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CHAPTER I
INTRODUCTION

Now that modern educators have adopted the idea that
the approach to school subjects should be through the child's
interest, the chiid's experiences in iife, and the chiid's
attitudes toward 1ife, adapting material to his level of under-
standing is not enough. Even though he can understand the
reading matter, he may find the method of presentation not to
his 1iking. Should he learn to like all material? Should he
‘be expected to take it whether he likes it or noté Or should
he have a say in the way he works? | |
Following the precept ﬁhat one doss best when he
follows his inclination, shouldn't the child be allowed to
select the method, at least, if not the actual material, which
he 1s expected to follow in order to satisfy society's demand
that he be educated. With this thought in mind, the present
writers undertook to determine what asctual studies had been
made along the line of pupll preference as to methodvof study.
In making a thorough search for material regarding
pupils' preferences in types of assignments, the writers found
the best‘study directly related to the area was Stewart's
thesis in 194503/ The students found thaﬁ all studies pointed

1/ D. H. Stewart, "Children's Prerferences in Types of Assign-
ments”, (unpublished Master's Thesis, Boston University)
Boston, 1945. .
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to the fact that children will better direct their energiles to
material in which they are interested, rather than te super- .
imposed material which has no immediate appeal for them.

After much research in the area of children's pre-
ferences, the writers felt a definite need for a contimmation
of Stewart's thesis to discover the types of assignments
children prefer;

PURPOSE

The purpose of this study is to determine, if possible,
how ehildren prefer to carry out assignments, and to discover
ways children enjoy working in order to take advantage of
interest as a motivating force for more effective planning.

Since the last study was condueted with a limited
number of cases, the writers felt that to test a larger group
might reveal even more significant data. They hope to dis-
cover the answers to these questions:

l. Do children want to find their own materials?

2¢ Do children want to have the teacher provida‘

materials?

S5 Do childreﬁ.want everyone in the class to use

the same text?

4., Do children désire to usé many different texts?

5. Do children like to work |

8¢ in groups?
be in pairs?'

Co__individnally?




The students hope to determine children's. preferences
in the previous classifications in relation to

1. Grade ‘

2, Sex

3. Intelllgence

4, 'Age

ORGANIZATION
The following chapters will consider related studies|
the construction and administration of the survey, Ehe impii-
cations, and the summary and conclusions.

The students are especially anxious to find the

answers to the following questions:'

le Should educators. determine the types of assign-

-~  ments to be given children?

2, Should the Interests of children be considered
by the teacher when deciding the best type of
assignment to use?

3¢ Should materials 56 devised for the classroom
teacher to use at the beginning of a unit of work
to help her to understand her group better?

Little materiali was found availagble in this aréa

but much interest has been evidenced in the ways in which
children accept and react to assignments. Thé following
chapter will show the results of the study of the available
literature relative to the subject.




CHAPTER II

RELATED STUDIES AND PREVIOUS RESEARCH




CHAPTER IT
RELATED STUDIES AND PREVIOUS RESEARCH

Sinee, after feseareh, the students found 1little
material which had direct bearing on the area being studied,
they decided that the following related areas would be dis-
cussed in their relationship to the study being investigated:

l. Interests

2. Individual differences

3. Group work

4, Use of textbooks

| 5. Reading ability
INTERESTS

When children are interested and want to learn, they
learn more rapidly and more thoroughly. This fact has been
recognized as a most significant one by many of the leading
educators of the day. This desire to learn 1s clesely ailied
with the interest to learn and both, in turn, are of extreme
importance to the entire learning process. With this in mind,
how, then, 1s one to discover these interests or through what
medium can one appeal to childrent!s interests?

| Ernest Horn states: "The basie apﬁeal to interests
should be made through the intrinsic values of the subject
matter rather than through the use of such extrinsie appeals
" -




as grades, avoldance of penalties, or pedagogilcal devicess.
The more real the history, the more substantial the geography,
the more vital the curriculum is as a whole, the greater the
interest will be. There are many advantages in founding
instruetion onkintrinsic interesfs. They have greater pro-
bable‘appeal than extrinsic motives, are more sincere, more
permanent, amdvmore'likely to make clear to the student the
real reasons for the study of any problem or topic. These
fundamental interests are valuable, moreover, as bases in
selecting and emphasizing the data essential to the solution
of the problem at hand." é/

In regard to "hHow to disecover children's interests™,
the students referred to a study of chlldren's interests made
in Springfield, Missouri, by the Horace Mann-Lincoln Institute
of School Experimentation to get information regarding
"Children's interests and what they imply".

“ ‘"Why are children in a certain setting interested in
one thing and not in another which an adult might expect him
'to find equally fascinating? Is 1t because these particular
children learmed to be that ﬁay?“ 2/ The institute employed as
its instrument, an "interest fiﬁder", which sought the answers

to sueh items as theses

1) Ernest Horn, Methods of Imstruction in the Social Studies,
New York: Charles Scribner's Sons, 1937. PpDs 504-505

2) Progress Report of Horace Mann-Lincoln Institute of School
Experimentation, Teachers College Records, February 1948




"my three wishesg '

what I like best in and out of school;

what I'd like to learn more sbout in school:

what I dislike most in school and out of
school, etec."

fhis questionnaire was given to épproximately 3000 children and

the information that was gathered provided a means of deter-

mining an overlap ofAchildren's interests in and out of school,

the extent to which replies in different parts of the instru-

ment confirmed or contradicted each other; the extent to which

interests persisted or changed as chiidren grew older.

' The findings of the report suggested these facts:

PThe problem of utilizing children's intefests in eduecation

becomes not simply a problem of finding what children like,

put one of finding criteria for choosing among‘tha vast range

Ff things that they could learn to like, those that would be

most valnable to them as individuals and as members of socletyl? 1/
Throughout the findlings one must keep in mind that

which is of greatest concern: the needs of each of the children
Lnd what 1s most valuable to each as én individual. ’Wbrking in
Pmall gfoupé more nearly provides for the individual level,
interest, and rate of progress. As Sandin-states; YA ch%ld in .

is peer group finds more understanding and greater continulty

Progress Report of Horace Mann-Lincoln Institute of School
Experimentation, Teachers College Record, 49: 314-24,
February 1948 p. 156

2/ Adolph A. Sandin, "Social and Emotional AdJustments of Regu-
larly Promoted and Non-Promoted Pupils,”" Bureau of Publica=-
tions, Teachers College, Columbla Universi¥ty, 1944 Pg. 142




in terms of time than in most adult-directed groups, and this
may in part explain the greatér effectiveness of the peer group
upon him." y

"In spite of more than five decades of talk and re-
search about individual differences in children, school prac-
tices are still geared largely to elass-as-whole methods and
procedures. All members of the class are glven the same texts
through which they progress as a group. Standards for promo-
btion from grade to grade are conceived as group standards and

applied Yo individuals as members of a group. These are but

a few of the manj examples that could be glven to show that
present practices are stlll geared largely to group procedures
Involving the class-as-a~whole concepte
"If we are going to go beyohd the talk stage in
meeting individual differences, we will have to:
| l. abandon competitive and comparative marking
systems as a means of appré.ising children's
educational deveiopment
2. change many of our conventional motions and
practices about promotion standards, grouping of
puplls, and pupil progress through the school

1/ Adolph A. Sendin, "Soeial and Emotional Adjustments of
Regularly Promoted and Non-promoted Pupils," Bureau of
Publications, Teachers College, Columbia University, 1944
Pz, 142




3¢ look upon purposes of education as directional

goals rather than as miﬁimum essentials

4. provide each teacher with.basal texts and sup-

plementary books at from three to five grade
levels

5. allow individuals and small groups within a

class to progress in a given instructional area
as slowly or as rapidly as their preparation
and abilities permit

6. modify our teaching procedures to permit more

sub-groups within classes.

"These are but a few of the problems which must be
met realistically if we desire to implement our convictions
about the importance of adapting education to the abilities,
maturation levels, and educational potential of the children
in our sehools.";/ B

With this allowance for the individual and his need
for full development for a democratic society, modern educa-
tion mast meet this requirement. As Witty states:

Attention is focused by modern educators on the need
for functional programs of education and for the provision and
maintenance of conditions whiech will promote continuous growth

in all pupils. Education is now considered a process whieh aims

;7’*ﬁbnry J. 0tto, "Curriculum Issues in Elementary Edueation,”
Educational Leadership, Volume 7, Page 23, October 1949




to bring about the maximam development of every child in terms
of his unigue nature and needs." Q/

Although the modern eéucator is concerned with the
development of the whole child (physieal, mental, moral,
spiritual, andaemptional), he’is still aware of the fact that a
child may be advancing rapidly in one phase of growth, while
making slow progress in another and that provision must be made
for these differences. Thus, daily classroom schedules are
flexible and plans are made each day by the teacher and the
pupils to provide for working periods long enough for each
individual child to work according to his own needs in develoﬁa
ing skills, learning subject matter, and participating in
aetﬁif;ies. | | | |

It bhas been stated that a chlld is different from
each of his classmates; he may be different in many ways. We
are aware of the fact that individuals differ with respect to
general level of ability (mental capacity) and we are aware also
of the fact that a child's past experience may greatly influence
his Interests and needs in the school program, and bear a direct

influence upon his school 1life and the learning process.

GROUP WORK

Inesmuch as it is important for the child to be

troated as an individual, for the reasons already discussed,

1/ Paul Witbty, Reading in Modern Education, Boston; D. C. Heath
Pages 21 - 32 , 1949, vi _
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it 1s aliso important for the individual to become part of a
group and partake in group activitiese.

Klugmen carried on,ﬁ study in arithmetical probiem
solwing to determine whether children in the fourth to the
sixth grades could solve problems better when working,kin pairs
than when working aloheo The pairs were equated accofding‘to
sex, race, grgde in school,ichronological age, apd.I. Qe 'S
Using two forms of Otls Ariﬁhmetical Reasoning Teést, Klugman
carried on the program with careful alternation of pupils and
testing to control practice effect, all pupiis solfing the
problems in one or the other of the forms working as indivi-
duais and then on the opposite form working in pairs. All time
limits were removed. The statistically significant results
included:

2. when working in pairs, the pupils averaged 7.27

' problems correctly worked as against 5.18 correct
wheh working alone;’ |

be. in the pairs, they averaged 1238 secénds of works

ing $imeias against 1054 seconds when working
alone;

¢s Tresults in the sub-groups- boys, girls, whites,

and sixth grades corresponded to the general
findings. Other groups also tended to agree
with the total groﬁp results, bus the critical

ratios fell below 5. &/
Samael Fo Klugm%n5“Cooperative versus Indlividual Sufficlency in

Problem Solyir ournal of Educational Bsyehology,55:91-100%




Betts polints out that a means of preventing malw
adjustment in behavior is attained by differentiating instructim.
However, he states that, “While the very nature and extemnt of
differences among children of any one age or grade level make
imperative some differentiatlon of imstruction, the logical
conclusion iIs not individual instruction. Highly individualized
instruction often misses ﬁha point because opportunities for
give-and-take in social situations are lacking."™ "It is as
important to know ‘when' to contribute to discussion and ‘when'
to listen to others as to kmow 'how' to talk."™ "All elass
activities should capitalize onuindividualkan& gfoup contri-
butions and the efféctivsneés of them. Children are less apt
to be frustrated by assignments which meet their abllities and

are not too easy or too hard." /
There 1s still another advantage of working in a

small group as stated by Gates: YCooperative enterprise may be
developed by having a small gronp'work upon the same general
topic. The pupils may be reading different selections, some
easier than others, but the common interest provides an incen-
tive for reading choice bits aloud to each other, giving oral
reports,VAna'engaging in various related enterprises suech as

searching the files of the library, visiting a museum, making a
picture book, constructing objscts, decorating the room, and so
on." 29/

I7 Emmobt A. Betts, “Social and Emétional Readiness for Reading!l
nistration and Supervision, 30; 145, March, '4

1l

2/ Ka%hnr I. Gates, The Improvement of Reading, New York:
Millan 1937, PP QL"’"‘"‘_
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In order than, best to achleve the development of
the child into a wholesome, dynamic personality, it is impor-
tant fully to utilize his‘abilities, interests, and experiences|
first as an individual, and then as an active participant in a
group, by making available materials of varied levels and
Interestse. |

Stewart' found in her study of 546 children of grades
four, five, and six that
le mmltiple texts were favored more than a single
text, in most Instances
2. group participation was selected by older
children and upper age and ihtelligence levelsg
partner participation Was,aelected by the slow
learning and younger children |
Se self-direetien was more favored‘than teachef--
direction
The teacher, therefore, can feel that she is satisfy=
ing the children's desires as well as thelr best educational
interests by providing many books, using group activities, and
allowing self-direction. ,}/
CLASSROOM MATERIALS AND THE READING PROGRAM

Witty feels, as do most of the leading educators of
the day, that it is urgent to stimulate interest end apprecia-
tion among)the children during the learning process. Every
teacher should make sure "that each child has many happy,

« He Stewart, YChildren's Preferences in Types of Assi
‘/>gen§s » ?unpﬁﬁl ished Master's Thesis, B. U.??Boston, 1945
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Satisfying associatibns with various kinds of printed materials.
And the way to guarantee satisfaction in reading is to bring
into contact with the 'right book at the right time'. For any
‘¢hild, the right book is one Qf appropriate difficulty in which
the subject matter satisfles a strong interest. The right time
is the moment when the child's experiences have been such that
he can enter into the mood of a selection or atory, the time

| when he can readily appreciate the fact that the printed mater-

ial really answers his questions and extends his experlience.” l/

In order to accomplish this, as well as to meet the
‘individual needs of children, it is absolutely necessary that
children be surrounded with a variety of easy, interesting,
attractive reading materials. As Betts belleves, "In order to
provide for each individual child, there should be materials
representing a wide interest and ﬁifficulty range available in
each classroom.” 3/‘

-Witty states: "Some children who have little desire
to read may be stimulated to do so when they observe the
pleasure their classmates find in reading, or when they become
interested in unusually attractive and appealing books which are
immedliately available to them on the book tables.” é/

1/ Paul Witty, Readil_a_g in Modern Education, Boston; D. C. Heath
and Company, 1949 p. 1352 -

2/ Emmett Betts, Foundations of Reading Instruction, New York;
American Book Company, 1946 p. 65

3/ Paul Witty, Reading in Modern Education, Boston; D. C. Heath|
and Company, 1949 p. 132
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Gray also stresses the importance of adequate library
facilities. "School and classroom libraries are of primary
importance .in initiating and establishing satisfactory reading
attitudes and hablts. A generous supply of attractive and
sultable books enriches instruetion, satisfies the reading
interests of puplls, and modifies %o a large extent the pro-
cedures adopted in teaching and study;"é/"whase schoolroom
1%braries'will remove the problem suggésted iy Betts who writes
that children may lack interest in a given reading situafien
because of reading material unsultable either Decause of its
difficulty or because of 1ts meagrenesse. EV

It appears evident, then, that it is desirable to
have many books available for children's use.. However, the
problem of selection of a variebty of texts 8till exists as
described by Witty: "The task of becoming acquainted with
children's literature - old and new - mey seem overwhelming to
some teachers who have depended in the past almost entirely
upon the use of a single textbook for instruction in reading.”™
YA balanced reading program, by offering wide reading experia
-ence from a variety of carefully chosen meterials, will care

for individual differences."” 3/

_/"William S. Gray, "A Decade of Progress,” The Teaching of

Readings; A Second Report V. 36: p. 5=21, Washington: NeS.Se.H.,

1937, p. 8.
2/ Emmett Betts, Foundations of Reading Instruction, FNew York;
American Book Company, 1946 p. 263
3/ Paul Witty, Read in Modern Education, Boston; D. C. Heatl
. and Company, 1949 p. 36
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Although children will need guidance from the teacher
they should be encouraged to become indepehdent in éhoosing
and evaluatlrig books.

Reed discusses the advantages of choosing materials
for interest's sske, as follows: "The advantages of selecting
reading materials with reference to chlildren's interests are
rapid learning, increased effort, good adjustment of content
to the ability of the reader, and good comprehension. Selec-
tions in which the children are interested also contribute
directly to the objectives of developing a permanent interest
in reading and of developing the abillity to read for enjoyment?éﬁ

Adequate library facillities, therefore, meet the
children's preference for many books, as well as provide op~
portunities for the greatest progress educationally.

With the foregoing facts imn mind, the reader can
readily see the limiﬁation of the one-text assignment for an
entire class. The most obvious dlsadvantage is to the chiidren
who:are,ready to advance more rapldly than their classmates.
These faster learners will be bored and find the classréom pro-
gram dull and monotonous. Oftentimes, this boredom encourages
undesirable hablts and characteristics which lead to serious
bebhavior problems. As Lazar says; "Too much prescribed reading

may be unwise or even harmful."g/

1/ Homer B. Reed, Psychology of Elementary School Subjects,
Boston; Ginn and Company, 1938, p. 115

1/ May Lazar, "Reading Interests, Activities, and Opportunities
of Bright, Average and Dull Children," 'New York; Bureau of
Publications, Teachers College, Columbia University, 1937.
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Another undesifable effect that may result from a
mass assignment in reading is that of indifference of children
who are not being recognized as individuals. Each child feeis
the need of recognition in some form. Witty points out that,
"The wide range of ability within the typical classréom makes
difficult the provision of conditionms through.Wbich‘every
child may gain recognition. A classroom rich in opportunities
for varied experience and individual expression is likely to
be one in which every child has a chance to achieve successs
TUnder such conditions, boys and girls learn to respeet the
achievements of their classmates and to accept different levels
of competency with appreclation and understanding. ;/

Another weakness of the mass assignment is that
class mobtivation cannot appeal to the individual child as can
motivation aimed at the individual or smail group. Children
_properly motivated will réspehd to the 1nstrucﬁion more readily.
Also, proper motivation minimizes cases of remedial reading or
cases of children who just do not like to read.

Brueckner states this wéll when he says that, "With-
out doubt there are individuals who can read but who 4o not
reades Such persons lagk the interest or motive for readinge.
Among other things it i1s possible that the methods by which they
have been taught were such that a distaste for or an indiffer-

erence toward reading resulted. The progressive teacher of

1/ Paul Witty, Reading in Modern Education, Bostony D. C. Heath
and Company, 1949 pe. 22<-28
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reading would, therefore, like to teach in such & way that
pupils will 'acquire a genuine ilnterest in reading and in fact
wili continue to read throughout life." ;l-/

SUMMARY

Throughout the students! search for related material,
thg same important factors were evident: effective programs in
the modern c¢lassroom are based upon children's needs which have
been discovered through an analiysis of thelr physicair and
sociai maturation, previous experience, and interests.

"We have referred repeatedly to the significance of
the interest factor. For years capable teachers have utilized
children's interests as strong motives for learning.™ 2/

It is also appai-ent to the‘.stndents in their readings,
that throughout the entire iearning precess, the child must be
made to feel satisfaction and real success in his everyday work,
as well as an awareness of making steady progress. This follows
along, quite naturally, to the aforementioned interest factore.
Mrhig approach guarantees the child. the chance to follow worth-
while interests in a program characterized by systematic guid-
ance and eontinuous evaluatien.” s/ '

These faectors already discussed, must be used hand-in-
hand with the following factors as found by Jenkins in her thes

l. A wide variety of materials and techniques should

be employed.

Lo de Bruackné? and E. 0. Melby, Diagnostic and Remedlial -
Teaching, Boston: Houghton Mifflin Co., 1981, De 295
Baul Witty, Reading inModerm Education,Boston; D. C. Heath
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2. Materials and techniques should be well adjusted
to the Interests, ability, and learning rate of
individuals and groups within the class.

3¢ Teaching materlals including fietion and non-
fiction should be agcessible to the pupils. A
small classroom,library is of real value.

4., Many reading schools should be emﬁhasized.l/

Realizing the Ilmportance of the facts as revealed by

|the research, the students concluded that the more knowledge

gathered about children's interests and pleasurable activities,
the more effective can be teacher plamning for better results
in education, results such as described by Spock who says,

"The teacher who leads democratically, who encourages the

fullest participation of the pupils in planning their projects

and in cooperatively cérrying them out, can leave the room
knowing that the work will go on almost as efficiently és when
she is there. In such a classroom the children are learning
co=operation, responsibillity, self-discipline, not as mottos;

but as ways of 1iving.? 2/

By giving opportunity for practice in "co-operation',

"responsibility", and "self-discipline", surely the teacher is

educating for modern democracys

1/ E. M. Jenkins, "Characteristies of Reading Programs That
Appeal to Children" (unpublished Master's Thesis, Boston
University) Boaston, 1948, p.7 ‘

g/ Benjamin Spock, M. D. "What We Know About the Development

of Healthy Personalities in Children"; Understanding the

Child, No. 1 Vol. XX, January 1941 .
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CEAPTER III
PREPARATION AND ADMINISTRATION OF INVESTIGATION

An explenation of the construction of the instrument
used in this study is given so that the reader may better under<
stand the results obtained in the followling chapter.

We referred to this list of books in the construction
of the test:

Motivation of School Work
Wilson, He. Be

Wilson, G. M.
Houghton Mifflin Company, 1933

The Nature and Direction of Learning
Burton, william He
D. Appleton=Century Company, 1938

A Look 2t Our Schools

Mort, Paul R.

Vincent, William S.

Cattell and Company, Inc. 1946

Some Principles of Teaching
Spears, Harold
Prentice=Hall, Inc. 1949

POPULATION

In order to obtain & true plcture of the type of
assignment preferred by all chlildren, we took a representative
population over a large ares. The echildren tested ranged from
eight years to fourteen years chronologically and from seven

years to seventeen years mentally.

- 19 =
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The test was designed to revealbtha interests of
children in the various types of assignments with which they
work. Do children prefer

les %o find their own materlals

2, to have the teacher provide materials

S5« to have everyone use the same text

4. to use many different texts

5. to work

8. 1in groups
be in pairs
ce individually

Middle grades were selected because the writers were
especlally interested in these grades and because children of
this age level eould be expected to be more independent in their
study habits and interests. It was felt that younger children
would necessarily demand more direct guidance in their work.

A trial test was given representative pupils to
determine time allotment and language difficulties. In the
light of this trial test, the instrument was given to an entire
class with the same objectives. It was discovered that a test-
ing time of ten to twenty minutes wonld be necessary - depernding
upon the age and reading ability of the children involved. The
language was sulted to the abilities of the fourth grade child.

Sample questions were included as an introduction to
the test so that thée teacher could explain the procedure to be

followed.
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Sample
We want to find out how you like to work.

Everyone likes to do things in different ways.
Check the way you would like best to work if
you had your own choice.

The class is going to study about pioneers.
Which would you like to do?

() Have everyone in the class read the
same story to find out about pieneers,
how they lived, the dangers they met.

( ) Have everyone read out of different
books to find out about pioneers, how
they lived, the dangers they met.

Instructions to the teachers:

We are making a study to determine the types
of assignments preferred by children in the
fourth, f1fth, and sixth.grades.

We would appreciate it if you would give
the enclosed test to each child in your grade.
Be sure all 1nformatiop possible 1s on the front
page.

Since the results of these tests are to be
used in a thesis, it is Important to get them
back as soon as possible. If it is convenient,
we would like all tests back within two weeks.

Thank you very much for giving your time %o

belp us with this survey.

Mrs. Vivian Jameson aflin School
8

Cl
-Miss Eleanor Nager Hyde School
Jirse. June Zervas Oak 11l Seck
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Permlssion to give the tests was obtained
from the superintendent of schools involved and from

their respectivé prinecipalse.

No teacher was asked to tabulate any results

of the tests.

_ ‘The Mental Age of each child was based on
the Intelligence Qnotienf obtained from a Kuhlmen
Andersen Intelligence Test and the Inglis Intelli-
gence Quotlient Values., L

The final test, after many alterations,

wag as follows:

1/ Alexander Inglis, Ph. D. ;g%lis Intelligence Quotlent
Values, World Book Company, 1938.




Name.eoucoo-Qoaooco.-oo.oooooooe I‘Q..."‘OCQ..Q
SchoolooooocooQo.l.'o.oooo.OGOOOGrade'OOOoo.oooooM.A.oo‘on-o.cl.

Boy 01’ girla..QOQQQOQOO.CQt.QQQODateocoOoocono-ocoAsoooobotooto

We want to find out how you like to work. Everyone
likes to do things in different ways. Check the way you would
like best teo work if you could have your choice.

Sample: The class 1s going to study about picneers. Which
would you like to do? v ‘

( ) Have everyone in the class read the same story
to find out about piomeers, how they lived, the
dangers they met.

( ) Have everyone read out of different books to
find out about ploneers, how they lived, the
dangers they met.

LR R R R A A R R A A RS N ER ENE EEE RN ERE R ERE N RN RN R E R R Y Y S

l. You have iInvited your parents to hear you tell about Mexico.
"~ Which would you like to do?

() Bave everyone in the class read the same story td
find out about Mexicsn children and Mexican
eustoms.

( ) Have each child read out of different books to
find out about Mexiecan children and Mexican
eustoms.

2. The class 1s golng to prepare a progrsm on the 1life of
Washington. Which would you like to do?

( ) Have all the children read the same story to fin
out about Washington as a boy and Washington as
a leader of his country.

( ) BHave every child read different stories to find
out about Washington as a boy and Washington as
a leader of his country.

23
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Se

4,

Se

6o

Your class wants to learm about lumbering in New England.
Whieh would you like to do?

()

()

The class 1s preparing a sclence program for the P.T.A.
Which would you rather do?

()

()

We have decided to learn as mach as we can about Caneda.
Which would you rather do?

()

()

The class is planning to do experiments on air pressure.
Which would you like to do?

()

()

()

Have all the children read the same story to find
out about the ways of lumbering end the kinds of
lumber found in New England.

Have everyone read out of many different books to
f£find out about the ways of lumbering and the kinds
of lumber found in New England.

Have each child use as many books as possible to
find out about magnets, uses of magnets, how to
make a magnet,

Have everyone in the class read the same book to
find out about magnets, uses of magnets, how to
make a magnet,

Have every child read by himself to see what he
can find about the Canadian Rockies, the rivers
of Canada, the forests of Canada.

Have everyone in the class read the same story to

find out about the Canadian Rockies, the rivers of]

Canada, the forests of Canada.

Make the class into small groups and see what you
can find out abowt air pressure.

Choose a partner to work with you to see what you
can find out about air pressure.

Work all by yourself to see what you can find out
about alr pressure.




7. We are going to give a health program for the school, Whick
would you rather do?

( ) Work by yourself to see what you can find out
about the basiec foods and why they are good for
U8 e

( ) Have everyone in the class choose a partner to
find out about the basle foods and why they are
good for us.

( ) Divide the class into small groups to find out
about the basic foods and why they are good for
U8 e

8¢ We want to find out all we can about Mozart's childhood.
Which would you like to do?

( ) Choose partners to see what you can learn about
Mozart's childhood.

( ) Divide the class into small groups to see what
they can learn about Mozart's childhood.

(. ) Work by yourself to see what you can learn about
. Mozart's childhood.

9. We are interested in learning about cattle railsing in our
West. Which would you rather do?

( ) Study all by yourself to learn.about the work of
a cowboy and life on a ranche

( ) Work with your chum and read about the work of a
cowboy and 1ife on a ranche

( ) Work with a small group of children to lesrn
about the work of a cowboy and life on a ranche

FO¢ A man is coming to talk to the class sbout asbestos mining
in canada. Which way would you choose to get information
before he comes ?

( ) choose a friend to look up information aboutb
asbestos mining in Canada.

( ) Work by yourself to look up information about
asbestos mining In Canada.

( ) Work with a small group to look up information
_ about asbestos mining in Canada.
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i

1z.

13.

14,

We are planning an assembly program on Memorial Day for.the

school. How would you choose to work?

( ) Have the geacher find books and give them'to
you to read about the first Memorial Day and
ways of observing Memorial Day.

( ) Look in different places yourself to find what
you can about the first Memorial Day and ways of
- obgserving Memorial Day.

If you were going to gilve a tal k about tobacco, how would
you choose to go about finding information you needed?

( ) Find the materials you needed in encyclopedias,
- geography books, and reading books about where
tobacco is ralised, when it l1s planted, the
treatment of tobacco-afterit is picked.

( ) Have your teacher tell you where to look te
4 find where tobacco 1s raised, when it is planted
the treatment of tobaeco after it is picked.

You want to invite another grade to hear about deep-sea .
fishing, Which would you rather do? A

( ) Use materials which the teacher has chosen to
find out about the importance of fishing to
New England, the kinds of ifish caught, the
methods of catching fish.

( ) Be responsible yourself for finding about the
importance of fishing to New England, the kinds
of fish caught, the methods of catching fishe.

We are studying about the ancient Incas of Perm. Which

- would you rather do?

( ) Look in several places yourself to find out
about thelr culture and thelr treatment by the
Spaniards.

( ) Let the teacher find books that will tell you
about their culture and their treatment by the
Spaniards. ‘

R
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15. If you want to be able to tell about the climate of
Mexico to a friend who is going there, would you rather dof

( ) TUse books which the teaecher has chosen to tell
you about the climate of Mexico and its
influence?

( ) Search through as many materials as you can
find by yourself to learn about the climate of
Mexieo and its influence?




CHAPTER IV

ANATLYSIS OF DATA
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CHAPTER IV

ANALYSTS OF DATA

INTRODUGTION

This study was undertaken to discover the answers
to these questions:
l. Do children have definite preferences as to
assignment and classroom methods?
2+ Does grade, sex, intelligence, or'age have any
bearing on their preferences as to assignments
‘and procedures? _
In this chapter; thb writers try to interpret the
results of the quest in relation to these qguestions.
Graph-tables give statistical analysls of the
tabulated results of the test arranged by grade, sex, intel-
v'ligence, and age. These charts are so arranged as to enable
the reader to make ready comparisons; that 1s - grade with
grade, boys wlth girls, high intelligence with low intelligence)
and younger children with older childrene. ,
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TABLE I
COMPARISON OF PREFERENCES OF ALL CHILDREN OF
GRADES IV, V, AND VI, 1632 PUPILS

All Pupils %4 = S.E.%4 DIFF.% S.E. DIFF. % C. Re

Same Text - 13 8
% 274 1,1 67 .27
Malt. Texb 87 8
Partner Work 43 1.2 ‘
* .09 1.7 5.29
Group Work 34 1.2
Y 1.5 _ 7.33
Individual Work 23 1.0
> .20 1.5 15.33

Teacher Directed 26 1.1

48 1.5 32,00

Self Directed 74 1,1

*bifference between each percent and the ome above.
**bifference between highest and lowest percent.
As the graph-table indicates, bobh boys and girls of
grades 4, 5, and 6 show a definite preference for mmltiple texts
with an overwhelming eritical ratio of‘67.27.
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Group and partner participation almost equal each
other; however, there is a greater choice for working in pairs,
shown by a significant critical ratio of 5.29.

Self-directed work proves to be more highly favored

}than teacher-directed activities, the critical ratio being 32.00
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TABLE 11
COMPARISON OF PREFERENCES IN GRADE V1
_ » 596.0ASES . _
All Pupils % S.E.% Diff.%4 S.E.Diff.% C.R.
Same Texb 9 1.3 |
' $#,82 1.8 45,50
Mult. Text 91 1.3
———— - |
Partner
Work 44 2.2 .
#.10 3.0 3eB3
Group , '
Work 34 2.1 . ,
#o12 2.7 4,44
Individual . '
Work 22 1.8 ‘ . 7
| #it,22 2.8 7.85
Teacher Directed 18 1.7 _ ' v
' #,64 2.4 26 .60
Self Directed 82 1.7 ,

#Differenice between each percent and the one above,

#¥Difference between the highest and lowest percent,

The choices of the sixth grades werelsignificant;

They definitely prefer multiple text, partner participation, énd

self-directed assignments. There is a significant difference

between partner participation and‘g;pgp‘part;c;pation, for the

table reveals that childfen prefer partner work.
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TABLE IIT

COMPARISON OF PREFERENCES IN GRADE V

- 566 PUPILS

a1l Pupils % 8.8.% Diff.% S.E.Diff.% C.R.
Same Text 13 1.5 | »
N 2.1 35.23
Mult.Text 87 1.3
Partner ) ,
Work L3 2.1
.09 . 2.9 © 3,10
Group ‘
Work v 3 2.1
#.11 2.6 .23
Individual -
Work 23 2.0
':("::‘.20 2.8 7.12‘!_
Teacher
Directed 23 1.8 :
Self _ #*.50 2.5 21.60
Directed 77 1.8

#Difference between each percent and the one above.
st Difference between the highest and lowest percent.

As was found in the sixth grade, there is a definite
preference among all children in Grade V for multiple texts.
Both groups, significantly, have high critical ratios,

Again the children show that they prefer partner par-
ticipation, but that they would be satisfied with group work.
They table shows that few children favor individual work.

Like Grade VI, Grade V children choose self-direction
rather than teacher-direction. In both grades the critical
ratios are high and significant.




TABLE IV

COMPARISON OF PREFERENCES IN GRADE IV

560 PUPILS
A1l Pupila % S.E.%  Diff.% S.®B.Diff.% C.R.
Same Text . 16 1.6
% .00 2.2 30.90

Mult.Text 8L 1.6 _
Partner T
Work i3 2.

#.9 2.9 3.10
Group
Work 3l 2.1

#.11 2.0 .23
Individual
Work 23 1.8
Teacher = -
Directed 35 2. .

. #.30 2,0 10.70

Self ‘ :
Directed 65 2.

#Difference between each percent and the one above.
#tDifference between the highest and lowest percent.

Table IV reveals that Grade IV definitely prefers
to use many books rather than a single text for gaining infor-
mation on any given topic. ’

Grade IV prefers companionship while doing assign-
ments. Hore children like group work than partner work, but
few children, apparently, would choose to work alone.

If given a choice, Grade IV would like to plan its
own work and assignments rather than to have the teacher do
the directing.
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SUMMARY OF GRADES IV,V, AND VI

All three grades agree that many books are more
to be desired than a single text; that group or partner
work is preferable to individual assignments; and that
pupil direction is better than teacher direction. |

Because the higher the grade the greater thé
proportion of children showed these preferences, it would
seem to follow that the farther a child progresses in school|
the greater is hié interest in self-direction. It follows,
therefore, that.the teacher may allow more independence of
work among older children; conversely, the teacher must
give more direction to the younger ones.

Apparently all would be satisfied with either
partner or group work. Individual assignments have least

appeal at any of these three grade levels.
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#Difference between each pereent and the one above.
#¥Difference between highest and lowest percent.

From these data, it would seem that sex has little
bearing on the choices of Grades 1V, V, and V1 for the results
are 1ittle different from those of all children of thése

grades,

or partner work, and self-directed assignments,

Their choices are the same: multiple texts, group work

A slightly

larger percentage of girls chose multiple texts and partner
work, but there 1s hardly enough difference for any genersal

conclusion.

These figures merely point out that a few more

boys would be satisfied with one book and to work alone.

' It is interesting to note that the same proportion
of boys and girls chose self-direction.

— 3§ :

TABLE V
COMPARISON OF PREFERENCE IN ALI. GRADES BASED ON SEX, 875 BOYS
. % s.E.4 DIFF.% S.E.DIFF.% C.R.
Same Text 15 1.2 ' ' -
’ o *#,70 1.6 43,75
Partner Work 42 1 7 _ -
. B .9 Led Se91
Group Work 33 .6 ‘ _
' %*.8 2el 3 .81
Individual Work 25 1.5 ’ .
XTI V4 2.2 _ 772
Teacher Directed 26 1.5
_ ' B 3#,48 2.1 22 «85
Self Directed 74 1e5
COMPARISON OF PREFERENCE IN ALL GRADES BASED ON SEX, 757 GIRLS
Same Text 10 1.l ' '
#.80 1.5 5339
Mult. Text , 90 1.1
Partner Work 46 1.8 ) -
o o - #.11 2.4 4,58
Group Work 35 1.7 ' i '
_ _ i 3#.16 2.1 7 .61
Individual Work 19 l.4
‘V Ex i 2.0 12.27
Teacher Directed 26 1.6 : -
‘ i i .48 2.2 21 .81
"Self Directed - 74 1.6 ' o
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TABLE V1 '
COMPARISONS OF PREFERENCES IN GRADE SIX BASED ON SEX DIFFERENCES
231 GIRLS
% S.BE.% DIFF.% S.E.DIFF.% C.R.
Same Text 8 1.8 "
.84 2¢5 33,60
Mult. Text 92 1.8
artner ‘ ‘
Work 47 5.3 L
*1L3 4,5 288
-Group ‘ o
Work 34 S.l _ -
*,15 4,0 375
Individual ' o
Work 19 2.6 T '
¥ o260 4,2 6,19
Teacher I
Directed 18 2.5 o .
N #*,64 345 18.28
Self s
Directed 82 2.5 _
#Difference between each percent and thé one above.
##Difference between highest and lowest percent.
o 275 BOYS
% S.E.% DIFF.% _S.E.DIFF.% C.R.
Same Text 11 1.9 o o
o . #,78 2.6 30,00
Mult. Text 89 1.9
Group i o
Work 42 30 o o
) oo *060 4:01 104‘6
Partner . T
Work 36 2.9 L ‘

B *.14 3.8 B5.63
Individual K : '
Work 22 2.5 )

- #*¥#,20 B3.66 5,55
Teacher - o
Directed 20 2.4 . - -
. * .60 343 18,10
Self ‘ o .
Directed - 80 2ok

#Difference between each percent and thé one above.
#¥Difference between highest and lowest percent.
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TABLE VII
PREFERENCES IN GRADE V BASED ON SEX DIFFERENCLES
269 GIRLS
% S.5.% Diff.% Diff.% C.R.
Same Text 11 2.0
v 5. 70 I 27 .85
Mult.Text 69 2.0 _
Partner Work [ { 3.2 B |
%.19 .2 .52
Group Work 26 2.0
_ 4,03 3,8 .79
Ind. WOrk 25 2.7
. 335, 22 Ie 1 5.30
Teacher Dir. 21 2.5 :
» .50 3.5 16.57
Self Direct. 79 2.5 '
297 Boys
% S.E.% Diff.% S E.Diff% C.R.
Same Text 15 2.2
¥ .40 3ed 22.50
Mult.Text ch5 2.2
Part.iiork nl 2.9 -
#.07 3.0 1.94
Group Work 33 2.7
3=, 00 3.9 2.05
Ind. Work . 26 2.5
X 3.0 3.94
Teacher Dir. 25 2.6
~ .50 3.0 13,83
Self Dir, 75 2.6 '

#Difference between each percent and the one above.
w##Difference between the highest and lowest percent.

As the chart of grade five shows, there is a close
correlation between the boys and girls in their preference
for many books, partner work, and self-directed assignments.

It is apparent that sex is not significant in
children's preferences in Grade V,
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TABLE VIIT

FREFERENCES IN GRADE IV BASED ON SEX DIFFERENCES

257 GIRLS
~ , % S.E.% Diff.% S.E.Diff.% C.R.
Same Text 12 2,1 = &
5. (b 2 26.20
Multiple Text 88 2.1 2
Partner Work 13 3.1
v . 3,08 .5 1.
Group Work 35 3.0 ‘ L
= el e .
Individual Work 22 2.6 - 2 2233
‘ k.21 L.O 5.25
Teacher Directed 39 3.1
_ #6202 ..l .
Self Directed b1 3.1 . g
3 303 BOYS
| 4 s.E.%4 DIFF.%4  S.E.DIFF.% _ C.R.
Same Text 19 2e3
' %61 3.2 19.00
Multivle Text 81 2.3
Partner Work Lbh 2.9
%13 3.9 333
Group Work 31 2.7 '
306 3.0 1.06
Individual Work 25 2.5
o %19 3.8 5.00
Teacher Directed 32 2.7 4 '
3236 3.0 Q.7
Self Directed 60 27

#Difference between each percent and the one above.
weDifference between the highest and lowest percent.

This table shows that boys and girls have very
nearly the same preferences about the way they do their
school work,-both choosing many books, partner work or
group work, and self-direction.




COMMENTS ON DATA

The sﬁatistics thus far compiled seem to indicate that
preferences are determined by maturity rather than by sex. As
might‘be expected, with advancement in grade, pupils more often
choose multiple texts as a basis for finding information, part-

ner or group work, and self-direction. 1In each grade these
preferences are shown, but the higher the grade the larger the
propoftion_of pupiis make these choices.

Whether the small proportion of girls»éhoosing indivi-
dual work is due to individual differences among these partic-
ular girls or to sex cannot be definitelyﬁstated;' however,
from these tables it might be concluéed that of a very small
proportion of any class,preferring to work individually, the
greater number would be boys. Both boys and girls of all three
grades generally prefer companionship in their educational
ventures.

Other than this one interesting concluéion, sex seems
to matter little in the preferences of boys and girls in grades

IV, vV, and VI.




TABLE IX

SINGLE TEXT VS. MULTIPLE TEXTS '
PREFERENCES BASED ON M. A. OF PUPILS OF GRADE VI

MeAo %  S.E. DIFF. DIFF.% S.E. % Cs R
5 children
8 Same Text «50 10, - _ -
— - ' Jayn ~ 14,0 -
Mult, Text .50 10, -
31 children o
9 Same Text o327 9f9
: *.26 13.7 1.97
__Mults Text o695 9.7
110 Children
10 _,Same Text odl2 6.5
) *076 i . 901 8055
mito Text 088 603 :
102 Children R
11 Same Text «l5 3¢5 '
N _ ¥.70 4,9 14.28
Wult. Text e 30 1365 . ' .
137 Children -
12 Same Text o1l 2.7
, _ *.78 3.8 20,52
“Mult. Text .80 2o -
121 Children
13 Same Texb +09 2.6 ,
_ *.82 346 22,78
—__ Wult, Text .01 246 v _
= 58 Children ———
14 Same Text «08 : 566 . ,
o | * .84 5.1 10.39
Tilte TEXt o908 Beb
16 Children ’ --
15 Same. Text «07 5.1 .
*.86 Te2 11,94
16 ‘Saﬁe Toxt .17 7e5 |
_ _ . *.66 7.2 11,94
, Malt, Text ¢85 7 o5
17 Same Text o0 =
. Eﬂlt. ?9xt om “"=’

erence between each percent &nd the onS &bove.
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TABLE X
GROUP WORK VS. PARTNER WORK VS. INDIVIDUAL WORK
PREFERENCE BASED ON M. A. FOR PUPILS OF GRADE VI

Mol o % S. E.% DIFF% S.E. DIFF % C. R
"5 children
8 Partner Work 56 9.9 7
— | - *.26 13.5 1,93
Group Work __ 30 Y]
- *,15 11.5 1.39
Indiv, Work 14 6.9
e *F,42 12,4 3439
) children _ T -
9 Group Work 58 . 9.9
‘ o : ' o35 12 2,89
Partner WOTE 29 Bod
. ®,04 11.4 0435
T Indive Work 19 s :
~ ) _ 09 2.6 .

=T10 cniiaren
10 Group Work . 41 9.8

5209

_ _ S _*05  13.4 o357
T pPartner WOTK o6 0.6 |
' *.13 12.6. 1,03

Thdive WOPK 25 Bod

11 '_?artner Work 45 9.9

*,12 10,9 1.10
Group Work oD 4,7 — U
j j _ . "x‘oll 32 .2 6031
—individual WKe2e 4.1 B
AR S : *#,23 10,7 2014

12 Partner Work

- *,01 3242 0,03 -
C'?r up Work 42 4¢3 . )
*,17 563 3021
Tnaividual WEK.15 Sel
S *%,18 5.3 3.29
i21 children
15 __Partner Work 48 4.6 i
ISR #.19 6.3 3.01 |
Group WOPrK 29 4,1
' .06 "~ 5eb 1.00 |

Indive We Work 23 " BeB
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TABLE X (CONTINUED)

A, - S. E.% DIFF.Z S.BE., DIFF.% Ce R,
58 chilidren - :
14 Partner Work 48 6.6 :
S _ *Gl? 809 1079
Group Work ol 6ol
*,10 8.1 1423
Indive Work 21 5.4 '
"_"‘3“92'7 8¢5 3el7
~ 16 children
15 Partner Work 45 9.9
_ | *.12 13.6 <88
Group Work 35 9.4 , ’
— #*,11 12.5 88
Indive Wokk ' 22 8.3 '
j ' ' Fx,23 1269 1.78
30 cnildren .
16 Partner Work 61 9.8 _
_ *¥,36 13,11 2467
~ JIndive WOTK 25 87
S *,11 11,09 0.99
Group Worx 14 6.9 )
i 4

17 Group Work 100 e

Partner WOTKk --

Indive WOrK ==

!
i
|

n

# Difference between each percent and the one above.

**  Dpifference between highest and lowest percent.
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TABLE XTI
TEACHER=PIRECTION VS. SELF-DIRECTION

PREFERENCE BASED ON M. A. OF PUPILS OF GRADE VI

M.A, 4  S.E.% DIFF.% S.E. DIFF.%

e e e e e S e QR AP LR LI

C. R.
5 children
8 Teacher-Directe 53 10 ,
| ‘ *,06 14.1 «42
_ —_Self-Directed 47 _ 10, , -
| 31 children ' T -
9 Teacher=Direct. 66 9.8 ‘ -
#*,32 - 154 1.64
_Belf-Directed 54 —9.5° A _: .
— 1I0 Children o T o
10 TeaeheraDirected 20 6D _
*,60 9,19 6,52
SGTfaDirecfed 80 6.5
102 ¢hiidren N
1l TPeacher-Direche ,26 4.3
L ' A Y : . Bel. 7«86
Seife irected 74 4{3
137 children
12  Teacher-Direct. 15 el
. 3,70 4,3 16,04
Sellf-Directed 85 B.d
‘ 121 children
13 Teacher-Directs 15 Sed .
e . o *,70 4,8 14.58]| .
Seilf-Directed. 85 ded ‘
58 chilaren
14 Teacher=Direct. _8 BT —
, ] *.84 5.2 16,15
Self-Directed . 92 5;7
16 children
15 Teacher=Direct. 14 09 , _
' : *.72 9,7 7 042
Self-Directed . 86 6.9
~ 30 children v
16  Teacher-Direct. 18 = 7.7 - _
' _ - *,64 10.9 5,87
Self-Directed 82 9.7 ‘.
T 1 enild T o .
17 Teacher-Directes O =t
Self-Directe 00 -

e " ey

r———

i

¥ pifference between each percent and the one above.
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COMMENTS ON DATA

PREFERENCES OF CHILDREN IN GRADE VI WITH MENTAL AGES
RANGING FROM EIGHT YEAR TO SEVENTEEN YZARS

Most of the childrén of Grade VI prefer multiple
texts to a single book. Those of M.A. eight were indecisive.
Regardless of mental age; then, sixth graders would rather use
many books than confine their study to one text.

Partner work is preferred by most age groups. In
one case theré is a significant difference of 2.67. This is in

the M.A. 16 group. This study would lead one to believe-that

Grade VI would accept and work well in pairs or in small groups.|

Only a small percentage of any age group is interested in using
individual assignmments, |

Self-direction éhows a significant critical ratio in
all mental age groups except M.A.8 and 9. These groups choose
teacher—directéd assignments rather than self-directed assign-
ments. Considering these choices, the teacher might realize

that the very low mental age group needs more direction than

others.
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"TABLE XII

SINGLE TEXT VS. MULTIPLE TEXTS
PREFERENCE BASED ON MENTAL AGES OF PUPILS OF GRADE V

Mo A, % S.EDiffe Diff.%  S.E.4 Cs Re
5 children . ' R
: 8., Same Text 0 e
Muj.-to Text 100 . : =
9 50 children :
Same Texb : 26 8s ,
. - : #*,48 11.3 4,24
Malte Text _ 74 8. -
115 children "
10 = Same Texb 15 : Se _
' : ®¥ 70 4.6 15.21
Walte TO6XE "85 Do
133 chlldren ,
1.1 Same Text 13 2.9
‘ ® .74 4,12 17.96
Malt, Text 87 == 2,9
26 children ,
12 Same Texb . 13 4.2
, *74 5.9 12,7
“Mult. TeXt 87 4.2 N i
12 children T
13 Same Text 15 v _ 7ol
o _ ' *,70 10.3 6477
Malt, Text 85 T ol '
~ 3 children -
14 Same Text _ 0 =
Mult. Text 100 A -
- 2 children
16  Same Text 50 10,
| _ *1s, o -
~ Mulb. TOxb 50 10.

# Difference between each percent and ths one above.
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- y TABLE XIII '
GROUP WORK VS. PARTNER WORK VS. INDIVIDUAL WORK
PREFERENCE BASED ON M. A. FOR PUPILS OF GRADE V

Mo Ao ' % S. Es% Diffe 4 S.E. Diffe% C.Re
5 children '
8 Group Work 40 9.8
. —— S ) hatad 13.% o
Partner Work . 40 9.8 .
: . ' c #e20 12.65 1.57
Individual Work 20 8,0 ‘
| T 38,20 12,656 1,57 |
9 children P :
9 Partner Work 41 9.0 -
e 07 12,41 <56
Group Work 54 86 . ]
— N *009 1T966 077
Tndividual WOrk 25 o9
_— ##.16 11,96 1.55 |
~ 115 ehlldren ' o ' ' '
10 Partner Work 44 4,6 : :
' - — ewolD 620 1.93
Group Work 52 4,5 _ .
. , . ' %*,08 5¢00 1358
Individual WOrk 24 4.0 , _
' o s S 20 6,08 m
133 children
1l Partner Work 45 4.3 - .
~ #,08 5.9? 1055
Group Work 35 4.1 — ]
N ' - 3,13 5,40 2.41
- Individual WoOTk 22 - , _
e ' #FEel 5oD7 377
64 childrenk 8
12 Partner Wor 663
— #e15 B.66 1,73 ]
Group Work 55 5.9
' ' #e.l4 68 8
Individual Work 19 4,9
HF%e2D - 509 " 3067 I
— — — 3#,01 13,70 <07
Partner Work 58 07 .
Folb ~ 12,80 1,17 |

Tndividual WOrk 2o 84
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TABIE XIII (com:mUED)

% Difference between each percent and the one above¢

#% pifference between highest and lowest percente - . - - -

Mo Bo % Sc E.% Diffe% S.B. Diffo% C. Re
3 children '
14 Group Work 47 10.0 ‘ _ o
— #o 14 13.7 1.02
Partner WOrK o8 .4 i
. *e 13 1263 - 1.06
Individual Workz0 8,0 .
» W3k o 27 L 1268 2 old
< children
16 _Indiv. Work 50 10,0 _
— — ' #s10 14,0 45
Group WOrk 40 0.8 )
- o #,10 3.8 90
Partner Work 30 Do '
o E,10 — q3.5 1,48 |
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.~ TABLE XIV
TEACHER-DIRECTION VS. SELF-DIRECTION -
PREFERENCE BASED ON M, A. FOR PUPILS OF GRADE V.

M. A, | %__S. E, piff, Diff. £ S.E.Diff, C. RJ
~ 5 children.
8 Teacher=pPirected 60 9.8 _ ,
_ _ ¥,20 13,86 144
e Self-»Directed __ . __ ' .
9 Teacherwbireeted 39 8'.9 _
, *,22 124,57 1,59
Self-Directed €1 8.9 i .
115 children
10 Teacher=pPirected 27 402 ‘ |
_ v *946 5 0§§ 7 Py ; 4
Self=Directed 7S 4.2 —
. 155 children . . E
11 Teacher<Directed 24 38 - :
_ *,52 5.3 9,81
Self-Directed e 3.8 _ 4
, 64 children T o
12 TeaeheraDirected 22 - Be2 : , :
o #*+,566 6693 8¢ 06
Self< "mrect.ad T8 oo
12 children '
13 Teacher-Directed 05 4.4 .
#,90 6.2 14451
Seif=Directeq 95 4,4 T
= S children
l4 Teacher<Directed 20 8¢0. - o
- ) , . *,60 1le3 531
' ¢ 8.0 __ _ 1
2 c’E:leren R B T o ,
16 Teacher<Directed 50 10,
‘ ) ot 1401 e

Self-Directed 50

2* , ‘ ’
Difference between each pergent and the one above,
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PREFERENCES OF CHILDREN IN GRADE V WITH MENTAL AGES

RANGING FROM EIGHT YEARS TO SIXTEEN YEARS

In all grbups,With.tha exception of the sixteen~year
old group, multiple texts are favored more than a single text.
The sixteen-year-o0ld group likes the use of either multiple.
texts or a single texXt. However, there are only two cases in

this group, so the findings are not too significant.

Host of'é;e children prefer partner participation.
In the M. A. 8 group, they are equally satisfied with either
partner work or group work, The M. A. 13 group, the M. A. 14
group favor group participatiéﬁo The children with mental ages
of 16 prefer individual work. This reaction may be indicative
of the Impatiencs some children feel toward groups of people whg

do not progress fast enoughe

All groups exeept the M, A, 8 group and th M. A. 16

favor self-=direction. The M. A. 8 group prefers teacher- direc-

tion and the children in the M. A. 16 group are equally satisfiel

with.teachercdirection or self-dlrection. Since thvre are so
few children in either of these groups, the data probably are

not significante.




TABLE XV

SINGLE TEXTS VS. MULTIPLE TEXTS, PREFERENCE
BASED ON M. A. FOR PUPILS OF GRADE IV

Mo As » _ % S.E.Diff. Diff. % S.E.Diffe% GC. Re
7 children _
7 Same Texb 50 10 _ —
' ' 0 41, 0
= . Text 50 — 10e '
44 children
8 Same Text 21 Bed
] *#.08 . 905 505:6
Malt. Text VE] 6Q4
145 children ‘
9 Same Text 18 3.2 :
%.64 4.5 14,22
Malte TEexb 82 T Oed '
182 children
10 Same Text 12 2.6 e
— RV B4 20,58 |
Mult. Text 88 26 '
82 children
11l Same Text 12 3.6 ,
v ' *.76 5 13,80
: ' Mul“b» Texte 88 506 .
— iPchildren
12 Same Text 2 28 -
. *996 ‘_3709 24061_
“Mult. Text o8 2 o8 .
3 children
l4 Same qut 0 -
WaTt o Toxt 100" povm — ==

*Difference between each percent and the one above,
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TABLE XVI
GRADE WORK VS. PARTNER WORK VS.
BASED ON M. A. FOR PUPILS OF GRADE IV

INDIVIDUAL WORK

Mo Ao % SeEe?D DIffe? Se.E.Diff.% Ce Re
YV children .
7 Partner Work 46 10,0
*.16 13.5 1,18
Individual Wk.30 0.2
, *,06 12,8 0+40
Group Work 24 8.5 ,
*#%,22 131 1.6%7
44 children
8 Partner Work 52 75
. . *.26 9.9 2.62
Group Work 26 6.6
. *,04 9.0 Oed4d
Tndividual ﬁEvﬁg : g ol :
. - *2s30- Q67 309
145 children —
9 Partner Work 45 4ol
¥,14 5eb 2 obd
Group Work 31 3.8
- . I . 5.1 1.37
Individual Wk.24 LN _
_ - 23 5.3 3,96
— 162 chilaren
1310 Partner Work 48 443 _ .
3408 + 06 1led3
Group Work 40 4.2 ) »
- . *.28 065" - 5 L) 50
Individual Wk.l2 2.8 r_ -
#4456 @ 05 7 +0B
82 children
11 Partner Work 52 5.8 -
o *,27 7 «6 5.55
Group Work. 256 5.0 -
' ' #6002 760 Q.28
Individual WK.2o 4.9 _
%29 :T:-g_ 3+ 86




TABLE XVI (CONTINUED)

M. Ao L % S.E.% Diff.% S.E.Diff.% _ C. R.
12 children , .
12 Paritner Work 75 8e7
, *.,56 11.6 4,31
Group Work o 19 7 B : f
e o #,13 9.1 1.42
Individual Wke 06 _ 4.7
_ _ _ w69 8.8 .04
~ 3 childrem . , T R
14 Group Work 60 9.8 v
. , ¥#,30 1304 2.94
Partner Work o0 Q.2
— ) — ) #020 1005 1090
Individual Wk, 10 60
W50 1l.4 4,38

*Difference between each percent and the one aboves

#ipjifference between highest and lowest percente.
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TEACHER-DIRECTION VS. SELF-DIRECTION PREFERENCE
BASED ON M. A. FOR PUPILS OF GRADE IV

TABLE XVII

M. Ao 9% S.E.Diff. Diff. % S.E.Diff. %4 C. R.
— 7 children _
7 Teacher-Dir. 64 D6 -
n *.28 13.5 2.73
o Self-Dir. 36 9.6
; 44 children
8 Teacher-Dir. 64 : 9.6
o e - *028 13,9 2.01
Seif-Dire. o6 0.6
145 children
9 'I‘ea_cher=ﬁir. 19 3.8 |
' ' C _ *,62 5629 11,70
) Seif;-sm.ro 81 Se8
. - 162 ehildren
1-10 fi?each‘ereDir. 29 3.6
S : ‘ _ *,42 «05 8,40
| oo _Self-pir, W71 3.6
T B2 children ;
21 - Teacher Dir. 29 5.1 _
' ) ) ’ : *¥e7 83 502 50%
d . | Self-Dir. 71 " Bel
ST I ehildren
12 Teacher=pir. 71 9.1 |
‘ #,42 12,8 3.28
Self-Dir. 29 9.1
3 children _
14 Teacher-Dir. 58 0.9
, _ *,16 14,0 lo.l4
Self=DiTe 42 9.9

#pifference between each percent and the one above.
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COMMENTS ON DATA

PREFZRENCZS OF CHILDREN IN GRADE IV WITH MENTAL AGES
RANGING FROM SEVZIN YEARS TO FOURTEEN YEARS

All children except those with the lowest mental age
prefer mﬁltiple-text assignments. These chiidren, M.ALT, were
divided in their opinion,;SO% choosing each type. It is inter-
esting to note that the higher the M.A., the greater is the
proportion choosing many books.

As to how to work, few fourth graders desire an indi-
vidﬁal assignment; most want companionship in their academic
llactivities. The most significant findings from this set of
charts are that only the highest mental ages had a majority
favoring group work. All the others favor partner activities.
Grade IV showsvén interésting divergence of opinion
about diréction. The two lowest and the two highest M.A.groups
want the teacher to do the planning; the middle M.A. groups
Gesire to do their own directing. It is obvious, then, that
the teaéher must help the lowest group and direct the highest.
The reasons are obvious: élow children recognize their depen-
dence; Dbright children have a healthy respect for adult supe-
riority and probably feel that they will gain more if the

teacher does the planning.
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SUMMARY OF FINDINGS ON PREFERENCES BASED ON MENTAL ABILITY

A1l ages show a decided preference for multiple texps.
Tﬁe‘resulf for all groups are significent.

, Por ages 8, 11, and 12, gﬁoup work is preferred to
pértner work. The l4eyearfolds“ihaicate they are satisfied
with ‘either. All groups show individual work £6 be. the least
desired preference. |

A1l ages except the nlne-year-olds, prefer self-.
directed assignments. The table shows a most declded prefefence
for teacher-directed assignments by the nine-~year-olds. The

critical ratio of}QLlQ‘is significant. This might suggest

insecurity at this age, and a greater dependence on the teacher,
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" TABLE XVIII '
SINGLE TEXT VS. MULTIPLE TEXT
PREFERENCES BY CHRONOLOGICAL AGES

Age 4 S.E.% Diff.% S.E.Diff.% C. Re
IZ chiidren )
Single Text 16 7.3 -
— #,68 10,50 6.60
Malt. Text 84 7 ed
313 -children
9 Single Text 15 260
_ , #,70 280 24,75
Malt. Text 86 2.0
574 children T T
10 Single Text 14 l.4 v
» _; ‘, *el 1,98 36 o 00
Mult. Text _ 86 le4d
438 children
11 Single Text 11 1.5 '
- : %*,78 2.12 36 +65
— Mult, Text 89 1.5
204 children
12 Single Text 11 2.0 _
) o — %78 2086 27 035
Mult, Text - 89 2..0.
25 children =
13 Single Text 26 3.9 - ‘ _ S
%448 548 8.92
Mult. TOXE 74 B0 :
2 children -
.14 - Single Text 10 6,0 ]
. #,80 8,49 9,40
Malt. Text 90 6,0

Difference between each percent and the one above.
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TABLE XIX.
GROUP WORK VS. PARTNER WORK VS. INDIVIDUAL WORK
PREFERENCE BY CHRONOLOGICAL AGES

Age £ _S.B.F Diff.% S.E. Diffe%  Co Re
14 children
8 Group Work : 41 = 9.8 _ _ L
o _ #4603 13,78 Oe2l
Partner Work 58 9.7 ' o
| - %17 12,61 1.34
Indiv, Work 21 8.1 —
. HH o0 12,75 1e57
313 children S ‘
9 Partner Work 45 268 '
— - %14 .87 362
Group Work Sl 2.6 ' — .
— — - a7 3¢50 . T 2.00
Indive Work o4 2.4
‘ dtell . B0 568
574 children
10 Partner Work 45 2e1
— r __ _,_ﬁ Fell 268 4,28
Group Work 33 260 _ R
: ‘ *,l1 266 4e23
Indive WOTK 22 L7
438 children '
11 Group Work 44 2.4
— #+.,08 3_032 Lol
Partner Work 36 Z2eD . v
_ . .16 298 sy
Indive Work 20 1.9
. W24 36,05 7__._56
— 254 chnildrem . ~ T T
12 Group Work 45 Bed o ;
o o #*o1l Lodd i 69
Partner WoOrk o4 Sel.
Indive Work 24 2o
CEWY 4,24  5.66
20 children ‘
13 Partner Work 44 969 : -
#,05 14,00 0.21
Group WOrk T 99 ‘
#.06 18,17 2ok

Tndive Work 15 Vel

Hke 20 18,17 Pold
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TABLE XIX:. (CONTINUED)
Age | 4  S.E.%4 DIFF.% S.E. DIFF.% G, Re
. 2 children ,
14 Group Work 44 @ 9.9
Indiv, Work 44 ERE) '
Partner Work 12 6.5 ' |

*Difference between each percent and the one above.

*pifference between highest and lowest percent.
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TEACHER=DIRECTION VS,

TABLE XX.

SELF-DIRECTION

PREFERENCE BY CHRONOLOGICAL AGES

e - %  S.E.% DIFF.% S.E. DIFFe % GC.R.
- 14 children
8 Teacher Direct. 29 81 : _
] o b 11 .45 De49
Seif‘?Directc WT 801 .
516 chlildren
9 Teacher Direct. 67 249
. ’ %:34 m 9018
T Self-Direct. B 29 '
574 children ,
10 Teacher Direct. 21 17 '
V : %.58 5+40 ~T4.16 ]
Self-Directe 7 79 1o
438 children
1l Teacher Direct. 20 19 , |
' ' _— . *030, § «68 23056
Seif-Directe 80 1.9
S cher-Dimach. 21 2.7
12 Teacher~Directs -
| »~ Y 5.4 15.50 ]
T Self-Direct. 79 2.7
25 children
13 Teacher-Direct. 39 0.8
- 3o 20 15 .66 L eB0
Self-Directe 61 Qo8 -
2 children
14 Teacher Dirscte 0 -
_ 100 = = = =

%

Difference between each percent and the one above.
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GENERAL CONCLDSIONS

1. The majority of children overwhelmingly favor the use of
multiple texts. Only a few prefer a single text.

2. In almost all cases the difference between partner partici-
pation and group participation is slight. Most.of the groups
prefer partner participation.

3. Individual participation is chosen least of all by all the
groups. ‘ o o o .

4. Self-direction is‘prefer?ed»by the majority. = The Very.
young or those in the lower mental range prefer teacher-
directlon rather than self-direction. |

5.,The sixth grades show more_definite preferences, a result,
doubtless, of maturity and training.

6. The groups wilth below average Mental Age and high Mental
Age of each grade show variations. Children with a low Mental
Age prefer guidance rather than independence. Children with
high Mental Ages for a grade prefer to work independently or
in larger groups. In groups, they are, without a dbubt,
chosen as leaders. o - o

7. The nine-year-oid group, or the aﬁérage fourth grader
prefers teacher-directed assignments. Ages do not signifi-
cantly affect any'of the other choices.

8. Sex does not significantly'affect any preferences. The
girls' tables, however, do show more definite opinlons than

those of the boys.




CHAPTER ¥V

" EDUCATIONAL IMPLICATIONS
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CHAPTER V

" EDUCATIONAL IMPLICATIONS

The writers conducted this study to gein further
information about children's preferences. Such a study was
suggested by Stewart's thesis. l/ The writers considered the
effects of grade placement, sex, intelligence, and age on
children's preferences of asslignments.

1. The 1632 children studied overwhelmingly selected
multiple texts rather than‘a single text. There were only a
few children chobsing single tgxts; In preparing units or
lessons, it is well to remember to have as many different books
as poSsible to meet the needs of all children of all abilities.

2. The graphs show that the majority of children
prefer to work with partners, bgf some are content with group
work. Very few show a preference for individual work,

The higher the Mental Age and the older the child,
the greater his preference for group participation. Perhaps
this shows a desire for sociability or for leadershiﬁ. The
younger the child and the lower the Mental Age, the more de-~
pendent on bthers he will be, but this child still prefers to
work with a partner.

3. In almost every group, self-direction ls favored

over teacher-direction. The nine-year-old group definitely

1/ D. H. Stewart, "Children's Preferences in Types of Assign-
ments", (Unpublished Master's Thesis, Boston University),
Boston, 1945
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prefers teacher-direction. Judging from this dats, one would
assume that this graup needs more guldance to work efficiently
and to become more self-reliant.

4. Stewart found that self-direction grew more
pronocunced in the fourth grade than in the sixth grade. The
present writers did not find this to be sea;/

5. From the results of the study, the readers will
probably assume that to obtain the best from all the chlldren,
the teacher wmmst make available a8 many different texts as
jpossible. The children should work with partners or in groupse.
' 6. Before using self-directed assignments, the
teacher must determine whether or not the pupil is ready for
independent study. If the pupil is unprepared for work alone,
he should be given training in self-reliance by careful guid-
ance until be 1is ready to continue by himselfs

| 7e Because'no significant difference 1is indicated
for partner work or group work, probably all children, irrespec-
tive of mental ability, would accept elther type of assignment.
Again, mental age apparently matters little in the lack of
interest in individuwal activity.

i/' D. H., Stewart, WChildren's Preferences in Types of Assigne
ments”, (unpublished Master's Thesis, Boston University)
"Boston, 1948




CHAPTER. V1

SUGGESTIONS FOR FURTHER STUDY
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SUGGESTIONS FOR FURTHER STUDY

ls Conduct a similar study in other parts of the
United States in the séme grade levels to compare resultse.

2, Make a similar questiommaire for use by all
teachers to determine the preferences of pupils each year so
that the teacher might plan accordingly. -

5. Give thls same survey to all third grades in
this area to see whether their immsturity would affect their
‘preferences. -

4. Conduct a study on teacher=direpted and self-

directed assignments in another loeality to see whéther school

system practices would affect the resuliss.

5, Conduct & study to determine why self-direction
in the fourth and sixth grades was entirely different statisti-

cally from Stewart's thesis.é/

6, Conduct a study in a different locality on just

fourth grades for comparison of results.

7. Conduct a study to see why children prefer to

work with a partner or in a group rather than by themselves, -

1/ D. H. Stewart, "Children's Preferences in Types of Assign=-

ments", (unpublished Master's Thesis; Boston University
Boston, 1945.
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Name.ooo.cboooooooooooooo'.ac IoQoot.oo.ooo
schoolooéoQOOO0.0QOOC.Q.QQ.oGraderQOOQOOOOQooocoMQAO..o.oooao

Boy or girl...OOOQQCOQQCOQOODateGOO..QUG...Q“...C.AO‘.Q......

We want to find out how you like to work. Everyone likes
to do things in ‘different ways. Cheek the way you would like
best to work if you could have your choices

Sample: The class is going to study about plioneers. Which
would you like to do? ,

( ) Have everydne in the class read the same story
to find out sbout pionseers, how they lived, the
dangers they met. .

( ) Have everyone read out of differént Books to
find out about pioneers, how they lived, the
dangers they met.

cQaO.Q.oonvo000000006009.o’bo.“aboooo.o’.cocoooooc.Qoo.,.ooocﬂ

le You have invited your parents to hear you tell about beico.
Which would you like te do?

( ) Have everyomne in the class read the same story
to find out about Mexican children and Mexican
custonms.

( ) Have each child read out of different books to
find out about Mexican children and Mexican
customs.

2, The class is going to prepare a program on the life of
Washington. Which would you like to do?

( ) Have all the children read the same story to
' find out about Washington as a boy and Washington
i as a leader of his country.

( ) Have every child read different stories to find
out about Washington as a boy and Washington as
a leader of his country.
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Se

4,

5.

6.

Your class wants to learn about lumbering in New England.
Which would you like to do?

( ) Have all the children read the same story to
find out about the ways of lumbering and the
kinds of lumber found in New England.

( ) Have everyone read out of many different books to
find out about the ways of lumbering and the
kinds of lumber found in New England.

The class 1s preparing s science program for the P. T. A.
Which would you rather do?

( ) Bave each child mse as many books as possible to
find out about magnets, uses of magnets, how o
make a magnete.

( ) Have everyone in the class read the same book to
find out about magnets, uses of magnets, how to
make a magnet. :

We have decided to learn as much as we can about Canada.
Which would you rather do?

( ) BHave every child read by himself to see what he
- can find about the Canadian Rockles, the rivers
of Canada, the forests of Canadae.

( ) Have everyone in the class read the same story to
find out about the Canadian Rockies, the rivers
of Canada, the forests of Candda.

The class 1s planning to do experiments on air pressure.
Which would you llike to do?

( ) ‘Make the class Into small groups and see what you
can find out sabout alr pressure.

( ) Choose a partmer to work with you to see what you
can £ind out about alr pressure.

( ) Work all by yourself to see what you can find out
about alr pressure.




7.

8.

9.

10,

We are going to give a health program for the school. Whilck
would you rather do? .

(

We want to find out all we can about Mozart's childhoode
Which would you like to do?

We are interested in learning about cattleraising in our
Which would you rather do?

Weste

A man is coming to talk to the class about asbestos mining
in Cansda,
before he comes?

(
(

)

)
)

Work by yourself to see what you can find out
about the basie foods and why they are good for
U8 e .

Have everyone in the class choose a partner to
£ind out about the basic foods and why they are
good for use.

Divide the class into small groups to find omt
about the basic foods and why they are good for
U8 e

Choose partners to see what you can learn about
Mozart's childhood.

Divide the class into small groups to see what
they can learn about Mozart's childhood,

Work by yourself to see what you can learn about
Mozart's childhood.

Study all by yoﬁrself to learn about the work of
a cowboy and life on a ranche

Work with your chum and read about the work of a
cowbay and life on a ranche.

Work with a small group of children to learm aboub
the work of a cowboy and life on a ranche.

Which way would you choose to get information

Choose a friend to look up information about
asbestos mining in Canada.

Work by yourself to look up information about
asbestos mining in Canadaec

Work with a smail group to look up information
about asbestos mining in Canada.

66.
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1l. We are planning an assembly program on Memorial Day for the
schools How would you choose to work?

( ) Have the teacher find books and give them to you
to read about the first Memorial Day and ways of
observing Memorial Day.

( ) Look in different places yourself to find what
you can about the first Memorial Day and ways of
. observing Memorial Day.

12, If you were going to give a talk about tobacco, how would
you choose to go about finding information you needed?

( ) PFind the materials you needed in encyclopedias,
geography books, and reading books about where
tobatco is ralised, when it is planted, the
of tobacco after 1t is picked.

( ) Have your teacher tell you where to look to find
where tobacco is ralsed, when it is planted,
the treatment of tobacco after it is pickede.

13. You want to invite another grade to hear about deep-sea
fishinge Which would you rather do?

( ) TUse materials which the teacher has chosen to
find out about the Iimportance of fishing to
New England, the kinds of fish ocaught, the
methods of catehing fish.

( ) Be responsible yourself for finding about the
importance of fishing to New England, the kinds
of fish caught, the methods of catching fishe.

1l4. We are studying about the ancient Incas of Peru. Which
would you rather do?

( ) Look in several places yourself to find out
about their culture and their treatment by the
Spaniards.

() Let the teacher find books that will tell you
about their culture and their treatment by the
Spaniards.




15, If you want to be able to tell about the climate of Mexico
to a friend who is going there, would you rather do?

( ) YUse books which'the teacher has chosen to tell
' you about the climate of Mexico and its influ-
ence? . ,

( ) 8Search through as many materials as you can fing
' by yourself to learn gbout the climate of Mexicq
and its influence?
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