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INTRODUCTION

Statement of the problem, -- The purpose of this

study is to analyze the spelling errors made by thirty

six third grade pupils from September 9, 1946 to

November 27, 1946.

The need for correct spelling is stated by

It is obvious that a child doing fifth grade
work and unable to write a sentence with spel-
ling sufficiently correct to enable others to
identify his words is at a disadvantage in
comparison with a schoolmate similiar to him
in all respects save that of being able to spell
with a fair degree of accuracy; nor is his dis-
advantage confined to restricted fields of com-
petition incident to school requirements in
spelling as such. There is still general need
to be able to write words whose identity cannot
be mistaken.

i/
Watson:

Alice E . Watson, Experimental Studies in th a

Contributions to Education, No. ess'leachors Colle~e'Columbia University, New York, 1935, Page I
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"Most of the modern writers on spelling emphasize
the fact that there is no single cause of misspelling
and no one royal road to learning. n2/

2/ Ibid Page 43.





CHAPTER I

RELATED RESEARCH

After finding the errors made in written work

by 5,895 pupils in six urban and twenty rural school

systems in Kentucky in grades three to twelve,
1/

feeler made the following recommendations:

1. Spelling be taught as a part of the language
work rather than as a separate subject.

2. All work in spelling be written.

3. Any list of words used as a basic list for
a particular grade be supplemented by the
words that the pupils misspell in their written
work

.

1/ Arville Wheeler, "A Study to Determine the Errors
that Appear in Written Work of Rural and Urban Pupils
in Certain School Systems in Kentucky", The Journal
of Experimental Education, 8:398, June, " ?' T



.

.

.



8

4. Each pupil keep a list of his own spelling
demons to he used for individual instruction.

5. Much work in spelling he based on individual
needs and the methods of instruction he
suited to the needs of the individual who is to
receive the instruction.

From a spelling test given to 25 average and 25
1/

poor spellers in grades 5 to 5 Spache concluded that

average spellers tend to make more phonetic errors

than poor spellers, and that poor spellers are apt

to omit a syllable and sounded letters, and make

non -phone tic substitutions.
2/

Carroll in his study used 100 bright and 100

dull children from the highest and lowest sections

of each class. He found that there is a difference

in the kind and number of errors which bright and

dull children make and that children tend to make the

same types of errors whether the words are above or on

their grade level.

l/ George Spache, "Characteristic Errors of Good and
Foor Spellers", Journal of Educational Research ,

34:188, November, I040
’

2/ Herbert Allen Carroll, Generalization of Bright
and Dull Children, Teachers College Contributions
to Education, No. 439. Teachers College, Columbia
University, New York: 1930 p.14
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The bright make a higher percentage of one letter
errors

.

The dull make a higher percentage of group errors.
Bright and dull cheldren are affected differently

by the length of the word and by the position of the
syllable

.

The bright are more likely than the dull to spell
words phonetically.

The psychological explanation of each of these
differences appears to lie in the marked superiority
of the bright over the dull in phonetic generalization
ability. 1/

2/
In McGovney's study tests were given to poor

spellers and good spellers all with average or above

average Intelligence Quotients, She found that the

poor spellers were below standard in writing, auditory

and visual analysis, and associating a spoken word

with a written word.
3/

One of King’s conclusions after seven spelling

rules were taught in grades three to eight was that,

"Efficiency in learning to state and apply the rules

was increased from grade to grade." She also thought

that more studies should be made to find out whether

or not the words governed by these rules could be

taught with more success in any other way.

1/ Ibid p, 54

2/ Margarita McGovney, "Spelling Deficiency in Children
— of Superior General Ability", The Elementary English

Review, 7:pp.l46,147 June, 1930

5/ Luella M. King, Learning and Applying Spelling Rules
in Grades Three to Sight, Teachers College Contribu-
tions to Education, No. 517. Teachers College Columbia
University, New York: 1932, page 60
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1/
Sartorious felt that more investigation of the re-

lation between common spelling errors and the usefulness

of rules in the prevention of these errors was needed.

She said this was to be desired because some rules apply

to parts of words that are not often misspelled while

other rules apply to parts of words that are frequently

misspelled. Sartorious also suggested that since certain

letter combinations occur more frequently than others,

since some are pronounced in a greater number of dif-

ferent ways than others, it would be better to emphasize

the more frequent rather than the less frequent visual

and phonetic elements.
2/

Masters examined the errors made by eighty grade

pupils, high school seniors, and college seniors in

spelling a list of common difficult words. He found

that the most frequent errors made at one grade level

were the most frequent ones at the other grade levels.

He also stated,

1/ Ina Craig Sartorious, Generalization in Spelling
,

Teachers College, Contributions to Education, Ho. 472.
Teachers College, Columbia University, Hew York: 1931,
p. 56
2/ Harry Victor Masters, A Study of Spelling Errors ,

University of Iowa Studies in Education, Vol.-!
University of Iowa Press, Iowa City: Sept. 1927, p.3
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A phonetic analysis of these misspellings shows
that 64.69 per cent of them are possible spellings
from a phonetic point of view, 13.97 per cent are
approximate phonetic spellings, and 21.34 per cent
are not even approximate spellings.

i/
Hollingworth said that even though children had

the same Mental Age, Intelligence Quotient, and school

training, they would differ in ability to spell; that a

bright child might not be able to spell as well as a

child of poorer intellectual ability; and that one

should not judge a child’s general ability by his

spelling ability or his spelling ability by his general

ability

.

£/
McKee wrote that if children’s writing is to be used

as the source of spelling vocabulary, there is a need for

investigation to discover what words are used commonly

and frequently by children in their writing. He also

wrote

,

If one remembers that the elementary school is to teach
the most important words no matter what their
source may be, it is obvious that any fair comparison
of adult needs and childhood needs in spelling must
compare -the words used most commonly and frequently
by adults with those so used by children.

l/ Leta S. Hollingworth, The Psychology of Special
Disability in Spelling , Teachers College, Contributions
to Education, No. 38 Teachers College, Columbia University,
Hew York: 1913, p.15

2/ Paul McKee, "Research Values in Children’s Writing
Vocabularies", The Elementary English Review , 7:74,
March, 1930.
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1/
Brittain and Fitzgerald stated that because of lack

of agreement among the findings of the investigations of

children’s themes, especially of the word lists, there is

need for more investigations of children’s writings at

different grade levels.
2/

Cook stated.

Other factors being constant, the spelling
test which measures general spelling ability
most effectively is one in which all the words
are selected from a spelling scale at the fifty
per cent difficulty level.

He found that the scores of the lists were greater

when the words were dictated more slowly, showing that

even for twelve seconds per word, the words were spelled

more accurately with each increase in time.

He also stated,

The implications these facts have for
the teaching of spelling are that pupils tend
to learn to spell the words they use most
frequently and which represent fundamental life
interests.. It is probable that many words of
high frequency could be omitted entirely from
the course of study in spelling without im-
pairing the spelling ability of the final
elementary school product. This would permit

l/ Frances J. Brittain, and James A. Fitzgerald, "The
Vocabulary and Spelling Errors of Second-Grade
Children’s Themes", The Elementary English Review,
19:43, Feb., 1942.

~ “

2/ Walter Wellman Cook, The Measurement of General
Spelling Ability Involving- Con trolled Comparisons
Between Techniques, University of Iowa Studies in”
Educa tion, Vo f . 6 . University of Iowa Press, Iowa Citv:
February. 1932. p.99.
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more time to be spent on the words of high
frequency which persistently give difficulty
or upon words of lower frequency than are now
commonly included in the elementary spelling
lists

.

1/
In the study by Pease the spelling errors found

in the social science notebooks of 62 children in

grade 7 were tabulated. She found that the pupils

who wrote the most had less trouble with spelling

than those who wrote the least. She stated.

Since such a high proportion of the 95 words
missed by three or more pupils (40$) had been
taught, and since pupils worked with their books
open before them, it seems that our biggest
problem is to develop in these pupils a desire
to spell correctly and a pride in their spelling,
(spelling conscience) and give them some training
and practice in proof-reading, trying to develop
a spelling consciousness.

4/
Guiler presented a list of 466 words among the

4,000 used most commonly which came into children’s

vocabularies in the primary grades but which were

misspelled by five per cent or more of eight grade

pupils. Guiler felt that the reason why these words were

not mastered was that the„ had not been singled out and

given enough study and practice.

i/ Marion 0. Pease, "Spelling Errors in Social Science
Notebooks", The Elementary English Review, 16:50, Feb.,
1939
2/ W. S. Guiler, "Primary-Grade Words Frequently Misspells
by Higher -Grade Pupils", The Elementary School Journal,
44:295, January, 1944.

c

,
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1/
Fitzgerald found the errors made in letters written

outside of school by children in grades four to six.

There were 3,184 letters from city and rural systems

in forty-one states. He observed that.

The large number of spelling errors (20,142)
made by children in friendly letters written
in life outside the school calls attention
sharply to the deficiency of transfer of spelling
skill from school lessons to natural writing.

3/
Book and Harter obtained 5,196 test papers in

spelling and written composition from pupils in grades

two to eigjht in the Bloomington, Indiana public schools,

from freshmen and sophomores in high school, and from

freshmen at Indiana University.

They mentioned the importance of choosing and

teaching words to children before they have to use

them in written work which would prevent the practice

of misspellings and the formation of wrong spelling

habits. They also suggested that each pupil have an

individual list of difficult words for practice and

study.

1/ James A. Fitzgerald, "Words Misspelled Most Frequently
by Children of the Fourth, Fifth, and Sixth Grades Levels
in Life Outside the School", Journal of Educational
Research, 26;213, November, 1932.

2/ William F. Book, and Richard S. Harter, "Mists es
Which Pupils Make in Spelling", Journal of Educational
Research, 19:106, February, 1929.
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1/
Gayer had children from grade three through

freshmen in college write a one-page theme on a

given topic, and found that there were twenty-three

words which gave the most trouble in spelling.
2/

Fitzgerald stated that if the list of 222

comparatively simple words could be mastered, there

would be much less misspelling in written work. To

gain mastery of their meanings and use more active

approaches and motivation, and better planned procedures

are requisite.
3/

In McCarthy’s study 120 pupils in grades 2 and

3 were taught spelling by the flash card method and

the study-test method and the results compared.

A summary of total results of the final
test of sixty words showed a statistically significan
difference of 7.68 in favor of the flash card method
in grade 11.

In Grade 111 the difference of 14.66 in favor
of the flash card method, was also statistically
significant, d

T/ Ellen 1. . Geyer ,
"How' Many Spelling Demons Are There?",

The English Journal, 33:433, October, 1944.
2/ James A. Fitzgerald, "A Crucial Core Vocabulary in
Elementary School Language and Spelling", The American
School Board Journal

, 100:24, July 1941.

5/ Mary Gertrude McCarty, '’Comparison of the Flash Card
Method of Teaching Spelling With the Study Test Method
in Grades Two and Three", unpublished Master’s Thesis,
Boston University, School of Education, Boston, Mass.,
1942, p. 39
4/ Ibid p.39,40.
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1/
Durrell suggested'.

It is preferable that a child develop
security in use of a small spelling vocabulary
suitable to his grade and derived from the
demands of written composition, to his
attempting mastery of a long list from which
will result confusion concerning many unrelated
words

.

2/
Durrell gave several causes and remedies for the

lack of transfer of spelling to other written work.

Many times the words learned In spelling are not used

in composition for a long time. Another reason for

failure in transfer is that the child did not completely

master the word. Two remedies suggested were (1) to

dictate words in sentences rather than in lists and (2)

to give meaning to the words by enrichment.
3/

Carson wrote.

It has been found that at present the
teachers of the country prefer:

1. a spelling text arranged on a weekly
list assignment plan."

one spelling list for the grade.

the study-test plan of teaching.

weekly review of lessons in the text.

words printed in two forms, as a whole
and in syllables.

teaching the meaning of a word, and then
the spelling.

100$ mastery of a limited list (3,000 words)

that all pupils have the same spelling list.

1/ Do

n

a id 'D . D urr e 1 J
,
Improvement of Basic Reading Abili-

"ks, World Bool: Company, Yonkers -on-Hudson,N .Y. 1940,pp267-

2 .

3.

4.

5.

7.

8 .

g/lbidp.275
t?/ Olive G. Car son, "Teacher Preferences in Test Arrangeme
—and Method in the 'Field of Spelling ".unpublished Master’
^hesis^ ^j>ston University, School or Educa tion, Boston, Mas to

toy
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1/
Fuller compiled, tabulated, and analysized the

spelling errors made by pupils in three fourth grades and

concluded

:

1. There is a definite need for individual
supplementary spelling lists.

2. Spelling errors are more frequent in
supplementary words.

3. A teacher must guide the selection of
supplementary words in her classroom.

4. A study of spelling errors will provide
the necessary information to serve as
a basis of individual remedial work.

The above readings shov/ that there is disagreement

among investigators in the field of spelling errors

and methods

.

The following study is based on spelling errors

made by third grade children in their written work.

l/ Marion C. Fuller, "A Compilation, Tabulation and
analysis of Spelling Errors in Grade Four", unpublished
Master’s Thesis, Boston University, School of Education,
Boston, Mass., 1946, pp.41,42.
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CHAPTER II

PROCEDURE

;q statement of problem . The purpose of this study

is to compile, tabulate, and analyze the spelling errors

made by thirty-six third grade pupils from September 9,

1946 to November 27, 1946.

Method of collecting the spelling errors . Each day

during the eleven weeks of this study all the written

work of the pupils was collected and checked for spel-

ling errors.

Arrangement of misspellings . Each misspelled word

was noted and for the first four weeks the way each

word was spelled was also recorded. The words were

arranged in a notebook alphabetically according to

date and subject. The number of times each word was

misspelled was recoraed beside the word.

Compilation of spelling errors . After all the

errors had been collected for eleven weeks, they were

compiled.

The total number of words misspelled by the thirty-

six pupils were arranged alphabetically under each sub-

ject heading. Then the words were arranged in alphabeti-

cal order without respect for subject headings.

While the words were being compiled the following

facts were noted:
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1 • The grade -level of the word.

2. The subject in which the word was misspelled*.

3. The number of times the word was misspelled.

i/
Tabulation of spelling errors. Each word in the

complete list was tabulated in the following way:
^ ^

1. The grade level of the word in the text —

up to and during the time of the study was
noted.

2. A word that would be taught later in the

spelling text was noted.

3. A word not found in the text was listed as

a supplementary word.

4. The subject in which a word was misspelled

was recorded.

5. The number of times a word was misspelled in

different subjects was recorded.

6. The number of subjects in which each word

was misspelled was recorded.

7* The total number of misspellings for every

word was listed.

The following findings resulted from the preceding

tabulation.

1. Grade Level in Spelling Text of '.lords

Misspelled | by Thirty-Six Third Grade Pupils.

2. Number of Different Words Misspelled in-

var ious Subjects.

1/ See Appendix
2/ Gerald A. Yoakham and Seward E. Daw, My Spelling .

Grade Two and Grade Three . Ginn and Company, Boston,
Mass , : 1943





3. Total Number of Misspellings in
Each Subject.

4. Grade Level in Text of Words
Misspelled in Various Subjects.

Analysis of Spelling errors . The errors analyzed

were those made in the words of highest frequency. Thej

were tabulated from the data which were arranged alphabeti-

cally by subjects with the erroneous spellings. The

classifications used were those most often employed in

classifying spelling errors. They were:

1. Omission

2. Substitution

3

.

Addition

4. Transposition

5. Phonetic
1/

Spache declared:

Casual inspection of almost any child’s
spelling paper reveals that omissions,
additions, substitutions, and transpositions
comprise the majority, if not all, of the

spelling errors.

l/ George Spache, r,

A Critical Analysis of Various Methods
of Classifying Spelling Errors", The Journal of Educational
Psychology, 31:111, February, 1940
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CHAPTER III

ANALYSIS OF DATA

The data were analyzed to find:

1. The difference in the number of words misspelled

between the supplementary words and those previously

taught

.

2. The relation of the supplementary words to the total

number of words misspelled.

3. The relation between the number of words misspelled

and the number of misspellings.

4. The grade level in each subject at which the most

misspellings were made.

5. The implications of these misspellings.

6. The misspelled words of highest frequency.

|L<^

7. The types of errors were made most in words of

highest frequency.

8. The value to the classroom teacher of a study of

spelling errors.
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TABLE NO. I

GRADE LEVEL IN SPELLING TEXT OP WORDS

MISSPELLED BY 36 THIRD GRADE PUPILS

In text-Grade II Level 171

In text-Grade III Level 128

Supplementary*-Grade III Level 56

Supplementary** 195

Total' 550

* Supplementary-Grade III Level-These words would be

taught later in Grade III.

** These words were not in the spelling text.

Table I shows the number of words misspelled which
were at the grade II level in the text, at the grade III

level and taught during the time of the study, at the

grade III level to be taught later in the year, those

which were not in the text ( supplementary
) , and the total

number of misspelled words.
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Many of the misspelled words appeared in the

second grade text. The carry-over from one grade to

the next apparently is not very great.

The smallest number of misspelled words were among

those which would be taught later in grade III. This

shows some need for these words before they appear in

the text.

The greatest number of misspelled words were

supplementary ones. Over one-third of the total of

550 words were supplementary words. This shows the



*

*

.

.

. £
'

.



TABLE II

NUMBER OP DIFFERENT WORDS MISSPELLED

IN VARIOUS SUBJECTS

English Spelling Arithmetic Total

419 200 22 641

It is quite natural that the greatest number of

words would be misspelled in English and Spelling

where much work is written and the fewest words in

Arithmetic where little spelling is required.

Since the greatest number of errors occurred in English

and since considerable written work is done in this

subject, two suggestions map be made. The use of

supplementary list or the improvement of teaching

so as to increase transfer from spelling to English

or both might decrease spelling errors in this field.
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TABLE NO. Ill

TOTAL NUMBER OP MISSPELLINGS IN

EACH SUBJECT

English Spelling Arithmetic Total

951 2657 59 3667

As in Table II, most of the misspellings occurred in

the fields of English and spelling with the fewest errors

in arithmetic. It can be seen in Table III that the

largest number of errors were made in spelling whereas

in Table II most of the words were misspelled in English.

It is also noticeable that the number of misspellings

was much greater than the number of words that were

misspelled.

The larger numbers in Table III indicate that pupils

misspell words more than once. The correcbion of the

initial error to help prevent its repetition and the use

of individual supplementary lists to help decrease

spelling errors may be suggested.

Uv




























































































































































































