger one to His
family. He chose to go with his family, of courdmjt to even be asked by the
Director to stay behind took me aback when | héardVhen | was twelve | wa
safe and secure in my sheltered bastion of subulhamg, carefree anc
unknowing of the kinds of situations that can fab#édren all over the world.

174

UJ

Robert’s high school years in the Bronx, Queend,¥onkers were confusing and
lacking in any sort of feelings of belonging. Heuggled with the language and faced
brushes with gang-related crime, although he esdefl math. The violin was far from

his mind:
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N: So, tell me a little bit about your music betwésaving the Conservatory and
now.

R: Well, believe it or not, after that | forgot alidhe violin altogether. | never
thought of the violin for a while. | don’t wanna @ anymore; that was my past
in Cuba. | was more interested in the Rock andckpuuasic movement that was
going on. | actually had a guitar, but | neveriead how to play. | would carry
it with me, though. | would go out with my frieradsl use it as a fashion
statement, not actually playing it.

In his autobiography, he elaborated:

The violin and the conservatory was something $kamed to have happened in a
previous life. | didn’t miss it. Once in my histoclass, the teacher passed a violin
around for everyone to take a closer look. Whenktrument got to me, every
one stood in silence, surprised that | could holige if | knew how to play. But
when | tried to bow, nothing came out.

After high school, Robert was accepted to thetgiesis Manhattan College with
an engineering scholarship. Music was always eénbidck of his mind, yet it kept
surfacing in various ways—in some capacity, he waanstantly be drawn back to
music.

R: Fast forward to 1976, when | became interesteshuisic again. (My third
yearof college).

N: How?

R: Well, I didn’t want to study engineering anymateollege, and for some
reason, | don’t know how, but music was in the bzaky mind and | wanted to
study it. | think it was in 1976 and | went to asit school in White Plains, NY,
and | took violin lessons for the first time in tgars. | had this good violin
teacher.

N: So how long did you take lessons?

R: I think it was a little over a year. Maybe tywears. And then | stopped and
that was the end of that. | don’t know why | seghp It was off and on with the
violin. It's been one of those things; | would fesstrated because | couldn’t get
ahead. | would leave it because | thought couldettahead. | didn’t have the
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talent and couldn’t make progress. | would doulgsetf. | would say that | have
no time.

N: Why do you think you kept being drawn back?o it

R: It's a mystery. Every five or ten years | wogét the itch. The next time |
picked it up was in 1980. And | heard this radiogram called the Sunday Salsa
Show. And | remember the DJ of the program wakdRitDobson, an American
guy that loved Latin music, and he would play la Cuban music and the Latin
Music. And he advertised Johnny Colon’s Music 8cimSpanish Harlem. So

he used to say: “If you wanna play Latin Music, eotm Johnny Colon’s!” So
one day | decided to go there, because | still ednod play music, but | wanted to
play music that was closer to my heart, which watsn/Cuban music. So | went
to Johnny Colon’s. They had a teacher from Haiti; it was a group violin class
with like three or four students. But he playe@di@haranga band, which was a
very unique Cuban music band that incorporates paam instruments with
Cuban rhythms and Latin percussion.

N: How long did you study there?

R: I was there very little. Maybe two months. ®hat happened was a turning
point in my life. | think there was a reason whyent there. It was great.

N: Did you like it?

R: I loved it; it was a great experience.

N: What was your next musical experience afterzhat

R: After that we started playing for about a yearerywhere. We played on the
same stage as Tito Puente at a benefit dance famjoColon’s music school, on
a radio station, at a women'’s jail, at baptismxdK parties, etc. In late 1981, |
quit the band. But it had dismantled anyway bynthe

N: Do you miss it?

R: 1do miss it. | miss it because the guys wergreat. We had so much fun
playing together.

| was fascinated with the variety of Robert’s ex@eces with music, but | wanted to

know what drew him to our orchestra.
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R: There was this monthly community paper that tlesd to throw on my
driveway, and there was an ad for our orchestrapa-profit organization. And
they had an open house in January, 2005. Soédahe president, and told him
| have some experience, and he told me to conteetogen house, and that's how
| started. It was exciting and, at the time scdmgcause | had never been part of
a big orchestra like that, a large music group whls always a good experience
playing with them. The music was more doable énbiginning, because we
always did arrangements. But then the music goerdificult over the years.
But we had fun, we dressed up for concerts andwiaatfun. | love to play in a
group. The difficult part was that | wanted to yplaetter, so that was frustrating.
| was working full time, and you know, | was ti@aming home so finding the
time to practice was difficult for me.

N: When did you switch to viola and why?

R: In the spring of 2010. 1 just had a desire layhe viola. | don’t know what
triggered that, but | went to Sam Ash and | triedaa and | liked the sound, and
I've never heard the sound of the viola so cldgeist loved it. | think | was
getting frustrated with the violin because | coutdyet the sound | wanted out of
it. But all of a sudden with viola, it made sens&ad no teacher and | started
teaching myself how to play it. Then | got thisige® take lessons and pursue
the viola more seriously. |took a few lessona atusic store, but it was only half
an hour and it didn’t work out. (I had left theotvestra momentarily while this
was happening). After that | went back to it. #sWike home to me; | had my
friends there. It was no pressure there. | kneargywdy. They take anybody, so
| didn't feel like | had to demonstrate that | knevot. | went to viola in the
intermediate group.

Our conversation came around to the present, tordteehearsal of our orchestra after a
summer break. | was a relative newcomer, but Rdtaet been with the orchestra for
some time and | wanted to capture his feelings eth@unew season.
N: What were you feeling?
R: I think that it went well. | got a feeling adaognition that some of the
suggestions that | made over the years were benpiemented. | met a new
violist, and we introduced ourselves and she loogkede at ease. So more people

were introducing themselves and it felt better.

N: So talk about how you felt being at a reheaedtdr not rehearing with the
group all summer. What did it feel like?
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R: It was like a homecoming. | wasn’t at my besgrgy-wise, | was tired that
day, but going over there | got energized and i$ wayreat feeling coming back
and seeing the people | have been playing with theeyears, and making music
again together. At the same time, you have neWettgges with the music again.
| always try to do the best | can with the muditeel like I'm progressing slowly,
but surely. | think that | would have more fuhébuld be a better musician, if |
could play better, because | wouldn’t be so prepeedi with reading the music

Robert’s use of the words “home” and “homecomindyew talking about the orchestra
stuck with me after that conversation. When askedtwie hoped to gain from the study,

Robert replied:

| hope to learn a bit more about the dynamics timbn when people belong to a
group and their motives for some of their behavior.

Robert had a wealth of knowledge and plenty ofifegng stories to contribute to my
study. He was well known in the orchestra, antleswas able to provide a lot of insight
into the dynamics of the group.
Like Someone You Had Loved Before: Ana’s Story

Ana Zobel is a medical researcher in her late 80t of Filipino descent. Quiet,
somewhat reserved, and extremely passionate ahait,nshe enthusiastically agreed to
participate in my study. Ana was born in the Utfsit, moved back to the Philippines for
school, and faced a language barrier because dhmtlkknow Tagalog:

My mother enrolled me in a Catholic school upon axrival, and | quickly

discovered that | felt out of place. | spoke dahglish (I understood the dialect

spoken by my father to his sisters, and the diapoken by my mother to her

siblings. These are two different “languages” srtbey are from different

islands. To understand each other, my parentsespoklish at home). So for

the first year or so, although English was the laage of the classroom, | had no

friends in school. | couldn’t speak Tagalog, whieés the language of the

playground, didn’t know any of their games, and nia&miliar with the food.
They made fun of me and mimicked my accent.
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Ana lacked a sense of belonging at school, buhsldestrong bonds with her family. As
she grew up, her household included her parerathdrrand sister, as well as her two
aunts, one of whom was a musician. Her aunt gavedme instruction on the piano,
and planted an early seed in the appreciationrfdi@ve of music. When Ana married,
her husband was offered a job in the U.S. and theyed here to start a family. Her
three children each played a musical instrumernthbuyoungest son chose the cello,
which influenced Ana powerfully.

N: So let’s jump ahead to when you had this vetgrasting urge to start taking
up the cello.

A: Thirteen years ago.
N: Why do you think you did it?

A: It was all my youngest son’s fault (laughs). dflger son was already doing
piano and violin. And my youngest decided on #ile,cso | had never heard it
up close.

N: And he was really good...?

A: Yes, he became very advanced quite quicklyn Exesmall cello, he managed
to get a good sound out of it. It was the firstdil had been that close and had
heard it and seen it and touched it myself, and$ fascinated by it. We had a
piano, violin, and trumpet in the house, but theidn’'t seem to be anything
familiar about them as much (expect for piano,afrse). But | found | had lost
the facility for playing piano and | wasn't willing invest the time to get back to
back to where | was before.

N: You said in your autobiography: “There was sohnireg about it that was
somehow intensely familiar as though | had intiryak@own it in a previous
life.”

A: Yeah, | had. | don't like to use the word resi@n because it's a common term
to use with an instrument, but that’s the only wagn describe it. Like | had
heard it a long time ago and | had liked it backrihbut | hadn’t heard it in a
long, long time and all of a sudden, it’s like seme's voice. Like someone you
had loved before, or who you were very close td,then you'd been separated
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for a long time. And all of a sudden that persaghtpick up the phone and call
you out of the blue and you instantly know whe.ifThat’s the only way | can
describe it.

N: So you found a teacher and took lessons durg jinch break. That's
interesting, for seven years

Ana joined the orchestra ten years ago after seefhgpr at a luthier shop. Her
experiences were terrifying at first, but now sbasiders the weekly rehearsals the
highlight of her week.

N: So just describe overall, what was it like fouyplaying in a group like this for
the first time?

A: Oh, it feels like... at first | was terrified, tite very beginning. After the first
four measures my first night | was lost. | hagtop playing and watch my stand
partner and she had to tell me where we were; | nasiliated. But now, it feels
like you're going to someone’s... almost like a renronce a week. It's the same
people, with occasional new people who stick it $iore thumbs. You know
immediately that they are new. But everybody élsepeople in other sections
take the trouble to greet you, or | try to greetrithalso, and say hello. It's really
the highlight of my week, orchestra. It's closertp home, so | have time to get
my cello from home after work. When | describeldhg day to people who
aren’t musicians, they ask “How can you do that] amore than one day a
week?”

N: Because it's not work, it's enjoyment; we lotle i
A: Right. And if not for my family, there is arthorchestra that | would join
which meets Mondays. | started to feel guiltyl don’t do that. | asked myself,
why sit in the office when | could be playing sdnmgj?
Ana had a few years of early music instruction, #reh put it aside until much later in
life, when she took up the cello again after benspired by the sound her son made.
Her experiences making music in our orchestra aneeek soon grew to many more

endeavors, including chamber music, summer musideanies and clinics, and two

additional orchestras.
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Personal Journal Reflection, Septembét 2014:

Ana’s passion for music seems to know no bounds! aA amateur musician, she
actively pursues so many venues and gives a langei@t of her time in seeking ojit
new ways to enjoy playing the cello. After talkimgh her tonight for the first time
in this extended conversational setting, | was adaat how much music she
participates in. And the fact that she started latder life gives new meaning to my
words of encouragement to all the parents of mgesits I've told: “It's never toq
late” to start an instrument when they expressetegr not knowing how. Also, [t
almost seemed to me like Ana is trying to make apall the lost time she wert
without music in her life... and that is excitingrtee.

174

When asked what she hoped to learn from the sty replied:
I've found myself being drawn into trying to undensl the underlying reason for
the close relationship and affinity | have for tirehestra. | never tried to
analyze it before; | just knew that it enricheslifeyimmeasurably. Learning
about this behavior through your research and meshgives me a better
understanding of myself and others too.
Ana’s kind-spirited demeanor and passion towardicndrew me to her instantly. She
was committed to the study right from the stary aas always eager to offer much more

than | requested. Further, the stories and expeggeof belongingness in her life allowed

us to create rich and insightful narratives.
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CHAPTER FIVE

A LETTER TO ROBERT SERRANO

Dear Robert,

| have immensely enjoyed our time spent togethesd past several months. At
the start of this study, | knew barely anything atyou, and now | consider you a great
friend. What initially drew me to you as a potahparticipant in my study were your
warm and friendly disposition as well as your estaam while playing in our orchestra.
When you approached me the night of my second refileand asked me to be in your
chamber group, it served to plant the seeds ofraabiossomed sense of belonging | feel
in the orchestra. You have been and continue #wealth of knowledge and insight,
and of fascinating stories that gave me new apatieai for the dynamics of the
belonging we experience while playing in an orclaest

As you know, our first conversation dealt with rip$®iographical stories from
your past, and how you ended up in the orchesaing the second conversation, we
touched on your artifacts as well as how you con@jze sense of belonging in general
and while playing with the group. At the third emnsation, you can recall that we had a
lively discussion about social bonds and how theyfarmed. Finally, at our fourth
conversation | invited both you and Ana to joinand we conversed about how caring
context and frequent interaction can contributseiese of belonging in the orchestra. |
transcribed and restoried our conversations, censigl the three-dimensional space
analysis approach, and | have identified sevenatlkemes that | wish to discuss with

you further. Iincluded data taken from my owngmeral observations of the orchestra,
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as well as my own journal entries. | welcome yoput after you read this letter.
Meanings of Belonging

| identified several key themes that you describéealings that manifest
themselves as result of belonging to our orcheskteey are: (a) pride and
accomplishment, (b) importance and responsibiltypeing in the present, (d) safety
and security, (e) improved social bonds = improsednd, and (f) completeness.
Pride, Accomplishment

Recall when | asked you to bring some artifacts tepresented your
participation in our orchestra. | told you thagyrcould evoke special feelings about the
group, symbolize your participation in it, or justll to mind the nostalgia you may feel.
| also brought a few artifacts that evening, inahgdpictures of myself playing in my
very first concert with you. | felt a sense ofd&iand acceptance that night, and the
photo helps me remember those feelings. It wadinstyconcert playing in this
orchestra, which became integral to my own senseléfvorth and served to fill a void
in my life that existed since college. The othatyne was of one of me standing in my
tuxedo, holding my violin. |took it of myself iose for the front page of a fund-raiser
we did for the orchestra last spring:

N: This was the fundraiser online where they wanietb raise $500 each for the
orchestra.

R: So you dressed up for that?
N: Well, we needed a picture of ourselves on thesite so | wanted to look nice.
| wanted to look professional and feel proud offtlredraising. Since this was my

first year, | wanted to try to give back to theloestra as much as | could.

R: Did you raise much money?
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N: | raised $500.
R: That's very good. Wow! That's a good amourttat’® a very good amount.
N: I asked my friends and family and | posted isonial media and everything,
asking people about it, telling people about it aeking people it was a part of
my study, and | would love it if they could help iouany way.
R: So was it hard for you to ask your friends toate?
N: No, because | wrote that they shouldn’t feelgdied and only to donate a
little bit if they wanted to, or come to the coridershow their support and some
did, as you met three of my friends who came taoheert. But | figured that |
should try hard to give something back, you knovany way that | could. |
wanted to try to figure out a way to be usefulh® group. It was a little
overwhelming at first, trying to fit in and meetwnpeople, and trying to explain
to everybody why | was there.
| felt proud to represent the group at the coneard, | felt proud to be able to raise the
money as well. When | shared this story with yaay geemed pleased. | remember
developing a great respect for you by this timead learned about your life and what
you went through to get here, and your opinion efwias very meaningful.
Then, you shared your artifacts with me. You idiseveral concert programs
that you had saved:
R: These are my collection of concert programs.
N: Why did you keep them?
R: I wanted to have a memento of my experiencéstiatorchestra.
N: Why?
R: It was something with my name on it that shawas Itparticipated in those
concerts with the orchestra. It fascinated meg® sy name on the programs

because to this day | cannot believe | am actyallying with the orchestra.

N: Why not?
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R: Because | never thought | was a good enougleplaybe part of a big
orchestra like this. | always thought that | ladkde necessary skills to play in a
symphony orchestra. But then, the orchestra is aecpmmodating; they take
players of all levels.

N: When you look at the program, just leaf throadjlof them, the old ones too,
what feelings do they evoke in you?

R: I get a feeling of accomplishment and kind cftalgia when | see a program
from way back

Years ago, you felt that you would never be goanligh to participate in a large,
accomplished community orchestra such as ours. fdothat you would never be a
good enough musician to be able to handle the mioev you have been playing with
our orchestra for quite some time, and you are sacgessful. You feel pride and
accomplishment at this feat, and rightly so. Yfmalings of belonging to the orchestra
give you this sense of pride because as an outsidking in, you once felt as if it was
unattainable. Robert, would you please elaborateeran this sensation?

| echoed your feelings of accomplishment. | toel fike | accomplished a lot in
my life to be able to not only sit and participatesuch a dynamic orchestra, but also to
get the opportunity to study it and learn from #hago participate in it, ideally
contributing to the body of research in my fieltudging from your stories of growing up
in Cuba and then coming here, and the hardshipsagmd, it would make sense that
your feelings of accomplishment are warranted!ould like to know more about what it

feels like to achieve so much in your life and &wvé come so far.
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Importance, Responsibility

Robert, your story about getting to sit first stam¢he viola section at a concert
was interesting. When | asked you to elaborati, gou told me that it made you feel
important to be sitting in a role with so much @sgibility:

R: And this particular concert was videotaped, Whiat was special to me was

that they actually put an excerpt of the videolmndrchestra website. And since

| was sitting right up front with the principal \list, everybody could see me.

N: How did that make you feel?

R: It made me feel important. It was a big respaifiy, being up front. But the

principal violist asked me to come up front andyphath her. It was an honor.

One of my co-members emailed and said — “oh, yewarthe website!” And

that’s how | found out that | was on the excerptirthe concert.
When | heard the story, | felt compelled to compate my own experiences playing in
the demonstration group in high school. | was igi@éuge responsibility and | did not
take it lightly. | felt important, but as | notéd my autobiography, | also felt a sense of
joy in seeing the looks on the kids’ faces as | destrated the instruments. | am curious
as to how the time spent sitting in the front e section (and this was your first time,
was it not?) affected your overall sense of belnggiDid you feel like more of a leader?
Did you feel that your section members were dependn you to help them with their
music? Did you feel like you belonged in that & hen | have led sections, | felt
tremendous responsibility to not only play my panpeccably, but also to provide
guidance to those in my section.

At a later conversation we had, we discussed patticipation in a sub-group of

the orchestra that performs for the community inowes capacities:
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R: Well, I've belonged to it since | joined, mamass ago. At first | was having
problems with the music, and then | became mordarteble. Basically, it's a
group of orchestra members who go out to nursingd®) senior citizen centers,
hospitals, and usually play chamber music- mostlpgs and sometimes flutes
too. The music level is easy to medium. | hayeyed playing with them
because it's a good feeling; it's very rewardingamhyou play for the sick or
elderly, and you bring them some music and youtssehey are very grateful.
N: Do you feel like you know the people in the grauell?

R: Yes, | think so. Too well maybe! SometimestiblEyme to too high a
standard. But I like to keep it more relaxed. Heamme and go in the group, so
| just like to enjoy it and be less strict about it

N: So why do you stay with it?

R: Because | enjoy playing for the people.

N: You've been doing it for eight years, do yomkhthat you're reluctant to quit?
R: I figure it's a chance to keep practicing thesimuand keep learning. I'm
using outreach partly to get enjoyment for playioagpeople, but also there is
self-interest. I’'m improving my skills of playimgpublic. And I'm learning
things. | don’t want to close the door on it permeatly. Even though I've had
some bad experiences in it, | enjoy it. | enjoyplg.

N: I find it interesting that you're still in theutreach after all these years, despite
some issues you've had in it.

R: Like I said... | enjoy playing for the people, dimd improving my skills

You talked about how you have been with the graupfany years, and even though
you do not always agree with everything that gaethere, you are reluctant to quit. Do
you feel like since you are so invested in the grithat it is your responsibility to
perform with them? You have such a vested intenedtlong history with it that | am
wondering if you are reluctant tiveak the bondgou have formed with this group. |

sensed a hesitation in your voice when we discugsadd | am guessing that you were
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trying to be as polite as possible when we wereversing about the events that
transpired in this group. | would love to hear smabout why you continue with this
group, aside from the joy you get while you playtfte community, and if responsibility
is a factor. Later, | will delve into the caringritext of interaction you experience in this
group versus that of the large orchestra. Pleasp this on your mind until then.
Being in the Present

You mentioned another feeling you get when playmtihe orchestra that goes
hand in hand with your feelings of belonging, anal s your feeling of “being in the
present.” You described it as an “escape” frompitublems and worries of life and that
it was very therapeutic:

R: I like playing in the orchestra because when playing with them, I'm in the
present. | don’'t have to try to remind myself tarbthe present. It's such a
powerful experience. Nothing else exists but thenemb. Very rarely do | think
about anything else; my family, problems that Idhathome, at work. So in a
way, playing in the orchestra is like an escapm jlust enthralled in the moment.
| feel like I’'m present and nothing else existad Athink that it's very
therapeutic; it's sort of like a meditation, butwyare completely awake. All of
your senses are attuned to the music; you are &mtos the music with all your
energy.

N: What about the sensation you get when you playrtusic, and you're
focused, and you are also are aware that everytseaound you is also
experiencing that? Like when I'm playing, when phaying by myself, violin, it's
very therapeutic, and I’'m very focused, but it\wlaole different experience
playing with a group, because | know that I'm cdmiting to a group effort to
making the kind of music that | couldn’t make byetly So, that experience of
playing with the group is very profound for me.

R: For me it's the same way. The way your perforoesblends in with the other
instruments, it's a wonderful experience. Youraeking a sound and
contributing to the harmony of the whole orchestligs really a unique
experience. Itis very joyful. And especially wigen know your part well and
you don’t make mistakes, it's rewarding. | gueésctivates some part of your
brain that gives you joy.



71

This conversation led us directly to the topic afiesy and security, which | will delve
into more below. When we talked at a later dataubeing in the present while playing,
you elaborated on it:
R: If we are always anticipating the future we’ressing out on our life, and
music forces me to be in the now. When I'm irgtio@ip playing, the music
makes me concentrate on the magic of it. Allgd@dden, you forget about your
problems. When you are in the present, you ar@yapd there is no suffering.
If you are able to be 100% in the present themoisuffering. Playing in the
orchestra does that for me. It forces me to beedli
| sense that this is one of the main reasons yoosghto play in the orchestra. These
wonderful emotions you are describing must contalia your well-being and
livelihood. Surely, the ability to block out yoproblems and stresses and just focus on
the music and “magic of it all” goes a long wayhelping you enjoy the orchestra.
When | play the violin by myself, | can do what yaxe describing, but not to the same
degree. | can immerse myself in the music anexperience of making a beautiful
sound, but it is missing the element of socialigttl believe provides a key ingredient.
Safety, Security
During our second conversation, Robert, | felt webseld very deeply into not
only how you and | perceive feelings of belongirgmen general, but also how they
affect us personally. You gave me remarkable hisigto this concept, and echoed the
research of many psychologists. We both talkeditbow the sense of comfort we can
get while playing in a group contributes to therstsithat we can produce. The sense of
security and safety in our section allows us tgy plghout fear of being reprimanded or

humiliated, and this sense of security stems frioenbionds we formed with our section

members. We also agreed that social elementsligintribute to the feelings we get
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while playing and that we are made to feel safesmudire if we share bonds with other
members. Robert, would you please reflect on xoerpts from our conversation below,
where you described how you felt while playing ur orchestra?

R: You know, the fact that you feel more comfoetaldthen you know them at the
personal level, and that comfort gives you a bedtality to play. You're not
afraid to make mistakes. You know that you'regaoina be judged harshly if
you make a mistake. You know the people surrognaiao. They’re not
strangers to you. There’s very little tensionhattrespect. Since | didn’t get the
same feeling when | tried another orchestra andit gght after the first
rehearsal because this orchestra is like a familg ¢hat one was not. | didn’t get
that feeling in the other orchestra that | triechéfe is a comfort zone here that |
didn’t experience anywhere else, precisely becausew the people, and have
known them for many years and also because it'sqfahe orchestra’s mission
of all levels, regardless of their proficiency., $ou don’t have to prove anything.
So you can be yourself and play at the level youptay, and you know that
you’re not going to be reprimanded if you make atakie. They don’t expect
perfection from you.

You discussed your experiences in another orch#sdtayou tried and noted that because
the feelings of security were missing, you did cantinue there. You also referred to
this “comfort zone” later that evening when desiagiithe general concept of
belongingness and what it can provide:

R: Belonging makes you feel peaceful, comfortalileeleases your stress. |
know when | go to Miami and | spend five days withfamily, it's a great

feeling. It's hard to explain. The comfort likdittle puppy feels when he’s with
his mother. (laughs) Belonging is something thatvates that comfort zone. It's
like tranquility to overcome some of the obstaeled discomfort that you
experience in life. If you don’t have that senkbadonging, | think everything is
harder. Like a kid that can venture out to do ganhe always comes home to his
family. That's your anchor, that’s your tribe. Titeawhy you are able to take
risks. If you don’t have that sense of belongitigrik you are always afraid to
take chances.

Your family was important to you while growing ugmd continues to be to this day. In

your autobiography of belongingness, you mentiaghatiyou felt protected by your
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extended family, particularly your grandfather amttles. The safety and security one
can feel in their own family is the earliest memofybelonging that many people have;
you and I, as well as Ana discussed this early nmgmim an orchestra, the way we
perform can be affected by that sense of secunitythat feeling of family we may
experience. Later on, we discussed the paralétisden one’s family and the bonds we
can form in an orchestra:
R: There are some parallels in that you feel cotatae playing with the
orchestra as you would feel being around your fgmio there’s a warmth that
you get that is very similar with both. And thkare is the reward part. When
you have a caring, loving family you experience safrthat in the orchestra.
Not at the same level of course. You look fortanaheeting family members just
like you look forward to meeting your friends ie thrchestra. We belong to
something.

N: Why do you think we need to feel like we belong?

R: It's part of our nature; it's part of our makgau Our DNA. Humans were not
meant to be alone by themselves.

N: That's who we are as human.

R: Right. And we need approval. It means a loh&l guess when | got the
approval from my father when | did something agatl his approval, and my
mother’s approval. We’re always looking for apprhwae need other people as a
guide to tell us if we are on the right track. ©sd we have those parameters, we
don’t know if we are doing the right thing. Sotthavhy when you go out your
mother tells you what is wrong and what is righfiou’re always looking for
approval, even if you were really advanced in yspiritual life, you wouldn’t

care about these people’s approval, but the trdti is that it's important.

N: Transfer that into orchestra. How does it camte play?
R: The approval that you're looking for in the oedtra is that you play correctly.
What did you mean by this, Robert? Did you mean ifhwe play correctly then the

members will approve of us more? As humans weecageeptance, and perhaps what
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you are saying is that the orchestra members wil gs the acceptance we need, but is it
conditional upon playing correctly. | think we wduboth agree that our orchestra is a
stress-free environment and, as | recalled abouesga you felt a comfort zone while
playing, and that “you don’t have to prove anythir®p you can be yourself and play at
the level you can play, and you know that you'régaming to be reprimanded if you
make a mistake.” So | gather that you feel coratulg playing because you are
surrounded by people you have bonded with, buygetstill want approval from them
and you want to do your best and play the bestcgou Is this correct? | believe this
topic warrants some further discussion and | welegour input.
Increased Social Bonds = Improved Sound

Nothing can compare to the feelings | get in afmestra when we are rehearsing
or performing and | look around and see the othembrers enjoying the music and
experiencing what | am experiencing. Do you atd@ttime to observe your fellow
members while they are playing, Robert? AbovegchHed our conversations about
feeling safe and secure in the orchestra and eeqpeng a comfort zone, especially if we
have social bonds with those we are making mudic. wBut how can this contribute to
the sound we are producing individually and ascaig? For me, | play better when | am
more confident, and | am more confident if | am encomfortable. Sitting next to
someone whom | share a social bond with allowsanmay with more confidence
because | know she will not judge me if | make atake. You remarked how you felt
this way as well. Recall this conversation we hbdut our sections and the bonds we

formed within them.
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R: Since the time you’ve been in the orchestraglyamu made any friends? Have
you bonded with anyone?
N: Yes, but mostly in the first violin section, dese that's where | sit. For
example, Stacey, because I'm her stand partneac&rbecause we’re both
teachers, and we talk about teaching. Also, Andaed/Alecia. They’re both
very nice, and Alecia always asks me for fingerizgd help with the hard parts
and stuff. Ji Soo, one of my students who alsgsphath the orchestra. |
introduced her to the group, and we often chat alsahool orchestra. She gets a
kick out of playing in the same section as herhieag¢laughs).
| noted at that point that the concept of proximitgs coming into play. Since | sit near
these people, | was more easily able to form bevittsthem. Sometimes, that is all it
takes to form a bond with someone, by merely beloge to them. In my situation, it
was easy because all of the members of my seatgosocanice. You continued:
R: It's been my philosophy that if you get to kreolet of people you create a
comfort zone that allows you to perform the musitds, in my opinion. Because
| think that when you have that comfort, you're afstid to make mistakes and
they’re more bound to forgive you if you do. Whsref, for example, suppose
you don’t know your stand partner, you feel like'y® not playing right, that
maybe they will judge you if you make a mistake. al firm believer that the
more you socialize with your orchestral mates,libger the sound. I'm also a
firm believer that the orchestra can go even furihnderms of this.
| agree that our orchestra can go further withadmonding. Later, | will ask you to
reflect on ways in which the orchestra providedapmities for bonding and what more
can be done. After seeing the social bondingttias place and then hearing the results,
| strongly believe that there is a relationshipnzsn the two. Conversing with you and
Ana also provided valuable insight into this pheeaon. Additionally, reflecting on my
own experiences as a music teacher, | can seetia bonds that are formed within my
own orchestra classes from the start of sixth gradi they leave me at the end of

eighth. Obviously, fostering a sense of belongingpng my students in my classes is an
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important part of my approach to teaching. Evéugent is welcome, regardless of their
ability level, just as in our orchestra, Robert.my classes, there are tremendous gaps in
ability, from beginners to extremely advanced. tfsd each student feels successful, |
choose music that everyone can enjoy, and | oftedifynthe music so that even
beginners can play with the full group, sittingradside students who have years of
experience. | offer many opportunities for chamineisic in order to get students
interacting with each other in smaller groups. Yol | bonded largely as a part of our
participation in a string trio with Ana, as thidtegg allows for more socializing. Further,
when | reflect upon my time spent in high schoahestra, | recalled feeling an
incredible sense of belonging to that group and halramatically shaped who | am
today. The friendships | made there and the égsbns | learned nourished my love of
music and of sharing it with others. Without tleeial bonds | formed in high school
orchestra, | would not have enjoyed it at the I\, and it would not have affected me
in such a profound way.
Completeness
| want to delve deeper into a topic we discussemlasecond conversation,
Robert, and that isompletenessAs you may recall you expressed the sentimeit tha
feeling like you belong contributes to your completss as a human being:
R: You would live very badly without belonging tyything or having any type of
human relation. Yes, you could survive, but youldraot be a healthy person
emotionally or psychologically. You would not betzole person. You become
whole when you actually relate to other people.aBse | do believe that we are
part of a bigger body. We are made complete wherelate to other people and
we draw from the experiences of other people. ke ffom the knowledge of

other people. If you are religious and believe iodl don’t think that God gave
the exclusive to anybody. | think that the way fyadi the mysteries of life by
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relating to people of different background is tlemigis behind the Creator. He

made us all so that we are compelled to reach adtkae with other human

beings, and find out what they think, and ask tbpinions, and to relate to them.

In that process, that’'s when you become a wholsgrerThat’'s when you start

deciphering all the mysteries that surround you
| was fascinated by this statement and it madetarethinking more deeply about
drawing from the experiences of others to achiawecomplete selves. Each person in
our orchestra brings something different to théetadind each has his or her own life
experiences. By conversing, spending time witll, @mearsing and performing with
you and Ana | am drawing on your experiences artberprocess becoming more
complete. Is this what you mean? In what waysdccaue apply this more practically to
our concept of belongingness within the orchesita® somewhat intangible to say that
we can be more complete people by drawing on tlevladge of those who surround us
without putting it into practice and observing tiesults. | agree that we would not be
emotionally or psychologically healthy if we lackady sense of belonging, and the
research substantiates that, but | am wonderingdwweoncept of belonging to an
orchestra makes us feel more complete and in whgs$ w can emotionally or even
physically manifest itself.

| want to share with you a journal entry | wroteecevening late last year after

rehearsal. Init, | reflected upon learning frdmoge around me, particularly those in my

own section:



78

Personal Journal Reflection, OctobeF‘15014:

| love my section! It's small, only seven of usstlgear, but we work together so we
We're all different ages, from 13 to about mid 60’sAmateurs, professional
students. During rehearsal tonight, even thoughskauldn’t, people in my sectio
chat quietly and laugh and joke. My stand partS¢acey, was telling me about h
experiences in music throughout her life, and #te was getting back into it aft

many years of inactivity. She said she regretteidcontinuing with the violin aftef

high school but is so glad to be back into it, anghart of a great orchestra. Peter
lawyer and he was telling me about a case he i&iagpion and that he finds playir

with the orchestra to be a great stress-relie¥@race is pregnant with her first chijd

and is starting to show. A woman who sits near Im,in the second violin sectio

asked me for help with her music later and | glajyeed to go over it with her. | a'E1

learning about the lives and experiences of myi@eechates and in doing so, |

becoming more of a presence in the group but amariaking some good friends.

Looking back to last spring when 1 first startedyds nervous and anxious, par

because | didn’t know anybody and the concept ofopming in a group was partly

forgotten. Now, | can relate to those around neklan comfortable and happy beir]
among them.
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From this story | can start to put more of a paituse to your idea of drawing
knowledge and experience from others to enhanceemse of belonging. In learning
about those around me, those who | perform mudit, wstarted to think of my own
experiences there in a new way, from the point@fof others. The reciprocal

relationship became apparent: The woman was depgodi me to help her with her

music, and | was depending on her support, presancesocial capacity as a new friend.

In engaging with others in my section, | also cambave new understandings of their

lives and who they are as people, and in doingfeth more connected to them. We can

discuss more about sub-groups later on, but for In@ant to thank you for your insight

on completeness, Robert.
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Frequent Interaction and the Formation of Sub-grougs
The theory of belongingness, as described by Batareand Leary (1995), has
two parts: frequent interaction and persistentngariRobert, in our final conversation,
you, Ana, and | discussed the first of these:
N: Baumeister and Leary’s belongingness theonaisiglly defined by the
combination of “frequent” interaction and a carirgpntext. Is “weekly”

considered frequently?

R: Yes, I think so, yes. But we have to complethahtith some social activities
as well.

A: | think it’s just enough, but it's also over theurse of years. There’s a core
group in the orchestra that has been there foeast five years. And then there
are those that come and go. And the conductorasgdgnaometimes too. | would
almost disregard the conductor. What's the longesve even had one?

R: Three years I think.

A: So, yes, weekly is enough.

R: We’'re also lucky that we have a long seasom f&eptember to May. Some
orchestras have shorter seasons.

A: They have bigger gaps between concerts.
R: Right, we’re pretty consistent with our rehedssa
A: Right after the concert we meet again, yes.

R: So to answer the question, yes, we meet frelguarmdugh to develop the
belongingness. What's missing is the social aspect

We will come back to the missing social aspectlate but for now | am glad that you,
Ana, and | all agree that meeting weekly for oun &md a half hour rehearsals is
considered frequently enough. We must considesuinemer months when the orchestra

does not meet. During those months, both you amdfoted that you use other musical
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endeavors to substitute for orchestra, such as loblamusic, outreach groups, and string
clinics because we are deprived of the frequertaation of the weekly rehearsals.
These activities serve to quench your thirst fdrordy music in the absence of orchestra
during the summer, but also your belongingnesssie®éde rehearsed weekly in our trio
all summer and that, for me, was a good temponaigtgution for orchestra. Without it,
| would have sought out some other opportunityg@ipart of a group. Do you feel the
same way, Robert?

Our frequent interactions seem to be primarilyhviftose in our own sections.

However, you may be an exception to that rule, Rbdewrote this after one rehearsal:

Personal Journal Reflection, Octobg'r 2014:

| was observing Robert during break tonight. Wdabcial butterfly! He engaged |n
conversations with several different people in jaét minutes. He had a bag |of
pretzels and offered some to someone. He sharathasing story to someone elsge.
He walks among the orchestra, laughing, talkingl ganerally just having a goqd
time.

That was one of the reasons that drew me to yaur. bility to relate to others and to
engage in open and honest dialogue with them. ngueaks, when many people stay in
their seats and practice, look at their phonetal&rto their own section members, you
navigate your way through the rehearsal room atikkstp conversations with whoever
you meet. That aside, we both agree that we asest to our section members. | told
you stories of interacting frequently with my owecson members and how it affected
me, but then | was interested in more detailed kedge of how you frequently interact

with your section. Recall this conversation:



81

N: So talk about your relationships with the peapléhe viola section.

R: I am always joking around with the teenagerthmsection. | like to act

“childlike” and joke around with them. What I ds | go down to their level, and

| pretend | am a teenager also, and it's fun. Mats because | am longing for

that time, and | wish | could relive it. | can ré&tato them. But | can also become

an adult and bond with the others as well. Forragée, | talk to a woman in her
80s in the section; | relate to everyone in thdisac | try to adjust my delivery
and interaction according to the age group.

N: We talked about proximity. So why do you tlyiol've made these bonds with

these people? Is it because you're sitting wihnhand able to interact with

them more easily? And you’re able to interact whtém better?

R: Right, and besides, I learn from them, | havevitth them. It's about playing

the music and it's also about having fun. It ralesistress. The viola section has

a lot of easy-going people in it. In the orchesyrau see people who are

approachable and those who are not so much. ttsay hello to everyone, and

introduce myself. And make small talk. But itsshdiework with everybody.

Some people have a wall and they don’t allow yogetaclose to them and allow

the bonding to materialize. And that’s fine.
| found it fascinating and admirable that you condthte so easily to the younger
members of your section. That would not be easynfany people your age. How does
it affect your comfort level within the section whgou can easily interact with others
there? | am guessing that it is a tremendous bogour confidence and personal affect
in feeling like you are someone those kids canombt look up to, but also enjoy your
company. Am | correct?

Our time spent participating in the large ensenblargely made up of
rehearsing, which gives us very limited time teemct with others on the social level as
a group, or even one-on-one. Therefore, there haga many opportunities for smaller
sub-groups to form that can allow for more intimatgagement with each other. You, I,

and Ana participated in several of these sub-gramgaisthey helped nurture our sense of
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belonging in profound ways. For example, you amé Aavere a part of a community
service group that consists of several players gdhout and perform for nursing homes,
hospitals, and schools in order to spread musiagyaod cheer around. In this group, you
made new friends and improved your musicianshipatso encountered some
challenges. We had a lengthy conversation in whathexpressed some of these. Do
you remember? Afterwards, we discussed the regsmnare still with the group:

N: So why do you stay with it?

R: Because | enjoy playing for the people.

N: You've been doing it for eight years, do yomkhthat you're reluctant to quit?

R: I figure it's a chance to keep practicing thesimuand keep learning. I'm

using outreach partly to get enjoyment for playiogpeople, but also there is

self-interest. I'm improving my skills of playimgpublic. And I'm learning

things. | don’t want to close the door on it permeatly. Even though I've had

some bad experiences in it, | enjoy it. | enjoyplg.

N: I find it interesting that you're still in theutreach after all these years, despite
some issues you've had in it.

R: Like I said, I enjoy playing for the people, dimd improving my skills!

Robert, | know you have been with this sub-groupni@any years now, and | know that
you get great personal satisfaction from the fiaat your skills as a violist are improving,
but considering the stress it puts on you—streasishnot present in the full orchestra—
it is interesting that you choose to stay withWhat is lacking in this group is the
“comfort zone” you spoke so eloquently of, and dfere the caring context is missing. |
ask again, could it be that you are simply reluctarbreak the bonds with the others in
the group because they are such strong social Bohdsuld appreciate your additional

thoughts on this matter.
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Other sub-groups that are often formed in our @stila are chamber groups. |
have special feelings for the power of bonding witihis type of group simply because it
is what allowed me to get to know you and Ana st.wEhere are several chamber
groups that were formed by members of the orchemtihthey meet with regularity.

Our trio, as you know, meets weekly, and we deliglgerforming for the community.
At each rehearsal, | look forward to not only pfayincredible music with you and Ana,
but also in our lively discussions and debatesbdro | think you would agree that we
learned so much about each other in our trio, waserthan we could have in just the full
group. As aresult, we formed strong bonds thatake back with us to the orchestra
that increase our comfort level, safety, secuatgeptance, and completeness there. The
trio is the perfect caring context not only to sigppent the orchestra, but also to work
together with it to foster increased bonding.slthat concept that | will ask you to reflect
on next, if you will.

Caring Context and the Building of Bonds

| would like explore now the concept of caring @xif as that is the second part
of Baumeister and Leary’s theory of belongingnédsarlier in my letter | recalled a
conversation we had about the parallels betweamdyf and an orchestra, specifically
our orchestra. Recall saying: “When you have agatoving family you experience
some of that in the orchestra. Not at the samd t#weourse. You look forward to
meeting family members just like you look forwaodmeeting your friends in the
orchestra.” And then you compared the feelingsabéty and security one can feel in

their family to the feeling we get in the orchestidou also compared our orchestra to a
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family when you expressed concern that a diffeceabestra you tried did not make you
feel that way: “Compared to other orchestras iiealy comfortable. It is like family
here, and very comfortable.” You also on a fewasaans expressed the desire for the
conductor and administrators to do more to nurtivee‘family feeling” within the
orchestra. These caring contexts that can andclar an our orchestra and with the
people you have formed bonds with go hand in haitid your descriptions of howou
perceive belongingness in the group, Robert. Apgwoe described several feelings you
experience as a result of your participation amséifeelings nurture your sense of
belonging. Do you think you would experience thasrfully without the caring context
the orchestra and its members provide? Speakmgyeelf, | experienced most of what
you described above, and the context of our orchegs the perfect setting.

Earlier, | remarked on the concept of proximitybuilding bonds and how it
helps us more easily form them. We also had aidgon about this:

N: So who are your friends inside the orchestra?

R: Oh, inside the orchestra? Well | guess you'mzarclose to the people in your
own section.

N: Why do you think that is?

R: Because you're so close to them, in their prayimit's obvious. It used to be
that your friends are people who are near you,rogaur neighborhood, or in
your school or town.

N: But does the proximity rule hold true in the loestra?

R: I think so, definitely in the orchestra. | ugedlay in the second violin
section, so that’'s why | made some friends theve ftacey, for instance, | was
friends with her, but I lost touch because | moteethe viola section, and she
moved to the first violin section. | was friendghwiwo flutists. | used to joke
around with them a lot; we had inside jokes.
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N: It's so interesting that you mentioned proxinatyd how it affects making
social bonds with people, because according to Baster and Leary, who
developed the theory of belongingness, that isobtigeir main tenets.
So it would seem that we both formed bonds quigktir those who sit around us. Other
ways in which you built bonds with members of thehestra are social events, which

you mentioned there are a dearth of lately:

R: We just need more ways to interact personaltly @ach other, and to create
more of a family feeling.

A: | know when the last conductor left they cir¢cathsomething to sign to wish
him luck.

R: | think the orchestra should do more of thatmtake us feel even more
welcome.

A: There is a newsletter, but | don’t think anyaséaking care of it right now.
R: Yeah, it used to be monthly.

A: It would be a good place to keep us informech®aw events happening in
people’s lives.

R: It would help the orchestra...

A: ...feel more connected.

R: Yes, and help the feeling of community.

A: They need someone with a lot of time to do thetpuld be very valuable.

R: This year they announced the new members tgleydy.

A: The administrator introduces new members tostiwions.

N: I think they do that more on a section basikeytdo a good job of that.

R: They need a Facebook or a blog or somethingelp keep us more connected.

A: There is a Facebook page.
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R: Not like that one. | mean one where all thehestra members can post and
help them stay connected.

N: How would that help the sense of belonging tafeel?

R: I think that you would know more about the pegu play with at the
personal level. Like what's happening with thé@e,lwhat their interests are,
where they're going. | think that there is room if@provement.

N: So you wish more stuff like that would happen?

R: Definitely. More social activities that are @gized, either impromptu or pre-
planned. I think in the past, most of the evendSf@cused around fundraising.

N: We have the end of the year party, which islydah.

A: Yeah, and sometimes they do unexpected thikggqdople bring refreshments
for rehearsals, which is nice.

R: We should have a yearly dinner for the memb®/kere you dress up, bring
your spouse, and we don’t have to pay for it, drageheaper group deal. |
would love to participate in something like th&fs not about the food; it's about
meeting your co-players in a social atmosphere.

A: Right, especially those you don't sit near.

R: Yeah, | still don’t know some of the wind anddsrplayers. Or the coaches
During the above conversation you expressed cortbatrthere are not enough
opportunities for social bonding going on in thehwstra. You strongly believe that
there is plenty of interaction, but just not enowdtthe social variety. Going back to
your philosophy that “if you get to know a lot afqple you create a comfort zone that
allows you to perform the music better,” it woukksn that you make it your mission to
interact socially as much as you can, partly ireotd improve your playing. Is this

accurate? | agree that there could be more saci@ities within the group to further

nurture the members’ senses of belonging. | agkadand Ana to compare our orchestra
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with one that lacks any kind of social elementsl anly focuses on rehearsal and
concerts; for instance, an auditioned orchestrh stiict performance requirements. You
both agreed that in order to foster the senselohgeng, like the kind that we all feel in
our orchestra, social engagement is necessary:

N: Is it reasonable to speculate that membershignrensemble with strict
audition and performance requirements might notheekind of caring
environment that would promote positive socioenmatioutcomes?

R: I think that in our orchestra since there areanaditions. It's a good thing in
that it takes the pressure off of you.

N: Right, you both talked about not feeling badwathroaking mistakes and not
feeling pressured. And that was important to you.

R: Right, because the expectation from the condugtwot there and you can be
more relaxed. Compared to other orchestras ieally comfortable because of
this. Itis like family here, and very comfortabl®n the other hand, it's also a
little dangerous because it's not as easy as yahtithink it is. You do have to
know how to play! Some have not lasted becausadt that easy; it takes work
and practice.

A: To compare a more selective orchestra to th@a@te world, where you
come in with a résumé and experience, and you dpply job and they take you
in. | can see how you could still gain that senskeedonging.

R: You will develop a sense of belonging over tihether it's selective or not, |
think.

A: It depends on time spent together, and likesad: the caring context and
frequency.

R: It's all relative...

N: But, what I'm talking about is comparing an oesira like ours to one where
you audition to get in, and everyone is expectdektable to play the music right
away. Therefore, the rehearsals are more limitex| social elements are very
limited.

R: Ok, right, yes, you need the opportunity torexteto nurture the
belongingness. You need the social elements.
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A: Right, bonding together takes time and lotstéraction.

Since | have only been a member of this orchestréess than a year as of this writing, |
can only comment on the social engagements | wasea®f in that short time. The
social activities | know of so far are: severalzainights, which give the members
opportunities to interact; breaks during each redaan which we can socialize; a gala
party and auction; and an end of the year partyerd are others that | was not a part of,
such as special concerts for chamber music, andamlt groups. There was also a big
trip to perform in Washington D.C. a few years #gat Ana spoke about. | liked your
ideas on additional social opportunities, and | ddave to discuss them further, Robert.
| believe that these social gatherings are thenessef the caring context we are
exploring which is necessary to foster a senseelafiging. It is during these events that
the seeds of friendships can be planted and ndrtarel additionally, we can use them as
settings to “draw from the experiences of otheas,¥you said.

Recall when we discussed the breaking of bondsythahad formed with
members that had moved away. You expressed ribgitethey left and that you missed
them. Of note were members of the second violitiee, in which you used to play
before switching to viola. You recalled a doctoda nurse, both of whom you bonded
with and who have since left. Also, you knew ayddnd woman who did a very
generous thing:

R: Particularly | remember one summer, four or fixgars ago. There was this

lady who played the cello who was from Scotland, stre was the nicest lady.

She told me, “Robert, | couldn’t attend the workshwould you like to take my

place?” And | asked how much, and she said it wees! f She gave me her spot in
the workshop for free. I'll never forget that.
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How did that make you feel inside? | know thasthioman is no longer part of the
orchestra, and | am curious if you still keep indio with her. | ask that you reflect more
on the breaking of social bonds and reluctancetsad

Robert, | wish to conclude this letter to you biiag you to reflect upon what
you have read and try to put your experiencestimedramework of the main concepts of
my study: Your meanings of belongingness withi dinchestra, your descriptions of
caring context within the orchestra, your meanioigsequent interaction, and your
meanings of the forming and breaking of social lsondfter you have thought about

this, | welcome you to respond so that we may cmetithe dialogue.

Sincerely,

Nick
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CHAPTER SIX

A LETTER TO ANA ZOBEL

Dear Ana,

This past year has been so rewarding for me iingeb know you. | feel as if |
know you so well now after all we shared with eater. | learned a great deal about
myself from conversing with you, interacting witby, and just building our friendship.
That night we met, when Robert introduced us andhath asked me to be in your string
trio, | sensed a kindred spirit. What | was ngbeosting was the passion and commitment
you bring to your music, and to your love of thdaand sharing that love with others.
Robert said it perfectly one night: “I've never nseimeone with more enthusiasm for the
music than you, Ana. You have that energy fahiét passion!” | look forward to
getting to know you even more in the future, andexwited to continue sharing our
stories and growing musically together.

Looking back, our first conversation together tdeaih biographical stories from
your past, and how you ended up in the orche#taur second conversation, we
examined the artifacts | asked you to bring in, aeddiscussed how these help us think
about sense of belonging within the group. Duthmgthird conversation, we discussed
social bonding and the ways in which we form thdfmally, at our fourth conversation |
invited both you and Robert to join in, and we carsed about how caring context and
frequent interaction can contribute to sense aditoghg in the orchestra. Ana, |

transcribed and restoried our conversations anttifoeel several key themes that | wish
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to discuss with your further. Iincluded data take®m my own personal observations of
the orchestra, as well as my own journal entrleselcome your input after you read this
letter.
Meanings of Belonging

We identified several key themes that you desa#ieelings that manifest
themselves as result of belonging to our orcheskteey are: (a) responsibility; (b)
welcoming, comfort, acceptance, and safety leathnmproved personal affect; (c)
familial feeling, reunion; and (d) reluctance te&k bonds, substitution. | have included
guestions and points for further reflection in eatkhese sections that will help us draw
out even more meanings, which | will then presard later chapter of my dissertation. |
welcome you to be as candid as you wish in youypaeses.
Responsibility

Ana, in our many conversations and correspondeilogesher, you spoke
frequently of the responsibility that comes witle fieelings of belonging to this group.
To you, it is very important to take on the dutégello section member, orchestra
member, and responsible adult. First, recalldtosy you shared with me about an
experience you had very recently with a young studdio was a new member of the
orchestra. A friend of yours, Greg, who is a tegich the orchestra, contacted you and
asked you to be this student’s stand partner ahélfpher out on her first night, and you
gladly obliged:

Greg introduced me to the girl and | invited hesitan the chair | saved for her.

She didn't have the music but that was fine sirf@red we would share a stand
and my music anyway. “I've haven't seen this mbesfore. And there a lot of
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notes for the cello!” she said (it was a four-peatly Mozart symphony) and |
said “Well we only rehearsed it once last year sgevnot very familiar with it
either.” While the conductor was working with thelins, she looked around
curiously, “Have these people been here very lontme of them have been
here for several years,” | said, “like me. Othans checking the orchestra out,
like you. 1think you're the youngest here today.”

We counted out our notes and she did fine. | aiour rests and tried to cue
her in when our entrances came up. By the timedheuctor had us take the
music from the top a second time, she was alreaug womfortable and could
laugh at his jokes.

At the end, Greg came over and said to her: “Yalidnpanicked look on your
face at first then the next time | glanced at yoy seemed less nervous.” |
walked with her towards the waiting area and metnim@m. | suggested she fill
out an application so the office has her informatend | got her copies of the
music. | said to her: “I hope you decide to coraeky” She turned to her mom,
“I really liked it!”

| remember what it felt like to be surrounded brasgers who all knew each
other and the music, and have to sight-read. #trhave been extra stressful
knowing her teacher is sitting right across from he
| chose this story because | felt that this lige was the orchestra’s guest for the
evening and it was our responsibility to make shes she felt welcomed. We all
wanted her to have a good time playing with usafeouple of hours even if she
decides not to come back. It was a chance to $lmowwve all help each other.
So Greg and | hope that we made it memorable atdttencourages her to join
an orchestra, even if it isn't ours.
Ana, | was touched by this story and | want to takeoment to reflect on it, and | hope
you do as well. You felt a personal responsibiigyhelp the girl feel welcome that
evening. You went out of your way in guiding hieraugh the music, encouraging her,
offering advice, and following up at the end of tebearsal so that she would feel

encouraged to return. | believe that, in some way,were trying to get her to feel the

same feelings of belonging that you feel: warm,camling, comfortable feelings that
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would put her at ease in the anxious state shanwvas this correct? Would you feel this
much of a sense of responsibility if you lackedifegs of belonging to the group?
Another time, you spoke about your responsibtlityhe group when we were
conversing about doing our best while playing:
I’'m trying to be more aware of the other parts, dimd trying to listen to other
people more, but also sometimes I’'m painfully awdrehen my intonation is
just not there. So | feel like I've let the gradgown if | make a mistake and | have
to stop playing. | feel personally responsibletiging to be better the next time.
You feel as if you need to play your best and yioat will let down the group if you
make mistakes. This must be a very strong feelng, to make you stop playing. |
wonder, do you think that the section will thinkgeof you if you make mistakes and do
not stop playing? Have you ever experienced atsita in the orchestra where people
around you judge you for your mistakes, reprimaod, yr put you down? | gather not,
but your own sense of responsibility toward theugrs so strong that it must counteract
this. Please elaborate on this.
You once again mentioned feeling responsible wimenwere asked to sit in the

first stand:

A: Wonder of wonders! One night the conductor dske to sit up front. So |
ended up in front!

N: How did you feel sitting in front?

A: 1 was nervous at first. | felt the conductoc@nfidence in me was entirely
misplaced! (laughs). The music now is much mdfedlit. It was good for
building my confidence. | try to pay attentiorntmw the other section leaders
lead their sections. So | try to count carefulhdahelp lead the section to the best
of my ability.

These and other stories you shared with me, Aregkspolumes of your own integrity.
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You feel a personal sense of responsibility tovtaedorchestra, and this stems from the
fact that you feel you belong to it. | also notidbat your attendance at rehearsals has
been impeccable, despite the fact that you aranother orchestras and our trio, which
all meet weekly. | know you are participating lre$e groups because you enjoy them,
but | wonder if you also feel obligated to attenéry week. You are a fixture in the
cello section; your presence there doubtless matkess feel comfortable and welcome.
You are someone that the members know they caa fyo & kind and friendly
conversation. You also participate in the commusérvice outreach group with Robert,
and | will recall our conversations about thatdatéour presence in the group goes far
beyond mere participation; rather, you feel a \agtéerest in the group’s success.
Based on our conversations, Ana, your respongilatéms directly from the sense of
belonging that you developed over the past tensyieahe orchestra. | believe that if
you were deprived of the feelings of belonging gegcribe your responsibility in
learning the music and being accountable in thgdngecould suffer. Do you agree?
Also, would you like to lead the cello section aailf so, why? If not, why not?

You faced a dilemma recently that directly chadieth your sense of responsibility
toward our group and toward another orchestra yeuna Recently, a concert for both
groups was scheduled on the same day and you l@dbdse which to attend. After
deep thought for several weeks, you came to thelgsion that the other orchestra
needed you more and chose to do that concert:

N: Let’s talk about the decision you made in chegsvhich concert to play, in
the context of belongingness.
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A: Well | certainly felt a strong belongingnessotar orchestra. | felt that | was
a part of the group, and that | should play it. th\the other orchestra, | don’t
know the people as well; they are mostly strang@rae. | noticed that very few
people came up to me and introduced themselved.it Armsn’t as organized as
ours.

N: So did you feel bad at not getting to do ourcaotf?

A: Yeah, like during the break, and warming upakwhinking about what our
orchestra was doing: getting set up, getting regmhtheir concert. | found my
thoughts drifting to it.

N: What was the main reason that motivated yowtalo our concert? Did you
feel like they maybe didn’t need you as much becatithe large cello section?

A: And because of the music. And you had toldhaaeittshould be based

somewhat on need. And | thought about it, andghbyou were right. The other

orchestra had only a few cellos and probably needece.

N: So you made the right choice, but felt you maglssed out on something?

A: Right, yeah.
So even though you felt much more of a sense ainigahg to our orchestra, you chose
the other one instead. When you were trying todded noticed that you were having
difficulty with it and so we had a brief conversatiabout it. We went over the pros and
cons of doing each concert, which included the taat you actually wanted to do ours
more, but felt that since the cello section isasgé, and the other’s is so small, that you
would be more helpful to it. In this particularseayour personal sense of responsibility,
not related to your feelings of belonging, helped ynake your decision. During the
other orchestra’s concert, you mentioned that yleoughts kept drifting to ours, and
what we were doing and how the concert was golrgpt the impression that you missed

us and wished you were there, but also that yowkrmei had made the right decision. Is

this correct?
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Welcoming, Comfort, Acceptance, and Safety Leadintp Improved Personal Affect
Just as you felt responsible for the orchestra,ahstnated in part by the story
above as you welcomed the new student, you al$evedeomed yourself. This
welcoming feeling you experience, | believe, isuaé part of your overall feelings of
sense of belonging. Recall one of your earliepeernces with the orchestra. You
spoke of how you found the group and how you feftoaur first rehearsal:
A: There was a flyer at the luthier we were usihgha time. | was looking for a
group where it wasn’t so competitive, and they weetcoming of people with
different levels of abilities. The luthier suggekthat | check it out because she
knew about them. So | emailed someone affiliatddtive group, and they told
me to come to a rehearsal to check it out, no caments, no fees. So that’s
what | did. It was exactly what they said. WHhwsytnotice that you're new, they
tell you where to sit and welcomed you.
N: Your first night, were you nervous?
A: Yeah, because the season was underway; evehaohine music. | just
wanted to sit in the back and sit under the conoltetadar or be noticeable for
any reason. After the first four bars, | was tbtdbst; all the markings. | didn’t

know what they meant.

N: So at that first experience, you were nervous amxious, but there were
people there to help you?

A: Yes, several. And some of them are still thétex these years.
| too have felt very welcomed by the members ofdtahestra. The administration,
section leaders, conductor, and other membersaderme feel like | belong and am not
some outsider looking in. In a very short timedsxfone of the gang,” and this was a
good feeling, which went a long way toward my paedaffect each night at rehearsals.
| drive over an hour each way to get to the retaardut it is never a bother; | look

forward to greeting and being greeted by the memaed playing alongside them. We
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spoke about this, how it is an ongoing thing thedibs with a new member’s very first

day:

A: So [the orchestra administrators and membersjaals make a point to greet
new people. And they make sure the new membécofetortable that they have
what they need, and if they have any questiondarycome to them, or point
them in the right direction.

N: Right, they've done that with me several tinefas. They've come up to me
and asked how | am doing, etc., and it's very walog.

A: Right, they keep an eye out for people who akgoaisly new, and they want
the orchestra to grow, and they’ve certainly sdegrow over the years. So |
think they feel a very protective attitude to tihehestra, and they want everybody
to feel the same way they felt, and to have a gapdrience with the orchestra,
and they do make a point to make sure you haved gme, because that’'s what
it's all about.

Compare these examples of welcoming to the otladrestras you are currently in or

have been in, Ana. We had conversations aboutgxperiences in these groups, and

from what | gathered, you do not feel as welconiele as you do in our group. We will

reflect more later on the importance of social Imadd belongingness, but for now,

recall when you told me:

A: The feeling is different in the other groupsdngge | don’t have a history with
them; | don’t know them very well. People therk efiat more and greet you,
but it's not the same.

N: So the social aspect of the groups affects rmwpyay?

A: Yes. | don’t know the section leader and thé¢isewery well, so | don’'t have
the trust that | have in our orchestra. It's defely a different feeling. | feel
almost like I'm there for myself, not because l'antf an orchestra. | know it
will come in time.

It is obviously important to feel welcome when yame part of a group. If those feelings

are missing, it can change your personal affectraakle you feel like an outsider and



98

that you do not belong. In other orchestras yeumryou alluded to not having enough
time in them, so you were not able to develop ddifigs of belonging you experience
here, and that you feel it “will come in time."wibnder, how long will it take you to
develop a strong sense of belonging and at what,pgbever, will you realize that your
continued participation is dependent on theserfgelemerging?

| grouped welcoming, comfort, acceptance, andgabdgether in this section
because they are all related. Robert and | spolemgth about the latter three, as we
agreed that they are all large parts of how wegyeecbelonging in our orchestra. He
even spoke of a “comfort zone” that he experiend&sssed on our conversations, Ana,
you seem to share some of these same perceptatall this conversation where we
discussed the overall concept of belonging:

N: How does it make you feel inside when you fieelou belong to something,
anything?

A: | think it makes you feel much more comfortabtes. like one less thing you
have to worry about. You feel like you will beegguted no matter what.

N: Acceptance. Comfort.
A: Yeah, and so even if, say, you lost your jobam some unfortunate thing
happen to you or a family member, you could shillays count on support and
they would do it unconditionally. | think thatgta feeling of safety. You feel you
can take some risks within the group, and you lilagduxury of failing in
something without the condemnation that might happéside the group.
Now, transfer that into our orchestra. How do peuceive this sense of safety,
acceptance, and comfort? Based on what we comvalsmit, the feelings you get in our

orchestra, which you have been in for some timeabsent in the other orchestras you

are in. These feelings make you feel specialuip@nd excited about being part of the
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group. They are the “highlight of your week,” ahdt it has been a “life-saver” for you:
A: You're making me think about many things thaadn’'t thought about before
in that context! Like, the orchestra is the highliof my week. It is special. |
think it is just by chance that | landed in thatfoaular orchestra after all those
years. A lot of people have stayed. We see ilnegykids grow up and stay in the
orchestra. They choose to stay with it becauseaigreat orchestra.
N: I think it's very relevant that you are in otha@rchestras. You get different
feelings playing in our orchestra than in the otlgeoups, mostly because you
have been in it longer and you feel like you knlosvgeople better. You fit in, you
belong, you feel safe and secure. You've develbpeds with people over the
years, and that affects how you feel when you play.
And later:
A: 1 think it's been a life-saver for me. Becauasieer than family and work I've
found something that | also feel passionately abdtope that everybody has
something like that in their life. Maybe it's attheater. It's really been a life-
saver for me. It's really balanced my life andgesl me get through the
challenges in life. Once we leave the rehearsahrgyou know you're going back
to life and facing the challenges of it.
The effect the orchestra has had on your life iy peofound, Ana. You work a full-time
job as a busy medical researcher, which must besftrl. At the end of a long day, you
are looking for something you enjoy and look forevéw, and that is orchestra. You use
it as stress-relief, escape, and enjoyment yetygutake it very seriously and hold
yourself responsible for a high level of excellen®&ithout the joyful experiences of
playing in the orchestra, and the warm, safe, asdre feelings you get as a result of
feeling like you belong there, what would you dahaour time each evening? Say, for
instance, you were suddenly deprived of your mligikperiences in the orchestra for

whatever reason. How would you cope with the &ss$ what would you use as

substitution?
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Familial Feeling, Reunion
Ana, you mentioned several times that you get aesehfamily within our
orchestra, and that there are many similaritiewéen the bonds of a family and the
bonds in our orchestra. You developed a strongl bath your family growing up, and
mentioned that you felt more comfortable aroundtadand conversing with them from a
young age, largely due to your father hosting hskwevents in your home. Today, you
have a wonderful, loving family with three grownildren in which you nurtured the
love of music. The love and trust one feels fog’siamily can also be experienced in an
orchestra. You made this comparison:
A: In Philippine culture, usually the eldest persoran extended family becomes
the head of the clan, so to speak. In the caseydmily, my father happens to
be the person whom his other siblings and cousinswt when there are
important decisions to be made.... Let’s say famibperty, or issues that affect
the family as a whole. That is similar to whataamductor would be doing; being
aware of what is happening in all the sections praimoting harmony... like
when a certain part of the family might have a dispwith another side and they

needed to somehow moderate it.

N: That's interesting. So the conductor is comjedo patriarch or the
matriarch of the orchestra.

A: Right. But not just the immediate family, the extended family as well.
| loved your comparison of the conductor as theigah or matriarch of the orchestra,
Ana. To me, it feels like my section is my immedigamily, and the other members of
the orchestra are my extended family that | doseetas often, but I still care about.
Robert and | also conversed on this topic at lengithour final conversation he
mentioned several times that there needs to beravea of a family feeling that is

created in the orchestra.
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Recall next this conversation, where we were dsogsthe feelings of returning
to rehearsals after a whole summer off:

N: So try to think about the first rehearsal aftee summer, two weeks ago, and
we had not been rehearsing all summer, officiaMnhat were you feeling? Tell
me about what was going on inside your head.

A: | thought it was exciting. Seeing everybody dredlevel of excitement was
high, and people would be looking around exclainongvho was new and
greeting people. It was like a family reunion.afs the only way | can describe
it.

N: Robert called it a homecoming. So those aréaindeas. Because it is in a
way. And | felt the same way as you do. | fedtkind of electric sense of
excitement for begin there amongst all those peoptee than last year. And just
remembering, you know, how much fun it was. Wheinéd it, | knew | was
joining for this study, but | didn’t know it wasigg to be such a great
experience. And how many great people | was goiegt, and am still meeting.
And not having that over the summer, for me, ittla bit of a void, which |

talked about in my proposal. Growing up in a lagyehestra program that sort
of shaped my childhood and young adulthood, and pteeyed in a college
orchestra, but after that, there were no other greui played with.

A: It feels like you're going to someone’s... alnib& a reunion once a week.

It's the same people, with occasional new people stttk out like sore thumbs.

You know immediately that they are new. But evelylelse, people in other

sections take the trouble to greet you, or | trgteet them also, and say hello.
We agreed that it was like a reunion returninghedroup after the summer. To see the
people you have not seen in a while felt warm agwitieg. | live far from my family, so
| do not get to see them much, but the orchestraigies a wonderful substitution for the
familial feelings | am lacking as a result of thstdnce. | was not anticipating this when
| joined; in fact, | knew | would be studying seredfébelonging within the group, but |
was not prepared to feel such a strong bond sddaite people in the orchestra,

particularly you and Robert. Your youngest son stimes participates in the cello

section right alongside you, Ana. We did not dsscthe feelings this brings you, and |
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feels like.
Reluctance to Break Bonds, Substitution

Since you developed such strong bonds with peopllee orchestra and the

orchestra as a whole over the years, your reluetembreak these bonds is apparent,

Ana. This is typical; we find ourselves holding torthe bonds we have made and these

bonds can profoundly affect our life choices. Rlefar instance, talking about a

member of the orchestra who moved away. You reethtfkat if it were you, you would

be very emotional. Then, we had a conversationtahese feelings:

N: Think for a moment how you would feel if, foratdver reason, you had to
leave the orchestra. What would you feel like whg? And what would you do?

A: That's one of the reasons that when my husbalkd aibout retiring and
perhaps moving back to the Philippines full time #mere aren’t, as far as |
know, there are no real community orchestras aadgs to play. And not to
have a place to play and get together with othepte who may not be
professionals who love music, | think is one ofrdasons | would want to stay
here longer.

N: What would you do to fill the void if you couldimd an orchestra?

A: | know there are some professional orchestrasnaybe | would talk to some
music teachers and ask if there was interest itimpgua small ensemble together.

N: So you would really try hard to find some sdrsobstitute for this orchestra?
That's a big part of the theory of belongingnesg<tituting for lost
belongingness. What sometimes happens to soméemetiney lose feelings of
belonging is that it can affect one’s physical amdotional health and well-being.
We try to find some sort of substitute for it. Foe, that's one of the main
reasons for this study. | played in orchestrathtbugh grade school and high
school, and it shaped my whole childhood and yadwdthood. After college |
didn’t play in any orchestras until this one. Tisaffom age 22 to 35 without any
orchestral playing. So there was this void thdidn’t even fully realize. | mean,
| knew there was something missing, and afterrtestedoing research on the
topic | figured it out. | had had such a great esipece playing, and | hadn’t been



103

getting that for so long, and | needed to fill itfilled it with other things; keeping
busy with higher education. But in the procesdaihg this research, not only
am | finding out about belongingness in myself atérs, | also am filling the
void that | had experienced. For me, the lossebbiigingness really had a big
effect on me in that | didn’t have anything to dasroally. | got to stand up in
front of kids every day and see their joy in plgywith a group, but | didn’t get to
experience it.
A: For me, it's the desire to be with a group likés orchestra that influences my
future plans. Some people would retire and maytwersomewhere warmer, but
| would prefer to stay in this area, because | kribat there are many musical
opportunities here. Not just to play, but also t@teth and experience. It
influences my future plans; | would not considermg to another part of the
country right now, unless | knew that there waseiting like this already
existing there and that | wouldn’t have to stadrfr scratch.
The last statement speaks volumes, Ana. You aievested with this group, that it
would influence your decision to move, and to wheReflect on that for a moment, if
you will. The void that you would no doubt expeerwithout the orchestra would be
exacerbated by not only losing the music you caréeeply about, but also the bonds
you made with people in the group. That is whyseek to substitute for lost bonds. We
can find these belongingness needs in any numhbmomwéxts: family, groups of friends,
committees, clubs, and relationships. For yourardwe find the most contentment
doing something that interests us most: musiacdhdémabsence of an orchestra, should you
decide to move one day, you would seek out smaliereasily formed chamber groups
in which to experience music. While the opportesifor making social bonds are
lessened in this context, you would “take what gould get,” correct? | mentioned

above that the orchestra helps substitute for npyided feelings of belonging in living

so far from my family.
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In the summer months when orchestra does not reheae talked about how we
substitute for, again, not only the music thabst,| but also the bonds. It is difficult to
keep in touch over the summer with all the peopeave close to when we do not see
them, so we seek out other people in other contestenjoy, such as chamber music and
outreach programs:

N: So orchestra ends in May and doesn't start Us¢iptember. So, you have
those musical opportunities in the summer monkesdhamber music, and...?

A: Chamber music, cello camp, and my regular quaged the trio.

N: So you're keeping yourself very busy, musicadllying the summer months.
So do you think that provides enough musical stuibistn for the orchestras
during the summer?

A: It's different, the pressure is different. Budind myself listening to the radio
and hearing music we played in the orchestra, aridggers these memories of
what we played. So in a way | miss it, but it'soadjood to have other musical
opportunities to substitute for it. Do you feettvay too?

N: Definitely. This past summer, | didn’t do angithin terms of music except
our trio. But I definitely missed the orchesti/e had just had the one spring
concert and then it was over for the summer, sally missed it. So | was so
happy when it started in September, because | wgsiting enough music in the
summer. Chamber music is so different that it dticrally substitute for
orchestra.

| went on then to explain the concept of substitutwhich was interesting for me since
you had already described how you experienced sopelly:

N: One of the things the authors talk abousustitution. So we could say that
you've lost the music of the orchestra over theraemso you substitute other
musical things for it. We could also say that y@usubconsciously lost the
belongingness from that group and you go to othlets to substitute for it.
Either is probably true in some way. They als& &outsatiation,which means
that once you are “full” of belongingness needs, wtop seeking them out, or
seek them out less. | think we would both agraeyibu’re pretty satiated with
music and belongingness, no? (laughs) You keamgmore orchestras. Is it
because you love music so much, or you're seekihg better fit?
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A: It was the music, the repertoire, and the commece of the commute. | wanted
to play more and different music. Plus, there amuple people | know in one of
them, so | felt comfortable.

N: But now you're finding that it's a little bit tomuch for your schedule?

A: Right, and it took me awhile to decide whichaanhto play when there was a
conflict.

Your meanings of belongingness, Ana, are very sinid mine and Robert’'s. We all feel
the need to substitute the loss of the orchestea e summer months. | do this with
our trio, and this allowed me to not only experettite joy of music during the summer,
but also to build the bonds with the both of yoerwmore. After the summer of
rehearsing with you each week, our bonds were gitnened, and when fall came around
and we started rehearsing with the orchestra ag#eit,very happy in knowing you and
he were among the group. In fact, you now siteiés me since the conductor moved
the cello section next to the first violin sectidns wonderful sharing the music with
you, Ana.

You so immersed yourself in music that most evgsiere occupied with it in
some capacity. You bring your cello with you torwso that you can go right to
rehearsal afterwards. You arrive home late and fauily adjusted to it so that you can
eat together at a later hour. What would all thissic be like to you without the
accompanying social bonds you formed? How wousdféct your experiences of

playing in the groups, particularly our orchestra?



106

Frequent Interaction and the Formation of Sub-grougs

Now | would like to turn toward the second of fajurestions this study seeks to
answer, Ana, and that is: With whom do participatare frequent interaction, where do
these interactions occur, and how are sub-grougisedairger ensemble formed? Earlier,
| wrote to Robert and asked him to reflect on saivef our conversations about frequent
interaction, and now | ask you to do the same.aRear fourth conversation where the
three of us met together. You and Robert bothexbtieat our weekly rehearsals could be
considered “frequently” enough to satisfy your seokbelonging, but it was conditional.
The conditions were that there needed to be ensoghl interaction to complement the
frequent interaction. According to Baumeister aedry (1995), if we are deprived of
either the caring context or the frequent intetagtsense of belonging will suffer. |
believe you and Robert may disagree with each athehis point, as he feels there needs
to be much more social activity than there curseistl You and | are satiated in that
regard, correct?

We share frequent interaction with everyone indtahestra as we are rehearsing
with them. We form a body of music, a unified enbée that comes together to play,
enjoy, and share our gifts. However, our intecacgiwith most of the other members are
somewhat limited to merely playing at the same tiée interact more frequently with
those around us in our section, and those with wiverformed sub-groups. The sub-
group of our section is formed for us; we had noiod in the matter. Sub-groups we
choose to form are chamber groups and communitycgegroups. Our trio meets every

week, year round, and we perform for various evantscommunity functions. Mostly,
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we do this for enjoyment as we share a desire temausic in a small group setting. |
think we can both agree that this sub-group alsetsnfeequently enough to satisfy our
belongingness needs.
Caring Context and the Building of Bonds

I will now recall some of our conversations thatuds on the caring context (or
lack thereof) that we should experience to feebihgingness. This caring context
occurred in the orchestra as a whole, as | alreactyunted, but also in other settings and
among you and others. Regarding how you built banekr the years, Ana, you
explained that most of them are in the cello sactidhis is in part due to their proximity
to you, and the fact that bonds can form more gasila result:

N: So, predominantly, where are those people irotichestra? Where do they
Sit?

A: Well, mostly in the cello section. And also phiacipal chair second violin
too because we were assigned to be in a quintetheg So normally, | wouldn’t
play in a small ensemble with a flute or oboe,fbuthis one it was a violin,
oboe, flute, viola, and me.

N: So you made friends with these people from bieitigat chamber group with
them?

A: Right, | mean, | knew them from the orchesttd,Imever played with them.
And | never made small talk with them until we gairthe group.

N: So now when you see them in the orchestra, yie wonversation with them.
So you also said that a lot of other people youfaesnds with are in the cello
section. Why do you think that is?

A: Well, | guess it's the time we spend togethehésection together, and in
sectionals. Plus the section leader’s cello cangt e started a few years ago.

N: Plus the fact that you're sitting right near déaather helps too, right?
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A: Right, and we switch our seats around from timgme as well. I've had
various players as my stand partners over the yaatshave gotten to know
them. Now, | sit next to a student cellist. Pigne of them also play in
Outreach, so we tend to see them more than usual.

N: So you get to spend the most amount of timepeidiple in your section, so
you feel like you know them the best. And thats i is with me as well, and for
most people in the orchestra I think; they feelrtiwst comfortable in their own
section. It provides the best sense of seculitlge, for instance, if you were to
take your cello and go sit in the violin sectiordgay, can you imagine the
amount of discomfort you would have?

A: | think it would confuse me totally!

N: Right, it would be very confusing. First of,albu’re playing something
totally different than those around you; second) gon’t really know the people
around you as well as those in your own sectiorthabsense of security is also
gone. So it provides that sense of security amafad being in your own section,
in close proximity.

A: Physically near?

N: Right. Bonds are more easily formed. And thathat we find happening in
our sections of the orchestra; bonds are more gdsiimed within them. Even
with me, despite my efforts to really get out theard meet people in other
sections, | just feel the closest to those in my section. But you can only do so
much out of your own section, like at breaks arfdigeand after rehearsal; the
most time is spent with your section during rehalsts Talking to your stand
partner, joking around with your section, beingsattionals.

The bonds you formed within your section perhapgedt as a result of proximity, but
were then nurtured due to the atmosphere of céngigexists there. Is this correct?
When | asked you if you felt comfortable going tmy section leader with any questions
or problems with the music, you replied: “definjtel he is very approachable.” Recall
this conversation, in which you elaborated on ysration and section leader:
A: [The cello section leader] is a teacher, anddise have another profession.
He handles sectionals. He’s very calm, and hembasake you feel like you

made a mistake, and doesn’t say that you're wramdydo it again; he’s very
non-threatening.
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N: So at sectionals, do you feel like it's laid b&nough that you can make a
mistake and not be reprimanded or embarrassed?

A: Yes, definitely. Plus, he runs the cello campvall. And he knows your
individual level, so he can make suggestions vathig mind, it's not only that
we know him, but he knows you and what you carH#ohelps you stretch a little
more.

N: Would you say that he cares? Does he providariag context in which to
play?

A: Yes, definitely. He wants the cello sectioedond good. And because that
there are enough of us that we can make an impatheorchestra. We could
derail, inadvertently, the music! So, he takestaf care in the section. There
are times when we are not able to finish everythiegause he starts to go more
slowly, especially if he sees some of us are hawingrd time.
N: So you feel comfortable in your section now2nhember you talking about
when you first started, at your first rehearsal yeere mortified. You couldn’t
play the music.
A: Well yes, | knew the notes, but the tempo tinevoff, and there were
markings that | didn’t understand. Back then, ebedy knew the music. It was
not the first rehearsal of the season. For meugiy it was a sight-reading and
listening exercise and | had to be careful thaidnd stick out too much.
Both you and Robert remarked that it is importaat tyou feel comfortable while you
play, and that this comfort contributes to your rausaking. It appears that your section
leader has fostered a warm and friendly environrmewntich to enjoy the music and
grow as a musician. Perhaps that is one reasaretloesection is so large.
| too experienced a caring context within my sattnd among its members. |

would like to share with you a personal journakgmhtvrote one evening following a

sectional rehearsal:
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Personal Journal Reflection, Novembe?h,13014:

Tonight we had sectionals. Periodically, we arad#id by section into various rooms
and the coaches work with us on passages thabtighuctor has identified that ne¢d
extra attention. Sequestered in our little roole group of eight first violing
rehearsed for an hour, led by the concertmastercesr | love sectionals. They giye
us a chance to not only hone our skills as indi@igilayers and as a section, but glso
to interact more closely with those we sit neave hlready developed bonds with the
members of my section, and those bonds happened easily as a result of thege
small group settings. We banter and joke and l@ageesat time. | feel comfortable
enough to add to what Grace is saying and give myg advice, fingerings, anfl
technique tips. Grace appreciates the help, andave bonded over the fact that yve
are both teachers. In fact, there are three striegchers in the section: Grace, Gileg,
and myself. We have formed somewhat of a sub-gwaitiin the sub-group, as we

often share teaching stories and tips with eacbkroth feel very connected to Grafe

and Greg and in light of that, it makes me feel enoomfortable playing amongpt

them. Tonight we were sharing amusing stories aloucert season and its fgst
approach. The other members sometimes chime im wiey hear us talk about opr
students, and they remark on stories of their e&pees as music students in the pgst.
| think they look up to us for our knowledge ofastg pedagogy, but they also fgel
equal in the section; no one is set apart and amacaderie is growing every week.

The sub-group of my section was formed automaticadt the bonds | formed, and am
still forming, grow each week. Sitting amongstsdriends and acquaintances feels
comfortable and safe and allows me to experienegothof music making without stress
or fear of reprimand.

Over the years, you formed many bonds with othenbes of the orchestra.
Some bonds were formed easily; others perhapsnuakh more time. The easiest bonds
to form are often those that are formed from pratyinand this occurred quite naturally
for you, Robert, and me in our respective sectiddther bonds were formed in the
community service group that you participate irhisToutreach group performs for

nursing homes, hospitals, and schools.
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N: So let’s talk about the Outreach program. Haad ybu get started in it?

A: Well, Ronald and Betty are the coordinators.dAmey asked me if | wanted to
joinit. So it seemed like a very satisfying waget to play music with other
people and give pleasure to people who are not @mbig out and enjoy music.
N: How long ago did you join it?

A: | think like eight years ago. So, it's almdg&elbeing able to play in a small
ensemble. Sometimes there are six of us, somdtiak®. The music is
recognizable and easy. The coach is also an easyggerson. So it's been
another opportunity.

N: Do you feel like you belong in that group?

A: Yes, definitely. | feel almost obligated totga@ll rehearsals, even though we
play the same thing over and over. Because soltte gfeople are new, so it
adds a little something more to the texture ofrthusic. It makes you listen for it
more. So it's been a really great group to be voiltause we also play holiday
concerts, like for Veterans’ Day and Christmas espitals and nursing homes.

N: Do you feel like you are provided with a caricgntext in that group as much
as in our orchestra?

A: 1 would say yes, because it's mostly the sarmglpejust a smaller group. It's
been mostly the same people for the past six @nsgzars. People do come and
go, but it's a core group.

N: So you enjoy it?

A: Yes, | think it makes me feel as good as | litop@kes our audience feel.

Ana, it appears that you enjoy being a part ofdlieeeach group, and you have no
plans to stop. This sub-group allows you to exgrexe the enjoyment of playing your
cello, but also interacting with others in a sosigiting. It also seems like you get
satisfaction from sharing your gift of music witthers, and this provides you with
another outlet in which to do so. | wish to conlduhis letter to you by asking you to

reflect upon what you have read and try to put ygoeriences into the framework of the
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main concepts of my study: Your meanings of belogigess within the orchestra, your
descriptions of caring context within the orchesy@aur meanings of frequent interaction,
and your meanings of the forming and breaking ofaddoonds. After you have thought

about this, | welcome you to respond so that we coefinue the dialogue.

Sincerely,

Nick
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CHAPTER SEVEN
REFLECTING ON OUR MEANINGS OF BELONGING

| wrote letters to Robert and Ana that began todlight to our meanings of
belonging. Within these letters, | asked themeftect upon many things that were
addressed in our conversations, and to answer gaggions which would help us
understand our experiences of belongingness. Thgsaiences were framed by
Baumeister and Leary’s (1995) two criteria for siging our fundamental need to
belong: Frequent interaction and caring contextyalsas some of the criteria that the
authors deemed necessary for belongingness torisédeoed a fundamental human
motivation. Our reflections and answers along withinterpretations of them form the
present chapter.

Belonging, Bonding, and Identity

True to Baumeister and Leary’s (1995) theory, Rpl#era, and | formed the
most and easiest attachments to those in our plos@nity, in this case the members of
our section. At the very first rehearsal | attehddormed bonds easily with almost all
members of my section, but not many others. Wihit@de other bonds in time, | formed
the first with these people, and without much effd@eing confined to these sections for
the majority of our participation in the orchedailitated the formation of these bonds
for Robert and Ana as welna illustrated how bonding occurred in the cebatson.

Yes; much of this is because of the section leadeitsonality. Once, his stand

partner didn’t show up. He looked back at us and €Come on guys! Someone

sit next to me!” No one moved; | figured “What theck. | have nothing to lose

and everything to gain.” So | joined him and he wasy happy to have me. |

found that | knew more than | realized and he nrademore confident. When
we were done, he complimented me and | could &Was sincere about it. The
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conductor didn’t have to correct us much so | thirgkdid well. During

sectionals, he makes it a point to go slowly arglar things carefully. He

always finds something to praise so we all feed le accomplished something.

| think the current oldest member of the orchestia the cello section but he’s a

feisty guy and plays along and does his best. thkeest of us, he makes jokes

about his eyesight and slow reflexes. “Well, ifrhare three flats, one of them is

optional.” Or “This part is marked pianissimo. Srtbere are 16 of us, maybe

half of us should just air-bow.” We love him.
In describing these two members of her sectiomag evident the fondness Ana had for
them. These small personal interactions madedetmfelcome in the section, as if she
was cared for by those around her. | could retateer feelings: | would much rather
experience the joy of music making amongst peoplete bonds with because | take
great satisfaction knowing that they are apprewjgtvhat | am. | love the connectedness
| feel while playing Mozart next to someone | jgshared a joke with. | love the feeling
of pure gladness | get when | sit amongst my sectiembers in a sectional and have
good-natured arguments about the best fingeringas passage. | love the sensation of
just being amongst people | love while doing thadH love most.

With time, Ana’s frequent interactions extendegdrel the cello section to other
members of the orchestra, and she began to feelgtyrabout the bonds she made and
within the orchestra and its sub-groups. Ana tedakeading a book about community
orchestras in which the author made an uninforne@sincent about our orchestra. Ana
felt mild hostility and outrage toward the author:

| was initially so annoyed that | considered emailhim to set him straight, but

then I just felt sorry that he didn't “get” our drestra. | was surprised at the

depth of the feeling of outrage | experienced whesad what he wrote about our
orchestra. It was as if he had insulted my fantlg.was clueless about our

organization, and made a statement without knowmghing about it, without
interviewing a single member.
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Then, Ana went on to describe how her feelings atimiauthor related to her sense of
belonging in our orchestra:
| doubt very much | would have felt that way ifitld’'t have the close
relationship that |1 do with the orchestra. I'my@roud of the orchestra too, just
as | would be of family or a close friend who hasanplished a wonderful thing
amidst great odds. | find myself using “we” or fdwhen referring to the
orchestra, but using “they” or “their” when | me@he Other Orchestras.
| had a follow-up conversation regarding the outraga felt when thinking about the
book she read, and we reflected on it together.a@/eed that we both felt very
protective of the orchestra and this affected eactions when there was an external
threat (or, in this case, disparaging remark) ntadeard it. Such nurturing and
protection of close relationships invoked Baumeiated Leary’s (1995) exploration of
ingroup favorability.
| then asked Ana to reflect on the building of bemdthin the orchestra, and how
they related to the caring context among the mesab8he replied:
The music we create is one thing, but the frienuskhie develop make it doubly
rewarding to be there. We have seen the kids gmveave for college, show up
for a rehearsal even for one night if they're hohesr of someone’s kid getting
married, then celebrate the birth of a first grdmidic All this is something really
precious these days.
These experiences wgpeeciousto Ana, formed over the years due to the caringecd
that was provided for her in the orchestra and$miembers. In her reflections, Ana
alluded to multiple meanings of the word “precidu¥aluable, dear, and fragile all
came to mind when | read Ana’s response. Her éxpegs in the orchestra were

obviously valuable because she persisted in thethirderactions among the orchestra

members provided important and treasured memaordselr. These experiences were
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also dear to her; they made her feel both sentmhantl joyful, even while she was
reflecting on the orchestra. Finally, Ana seentefiél that the relationships within the
orchestra could be fragile and disappear altogethieey were not consistently nurtured.
This went beyond a sense of favoring the ingrogpArga had expressed when she spoke
about her outrage at the critical remarks of theklauthor, toward protection of the
orchestra, and the relationships formed withiastyaluable resources. Why was the
orchestra worthy of this kind of protection? Adla@ed to an answer:
When you identify with a group, every little thitigat happens to that group
automatically impacts you in some way. | think sleeial bonds that are forged
reinforce the sense of belonging, and that feelmgyrn, creates stronger bonds.
The common denominator throughout is a love of masid respect for one
another.
| depicted Ana’s cyclical conceptualization of itienng with the orchestra in Figure 4.
According to Baumeister and Leary’s theory, a seriseelonging should form
quickly and easily, as it did for Ana, but then freguent interaction within a caring
context, where there was a “mutual love of musit @spect for one another” deepened
and strengthened Ana’s bond to other orchestra rammni®ver time, Ana’s identity
became tied to our orchestra because of her sélstomging. She had a very high
regard for the orchestra, and she attributed méitlerohappiness to participating in it.
Ana felt a responsibility to protect and nurture tirchestra not only to maintain her
sense of identity, but because she assumed treatro#mbers’ identities were equally

tied to the ensemble and they also derived happiines their participation. She

reached out to me, believing that | would comedemnitify with the orchestra in time.
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Love of music and

Social Bonds <« | respectforone |
another

Sense of
Belonging

Figure 4 Ana’s conceptualization of identifying with thecbestra.

Ana’s identification with our orchestra caused meeflect upon my school
orchestra experiences. In contrast to Ana, wheefbian orchestra as an adult, my
identity was formed out of the belonging | feltsohool orchestra, from the very
beginning of feeling safety and security in the dhedschool group. From belongingness
in the basement, to the joy and pride of accompieshit in an award-winning orchestra in
high school, and finally to the responsibility afrdonstrating for and recruiting younger
students, my identity was shaped by my experiemcdsese groups. In the absence of
these feelings of belongingness—feelings that weartured over time and that are still
precious to me—I would have taken on a very differdentity. My life as a musician
and educator would never have been given the charte&e shape, as | would have
sought to find belongingness in other, non-musials. Likely, | would have gravitated

more toward academic clubs and activities, findiamfort as | did in my early days in
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the Research Team.

The ways in which Ana’s identity was tied to hemse of belonging in our
orchestra came into focus even more clearly whertald me the story of her
participation in the other orchestra:

The original motivation for joining the"2orchestra was the chance to play the
entireMagic Flutewith a local opera company, and to try out thénestra that
the £'violin (in my quartet) plays in. During th8%eason, | expected the cello
section at least to greet me but no one did. Wisahdown beside someone and
set up my stand and was tuning, another cellisteaty stood over me and
practically shouted (raised voice) that | was tgiier seat and that she
ALWAYS sits beside that person. | apologized araVed to sit behind her.
Meanwhile the other person just sat there quieibking straight ahead, never
saying a word to explain to the other that beingtieely new, | had no idea that
they were permanent stand partners. It would haea nice if that person had
simply explained that if that other lady showed lwppuld have to move.
Another cellist in front threw me a somewhat syrhpét glance, shrugged, and
rolled her eyes. That behavior left a bad impmssin me. It showed a lack of
consideration and manners. | decided that | woulg play in that orchestra if |
liked the pieces they were planning to play forgkason.

Ana had frequent interactions with this other osttee but she was deprived of a caring
context; consequently, bonds with the other orchssimembers did not grow. She
commented: “I feel almost like I'm there for myseibt because I'm part of an
orchestra.” Even though Ana was surrounded bygelarchestra she felt alone and
unsupported, and she decided to return only wheortynities to perform specific
repertoire warranted her attention.
Belonging, Social Support, and Mutual Learning

Like Ana, Robert referred to our orchestra as alfgaiout he was more interested

in relationships of support:

An orchestra does not have to be a place wheragobanded the music and you
are expected to either “sink or swim.” There sddwg a whole support system to
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nourish the less skillful musicians, especially dmes that are committed and
show a desire to learn. That support system istieethat will develop strong
bonds to the organization, not unlike the supp@ et from our own families
and friends.

He noted that he had come to exhibit a level offoohamong the members of our
orchestra because of the safety and security hinféle environment—similar to that of
his family:
| remember that | was shy as a teenager. Buithatonly with the people
outside of my house or with strangers. | wasmtwith my family and friends.
Quite the contrary, | was very outspoken, arguntesgand opinionated. | guess

this is the same comfort level with the orchest#ad this comfort equates, in my
opinion, to better music making.

Robert’s perception of a caring context was tietlisonotion that, if social bonds were
strong within the orchestra, the orchestra’s sauadld improve. | asked him to reflect
and elaborate on this notion, and he responded:
Feeling safe and secure contributes a great délaéteound. Since you are less
likely to be nervous and are more relaxed, the @@t of the instrument is
improved, resulting in a better sound individuahd hence for the group. In
most jobs and in school, they make a point for ywee to get to know each
other. This is extremely important for whatevesktzgs ahead. It's hard to
concentrate on work when you are always wonderingtus this person like
that's next to me and what does he/she think of me.
In relationship to Baumeister and Leary’s (199%)atty, Robert believed that feelings of
belonging were based on the opportunity to perforianjudgment-free zone. He felt that
once the zone was created, positive affect wasaetlj not only in the personal
experience of comfort, warmth, and acceptance Isotia the collective experience of
better music-making and an improved orchestral doun

Reflecting on my own sense of safety, security, fangilial feelings while

playing in this orchestra, | was compelled to jyxtse it with musical groups in which
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those feelings were absent. My youth orchestlagh school, for example, served as a
stark contrast to not only the present orchestraalso my school group at the time. It
was an audition-only group that attracted advamptagers from the area and met weekly.
Although | felt honored and proud to be part offsaagyroup, my sense of belonging
never really manifested, even after five yearsasfipipation. | wondered why this was:
Was it due to the lack of opportunities for anyl sezcial activity apart from short breaks?
Or perhaps due to the cut-throat audition and rapgrocess? Or maybe to the absence
of any extra sub-groups, like chamber music groups?

My best guess is that it was a combination of ithese, combined with a sparse
rehearsal and performance schedule that couldyhbedtonsidered frequent—meeting
just seven months of the year. The conditionsvilese present in this group lent
themselves well to a robotic and cold performingugr, and not to a fun place in which
to make friends and enjoy music together. Lookiagk, | wonder why | stayed in it so
long. Indeed, while reflecting on theck of safety, security, and family | felt in this
youth orchestra | became more aware of how Bauarasid Leary’s (1995) theory
offered such a powerful interpretation of my fegn | was not aware at the time how
my belongingness needs were suffering in that grbupas | reflected on it, | realized
that | retained no social bonds with anyone in trahestra, nor did | consider it an
influential part of my educational growth.

Robert clarified that his interaction with othecbestra members was not for the
sake of achieving a better sound; instead, theawga sound came as a by-product of

interaction:



121

| try to interact with the others members. Busihot something | do consciously
or with the conscious objective to improve my ovaypg. | think members
should try to get to know each other for its owkesdecause we are humans.
My theory about the resulting benefit of this stiztion to the better sound of
the orchestra is a byproduct of such interactiosacquaintances. But it's not
something that can be forced to obtain the desesdlt. In other words, we
cannot say to Mary, “Mary, | want you to meet Jbi@cause we’re going to
sound better.”

In fact, Robert firmly believed that there was arde of social activity in the orchestra.
With this frank and straightforward comment, helaxped that a lack of social activity
also meant a lack of opportunity for the formatadrcompletehuman beings. Robert
stated: “We are made complete when we relate ter @bople and we draw from the
experiences of other people. We draw from the kedge of other people.” Robert’s
desire to understand others’ experiences extenegahld those with whom he felt
friendly:
Yes, everyone brings something to the table. Aadyra times, you can’t help
being with someone. You cannot always be withptbeple you like. What good
would that do you? You wouldn’t learn anythingttivay. You would not learn
from that person and he would not learn from ybuan office environment,
everything is perfect and harmonious. Then, herees the “trouble maker.” He
or she belongs there, contrary to everyone elggisan. That's the way God
wants it to be. That is His justice and Mercy arky so that the ones that need to
“grow” can learn from the ones that have evolvedand once had a boss |
detested. | really did not like this man. Buttheght me something that has
stayed with me for the rest of my life. He usedag that in his religion (he was
Jewish) we learn from everyone. So, every persanteacher.
This deeply spiritual commentary was key to Rokarteaning of belonging. He
believed that, even when there was some disconmfalitjiduals could still learn by
taking time to understand the knowledge and expee®f those in their environments,

even those they did not necessarily like. Robeliebed that, by drawing on the

experiences of others, we not only opened doongworelationships with them, but we
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also gained insight into ourselves. Such self-ustdading led concurrently to a greater
sense of completeness and to a fuller sense ofidielg.

This profound insight into belonging no doubt expéd Robert’s will to continue
performing in the orchestra’s outreach group desgime animosity toward other
members and disagreement about the way the grosipuna He was learning about
others’ experiences—whether it was their experispeforming in public or their
experiences using music to interact with the ejdednd he was gaining insight into his
own experiences, even if he did not find the repertparticularly challenging. In fact,
Robert felt a tremendous responsibility to promnoteraction among the members of our
orchestra, and perhaps that is why he reachedanétso soon after | joined the
ensemble.

Although I did not necessarily share Robert’s $pali conviction, | sensed early
in my rehearsals with our orchestra that, as hiedumore about the lives and
perspectives of my fellow violinists, | felt morermected to them. Moreover, as |
rehearsed with Robert and Ana in our trio, | bed@V was drawing on their knowledge
and experiences, and that feeling became moresat@s we conversed and drew out one
another’s stories for this dissertation.

Summary

Ana, Robert, and | all initially described belongjito our orchestra in terms of
Baumeister and Leary’s theory, especially in teasequent interactions, particularly
with those in our sections. We also experiencedthbestra as a caring context,

describing feelings of safety, acceptance, andljanfirom that grounding, our meanings
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of belonging took different directions. Robert’®aming of belonging was based on a
spiritual belief that humans were made as intemgatreatures, and that they experienced
growth, self-understanding, and completeness ¢mbugh social interaction with others,
even with those they did not necessarily like. &ese of this belief, Robert supposed
that a by-product of meaningful social interactaom social support in our orchestra
would be improved musical affect, both of indivitkiand of the ensemble.

Ana’s meaning of belonging was tied to her identiBhe had developed such an
attachment to the orchestra over her many yegrsrddrming in the ensemble that she
felt pride in its accomplishments, as one woulgtmid of family members.
Furthermore, she derived much of her happiness themelationships that had been
built within the ensemble. Because Ana’s identrgs so closely tied to the orchestra,
she described belonging as precious, something tauliured and protected, not only for
herself, but also for all the members of the ortiaes

Although | felt welcomed and accepted in our orttzed had spent less time as a
member of the orchestra than either Robert or Anaur conversations, | relied mainly
on comparing my experiences of belonging to ouhestra with prior experiences in
orchestras. | agreed with Ana that musical enjaoytraed friendships were twin
benefits—each amplified the other, and | agreetl Ribbert that knowing my section
mates’ experiences and points of view helped mienfieee connected to them. Despite
my short tenure in this orchestra, | felt cert&iattmy need for belonging was satisfied in
it—more so than ensembles or other groups | hawgbin the past.

Our three somewhat disparate meanings of belorajimgsulted in feelings of
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responsibility toward our orchestra. Robert fekponsibility to promote social
interaction among the members of the orchestrareaseAna primarily felt a
responsibility to protect and nurture the orcheatran identity resource for other
players. Because our orchestra filled a needdtortying that recently had not been met
in my life, | felt a responsibility to play wellpa to contribute to the relationships within
the orchestra, and the orchestra, in turn, continadring me feelings of safety and
happiness. Why did these feelings of responstlalicompany our senses of belonging?
Belonging and Responsibility
| first asked Ana if she would feel a sense of oesbility if she lacked a sense of
belonging to the group. Her reply referenced aystbe had told about helping a new,
student cellist:
If | felt no sense of belonging to the orchestraplld likely have been too busy
looking out for myself; making sure | had my muaia didn’t make too many
mistakes. | would not have initiated much conveosa maybe at most, | would
have introduced myself. Well, then again, | hopeuldn’t be as selfish as that
sounds, and that | would have noticed if someos&lbane was totally lost and
unhappy, and made some effort to help! It musehsen successful because she
did in fact come back! And | let her take my seatt to the T cello because it
would be easier for her to follow the conductor ahd would learn a lot in a
short time by sitting next to a very accomplishé&yer.
| also asked her if it would make a difference @ ttitude if her sense of belonging
were deprived or did not exist:
Yes it would definitely make a difference and lealdy see it in the somewhat
more casual attitude | have towards the other stchd've only recently joined.
With the other orchestra, | have no qualms or gddelings if | miss a rehearsal.
In our orchestra, | know my absence is noticed beedhe conductor almost
always tells me “Hey Ana! We missed you last wéeko | won't be absent

without a very good reason.

In both of these responses, Ana’s view of the attheas a valuable identity resource
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was evident. Although the student cellist was t@the orchestra, Ana saw that there
was potential for this young player to identify lvthe orchestra; indeed, she hoped the
student would identify with the orchestra and wotdtinue returning to rehearsals. So
Ana made sure that the cellist was in a positioen@lshe could easily see the conductor,
and where she would feel supported, being surraibgieexperienced players who could
help. In the case of the orchestra where Ana didanse belonging, she admitted to
having a less responsible attitude; she did nattiyewith that other orchestra.
Recognizing Ana’s sense of responsibility, | wasigned by her dilemma about
which concert to attend when they both occurrethersame day, so | asked her to speak
more about it. Even though her feelings of belogdd our orchestra were stronger than
her feelings of belonging to the other orchestna, chose to attend the other orchestra’s
concert. The cello section in the other orchestta simply more in need, and she felt
that our large orchestra could still play well withe less cello. When | asked her to talk
about her feelings and what happened after theecgrahe replied:
| think this was the first (hopefully the last) enh didn’t play in a concert. I've
missed rehearsals but | always play in the concéffislt particularly bad that |
wasn’t able to tell my usual stand partner (a yolaaly in middle school) that |
wouldn’t be playing in the concert because sherhsded the last rehearsal. We
play from my music which had notes and bowingstemitin. | thought about her
that day and hoped that she would have her mudie able to share a stand with
someone else. The next time | saw her, she said!"AVhere were you??? | was
waiting and | didn’t know you weren’t going to playth us!” | felt terrible. The
other orchestra played some great music so | degitet it totally, but yes |
missed the camaraderie and happy excited chaokgtmte OUR orchestra
concerts.

Ana felt a responsibility to help a struggling cetlection in the alternate

orchestra at the same time she felt a respongibdlihurture and protect our orchestra.
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She felt badly for leaving our orchestra, and eigfigcher younger stand partner, but in
the end, she believed she should play where shenoasneeded. Ana felt she made the
right decision in this instance, but she hopedsiheation never arose again. Ana was
bound by her will to “do the right thing,” in atteéimg the other concert, rather than to
attend our concert, which is what she would haegepred. This would suggest that her
sense of responsibility was in a state of confacit] the stress she experienced when
faced with the dilemma of choosing brought lighthe complexity of how we make
decisions based on the bonds we share with others.

Ana joined the other orchestra not as a meansslo®a belongingness, but
rather to satiate henusicalneeds. However, because of a general assoclatoreen
belongingness and orchestra, Ana assumed she wootdinter a safe space in the other
orchestra, in which she could maintain her own se@fisdentity. Furthermore, she
assumed that others around her would feel similaFlyis security and mutual concern
for each other’s well-being, which Ana (perhapsvabi in this instance) sought to
encounter in the other orchestra, did not exist.

| then asked Robert to elaborate on his respoitgibil the group and how it
affected his continued participation. Robert fgtat responsibility to play well and
perform his best, saying, “I do maintain a persathic in whatever | pursue, like
learning music. | like to do it to the best of @tyilities and have respect and honor in the
subject.” Because Robert had been a member airdinestra for many years, he knew
and trusted many of the players, and he experieogedrchestra as a judgment-free

Zone:
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True friends will never judge you and will forgiamy mistakes you make. But
the majority of the [orchestra] members would ligeyou to play well. And here
is when you feel obligated to seek their consedtapproval for the way you're
playing. So, it feels good when you are able &apé (musically) your friends
and the not-so-much-friends.
A responsibility to play well and contribute to tbechestra was like an obligation to
Robert, and he admitted, “It's hard for me to dmething half-way or not see it through
completion. | have a terrible fear of quittingdwing mediocre work.” But Robert
believed that not only he, but also the entire estfa would perform more expressively
if members had greater opportunities for socianattion and social support—if they
had opportunity to learn from one another.

Although Robert felt a responsibility to play wetlseemed possible that he felt
even more responsibility to promote social relahaps within the orchestra. During
breaks in our rehearsals, Robert always was thetfirget out of his seat and start a
conversation with another member of the orchesM#&hough Ana and | agreed that
many of our interactions occurred within our regpecsections, Robert talked and
laughed with members of the orchestra well beybedvtola section—it did not matter
whether they were teenagers or octogenarians, Ruiael to relate to them. He was
acting on his belief that human beings are meamitévact, that they are completed and
fulfilled in a constant process of learning fromeamother. Because of his conviction,
Robert not only interacted with other orchestra rners, but he also felt a duty to
promote social engagement among orchestra memlyefact, he was often at odds with

orchestra administrators as he expressed this sigcts greater social interaction.

Because of the responsibility he felt, he gaverfyi®o the orchestra over many other
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affiliations in his life, working toward its contied successes through promotion of
social engagement.

Even though | had been a member of the ensembbedgbort time compared to
Robert and Ana, | quickly developed a sense ofaesipility to the orchestra. Even
missing a single rehearsal due to illness causethrie®l some emotional distress. |
worried about my absence and how it might havedried the others in my section who |
felt obligated to help. | discovered that my fagh of responsibility were coupled with
the feelings of belonging | had attained. My fiegs of belonging when playing in the
group were so strong at the culmination of thesthdt they affected my mood and
health: | got upset when | had to miss a rehearsaissed my friends and acquaintances
when | was not there; and | associated my feelamgsexperiences in the group with
other parts of my life. | felt an even closer baadhis orchestra than with any other to
which | had previously belonged. It almost seeltitexla reciprocal relationship—one of
mutual concern—with the group as a whole: | hadsponsibility to it to do my best and
remain a valued member, and it kept me feeling aaéchappy.

Some months after | finished collecting data | ntbt@a town that was much
farther from our orchestra, and | was faced withdkcision of staying with the orchestra
or leaving it. Staying with it meant a 90-minutamanute to rehearsal and back home
again, but in the end it was not a difficult dearsfor me to make: | had developed such
a sense of belonging to the orchestra, and buihgtbonds with Robert, Ana, and others
that | could not think of leaving. Indeed, | fégltvas my responsibility to remain active

with the group because | belonged there. My sead&pended on me to help them, the
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orchestra depended on me for my fund-raising eff@md my friends depended on me to
be there for them. | was not going anywhere.
Summary

How can the sense of responsibility that appeaastompany a sense of
belonging be classified? It might be viewed asgndive response to belonging; the
three of us made choices to act responsibly, amefbre prioritize our relationships in
the orchestra, based on our feelings of belongsgné&itill, for each of us, the decision to
act responsibly was not merely cognitive—it was$ dfilemotion. For all three of us, a
sense of responsibility stemmed from feelings éétyaand security. Without the
familial feelings we experienced, we would not héalea strong sense of responsibility
toward the group. Still, especially for Ana andod who were longtime members of
our orchestra, the sense of responsibility didangfinate solely from their own sense of
belonging, but also from desiring belongingnessotbers. Ana wanted to protect what
she viewed as most precious, and Robert wantechéimebers of the orchestra to learn
from one another, and ultimately to feel completed.

As can be seen in Figure 5, the three of us expezta sense of belonging and a
sense of responsibility as cyclical in nature. drding to Baumeister and Leary (1995),
the bonds we share with those around us influeoc¢éhoughts and actions in relation to
them, particularly in how we prioritize our assaitias. With this cognition as the
controlling factor, our sense of belonging leada 8ense of responsibility, which then
leads back to stronger feelings of belongingnedsrsreased positive affect. When this

cyclical relationship between belongingness angarsibility exists under an umbrella
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of safety and security, we may feel the respongiliib reach out to others so that they,
too, experience a sense of mutual support andifgevith the group. Robert, Ana, and |
clearly experienced safety and security within auchestra, we prioritized the group in
thought and action, and we experienced positivecaffRobert felt a responsibility to
share his belongingness with others in the forpromoting social engagement and
mutual support, while Ana chose to help otherstiflewith the orchestra as she did, and
treasure their experiences. | did not seek toestimr manifestations of my feelings of
belonging with others, most likely due to my relaty short membership in the group,

but I could imagine reaching out to others as myte with the orchestra continued.
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Figure 5.Sense of belonging and sense of responsibility.
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CHAPTER EIGHT

REFLECTING ON NEW UNDERSTANDINGS

Reflecting on Theory

| was captivated by Baumeister and Leary’s (1988pty. It opened my eyes
and brought me on a new journey in life, allowing ta fill a void that had existed for
fifteen years. | studied their theory of belongiegs, applied it to how we interact with
each other within an orchestra, and made someditdeediscoveries about how Robert,
Ana, and | perceived belongingness, and how weldidsed on our perceptions of
belonging to an orchestra. Through narrative inguiwas able to explore how
belonging circulated in personal and social spacelsl came to new understandings
about how our belongingness may be related toitgentutual learning, and
responsibility.

The theory of belongingness has provided a fasogétamework in which to
study meanings and perceptions of belongingnesg@erienced within an orchestra. In
Baumeister and Leary’s (1995) article, the auttmigklighted several ways in which the
theory could be applied, such as in prison refoneh r2ligious organizations, but |
wonder if they had ever envisioned it as a framéwor interaction in a musical setting.
| have learned that musical groups are ideal ggttiim which to study sense of belonging
due to the close-knit bonds that can so easily fanchthe intimate nature of performing
alongside others who share an appreciation of music

The participants’ narratives pointed to many knties in the empirical literature

found in seminal article “The Need to Belong: Dedor Interpersonal Attachments as a
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Fundamental Human Motivation” (Baumeister & Led995) as well as to other studies
related to the theory of belongingness. Partidpdescribed forming bonds quickly and
easily with those in close proximity to them. pexienced these initial bonds formed by
proximity from the very first rehearsal | attenddsly the end of the evening, | had
already started bonding with several members ofetyion sitting near me.
Additionally, social bonds quickly formed in newogps, such as in the trio | joined with
Robert and Ana. These bonds were then strengtlmregdime due to the lasting
atmosphere of a caring context within the orchemtihamong its members. The mutual
support Robert, Ana, and | developed was direetligted to the bonds we shared.

As we shared and reflected on stories of bondmrautual learning, we also
discovered that we were hesitant or even unwilllmgreak the bonds we had formed
over the years in the orchestra and various subpgroBaumeister and Leary (1995)
asserted that due to habit and obligation, wetfeeelirge to keep the bonds we have
formed, and when they are broken, we can show sifjdecreased affect. Robert
displayed regret and sorrow for members who leftdithestra, and he missed them;
however, he made no attempts to rekindle thesesbrbknds as the bonds were weak.
He was also reluctant to leave his outreach gragpite some animosity he faced there;
he felt connections to members of the group thaew&ong enough to overcome any
negative interactions that occurred. Similarly afexpressed reluctance to move to a
new area due in part to her strong bonds in thieestca. | viewed my participation in
the orchestra as a great responsibility and itedlto the bonds | felt there. Without the

presence of those bonds, | would not have placedust emphasis on continuing to
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participate in the group, promote it, and helmitie best of my ability.

As Baumeister and Leary noted, “social ritualsoiming greetings and farewells
serve to assure others of the continuation of oreétionships with them” (p. 503).
Each May there is an end-of-the-year party, futekbration and laughter, but an air of
sadness also exists: We know we will not see etdtwdr and make music together for a
few months. By coming together to celebrate thetadra season, we were also affirming
our desire to reunite for another year of musicimgkogether in September.
Furthermore, Robert, Ana, and | all found waysuaure some of the bonds we formed
through playing with our trio and with communityrgee groups during the summer.
We demonstrated our unwillingness to break bondstdnying active in these groups,
which served as suitable, albeit temporary, suligiits.

| continually observed and experienced, along Witbert and Ana, the
relationship of the presence of belongingness sitipe affect and stronger social bonds,
and the absence of belongingness to negative affie@aumeister and Leary (1995)
described. This helped me make some interestiegpretations about our own identity
and mutual concern for one another. We felt hapipye performing in the orchestra and
trio together, and that in turn strengthened oundsowith each other. The sense of
belonging that we felt as a result of feeling saéxure, and mutually cared for by those
around us led us to feel accepted, free from judgnaad also strengthened our bonds.
These conditions were ideal for having what Ananrefd to as “precious experiences.”
Conversely, Ana felt negative affect from a lackefongingness in another orchestra

she joined, and no strong bonds were formed th&sea result, she had second thoughts
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about remaining in that group. Therefore, withphesence of this positive affect under
conditions of safety and security, we will be mbkely to take on a responsibility to
share our belongingness with those around us. dMitthese conditions present, we will
be less likely to take on any meaningful sensesponsibility toward the group.
Experiencing a deprivation of sense of belongingalao have ill-effects on personal
affect, as | noted when describing how I felt & pwossibility of missing a rehearsal.

Through cognition, we prioritize thoughts aboutesthbased on our perceived
bonds with them, and our cognition, in turn, inflaes behavior. Ana, Robert, and |
prioritized our orchestra, expressing how we faleap responsibility toward the group
and an obligation to do our best. Robert notethisapersonal sense of responsibility
toward the group affected his decision-making aod he felt obligated to promote
social interaction within the group. Ana expressedcern over letting her section down,
feeling responsible because of the way she thaalghiit them in relation to her own
sense of belonging. | related sense of belonginggponsibility similarly to Ana in that
my own identity was related to the responsibilifglt to the group, and this stemmed
from feeling belongingness there.

Because conditions of safety and security weregptas the orchestra, we
experienced mutual caring for the group and fos¢haround us. This was particularly
evident for Robert and Ana, who took on a respalitsilbto share their sense of
belonging with others in their own ways. Both vezithe orchestra as their ingroup and
devoted—nby prioritizing—cognitive processing to fheople in this group. As a result,

their sense of belonging led to a sense of respiifigiand increased personal affect,
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compelling them to share this with others in owugr. This pattern of cyclical behavior
began as mere thought processes based on thenigebthers in our safe and
“jludgment-free” zone. Baumeister and Leary (199&hted to cognitive processing as
predictive of our thought process in favor of augroup, but this study went well beyond
that notion to suggest a new way of thinking aldleaw prioritization of thoughts affects
responsibility.

My interpretations of the narratives show the rafee of belongingness in music
education research, and although there were nocredsication studies that fully
addressed Baumeister and Leary’s theory, there sexeral music-related studies that
had similar ideas to this study. Willingham’s (20@tudy indicated multiple ways in
which self-growth and feelings of community caupadicipants to cognitively process
positive thoughts about fellow group members; haveny inquiry uncovered ways in
which cognition was a controlling factor in our serof belonging and sense of
responsibility. My own sense of responsibility ema the group stemmed from how |
felt connected to my section members and thus ateldjto do my best to help less
advanced players. Ana similarly felt responsibléér section and took on mentorship
roles to new students, just as she was mentoréetipast. Robert’s obligation of
responsibility related to pleasing his fellow memsbiey doing a good job with the music
and advocating for more social opportunities.

| also found agreement with Neill’s (1998) studywhich bonds were formed at
first due to proximity, and then strengthened diree. Ana, Robert, and | all considered

those in our sections to be our closest friendba@orchestra (apart from one another).
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The bonds we formed with our section members baganere proximal bonds and then
developed into strong and lasting friendships asveee given the opportunities to
frequently interact with them in sectional rehekrsa

While I did not observe any apparent positive gyatere physical health
attributes as a result of fulfilled belongingnesgds in this study, as in Coffman’s (2008)
and Eaton’s (2013), emotional health was likelgetiéd. Participants’ narratives
described a wide range of positive emotions asttiaith feeling belongingness within
the orchestra. Robert expressed feelings of safedysecurity as well as a profound level
of completeness as a result of the belonging hélfeie. Ana’s “precious experiences”
over the years were the result of enduring bondshslad made, which amplified the joy
she received from making music: “The music we @é&abne thing, but the friendships
we develop make it doubly rewarding to be therEliese experiences were both
meaningful and valuable to her, but also fragiféithout frequent nurturing, they can
disappear. Personally, | found myself anticipatagh Thursday evening because |
would get to interact with a group of wonderful peowith whom | felt a strong
connection. This connection made the music so mumte enjoyable and fulfilling.

In Parker’s (2010) study, participants describegrtfeelings of belongingness as
varied, pleasant, stress-reducing, and an outlgidsonal growth. My study expanded
upon this research by not only showing how send®lainging is positive and beneficial,
but it also connected belongingness with a sensespbnsibility toward mutual learning.
Robert described his personal growth as a musigiagiation to becoming eomplete

human. This stemmed from his drawing on the egpegs of those with whom he
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shared bonds: “We are compelled to reach out avdtheother human beings, and find
out what they think, and ask their opinions, ancetate to them. In that process, that’s
when you become a whole person.” This conceptutial learning as a gateway for
greater self-understanding may be key to understgrimklonging in a music ensemble.
Ana demonstrated that her sense of belonging wasiiet for personal growth; she
placed a high value on becoming a better musiangnse expressed appreciation for
developing musicianship in the presence of carmysupportive friends. However, Ana
she moved beyond growth as a person to associatehadentitywith the orchestra.
Further, her identity as a responsible membergybap in which she felt a mutual caring
for compelled her to reach out to others in hopasthey would come to identify as she
did. These new understandings warrant further rebea better understand not only how
we identify ourselves by feeling belongingness it group, but also how we are
prompted to reach out beyond ourselves.
Reflecting on Narrative

This study allowed me to do as narrative inquidkrsto live in the midst of my
participants, and to explore their perceptions exyeriences in a unique and intimate
way. It was an optimal way to uncover the rootb&bngingness because we could
trace our own lives and find new meanings in evemt®xperienced. It guided us
through the complex three-dimensional space okaperiences and helped us tell and
retell stories in insightful ways.

As humans, our vulnerability often lies with how perceive ourselves within as

well as in relation to others, and our belongingrn@ays a large role in this vulnerability.
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The sense of belonging we have (or lack) can affecself-esteem and emotional well-
being. Therefore, narrative inquiry can providieetive and sensitive strategies for
uncovering insight as we navigate participantsheushbilities as well as our own. It can
give us the tools to carefully and thorougbhcover deep meanings from experience.
Furthermore—and unique among research approachesativa allows our participants
to become equal partners in the sharing and comgadipreliminary research. This can
perhaps offer an added duality: How do participaetscribe their experiences of
belonging to the very research project they araraqf? As they trace the meanings of
their experiences, participants are actively endagehe process of collecting and
interpreting the research. Feeling a sense ohelg to a narrative inquiry team might
contribute to participants’ insights on their expeaces of belonging overall.

As a novice researcher but experienced educatound narrative inquiry to be
the perfect tool for sharing my life experienced afso learning a great deal from my
participants. As Clandinin and Connelly (1990, @0@irected, we made meaning of our
experiences, and put them into context in a relatanlequate, and plausible way so that
others can benefit from them. In the process afisf these experiences with one
another, Robert, Ana, and | all came to new undedihgs about ourselves and each
other. The process of continual reflection foreatended period of time helped us
realize how valuable our participation in this astra truly was, and how important
bonds within the group were. As we continue to enadusic together, we also continue
sharing precious experiences, and will always Beatng on what we have learned.

As | engaged deeply in the midst of this narrainggiiry, | continually reflected
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on my own responsibility to represent the storilesp participants in a fair, honest, and
meaningful way, while respecting their privacy aafety. As mentioned previously,
narrative researchers have the obligation to stuaeqjuitable balance of power with their
participants as they co-compose together, yetioggasions will arise as the narratives
form that may compromise the integrity of the reslea In this study, certain stories
were considered “off limits” by my participants, sy were not included. Their
exclusion did not alter the insight into the res@aguestions in a meaningful way, but
rather it allowed me to build even stronger trughwhe participants by showing them
this respect and offering a balance of power.
Reflecting on Educating

How can we use this new knowledge to reflect onowun teaching? How can
we apply belongingness theory in our classroomsoacitestras in order to find new
ways to educate our students and improve our pnegffaThis study uncovered a wealth
of benefits stemming from the sense of belongirmeernced by the participants,
including joy, security, improved sound qualitydaresponsibility. Conversely, being
deprived of this sense of belonging negatively@feis. As humans, it is our desire to
seek out and experience feelings of belongingraessthese feelings contribute to our
well-being and health. As music educators, itusm@sponsibility to foster an
appreciation for music in our classrooms, and wtdading that our classrooms and
ensembles make ideal situations for belongingresesdur can help us succeed in that.

The participants in my study—Robert, Ana, and |I—ediéed belonging to an

orchestra in a multi-faceted way. We felt pridsspgonsibility, safety, completeness,
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welcoming, comfort, and familial emotions in retatito feeling belongingness while we
actively engaged in making music and building bontisese emotions were further
described as positive, uplifting, energizing, aewarding. Additionally, our senses of
belonging affected our actions and decision-makinfe orchestra and in our lives. The
combination of a caring context in the orchestrd among its members with the
frequency of the rehearsals satisfied the partitgddoelongingness needs. These
findings can have important implications in thddief community and school orchestras.

Fostering a sense of belonging within school or mamity orchestras can
provide benefits to group morale, quality of musied retention rates. My participants
described positive affect resulting from feelinkglwe belonged. We associated our
feelings of belonging with happiness and safetylevpiaying, and indicated that our
cognition in regards to the orchestra and its meswas affected by these feelings as
well. We processed our thoughts about group mendrmtsion-group members based on
our perceptions of sense of belonging.

Implications from an increase in affect suggest tither school or community
orchestra members might similarly experience a igéisense of happiness with their
group: They may enjoy making music among friendsl, the bonds they form can
amplify the enjoyment they receive from the mudtarticipants in my study felt safe,
happy, and secure within our group, and this stednadrectly from our sense of
belonging. This safety, happiness, and comfortiin improved the sound we were able
to produce as an orchestra. As Robert remarkeslittg safe and secure contributes a

great deal to the sound. Since you are less likkebe nervous and are more relaxed, the
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execution of the instrument is improved, resuliim@ better sound individually and
hence for the group.” Further research might itigate whether other community
orchestra members and school students experiemreved sound production within the
orchestra in relation to this feeling of safetymfarly, as they play with more
confidence and relaxation, they might thus expeeemdecrease in fear of failure
because they will be surrounded by people who foargnem and give them a feeling of
security as they perform.

As | participated as an orchestra sub-group ingtudy, | came to some
fascinating new understandings about the importahparticipating in chamber music.
In this small, intimate setting, Robert, Ana, arehfjaged in hundreds of hours of music-
making, laughing, gossiping, story-telling, andippcdl debate. We learned from one
another as we engaged in an activity that we atiémsely enjoyed: We became friends
in the midst of playing Beethoven together. Weegeaach other sage life advice between
movements of Mozart'’Eine Kleine NachtmusikThe sense of belonging that formed in
our trio, as Ana described, strengthened our bomldigh in turn strengthened our sense
of belonging. Chamber music offers an outlet &kirig the enjoyment of music we
share and adding a social element, which is cliticaurturing sense of belonging. With
frequent interaction and a caring context of mutwaicern for one another, this outlet
has powerful implications in music education forlding responsibility, trust, and
bonding. Further, the skills gained by playing@inhamber group, such as social skills
and the responsibility of playing an independemt,gan transcend into students’ lives

by playing a significant role in their developmamnid well-being. Regardless of their
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continuation of music after high school, studemts ase these skills in other groups they
choose to join. Speaking personally, many of threds | formed in chamber groups as a
youth still exist today, lasting and unbreakable.

Further, our belongingness contributed to the nesibdity we felt toward the
group. Other members of school and community atras who feel personal
responsibility toward their respective groups miayilarly have more of a vested interest
in them and may go to greater lengths to help thecceed. This was the most profound
discovery | made in this study, and | feel it cavénbroad implications in our field. | ask
the music educator: How responsible would you say average students feel toward
the success and well-being of the group? Do tlaeg lan interest in seeing it succeed, or
are they merely trying to get an A in class or grfee music? We should place a bigger
emphasis on developing students’ senses of redplitysiand this can be achieved by
providing ways for their senses of belong to depels the two are intimately related.
This can be fostered best under an “umbrella” &dtgaand security within the group,
where students and members feel like they argudgment-free zone and can best learn
from the experiences of others and share theirexperiences and senses of belonging.

Participants emphasized the importance of soceh&s\vfor helping members
establish and strengthen social bonds. These borids were shown to improve the
cohesion of the individual sections as well asatehestra as a whole by creating a
comfort zone in which to perform music. Feelinfsafety and security while playing as
opposed to fear of reprimand and humiliation aeerésult of placing this emphasis on

bond-building. Creating a safe space for musicingkree of judgment—rather than a
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reliance on competition or intimidation to motivateidents, which instead can breed
anxiety and fear—is more conducive to establiskirstyong sense of belonging. As
teachers and conductors, we can better nurturén@asphere of caring concern amongst
our students if we first demonstrate it ourselvestbering a welcoming space in which
to make music. Providing a safe and comfortabteebdto seek help with the music will
facilitate bond-building and improve morale withire section. We can encourage
section leaders and more advanced members to Baldeand willing to help others
around them. Additionally, if our rehearsals a@reifrequent, they will allow for ample
time to build strong and healthy bonds.

Presumably, we want our orchestras to be happyeotlictive groups, but may
tend to emphasize rehearsal strategies and classrmamagement, overlooking the
creation of a caring and stress-free environm@ista teacher | often overlook what is
important in favor of getting done what needs talbee, such as standardized
assessments, administrative duties, and attendaggimgs. This study suggests that an
ideal learning environment should place importamteocial events, which will allow
for more bonds to be made. Sub-groups such ashsramusic and community service
groups offer additional outlets for members totgeinow one another, build bonds, and
interact more frequently.

In principle, retention rates in school or commyitchestras can be improved as
a result of the strengthening of social bonds anstadents and members. With strong
bonds established and a lasting sense of belongiegbers will be more reluctant to

quit the orchestra because it would mean breakiagdcial bonds they have created and
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depriving themselves of sense of belonging. Adddily, without a fear of failure,
which as a youth can be a significant catalyshendecision to quit a group, students may
be more likely to remain in it. Just as Ana ddsenl, the bonds she formed with
members of the orchestra were so strong and heection to the group was so
profound that her reluctance to quit affected tlag whe lived her life: She had a hard
time imagining her life without the orchestra, dahdrefore would be very unlikely to
quit. Members of orchestras may similarly expereethis strong sense of belonging in
their groups, which could potentially affect theecision to remain with it longer.
Fostering a strong sense of belonging among odests can provide a wealth of
benefits in our classrooms. | challenge music attus to reflect as | have done on
learning to understand how belonging, which is oheur most basic and fundamental
humanneeds can be used to look at new ways in which ouresttsland our programs

can be more successful.



146

EPILOGUE

I'M DAMN FINE

As a music educator, | found myself asking more rande questions, as is typical
in constructivist research: Where do | go from Rek¢ow will | use what | have gained
in my classroom? What will my experiences in thehestra and in developing a sense
of belonging to it teach me and others? How andnhill | negotiate closure with my
participants and the orchestra? My experiencds Rabert and Ana are far from
complete; | plan on continuing to perform with tirehestra and trio and gaining the full
benefits of the strong sense of belonging | havgiiaed.

I turned inward and reflected on how this all begad realized how my past
experiences of belongingness influenced my cateace, guided me in my profession,
and led me to an interest in this study. My lisesamusician and educator developed
from a complex series of positive and inspiringrégebut stemmed from just one: My

encounter with that student teacher in fifth gratker name was Miss Hankins.

Dear Miss Hankins,

It has been 25 years since you told me | could denan fineviolinist if | put my
mind to it, and | would like to share with you ngflections on a journey that you helped
begin. You have gone on to become a successfabhéaiy no doubt inspiring thousands

of students just as you inspired me. You put gaglsinto the minds of your students
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that they could go far, and you minced no worddamg so. You made me feel like |
was special, and that | could succeed no mattet,whamost importantly, you taught
me that | belonged.

You instructed me in the art of violin in a smd#ss in the basement, where we
were pulled out of the large orchestra if we wdreaal of them. Do you remember? We
were both just beginners: You were just beginniagrytraining as a music teacher in the
classroom, and | was beginning my journey as anigil The class in that basement
room did not belong upstairs. Upstairs, they weaging “Hot Cross Buns,” while you
led us in the sublime works of Bach, Mozart, and &hinichi Suzuki. No, we belonged
with you, Miss Hankins, in your wonderful dustyistge room. Near the end of the
school year, you were saying your goodbyes andoytled me aside in the hallway after
| performed a piece for the class and told me: KiNthat was remarkable playing today.
You have the potential to bedamnfine violinist one day. But you need to practesen
more, and concentrate even harder.” Indeed, haie the potential, but | had yet to
experience someone vocalizing it in such a wayteiAthat, | doubled my efforts and
went on to participate in a wonderful school or¢creeprogram, developed a strong sense
of belonging there, and eventually followed in yéamtsteps as a strings teacher. Since
you were such a large part of setting me on thie trett led me here, | would like to
share with you what | have discovered. | woula dilse to ask you about your own
journey since then. Please reflect with me:

Two years ago, | began a study in which | wouldlesgothe meanings and

perceptions of belongingness while participatingmorchestra. | realized that my lack
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of belonging to one since college was negativelgciihg my life and | wanted to find
out why. Based on my research, | have come to smmelusions on how sense of
belonging can affect us as we participate in ahe&stra. The ways in which we interact
with other members with whom we have built bondd tre feelings we get as a result of
our mutual concern for one another can have bnog@tigations in our field. As a
teacher trainee, you must have been keenly awate gfower of belonging, Miss
Hankins; | withessed it. You nurtured a genuinetegt of caring concern among the
students in your class. | at first felt confused acared to be leaving the safety of the
large group, but it was short-lived. Down therey ypushed us hard and were strict and
sometimes unforgiving of our mistakes, but we alsviayew you cared about us. Did
you know back then that your concern for our sus@ess so evident? | wonder how you
took your experiences with us into your own cageea teacher upon graduation. Did we
inspire you as you inspired us?

| discovered that a sense of belonging can affecstudents’ positive emotions
while performing in class. They are happier wheytfeel like they belong to the group
and will enjoy making music when they feel accepté&tieir sound can improve if they
experience high levels of belongingness becaugeatteesurrounded by those with whom
they share important bonds. They will also feefenmnnected to the class and feel
more of a vested interest if they develop a strsgmgse of belonging, and their
responsibility toward the group will increase. @&tuts are less likely to quit if they feel
connected to the group; the retention rates froan f@®year are affected by sense of

belonging. They will experience a reluctance tealirthe bonds they have made and will
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not want to be deprived of the caring context thaye become accustomed to. | have a
newfound appreciation for the power of belongingresd | plan to develop new
strategies in my classes to harness it. | plantmurage the formation of even more
sub-groups such as chamber music, jam sessionsparal events in which students can
interact more socially and develop bonds with atherthe orchestra.

| have filled the void that led me to this studyjbyming an orchestra and
continuing in it. | have made incredible friendshiand had wonderful experiences
playing amongst people | care about. | would ltaveear your thoughts and reflections
on my research and on this letter. As someoneméute such a difference in my life, |
value your input more than you can know.

Thank you, Miss Hankins. | am now, truly, dammefi

Sincerely,

Nick Rzonsa
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APPENDIX

Description of Study for Potential Participants

Name of Study:Perceptions and Meanings of Belongingness withi®@arhestra: A
Narrative Study

Principal Investigator: Nicholas Rzonsa, Boston University Doctor of Mubises
Candidate

The purpose of this information is to acquaint yoth my doctoral research through
Boston University. If any of the statements or @gin this form are unclear, please let
me know. | would like to discuss the study withuyand | would be happy to answer any
guestions.

The purpose of my study is to uncover how individwnstruct a sense of belonging to
an orchestra. You are invited to take part instuely because you are an adult member
of a community orchestra and have expressed interdse study.

The study will last approximately six months, fr@aptember 2014 until February 2015.
Your involvement in the study will not be day-toydaRather, it will primarily involve
conversations with me and another orchestra mentbencurrently with our
participation in the orchestra this Fall, we witigage in four main conversations (of no
more than 90 minutes each) that focus on ways iohwielongingness has affected our
lives. These conversations are not designed asviatvs, but rather as casual open
dialogue in informal, quiet spaces where we wilkever new understandings of
belongingness and what it means to us and to otlieysu are interested in
participating, you should have an active engageméhtthe orchestra, and willingness
to write a short autobiography about your past agpees of belonging, specifically with
regard to musical groups. Additionally, you wi# bBsked to write a few short letters to
me in which you reflect upon the conversations ae. h

Each of four conversations will be audio-recordéuill transcribe the audio recordings
and then schedule a follow up conversation whergvilvgeview the transcript together,
discuss the accuracy of the transcript, and deoiglether which parts are most important
to tell the story of belonging, especially to anhmstra. Thus, at these meetings you will
be an active participant, or co-composer of theassh text. These meetings will take no
longer than 120 minutes each. Additional conveseatmay become necessary if we
feel new discoveries warrant them. These conversawill be shorter in duration,

lasting no longer than 60 minutes each. At theclu@ion of the study, we will discuss
ways in which the research can be useful to botls@nd what implications it may have
in the context of belongingness within orchestras.
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Please keep in mind that narrative inquiry resegields in-depth and rich information
so plan on supplying as much information as younalteng to provide. As | have
previously stated, you will guide me on what younw® be included in the final co-
constructed story as well as what you would ratfeébe included.

There are no benefits to you from taking part is tesearch and you will not be paid for
taking part in this research. Participating irstbiiudy is your choice. You are free not to
take part or to withdraw at any time for any reasbio matter what you decide, there
will be no penalty. If you decide to withdraw frafms study, the information that you
have already provided will be kept confidential.e Will keep the records of this study
confidential (regardless of whether or not you @d®tw remain in the study from start to
finish) by storing all data on a computer thatasgword protected.

If you have any questions about the above inforonaplease contact meat . My
faculty advisor for this study is Dr. Karin Hendes; who can be reached at . You
may obtain further information about your rightsaagsearch subject by calling the
Boston University CRC IRB Office at 617-358-6115.

Thank you for your time and consideration. | Idokward to hearing from you.

Nicholas Rzonsa
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