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Introduction., l

The aim of Chapter 1. in this thesis is to set forthﬂ
a fundamental principle viz:that consciousness asg w
maintained in the field of idealistic psychologyks h
the vital factor in human control., That it is not, f
as believed by the materialist, a product of matter |
or of physical evolutionary processesg. |
In the light of this phase of consciousness the ﬁ
aim of Chapter 11l is to discuss certain psychologicai
theories formerly malntained but now held to be fals#
in the view of 1d§aliatic psychology and therefore H
considered inadequate basis for a correct understand#ng
of the problem of moral and religious education. Tho%e
which idealistic psychology rejects are the "facultyﬁ
psychology",the theory of interests and the theory o%
underrating of human instincts. Those which idealiat#c
psychology approves ' as making the nature of mind anf
organism susceptable to development and impressions |

and by means of assoclational bonds possessing powers
It

of synthesis and not as being an aggregate of "waters

", are the theory of motor local.l-ii

tight compartmants

ization of functions, theory of sensory-motor reactién,
|
theory of law and effect, theory of frequency and th#

theory of conversion with possible restrictions as t¢
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needs and demands of moral and religious education,
l}--’},\- 7 \;’a.(,t._-‘.-m'w.‘ e _

The closing Chapter deals wit#ﬂtheae theories adopt-

ed by idealistic psychology, on practice in moral

religious education.




Outline- !

Chapter 1.
1le Two schools of thought in America.
IMaterialistics h
2, Idealistics |
12 Fundamental position of each school-J
Y, Materialistick Explanation”

of mind thru biologic and evolutlonary proces*es.

2, Idealigtic = Congclousness as fundam%ntal
factor in human coniroi and not a resultant ||f
physical evolutionary processes. I
h
Ghapter 11. ﬂ
1. Psychology of Religion- making consclousness H
the basic factor fn human control.
1, Seientific in method.
2'Uges general aond physiological psychologg
ag alds-
3/ Demonstrates religion to be a vital factor
in human life. |
4' Eliminates:- |
1% The;ry of "faculty psychology".
2. Theory of interests. |
5£Theory of underratingof human inptincts. i




5 Approves:=- t

1. The nature of mind being an organism susceptable

to growth, devetopment and impressions as proveﬁa

lﬂ Theory of motor localization of
functbonsg.
2+ Theory of sensory=- motor reaction,

3+ Theory of law of effect. l

4. Theory of law of frequency. ﬁ

5. Theory of conversion with restrictioﬁ%
t

as to type. t
I
1
|
|

Chapter 111

|

by theories which idealistic psychology approvesﬁ-

1{ It passes thru dietinct characteristic i

adolescence, |

|
"stages" in childhood and adolescence. ‘

= ‘

2, It demands nurture and guidance for full |

and normal fruition of religious consciou%-

ness. |

3% It requires that right methods of religio?s
pedagogy be used to meet the needs and deménds

of each particular "stage" of childhood and

4'1% approveg of a proporiionate development|of




intellectual, emotional and volitional 1life of
man for full fruition of a normal Christian

personality.




Definition of terms used in thls thesis,
. Tptor-selfs Self which expresses itself in activiiy:

Sengory- gelf. The self which receives impressiqnes:

‘ Divided~ self+. A state of lddecislion, consciousg

incompleteness.

Unified~gelf « Self which has control of itsg

Facultiege

j%ataclysmic changef The processes involved in the
phenomenon of conversion, somebtimes called “awakeling"
by religious psychologlstss

Agsgoclational bondg. Coordinating agenciesg of the
mindgliving 1t power of synthesis.




10

" Definltbon of the term "Moral", It is a Aifficult m{‘uter
to give a universally accepted definitionto this wofd.

But in order that a person be mordl we presuppose him

to be intelligent.He must know accepted truths of right
and wrong-Thus the very young child and mentally deficient

adult cannot be morals

Next he must be a person who can exercige person%l
choices+ By that we do not mean that he 1s just to cénsent
to formal standards but able to choose because of m&tive

and purposes | |
Next for a person to be moral he must have respolaib—

1lity bhrust upon hime He must stand accountable for hig

own deeds. He muegt have habltuated his actlons, His acts

must not be mechanically performed but must be normal

to himja part of the warp-and=-whoof of his being. Hg

must manifest consistent actibn in pursuit 8f an interest

which is peculiar to himself. L

Finally for a person to be moral he must have s%me

conception of acting for the "social good",

Definition of the term "religious". Just as the tel

"moral" implies relations between man and men so t:I
term "religious" deals with relation of man and God
Schelimacher teils ug that a persgon is religious who

realizes a sense ofneed and dependence upon a higher
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.supply that need.

11

I

powers Whatever we may mean Bintﬁg;fg;ﬁ_"religious"ﬁﬁ
may be sure it implies a progressive unification of i
man with himgelf, his fellows and nature and his GodJ!To
live as children of God the Father is man's highest
realization of himgelf and it is the esseﬁce of reliﬁion.
For a pergon Lo be religlous he must realize the in-

adequacy of various endeavors, lack of adjustment,-iﬁb

the inner warfare within himself, a sense of need

and a realization of a higher power to be able to

|

The realization of the fact that things are not aé
they could or ought tobe; the positing of an ideal |
I

worthy of achlevement to be striven after; that religion
||

mustcontrol the whole man, hisg judg%@hts, hig choiceﬂ

his voluntary attitude is oub conception what the reln

igious man should be. It is lifeat its highest and beat.
It is in the realm of the ideal where religion and H
moralify differ« A man may bemoral yet not religious.ﬁ
He may live according to accepted standards 6f his h
community, on the same plane as his Tellowmen,but he t
mgy have no source to draw his ideals from; he needs ?
|
|
of the absolutee. Hence , of necegsity, a religlous ma$

to trangscend the moral realbm and accept the mandates

' should be moral but a moral man need not be religious'

a SSRINOE. | SRS




h;;f he will have no ideal above that of formal stan#ards
and those sancuiloned by society to govern him by. ‘n‘i'e.i
speak of the Christian religion when we speak in thﬁk
manner® w
Then we claim next that while the religlous instindt
may be innate and man potentially a religious creatune
yet he demands training and guldance in this sphere as

|
fin every others As the psychologists Norsworthy and L

If
Whittley say:i"the religious nature needsg develovmen
n

pruning,directing, feeding"., The instincts need proper

guldance and nurture or they will become dwarfed andihe

have imstead of a normally religious man, a fanatic #r
I
an atheiste |
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an evolutlonary process which we designate to be

-fore the materialist studies physiology and nelirology

Chapter 1.
There are today two schools of thought in America |
each trying to maintain its position., One school 1ig
baged upcn materialistic thought; the other upon
idealistics The first recognizes primarily bilology,
physidlogy, anthropblagy and othqr physical sciences
and weighs concluiiong in the scale of material and
physical balances; the second adopts these agencliesg |
but alms to explain the physical in terms of ideal I

content and personalistic philosophy. It subordinates

the material to the ldealistice The materialist beliives

that every stage in evolutionary process ls wholly ac¢ourt-

ed for in the previous gtage. For example: if we have

a-b-c-d the materialist maintaine that b is explained

becausge it evolves from as and ¢ isg likewlge explained

|
because it evolves from b and d ig ccecounted for becagse

it evolves from ¢’ But how is the materialist going L$9Xplain

;|I
viz: a. Likewlse he belkves that life can be explained

l

from matter and that the procesaes'of the human mind |

(
|

can be explained thru biology and other sciences, Thet

instead of consclousnegs. Ag a regult we have ag an

approach to the explanation of life only an attempt

P -




| 10 1910,) This article deals wik/the problem of

Tigher the complexity oOf the orgealllsm the more able

";tb;make:the=a&jﬁatment=GfﬂmEtter=t6=ftﬂmﬁﬁvfrﬁﬁméntixﬁ¢=L

To be more speclfic, an attempt is made to eliminate |
mind ag a directing force in human aciivity, E

The gsecond school believes that science has need H
of philosophys That the materialist loges himself in

the "shuffle" proving effect from cause and is not

| able to accountfor the first cause in thes evolutionary

procesges gchemes It also believes that sclence should

find and discover and registé%én& phllosophy should |
1 |
|

interpret them. It pogits consciousness ag a real fa#tar
|

in development and belleves that itshould be studied |

through psychology rather than through biology or the |

other sciences. It 1s a psychic force, It believes that

the child is at no time only so much of exygen , hydr#gen
|

and water,but that it is a developing human being witﬁ
a distinct consciousnesgs. ﬁ

The position of the modern psychologist who holds |
to the idealistic view is given clearly and 1ogica11yi
in Professor'dudd's paper read before the Natbonal |
Educational Association, ( Psychological Review March |
consciousness in relation to the theory of evolutbn.

Profeggor Judd maintaéinsg that human behavior igs not

merely a sengory=- motor processe.He shows that the
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it is tO‘adjﬁst itself to its environment by means of
its higher states of consclousnesgss and the higher tﬂe
complexity of the organism the greter the autonomy oﬁ

the individual. Then the same organism will be less !
controlled by its environment, and will be more capaﬁﬁe
of modifying it. Therefore a higher state of individ%%li@y
wlll betle result. For this reason Profegsor Judd claﬁms

|
+hatthere 1s a set of inner laws which stand supreme |

above external and physical laws . |
He points outthat the ideas of imagery advance stéﬁ
by step.For example in the realm of mechanics,tools |
which inthe Dbeginning were crude and unwieldy are ﬁgﬁ
artistic and well designed«So nature at first undeve%bp-

ed becomesnodified by the workings of conscilousness, |

T8 S !i;
Judd malntains

In discussing insgtincte and emotlong
that civilization, instead of B&ng mastered by them
has rather been ughered inby forceg of consciousness#
Hé maintainsg that manufactoring plants are not the g
outgrowth of hunger not commerce tHe outgrowth of h
‘acquisitveness. He believes that deliberation and |
intellectual comparison ig the result of the workingé
of conscilougnegs upon sensory impressions moulding
them into processes of directed thought,The frulis of

man and his achievements show that he is more than




“earbon and water and hydrogen . The flower must be yakenruﬂm i
|
into account as much asthe root." Not by roots but éy
1
fruits must man be judged", Bownee Therefore we mus#

not be deluded by blologlists, by physicists and chemisgts

in the study of congciousness—- it 1s a psychic force.
Becauge it is a psyéhic_force man is supreme
in the realm of the congelous where he isg able to s%y
"I can" "Iknow" "I ought" " I will". He has a distir?_,ct
‘personaliyy+As the organic is higher than organizatﬂon,
gso consclousness is higher thanthe physical. |
C.onsciousgness 1s an inner force wﬁich remodels the |
outer forces that they may conform to inner pattern,
Destiny depends upon consciousnesgs which is control@ed
notby biological and physiological forces. Outer foﬁces
may aid but inner forces are the final arbiters, "Mﬁn is
a machine plus self-consciousness"= Prof. Athearn,
Man is able by mean; of co-onﬁinat;ng agencles of the
mind to so gather sensations and create images, ideas,
and thoughts from them,The assoclational bonds of t.heﬁI
mind unite these sensations and produce for us an
intelligable world order. It ig this standpoint that

enables us to view man as being capable of redirection,

education and contrcle It ie thls view that theistic
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this is the foundation upon which 1dealistic pPSy-
chology is based and which glves consclousness in lifw

and exlgtence of individuals a paramount blace,
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NE—— ql __Chaptervll,.. ittt i

'of individuals are always taken into accounte. P!O;uSBOP

What general psychology is doing in the study of human
behavior;gpsychology of religiom ig doing in the st&hy

of the religlous conduct of man. Its method is scieﬁiific.
It has a right to study religion scientifically just‘

as the laws of mechanics, 6f physics, of chemistry,(of
agriculture and of business are studied scientifical#y.
Formplas are deduced in this field the same as in h
any other field of human learnings As tests and mea.--I
surements are being made and verified in the field of
mnPal 1life so sorregpondingly tests are being made H
in the field of religious life,Conclusions are belnud
verified by experimenbss in laboratory and in the ﬁie%d

of practice. Conditions and circumstances and the naiurea
|

rett, in his "Religious Consclousness" (page2), sayﬁ
BHe (manJ will probe the most sacred depths of private
experience of individuale as thoroughly as he can, h? will
|

ransack the public records of soclal religlous pmctices

and common religous ideals, and the results of thesef
variousg investigations he will desgcribe, compare and
generalize ag completely as possible ", We find conchrren-

ce of like opinion in the Encyclonedlia of Social Ser%ice

and Relisious Education . Proffessgor Athearn says"Recent




f sychology of r

ldeals by psychological results ag found immediately |

i
eligion undertakes not eimnly to éescri#
Feligious experience, it seeks also to explain it in sd

faﬂ #s8 1t 1s capable of explanation by nsztural causes

@o geparate the nomm2l from the abnormal and to trace

the cause of healthy religious development from childe |
' |
hood up"e l

The motives of religlous psychology are first: tp T
| normally propagate religious educatlion , especially of

the youth: second, to believe in religlon as a val- l

pable'force in characterxbuilding and to test religiouq

thin the religious feeling; Third, to recognize the

act that the true test of normal religion is not to be
easured in terms of dogmasg and creeds butrather in how

|
it satisfles human needs and the highest agpirations 04

|
an, Therefore the common approach to its study is in iks
psychology. i

However it is equally true that the study of

ienera.l psychology should precede the study of psychology
f religion. Religious behavior cannot be correctly
nterpreted until we understand the human nature
thich general psychology aims to explain, Since human
nature reveals the need of recognition of an external

power to be reverenced or worshipped , the knowledge of
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mental 1life and the nature and processes of conscioub-

ness are all essential to the study of religious andi'
moral phenomena, As in the field of general paychoquy
so in the field of religious psychology the ph,ysicag
life and the mental and moral are closgely allied, 7
Therefore the sgtudy of physiology and physiological

paychology ig very impobant for the understandingof

religious psychology. The knowledge,particularly, 01
thewervousg system and brain and the localization ofh
brain centersar§$indispensable in psychology of rel#gia1
as in physiological psychology. Therefore we find ﬁ
in the comparitive study of general psychology and H
psychology 05 religion that while the former dealsf
with matters of human behavior and the latter withﬂ

matters of religlous aspirations and phenomena yetﬁ
an undergtanding of the former 1s necessary for anﬁ

I
undersgstanding of the problems of the latter, I

The study of religious phenomena in the light of
peychological regearch has demonstrated to us the fact
that the intelligently religious person is more at”home
in the universe than hisg disbelieving brother. He |

feelsg and acts intduch with a greater environment |.

His attitude to the cosmog is one of larger hope |

ater confidence.He hasg a gense of inner joﬁ
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and eurengbb which does not seem dependent on outer 2
I

crrcumstances and which in fact seems greater at times;

e | T ——

when other sources of gtrength and promise fail. He iei

therefore able to radiate a spirit of trust and hope

iwhich no argument and no mere animal spirits and I

lcourage can produces In the words of Pratt we say,"Relia~
Iion dominates the life of the lowest savage and fills the
thought of the most transcendental philosopher . It 1ajthe
Lcentral power of the primitive community and anin-,tes #he
ildeals of the most advanced civilization. It btinds to- |
gether the king and the oeasant, the rich and the poor,
|and the saint and the sinner'y It is the first thing the

lchild learms at his mother's knee and 1t is the last

hthought which fills his miﬂd as he enterg the great E
!unknown". l
A viewpoint of psychology of todayas contrasted
with the old school isg the difference with reagrd to h

Mfaculties" and "functions". The old psychology i

considered mind as static and composed of an aggregate|

of compartments called "faculties". It left out all the
lassoclational bonds of the mind which modern psychologj
with the"localizatlon of functions" idea upholds, {
This theory holding to the view that the mind was
composed of' facultles believed thet iﬂ theee fachlﬂes
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_____ . e __ |
were disciplined thru drill in one direction would ”

serve equally well in all directions. It disregarded”
" content and placéd faith in discipline" Athearn, ﬂ
if ( Encyclopedia of Social Service and ﬁeligious W
Education). It did not recognize the needs or
development of the pupil}neither,;did it corrolate |
the needs of education with life. It consequently |
regarded the mind as the "gymnasté muscle" to be
strengthened through action. |

The method of religious education similarly j
parallel .2ad the method of secular educatlon. It |

| .
adopted the well known "catechetical methods"of study.

It placed no value on the meaning or the associatio&:
which words might arouse in the pupils mind , It,tbo,
made no distinction as to type of subject matter ?
of its curriculum in order to meet the needs of the“
child-minde It failed to recognize the advantages o?
the graded system in the Sunday School because it |

I
neglected to recognize the mind as a growlng organi%m

which was able to °  create meanings out of impressions

and originate ideas out of these meanings by meaihajof

its syhhetlc processes,

According to Proffessor Jameg congciousness 1is l
I
a process, "a stream", and mind is an ever developi%g




——organism-always—"growing'-and-never—'statie'The =
asgoclational bonds glve strepgth and increasged
validity to powers of suggestion as aidg to right
mental controlle By means of these associatlional bonds
J development takes place glowly and reste ultimately on

experience., Bince 1t is a self evident fact that the

‘ mind of an infant,besides belng an organism,is plastic

and susceptable to lasting impressionsg because of lﬁﬂ

plagticity it is of primal importance to guard againék

|
harmful impressions for they will tend to color life“F

|
experiences and finally determine the"hent" of the “

|
individual character.Therefore early life should be

|

}

a background of pleasant illumnating experiences !

‘ which will hold a person in check and give self contmol
i

and voise to personality in later life when the "ideals

|

| of youth began b© wane".

|
theory of the doctrine of ingtinets advocated by G.”

| Idealistic psychology also totally explodes the

| Stanley Hall which maintains that you must let 1natiﬂft3

| develop and grow whether good or bad. If anything ia!

natural to the child let it grow- let nature take itsg

courses Abplying this theory to religlous pedagogy 1ﬁ
maintained that if a person isg to reach high levels
of life , he also must experience the low levels of |

! life. Thig theory is likewise exploded for idealistid




psychology maintains that no impressions are ever

made upon the mind without a corregponding effect upor B

the actlivities of life and"whatewer enters into first'of
life enters into all of life" Athearne It ig a wely
known and established fact in religon that purity of W
life and ideals tend to gtrengthen and develop chhwacﬁer
while the opposite tends to weaken not only the physi&al
but also the moral and spiritual aspirations of man, |
Thepld pgychology also held to the idea that man is

|
governed by reason while animal isg governed by instinct,

Ithonsidered instincte as of a low order and made theée
thé dividing line between man and animal , We have n64
come to realize and to know that both ingtinctg and rﬁasn;x
are a part of human nature. Many of the lower forms aét o
on instincts blindly, unable to use thelr experience %o
gulde their acts, and incapable of educatlions Some of;
them carry out seemingly marvelous activitieg yet their
gcts are as automatic as those of a machine. Man appaqemté
1y begins s blindly as the lower animalg;he hag instﬁnczé
of acquigitiveness , of gregariousness, of love, of hﬁte,
of gex, of play, of cooperation, and many otherg ithich we
might mention. Some are innate s some appear soon after
birth and others later in 1life, but the conscious actyvity

of man enablea him to introduce purposes in life and thus
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Trenables Nim Go transform‘the apparent blindness 1ﬁ£o
foregight and to achieve%urposeful ends and to adapt |
his activitles to directed endeavors. Because he has
Ia larger number of instincts.than the lower animals

he finds possible a greater number of responses to a

|more complex envlronmenﬂthan they do. Therefore he isg |

'.

iLble to accomodate himgelf +to- all types of condltionﬁ

u
and circumstances without suffering defeate. !
Psychology recognizes the fact tharin the realm of |

horals many anmture which developed wrongly would have

eveloped otherwlse had 1t been given proper guldance
proper direction.Juét because some instincts are
good" others "bad" we need not be alarmed for the bad 1
MHBti;cts may be redirected inrcother channels by counter-
mterests and counter=- suggegtions , .The migdirected

111y can then be turned into chznnels of usefuliess

__,S}L-

nd art instead of growlng into gelfishness and belng a
rge to itself ad societby.

Another brinciple of psychology which has given us
yoluasble information is by the later Pro;?essor James
in inevaluating *° ° the theory of sensory -motor reacti
In the words of Pro§gesor Thorndyke 1t is called the
|"preflex- are"s This theory isthat one learns to do

by doing. It takes into account the gensory- nerves|
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carrylng message to the braln centers where the celia
explode and require an exhaust.The message is thereéy
trangferred over the motor nerveg to the muscles fo$
action. This has proven invaluable in revolutonizing
methods of teachlng, The pupll is given the laborqtény,
manual treining, and the work shope The abstract is‘
turned into the real, that which wasg foreshadowed aﬁ
firet now becomes a reality. His “"mobdor- selffstwai&ed
alongside his "sensory-selfl He becomes-satis?ied w%en
he has glven proof of his lmner thought in terms ofh
expression. The expressional 1life has experienced a'
reality and man becomes a creator. ' “

So in the development of religious life the child
demands and sghould be given something to doe Too 1oﬁg,
abstract thinking has narrowed the religious life of
the youth in our churches and religious schools. He%&eama
and he demands a part in the actual activities of 1ffe.
Along with the religious instuction should be givenIF
opportunity for development of the activities for sdcial
welfare, the alleviation of misery, the elevation of
all mankindthrough educational opportunities, the

prevention of certaln causes of crime, the activitigs

leading to clivic righteousness , clean politics, r

good citizenshlp, andsin fact, 531 forms of social
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gervice having in view the betterment of mankind, |

Thizs psycholog y has glven us a principle in traini%g

which will gerve as a baslc Tfactor both in secular &na

religioug instruction. |
Modern psychology also givesaplace to mysticis%

in religion, It; by no means , would eliminate it {

from the expresgsional factor aidlng in God—conaciou;ness

in the life of child or adult. Yet it maintains thaé no

mere power of prayer, of falth , or mysterious mani#est-

atlon will, in any wise, answer for moiivation or “

interest or provision for initation and motor expreﬁsion

which are congidered essential in secular schools, h

It 1g a common experience of all Christlan workers h

that the element of fallh and religious impulges ar%

best cultivated =anid aided when there is a purpose h

repregenting the expressional slde of religious lif%

given to pupils., In other words an idea must arouseﬁ

a degire for active responge. ﬂ
Pgychology has also demonstrated the valueof |

the theory of law and effect. In all religious educ%tinn

the aim should be to make the service pleasant and ﬂ

agreeable , illuminated with pleasant experiences, ﬁ

and consequently to ask for i g repetition.Too ofte&

in the past this has not bqu done. Religious services

|
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|

i i
r asgociated unpleasant experiences with corresponding |

@ m |

[ resultse.

1 The law of frequency,asking that frequent repetiton

| and review is necessary 1f anything is to be 1mpr9339¢

|
| upon the child's mind , has been disobeyed and left |
i e |i
H unobserved in religious instruction . We have come toq

|

§ kxnow that not sufficient time hag been alloted to theﬁ
i-study of the Bible and itstéachings +to sufficiently ”
hmpresgs the child with itg truths and preceptseHence
is the negd of supplanting the Sundasy School wibh the

day school of religlon and instruction where oppor-

(]

|
tunities for frequent impresgion may be glven. |
1

No treatise on moral or religious development of!
youth and the bearings of modern psychology should bé

| passed by wlthout a discuselon of the theory of l

convergion and the attitude of psychology to this
[ striking phenomenen. Does psychology have anything i
to gay aboul it and if so what doeg it say? Peych0101
gists maintain that conversion of youth occur in their

adolescent perlods , the majority of cases in the

sixteenth year, Some psyychologlists would clgim that |

. - 'convei*sion is accompanied by striking emotlional 'l

experience, while othersg would have us believe that T

|
[
|
|
Il
|
|
|
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|
|

& with a "unified gelf" which is to bee There too |

PRSP . TR P g

that there are two types of conversion;the one accom- [

panied by unusual gtriking exverience and sudden in

'f
its nature, and the other of the quiet order. Some
ipsychologlsts, such as Pratt, believe that the entire M

adolescent period ls a period of conversion- a period H
|

'growing from a thing-hood to a self-hood.

There are certain states to be found no matta

| whether they may be atiributed to the emotional or q

| is a gense in which the individual conceivegs of what h@

| ought to be , or will gtrive to be, or wigh to be , 1?_

| confast to that which has been or ise. There 1s , too, |

intellectual realm which accompany every, or almost H
every cage of definite of experience of thig sort. Th%ne

a feeling or desire for "active search" , a longing i

. !I

for an ideal . The emotional experience is possgibly |
due to the readjustment of the past to that which is ﬁ
to be ., This 1deal 1g not necegsgarily a change in f
feeling but becomes a"real objective™. It ig evident %

that there ig a sense of Q"divided gelf" in contast {

frequently is a sense of need , of self inéufficiencj

and a voluntary surrender to the ideal , Christ,

in which and through whom effort is redoubled for the
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{ the gorrow for sin or the striving toward the ideal

| elge in 1life to those best loved endss. Thls victory

| canfliot with each other and with fhe more primitive

T ere 1s s disagreement among writers as th whether |

I
are the impelling motives. James believes that ordinaqpy

it 1s a procesg of struggling away from sin rather thdh of
striving toward righteousness, butBegble's book , ﬁwi&%
Born Men", fsils to justify this assertion in a single

|
instance mentioneds I

We have mentloned the states accompanying the
|

act of conversion let us now congider what conversion;ﬁs.
Pratt,in his "Religious Congciousness" , says, " Thei
establishment of falrly settled purpo;ea is thereforeg
the firgt step in the achievemnt of moral personalityJ

But purposes may and often do conflict with each other

guite ag much as with temporary gusts of passion and
impulsee Hence the othet step in self -making is the |

victory of one group of harmonious purposes over all |

| :
othergand the complete subordination of every thing

will have 511 the degree of finglity; with none of us

human beings is it ever absolutely complete, Buﬂthe I

meagure of a man's moral selfhood ig ®xactly the degrgb

of this victory ", Again he gays" the new ideal growsi
rather silehtly, at tmee break out into somewhat nolsy
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powersg of modified impulse, but in the main they winj

theirvictories by the subtle modification and by the |

| I
end of the adolescent perlod the young manfinds himse?f

a falrly unified person". [
Pratt also maintalns that the"storm and stress" |
periode of youth , which are themperiods when the 2
conflicts of ldeals arise , usually during period of |
adolescence, are_mainly due bolinterests, voluntary |
choices, deﬁermined efforts, and conscious purposes
of the past formed in harmony wiihsome ideal , breaklhg
down of necessity because they gre insufficlent o E
harmonize with the new and higher ideal which the indﬁ-

vidual recognizes as his Tinal cholceand criterion |

in life, When the new interesgsts and deslires assume

of the individuale. J

gecendency over the old we have a case of'"conversion

He furthur believes that this striking yet |
perfectly genuine phenomenon lis confined chiefly tp i
certain exceptional individualg whose personaliles !
have become incipilently"diveded" elther because of i

real moral delinquenclies, or usually high idealsg

or unfortunate sourroundings, or beauge of some other

motive of nervous instability. He again claims that |

L1
many of the "conversion cases_ would not have been
™

|
|
1
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reported had not the 1ndividuals 1n question been
i
brought up in a church or a community which taught |

them to look for it , if not to cultivate ite !

While we may speculate concerning the phenomenoﬁ
of converglon and reach no uniform basis theoreticaliy,
yet ,” very frequently, though not as a result of eve:

|
geniiine conversion, the object of thoughfful considerat-

ion is the reaction that conversion has upon charact%r B
andgchanged fixed attitudes. Begble, in hig "Twice Born
Men", cids instance instance after instance of marvelous

changed attitudes which become fixed for life and ha#e

changed the whole current of the convert's tendencieﬁ
What once he hated he now loves, and what he once 1oqed
he now hateg. Whether there are any physioloiical ch%nges
accompanying convergion in the braln centerg or nervéua

. |
system sclence has not yet discovered. Butnew"grooves

must-replace the old and habits of long standing must giwve

way to new habits of endeavor. Even |
desires are frequently changed go that temptations i

are no barrier to one's progress. |
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We have dlscussed the preeminent value of functional

psychology as ageinstthe old "faculty psychology"; the

futility of the doctrine of interests* We have appraiged

the theofy of the sensory- motor reasctlon; and of the

of the laws of effect and frequencyand have discussed lat

value

some légth thetheory of conversione We shall now procaed

to show the application of thesephsories which ideali

stlic

psychology upholds and théip beafiugs ofi practice in the

field of moral and religious education,




Chapter 111,

-rapld growbth. The chlld ghould weigh three times as

We have spoken of the mind as a developling org
We have proven that it passes{hru stages of growth
and that both mental and religious instruction must

recognize these stages and adopt methods and content |

|
of subject matter suited to these corresponding stages .

We may menikon that religious psychologlsts are agreed
that thege stages are represented by periods in l1life,
each period representing distinct mental and physical

Siie

!

characteristice « These chgracteristics from one period

may also enter the next perlod to some exten¢but

religioua psychologlsts agree that they are well marde

in chlldhood and adolescence.

The perliod of one to three years is one of very

much at the age of three years as iqdoea at birth .
The great ohyslcal growth by great physical danger
to diseage and many children die during this stage.
The mind is very plastlc thus making it Llmportanl to
implant a ricl body of pleasant experiences , It is
a non mor al stage as the child has not yet come to

right from wrong . It is the period of the"mother's

lape It is extremely important to associats

pleasure with good acts and disgpleasure with acts
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or retard instinctive tendencies but narture and
.redi rect theme The harmony of the home dispositons |
will aid in determining the child's bent in life, I
The period from three to five years is the ﬁplay
period"s The mentaﬂlife ig sbtill weak. The child H
acarcely rcalizes he i1g belng ushered into a world of ﬁ
mystery, Hls experiences have not broadened sufficientiy
o think for himself so he bellievesg what is told him,
Rigid Praining in hablts of regularity and cleanliness|
are very important at this stage. The emotional elemen#
rather than the intellectual needs stimulation and th?
jchild craves nature stories and simple games. An§§ing 1o
lckltivate the imagination should be encouraged so as to
form a background for future experliencess The child |
1g not selfish as we would suppose but 1s self—ceniere?
becsuse he has no knowledge of the soclal world about |
hime The recognltion of this fact is best developed

through the play 1life of the child, | i

The period up to six years is a period when the
:child does not yet seem to think to any perceptable é
degree. He 18 a ﬁundle of instincts and these are to
be directed and redirected into habits. The perlod
from six to nine years ls the period of fancy, and 1s

| the real birth of imaglination,




36 I

e &t muﬂ;E¥ﬁﬁFﬁ€mﬁ@ﬁﬂﬁ%y%ﬁ%ﬁﬁfﬁfﬁﬁ?%ﬁwﬁtﬁfiEV=;“=EEm
|
reallty in terms of falth. Thus it is necessary to |

. demongtzate power in the marvelous to him.Cultiva.tlng
thig ingtinet will furnish the background of experiahce

i
for him which will aid him in believing in the poweﬁF
| of that which 1s transcendent, viz iGod,a vital '

; !

factor in religlous experience,

Reagon 1s yelt dormant. If imaglination should takél
wings and fly in tangent ways , assist it and stead?
it by uniting it with facts but never retard ite Thilg
ig the child's rightful inheritances Here is to be
i 5iven;to ﬂevelon the "outer fringes" of the mind

so that room may be given for a'transcendent and
|
omniscientGod later in 1life, Another reagon for the |
development of powerg of imagery is to agslst the

will in grasping the ideal constructed by it. Thus 1

the necessity for permitting the child to build cadtles“
The will will be made a teammate of imaginationgnd will
become an eitlightened will , The child lives in action

and feeling rather than on ldeas and abstraétions so
there 1s need ¥ dramatlization. Morallity is caught
rather than tauphte There-is a place for ritualism

. at thig period,
We next come to the period Trom nine to twelve

years. It may be called the "wiggling period",
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Let the emotional life atacheltself to music, art;

literature, teacher, statesman, It i1s the period of

aurrender and sacrifice and a sense of Jjustieve. Do not

digsgpoint the youth in thig period for hopes and 1dﬁals

and ldeals belng boime }

IT the period from fifteen to eighteen is the
period of emotional liking, the period from eighteen}
to twenty four is the period of intellectual striviné.
It ig the doubting agee Vocation and ultimate values b

life are declided in this period. It is a period of ca#

versions and one when indiviiduality and immaturity of

create ideals that test the ado- |

the will combine o
lescente It 1s also a time of hbstract questioninggﬂ

The social nature is borne Moral equilibrium is liabl

s Y]

to be upset, Unless it is reinforced by a strong |

|
| underpinning of healthful and pleasantexperiences h

from the past. Resgpongibility should be cultivated anL
external authority removedg The youth should be left t
hig initation using hig own judgment and be held '
accountable for acts performed.

We have digcussed conversion and must come to t

: 4

e

conclusion that it 1s theoretically nothing more or 173 g

than the rearrapgement of $ixed tendencies, formed Py!

habit and otherwige, to conform to a new ideal
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I

|
|

1The child needs direction and controls

therefore a slow period as regerds physical growth.

wlll not say"Bo notwiggle"™ but

"wiggle thus", and
give the child something to doe It 1s a period when

blographles, rituals, poetry and sacred literature

|recéive a rightful place., In the church school the

higtory of the Bible , the period of the prophets,
and the ritual should be taughty snd the child glven

give attention to the vital things in the church servi
and ritualism may become merely aubmatic.

We come to the period of from twelve to fifteen
years of age«The energy which has gone into"wizgles"
now goes into the growth of the body.The musclesg have

this is the period of fatigues From the physical side

lenters the boy's 1life . It 1s the age of decision and

cholces and also the love of adventure.

when the child will be a hero worshlipper. He will wor-
ship some idealy some type of a hero. Thus it is

neceggary to cultlvate the right type of an ideal ,

The wise teacher

a bundle of exnerienoes so that , in later 1life , it mh

gtretch to keep up with the ever growing skeleton. Henge

The period from fifteen to eihteen is the period

ce,

to

|

f
there is need of the gymnasium At this time the "gang gplrit"
]

I

|
|




as percleved by the individual « We discover that 1t|is

not the normal but abnormal method of giving stability

to character for while conversion is productive of
fruitful resulis yet the formation of habits of 1life)
interests , choices and volitions in conformity with
the highesgt ideal in childhood im such a way that it
wlll not be neceggary for the youth to undergo a

"cataclysmic change" in his adolescent life, is much|

|
more to be preferred and a more sure gurantee of nor&al

religous personality. It will accord , too, with theé

motor localization of functions theory which considers

the mind an organism susceptable to gradual growth and

development , bound by assoclational bonds into unity

3

rather than a mere "aggregate of compartments" which|by

some gudden rearrangement of interests, volitions and
tandencles 1g brought into harmony wibh a guprene
ideal. Thus in hermony wilh the theories idealistic

psychology approves viz; law of effect, frequency, |

localizstion of functions , we place the emphasgls upﬂp

proper moral, and mental nurture of childhood and

adolemcence to ensure normal development of reli@mousJ

congciougness.
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r;11531:.3:*1,10‘51c:n. Proffessor Athearn (Encyclopedia of Religlous

g

et

a8

o

gf both moral addreligious instruction. This Decessitat#

|
3
%
1

qnﬁ the graded system in religious instruction. He is 51
¢hild in the Sabbath School, He}s at first , in the

gonfasion"s Hig life begins with the simplest sensauiona
1a nmultitudinous type of different?ensations crowd I

themselves upon his newly awakened mind¥

is by no means separated from the religious life of the
youth » Iis religious nature does not demand a separate

and distinct treatment from the kind demanded by his

We have also learned that, with these erroneousg ?
lews of conscilousness corrected by psychology in the
light of functional psychology , there necessarilyhas f

_ |
risen a need for new methods of pedagogfy in the réalms|

¥ revolution of all materlal, 'in both secular and relig]

ycation) says ," The child is recognized first as a |
0
|

umble being and not asg a candidate for humanitys and

nd in each stnge tUtreatment must be accordingly. This

|
raded child in the public school and is God's graded

ordg of the late Proffessor J ames a "bloomlng, buzzin$

f

Modern religious pedagogy claims that mental 1ifeI

las given rise to the%gaded system in the public scho%ls

Lous

econdly as a d-veloping creature dependent upon experiénce

or maturity. His mind goes through stages of developmeﬁt
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mental nature¢ He is not one kind of a being in secula

schcal and another kind in Sabbath school, The religisus

beliefg of the father will not apply to the twelve yeaf
0ld son whoee mind 1s a developlng organism and his H
religious experlence must run parallel to his mental [
development. If the child lives in realm of fancy and
imagination, and hig nature ig in danger of becomlng
abgorbed by the unreal and fanciful , religious as
well as educatlonal psgychology would malntain the
position of uniting thegse tendencles with matters of Ganrf-
crete facts and experiencege. If,for example, the chlld :
in his flight of fanciful imagiﬁation revels in and
fimitates by his actions a certain tribe of peculiar
'peoplq,religious pedagogy would insist on , not |

eliminating this worthy instinet, but uniting it with |
the knowledge of the hbstory of these people and thué

uniting this flight of imaglnation with reality.

We should rather do thig than elliminate imegination
for imagination will give color to ideas go as to

emot ilcnalize them , thus enriching the entire person-
{ality., It will glve power to the will to act uponthe i
object that the mind has constructed for itgself as the
plan or lmgge of a structure will glve initdative to

the carpenter to construct the building.
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~ The person will De able Lo project his mind"
wvhether in the realm of mecianics,architectu;e ’
or in the power of ideals , and it is in the realm of
ideals in which religion chiefly deals and 1mag1natioA
is a handmaid of religion.
Thus the object of the study of religous psychology
is to asslst in promoting fully developed 1individuals
through a correct interpretation of mental and religiTua
pheonomenas It 1s founded on the principle that the
pergonality Qhould gsecure knowledge to know!: ghould
develop the emotlonal nature to lovei and should
develop the will to dos. Thits a complete personality
triune, yet unified , and we have "Christenity a religlon
of whole-mindedness" -Athearn. If the intellect is
developed at the expen;e of the others we have the stgic
in religion: if the emotional nature we have the fanaﬁic‘

if the will we have the ritualisgte+ A proportion of theém

all gives usg the normal Christian personality,




