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CHAPTER I 

INTRODUCTION 









direct effort was made to determine frequency of oc­

currence, but it was assumed that all the terms in the 

list occur frequently enough to be a potential charge 

upon learning in the social sciences. 

A student who showed a satisfactory knowledge and 

understanding of the functional facts contained in this 

list might be presumed to have studied the social sci-

ences through the junior college, to have an under­

standing of' social ideas beyond the average adult, to 

have capacity for advanced study of the social sciences. 

With the above as.sumptions in mind, the writer felt 

that there might be some justification for the attempt 

to construct a basic list of concepts to be stressed at 

a particular grade level in a particular field of the 

social studies. If' this were done at successive stages 

of instruction, a pupil might be equipped with a back­

ground of social studies concepts which r&search has 

established to be so necessary for understanding. 

It became apparent to those engaged in the· Ameri­

can Historical Study that the preparation of the com-

prehensive list covering all social seiencework 

through the junior college years would require too 

large an amount of time·. It seemed wiser to use the 

original list compiled from text and obvious refer-
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Brownell and Sims point out: 

Perhaps the most important understandings 
which the child must acquire involve people, 
their relations to one another and to him, and 
his relations to them. 

Associated with this world of people and 
things are' a great variety of symbols, the un­
derstanding of which must of necessity be the 
concern of the school. 

It is impossible to conceive of the learner 
behaving intelligently without acquiring an elab­
orate body of understandings of a symbolic nature. 

Both experimental evidence and common sense 
justify the conclusion that the understanding of 
such symbols is nece·ssary in order to understand 
the world of things, procedures., and relations. 
The possession of vocabulary, number facility, 
knowledge of rules and principles and formula-s -
these are all essential for successful adjust­
ment to the problems of a complex life. 

?J 
Kelty and Moore in their discussion of _the· Kelty-

Moore Test of Concepts in the Social Studies have this 

to say: 

One is inclined to agree with John Dewey that 
vague meanings are 'the source from which flow most 
bad intellectual consequenc.es 1 

• To determine wheth­
er or not children possess clear-cut and vivid con­
cepts of the meanings connected with words becomes, 
therefore, a problem of vital concern to the teach­
er. Measuring or testing concepts is a means of 
measuring or testing thought • 

. . if William A. Brownell and Verner M. Sims, "The Nature 
of' Understanding," Chapter III, Forty-fifth Yearbook of. 
the National Society for the Study of Education, Part I, 
University of Chicago Press, 1946, p. 35 

?J Kelley and Krey, op. cit., p. 228 
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Much of the material of the social studies is pre­

sented in textbook form and much of' the emphasis in mod-

ern courses of study is upon the handling of reference 

reading materials. It is most desirable that the ex­

tent of a pupil's knowledge of social studies vocabulary 

be explored to some degree. An objective test of vocab­

ulary in this field could be used for obtaining some 

data for guidance in this respect. An objective test 

of multiple-choice responses might yield results useful 

for diagnostic purposes at the beginning of a unit or 

for checking knowledges at the end of a unit. It is 

recognized that such objective test responses fail to 

measure the depth of understanding or the limitations 

of the concept, but that they do reveal inaccuracies of 

terminology and utter lack of recognition, revealing 

areas of needed enrichment which may be provided by 

the teacher. 

Although the results of such teacher-made tests 

will yield only a rough measure of' the pupil's under­

standings, still, with the knowledge that certain words 

are de:f'initely not known, a teacher may then proceed in 

her effort to create a concept-building program. The 

writer does not propose in this study to discuss how 

such a program may be initiated. Some suggestions for 
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such a program are given by McHale. She points out that 

history teachers are, very clearly, concerned with vocab­

ulary only to the extent to which vocabulary growth is 

a direct aid to achievement in their field. 

In conclusion, the writer wishes to emphasize the 

close relationship between achievement in history and 

extent of word knowledge, the desirability of emphasiz­

ing thoroughly a few well-chosen concepts for each course 

presented, the recognition of the fact that learning is 

a cumulative process and thus constant · review of these 

concepts is desirable since the pupil's understanding 

of a functional fact widens each year until he meets 

the typical range and the limits of its application. y 
Krey reminds us: 

Precision in the grasp of a functional fact 
requires a number of considered illustrations of 
its occurrence, preferably at intervals. Unde.r 
the most favorable conditions, several illustra­
tions are required, and usually many more are 
needed, to give the pupil an understanding of any 
term as it is commonly used. Should he need this 
term for active conduct, even more would be re­
quired. The results of such tests as those of 
Wesley, Kelty, and Parker and Calkins indicated 
that, even in the case of relatively simple funct­
ional facts, some pupils did not attain until the 
twelfth grade the degree of precision that other 
pupils had acquired as early as the fifth or sixth 
grades. 

·1/ Catherine L. McHale, "Vocabulary Building in Junior 
High School," Social Education, III, (December, 1939), 
612-619 

g/ Kelley and Krey, op. cit., PP• 116-119 
-=·=--=--=--===========-
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Pupils of lower ability can be taught funct­
ional facts derived from remote experiences, but 
they require more illustrations, greater emphasis, 
and a longer interval of time than do the brighter 
pupils. 

The effort to teach functional facts by defi­
nition and thus to hasten the process of imparting 
the world's experience is illusory. Until their 
meaning is fortified by experiential material, they 
are mere verbalisms, and, as verbalisms, are soon 
forgotten. The wider and deeper the experience of 
the pupil, the more receptive he will be to defini­
tions and principles. 

It is, of course, very generally accepted that 

there is a definite need to discover those concepts in 

the social studies which are understood by individual 

members of a group in order that the teacher may provide 

work at each pupil's level of understanding. However, 

although many studies have concerned themselves with 

this problem, it is most apparent that there is need 
11 

for further work in this field. Krey in his refer-

ence to the study made by the American Historical Asso­

ciation emphasizes this: 

One of the conclusions most forcibly gained 
from this study is that the study of the problem 
of learning in this field is only just begun. Des­
pite all the effort which has been devoted to the 
task not only by this investigation but by the 
many who have attacked the problem before, we are 
scarcely over the threshold of the difficulty. 
Enough has been learned to indicate that the so­
lution of the problem, or indeed, any real advance 

jJ Ibid., PP• 116-119 
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Sullivan List for the 4th, 5th, and 6th grades were 

omitted, as such words were assumed to be quite fa­

miliar to the pupils because of frequency of occur­

rence in general reading• It was assumed that because 

such words occurred frequently in general reading they 

would not need the specific attention that other less 

familiar concepts might require. Those words which 

were on the Sullivan List were eliminated by a * on 

the original list. 

The Sullivan List is a selected vocabulary list 

which was obtained as the result of a study of fifteen 

4th, 5th, and 6th readers and social science books. 

The Gates Primary and Durrell Word Lists as well as 

the combined word lists from ten third readers were 

used as a basic vocabulary from which to proceed. All 

new words occurring in the fourth readers were listed. 

If a word occurred in at least seven of the fifteen 

books of a grade, it was retained for the final list. 

The fifth and sixth grade books were studied and the 

vocabulary selected in the same manner. 

Any words not occurring on the American Histori-
.J/ 

cal Association List were omitted because they were 

1/ Truman L. Kelley and A. C. Krey, Tests and Measure­
ments in the Social Sciences, Charles Scribner's Sons, 
1934, pp. 502-609 
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