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INTRODUCTINN i

. Workbooks hava‘bamn used to edvantage in English
progrems since 1923 when the first workbook was published
They have been usmed constantly by teachers in the
elementory schools and rural schoola, How, more and
more, English teachers in the junior high schools are
serinusly asnsiaering their value, Students must have
many opportunities to perform langusge practice to master
these skills.

Therefore, this study is an snalysis of nine English
workbooks on the seventh grade lavel published furing
the years from 1954~59 in relation to the practice

presented in English Workbook.
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SUNMMARY OF PREVIOUS RESEARCH
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- CHAPTER I

4o The Need for Lansusge in the Curriculum

Speaking is mants primary mesns of sommunication. It

has to be learned, The learning of oral languege skills

i
i
%
RESEARCH (BLATED TO LANGUACGE WOAKBOOKS j
t
evplves tarough listening to others speak, then imitating ;

the sounds they make. The relationship of sound and meaning

is gradually gained by the child, and he learns to commnicate
with others, During 8 child's pre-school years his lenguage ‘

1 .

development progresses rapidly with little formal instruotion.|

ithen he enters aehaél, he 1a aware that teachlng is directed {

towerd the improvement of language akills. i
The teaching of language has constantly undergone ’

changes, Textbooks reveul some of these significant changes

oo |

in language instructiom, Tidyman and Butterfield ~ polnt
|

|

out that: "Language teaching now 1s designed to improve the
child's aebllity to carry on the kinds of language activities
in which he normally engages, and 1t iIncludes the whole

range of such activities,"” Tidyman and Butterfield & also

agree that:

17 1lerd ¥, Tidyman and Marguorite Butterfield, Teaghing the
Language Arts, MeGraw-Hill Book Co., Inc., Hew fork, 153%,

P
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"Language 1s a vital part of all the child's activ-
ities and largely concerns his relationship with others.
Language development 1s not only a tool for maxing
social adjustment, but also the process of making these
ad justments,”

Tducators now better understand the language needs of the
child and are meeting the demands of soclety for language

competence i7 adults. The Commission On The Engilsh
1
Curriculum ~ statea that: 'Language is the means by which

children acquire knowledge and understanding in all areas of

edueatif? snd in firsthand experience in 1life." Hatchett and
2 |
Iughes also recognize that an adequate command of language

1s essential to engaging in the important activities of 1life

"Because language secms to be essential to thinking,|
as well as to interpersonal commanication, it is the ’
erux of almeost all learning. Particularly is 1t essen-
tial for all learning of higher order and for abatract
reasoning. Hence, it bocomes necessary to help the
individual to achieve & c¢onsiderable degree of competence
in the use of words if he is to think, to learn, and to
commmanicate effectively. DBecause language learning
involves both thinking and commmmicating, 1t 1s at once
individual and soeial."

Il "he Commission = also says that growth in ability to comaunt-
cate is an essential part of the development of one's self,

They further state that:

|
|
|
|
1
|
“by stating: !
|
%
|
|
|
1
|
|

I/The Commission On The English Curriculwn of ihe Hstional
age Arts for Today!
Nc., Lew York, 1Y

Council of Teachers of English, Lang
Children, Appleton~Century-Crofts,

2/Ethel L, Hatchett and Donald H. lughes, Teaching Langusage

Arts in Elementery Schools, The Ronald Press Co., New fork,
1555, ©e 3. il

The Commission On The English Curriculum of the Hational
Council of Teachers of bngllish, op. ¢lt., p. 20.
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"The child who learms to cormmunicate with ease and |
satisfactlion bends {0 build up an outgolng personality
end a friendly reclationship to others, whereas the one
who ia retarded in hils language development or finds his
efforta to commnicate frustrated, may become timid or
1nhigigad or may bturn aggressive and strlike out at the
world,”

1 A
Horrick end Jacob “/alsa bslieve that language 1s primarily a
gocial instrument and suggest that:

"5kill in the use of language assumes a new importe
ance in such a setting. Wealth of wvocabulary begets
power, Ularity in sentences becomes lmperative. Contro
over longer and more complex sentences must parallel
inereased complexity of thinking. Ability to use con=-
erete and highly imaginetive or emotionally charged len-
guage means the winning of a campaign--whether for the
prosidency, for the development of a local playground,
for a particular plan In the classroom or for getting
one's own way in family deliberations. There is a level
of languspe appropriaste to different socilal situstions,”

The importance of language in the curriculum can be
argued by few educators today, and according to striekland:

"It 88 of the ubtmost conseguence in the life of an
individual that he learn to use the forms of commnica«-
tion. The skilll he develops in the use of these tools
influences hils cholce of vocatlon, the friends he draws
about him, and the pattern of personsl living he b:ilds
for nimaselfl,”

Dawson coneludes that:

"Heading and language are tools upon which learning
in all areas depend., The curriculum in general provides

1/Virgil &, Herrick and Leland B, Jacobs, Children and the
anguage Arts, Prentice-ilall,Inc., New Jersey, 1955, Ps Ls

|

|

|

|

i

|

o

|

|

|

%/ﬁuth G, S8trickland, The Lansusge Arts in the Elementary |

Sehool, D. C, Heath and CO., BOSCLOMN, 1951, P« 3e ’

_ !

3/#ildred A, Dawson, "The Lenguage Learming of the Child," in

Heading and the Language Arts In the School Program, Part IT,

A report of the slxth Anmual Gonference on Reading, University]
of Pittasburgh Press, Pittsburgh, Permaylvania, 1950, p. 29.
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|
the content for the use of language arts skills which
should be organiged, in part, on the basia of the demsnds]
for thelr use that arlse in on-zoing lessons, and, in
part, on the basis of learning seguences in the langusge
arts themselves. Since there is a wide range in abllity,
needs, and interes:ts of children in any one group, in- i
struction must be adjusted in terms of these Individual
differences, However, children tend to develop language
arts abilities and tendencles in the same relative order.
Knowing this order, the beacher can plan orderly develop
ment of learnihg experisnces to promote each child's
learning at this current level.” |

B, Justification of Workbooks !
Since William C. French published the first workbook in l

Drumwiright, Oklahoma, in 192C, there has been much controvorsy

1

dealing with them. Because of thelr popularlity, administra«

tors and educators have spent much time investlipating work-

books,
1
Hills states that controlled experiments in the use

of workbooks have not been definately established in relation

to thelr value., Some experiments, however, have shown that
pupilat performance on written tests was nore satisfactory
in clagses that had used workbooks than those classes that

2/
had not used them., Vreeland gives the following comments

on workbooka:

"It's function is to facilitate the teaching and
learning procesges as they must be carrled on in the
modern school, It followe that the workbook may be

1/Wekl Douglass rills, Teaching in the Zlementary Schools,
ﬁénald Press Co,, Hew York, ngﬁ, Pe 295, ’

2/VWendell Vreeland, "A Good Workbook from the Teacher's Point
of View," MNations Schools. (July, 1930}, 18:3%9-37.




Betts

the ¢

either en utterly valueless Instrument or un indespens-
able tool, depending upon the nigety with which 1t is

used, Final appreisal of the workbook, thersfore, ought

to be based upon its effectivensss In actuel use In the
classroom.”

In regard to the characteristics of a good workbook

1
Vreeland foola that:

1. "The good workbook, other things being equsl,
tends to foster helpfully an intimate personal contact
botween pupil and teacher, A good workbook is written
directly to the pupll by the teacher; it preserves the
finest type of serious personal interest, as would a
personel). letter from one friend te another. PFPurthsr, a
good workbook foresees 1ts own shortcomings and directs
the pupll to seek the teacherts help when 1t 1d noeded,

2. The good workbook utilizes as many as possible

of the available materisls and opportunities for experi-

aNse,

3, The good workbook utilisges completely the find-

ings of secientific study of the learming proceas,

. A good workbook provides adequately for maximum
growth on the part of all learners; no matter what thelr

type or general levels of meturity.

5.' The good wévkbook stimuilates in wholssome ways
the assumption of responalbility by the pupll for all
sspects of his work,

6. The good workbook provides effective tralning
in the technigue of self-dlagnosis,”
2
fecls that workbooks have a very definlite place in

lassroom 1f properly used, He 1lists the following

values:

2/E,

1/Vreeland, op. Qit.,ypﬁa 35-37.

A, Betts, "The Workbook Situation,” Educational

Administration and Supervision, (November, 194l), 27 :561-78.




|
1. “vWorkbooks provide & systematic erganization of ‘
instructional materials for largely self-directed learm= |
ing activitlies, HNost modern workbooks embrace activities
which are far superior to the improvised busy work and
soatwork of the past,

2. Some workbooks provide for the systematlic
appraisal of certain types of pupll needs,

3, To a degree a differentiated program of instruo-
tion san be furthered by the careful use of workbook
activities.

Ly One of the claims frequently made for the use
of workbooks 1s that the child is taught to follow
directions.”

|

Betta also feols that teachers should be mindful of the i
following cautiona in evaluating workbooks: 1
|

i

|

|

1. "Judgment must be sxercised In the use of the
workbook 1f genuine educational values are to be realized

2. The pupil should understond the speciflic values
he will derive from the experliences, '

3. Rates of learning must be wélighed in when using
workbooks effectively. |

o The values of group endeavors and interchange
of i1deas are likely to be defsulted unless provision 1s
made for group aetiviiy.

5. Vorkbooks should be aseleoted in terms of the
reading ability and the needs of the individuels in
qugstiaa,” ‘

Madden ~ states that teachers should have a botter working
knowledge of workbooks, He offers the lollowing gulde fox

those teachers using workbooks:

%/Ruth tadden, "Workbooks! Tool or Cruteh?" Edueation
Digest, (Hay, 1956), 21:35-37.

|
|
|
|
|
|
I
|
I/Betta, ops cit,, pp. 501~78 }
|
l
|
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1, "vhat kind of workbook will meet your pupila!?
needs? Do you want & workbook that continuss the learn~
ing of the text? Do you want a practice or drill book
that lgnores underatanding? Do you want a self-contained
consumable text? :

2« Do the pupils of your class need workbooks of
different levels of Aifficulty or development?

3. Are pupils aimlessly filling in blanks, or have
you taught or retaught the learnings invoived, so that
practice always lollows understanding?

. Do you analyze puplls! work and reteach whore
necesaary?

5. Do you use the diagnostic provislons of a work-
book or determine by your own anslysis which portions
ars profitable to a pupil and which he should omit?

b. Are you continuing to search for altermative V/ |
procedures of greator value? pupils nesed to develop |
tinitiative in thelr own learning activities.! Do you
provide a library corner, interest tables, and opportu~
nitles for reference work and the writing of reports?

l

T+ Do you avoid having pupils spend too much of
thelr time with workbooks? Use of soveral workbooks is
likely to Interfere with pupils' growth in organising
their own expression,”

Mller asks the question conscerning workbooks that

concerns educators and administrators alike, "Do they have a

place?" Ile presents both sides of the question from the
*
teachers' point of view in the following:

“Many teachers say they do not, believing that l
necessary skills and drills ocan best be provided by
material planned by the teacher to fill a2 specific need
for her group and that the children's free time can be s
better used for library reading or ecreative reading. %

!
|
|
|

1/Edith ¥, Miller, "vhat About Workbooks?' Amerisan Childhood

e R e e

December, 19l6), 32:15-10,

| |
-
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and that they do provide a wealth of 4rill material which
would be too time consuming for the busy classroom
teacher to prepare. They reason that the brighter pupils
can go shead in cortain subjects and that the workbooks
are an exoellent self-temching devies for them, They
argue that by wise selesction the teacher may find the
type of exercises her ¢lass needs, and that the werkbao
thamsz}vea furnish good practice in silent resding,”

Gray  observes that some astates compel teachers to dis-

‘> .

-

Others feel that some workbooks are well planned !
|
1
|
;
|
|

card any book without a cloth binding. He feels that there
,ﬁa 2 purpose for every well-designed workbook and declares *

 that f?st modern workbooks are textbooks., According to
2
Il Greay:

"The workbook of today is pra ared by highly skillav
apecializged workbook authors, ?a attractive in
appearance with excellent typography and funebional

\ 1llustrations., It is based on research into student and

N teacher needs and into findings of educational: psyohol-

. oglsta, Hilllons of copies of workbooks and taxt~wox~k-
Va bsaks are bought for the olassroom each year.'

Gray = further reports that?

i
|
|
“In April, 1951, the Americen Textbook Publishers |
Institute published a report including, ‘Recommended
Kits of Printed Materlels of Imstruction~-Grades I-VI,!
This report wss based on 'prevalling curriculum }
practices' as determined by a survey of established
course of study representative commnities of the entire !
country. IThis report resommended workbooks in reading, |
spelling, language, penmanship and arihhmwtia~~f1VQ to
six workbooks for every student in each grade.”
|
1
1
|
I

TI/iIbert Uray, "Lift the Workbook Cover," Phi Delta Keppan,
January, GSé), 33: 26@-?. o

2/Ibid., pp. 280-7.
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L |
Carrothers =~ raises the questions: “Are we making hlank*;

t

fillers out of pupils?’ and secondly, “Are we using workbooks

because everyons else 1a?' To these queations he makes the
following statementa: ,

"The efficient teachers use workbooks with a very
useful purpose. Superior teachers obtain good results
with workbooks even as they obtain good results when
using other methods and devices, The aversge and below
average teachers obtain less satisfsctory reaults with ,
workbooka and other prepared rellefs than with the usual
or traditional methods, II teschers are congsrned
primerily with getting young people to be clock puncheras,
to be routine factory workers running drill présses and
other automatic machinery, then the £1lling of blanks
is not to be greatly deplored., Om the other hand if a ;
democracy is dependent for its success on the ability of !

citizena in general to do some thinking for themselves,
then schools should be specially conesrned with wheat
workbooks are doing to chlldren in their formative years.
The situation is 1n need of thorough investigation,”

2
Kerr has the fellowing stabements concerning workbook#: |

"Good English wopkbooks with short, well-planned
exsrclses can meet the needs of & variety of situations,
They are presented in a form %hiah saves time and energy
of both teacher and pupil. Very feow textbooks contaln
snough practice materisl to satisfy the needs of the
average pupil,

l

|

|

|

. i
/ Workbooks maast have their use carefully plammed in t
[ order to get the most effective results, No workbook 1s |
{ published with the assswuption that Lts use will nod ;
{ require intelligent preparation and presentation by the |
X tencher. While some workbooks are sslfesufficient, many |
\ of them require additional books and materlals 1f the !

V. suggested eaxercises are to be eample%ﬁ& . i

l

|

|

|

- Brrotners, "%nrkboﬂka, % The Bdusatlion Digest,
Awril, 1945), 10: 32nu -

3/Margarat Kerr, "Teaching with Workbooks," Elementery Sahaga
Journal, (D&oambar, 1G47), u&.zlﬁ-al.

N
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Betts “/centributas the following ae a result of his study:

"It appears that the use of workbooks in spelling,
reading end composition is tending toward unification or
intergration of Inatruetion in the language arts. The |
overlapping in types of aotivitiea as well as in the
context in workbooks in each of the language arts 1ia
rapidly making mandatory 8 re&ppraiaal cf the curriculum
in this resvect,”

Paychology ef-Pragggao and Drill

?ayohologiata have found that practise hasz definite

i
|
|
|
1 ~ ]
|
|
|

carry-owar to other phasas of school work. In English, for
example, drill and practice in correct usage must be life- !
like if lessons are to carry over into real 1life. Pupils

make their errors whille talking and writihg. Correction
should be made in similar situations, However, he should not

be interrupted because he had made &an error, and to be given

drill in the midst of a lesson in which the pupils had planns‘
to enjoy cne another's expression of ldeas, Dawson has
found that: "Experimental evidencs very conclusively shows
that deill given in an expression lesson is inhibitory."
Drill should be based on the needs of the pupils in theln
use of Bnglish, always provided that the puplls need the dril

either for ecliminating errors or for mastering the use of a

debated. Some say it is better to have drill early in the
day to set the corresct forms oclearly in the pupils! minds,

I/Betta, Op. Olb.s pPr. 50170,

L_i/DﬁWSOn’ OD» 01t¢§ Pe 29n v

|
|
|
l
new skill, ¥%hen drill should be given, has been highly !
i
|
l
|
}
|
|

1§
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should be gilven when there 18 need for it, Dawson  reports
that: |

"The teacher will have to develop some system
whereby individusl puplls can practice on their own
peculier difficulties during the drill period, group
drills being given only for needs that are common to the
group. e may say that at least 75 per cent of & group
should have real need for a language 1tem before group
drill on it is advisable, Otherwise, drill should be
given to individuals or to sub-groups through the use i
of selected exerclises In the textbook or workbook and of
teaag7r~davised drills,"”

Tressler states that: "Endless drill for the sake of mentsf

|

l

: |

Others say at the end of the day. vhenever given, drill P
1

discipline 1s useless, that drill which does not hold the ;
attention of the puplls is useless, and ideas or skills
acquired through drill are valueless 1f they are not applied 1
in normal speaking and writing," Treasler further concludes
that?
"Effective practice 1s not rote learning or stande
ing in by mere repstition. To learn a pupil must think, |
The chlef funstion of drill is to improve the under- "
standing or insight of the 1oarnerf to help him leamm
matters diffieult to comprehension,”
Tidymaen and Butterfield “ agree that written exercises

are a desirable aspect of language teaching and state that

ok Co., Yonkers-oneil

2f/Js Co Tressler, "ihy end How of Practice?" English Journa

}/ Ibid., pp. 2 7-52.

|
|
|
|
i
é/ﬁildred X. Dewson, Teaching Lengusge in 8 World (
o 18 M 1O Ot
LL/Tidyman and Butterfield, op. clt., p. 302, ]

11
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|

"Haterinls in the form of exercises on key difficuld
ties may be selected from several sources, reproduced ox |
mounted om still paper, provided with answer keys, and i
housed so that they can be sesured by the children with- |
out the help of the teecher, This eguipment is useful |
in group work, and praotisally mandatory in individusl |
types of 1nstructia§.“ I

Tidyman and Butterfield also agree that pupils who are i
|

required to take drill should be made aware of 1t, If they

| have mastered a skill, they should be exocused from practioce
and given work from which they will profit. The sentences
and practises should hold the puplis! interest, They further

state that: "Good drill 1s concentrated on one amall poing
I at a time and provokes thought.,"” Tidyman and Bubtterfield
conclude that:

!

"Although learning iz accomplished through all five
senses, tests show that an individual ordinarlly leairns
about eighty-five per cent of what he kmows through his |
sense of sight, Hence, particularly in teaching spelling
and pgnutuatian, writing prastice is more valusble than !
oral,

T/Tidyman and Butborlield, op. &it., p. 299.
2/Ibid., P« 294

i2




CHAPTER 11

PLAN OF STUDY




PLAN OF STUDY

In order to complete the study 1t was necesasry
to: 1, Selest books for the enalysis, 2. Establish
eriteria, and 3. Summarise the information,

A survey was made to complle a list of publishers
of English workbooks published during the years 195l-
1959.

The following workbooks were procurred:-

1. tinental Practice Exercige 3
¥ Ko T ‘emra ars aw
The Gontinmtal Press, 19’5? 120 pages

g T, '.Froas 'ﬁﬁ% T, Goehner
D C. Heath anﬁ Company,; 1950 176 pages

%’W aﬂ% and Joseph E, Plumenthal and

John B, #Warriner
Harsourt, Brace and Cempany, 1955 216 pages

L. Enloping Egglish ]
bony AMe Wolle

The L, W, Singer Cempany, 1958 140 pages

Fiaely, ‘QW kbOk
Renne m JE%E-%'W Marion Zollinger
vorld Book Gompany, 1956 156 peges

6+ HNew Esaentials of Everyda 1lish, The
Piorence L. Fnrﬂs%ar% 2. Reoener
Latidlaw Brothers, 1957 1.8 pages

T Oupr Langu Hoprkbook
m:.%ey

Ltmorioan Book Company, 195C 125 pages

8. Practice Book for Words and lIdeas
Thomas CLOrK Follack and Hopert w. HRounds
The Heemillian Company, 1955 128 pages

T ———T e rses s o e o s Lo,
—— — ——— —— —

.
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10.

'Qr'a”e'ggfﬁEzﬁ“ “ﬁﬁiair Pindlay and
pﬁgﬁeﬁ'ﬁﬁ?’m“ 195, 192 pages

After cheeking the unlt headings of the ten work-
books; a vast number of aubjecta was noted. Hany
attempte at cabegurisation resulted in a basie outline.
The following 11lustration explaing the progess. The
outline lists the many ways nouns may be uvaed, It
would be highly ilmpractieal to limt the exercisea under
the heading of nguan than subject or indirect objeot,
Synonyms, anbonyms and homonyms were listed under
distionary study aa ﬁhay wore in meny of the workbooks.
These skills were compiled in the following commulative
list,

I1I, Capitals and Punebuastion
IV, Oonjunctions and Interjestlona

Va
Vi,
Vil.
VIiI.
IX.
X,
XTI,
X1I.
XI1I.
XIV.
XV.
XvVI,
XViX.
XVIII,
XIXs
XX,

Correct Usage
Dlagraming
Dietionary Skilla
Touns

Oral Composition
Paragraphling
Propositions

Kinds of Sentences
Letters
iHssellaneocus

Mized Drill

Pronouns

Reading and Studying
Sentence Recognition
Spelliing

Subject and Verd

RTSIII

s s e e
=t ——




XXI, Verbs )
_XXII. VWritten Composition

The following examples for each skill 4in thi/
1
cumualative list are talen from English Workshop

unless another reference is given,
1. Adjectives

A, “In the following sentences fill each blank wita a
suitable adjective. (Pg. 27)
l. I wrapped my soat around my shouldars,
2, Nother usually has a smile for us."

B. "Underline each adjeotive in the following sen-
tences. Do not underline a, the, my or her. Ny and
her are pronouns to be discusged later," (Pg, 28)

Pernny is the name of =y small puppy. ‘Like all
pupprles at the ape of three menths, she is playful,!

C. “Underline every edjective in the following sen~
tonces, Draw an arrow to the nown it modifies. Do
not bether with the markeps a, an, and the., (Pg. 3Y)

1. 1 cortainly iike & good book,
2. Tony frequently wvisits his alok aunt,

D, "F111 in the blank in easch of the following sen=-
tences with an adjective that refers to the subjeect,
You may choose adjectives from the following llist 1f
you wishe Do not use the same adjestive more than
twiee, Chneck each adjective as you use it. (g, 30)

/Fay Greiffenbery and Joseph ¥, Plumenthal and John B,
warriner, English Yorkshop, Hare uri, Bruce and Company
Hew York, > - ’ '




fhos
Yy | |
E. “Complete the somparisons of the adjeativ?g ba%g?¢
1:49
Positive Comparative Superlative
l. heavy
2. large 4

P, "/"mmms each sentencs, changing the adjective

»

Ge "Change the adjective modifiers in bold type into
adjective clauses. Begin the clause with who or that
1f the modifled #ioun is & person and with whieh or
that 1f the modified noun 1s a taimg. (Pg., 111)

1, He spoke gheerful words.
2« On t is gtreet there ia only one vagant house, "

EII* Adverb

twice the verb it goes wiih, and tell whish gquestion
is answered--when, where, how, or how muoch. (Pg 31)
1. I now consider myself a carpenter,
2, Yesterday I decided on e speciel project,”

Be " 1Circle each adverb in the fullawing(san$g§§os¢
. Pga"
Ls I often go to baseball gawmes, 1. Occasionally
my father goes with me, 2. Yesterday we went to see
mysbrnther play.”

Cs "For esach sentence choose the adverb that you
think Pits best. Try not to use the same adverbd
twice, (Pg. 32)

1, She keeps another pupll overtime,
2., I sit for a long time walting,"

I/Don W, Welfe, Enﬂoxigg English 7, The L, W, Singer Compa
Syracuse, Ncw‘ ork, N L ’ b

2/Florence X, Ferris snd Edward E. Keener, The New Essentlals

A - ¥The adverdb 1s sircled in esach sentence., Underline

of Bverydey Epnglish, Laldlaw Brothers, New York, 1957.
3/Thad. |
I/Greiffenbery, Plementhal and Warriner, op. cit,
5/Tbid,

6/Ibid,

‘modifier in bold type into an adjective phrase. (Pg 11C) K
) ted animal,
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1
De "/"Undovlina once the complete adverbisal phrase in
each sentence below and twice the word the phrase
‘modifies,  (Pg. 122)
v;é;w,ﬁu 4riye thrgueh a lovely valley.
&, He will be here in’'a minute,"
E, " "Underline ongo the adverbial clause in each sen-
tence bolow and twioce the word-it modifies. (Pg, 123)
1. They sang whild they marched.
2.. I awoeke when the milk wagon patsed,"

"III. Capitals and Punstuation

A.  "irite sapital lebtters where they are needed in the
following sentencea, Circle the number of each correct
sentence. (Pg. 140)

l. My sistert's name 1§ jane,
2, The dcgr opened and in walked grandfather hendeye

, S0n,’
. Q’"Ong af the two items in parentheses is correct,
Draw a line through the incorrect item., (Pg. 1L5)
1, Havatyou written to (aumt Carolyn, Aumt Carolyn)
yot?
?. Is your (father, Father) home now, Jerry?!

B

Co "Put punctuation merks and capital letiters in the
proper places in the following paragraph. (Pg, 155)
one dey last mareh i1 was fishing in & anall rowboat
near anderson island suddenly the waves swept me out of
ﬂhg boat! ‘

D. "Use commas where they are necessary in the follow-
ing sentences, Circle the number of each correct sen-
meﬂ‘f ( ch 16? )

1, Al 1s a good student & fins sthlete and a wonder-
-~ ful friend.
2. The lost puppy was dirty wet and hungry,"

I/FerrIs and Keener, op. alk.

?_/E!;ld'-
; 3/Greiffenbery,Plementhal and VWarriner, op. ad.
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1
B, “/“Use punetuation marks and capltals only where they
are necessary in the following sentences., OCircle the
musber of each correct sentence, (Pg. 181)
1. Please shut the car door shouted Dad,
2, Look out called the ecarpenter,“

IV, Conjunctions and Interjections

2
A, “In the following sentences find each ccnjunctions
and decide what it sonneets. In the first colugm below
the sentences write each gonjunctioms, giving 1t the
number of the sentence in which it stands, On the same
line in the second golumn write the words or groups of
words whieh the conjunotiom connects., (Pg., 1}5)
1, As 1 opened the door and glanced in, the room
seemed small but gheerful.
2, Geraniums with red blooms and green leaves were on
each window sill,”

Be }/“Fill each blank in the following sentences with the
sonjunction and, but, or or, whiochever is corvect,
Then underline the wowda*nhiﬁﬁﬁthaﬂﬁanﬁ?nctigﬁégonnect."
Pg ™
1, Baas ylckerel were plentiful in the lake
we§§d not bilre, :
2. Experts — NOVicea trolled in vain.”

Ce “On your paper, link these pairs of choppy sentences
by mesans of auberdinato conJunetions, If a dependent
clause introduces a sentence, the clause 1§ followed by
a comma, (Pg, 97) ' .

1, Diek chose mountalins for ..1s supbject., Judy §aaped.
2. She gesped, The subject was such a big onme.

b, “Using interjections. Put capital letters and
punctuation marks where they belong %g the following:
B 9
1. my those old books were beaubiful
2. oh they really were "

L/CrellTenbery, Plumenthal snd Warriner, op., oit,
| 2/Paul Mokee and John E, Blossom, Practice for # tering
é%;ggggggb Houghton HLf1in Campﬁny, Boston, 1957s
3/Toid,

Matilda Bailey, ggf é%gggggo Workbook, Ameriocan Book
Qéugpany, Hew Yoék, H0. ' !

5/Ivid,




~;’ Correct Usage
1
fiy "Draw a2 line tnrough,the ineorrect one of the two
words in parentheses. (Pg, 1106)
1, 7Ted sald that (there*s, theirs) no geawe tonight,
2. Hugh, (you're,your) taller than your brother,
aren't you?

VI, Disgraoning

A, 7 "Disgrem and analyze each of the following sentencesy

(Fg, 70)
1, The boys of »ur clasa fixed the stage beautifully
2« Do you enjoy & game of checkers?!

VIii, Dictionary Skills

A, "In the blank space before each word below write a
preflx that changes 1lts meaning. Use one of these

prefixes: un, dis, in, re. The firat word 1s completed

for you, (Pg,s 38)
1 . MlOQ}’
2 write!

B, “In the blank space following each word below add a
suffix that changes 1ts meaning. Use one of these
suffixes: Less, nmsa, ful, able. The first word is
completed for you. (Pg. Bé}

1. eat
2. B8
P
C. "Divide the following words into syllables and give

meanings: (Pg. 20)
1, Imife
2, judgment W

[E———
s TRt

I/Greffenbery, :lumenthal end Larriner, op, cit.

2/G. A, Bishler and Carroll G, Parks, Continental Practice
“Lixercises in Bnglishk, The Continental” Press, Lllzabethtown,

Fermsylvania, T

L/Tbid. |
5/»Eishlerv356:Pavksrwﬂﬁ£7§i§9
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De “/“In the back of the dictionary you will find a
section ecalled "Abbreviations," On your paper, write
what these abbreviations stand for: (Pg. 95)
1b Bi C.
2. A, DU
v 2f
B, "In the blank in each sentence, write the synonym
which best co.pletes the meaning. (Fg. 3)
Synonyms : Awkward, uncouth, °3~“mlb
1. DBecause of his pamners, coné boy waa not
not chosen to yepresent the school.
2. The body of the elephant is very comparod
to that of the deer.’

F, 2/“Write an antonym for each of the following: (Pg. 5)
l. harmony
f’ fuil
G. "Balow 1a a liat of words that are often mispro-
nounced, Find sach of them in the dictionsry, Copy
the word ms 1t is respelled in the parentheses after 1it,
Put in the dlacritical marks, accent marks, and syllable
divisions. (Pg. 111}
1. perform
2. surprise®

-

H, Write a sentence using each of the words below.
(Pgo 115}

1. %o

2. too

VIL/Vti1de Bailley, Our Language Workbook, American Book Com-

pany, Hew York, 13952.

S 2/Brice Allyn Findley, Esther Blair Findlay and Hora Lee

licileese, iorkbook for See lhat You Say, Frentice-iall, Inc.,
Englewood Glilfs, New Jerscy, 1.5l .

|| 3/Teid

Thomas Clark Pollack and Hobert ¥, Rounds, Fractice Book
Tor Words and Ideas, The linomillien Company, New York, 1955,

5/Ibid.




I. "Alghabatiza each list of words, Number the words
to show the order Iin which hheg should sappesar. The 1
first list 1s done for you, (Pg. 109) |

sornexr ;
column

slectrie
lionesa
founbtain"

J. "On the lins wrlte the mmber of the dictionary
page (531, 532, or 533) on which you would find each of
the following words, (Pg. 10)

1. motorboat
2, MNother's Day”

| VIII, Youns

A, “ "Underiine the nouns that you find in the following
sentences, (Pg, 25)

1., My family drove to the mnunhaina.
. f. Our sollle ran along the beach."

B; "In the first column write the plural form for each
of the words listed belows In the sesond colum write
the possessive plural form and add another noun to
show what is owned., (Pgs 179)

1 - bﬁb" h
. 2. mother 7 v ) o ;
3 i
Ce "Draw a line thro the incorrect form or forms in

paranthnﬂas. (Pge 18 o) ;

1. Tae éihsldren’a, childrens') playground is open |
today.

2, Dieck found a (womants, waman‘a)purae yeaterday,"

";37?'1 ollack and Rounds, op. oit,

2/3. C, Tressler and Rathryn T, CGoehner, Engli. Action |
Pr;atisa, D, C, Heath and Compeny, Bon%on, ;EE

3/Greiffenbery, Plumenthal, and Warriner, op. cit,
:‘;; 5/ ibid,

®
L
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D, "For each of the common nouns write a proper nouns.
6apitalize all proper nouns., (Pg. 70)
1. Dbridge
2, bullding"

2/

E. "On the line write the plural of each word., (Pg. ?&T
1, astivity
2. alley"

IX Oral Composition

A, "Discuss rules and standards for telephone courtesy
with your teacher and clagsmates., Talk about such points
as answering the telephone, calling a friend, talking to
an adult, ordering items from a store, making an
appointment, Draw up a set of rules for courteous
telaphone eanvaraatien¢ Then compare notes with your
elassmates.” (Pg. 112)

B, "Prepare to give on announcement of some coming event!
in your school or of an imaginary svent, 4s the
anmmouncements are given before the class, the members
will 5udge the merits of each. Write your announcement

below.” (Pg, 98)

Ce Uirite announcements based on the info%matiag,given.
Pg, 55
1. Who: UILibrary Club, ¥hat: Joint meeting with
English Club; members and puests; speaker, David
Drunmond, writar. When: Friday, 7 p«m. Vvhere!
assembly room,”

I/Tressler and Goelmer, opn. cit,
2/Inid

3/Kemmeth Stratton and Marion Zollinger, lLangusge iorkbook,
Wiorld Book Company, Yonkers~on-Hudson, Hew Xork, 1950,

li/Forris and Keener, ops clb.
5/7ollapk and Rounds, op. gib.




X+ Paragraphing

A, "A good way to test whether you are getting an
author's ideas as you study is to see if you can state
the main idea of each paragraph in one sentence. Head
the paragraprh below, Vrite the topic sentence on the
line marked HMAIN IDBA, Then tell by which method the
author developed the main idea of the parsgraph: (1) !
naming details, (2) explaining the reasons for his idess, ?
(3) pointing out comparisons or contrasts, or () using |
some other method (name it)." (Pg, 68) |

2
.  "Choose ons of these topics and write a paragraph
about 1t, Include a good topic sentence somevhere in
your paragraphe¢ Use the blank lines on this page and
at the top of page 130. (Pg. 129)

1. The famlily dog '

2., Last Saturday's football game

B

C. 3/“Underlina the topic sentence in each of the first
three paragraphs, Then use the blank lines to take
notes, Remember: Be brief and te the point.” (Pges 89)

lXI, Prepositions

A &/"In each blank write the preposition that you think
‘makes the best sense, The first prepogition has already
been added. (Pg. 37)

1., One summer our family went to Cox Island to fish.
2. e took ouwr fox terrier us ¥

B, "The following sentences contain one or more !
prepositional phrases, Put parentheses around each ~
phrase. (Pg. 40)

1. I have come to the exciting part of the story.
2, This is the story of an elephant hunt in Africa,”

l/stratton and’Zollinger, one cite. ?
T i
3/Tbid.

lt/Greiffenbery, Plumenthal, and ‘“arriner, op., gif.

3/1kid.

[ ——




1/

Ce ”/“I the following sentences the prepositional phreases
“tell éﬁat kind or whieh one or ones, ut parentheses
around each prepositional phrase and draw an arrow to
the word each phrase modifies, (Pg. 1) ‘

1. The ending of the story diseppointed me.

f7 iie passed a row of new houses,”

2

Dy "Put parentheses around each prepositional phrase.
Dreaw an arrow to the noun or verb th?vphrig? modifies,

o ‘ e L2
1. From an upstairs window Aunt Jane watched the
cirocue parado.
2, Xen wants a book about ships,®

XI1. Einds of Sentences

Ao "On the dotted line at the right tell whether esch
of the following sentences is declarative, interrogative,
imperative, or sxclamatory, Punctuate each sentence
‘eorrectly. (Pg. 3)

1, Tomorrow we're golng swimming at Glemn's farm,
2« #ho will be there®

XITI, Letters | |

I
A, "The following letter does not do & good job of
thanking the sender for a gift, In how nany ways does
the writer of the letter show a lack of appreciation?
Can you write & better letber thanking the aunt for a
Chgi’&tma& gifs? (Pg. 210)

B, Tirite a veal or an imeginery letter to thank some-
one fcr a favor., Here are some suggestions, Use one of
them if you wish., (Pgs 210) v -

1, You have received a gift from a relative or friand,
2+ oSomeone has piven & party for you, ‘

"I/Creiftenbary, Plumenthal and Warriner, op. cit.
2/mo1a.

3/liokee and Blossom, op, eit.

ii/Greiffenbery, “lumenthal and Warriner, op, cit.
5/Ibid,

B
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Ce "How do the following business letters differ fr@m
the friendly lettara that you have beecn writing? Study
them carefully.” (Pg. 21@¥

De "rite a business letter. You may use one of the
following suggestions if you wigh., [(rg. 211)
1. ¥Write for information or material on a place or
hobby that interest you. :
2, Order one or more articles advertised in a
magazine or newapaperi’

XIV. Hiscellanesous

Ay Cross Viord Puzzles

B, - "How would you arrange cards in tho card catalogue
for the following books and authora? Humber from 1 to
iiz%.- (Pg& m»)

1. Heans, Florence
2. Penny ror Luck™

. ~"In the Spaces provided write the answers to the
following questions. Use completse sentences, (Fg. 91)
1. How many pages of this book does the table of
contents take?
2« +hat are the main divislions of the table of
eontents called?

XV. Hixed Drill

A, in each sentenea underline the subject omce and the
verb twice, Circle the complement, (Fg. 1)
ls Your sister is kind to all of us.
2. Uy little brother seems angry btoday."

;/Gre{??enbery, Plumenthal and «wariiner, on, clt,

2/1bid.
3/Stratton and Zollinger, op. oit. |
iL/lciee and Blossom, op. clt.

5/Greiffenbery, Flumenthal and Warriner, op, glt.




1
B, "/“Underline the subjeot once and the verb twice.
If the complenent refers to the subject, draw an arrow
from the complement to the subject. (Pge. 11)
1., The nights are cool on the lake,
2+ Deer are vlentiful in the park area,"

2 ‘

C. "In each sentence, underline the subject once and
the verb twice, Then put parentheses around the
prepositional phrases, Draw an arrow to the word each
phrase nodifies. (Pge L3)

1. On Saturday our family went to Lake Wllderness,
24 During the night the rain beat against the
windows,”

D, !“Girale each adjective and adverby, Do not bother
with the msrkers a, an, our, his, her, and the, Put
parentheses ar-und the prepositionsl phwases. (Pg, L5)

1. During the next day people searched everywhere for
the lost ehild, ~

2, From our harbor, we could see a large ship in the
digstance,"

B, "Draw a line under the correct word in sach sentence.
(Pge 122)
1. Her voice sounds sweet sweetly,
2. His 1little sister reads good well,"

AVI. Pronouns

fe “Draw a line under each promoun in the following
sentences, Can you find L0 pronouns? (Pg. 2)
1., ©She never llkes to say it to us.
2. He told me sbout you and them,"

1/Graiilenbery, rlumenthal and uarriner, op. oit.
2/Tbid,

3/Ibid,
l;/“1chler and Parks, op. clt.
5/Ibid,




1/
Be "Draw a line through the incorrect one of the words
in parentheses, (Pg. 119) |
1. Du?ing t?e winter Margaret akis with Dad and !
' I, me, |
2, liother made (them, those) dresses for me," I
e i
Co “/”In the srpace at the risht of each sentence, write f
the subject pronoum t:at you could subatitute for the |
italicized word or words in the sentence, (Fg, 106) |
1. Jinm broke your pencil and 1s sorry about 1t, !
2. Frank and Pete are going to school with us, |

Y

D. "F111 each blamk with the correct form of its or

it's, Hemember that it's means it 1s, (Pg. 116)
}g e asked her what capaclty was,

2 _much larger Than ours,"

Be "In each sentence below, a pronowm is used in place
of a noun, Draw a circle around the pronoun and write |
the noun or nouna it stends for in the space at the |
right, (Pg, 62) ;

1., George saw that he was going to be late,. i
2. Fred asked ladge, but she can't ocome,” :

AVII, Reading and Studying

5 |

Ao "Using about one third or one fourth as meny words |

as thore are In the original, summasrize on separate paper |

each of the followlng selectioms. Don't copy sentences !

or parts of sentences from the selection, Don't add 5

ldeas of your own. Before calling your sumnary finished, i

agk yoursell these guestions: |
1l.- Have I understood the author's main point and made

1t clear?
2, Have I included the important details?

B, "After your teacher has read these poeme co you,
write a few sentences giving the moaning of each cae:! |
(Pg, 118)

1/Greiffenbery, Plumenthal and Larriner, op. cit.
2/Ibigd.

3/Inid.

L/ oife, op. clt.

g/?rassler and Goshner, op, cilt.
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1
Cs. "Here is an inventory check that will help you see
what kind of reader you are. Check each guestion that
seems to desoribe your way of reading. (Pg. 34)
Lo You?

1, Read a page and not know what you have read?

2. Fall to use btopilec sentences to help your tom-

2/ prehension?”

2

D "Skim the chapter of a book in which you have a
reading asslgnment, Wlthout looking back, write notes
on the main ldea and any other points you remember,

(Pge 128) “

LVIITI, Sentence Recognition

Ly "Mirite plus before each group of words that is a
coupleted sentence, and end the sentence with a period,
3£ the gprouv of words 1s not a completed sentence, write
zoro,  (Fg. O1)

1, The suitecase behind the door in the closetb,
2, The suitease 18 behind the door in the closet.”

‘ Ba “Read the following numbered groups. iost of them
gontain run-on sentences. Use capitals and periods to
show where each sentence begins and ends., Then write
the nunber of szentences In each group Iin the blank sraces
at the left, (Pg. 09)

1. Hlorence was not at home I gave her tennis racket

to her mother. '
2« Today I received a letber and a check from Uncle
B llarold he always remembers my birthday,”

Ce "Indicate whether the following sentences are simple
or compound., “rite S or C in the blank before sach sen-
tence. In the compound sentences put parenthesis around
the clauges and underline the conjunctions. (Pg. 102)

1, e is nearly rveady and will leave the house in
about fifteen minutes,

Ze The butter ls still good, but it may spell within
a short time.”

i/oalley, op. clt.
2/FPollock and iounds, op, ¢ib.
3/Greiffenbery, Flumential and .arriner, op. cit,

Ii/Toid.
5/ Stratton and Zollinger, 02. git.
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¥IX. Spelling

1
A "4Tter you have studled List 4 carefullg, see how
well you can do this Fun wlth kords teat. ill in the
missing letters in the uncompleted words. (Pg. 23)
1. The word rhymes with lent but 1s spelled with a

3ilent a, n &
2., A letter has been doubled ito form the word. 1T
means starting. b B

2/
B. =~ v$4311 in the missing letters in the uncomploted words
below: (Pge 119)
1. b tiful
2. ch_p"

XX, Bubject and Verb

A, ipite the key words ( the verband subjeet) of each
sentence 1n the space to the right. If a group of words
containsg no vorb, leave the spaces blank, Vg. 3)

I, Our family went to the Grand Canyorn last surmer.
2. A ride along the Weat Rim Road,"

B. "Tn each of the folluwing sentences underline the
subject once and the verb twice, DBs sure to include
all words that make up the subject and verb. (Pg. 21)

1. Jor several siudy periods 1 watched puplils ab
WODK ¢

2. I have discovered these facts about thelir study
. hebits,”
Ce "liost of the sentences in this exercise have com-

pound subjects, In one sentence the compound subject
hes three parts. Underline the subject once and the
verb twice, §f the subjeot 1s compound, check sach

part. (Pgs 52)
1. Helen and lenry are twins, :
2. Children and even adults avold that dark streebt.!

z7ﬁreif§en5ery, Plumenthal and varriner, gp. clt,
2/Ibid,
3/Ikigd.
5/Ibid,




xXI, Verbs

1 ‘

Ay "Underline the verbs and then ask the questions
‘when?" to decide whether theo verb shows past time,
wpite present or past in the space to the rizht of each
sentence to tell the t'me the verb shows, (Pg. 5}

1, Bill works abt & shoe factory.
2. Harvin worked with Jim on the stage scenery.”

Lo

2
Be Tlirite way or were in each blank, depending on which

one will make the subjset and verb agreeo. (Pg. ©.)
1. Sveryone_ __ willing to help with the party
decorations, ,

£y duth and I food friends in grade school,™

Co "F111 the blank in each sentence with the correct
present form of the verk printed before 1t. Somne verbs
will not need to be changed. (Pge 62)

holp 1l. Two of my friends _me with my paper
route, ‘ )

come 2, Iy three cousins to o6 me every summerd

i

b, “Underline each verbal in these sentences. Then over
1t, write what kind 1t is. (Pg. 6O}

1. Ylamning book programs waz fun.
2., The eclass trled to have & different kind each time,

Tie “’“In the Tirst columm write the mosd of the underlined
vorb; in the second, the reason for the mood. (Pz. ©9)
’ siood Heason
imperative Command
1. 1If you were president,
what would you do to
improve foreign ro-
lations?
2« & large flock of crows
ate the seed,"

1/Greiffenbery, Plusenthal and “arriner, op. cit,
2/Tnld,
3/Ibid.

L/Bailey, op. 2it,
5/Findlay, Findlay end Holleese, op. cit.
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Y.
Fo Porm the present active and the nreacnt passive
infinitives of the verbs llsted. (P&. 13
Verh Pregont Active “r@ssnt Passive
1., blovw
Ze Dbreal’
KXIXI, Uritten Composition
c.
A, Mirite an account of some experience that you have

had, i (P&' (\}

B, "Urite several good deseriptive senteinces about
persons, places, sounds, or aetions that you are familiar
with, Use Torceful verbs and vivid expressions,” (Pz. 19

lie Zach page of each workbook was analyzed to

L

determine the sitills and amcunt of nractice provided.

5. The skills presonted in each workbook were

determined from the author's list of skills in the index
ol each workhonl,

- 3
Oe The tnglish sorkshop was cxanined to obtain an

example of eaech skill presented., +hen possible the

example was choseqa Trom & page which presented that skill

only. vwhen the skill was noi presented in thoe English

workghop , other workbooks were chosen to give examples of

the siillls,.

I/Findiay, Findlay and lielleese, ov. clt.
2/Ferris and Keener, op, eit.
3/Stratton and Zollinger, op, cit.

Greiffenbery, :lumenthel and “arriner, gp. cilt.
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T« A record sheet including the name of the work-
book and each skill wes then devised. ZXach page of each
workbook was noted under the sklll nresented,

8. A notation was mede on the record sheet of the
page and the mamber of times there was an opportunity to

perform in that skill. One point was glven for each

chance to perform. For example, in English ¥
on page twenty-two, there were twenty-five sentences or
twenty~five opportunities to study the verb. In all areas
ohe point was glven for each sentence, If the exercises
‘were in paragraph form, the scnbtences were counted and
each given one point,

Points in letter writing were gained by the whole
composition or envelop beling written correctly,

In reading one point wes given for each sentence
correctly answered Ffollowing each exercise or one npoint
for each activity.

9. It was decided to note separately under miscel -
laneous skills these which were comaon in less than five

woykbonks,

I/Greiffenbery, Plumenthal and warriner, on, cib.




CUHAPTER IIX
ANALYSIS OF DATA




WORKBOOK ANALYSIS TABLES

THE NUMBER OF CHANCES TO PERFORM
IN BACH CATEGORY AND IN EACH WOREBOOK




Taeble I liasts the total number of opportunities to

perform on all exercises for each workbook anslyzed

srranged in alphabebtical order.

TABIE I

HUMBER OF CHANCES TO PERFORM IN
EACH WORKBOOK

Yame of Workbook Humber of Chanoces
: to Yerform
Gonainenﬁal Prastice Exorcises 1811
n English
Esngliuh in Aetion Prastice 2561
English Workshop 3343
Enjoying English 7 2519
& VWorkbeok 1932
Hew Essentials of Everyday English, The 2077
Our Lenguage Workbook 1839
Practice Book for Vords and Ideas sbS
Practice for ¥aastering Languege 2316
viorkbook for Bee ¥hat You Say 3009
Total 22810

The total muwmber of practices provided ranged from
1/
1365 for Praoetice Book for Words end Ideas™ to 3343

for Epgiish Workshop,

Thomas Clark Collack and Robert W, Hounds,

Zpagiloe Book
“for Words snd Ideas, The MaemillSen Compeny, New York, 1955,
&/Puy Gpeiffenbery and Joseph ®, Plumenthal and John &,

warriner, %%géiah Workshop, Harcourt, Breoe and Gampany,
Hew yﬂrk’
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Table IT lists the total number of opportunities
to perform on all skills listed in alphabetieal order

1
found in Contimental Prastice Exercises in English, o
TABLE IT
NUMBEAR OF CHARCES TO PERFORM IN
CONTINENTAL PRACTICE EXURCISES IN ENGLISH
Categories humber of Chanaes
to Perform

Adjestives 6%
Adverbe . 6
Capltals and Punctuation 1.6¢
Conjunstions and Interjections 1
Correst Usage 15l
Diagraming 80
Diatianarg Skills 37

iinls of Sentences 90
Lettera 1
Hisgellaneous 0
Hixed Dpill 15k
Nouns 2l
Oral Composition 0
Paragrarhing 0
Prepositions 3
Pronouns }
Reading and Studying 0
Sentence Recognition 92
Spelling 3l
Subject and Verbd 72
Verbs 636
Hritten Composition 0

Total 1823

The number of practices ranged from 0 to 638, Five

areas including mfsaellanenus, oral composition, para-
gravhing, Reading and Studying and tritten Composition
recelved no practice. Verbs has the greatest practice,

v K. Euhr"‘ and Carroll G, Parks, Continentsl Practice

&xerozsgg ~11gh, The Continental Press, Slizaberhtown,
Fennm y vania a, §5§%
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Table III 1iata the total number of opportunities
to perform on a8ll skills lisbted in alghabetical order
found in Epglish in Actlon Prastice.

TABLE TXI

NUMBERN OF CHANCES TO PERPORM IH
ENGLISH IH ACTION PRACTICR

Categories Number of Chansos
to Perfoym
"Adjeciives 9
/ Advorbs 25
Capitals and Punotuation 282
Conjunactions and Interjections 0
Correct Usage , 263
Disgraming 0
Digtionary Skills 11
Einds of “entences 7
Letters 3
iiigeellaneous 22
Hixed Drill 30l
Nouna 26
Oral Composition 1
Paragraphing 0
Prepostlons 05
Pronouns ‘ 131
Reading and Studying 8
gonhanee Hecognition 173
pelling 0
Subjest and Verb o
Vorba k70
Yiritten Composition 8
Total 2561

The nurber of practicea ranged from 0 to }70. Three

areas ineluding Conjunctions snd Interjectiona, diagreme
ing and Parasgraphing reseived no prectice, Verbs has
the greatoest practice.

Js U, Tressler and Kathryn T, Goshner, Emglish in
Pragtise, D, C, Heath and Company, Bosten, 1960.




Table IV 1ists the total numbsr of oppartunities
to perform on all skills llisted in alphabetlcal order
found in English Workshop.

TABLE IV

HUMBER OF CHANCES TO PEAFORM IN
ENGLISH 1ORKSHOP

Categorles Humber of Chances
. to Perform

AdJectives 95
Adverbs » 105
Capitals and Punctuation 673
Conjunotions and Interjectlons 0
Correct Usapge 127
Diagraming 0
Dictionary Skills 0
Kinds of Sentences .16
Letters G
Miascellaneocus 6l
Mixed Drill L6l
Houns 150
Oral Composition }
Paragraphing 0
Prepositions 225
Pronouns 159
Reading end Studying '
Sentence Recognition 202
Spelling 26
Subject and Verb 220
Vorbs ‘ L8
Viritten Composition 4]

Total 3343

The number of practicss ranged from o to 673, PFive
areas including Conjunctions and Interjectiona, Diagrem-
ing, Dictionary Skills, Paragraphing, Written Composition
recgeived no practice, Capitals and Punctuation has the
groatest practioce.

1/Urelflenbery, rlumenthal and warriner, op. git.




Table V 1ists the total number of opportunities
to perform on all skills ldsted in alphabetisal order
found in Enjoving Epglish I.

TaBLE V

WUMBER OF CHANCES TO PERFPORM IN
ENJOYING ENGLISH 7

Cntegorles Humber of Chanoces
: to Perform

Adjectives 202
Adverba 166
Capitals and Punctuation 113
Conjunctions and Interjections 0
Correet Usage 217
Disgraming 157
Dictionary Skills 13
Kinds of Sentences 16
Letters , 2
Miscellaneous 7
#ixed Drill 123
Houns 261
Oral Composition 3
Paragraphing o
Propositions 63
Pronouns | 23
Reading and 3Studying Q
Sentence Recognition 117
Spelling 130
Subjeet and Verd 80
Verbs | L8o
Written Composition 22

Total 252"

The number of prastices ranged from 0 to 480, Two
areas including Conjunctions and Interjesctions and
Aeading and Studying received no ..ractices Verbs has
the greatest practice.

s




Table VI lists the total number of opportunities
to perform on all skills 1ia§7& in alphabetical order
found in Language Workbgolt.

TABLE VI

HUKMBER OF CHAWCIS T0O PERFORM IN
LANGUAGE WwWOrEBOOK

Categories Humber of Chances
to Perfom

Adjectives 57
Adverbs , C
Capltals and Punstuation i2e
Conjunctions and Interjections 0 v
Correct Usage 33
Diagraming 2
Diotionary Skills L6l
iinds of Sentences 40
Letters . 21
Hiscellansous é;
Mixed Upill 170
Houns 197
Oral Gomposition &l

Paragraphing 13
Prepositions 22
Pronouns 8¢
Reading and Studying 7
Sentense Hecognition 116
Spelling O
Sybjest and Verd 101
Varbs 225
Written Composition e

Total 1932

. The number of practices ranged from O to 461, Two
areas ineluding Conjunobicns and Interjections and
Spelling recelved no practice, Dictionsry Skill has
the groatest practice.

pth Stratton and Marion Zollinger, L
darlé Book Ucmpany, Yonkers-on-Hudson, Ne
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1/PIorence K, Ferris and Edwerd E, Keener, ggghﬁggi& ;
of Everydsy ‘nglish, Laldlew Brothers, New York, 135

Table VII lisbs the btotal mumber of opportunities
to perform on all skilla listed in alphabetical order

found in The Now Essentiels of Bveryday English.

TABLE VII

NUMBER OF CHUANCES TO PERFOBM IN
THE NEW BSBENTIALS OF BVERYDAY EHGLISH

Categories Fumber of Chances
_ to Perfom

Adjestives 180
Adverbs 1o
Capitals and Punetuation 132
Conjunetions and Interjectionas &7
Correct Usage 5
Diasgraming 11
Dietionary Skills 107
Kinds of Sentences 55
Letters 18
discellanecun 0
Hixed Drill 78
Hounas ' 3&8
Orel Composition 3
Paragraphing ‘ 1L
Prepositions 81
Pronouns , 196
Heading and Studying 0
Sentence Resognition 107
Spelling 0
Subjest and Verd 60
Verbs Ly
Written Composition 3

Total 2077

The number of prectises ranged frem O to L3,
Three areas including Hiscellaneous, Heading and ~tudy=
ing and Spelling recelved no practice. Verbs has the
greatest prastice,

20
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Table VIII lists the total nurnber of opportunities
to perform on all skills liabted i? alphsabetical order
1
found in Our Language Workbook,
TABLE VIII

NUMBER OF CHAKCES TO PERFORM TN
OUR LANGUAGE wORIBOOK

Categories Humber of Chanoces
to Perfom

AdjJesctlives 111
Adveorbs 7t
Capitals and Punetuation 251
Conjunctions and Interjeciions 75
Corpect Usage 10
Diagraming 73
Diction Skillas 2&2
aZinds of ventenses
Lettersa 1
li1seellansous 1,
Mixed Drill ' ¢
Nounas 120
Oral Composition _ 30
Paragraphing Z
Prepositions :
Pronouns 5.
Reading and Studying 39
Sentence Recognltion 129
Spelling 166
Subject and Verb 55
Verbs 279
Writton Composition 0

Total 1839

The number of prastices ranged from O o 279,
Two sress inoluding Mixed Drill and Written Campositiom
reseived no practice. Verba has the greatest prastice,

. Ao - .
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Teble IX 1ists the total mumber of ovportunities
to perform on all skills listed in alphabetical order
1
found in Prastice Book for Words and Ideas,
TABLE IX
HUMBER OF CHANCES TO UERFORM IH
PRACTICHE BOOK FOR ORDS AND IDEAS
Categories Mumber of Chences
to Ferfora
Adjectives 39
LAdverbs a7
Capitals end Punchuation 150
Conjunctions and Ynterjections 17
Correst Usage o
Llagraming 0
Dietionary Skills 157
iinds of Sentencas 3l
Lotters 50
- liscellaneous G
ifixed Lrill 69
Nouns 30
Oral Composition 71
Paragraphing 32
Prepositions gé
Pronouns (3
Reading and Studying 9
Sentence ilscognition 93
wpelling 0
Subjeet and Verb 11k,
Vaobs 23%
Written Cmposition 3
Total 1365
The mumber of practices ranged from © to 239,
Four areas including Correct Usage, Diegraming,
iiiscellaneous and 3pelling recelvsd no practice,
Verbs has the greatest prastlce,
T7761Ta0k and founds, op. clit.
- IL
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Table X lists the total number of opportunities
to perform on all skills listed in alghabez}cal order
found in Pragtios for Mestering Language.

TABLE X

NUNMBER OF CHANCES TO PERFORM IN
PRACTICE FOR HASTERING LANGUAGE

Categories : Yumber pf Chances
to Perfom

Adjectives 130
Adverbs go
Gapi‘eala and Punctuation 149
Conjunctions end Imerjeﬂicma 37
ggmat Usage 3g

agraming
Dietionary Skills ) ‘ k1%
Kinds of Sentences !{é
Letters
Missellaneows
Mixed Drill , 319
Nouns | ' 2h1
Oral Composition L2
Prepositions 101
Pronount 200
Reading and Studying 0
Smmg%c Recognition 60
Spelling 0
Subject and Verbd 99
Verbs 495
Written Composition 53

Total 2326

The number of practises ranged from O to 9%,
Three areas ineluding Diagraming, Readlng and studying,
and Spelling received no practice. Verbs has the
graataak practice,

18 mf J’alm *‘5 Blossom, ?raatiaa far
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Table XI lists the btotal nmumber of opportunities
to perform on all akills liated in alphﬂbetical order
found in Workbook for See What Xou Say.

TABLE XI

NUMBER OF CHANCES TO PERFORM IN
WORKBOOK FOR SEE WHAT YOU SAY

Categories Humber of Chances
to Perform

Adjectives 2%
Adverbs
Capibtals and Punctuation 319
Conjunctions and Interjections .20
ggrrﬁe% Usage 333
agramﬁng
Dicetionary Skills 15k
Kinds of Sentences 8%
Letters
iMscellansous 0
Mixed Drill 1}[
Houns 188
Oral Composition ¢
Paragrap} v
Prepositions 0
Pronounsg 501
Reading and Studying 0
Sentense Hetognition 191
Spelling 0
Subjest and Verbd 105
Vorbs 761
Written Composition 0
Total 3009

The numbsr of practices ranged from 0 to 761.
Elght areas including Diagraming, Letters, Hisesllaneous,
Oral Composition, Prepositions, Reading and Studying,
Spelling, and Written Gomposition received no practice.
Verbs has the greatest practioce,

ilyn Findlay, Esther Blair Findlay and Nora Lee
citbook for See ihat ¥You Say, Prentice-Hall, Ine.,
IYYTE, Now Jarsgy, 50




TABLE XII

HUMBER OF CHANGES TO PERFORM IN
TEN FORKBOOKS INW ALL SKILLS

Teble XII presents the mumber of opportunities to
perform the twenty-two skills presented in the ten work-
books .

The letters A through J refer to the ten workbooks
used in this study.

A, Continental Practice Exercises in English
Be English in #Aetion Pvactice

C. English Workshop

D, Enjoying “ngli&h 7

B, Lenguage Vorkbook

F., The Hew Bssentials of Everyday English

G, Our Language Vorkbook

H, Practice Book for Words and Ideas

I. FPractice for Hastering Language

J. VWorkbook for See What You 3ay

i
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PABLE XII

Adjeobives _ OL 99 95 ﬁgg

65 . 108 mﬁ: le ]Jm o

In&ag} estions: 16 9 ) Q
Corregt Usage 112 g‘é 3 127 m

Dia%;‘amixg 80 ,g ;,59

Bkinx :
kinds of
entences

Lotbers

laceliam
neous

Eixed Orill
:

ég 0 251 107 3
Composition 0 26 L 3 6 k3 30
Pavegraphing 0 0 o 6 13 11 9 3 ' ,
lPrepositions 33 65 225 63 22 8 L6 86 1o o
Er% ouns 12 lL 159 2h3 89 196 75 73 200
a8 ng & g i
odrban O , i 0. o 39
envonge »
Regognition 92 173 262 117 116 107 109
bpely: A 63 2h6 130 0 160
72_0 220 80 101 60 55 4 99 205
638 70 }.&éO 180 225 L 279 239 Los 76)
o .6 o 2 L6 A& 0




CHAPTER IV
CONCLUSION OF STUDY




SUMMARY AND COIICLUSIONS

SUMMARY

The purpose of the study was to analyse English
workbooks in relation to the content of the Engligh
Lorkshop, é/%hich the author uses. The English Workshop g
wag analysed to discover the types of exercises included,
line workbooks were then checked for similar materials
and the amount of practice incliuded. If a skill was found
in five or more workbocsks, 1t was included under a heading.
If not 1t was listed under Hiscellaneous. If the skill
or the other nine work-

weg not found in English Worksho

books, 1t was so noted in the tables,
CONCLUSIONS
The following conclusions may be drawn:
1. There ars tw?ﬁﬁ?ftWQ 8iills presented In the
workbooks,

L. English liorkshop has the greatest number of

opportunities to perform,

s .- o
ray Grellffenbery and Joseph E. Plumenthal and John E,
varriner, English Workshop, Harcourt, Brace and Compény,
Hew York, 55e ‘
2/Told.
3/Ibid.
1/ Tbid.




B 1
B., Praoctice Book for Words ané I&saa"éés the

least number of opportunities to perform,

2 » A, EE&! 131,1 's:
opportunities to serve in the following categories:

Capitals and Punctuation
Mxed Drill .
Sentence Recognltion
Spelling _
Prepositions

Subjeet and Verb
Hiscellaneous

B. bnglish Workshgna/plaaes:

Adjectives 6th
Ldverbs 3rd
Correst Usage 5th
BL4nds of Sentences

tied for lest place

Letters Sth
Houns Lth
Oral Composition 3rd
Pronocuns Sth
neaéing and Studying 5th
the last of those recording
this skill i
- Verbs iLth

Je These areas not inecluded in Bnglish sorksh E,ﬁ/

Conjunctions and Interjections
Dagraning

Dictlonary Skills

Paragraphling

Written ucmposition

1/ Thomas Clark Pollack and Robert W, Rounds, Practlice Book
for wor

bg/Greiffenbery, Plumenthal and tar:=iner, op, clt.
3/1bid,
i /Inid.

has the greatest number ol

and Idess, The Macmillian Compeny, Wew York, 1955

|




3. 4L. Verbs has the hishest number of opportunities

to perform,
Paragraphing has the least mumber of oppor-

ey

L

tunities bto perform,

e v e — ot ey v
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