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There are many materials to further the teaching of 

English. 1 Among these are diagnostic tests which are given 

to ascertain how much English the person has already acquired; 

grammatical exercises, cognate word lists, readings, pro­

nunciations, intonation readings, recorded naterial for aud-

itory as well as visual presentations. Such instruments as 

mirrors, magnetic tape recorders, disk recording equipment, 

charts, diagrams and models are used as regular part of the 
2 program to help Spanish-speaking students learn good English. 

The teacher should know well not only the language he is 

to teach but he must also know the fundamentals of the studentrs 

language. Sentences must be given indicating carefully the 

rise and fall of voices and the delicate crescendo and dimin-

uendo in the various parts of the sentences. Grasping the 

voice or the tone pattern of English is now more important 

than the teaching of conventional grammatical rules. only the 

grammar which is pertinent and necessary is kept in the teach-

ing of a language. Phrasing has to be learned but so al·.s.o 

must the caress in the voice as it differs in English and in 

Spanish. Intonation is the sentence melody of a language and 

its patterns are of principal importance in classes where the 
3 students have a mother tongue other than English. The work 

lpierson, Harry H., op. cit.,pp. 453-458. 

2vill-areal, J. J., "Shortcuts in Teaching English as a 
Second Language," Texas Outline, Vol. 28, pp.ll-13, July 1944. 

3Raubicheck, Letitia, Teaching Speech in the Secondary 
Schools, Prentice*Hall Inc., N.Y., p. 68, l935. 
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effort to see that his own utterance provides an acceptable 

example for unconscious imitation. For this the student must 

be provided with experiences for speaking. One method is 

asking questions which require thoughtful answers. 

Giles Wilkenson Gray, 1 says, 

Frequent speaking experiences encouraged by 
the sympathetic attitude of the teacher, and con­
tinued through the school system, grade and high 
school, will go far toward tiding the pupil over 
the awkward years, when he often falls into care­
less and slovenly habits of speech. 

Habit formation is mainly a matter of repetition, prac-

tice, and experience with the act to be learned, but is 

achieved more economically when a person has clearly in mind 

what he is to learn and has a keen desire to form the habit. 

To change language habits is one of the most difficult 

tasks in education. To; make these changes profitable, an 

essential in teaching correct habits is, less emphasis on 

errors and more emphasis on interesting language activities. 

All habits must be in the service of some 
purpose, or goal or drive. The service the cor­
rect English usage can render is that of making 
one•s speech and writing more intelligible, more 
forceful, and more acceptable to others.2 

' 

In the teaching of correct usage the aim is habit forma­

tion, not knowledge of correct forms.3 

1 Gray, Giles Wilkenson, ·"Speech in Every Class," NEA 
Journal, December 1949, pp. 670-671. 

2 " Ibid., p. 10. 

3nunkel, Harold B., op. cit., p. 10. 
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1 
Harold B. Dunkel says that, 

To have the student think in the foreign 
language he must form associations between the 
object and the various forms of the verbal 
symbol. Thus direct associations fuses the 
symbol with the thing in the actual knowledge 
of a second language. 

When a student can handle larger units in speaking and 

listening - as does the native - then he has mastered the 

language with something approaching the native•s ability. 

There are three steps to be followed in eliminating foreign 
2 

accent: 

Each sound must be heard and produced cor­
rectly at will, the principle and application 
of stress and the principle of strong and weak 
forms must be mastered, the general rules for 
English intonation must be mastered and their . 
application to specific situations practiced. 

Since the correct hearing of the sound is the funda-

mental basis for all speech training, exercises for ear 

training should be an important part of each lesson. 

Free speech is one of the prized possessions of the 

3 American people. Paul Witty and Lou La Brant express them-

selves as follows: 

There are many obstacles to free e.utchange 
of ideas and thoughts. Religious, economic, 
social, political and family backgrounds often 

lnunkel, Harold B., op. cit., p. 11. 

2 Ibid., p. 5. 

3witty, Paul and Lou La Brant, Teaching the People•s 
Language, Hind, Hayden and Edredge, Inc., N. Y., pp. l-33, 
1946. 





is required: and there is great need or critical listening. 

Thus listening is important. 
1 

Ruth G. Strickland expresses herselr on this point as 

rollows: 

In listening one must actively reach out 
ror what is orrered, must go rorth to meet it 
in a sense, and must read meaning into what is 
heard as well as gain meaning rrom it. 

2 Charles E. Irvin says that listening can be taught. 

This is based on a series or studies and experiments, with 

the outcome that the first stepping stone was set ror get-

ting more information concerning listening skill. 

To develop skill in reading and listening as in speak-

ing and writing a continuous program is needed. Relating 
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the teaching or these skills to the student's own experiences 

is of great value in developing genuine motivation. 
3 Margaret Teer says that building by ear 

can be done by having pupils know their 
purposes: by making certain that they them­
selves hear what they say or write, and that 
they are heard by their rellows: by making 
them know what they think and how they say 
it. 

She suggests reading to the students; they in turn will 

read back and later they will read to one another. The stu-

dents will also listen to one another as well as to themselves. 

lstrickland, Ruth G., The Language Arts in the Elementary 
School, D. C. Heath and Co., Boston, 1951, pp. 120-146. 

2rrvin Charles E., "Lend Me Your Ears," Chicago Schools 
Journal, Voi. 31, No.9-10, P• 265, May-June 1950. 

3Teer, Margaret, "Building Sentences Patterns by Ear," 
English Journal, Vol. 38, pp.l97-200, 1949. 





It is by oral work that the enrichment 
of the individual as such and as a conscien­
tious citizen is built. 

1 
Charles Irvin indicates that 

The first step in teaching oral communi­
cation is tot each the student the functions 
of oral communication. 

2 Bess Sondel on the other hand, indicates that in the 

teaching of oral communication the approach should be 

through logical and semantic analysis. 
3 . 

Guy L. Bond believes there are certain guiding prin-

ciples to make the meanings of the words clear, vivid and 

real. A goal must be had, but for reaching this goal new 

materials of learning must be acquired which at the same 
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time must be related to the experiences of the learner. The 

new materials or new words must not be too many and these 

must be used many times and in as different aspects as it is 

possible so that the correct meanings are acquired. 
4 . 

He also makes the following statement: 

There can be no question that all teachers 
ar e concerned with the development of clear, 
vivid meaning of words. This is true no matter 
at what level we teach or in what subject we are 
primarily interested. Each field of human en­
deavor has developed its own specialized vocab­
ulary ••• One of the many concerns of the teacher 

1Irvin, Charles E.,"Technique for Teaching Speech in 
a Communication Course," Chicago Schools Journal; Vol. 31, 
No. 2, p. 82, October 1949. 

2sondel, Bess, "Speech and Every Teacher," Chicago 
Schools Journal, Vol. 31, No. 5-6, pp.l64-66, JanyFeb. 1950. 

3Bond, Guy L., "How Clear, Vivid Meanings ;Are Acquired 
and Implications for Improving English in the Content Fields, " 
Supplementary Education Monograph, University of Chicago, No. 
6, pp.l69-l96, 1946 . 

4 Ibid., p. 19. 



is to make permanent the vocabulary which is per­
tinent in any particular subject matter. In order 
for such learning to become permanent, they must 
be understood. The meanings of words are not re­
tained if theyare merely memorized. They must be 
full of clear, vivid reality to become part of the 
useful concepts of a person. 
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No matter what kinds of materials are used the teacher 

must have his goal clear in mind. Then he must devise, con-

struct or select pertinent instructional materials. Unless 

the teacher knows the needs, the desires, the weaknesses of 

his students, he cannot hope to adapt course content, class­

room procedures, or practice materials for their needs.
1 

The most authentic criterion of the teacherrs 
skill is ability to acquire this necessary informa­
tion and to apply it to teaching. 

This often implies classroom discussion with additional 

questions raised and answered. 

By using actual exercises the grasp of simple word order 

in English is attained. New words, new ideas are added to 

the previous ones for acquiring more and more knowledge. This 

knowledge can be kept at first to 200 words; but more will be 

picked up through social contact, by reading and by listening 

to others as they speak. 
2 

Donald Durell and Helen Sullivan claim there are two 

types of vocabulary; one that absorbs and another which ex-

presses ideas. The vocabularies that absorb ideas are those 

1 Ibid., p. 10. 

2nurell, Donald and Sullivan, Helen, "Vocabulary Instruc­
tion in the Intermediate Grades," Elementary English Reivew, 
Vol. 15, p. 138-1.45, April 1938. 







CHAPTER III 

LESSONS FOR DEVELOPING SKILL IN 

SPEAKING AND LISTENING 
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\J 
6. Use of a in various combination, bat, fan, map .. 
7. use of' a in various combination, father, heart, far 

8. use of 1\ in various combinations, bear, pair, a care 

9. of - in use a various combinations, table, chair, obey 

10. use of 
..., 

in e various combina tions, any, men, leopard 

11. use of e in various combinations, beach, cheese, 

peas 
'>I 

12. use of i in various comb in at ions, been, bit, women 

13. use of - in various combinations, bonus, boat, 0 sew 

14. use of " o in various combinations, cough, stall, 

water 

""' 15. use of 00 in var ious combinations, book, pull, pursue 

16. Use of 00 in various combinations, food, grew, tomb 

""' 17. use of u in various combinations, cup, flood, .son 

18. use of &.. in various combinations, buy, eye, height 

19. use of oi in various combinations, boy, oil, soil 

20. use of ou in various combinations, brow, tower, 

house 

21. Use of t and d in various combinations, table, 

bottom, pit door, ladder, pad 

22. use of p andb in various combinations, pen, copper, 

cup bed, cable, cab 

23. - 29. Personal pronouns 

Pretest on personal pronouns 

23. Use of pronoun he 

24. Use of pronouns they, he, she 

25. use of pronouns we, they, them, I, it 



26. 

27. 

28. 

29. 

Use of pronoun she 

use of pronouns my, your 

lise of pronouns my, your, his, her 

use of pronouns your, yours, my, mine 

Test on above pronouns 

Key to the test 

Pretest on descriptive words 

30. Use of descriptive words, adjectives,relating 

to persons' features, face, eyes, ears, hair, 

nose, etc. 

31. Use of descriptive words, adjectives, r elating 

to persons• forms, arms, shoulders, torse, legs 

32. Use of descriptive words, adjectives, relating 

to general appearance and dress. 

Test on descriptive words 

22 





between . different sounds. 

This information is an indication of how well they 

will hear or distinguish the finer differences in vowel 

and consonant sounds. 

TO THE TEACHER 

Initial free oral discussions plus written interest 

inventories should give valuable clues about the student•s 

general information, background, and personal experiences. 

This knowledge should help you in building the needed back­

ground providing lively language opportunities. 
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You must try to know your students as individuals, their 

likes, dislikes, environment, skills, ideals and ambitions. 

In fact, everything that can be used for promoting interest. 

Here is one suggestion which you could use both for their 

benefit and yours. Give them a mimeograph page where the 

following information is asked from them. 

NAME • • • • • • • • • • • • • • • • • GRADE • • • AGE • • • 

HOW DO YOU LIKE TO SPEND YOUR FREE TIME?. . . . . . . . . 
. . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . 
WHAT ARE YOU INTERESTED IN? 

Movies 

Radio 

Shows 

Dancing 

Greater 

·• . . . 
. . . . 

• <II • • 

• • • • 

. . . . . 
. . . 

Moderately Little 

. . . . . . . . 
• • • • • • • • 

. . . . • • • • 

• • • • • • • • 
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Greater Moderately Little 

Sports • • • • • • 

Travel • • • • • • • • • 

Books • • • • • • • • • 

Music • • • • • 

Machinery • • • • • • • • • 

Automobiles • • • • • • • • • 

Careers • • • •. • • 

outdoor Activities • • • 

Other Interests • • • • • 

• • • • • • • • • • • • 

Yes No 

Do you enjoy talkl.ng to others? • • • • • 

Do you like to sing? • • • • 

Do you like to listen to others speak? • • • 

WHAT DO YOU LIKE TO LISTEN TO ON THE RADIO? 

Greater Moderately Little 

Music • • • • • • 

Speeches • • . . • 

Discussions • • • • • • • 

News • • • • • • 

Sports • • • • • • • 

Stories • • • • • • • 

Adventure • • • • • 
Historical • • • • • • • 
Romantic • • • 
Humorous • • • • 
Tragic • • • • • 



.. 
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Other types of programs? • • • 

• • • • 

DO YOU LIKE MOVIES? I F so, WHICH KIND? 

Ed venture • • 

Love • • 

Mystery • • • 

News • • • 

Comedies • • • • 

Musical • • • 

western • • • • 

Scientific • • • • 

Cartoons • • • 

Educational • • 

DO YOU LIKE TO READ? IF so, WHICH KIND OF BOOKS? 

Greater Moderately Little 

Adventure • • • • • • • • • 

Love • • • • • • • 

Mystery • • • • • • • • • 

Drama • • • • • • • • • 

western • • • • • • 

Machinery • • • • • • • • • 

Biography • • • • • • • • • • 

Travel • • • • • • 

Music • • • • • • • • 

Other Kinds: 

• • • • • • • • 

• • • • • 
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WHICH KINDS OF MAGAZINES DO YOU LIKE TO READ? 

Greater Moderately Little 

Popular Mechanics • • • • • • • 

Love • • • • • • • • 

Adventure • • • • • • 

western • • • • • • • 

Mystery • • • • • • • • • • 

Weird Stories • • • • • • • 

Travel • • • • • 

Other Kinds: 

• • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • 

WHI CH SECTION OF THE NEWSPAPER DO YOU LIKE TO READ? 

Greater Moderately Little 

Comics • • • • • • • 

Editorials • • • • • • • • • 

Financial • • • • • • 

Foreign News • • • • • 

Port • • • • • • • 

Radio • • • • • • 

Society • • • • • 

Serial • • • 

Sports • • • • • • 

Theatre • • • • • 

Women • • • • • 

Any other section? 

• • • • • • • • 

• • • • • • 
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Use the above information to the best of your ability. 

Direct questions to the students which will build their feel­

ing of security. 



LESSONS 1 - 5 

1. Identification of sounds 

EAR TRAINING 

scratch, screech, crack, clatter, clang 

2. Identification of sounds 

chime, tinkle, chug, wail, howl 

3. Identification of sounds 

tap, buzz, drone, rumble, thud 

4. Identification of sounds 

rustle, sizzle, crunch, rasp, gurgle 

5. Review of all the. above sounds 



LESSON ONE 

GENERAL AIM 

To help the pupil develop the skill of listening. 

SPEC.IFIC AIMS 

To help the students listen to the following sounds 

and identify their sources: scratch, writing with a pen; 

screech, a car applying the brakes suddenly; crack, snap 

, 29 

of a whip; clatter, noisy talk; clang, sound of any metal 

when struck with a heavy stiek. Students are to listen to 

these sounds and their sources, retain the association be­

tween the two and reproduce these sounds as heard. Each one 

of the above words has at least one definite sound. 

TO THE TEACHER 

Almost every moment of your waking life is in part de­

pendent upon listening. Listening is nearly as important as 

seeing. Listening to identify different sounds is important 

ear-training for students learning to speak a foreign language. 

PLANNING THE LESSON 

Write the words on the board. The sounds and their sources 

will be played by records. If the teacher can reproduce them 

he should do it from the back of the room so that the students 

do not see the source of the sounds. Make each sound individ­

ually. pause. Give the students time to recognize the sound. 

Ask for the identity of the sound and the image it creates. 

Play back or repeat the sound as many times as it is necessary 

following the same procedure. When the students have identi­

fied the sound ask them to give oral sentences using the sound 



• 

and its source. 

EXAMPLE 

The hen is scratching the ground for worms. A student 

will write the sentences on the board. These are to be dis­

cussed until the sound and source are firmly established in 

the students• minds. After the sounds have been identified, 

show pictures to the class in which the source of the sound 

is shown or interpreted. The student will reproduce the 

sound suggested by each picture as it is shown. other il­

lustrations to be used: 

(A picture of a hand writing with a pen.) 

pen (source) causes sound scratch 

(A picture of a car applying brakes so as not to 

run over a child) 

brakes (source) causes sound screech 

30 
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LESSON TWO 

GENERAL AIM 

To help the pupil develop the skill of listening. 

SPECIFIC AIMS 

To help the students listen to the following sounds 

and identify their sources: chime, striking of a bell; 

tinkle, striking lightly a piece of metal; chug, a train 

starting to move; wail , a cry of a baby; howl, a cry of a 

dog. Students a r e to listen to these sounds and their 

sources, retain the association between the two and reproduce 

these sounds as heard. Each one of the above words has at 

least one, .definite sound. 

PLANNING THE LESSON 

Write the words on the board. The sounds and their 

sources will be played by records. If the teacher can re­

produce them he should do it from the back of the room, so 

that the students do not see the source of the sound. Make 

each sound individually. Pause. Give the students time to 

recognize the sound. Ask for the identity of the sound and 

the image it creates. Play back or repeat the sound as many 

times as it is necessary following the same procedure. When 

the students have identified the sound ask them to give oral 

sentences using the sound and its source. 

EXAMPLE 

The dporbell chimes woke me from sleep. 

A student will copy the sentences on the board. These 

ar e to be discussed until the sound and source are established 
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in the students' minds. After the sounds have been identi­

fied, show pictures to the class in which the source of the 

sound is shown or interpreted. The students will reproduce 

the sound suggested by each picture as it is shown to them. 

(A picture of doorbell chimes rung by a girl) 

doorbell (source) causes chimes 

(Picture of a child hitting metal tubes with a stick) 

metal tubes (source) hit with stick causes tinkle 
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LESSON THREE 

GENERAL AIM 

To help the pupil develop the skill of listening 

SPECIFIC AIMS 

To help the students listen to the following sounds 

and identify their sources: tap, light stroke of hand or 

foot on wood; buzz, humming of a bee; drone, sound of a 

plane or boat; rumble, a thunder; thud, heavy object falling 

on floor. Students are to listen to these sounds and their 

sources, retain the association between the two and reproduce 

these sounds as heard. Each one of the above words has at 

least one definite sound. 

PLANNING THE LESSON 

Write the words on the board. The sounds and their 

sources will be played by records. If the teacher can re­

produce them he should do it from the back of the room so 

that the students do not see the source of the sound. Make 

each sound individually. Pause. Give the students time to 

recognize the sound. Ask for the identity of the sound and 

the image it creates. Play back or repeat the sound as many 

times as it is necessary following the same procedure. When 

the students have identified the sound ask them to give the 

sound and its source. 

EXAMPLE 

The boy tapped at his mother's window. 

A student will copy the sentences on the board. These 

are:- to be discussed until the sound and source are firmly 
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established in the students' minds. After the sounds have 

been identified, show pictures to the class in which the 

source or the sound is shown or interpreted. The students 

will reproduce the sound suggested by each picture as it is 

shown to them. Other illustrations to be used: 

(A picture or a man doing tap dancing) 

man (tapping feet on floor) causes tap 

(Picture or a bee flying from one flower to another) 

bee (flying source) causes buzz 



LESSON FOUR 

GENERAL AIM 

To help the pupil develop the skill of listening 

SPECIFIC AIMS 

To help the students listen to the following sounds 

35 

and identify their sources: rustle, sound of paper blown by 

the wind- or breeze, or of dry leaves blown by the wind; 

sizzle, frying in fat; crunch, walking on gravel or eating 

hard caramel or brittle; rasp, sandpaper against wood; gurgle, 

water coming out of a bottle. Students are to listen to 

these sounds and their sources, retain the association be­

tween the two and reproduce these sounds as heard. Each one 

of the above words has at least one definite sound. 

PLANNING THE LESSON 

Write the words on the board. The sounds and their 

sources will be played by records. If the teacher can re­

produce them he should do it from the back of the room so 

that the students do not see the source of the sound. Make 

each sound individually. pause. Give the students time to 

recognize the sound. Ask for the identity of the sound and 

the image it creates. Play back or repeat the sound as many 

times as it is necessary following the same procedure. When 

the students have identified the sound ask them to give oral 

sentences using the sound and its source. 

EXAMPLE 

The dry leaves rustle along the path as the wind plays 

with them. 
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A student will copy the sentences on the board. These 

are to be discussed until the sound and source are firmly es­

tablished in the students' minds. After the sounds have been 

identified, show pictures to the class in which the source 

of the sound is shown or interpreted. The students will re­

produce the sound suggested by each picture as it is shown 

to them. Other illustrations to be used: 

{Picture of dry leaves in a whirlpool of wind) 

leaves (source, moving rapidly) cause rustle 

(Picture of nut brittle candy bar being eaten by a boy) 

boy (source, biting and chewing candy) causes crunch 



LESSON FIVE 

GENERAL AIM 

To help the _pupil develop and improve the skill of 

listening. 

SPECIFIC AIM 

Review of words covered in the previous lessons. 

TO THE TEACHER 

37 

Pictures provide the most easily available type of 

visual material. Make a collection of advertisements and 

illustrations from back issues of magazines such as Life, 

Look, Ladies Home Journal, American Home, National Geo­

graphic, or any others. To make handling of this material 

easier, paste the pictures on sheets of cardboard. In this 

latter form you provide opportunity for the stUdents to use 

for practice the pictures, individually or in groups. 

PLANNING THE LESSON 

Show pictures to the class where the sources of the 

sounds are illustrated. Such sources as: cats (scratch), 

dishes {clatter), train (chug), tap dancing men (tap), bee 

(buzz), etc. 

EXAMPLE 

(A picture of a cat scratching a piece of furniture) 

cat (source) causes scratch 

(Picture of a train chugging along a wide plain with 

smoke puffs blowing) 

train (source) causes chug 

Divide the class lnto two or more groups. Have the words 



covered during the previous lessons written on the board. 

The first group will give to the second group, one at a 

time, the words on the board. The second group will use 

these words in oral sentences which illustrate what they 

mean. Turns will be taken by the students in both groups, 

both in saying the word and in answering, using the word 

in a sentence to show the meaning and to illustrate the 

sound. 
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After this oral activity is ended the groups should be 

reversed so that the first group will do what the second 

group did and vice-versa. 

By now most of the students will have developed to a 

certain extent the ability to listen with discrimination and 

to retain this skill. This does not mean that no further 

work will be done; that is far from the truth, but the basic 

ear training has been given which will be developed as the 

classes continue. Those pupils who are not able to identify 

and reproduce these sounds accurately will be given further 

ear training. 



LESSONS 6 - 22 VOWEL AND CONSONANT SOUNDS AND THEIR 

USE OR PRACTICE IN THE COLLOQUIAL FORM OF 

LANGUAGE 
...J 

6. Use of a in various combinations 

bat, fan, map 
.. 

7. Use of a in various combinations 

father, heart, far 

" 8. Use of a in various combinations 

bear, pain, care 

-9. use of a in various combinations 

table, chair, obey 
v 

10. use of e in various combinations 

any, men, leopard 

11. Use of e in various combinations 

beach, cheese, peas 
..... 

12. use of i in various combinations 

been, hit, women 

13. use of 0 in various combinations 

bonus, boat, sew 

" 14. use of 0 in various combinations 

cough, stall, water 

15. use of -00 in various combinations 

book, pull, pursue 

16. Use of 00 in various combinations 

food, grew, tomb 
'-"" 

17. use of u in various combinations 

cup, flood, son 



18. use of i in various combinations 

buy, eye, height 

19. Use of oi in various combinations 

boy, oil, soil 

20. Use of ou in various combinations 

brow, tower, house 

21. use of t and d in various combinations 

Initial Medial Final 

t table bottom pet 

d door ladder pad 

22. Use of p and b in various combinations 

Initial Medial Final 

p pen copper cup 

b bed cable cab 






































































































































































































































