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CHAPTER I
THE PURPOSE

There has been no definite program of suggestions to
parents of Kindergerten-Primary children which would encourage
better home- school reletionships. As a result, there have
been confusions and misunderstandings about the role parents
mey play in the lmprovement of reading and reading readiness
abllitles,

The purpose of thls paper 1s, therefore, to prepare
sultable public- relations materials which would encourage
perental help. In order to do this, an investigetion of
school publications of many communities was made. In this
way, after classifying exlstlng material, an sttempt will
be made to devise 2 serlies of pamphlets which may be used

in any eity school system.
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CHAPTER II
SUMMARY OF PREVIOUS RESEARCH

"An upsurge of public interest in the nation's school's
1s taking place throughout Ameriuva ......s Current needs
end problems of the schools were set in the spotlight of
. public observatlon by the conditlions and circumstances
gssoclated with YWorld Wer II .... Along with this awareness
of urgent probleas, has come a new understaending and
appreciation of what cltlzens csan and should do to solve
them. Effective cooperation of educators and lajﬁan cses
has begun to point the way to progress." 1

One of the primary raEponsibilitieé of the alementary
aghoola is teaching children to read. Since this art of
réading is 2 communication art, it is inextricsbly bound
up with the personal and soclal needs of children and
adulta.

Frée communicatlon of ideas between people is basic
to = democracy. This free communicstion depends on reading
and the other lsngusge processes. Learning to read, then,
becomes = central concern of all children, pearents,

teachers, princlpals and supervisor s 1in elementary schools.

lpublic Relations for America's Schools, Twenty-elghth
Yesrbook, p.5.Wsshington, D.C.3 American Association of
School Administrators, 1950
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9
"Resding activities mey be closely related to personality
adjustments, perticularly in childhood. There seems no
doubt thet reasding does influence children's development.
The specisl functions of the school in regsrd to the
communicstion arts seem to be developing abllity to use read-

ing and other langusge sctivities easlily and accurately,

encouraging permanent habits in resding and the democratlc

exchenge of 1ldeas, mesking a lorge varlety of reading materials
svailsble to children and develovlng habits of eriticeal

thinking." 1
"Every child has to go to school. Some people say that

school 1is preparation for life--but school is life. The
school, the family and the nelghborhood all have something
to do with how the child gets slong in school., Children
usually start school with good attitudes. They look forward

to golng to school a&s something grown up. Some re=asons why

children may dislike school are:

1. Children in ell primery grades find it physically
impossible to slt stlll for very long without getting
restless,

2. Chlldren are quick to pleck up attitudes expressed by
other people.

3. If perents themselves feel that school 1s important

and worthwhlle, thelr chlldren will be likely to also,

1Russell, Davld H, Children Learn to Read, p. 17. Boston:
Ginn and Company, 1949,
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"Resding activities may be closely related to personality
adjustments, perticularly in childhood. There seems no
doubt thet resding does influence children's development.
The special functions of the school in regsrd to the
communicstion arts seem to be developing abllity to use read-

ing =2nd other language sctlvitles easlly and accurately,

encouragling permanent habits in reading and the democratilc

exchsnge of 1ldeas, making a lerge variety of reading meterials
avaeilable to chlldren and develoolng hablits of critical

thinking," 1
"Every child has to go to school. Some people say that

school 1s prepsration for life--but aschool is 1life. The
school, the family and the nelighborhood a2ll have something
to do with how the child gets along in school. Children
ugually start school with good attitudes. They look forward

to golng to school &s something grown up. Some reasons why

children may dislike school are:

1. Children in all primery grades find it physically
imposslble to 81t stlll for very long without getting
restless,

2. Chlldren are qulick to plek up attitudes expressed by
other people.

3¢ If parents themselves feel thaet school is important

and worthwhile, their chlldren will be likely to also,

lRussell, David H, Children Learn to Reed, pe. 17. Boston:
Ginn and Company, 1949, '



4, Attitudes of liking or disliking school depend on
both the school and the family, snd, to a lesaser
extent, on the nelghborhood.

To=dzy there 1s a growling number of teachers who realize

that the things that happen to'children at home often have &n
effect on how they aet at school, They share informstion
they get from seeing the children in a different placej they
gsk for informatlion they need in order to understand each
child better, An importent part of the tescher's job is
gettinz the parents to see that they ere team mates and each
can help the other.

Contrast this with the o0ld point of view « both teachers

and psrents considered that the chlld who sat in a seat in the
clesaroom wes the teacher's task and the child who sat at

the supper tsble was the parent's responsibility.” 1
"Reeding is one of the obvious accomplishments of

children early in their school years. It 1s often thought of
g8 the most important, since it serves to unlock the treasure
cheast of the past, to interpret the present and to provide
aapirations for the future,

It 1s not surprising that schools give much attention to
reading and that parents of'ten use it as a yerdstick of the
child's progreas, even though both the parent and the teascher
would grant uhat there ere many more important things in

I5mert and omert, Living and Learning with ghi PDe L0L=
106, Boston: Houghton, 1in Company, 1949 ,
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life wilth which they should be concerned. Some of these
other things are more difficult to appralise while reading is
something tanglble; 1t can be observed a2nd measured with
relative ease. We czn do a great deal more than we have been
doing to help the children. We must ourselves learn the
disciplines of reading understandingly, discriminatingly,
wisely. Children learn less by precept than by example, they
sre still the greatest little imitators on earth." 1

Educatlion begins long before the earliest adjustments
are made. All the child's early lessons will apply pretty
equally to any field. Whet he does every day will help him
to know how to deal with the very neit problem he meets.

Help and guildance given to a child, as well as the exper-
iences which he encounters, will help him to grow in his
own way for better or for worse.

"Growth along meny lines begins before a child enters
gchool. Every agency of the child's community influences
him at some time. Among these forces the school operates as
the recognized educational agency." 2

Adeguate growth in reading 1is necesssry if satisfactory
personal adjustment is to be maintained. "The need of

guccegsful achievement 1s fundamental in sll children. When

lAssociation for Childhood Educstion Internstionsl, This is
Reading, p. 9. Washington, D.C., 1949’

2
Bain, Winifred E., Parents Look at Modern Educstlion, p. 5.
New York: C. Appleton-Century Company, 1941.




there 1s severe reading retardation, personallity development
ls likely to be distorted. The situatlion may be sggravsted
by ridicule of other children and en unsympathetic attitude
or pressure from parents," 1

The school 1s the recognlzed asgency for educzting the
young. Parents are concerned sbout the educstion of children
both in school and outs The National Congress of Parents and
Teachers 1s the recognlized agent for effecting a close relation-
ship between the home a2nd public schools, There are many
other orgsnizations which also contribute toward the further=-
ance of this relationshio,

"There are many ways in which the home and school are
held together:

1, Conferences, reports and mutual planning

2. Meetings of school officers and teachers

3. Letters and bulletins

4, Mutual understending of rules, regulations and

exchange of suggestions." 2

"In conferences with parenté a tescher may tslk about
meny things she had noticed in her pupils. Some of these
things maybes too much shyness, elther with children or
adults; too much or too little activity; difficulties with

apeech; 2lways belng tired, and so on. Thsn the teacher

l7inker, Miles A., Teaching Flementsry Reading, p. 3.
New York: Appleton=Century-Grofts, I§3§.
2Boysen, Agnes, First Thiggs First,p. 316;317. A Practlcal

Plan of Chsrecter Ed. for School and Home., Chicago:
Assoclated Authors, 1938.




may @28k 1f the parents thought the behavior was ¢ problem.

If they did not, she mlight explein why such behevior was not
dgsirable. It %he parents dld wesnt help wlth theilr child the
teacher might suggest where or how the perents could get

help - school principel, counselor, or doctor." 1

Since 1t 1is understood that reading sbllity 1is of utmost
Inportence and that parentsl sttlitudes csn help or hinder
this achlevement, a sound publlic relations progrem for the
improvement of reading must be esteblished. Such a program
must be honest, contlnuous, comprehensive, sensitive to the
publlc concerned, snd presented in simople terns.

"It 1s very necessary that home and school work closely
together. The chlld 1s the special interest of both, and
there must be common understanding on the part of the home
end school, if the child's best interests sre served. The
educstion of 2 child is a cooperatlive tining. It requires a
friendly, helpful attitude on the pzrt of home and school,

Starting to school means a host of new things. There
wlll be new faces, new surroundings, a new schedule, and,
strengest of all, a teacher to take mother's place as s guide.
Itlis very important that a child like school from the first.
-Parants can do meny things to help the child like school -

look forwerd to the time at school, talk about things, etc.

J-sz-:!rt end Smart, Op. Glt.. De 107.




"An Americsn citizen 1s in the making. That's = very

important tesk. It will require the combined efforts of all."l
The Kindergarten Program - Reading Readlness

It hes been found thet a large number of children fail
to learn to read in the first grade. MNeny people think thot
becausé a child ls six years'old he should be able to learn
to read, This, however, 1s not entirely true., A child 1is
ready to begin readlng only when he has reached a certain
level of intellectusl meturity and has sequired sufficient
background experiences and attitudes.

"Great differences exist among children when they enter
school. Some have perents who are readers snd who understand
the need=s of chlildren. ©Some parents are devold of any interest
in books and cultural pursults, Adecuate guldance in prepsaring
2 chlild for reading must be based upon a knowledge of the
level of development and experience background of each child.
There are many degrees of readiness among children et the-
beginning of grade one. Some have already begun to read while
gthers are definitely not prepsred to begln reading. The
success of the child in leerning to resd depends to a great
extent upon hls development and the amount and kind of his

earlier leerning. After eveluating this beckground, the

1 School Committee of Winchester, Massachusetts, On OQur Way
to School, Hand-book and Guide for Parents of Children

Entering Kindergarten, Winchester, Mass.: 1953,



teacher provides a readiness program to offset whatever
deficiencles she discovers," T |

"Physically, Kindergerten children are still immature,
but they are becoming more sure in their hasbits. In
Kindergrrten the teacher will help the child to develop the
rhythmicei movements he maskes with his body, and she c¢an
resdily assist with many puzding questions the chlld - and
the perents = may ask,

Growth takes plsce in techniques of doing, in social
organization and in continuity of pﬁrpose. The number and
variety of things chlldren investigate at thls age sre end-
lesas, Blocks, workbenches, hsmmer, nalls and saws have a
place in the Kindergarten., Polnting 21so holds its own.
Storytelling 1s very populsr in Kiﬁdergarten. Books, music
end musiczl instruments, outdoor zctivities, projects - are

all pert of the Kindergarten program." 2
Parents can be nmede to see that reading readiness can

be developed by giving a rich and varled background of
experiences., They should know, too, that reading difficulties
may :esult from physical or emotional disturbsnces as well

a8 too few and unvarled experiences. Parents can increase
readiness by encouraging children to telk plainly; answering
questlons patiently sand enriching the children's under-

standingé by teking trips and talking about them. A library

1Tinker, Miles A., Op. Cit., DP. 23.
2Bain, Winifred E., op. ¢it., Dp. 53.

Boston niversity
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of his own is good, for every child as is the help hs gets
from hls parents in le=rning to use public libraries - even
at 2n early age.

Each child 1s welcomed in the Kindergarten, where new
and heppy experlences awalt him. These are, however, cautions
for parents -

"At no time criticize the school within the child's
hearing. Get to know the child's teacher. Tesch the child
to be honest, courteous and polite. Teach him to respect the
rights of others. Read stories to him - give him contacts
with good books, good radic and televislion programs, Dis-
courage thrillers or murder mysteries. It is not necessary
nor desirable to teach the chlld to re«d before he enters
school, Kindergarten can be & happy, excilting snd worthwhile
time in the life of 2 child - and you, the perent, are the
key person in helping him to go happily ta Kindergarten.

The school end the home have & common progrsm, the
complete development of the child physically, emotionally,
mentelly and splritually. When the parents and the school
wprk togetﬁer the experlence can be not only a source of
educational value, but plessurable =2nd setisfactory for the
child." 1

The importance of right beglunings as a foundstion for

later leszrnings are emphasized in the Kindergarten program.

LJersey City Public Schools, Your Child and the Kindergerten.
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It 1s hoped that each child will develop happily and in
accordance with his own needs esnd interests. The rescding
rezdiness program, 1s successful if it has promoted physiczal,
mental, emotionel and social readiness to read the printed.
word.
Readling in the Primery Grades

Every psrent looks forward to the time when his child
begins to read. The first grade has come to be known ss the
magic door through which will come good readers. All children
differ, however, in thelr rerdiness snd their ability to
learn to read.

In the booklet "wWhat Pass Key Lets Your Child In?" it
is stated thet "a child 1s ready to learn to read in pfo-
portion to his

« hearing, vision, motor control znd general health

. mentzl and emotional growth

« Iinterest in books and in new words

« &bllity to express hls ldeas clearly

o 8kill in telling a story in sequence

. Capacity to stay with a2 task until 1t is done

« eagerness to read for himself

. interest in other people =nd their activitles." 1

Flrst grade 1s a place where new things are lesrned, but

it is elso & plece where chilldren learn how to do the old

lgensas City, Missouri Public Schools, A Report to Parents
About Recding,




importsnt things better. It is a place to find our things

snd to develop & great many skills,

"It is the responsibility of the resding program of the
school to equlp the child to meet the reading requirements
that face him. These requirements increasse rapidly as he
progres-es through school. The reading program must meet
the reading needs that grow out of these demands. The
basal progrem 1s not sufficient in itself to meet these needs.
The entire reading of the child must be considered as cone-
stituting the resding program," 1

Mot all the child's readlné is done in school. As a
¢hild lesrns to reasd, he enjoys using his new-found skill
outside school. Parents, therefore, are obliged to encourege
reading at home and to provide sultable resding moaterisl,

McKee has clessified into four major groups "life
situations in which persons need to read:

1. S8itustions in whiceh one rezds to oneself for

the purpose of securing informastion

2. Sltuations in which one reads sloud for the

purpose of providing others with informstion

3. Situstions in which one resds to oneself for

the purpose of obtainlng recreation

4, Situstions in which one reads aloud for the

purpose of providing recreation "2
There 18 2 wealth of material which ciildren enjoy

reading - both for Informatlon end recreational purposes,

IBond »nd Bond, "Teaching the Child to Read", p. 172. New Yorks
Macmillan, 1949.

2McKee, Paul, Reading and Literature in the Elementary School,
p. 48=55, Boston: Houghton Mifflin Company, 1934,
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There sre many attractive Jjuvenlle books, magazines and
pamphlets. The reading a chlld does voluntarily in and
. out of school hours mekes a reel contribution to his
development. This takes place now and in later life.
Most parents answer "Yes" to the question: Do you expect
you six-year-old to learn to read? It must be remembered here
thet a2 chlld at this age derives great Joy from books when
they are in the hands of an adult and he is an enthralled
listener. Some parents place too much stress on the child's
being able to read by himself with tears and frustration as
inevitable results.
"Parents can help the child to learn to read and enjoy
reading
1. By giving the child as much meaningful experilence
as possible _

2. By helping the child speck distinctly

3« By letting him develop a2t his normal reste, rather
than comparing his record with that of other
chlldren

4, By encouresging him to go to the library and by

helping him select books

5. By having good books and magazines in the home

6. By encouraging him to spend some time with books

rather then spending all his time watching television.

T. By keeping in touch wlth the teacher so that it

is understood whet she 1s trying to sccompldsh." 1

In homes where reading is = habit, children learn ihat

readling 1s one means of satisfyling meny of their every

day needs. They learn to enjoy reading and listening,

1lTacoma Public Schools, Facts About Your Schools,
Resding Instructionsl. Information,
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"Children do not lesrn to read sll at once. First,
children mey learn to read storles of thelir own experilences,
These stories have meaning for thea because they see their
spoken words teke the form of printed words. Reading an
experlence chart helps children to estzblish the habit of
resding from left to right. They scqulre a feeling for
sentences, phrases and words. They notice likenesses and
differences in words. Gradually they learn to read from
books, From this point on, chlldren are qrouped for reading
according to their interests, needs, and abilities,” 1

"Children begin to study phonles and other word-study
akill in the first grasde. Chlldren are tsught to see and
hear every part of 2 word and to use these clues to recognize
wordsa. They learn to hear beginning and ending sounds and
rhyming words. They lezrn to hesr long and short vowel
sounds. They learn to see important detzails in words and to
recognize separate syllables.

"Children are taught the alphabet in modern schools., But
children do not learn the alphabet until after they have
lesrned to read. Directing children's attention to the
Iindividual letters of words lnterferes with their quick
recognition of whole words and groups of words. It scmetimes
blocks understanding and places emphasis upon parts of words

rather then on the meaning of the words. When children have

learned to reau €22y material, they are taught how %o filgure

“Hillsborough Public Schools, How We Teach Reading. Hills-
borough County, Florids. '




out new words by themselves, They are taught to look for a
known in an unknown word and taught to recognlze new words

by use of context clues. They are taught then to look and
see how words are allke and how they are different. At this
stece, attention to details, nemes and sounds of letters does
not hold them back.

Children today must learn the alphsbet for very good
ressons, when they are sbout seven they begin to lesrn
how to use the table of contents and the index of a book.

As they get older they lesrn how to use & télephone book, a
dictionary and an encyclopedia, 5o they need knowledge of
the alphabet and see purpose in learning the alphabet.

Years sgo young children learned their ABC's first be-
cause they were taught tolread by first recognizing individual
letters of words. This method waes slow and caused children
at first to resd Jjerkily with little understending., In
modern schools children read for meening right from the
first and right from the first they read smoothly." 1

Reading 1s, at 2ll times, & process assoclated with
meaningful activity directed towerd sstisfying basic needs,
One of reading's main objectives 1s to enable the pupil to
secure Information he needs. ©5Sllent and oral reading provide
emotlional release, escape and enjoyment. Good reading
materials will provide for the development of skills, good
habits and deslirable tralts. Growth through readlng takes

place when chlldren have good materials and proper guidance.

Iwlimington Public Schools, Qur Schools , School Publiestions,



"Every stage of reading merges gradually into snother,
There sre, however, certaln characteristics of the esrly, the
. ) middle, and the advanced levels, These stages lncludes

1. The period when the child ashows readiness for
readling and beglns to read simple books.

2+ The perlod of repld progress in the acquisition
of basic interests, habits, skills, and attitudes
involved in the readlng process.

3. The period in which much silent reading of
diversified materlieals promotes the extension
of experilence and the refinement of hablts
and tastes.

It is Important that readiness for various types of
reading materials be developed at all levels. Many fundsmental
skills, also, are stressed during all three periods. There
are, however, ablilitles which are pecullar to certaln levels
and need speclsl attention and emphasis to insure development =t
the oprortune time." 1

A Tive-year-old 1s bent on finlishing his work in
Kindergerten: & six-year-old 1s beginning first grade. At
seven the interest swings back to 'ends' - this child wants
a goal. At sge eight, there 1s generally a proper focus of

the whole school plcture = with an understanding of beginning,

IWitty, Paul and Bristol, Ruth, Teachers Guide for Lost
end Found, p. 4. Boston: D.C. Heath Company, 1947.




middle and end. Wise perenta will grasp these phases and
will not be unduly upset by & child's behavior at any age.
Children sre all different people, nor do children chaenge.

Most important for school adjustment is the degree of
the child's own securitye- securlity in himself as & person and
in his relstlonshlps as a person. A child gets this essentilzl
security, in = home where he 1s wanted, where he 1ls wvalued,
epproved and loved. Nothing else so arms him for his first
encounters in a cold, competitive world. ©Not that 1t
necessarlily makes the six-yesr-old ready to master new tasks
to which young eye and hend muscles are unsccustomed. But
the child 1s better prepared when he has it." 1

Despite a2ll the publiclity and education to the contrary,
meny perents have not yet abandoned the "spesk when you are
gpoken to" idea,

"parents set up the ides of children being seen and not
heard more to protect themselves than for any other reason.
Afraid of thelr frankmness and perhaps embarrassed by 1t, they
would just as soon not know whet goes on in the young minds,
Some perents know thls, and when they are courageous enough
to feoce it reap & reward. These are the parents whose
children feel secure enough to share thelr confidence with

them," 2

1MacKenzie, Catherine, Parent and Child, p.97,98,99.
New York: Wm. Slosne Asaocictes, 10490,

2Lowrey, Dr., Lawson, Mental Hyglene Project, New York: Board
of Education, 1939.




Through primary school the child 1ls contlinually sdvencing.,
His intereats expand and mature. He finds new ways of expres-
sing himself and of becoming more social., 5chool offers more
than mere prsctise in reading, writing and aritimetic. A
good first grade begins where Kindergasrten leaves off.

Second and third grade follow thils pattern.

"The second grade occuples z significant position in the
ehild's relsationships with books. The teacher who is
sensitive to individual interests and capacitles is aslways
concerned with making learning conditions in every phase of
clessroom life as favorasble as possible for zll children in
her group.

With the added maturity and experience which & year
in school has given the second-grade child, he is able to
understend and enjoy ideas of people and things which carry
zhlm gredually beyond his lmmedlste environment. He is resdy
for the extension and enrichment of his own experilence
fhrough reading about the experlences and activitles of other
children in veried situstions. Readiness for understanding
what 18 read 1s Just as vital = ractorlin.the second greade
os it 1s 1In the first grade. Preperstion for understanding.
storles 1n settings thst are unfamlilliar should be well known
to the child in his own environment.

At this level, & gfadual transition from oral t; silent
re=dling tekes place as puplls develop gbility to get an

overview of a story for themselves by utilizing clues from



discussion, illustration and word study. In the second
grade the attltudes and skills wiich have begun to develop
in the first grede should be extended and strengthened, The
difference in reeding in the two grndes 1s one of degree
rather then of kind." 1
"The general asims of second grade reading sres
l., To contribute to the wholesoune growth of the
child by developlng the art of reading a2nd by
foatering 1t,.
2+ To develop =2n increcsse in skills and valusble
habits in oral and sllent reading.
3¢ To encoursge & permanent interest in reading ns
a means of enriching ond extending the lesrnera’
experiences, and providing opportunities for
enjoyment ond relaxotione" 2
It is iaperative for all teachers to plen for varlety
snd to provide for en evalustion of.accomplishment. The
program in primary grades, as in Kindergsrten, must be, at
all times, well rounded. Each child must feel that he is
delly particlipeting in meaningful sctivities. The reading
progran atsrts with readiness in Xlndergerten, develops |
skills in firest @rede and continues to develop lntereats and
8kills in grande two, |

TWitty and Bristol, Op. clte, Debo

2noston Public Schools, Bulletin No. 400-11, Resding
Revisfon Committecs, Boaton: September, 1953.



Pupils are among the moét effective of all the school's
public relations sgents. Much of the informatlon which the
general public has sbout the schools, and about the lnstruc-
tion given in them, reaches the parents by way of the
children., The children help the public understand the school,

"The attitudes of children, and subsequently those of
their psrents, result in lerge messure from the quality of
pupll=-teacher relationsnhips. A cogent reason for giving
speci=2l attention to the attltudes and opinions of pupils
is the fact thaet to-day's pupils are-to-morrow's public,

The laymen who now are numbered among the friends of education,
for the most part, derived thelr initisl interest and their
basic sttlitudes from the schools they attended. Likewise,

meny of the schools' severest critics gained their distastes
end prejudices from schools which dld not meet their needs,
Some of the puplls now ln school soon will be school board
members, parent-teacher leaders, and influentiallpersons in
other community groups. Schools thet serve them well can
depend on thelr continued loyalty and interest.

School, home, and community agenciles all contribute to
the educstlon of children. Consclously or unconscliously, all
apre lnvolved 1n the educztlonal planning which goes on. How=
ever, if the members of these institutlons snd agencies become
aware of sll that they can contrlibute to tne.educctional
process, and Af they come together to shore their goals snd

deslires, educational plenning becomes broader 1n scope and



much more effectlve then 1t would otherwlise be. DSueh planning
by its very nature mainteins z two-way flow of ldeas between
the school end the public. The =ctual work of planning for
boya and girls 1n a community should be cooperstive and
demoeratic. The goals of such a program are improved
instruction and better services to the children and to the
community." 1 | |

"The increasing emphasis on community relstionships
forms a2 strong bridge between school énd parents for mutual
benefit and understending. As the home and school work to=-
gether for the child's welfare, it becomes epparent that
perents must become better informed about the educsztionsl aims
of the school., A successful program of school-community
relationships depends more on how things ere done than on
what things sre done, for good school-community relations
ere =ided by mutual confidence and mutual desire to under=-
stend snd to help in the solution of common problems," 2

The home and the school, working together, cen help tue
child to realize that it 1s not only a privilege but also a
responslbility to sttend 2 public school in a free democratic

country.

Ipmericen Assceiatilon of School Administrators, Publie
Relotions for America's Schools, Twenty-eighth Yearbook,
Washington, D.C., 1950,

2Dade County, Public Schools, Helps for Mothers, The Board
of Public Instruction. Dede County, Florida, 1953.
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CHAPTER III

PROPOSED TYPE OF HANDBOOKS

Proposed type of hendbook for dlstrlibutlion to parents
of children in Kindergsrten, Grades one and two-

It must be noted that no public relestions materizls
bzsed on parental help for reading 1s availlable in the
school system with which the esuthors are assoclated. Thils
paper is intended to creste meterial which will be available
to perents, s2nd which will, therefore, clarify the parents’
positions in regard to prepering snd helping children to
read.,

Aress to be covered by these handbooks:

| l. Whst 1s reading readiness?
2. What can parents do to promote reading
readiness?
3+ Why do chlldren have reading difficulties?
4, Should parents help children read et
home?
5. How can parents help?
What 1s reading readiness?

Rerding readiness 1s en adequate development of physical,
mental, emotional and socisl habits, attitudes and skills-
the possesslon of whilch enables the child to begin the formal
reading program wlth enthuslasm, a maximum of success, and a

minimum of confusion.



Reading readlness depends on the child., A child is
ready to reasd in proportion to his.....
1. HMental age
2. Physical development
5. Home background
4, Soclal and emotionzl adjustment
5. Fund of meaningful concepts
6. Ability to spesk fluently and well
7. Auditory and §1sual dlscrimination
8. Orilentation 1n the areas of slze,
number, form, position, direction =nd
progression |
9. Ability to keep a serles of events in
prOpeﬁ'sequence
10. Motor skills
11. Interest in and desire to read
Knowing all these facts about readiness can help parents
help thelr children.

Home background is very lmportent. This 1ls an ares
which is entlirely in the control of the psrents. The home
environment can be made pleasant and.conducive to educationsl
endeavor by understending parents, They alone can provide
not only the necessitles for healthful living but, also, the
varied experiences and serene stmosphere necessary for proper
socinl and emotlionsl adjustment.

Persnts should-at no tlme- encourasge bsby talk. There
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should be ample opportunity for conversations between
perents and children. This helps to develop proper speech
hablits =znd, at the same time, broadens a ciild's interests.
Many adults are convinced that thic art of conversation is
dead and only the art of television lives.

fny ehild who is brought up in 2 home where books are
useful tools soon learns to love these tools and to use
them,

Whet parents can do to promote reading readilness,

At no time criticilze the :chool within the child's
hesring. |

1. Encourage proper enuncistion

2. Answer cuestlionspatiently

5« Build up a library for the child

4, Enrich his understandings through trips,

storles, dlscusslons
5. Show interest in the child's reading

Wwhy children have reading problems.

1. Physicsal disturbances, handicaps, upsets

2. Emotional disturbsnces

3. Limited experilences

4, Low mental shility

5. Lack of interest on the part of the parent

6. Lack of interest in school program

7. Insufficient mastery of reeding skills: (a) word

ettack; (b) visual and auditory discriminstion;



(c) short eye spanj (d) memory; (e) short conoentrstion

S8pPENn.

How p=rents can help first-grade children with reszding.

Become scquainted with the reading system used in the
school., Usually = conference with the tescher will prove
helpful in pointing out the pltfalls to be encountered in
the system as well as to give the perent =z working knowledge
of what 1s expected of his child.

Check the worke-sheets brought home. More than 2 cursory
glance at the paspers worked out 1n school 1s necesssary,
Parents cazn, from these papers, find errors and help to
correct them. Under no circumstances sinould & chlld be
subjected to ridicule for the mistakes he msy have made.
Since reeding 1s to be a lifetime habit, the beginnings must
occupy more time in 2 child's day than the short perilods
during which he resds 1in school. |

Here, again, the perents cnn provide many experiences

which will broaden the child's understandings.

How parents can help second-grade children with reading.

In this second year of reading, the most important new
idea 1s silent reading. A chlld who 1ls encouraged to re=d
et home, to discuss what he has read and to read further will
be vestly helped with reading in school.

Once agasin, the parents ére the ones to encourage resding,

good reading heblts =nd proper selection of rerding msterial,

M



The library becomes & place where parent and child can go
together for the best interests of both.

Conferences with the tescher are of lnestlmable help.
She csn Inform perents ss to whet specific problems may
exist;énd how each child is progressing.

Lack of comprehension is one common problem encountered
by many children. Parents can help solve tihnis difficulty by
recding specific paragraphs with the child and by & follow=up
of pertinent questions on the maierial read. 3Sllent reading
needs to be checkedlmore thoroughly than orasl, for compre-
henslion,

Choppy reading is snother pltfall found In second grade.
The hebit of "swinging" the resding should be encoursged.
Thils, too, 2l1ds comprehension., Punctuation merks should be
mede purposive to =2id the reesding rate and reading sbility.

A child in grade two should have 2 strong phonetic
background. This 1is what ensbles him to "sound" new words
and parents can assist in the tedlous "sounding" process. No
parent should overlook the importznce of phonétics, no natter
how dull the pfocesa may_seem-

The pemphlets enclosed in this paper will summerize:
what parents should know about the reading program and how
they supplement 1t. If this knowledge 1s shared by nhome and
school; meny reeding problems'will be alleviated--others will

cesse to exist.

@
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CHAPTER IV

SUMMARY AND CONCLUSIONS
Enclosed in Aprendlx I are a series of pemphlets to
be distributed to varents of kindergarten, first and
gecond grade children. With the distribution of these
booklets, a better understanding of resding readiness and
primsry reading problems probably will result.,
Limitetions: ‘

1. These pasmphlets are limlted to kindergerten, grades
one and two.

2. Sempling wes limited.

%e Similar public relations meterials are refused by
some public school systems,
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CHAPTER V
SUGGESTIONS FOR FURTHER STUDY

Design booklets for grades other than primary.
Put these pamphlets into use and cneck the
results.

Attempt to create pamphlets for public

consumptlion in another field of endeavor.
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