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The Expansion of Fermal Religious Education

thru Week Day Réligious Instruction,

The term 'religicus Edwecaticn' carries
different implicaticns for different interpreters. Ig
is doubtful if in the popular mind it means much more'
than a dignified term fer the work of the Sunday
schocl, tho in reality this is but a comparatively
recent phase of the subject, For some the expression .
is synonymous with religious instruction; this too is
a narrowing of the field since true education appeals
not only to the intellect but to all the individual'q

capacities, For the same reason it is not to be con-
I

' sidered primarily as training in religious action,

g~

with God, and fit him for membership in the Kingdom,

Stated in its broadest terms, religious 1

4

education is the sum total of the experiences of the !

individual which reveal and develep his relationship '

present and future. This conception seeks to 1lift the
whole 1ife into its heritage of unity with God, and

to render man's spiritual nature mcre sensitive to
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the divine Presence. Thus religious education does
not stand for the promotion of a sect but for the ele-
vation of the race., Knowledge, piety and faith, too
often considered ends in themselves, become auxiliar-
jes to the supreme end - the harmony of all phases of
life with the will of God,

From this standpoint the fundemental posi-
tion of religious educaticn in life may be deduced.

(1) It develops a desire for and the means of formu-

lating a well rounded philésophy of life, a philcso-

" phy which wil 1 have place for things material and

things spiritual, for the temporal and for the eter-
nal, for the immediate projects ad fdr the uktimate
goal, Such a background is essential to an accurate .
solution of the problems of conduct, to & proper evall
uation of courses of action, and to an adequate in- |
terpretaticon of life in all its phases. Its absence
makes for a false perspective and an ill-proportioned
sense of wvalues,

(2) Religious education is a most potent
factor in the development of character. According to
Prof. James,"Charactér is the confirmed habit of

|

moral choice", But in order that right habits may be
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induced, the will must presermt a moral idea in the
field of consciousness until action results., Just

here religicus education performs a vital function.
It equips the mind with those conceptions and view-
points, which, having been carried over by the will
into the very fiber of 1life, will make for highest

character. _
(3) Ample confirmation of our proposition

is found in the testimony of history. Without detail-

.

ed discussion it may be noted {(a) that religious edu- -

cation has been the source of all the more highly
speciallzed forms of general education, The first
types of formal education grew out of the desire to
interpret the relaticn of the géds to mankind. The
early education of all ancient nationd was in con-
trol of the priesthood. In the Christian era relig-
ous (or ecclesiastical) motives dominated the method
and content of education, entirely until the 13th
century and practically until the 18th. Coe rightly
comments that 'the theory which looks upon our sc-
called secular schools as a scheme of general educa-

tion leaving the religious training as a mere side

. issue, is so new as to be almost. bizarre'. (b) In kke

v

, second placﬁ}t has been a conserving power for
L -
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national ideals. A vital relational can he found to ex

ist between the standards ofa people in & given per-

icd and the corresponding status of religious educa-

e 5 “aoem

tion . Progress or decay in the latter has a causal

-

reletion to the {ormer.

T -

In v kew of the fundemental importance of

&

religious education our problem is to develop as ade-|

0 ¥

ﬁquate program of formal religious instruction which *

)

twill conserve these values., The tacit assumption that |
1

vusuch a program 1is not yet provided will scarcely needIF

}defense. Notwithstanding the valuable results in thisk
| X

vhdirection achieved in the past by the home, church,

ol

Y and various specialized agencies, these conditions
d

gcannot be overlocked,viz: (1) the methods have been

I'too inadequate to readh and affect more than a small
l

i percentage of our total ponpulation;(2) a consistent

I .
jeducational program has not been developed; and (3)
il

{there has benn a distinct absence of integration ot f
!

ﬂeducdtlonal content with life.

-?

i There are certain pripciples upon which the

f

1new program, seeking to eliminate these deficiencies

1is based. The first comes from the figld of psycholo-

]
’gy, the demand that the entire educative process have

unlty. One of the severest 1ndictm9nts of the present

SeSETTTRL e e SR T T TR crac Tl ekt~ e, ¢ stgemy  Sam  remeaees ye,
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type of religious instruction is that it promotes a
sense of unreality in the mind of the child. Separate%
from daily experience by the traditional attitude wh
which makes Sundaysharply distinct from other days,

by the content of instruction, unrelated to any othed
subject studied, and by a method of instruction, whic;h
tho educational in form, is not in spirit, the averag?

" Sunday school lesson is a thing apart fromall the h

rest of the child's experience. Such a system cannot

I3

— TR

" do otherwise than produce the complacent adult Christ;
" ian who confines his religious practices to certain

i formal requirements of the church, and disregards #
Christian principles in daily affairs. To remedy thisf

situation education of both the religious and the b

T
! purely secular type must be actually coeordinated in !
El such a way that to the developing child, both will be
E equally real and vital .(X) ,
{ The second princigle arises from our polit-$
| ico~-sccial order:- a real demccracy demands community;
\

of ideals , of ideas, and of kncwledge . Without conoh
j ideals our destiny will be undefined; without common |
{

' ideas, it will be unattainable; a basis of common

" knowledge 1s essential to both, Qur claim to recogni-

eeeition. as. a.Christian.nation presupposes_a destiny in

" (x) For further development of this thot see Coe:

Education in Religion and Morals, Pp26 ff, 348 T,
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harmony with Christian prihciples; the achievement of :
this rests in turn upon a nation tfrained in common re-
lig ous thkinking. This does not necessarily mean iden-
tity of belief but rather harmony of beliefs, Cooper-
: ation in the attainment of national spiritual ideals ‘
will be possible only as the national educational prof
' granm is modified by adegquate religious instruction. n
Such a proposttion is not as radical as it
' mayuappear. The spitrit of the Republic is closely él%é
lied to practical religion. "Democracy is the bhest an%
greatest expressiin of the Golden Rule, and the Gol- *
'!den Rule is the gist and essence of kinship with Goéﬁg
iAgain, a fundemental conception of democracy is that i
~§of the brotherhood of man, Christianity id a powerfult
gsupport to this belief, basing it upon what is "ulti-~
‘;mately a more cohesive and organic conception, the E
;fatherhood of God", History testifies to the interre%
lation of religious and secular elements in early Ame%-
ican education both in elementary schools and in uni-t

h

:versities. Education was largely delegated by the L
!

t

state to the church; emphasis was placed upon religi-y

!

1ous knowledge fully as much as upon preparation for '
1citizenship. The readjustment folgowing the Revolution

'produced=-changed -condit ienss=The~homegens S'I‘t-:)”’-(!)-f*'-'the“' T
b

t (x) Draper, 0.S, "American Education"-Pt IV, Ch.IV,
:

3
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eatly colonies gave way to increasing heterogeneity

E

+with the growth of immigration, and disappearance of ¢
i
E

comunity sanction for a common religious training int?

{

1 the public schools resulted. The increase in number

and partizanship of réligious sects, together with 1 .

,growing conviction that religious belief was a per-

sonal matter and not to be subject to the will of theh

magjority completed the work of separating the two ele-
t

ments of early education. "Differences of religious
"

'belief and a sound rgard on the part of the state -

for individual freedem in religious matters, coupled !

with the necessity for centralization and uniformity,

Jrather than hostility toward religionas such , 1ie(a§t
x
jthe bottom 66 the movement toward the secular school".

|
i The third principle is derived from the ¢

Esphere of religion, viz:~ the social interpretation v
kof Christian theory and practice renders the inner

‘relation of civic anfl religious education imperative, "
Lin a soclety based upon individualism, as in the Midd?
fages, religious education might find its best expres—v
'sion apart from the pvractical affairs of men. Hence the
i:cloitater became the symbol of learmng. But modern so-
ciety rests upon the will of the group as opposed to

., the_individual, and_tests individual progress_by the

(x) Brown, 8.W. Introduction.



-13-

N = p— —— g — D, T = - T T TS e o e L ozoees

t
#increasing ability to contribute to the social welsf:q
u

l

Hfare. Christiantty is gauged by the same standard, and

hthe individual's love to God is measured by his love |,
i 5

' toward his neighbor. Obviously a social religion re-

+qQuires social situations not only for its’applicationq

y

"but also as a field in which %o learn its principles.g
hThis then is an essential basis for the claim that i
!
P
i practice are unnaturally separated and a stigmatized

types. In the absence of such correlation, theory and

h

#religious educ& ion hust be correlated with the other:

ireligion becomes the result.
f
|
i

lof Religious education, (2) the inadéquacy of the trad

lditional agencies and methods for promoting formal

[T LFCY

e

Heving indicated (1) the essential nature

=

o,

o

prelig ous education, and (3) the principles underly-
ging further development in the fi&ld, we may now note

zthe factors in the expanding program which bhear inti-;
émate relation to the general educaticnal system of thé
Rnation. There are three theorjes having radically diff
{fering viewpoints under which these fac tors may be aré
,ranged. '
i The first holds that the entire educational

ﬂsystem should be under direct supervision of the State
f - !

».':.":4"__. LR T ET LSRR SR LoD T SIT LT e S = i -

e
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1] 1.
'This is the viewpoint of those who advocate the use of'

. Fthe Bible in the public schools, whether in devotional
I

rexercises or for acedemic study, and of those who de- ¢

sire that religilon be definitely taught on the basis

Iof elements common to all sects. The chief value of v
]
such programs 1s that religion receives the formal re-

cognition of a great institution not secifically re- |
,
ligious in character. But the methods are entirely in-

adequate to reund out the child's religious educationﬁ
feven tho in a measure they supplement the work of the ?

r3unday school. Education in religion as in secular :

;

"subjects, requires the coordination of the instruction!

b
al and expressional functions, a task beyond the sphee,
1

of the state school.

i A second theory holds that the ehtire educa-

1tiona'l program should be underthe supervision of the [
yc¢hurch., Upon this theory the parcchial school system

Jhas been developed, The Catholic position is thus
i o
stated by Cardinal Gibbons:-"God has given us a heart *

'to be forme-d to virtue as well as a head to be en~
'lightened --- An education therefore that improves the
.I find and the memory to the neglect of moral and relig—E

lous trauning is at best an imperfect system.® / J
]

1
- == = i s - Fs o T R SR T T TR “ ho R I 3 s = T L WEL T W




-———

l' - —— — e e— 0 o

-

A ILutheran ledder says:-" As it lays all stress upon

material things, the public school cannot help but 1

ftend to make the chilfiren worldly uinded, a mental "
¥ condition which is inimical to the higher spiritual
glife". The fundemental defect in the parochial school
| system is that it is essentially ahti-democratic. The
*IOgical conclusion of its principle would be the estab
EIlishment of parochial schools by each denomination,
iwhich would quickly render religion a disintegrating I
'rather than a unifying factor in society. If the demo;
" !

ﬁracy depends upon "people doing collective thinking b
} L

-

based upon a body of common knowledge" then the pub-

f
. 1ic sbhools as they are now organized -are essential
as " the agency thru ?hich common ideas and experien-
[ (x
ces are maintained". !

; Those who accept the third theory urge that!

Ethe public schools and the church schools should be
i

! 80 coordinated that a unified educational program
fil

= S

I

;would result. The plans applied under this theory are
Hin closest harmony with the principles developed in te
the preceding division. Four distinct types are now
“in operaticn; it is not possible in this connection té

do more than note three of these, i

1
(x) Malden Leaflet II P 10.
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: (a) The church vacation school: these place the child

TR ST

in proper surroundings for wholesome recreation at a

SmESRE T
o

]
1 time when idleness offers many temptations. Formal b

"
religi ous educat ion nwccupies only a subordinate place!

in the#r program, owing to the fact that the public

i

i e, ey

[y

L t
schools have had the child {or nine months and vacati%

I

.I
i
il
L

comditions are not most propitious for eeal study. 1
'

i(b) Various plans by which the instruction in the chug
:school is accredited by the puhlic school. This is
’determined in the North Dakota plan by examination
Jgiven by the state; in the Colodado plan, the teacher

3and teaching conditions are accredited. Other plans r

D o e,

il

present combinations or modifications of these typ-

= ==

hical ones. (c) The week day church school, which
t
ll
hschool. (d) The Malden plan, which prepares to parall

share the avallable school hours with the public sc

A g

it

Fthe complete local public school organization by &

|

| community church school system. In this the week day
i

Hchurch school hecomes a vital factor; it is in this
| i

P S T

idirection that the development of formal religious ed-

[ucation finds its greatest promise,

— e et —— i—r—— z e s s o gemrmpe eeem g e e — o v o




1 The Week Dagy ReligioGsi.School,

{ Viewed historically the operation of the v

| week day religious school is as old as the organiéed
(x)
t churche/ The Reformation perlod marks gn increased

=Airs. -

1

§

emphasis upon this type of extension of Sunday instrud

ltipn, while in mary modern Kuropean countries this
is continued indirectly hy the presence of religious
education in the public school curriculum. It is in
adapting this plan to the principles of American de-

mocracy that new situations asise making necessary a

distinctly original program. Such a program as we shal}

|

L]
]i

e R

0O T

bt

]

1

1l- Religious educat ion is a distinct task of

idevelop will rest upon the following pvopositions:
|
1
!

the church and as such is not to be performed by the
latate. Religious teaching must result in religious

‘feeling and religious acts as in weligious knowledge;

'this involves prayer, worship, conversion and other’
I primarizy religious functions and phr enomena, obvi-

Lously beyond the rahge of public school instruction,
2~ State supervision either by examination

10T by control of teaching conditions tends to modify
|

|
|

and hence to defeat the specifically religious aim,

k|

ki

]

-

T

l Notwithinstanding: the-value on—the—intellectual -side—of-

~ -~ o+

(x) See G. Hodgson,"Primitive Christian Education";
Seeley "History of Education; Graves,"Hdstory of
Education". Vol. I.
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this method of cooperating with the public education-
. al system, it does not satisfy the ne ed for distinct+
ily religioud education,

' 3~ Week day church schools have a legitimate
%claim to share in the cHild's available school hours,

:becausd (1) they are complements of the public .school
] {

?in producing the completely educated child; (2) their

Ecurricula material furthers the aim of secutar educas ,
|
tion; (3) they meet the recognized need for morsl ed-'

hucation and give it tre firmer basis of relig ous mo-
|

ptive, 4
I : i
; I. Organization.
ll

Week day schools for religious instruction n

ﬁmay be classified within three different types of |

forganization: (1) Denominational,(2) Interdenominatioh’-

I

lal, and (3) Community.
I ;
' The denominational type is most common

TN - T

ily represented in the parochial school system of the

IRoman Catholic church, scme branthes of the Lutheran

AL e TR W

,church, the Jews, and a few other religious bodies.

|
It is developed in a modified form in the Wenner plah
I

tho this is not the distinguishing characteristic of

B
@ !

ythe olan. Dr. Waner urges that the churches should ¢

' :

] _ . e e v it - 2 - &
}
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undertake to supplement the Sundgy school instruction
b
"by requesting the public schools to excuse their pupid

ion Wednesday afternoon for religious instruction in a
1

'their several churches, The proposal is the outgrowth
of hisown expefience as pastor of a Tutheran church in

New York City in which he taught the children of his

1parish outside of school hours. ,
E
i

Froem the standpoint of organization the de- g

h
hominational type presents many weagknesses, It is pro==
i
hibitive for all save churches financially strong

R

T

%nough to maintain a school system having acedemic
)

ECRE R

istanding equal to that of the public school. Insofar

?s the emphasis is upon the denomination, it has an un%
1 §

hhol@some effect ‘'upon religious and community solidar-*

lity. While carimg for the children of the diurch homes

I '

ithe method makes no automatiec orovision for the un-
t ‘

:?hurched, thus paving the way for sectarian rivalry
{

HL T,

!?nd bitterness, The necessity for formal negotietions

Ga W g

#etween a denomination and the state contains perilous
]

?ossibilities for the violation of the principle of

B e

i
?bsolute separation between church and state. With

4

%uch defects and no advantages not comprehended:in
!

wwal® s

he other types, there is little 1ikithood that the

P -
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‘'use of the denomination as a unit;of organization will

£“be extensive, E

h

The interdenominational type in its fullest:

application is the federation of all the churches of

' a community, vesting their author ity in a representa-i
"tive board, and operafﬁng common schools having curri-
»cula acceptable to all faiths. As yet there has been no

]
loutstanding exanples of this form of organization;

[

1usua11y the scheme is modified to one of denomination,
kal cooperation., Here the churches have the common aimé
fthat adequate religious instruction be provided- but ?
‘pursue it as denominational units following s eparate '

policies, each using its own equipment. The Gary plan

———

tof religious instruction, which will he described at
I

flength in another connection, is the best illustra-

— = .

ition of this method. Such a type of organization en-
f

}§31es the Christian forcesof a community to:present a |
’ 1]

}united(tho not unified) program which at once challené
ies attention and consideration. A large constituency is

icreated and at the same time no additional machinery

need bp-employed. It is especially attractive as a

E el el ol T

‘means of drawing.all denominations together ina com-

,mon task, thus counteracting the evils of sectarianisy

AT DTG W O T TR - L d - — - -
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I Certain serious disadvantages, however, must
’ be frankly faced. The inherent weaknessof any federa- ,

‘tion is its susceptibility to disruption; the primary

e B

need of any educational program is absolute assurance
i

Eof its continuity, Week day religious education must

:be promoted and thot of in terms of decades and not :
Eof months. Denominational sensitiveness is a potent
lfactor in curtailing efficiency . Again, tho there are
many advantages in interdenominational cooperation, '
the very fact this term is used tends to place the f
:emphasis upon the denominations with their specific h
%interests rather than upon community needs, Formerly
:attention was directed toward religious education be- :
fcause of its relation to the church; today we claim

this as the right of all hecause of its bearing upon

ithe state and social order. Hence the organization
k

Ishould be such that denominational consciousness will
IPe in the farthest background. The spirit of the churkh

ixather than theform will have greatest influence.

!! The community type has grown out of the re- '

&
lcognized need for the correlation of religious educa-

. f:tion with 211 the other educational activities of 1ife‘.i

"It parallels closely the organization of the public

- oo - = T e - = & -



school system having

"(1) A community board of religious education analogous
fto the board of education of the public schools;

w(2) A city superintendent of religious education;

#(3) A community training school for religious leaders
Iincluding provision for observation and practise
teaching;

(4) Common educatiorial standards for the guidance of

oy

the church schools of the community and as an aid to

inspection and supervision; 5

(x) !
(5) A system of wdek day religious schools.™ !

f The success of the community training schooll
hfor religious leaders now operating in Malden under b
kthis program hé&s demonstrated that teachers of many

fdenominations can study profitably together in a com-
l (#)

%mn school;,this leads to the conclusion that child-
fren may also have their week day religious instruction,

Ii

together without doing violence to individual church

"loyalty. Such a plan provides naturally for those who ,
|| '
have no church affiliation, and relieved any possible :

i
sectarian tension by the exclusion of sectarian

distinctlons.

' (#)} 440 students from ten religious bodies
and sixty different churches,

(x)Note-. This -is the ye-rt—of -the- 'Malden Blan' relat-
‘Ang to our subject.The actual establishment of week day
religious schools is not yet undertaken,it being deemed
‘best to wait (l)until an adequate supply of trained
teachers have been produced,and (2)until public senti-
ment shall have heen s0 enlightened that thorogoing
ponfidence and support will accompany each step.

-21-



¥hatever the type of organization adopted,

' certain problems will immediately arise in connection
with the establishment of week day schools of religiou
instruction; among these are the problems (1) of loeca!

tion;(2) of unifying diverse religious elements;(3) of

*

=

supervisidn., These will be discussed in order.

The logical place for a relig ous school is
within the chuech, providing egulpment commensurate
:with the task is available. But for schools operating.
vunder the Gary of similar plans the location of the

‘church is an important item. In Gary there are three *

,large public schools, Emerson, Jefferson and Froebel.i
the church schools are practically all near Jefferson'

.Iand too far firom the others to secure satisfactory
attendance. Yet Emerson has 862 pupils, Froebel 811, =«
}while Jefferson, concentrated upon by three denomina-F
:tions, contains 832. Prof. Coe notes the enrolment in*
| the week day classes of the Gary churches is about one-

fifth that of the public schools and considers one

yreason for this comparatively small proportion to he .

!’the failure of Protestant denominations to unite upon

an interdenominational community program. A churdar -.

school must be near a public school in order that :
il

= - - - LT - . oo - = -
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Fpupils may pass quickly from one place to the ehher,
:But no denonination is strong enough financially to !
place a school of its own near every public school. )

ithereiore the existing denominational schools are serws
ling, only a fraction of their own denoéinational con- ¢
‘stituency to say nothing of the unchurched." This quo

lbation indicates at .once the nature of the problem and
,2lso of the solution. In the absence of a church in th?
;vicinity, prepared to‘minister to all, steps should be

‘released from public school could be accomodated snd

taken to provide convenient rooms in which all those

|% common curriculum taught.

| The problem of unifying diverse religious
iplements is capable o soJution only in finding an ac-
1

i
,ceptable common denominator. The Romen church has its .

i
partchial schools, the Jews pursue their own system

i}f religious education; nevertheless no program of
%eek day religilous dnstruction can 1ignore these fac- °
mors because of their apparent self sufficiency. It is
&robable that organic integration of all the elements ;
%hould not, be sought in view of the inherent conflict

b ideals involved. A working agreement whereb/ méﬁfess

ertainlng to the religious welfare of tle community w
i

——— - n—— D b I -y a0 w o
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would receive their united attention is the first step.

Programs invoving the expressional activities of all

the children will further promote rarmony and gced wi}l. é
@radually there will arise the consciousness thét a
common denominator for &1 faiths, so far as their

I=objective lite is concerned, does exist, namely, the

| community interests or the social good. The early !

Sunday school was a stréng force for the promotion of
b b
 interdenominational agreement. There can be no doubt F

: that this expansion of the Sunday schocl will serve t%

further level religious barriers,
i Problems of supervision and management arls?

: chiefly from (1) failure to define and fix responsi- r
;bility, (2) absence of a crystallized favorable publié
f opinion, and as a corollary to this (3) lack of neces
sary euthority. Referring to the Qutline of the commué
:ity type of organization it will be seen that these _
lproblems have been anticipated (1) in the creation of
%a board of education to prepare programs and in the

provision of a city superintendent to administer these

=L ——d E%‘w—?.—-—-."?-‘_—&":_" @

Iplans, and (2) in the organization of a 'Council' by

I.1r-.rh~ich favorable public sentiment is aroused aﬁd develﬂ
i

1" (x)

oped This last item constitutes the tasis of authori.
\ i

J . e mr rm s men er e = o e W -

,{(x) See Athearn, W.S. "Organization of the Church
SChool" Ch. VIII
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f " We conclude then, that the community type
. presents at once the means of doing the most ei‘fectivé
iwork thru the solving of the typicsl problems and the!
iagency for the highest intensive and extensive devél-:
i

opemnt of week dey religious instruction., It accords

Fwith the dominant mood in religion today in emphasiz-'
| ing service thru society and marks another step toward
:the recognition of the religious impulse and nedd in
Eall humanity. It becomes the concrete illustration of'

that which it seeks to teach. '

IT. Program,
i

" Because the flormulation of a program for wekk

day religiovs school even more than the process of or-

!ganization, must take account of the public school :
‘- 1
!program, it is advisable at this point to state the
b .
ipublic school schedules which make cooperation possible.

| 1- The standard or traditional school pro- ?
. |
!gram covers a period of five or six hours, beginning

I
|

]at nine AM. and closing at three of four P.M. There |
]

Iare five such sessions per week. This leaves a portion
i "

. :ofe"each afternoon and Saturday in which it would be .

Epossible to provide week day religious instruction. ’

- wmE s omm - — = = =
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The Wenner plan proposes to increase hhis available {

1
time by having the entire Wednesday afternoon vacatedi
L

[— — — —— - — -

:by the public school program in favor of the religiou

‘school. ;
. 2~ The Gary schedule:- The Gary system of pub

:lic education has offered peculiar opportunities to i
the church schools desiring to eooperate, not because

it makes specific provision for religious instruction
but because Hf the unique application of its educatio%
%al theory. Based upon the belief that the learning pror

cess must have a coordination of work, study and play

tin its program, the Gary schools have expanded the ?
“traditional program to provide these other factors un-

"der their supervision. In order that class rooms will
'

h !
1not be vacant while classes are engaged in expression—l

X 1
‘al activities, each building is in reality dccupied by,
o [}

Hi
"two groups of classes at the same time, the one in the'

iclass rcoms the other on the playground or in the work!
: §
hahops. This provides for the most efficient use of the,

¢
pequipment and also for the accomodation of the great- ’

,kst number of pupils. The Arrangement of classes in a

four room building is on the following plan: ;

b
g |
P '

S o

.
T
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Time, T.anguage Science Audito~ PHysical

i Math., etc., etc rium .. Play etec.
il
1 8:15- 9:15 A B - c »
9:15- 10:15 . B A C D
110 15- 11:15 C D . A B
11:15- 12:15 D C - -
12;15- 1:30 A B - -
-.1:30- 2:30 B A D 0!
' 2:30~ 3:30 c D B . A |
©3:30- 4:30 D o —_— A B .

H

! The significent feature for the church scho&l

-ls the provision for six free periods wherein the pupil

Mot st

may use the playground, the librar y, the auditorium, j

br may go home,as the parent directs, In one or more .

o S

pf these periods the religious nature of the child may

$e cultivated in the week day church school without é
%ny interference with the'child's fixed program and &
%ithout and organic connection between public school E
And church school, b

3~ The Rttinger plan:~ To relieve the con- I

zestion 1In certain New York City public schools this R
Bystem was devised., It consists of dividing the stu- a

fenf body -into two groups, the one attending from 8:30
111 2:30, the other from T0:30 £ill 4:30; hours of i

i
Lecitation and study are so interrelated that over- )

il
rowding is relieved. Opportunity for religious ‘
|

= = . me = e mmme = = e - ¢
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dnstruction is found for different grouprs before:. v |

-
i
H
H

10:30 A.M. and after 2:30 P.M.
'
| Within the limits of these schedules ,what |

iis the most efficient program the réigious school may
i

icreate? Back cf this is the more fundementd question &
' %
]mwhat propertion of time may justly be demanded for rej

ligious énstruction?” A variety of answers may bhe of-

(i

fered ranging from the position of the Roman Catholic

fhurch that all education should have religious empha
lsis ‘ena content, to that of the public schocl which

| %oday has no place for formal recognition of religicn

’ én~its curriculum, The Federal Council of the Churches

g Ipf Christ in America ih 1912 adopted the following
P

resolution: "That whenever and wherever public senti-

TR R T TR S R T e T S T S e T e T -

i
T
h

i . '

Eent warrants such a course, the public schools should
! .

|

-

:e closed for kalf a day for the purpose of allowing é!

T

:he children to attend instruction in religion in thety

.

wn churches, As compared with other Christian countré

an allot-ment of eight per cent of school time for re-

el ¢ Ry #o

%igion weuld not be an immoderate allewance." This is
Y
essentially the Wenner plan, hased upon the French prag
i
. ﬁice of conducting church schools upon Thursday as welﬂ

2s upon Sundays, The situation is not analogous to ourk

pra— «- . - = . M
b RS s o AT e - - %

H
L

b
T,




k
i -29=
- - — —— — —-—— — - =

lbwn however, since Thursday is a school holiday and -
‘the dismissal is not primarily for the sake of rellgl--l
i

I Rl
ous education., A parallel in American educational prac,

tiee would be the operation of Saturday church schoolsg

:this is already the custom of a parf of the Tutheran

l 2

,church as a substitute for a meore extensive parochial”
:

(syst.em, k

In the proposal by the Federal Council cer-

tain defects exist which impair its value.{1l) To send l

h
‘all the pupils of any one denonmination to their church
¥
at the same pericd would tax class room capacity and }
‘.
'‘complicate the teaching problem; at best it would mean)

an inefficient use of resources. (2) One of the defecss

©0f the Sunday school, lack of continuity because of i
E
intervening days, is carried over into this program.

1
ﬁS) The present tendency in education is to increase

!

]

sdhcol nours hecause ¢I the multiplication of course;

—

Pt would be practically &mpossible to grant the releas?
Iof pupils «for an entire afteesnoon and maintain stan- &
Fardo. (4) No adequate basis for the amount of time é
Esked is given. If it means to set religious educatiOnt

Pver against general education, then the request for

| 3
'eight per cent of school time is entirely too small.
I-

jIn fiact ro quantitative system of measurement can be i

- = e - - m—— aman o ma Em wee - - - —
= - - & G - _— = w T ) Eantd



—— - — - -

applied to’ religious education. Its values are to be
1
. tfound in terms of conduct. An accurate proportion of ¢.

,time for formal religious instruction will only be de-

gtermined by an investigation of the effects upon life

where such instruction is given at varying intervals. - ’
"

y . \
Meanwhile we must use such periods as are available and

”demonstrate their essential place in a complete educa-'

%tional program, i

ﬁ The regular school schedule also presents id}
fherent difficulties which defeat attempts at correlasd

b
gtion. The only available time is that following the K

#
(Bfternoon session and Saturday. This means either taking

t
ﬂthe child at the time of his greatest fatigue, hence 3

it
]of his lowest mentsl efficiency, or else requiring sch

STETT

Ischool work on the only day free for recreation and

=

lextra-school activities. Such an alternative imposes

i

il

}an unjust handiéap upon the religious school and at-

! s g - : e
Faches unpleasant associaztions to religious 1nstruct10?
3

in the mind of the child,

, Since the Gary plan has offered the bhest op-k

portunity for coordination of the week day religiocus
4

SEw AT

school and the public school, we may expect to find

o

. hee the most effective program. There is however the i‘

f

. . —Breatest difficulty experienced _on this point, owing ,}

|
|



-31-

— - e e n —— —- -

jto the fluctuating character of the public school time

ﬁchanges in class periocds, occur at freguent and irreg%

;gchedule. Promotion and demoticn, with consequent

i .
*ular intervals, rendering constant readjustment of the
i

| church school classes necessary. The situation is
;

f further complicated by the fact that there is no uni-
&

éformity of program Ior the different public schools. l
I

! d
But such problems are not fundemental ones and will be
adjusted as the public schoecl programs bhecome standarqj

ized . The following is a typical program of a Gary

==

church school,

— e et
= Car

:Schedule Monday Tuesday Wed'sday Thursday Friday
] grades grades grades grades grades

¢ 8:15 5, 6 7, 8  --- 5, 6 7, 8
} 10:15 1, 2 3, 4 --- 1, 2 , 4
i 1:15 1,2 3, 4 - 1, 2 3, 4

3:15 5, 6 7, 8  --- 5, 6 7, 8

I‘ !
r
i:
hstead of eight, each class meeting twc times a week mi
I

A schedule accomodating twelve grades in-

'might he arranged on the following plan. Provision is

;made for two divisions of each class,

iPeriod Monday Tuedday Wed'sday Thurdday Friday

o 1 11,12 9,10 11,12 g, 10 11,12
, 1T 7, 8 7, 8 7, 8 11,12 9,10
‘11T 1, 2 5, 6 1, 2 5, 6 7, 8
LIV 3, 4 1, 2 3, 4 1,2 - 9, 10
V o+ «Byub —== B, hos = By 6 Byde - s N

B

i
L
3
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, most desirable from the pcint of view of the church,is

1
i
b

|

——v e —

"

i

y

tof the church,."

!
;

"with the facts. Week day church schools have been or-&

- — - = — —— - -

The most valid objection to this arrangemenﬁ,

that it involwes a modificaticn of thwe public school
¥

program, thus introducing an element of church centrel

: . s . . |
of public education, But such criticism is at variance

1
4
ganized where the public school has renderedtime avail

t

able thru its own modification of its own program in .

the interest of efficiency. The Gary type came into '

existence not in response to the demand of one or mor%
[

churches, but in the recognition of an opportunity E
k

offered by the schools. This fact is emphasized by this

statement of conditions in New York City Wwhen the Gar£
plan was first introduced:"The church had no time to l
lose., Where there were 3,000 children in one Gary
school, in the Bronx 1n Feb. 1915 there will be 35,000
f children in twelve schools----Even in the history of

roreign missions”it would be difficult t¢ find 35,000

children sc s?d?enly'accessible to the teaching care
X |

i
Moreover no formal bond unites any religious

i
Ico'umunlon to the educational system of the state. Wlth

I

q

tweek day religlious education promoted by & community

becard, der1v1ng its authorlty from the same _source as,

- e wamp g - s e v g g e — LR

(x) Religious Rducation 10:86.
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}does the public schocl board, namely, public sentiment,
. llcnurch organizations as such do not enter intoc any

H o4

ﬁnegotiations. The principle of separatiorn of church adgd

ks
;éstate is rigorously maintained.

T TR LD

III. Curriculumn.

_.—._.:.-..

e o

|
I
| The curriculum,as the agency by which the ¢l
I
Ichlld is brot into contact with the various aspects of}

.the Kingdom of God, occupies a vital place in the op-

I

'reration of the school. If nitigion is to be not only sub-
1
ijective but also objective, not only to stir the emo-

{
Itions but also to stimulate the will and find expres-

- T ST b.i_"";::.c' —a

I
sion in conduct, then the aim of the curriculum must

e governed by these condiderations. It will seek to

Ldevelop the well-rounded Christian life (1) by giving

Eknowledce of the facts and principles of CthStlanltyJ

e

,(“) by emotionalizing thesé ideas that they may have
f

!
sthe drawing power of ideals, (3) by developing atti- !
jtudes and énterests in harmony with these ideals, !

i
wand (4) by trailning the will thru the provision of sui?—
|

lable expressional work. In every well balanced curri- r
s
!

kulum material meeting the demands of the intellect,

g

. Itthe will and the emotionat life will he found. |
\ |

e - .wgﬂugri£91%¢matexéﬁé.m@yxbe;bLQ?ﬁly.CJ@S§i£1qdﬁ,

I

¥
i

‘with reference to the type of school organization, as
¥

iadapted (1) to indépendent church schools or (2) to

rcommunity schools of religion, In the former there
H
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'Ewould be a place for denominational history, specific

—

' creeds and doctrines, and other material tending to

:create denonminaticnal loyalty which would have no place
1]

;in the community school. This would not necessarily mean

Ed

!the elimination of denominational training from the =
1
i

lexperience of the child in the latter school, but sim~

I

|

ply its transference from theweek day to the Sunday ,
'

session. Since other variations are minor ones, fur- ¥

1 :
| ther discussion will assume the viewpoint of the qom-ﬁ
1

!

émunity type. ;
g There is at present nec standard curriculum

4 . b
for such schools. While from ¢ne angle this may seem

ki

unfeortunate, from another it represents a rea} advan- |

.tage; the dead weight of traditional educational prac

I

1tice offers no hindrance %o progress., The content is r

I
idetermined by the needs, interestsand development of
]

che child and not by the demand that a certain body of,
;
i
i

i

material be preserved. Mc Murry's five standards for J

‘the public school curriculum are very suggestive as ak
Je
guide in building a curriculum for the churd school.;

i
| 4
ﬂ 1- The curriculum must identify the pupil with
o U
1live social issues, issues that are of present or near'
Y b
Juture value to the pupil. i
' 1i

“, -~ o i e e e w e we . 3
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B 2- The curriculum should be adapted to the

. Findividuality of the pupils. Their interests, abili- !
| ties and environments. '

1]

) 3- I% should be organized about prohlems. , |
4- It should attend fo relative values both

in the selection and in the use of materials. k

H 5- It should provide for the using of knowic

ledge.
i One modification should be noted; not only

hare the immediate issues of life to be taken into ac-
)
i . countbut, the eternal verities as well, A place must
|
1be made for the projection of ideals bheyond 1life as it,

"is that the child may be drawn toward life that is to

ialistic tendency inherent in the emphasis upon pre-
|
isent values.

it

|
|
|
|
|
|
I
| |
|
{ he . Only such an emphasis can 1ift him above the mater |
: |
I ‘
| |
] A serious problem arising in this connection
|
|

Jis that of the correlation of the week day with the
Sunday school. It is evident that a unified program w. |

Wust be developed or confusion will result and the de-"

L

sired end in the mind of the pupil will be defeated.
h i
The Gary church schools have all held the ideal of com-

.- ltplete correlation of curricula as the goal, but have u'

& szed four differat methods in seeking this. (1) In somé
' h

- — e — P e v ———— S = o r— - >

h

|
! |
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Vschools there is absolute independence,jt being thot

'best to perfect the week day course before attempting,

l

!any definite relation to the Sunday school material,

i
(2) Absolute interrelation: this is accomplished by |
expanding the Graded lessons used by the denomination |

finto nmaterial for two week day and one Sunday session.}
"

‘In this type it is assumed that the week day and the |
: i
'Sunday claseee are identical. (3) Partial correlationT

'wherein the Graded lessons are used in different ordeﬁ

rtogether with supplementary material. The teachers of |
{ }»‘
l

0
!study and expressional work is maintained. (4) Functiop-
t
ral correlation: the week day periods are occupied with

i '

‘both schools work in nharmony so that continuity of

1 . . . p
rlesson material and the Sunday session is given over '
i

ito religicus expression and training in worship.

LR vt ma we

b
/
!yet be obtained for the experimental stage is not yet

No information of a positive character can

passed, nevertheless certain deductions may be drawn, v
i
It is doubtful if any method requiring the presence of}

ihe oupil in both schools in order to meintain the conk

tinuity of the lessons is desirable. Those who find it§
i !
|

Ampossible to receire week day instruction should not E

pe deprived of intelligent participation in the Sundayu
d y ﬂ
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' class. This is also true of the lust plan which wouldl
seriously interfere with instructional work. These coi
' siderations make this modification attractive: (1) a

relative unity in the Sunday courses whicn would he

 developed and supplemented in the week day classes thgu
»introduction of extra-hiblical material;(2) the introd
Lduction of electives in denominational faith and pol-"?
#ity, and in types of service; (3)the development of |
p :

. N b
rworship and other religious expressional activities ip

| harmony with the lessons. The aim is not so much to |

preserve a course of study or to maintain a certain

g g

.type of school, but to develop the greatest number inéo

t
the greatest usefulness in Christian 1life and service.

) I
I
! . We always look askance upon any proposition

_—os

pwhich claims without gualification the solldition of a
§

 great problen, In advocating the week day religious
K

,8¢hool, organized on a comnunity basis, as the solu-
i . ,

Htion off the problem of providing adejuate religious
Iinstruction for the youth of the nation, we recognize ;
|

fdefects common to any new approach in its earlier
;

F

£ TWNe I

p
stages. Yet this is sufficiently thru the exyerimentaﬁ

:stages to warrant confident expectation of a deever 14

3
iterest in 'the things of the spirit', an increased

—- 3  geeme= wme cp—momme ey W . T SR e —

-



‘xnowledge of the message of the Book, and a living

zeal to do the 'will of the Father'. Thus with a

program of careful conservation and development, we
look expectantly to the dawn of thet day when th;
‘kingdoms of this world shall become the Kingdom of

our Lord,




