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CHAPTER I 

INTRODUCTION 

II 
' PURPOSE 

It is the intention of this study to combine and evaluate 

material found in a review of the practical theory and research on 

the various aspects dealing with the art of good questioning. we 

I 
I! 

feel that the practical worth of such a study is found in the 

following statements: 

1. The scattered material en the subject of good 

questioning is combined in one piece of work 

either in text or in bibliography. 

2. The questioning problem is dealt with in a 

1
1 logical and practical manner from the procedures 

I and the formulation of good questions to the 

I 

II 

mntal pattern each question type hopes to 

elicit. 

3. From the basic types of questions used, 

examples are formulated illustrating the 

purpose of each type of question. 

II 
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II 

thinking about questions in United States History made by seventh 

and eighth grade pupils when they were encouraged to ask questions 

with regard to United States History, and to answer these questions 

according to their own plans. 

The study was a year project in which the same teacher was to 

conduct the class for that period of time. A number of different 

types of records were kept. There were certain conditions that 

*' were understcod by" the p1.1pils. 

1. The class was free to discuss any questi. en 
pertaining to United States Histor,y. 

2. The class was free to use my methOd of 
studying and reciting it thought helpful. 

3. The class was responsible for making good 
use of its time and being able to give a 
reason for anything it wished to do. 

4. The class was to carry to fair completion 
anything it starts itself. 

5. Persons must do (even if in a poor way) 
any work assigned them by the majority 
of the class. 

The study revealed that at first answers were single words and 

little thought was put on the question unless the teacher insisted 

upon it. Gradually the students realized the importance of combining 

and changing 1lB terials that had already been answered in the light 

of the more recent questions, and did so. The encouragement to ask 

questions and the emphasis on the classification of material already 

1/Inga Olla Helseth, Children's Thinking, Teacher's College, 
Columbia University, New York: 1926, p.?. 
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CHAPTER II 

HISTORICAL BACKGROUND 

Questioning is not a contemporary phase of education, for 

curiosity is as ancient as man himself. In every being a natural 

stimulus stirs all the different faculties; just as the body tends 

to develop itself, so too, does the mind. The mind thirsts for 

lmowledge, and is aroused by a wonted curiosity of anything which 

in any shape or form may interest us; and, because of our restless, 

inborn desire for happiness, Which shall never truly be satisfied 

in man, we are always seeking to increase what we have. 

As a result, the question and answer method of pedagogy 

developed from this curiosity incentive, and, by far, has proven 

to be one of the most valuable and one of the most ancient aids 

that we have in education today. Perhaps the question and answer 

method's success has been due to the naturalness of the procedure, 

which stems from curiosity, and also due to the variety of functions 

to l!hich this method lends itself ••• both to the educator and 

the educand. 

The writers, in the process of their research, have found 

evident traces of this pedagogical method being used from the 

j ancient times of Socrates to the 19th century contemporaries. 

'I 
I 
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child; not to address to him many works, however 
familiar or well chosen, but to bring him to express 
himself on the subject; not to exhaust the subject, 
but to question the child about it, and to let him find 
out, and correct the answers. It would be ridiculous 
to expect that the volatile spirits of an infant could 
be brought to follow and lengthly explanations. The 
attention of the child is deadened b.r long explanations, 
but roused by animated questions. 

Let these questions be short, clear and intelligible. 
Let them not merely lead the child to repeating the same 
or in varied terms, what he has heard just before. Let 
them excite him to observe what is before him, to recollect 
what he has learned, and to muster his little stock of 
knowledge for materials for an answer. 

Herbart, who is commonly referred to as the "faioher of modern 

psychology" helped greatly to give scholarly support to the teachings 

of Pestalozzi. He believed in application of psychology, imperfect 

as it was, to educational methods. This theory is manifested by 

his attitude toward questioning in the classroom. 
y 

Herbart says: 

Now, although many questions cannot, while others 
must not, be answered, the tendency to ask questions 
should, generally speaking, receive constant encouragement 
as a sign of native interest, of the absence of which the 
teacher able by any skill on his part to revive it. Here 
an opportunity is presented for preparing the ground in 
many directions for future instruction. 

In the beginning of the nineteenth century the great educator 

Froebel appeared with his educational theories on self-expression, 

self-activity and natural development which found expression in 

1/John Frederick Herbart, Outlines of Educational Doctrine. 
New York: The Macmillan Co., 1909 pp. 204-323. 
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the kindergarten. In his thoughts on education, Froebel expounds 

on the curiosity and inquiries of small children in their bewilderment 

of the world around them. He advises directing pupils toward self-

discovery rather than making reply to their question Qy means of 

sheer verbalism which is usually half heard. 
2:.1 

Froebel warns us: 

Do not harshly repel him, show no impatience about 
his ever recurring questions. Every harshly repelling 
word crushes a bud or shoot of his tree of life. Do not 
however, tell him in words much more than he could find 
himself without your words. For it is of course easier 
to hear the answer from another, perhaps only to half 
hear and understand it, than it is to seek and discover it 
himself. To have found one fourth of the answer by his 
own effort is of more value .and importance to the child 
than it is to half hear and half understand it in the 
words of another. Do not, therefore, always answer 
your child's question at once directly; but as soon as 
they have gathered sufficient strength and experience, 
furnish them with the means to find the answer in the 
sphere of their own knowledge. 

J} . 
Froebel used inquiry to develop related ideas: 

We are in a room; many thi ngs are around us; 
name some of these things? 

Could we put other things into the room? 

Could we put as many things into the room as 
1 .we please? Why not? 

II 

II 1/Friedrich Froebel, Education .£!: M!.!l• New York: 
A. Lovell Co., 1866 pp. 273. 

II Translated Qy Josephine Jarvis • 
.I £:.?bid., pp. 51. 
t l Friedrich Froebel, Education of Man. New York: 

11 
D. Appleton and Company, 1887, pp. 274. 

: Translated ey w. N. Hailmann. 
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CHAPTER III 

QUESTIONING AS AN ASPECT OF 

EDUCATIONAL METHODS 
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intellectual powers. That is the best questioning which 
best stimulates action on the part of the learner; which 
gives him a habit of thinking and inquiring for himself; 
which tends in a great measure to render him independent of 
his teacher; which makes him, in fact, rather a skillfull 
finder than a patient receiver of truth. All our questioning 
should aim at this; and the success of our teaching must 
ever be measured not by the amount of information we have 
imparted, but by the degree we have strengthened the judgment 
and enlarged the capacity of our pupils, and imparted to 
them that searching and inquiring spirit which is a far 
surer basis for all future acquisition than any amount of 
mere information whatever • 

I 
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