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CHAPTER I 

IliTRODUC'.I!ION 

Now that modern educators have ~dopted the idea that 

the approach to school subjects should be through the child's 

interest, the ehild t·s experiences i.n J.i.:re·, and the chiJ.d 's 

attitudes toward ~i:re, adapting material to his level o:r under= 

standing is not enough. Even though he can understand the 

reading matter, he may :find the method o:r presentation not to 

b.is l:I..ld.ng. Should he l.earn to like a~l material.? Shoul.d he 

be expected to take it whether he likes it or not! Or should 

he have a say in the way he works? 

Fo11owing the precept that one does best when he 

:t'oll.ows his inclination, shoul.dn't the chil.d be alJ.owed to 

sel.eet the method, at J.east, if' not the actual materiaJ., which 

he is expected to :t'ol1ow in order to satis:t'y societyts demand 

that he be educated. With this thought in mind, the present 

writers undertook to determine what actual. studies had been 

made along tbe line o:r pupil preference as to method o:r study. 

In making a thorough search for material regarding 

pupils' preferences in types of' assignments, the writers :round 

the best study directly related to the area was Stewart's 

thesis in 1945~ The students found that all studies pointed 

D. H. Stewart, uchildren's Prererenees in Types of As~ign­
ments", (unpublished Master's Thesis, Boston University) 
Boston, 1945. 
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to the fact that children will better direct their energies to 

material in which they are interested~ rather than to super­

imposed material which bas no ~ediate appeal for tbem. 

After much research in the area o:f children's pre .... 

ferences~ the writers felt a definite need for a continuation 

of Stewart's thesis to discover the types of assignments 

children prefer. 

PURPOSE 

The purpose of this study is to determine 6 if poss 

how ehildren prefer to earry out assignments~ and to discover 

ways children enjoy working in order to take advantage of 

interest as a motivating force for more ef':f'ective planning. 

Since the last study was conducted with a limited 

number of' -eases~ the writers :f'elt that to test a larger group 

might reveal even more significant data. They hope to dis­

cover the answers to t~se questions: 

1. Do children want to find their own materials? 

2 • Do children want to have the teacher provide 

materials? 

5. Do children want everyone in the class to use 

the · same text? 

4. Do children desire to use many different texts? 

5. Do children like to work 

a. 1n groups? 

b. in pairs? 



Tbs students hope to determdne child~en's. preferences 

in the previous classifications in relation to 

1. Grade 

2. Sex 

3. Inte11igence 

4. Age 

ORGANIZATION 

~ .following chapters will consider related studies 

the construction and administration o.f the survey, the impli"" 

ca ti.ons , and the SJlnnnary and conelus ions • 

The students are especially anxious to .find.the 

answers to the following questions: 

1. Should educators. determine the types. o.f assign= 

menta to be gi. ven · children? 

2. Should the interests o.f children be considered 

by the teacher when deciding the best type of 

assignment to use? 

3. Should materials be devised for the classroom 

teacher to use at the beginning o.f a un~t or work 

to help her to understand her group better? 

Little material was found available in this area 

but much interest has been evidenced in the W~ys in which 

children accept and react to assignments. The following 

chapter will show the results o.f the study of the available 

literature relative to the·subject. 
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CHAPTER II 

RELATED S~IES AND PREVIOUS RESEARCH 

Sinee 6 atter research., the students found little 

material which had direct bearing on the area being studied., 

they decided that the fol~owing related areas would be dis­

cussed in their relationship to the study being investigated: 

1. Interests 

2. Individual differences 

3. Group work 

4. Use ot textbooks 

5. Reading ability 

INTERES'rS 

When children are interested and want to ~earn., they 

learn more rapidly and more thoroughly. This tact bas b·een 

recognized as a most signi:t"ieant one by many or the leading 

educators of the a:ay. This desire to learn is closely aJ..J.1ed 

with the interest to learn and both6 in turn, are of extreme 

~port~nce to the entire learning process. With this in ~d, 

how., then1 is one to discover these interests or through what 

medium ean one appeal to children's interests? 

Ernest Horn states: "The basie appeal to interests 

should be made through the intrinsic values o:r the subject 

matter rather than through the ·use o:r such extrinsic appeaJ.s 

-4-



as grades., avoi.dance of' penalties., or pedagog1.cal. devices. 

~he more rea~ _the history, the more substantia~ the geography, 

the more vi.ta.J. the curriculum is as a whole 6 the greater the 

interest will bee ~here are many advantages in f'ound1.ng 

instruction on intrinsic interests. They have greater pro= 

bab~e appeal than extrinsic motives, are more sincere, more 

permanent, and more ~ikely to make clear to the student the 

rea~ raasons for the study of any prob.J.em or topic. These 

fundaments~ intezoests are val.uable, moreover, as bases in. 

selecting and emphasizing the data essentl.a.J. to the so.J.ution 

of the prob.J.em at band~• Y 
In regard to 11how to discover children's interests", 

the students referred to a study of" chi.l.dren's i.nterests made 

in Springf'ie.J.d., Missouri, by the Horace Mann-Lincoln Institute 

o:f School EXperimentation to get ~ormation regarding 

"Chi.l.dren 's interests and wba t they imply". 

-~are children in a certain setting interested in 

one thing and not in another which an adult might expect him 

to :find equally fascinating? Is it because these particular 

children learned to be that way?" Y The institute emp~oyed as 

:1.ts instrument, an ttinterest finder", which sought the answers 

to such items as these: 

1) 

2) 

Ernest Horn, Methods of Instruction in the Social Studies" 
New York: Char.J.es Scr!bne~fs Sons., Y93~pp. 504-505 
Progress Report of Horace Mann=Lineo.ln Institute of Schoo1 
Experimentation~ Teachers Colle e Records Februar 1948-
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ttmy tbree wishes; · 

what I like best in and out of school; 

what I 1 d like to learn more about in school: 

what I dislike most in school and out of 

school, etc.tt 

~his questionnaire was given to approx~ately 3000 children and 

~he information that was gathered provided a means of deter­

~ining an overlap of children's interests in and out of school, 

~be extent to which replies in different parts of the instru­

~ent confirmed or contradicted each other; the extent to which 

~terests persisted or changed as children grew older. 

The findings of the report suggested these facts: 

~The problem of utilizing children's interests in education 

peeomes not simply a problem of finding what children like, 

put one of finding criteria for choosing among.tbe vast range 

pf things that they could learn to like, those that would be 

~oat valuable to them as individuals and as members of society! !I 
Throughout the findings one must keep in mind that 

which is of greatest concern: the needs of each of the children 

and what is most valuable to each as an individual. Working in 

~mall groups more nearly provides for the individual level, 

interest, and rate of progress. As Sand~~ states, "A child in 

his 

V' 

.. 
peer group finds more understanding and greater continui.ty 
Progress Report of Horace Mann-Lincoln Institute of School 
Experimentation, Teachers College Record, 49: 314-241 
February 1948 p. 136 
Adolph A. Sandin, nsoeial and Emotional ~djustments of Regu­
larly Promoted and Non-Promoted Pupils," Bureau of Publica­
tions, Teachers College, Columbia University, B:'J44Pg. 142 
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in terms of time than in most adult-directed groups 1 and this 

may in part explain th~ greater effectiveness of the peer group 

him • .. ~J upon :::t 

~In spite of more than five decades of talk and re­

search about individual differences in children~ school prac­

tices are still geared largely to elass=as-whole methods and 

procedures. All members of the class are given the same texts 

through which. they progress as a group. Standards for promo­

tion from grade to grade are conceived as group standards and 

applied to individuals !:.! members of ~ group. These are but 

a few of the many examples that could be given to show that 

present practices are still geared largely to group procedures 

involving the class-as-a-whole concept. 

-rf we are going to go beyond the talk stage in 

meeting individual differences 1 we will have to: 

1. abandon competitive and comparative mark~ 

systems as a means of appraising children's 

educational development 

2. change many of our conventional motions and 

practices about promotion standards~ grouping of 

pupils., and pupil progress through the school 

AdolphA. Sandin1 
11Soeial and Emotional Adjustments of 

Regularly Promoted and Non-promoted Pupils,u Bureau !!£. 
Publications, Teachers College., Columbia University., 1944 
:Pe:. 142 
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3. look upon purposes of education as directional 

goals rather'tban as minimum essentials 

4. provide each teacher with basal texts and sup­

plementary books at fram three to five grade 

levels 

s. allow individuals and small groups wit~ a 

class to progress in a given instructional area 

as slowly or as rapidly as their preparation 

and abilities per.mit 

6. modify our teaching procedures to permit more 

sub-groups with1n classes. 

"Tbese are but a few or the problems which must be 

met realistically ifwe desire ~o implement our convictions 

about the importance of adapting education to the abilities, 

maturation leve1s, and educational potential of the children 

in our schools. u!/ , 
With this allowance for the individual and his need 

for full development for a democratic society, modern educa­

tion must meet this requirement. As Witty states: 

"Attention is focused by modern educators on the need 

for functional programs of education and for the provision and 

maintenance of conditions which will promote continuous growth 

in all pupils. Education is now considered a process which aim 

y Henry J. Otto., "curriou.lum Issues in Elementary Edueation, 11 

Educational Leadership, Volume 7, Page 23, October 1949 . 
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to bring about the maximum devel.opment of every child in terlnS 

of his unique nature- and· needs." if 
A.J.though the modern educator is concerned with the 

development of the whole child (physical# mental$ moral, 

spir1-tual., and'i.emotional), he is still aware of the !'act that a 

child may be advancing rapidly in one phase of growth$ while 

making slow progress in another and that provision must be made 

for these differences. Thus, daily classroom schedules are 

fl.exible and plans are made each day by the teacher and the 

pupils to provide for working periods long enough for each 

~dividual ehil.d to work according to his own needs in develop­

ing skills, learning subject matter# and participating in 

activities. 

It bas been stated that a child is dif!'erel).t :f'rom 

each of' his classmates; he may be different in many ways. We 

are aware of the fact that individuals di~fer with respect to 

general. level of ability (mental. eapaeity) and we are aware also 

of the faet that a child's past experience may greatly influence 

his interests and needs in the school program# and bear a direct 

influence upon his school. life and the learning process. 

GROUP WORK 

Inasmuch as it is important for the child to be 

treated as an individual, for the reasons already discussed, 

Paul Witty., Reading in Modern Education., Boston; D. c. Heath 
Pages 21 - 32 , 1949, vi 



it 1s a~so important ror the individua~ to become part or a 

group and partake in group activities. 

Klugman carried on_a study in ar1tbmetica~ prob~em 

sol.ving to determine whether childre'n in the fourth to the 

sixth grades could solve problems better when working,in pairs 

tban when working alone. The pairs were equated according to 

sex, race, grade in school, chronological age, and I. Q •. 's• 

Using two forms of" Ot'is Aritbmetiea~ Reasoning Test,. Klugman 

carried on the program with careful a~ternation of pu;p~ls and 

testi.ng ~o control praet:1ee ef'feet.~ al:l pupils solving the 

problems in one or the other of the rorms working as 1nd1 vi= 

dua~s and then on the opposite form wor!d.ng in pairs. All time 

li~ts were removed. The statistically significant resu~ts 

included: 

a. when working in pairs, the pupils averaged 7.27 

prob~ems correctly worked as against 5~18 eorreet 

wheh working .alone; · 

b. in the pairs, they averaged ~~38 seconds o:r work~ 

itig ~ima(~'-s against ~064 seconds when working 

alone; 

e. results in tne sub-groups- boys, girls, whites, 

and s~th grades corresponded to the general 

findings.. Other groups a~so tended to agree 

with the total group re~~ts, but the critical 

ratios f'ell below 3. Y 
~amue.t. F. Uu.gman,"Cooperative versus Individual. Su:ff'ici.eney in 
Problem Solviijg'*, JournaJ.of Educational !Syehology,55:9J.-J.OO: 

l.O 
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Betts points out that a means of preventing mal­

adjustment in bebavio.D is attained by di:f'ferentia ting 1nstra.et1a • 

However., he states tbat3 "Whi~e the very nature and extent of 

differences among children of any one age or grade level make 

imperative some di~ferentiation of instruction, the logical 

conclusion is not individual instruction. Highly individualized 

instruction often misses the point because opportunities for 

give-and-take in social. situations are lacking.n 11It is as 

important to lmow 'when' to contribute to discussion and 'when' 

to listen to others as to now 'how' to talk. 11 ••All class 

activities should capitalize on individual and group contri­

butions and the effectiveness of them. Children are less apt 

to be frustrated by assignments which meet their abilities and 

are not too easy o~ too hard. •• 'J;/ 
There is still another advantage of working in a 

small group as stated by Gates: "Cooperative enterprise may be 

developed by having a small group work upon the same general. 

topic. The pupils may be reading different selections, some 

easier than others, but the eqmmon interest provides an incen­

tive for reading choice bits aloud to each other, giving oral 

reports, and engaging 1n various related enterprises such as 

searching the files o:f the library, visiting a museum, making a 

picture book, constructing objects., decorating the room, and so 

on ... Y 
rL/ Emmett A. Betts "Social. and Emotional. Readiness :for Readi~** 
- _Egug:t~~f6~!nistration ~Supervision, 30; 145, March, 4~: 
!1 ~t~1I. G~~!!' :!l! ImProvement~ Reading., New York: 

MR~·M, • LAn.. i.':!D·1. no. ~0 



In order than~ best to achieve the· development of 

the child into a wholesome~ dynamic personality~ it is tmpor­

tant fully to util~ze his abilities~ interests, and experiences 

first as an individual~ and then as an active participant in a 

group~ by making available materials of varied levels and 

interests. 

StewartLf'ound in her study of 546 children of grades 

four~ five~ and six that 

1. multiple texts were favored more than a single 

text~ in most ~stances 

2. group participation was selected by older 

children and upper age and ~telligence levels; 

partner participation was selected by the slow 

learning and younger children 

3. self-direction was more favored than teacher-· 

direction 

The teacher, tm ref ore 1 can feel that she is sa ti.sfy ... 

ing the children's desires as well as their best educational. 

interests by providing many books, using group activities, and 

allowing self-direction.1f 

CLASSROOM MATERIALS AND Tm.: READING PROGRAM 

Witty feels, as do most of the leading educators of 

the day11 that it is urgent to sti.nnl.late interest and apprecia­

tion among the children during the learning process. Every 

teacher should make sure 11 tha t each child has many happy~ 
1/ D. H. St~wart~ "Children's Preferences in Types of Assi~­

ments", ~unpuolisbed Master's Thesis, B. U.J Boston, 19~5. 
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satisfying associations with various kinds or printed materials. 

And the way to guarantee satisraction in reading is to bring hiE 

into contact with the 1right book at the right time'. For any 

child~ the right book is one of appropriate difficulty in which 

the subject matter satisfies a strong interest. The right time 

is the moment when the child 1s experiences have been such that 

he can enter into the mood of a selection or story8 the time 

when he can readily appreciate the fact tbat the printed mater= 

ial really answers his questions and extends his experience ... 1:/ 
In order to accomplish this, as well as to meet the 

individual needs of children6 it is absolutely necessary that 

children be surrounded with a variety of easy, interesting~ 

attractive reading materials. As Betts believes, urn order to 

provide for each individual child~ there should be materials 

representing a wide interest and difficulty range available in 

each classroom." Y 
Witty states: "Some children who have little desire 

to read may be stimo.la ted to do so when they observe the 

pleasure their classmates find in reading, or when they become 

interested in unusually attractive and appealing books which are 

immediately available to them on the book tables." ~ 

Paul Witty., Reading ,!!! Modern Education., Boston; D. c. Heatl:l 
and Company, 1949 p. 132· -· 
Emmett Betts 1 Foundations of Reading Instruction,. New York; 
American Book Company~ 1946 P• 65 
Paul Witty .. Reading _!B Modern Education., Boston; D. c. Heatl1 
and Company, 1949 P• 132 
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Gray also stresses the importance of adequate library 

facilities. "School and claBsroom libraries are of primary 

importance.in initiating and establishing satisfactory reading 

attitudes and habits. A generous supply of attractive and 

suitable books enriches instruction, satisfies the reading 

interests of pupils, and modifies to a large extent the pro• 

cedures adopted in teaching and study.,.-tt:a/ These scbool.room 

l~braries will remove the problem suggested by Betts who writes 

that children may laek interest in a given reading situation 

because of' reading material unsuitable either because of its 
2/ difficulty or because of its meagreness. ~~ 

It appears evident8 then, that it is desirable to 

have many books available for children 1 s use. _ However 1 the 

problem of selection of a variety of texts"still. exists as 

described by Witty: "The task of becoming acquainted with 

children's literature - old and new -may seem overwhelmdng to 

some teachers who have depended in the past almost entirely 

upon the use of' a single textbook f'or instruction in reading." 

uA balanced reading program., by offering wide reading experi= 

ence from a variety of carefully chosen materials., will care 

to~ individual differences." ~ 

14 

William s. Gray, "A Decade of Progress," The Teaching !! 
Reading; A Second Report V. 36: p. 5=21, wasE.ington: N.s.s • • , 
1937, p. a. J 

~./ 
§./ 

Emmett Betts, Foundations £! Readipg Instruction, New York; 
American Book Company, 1946 p. 263 
Paul Witty, Reading in Modern Education, Boston; D. c. Heat 
and Company, 1949 p.36 



Although children will need guidance from the teacber 

they should be encouraged to become independent in choosing 

and evaluating books. 

Reed discusses the advantages of choosing materials 

for interest's sake, as follows: "The advantages of selecting 

reading materiais with reference to children's interests are 

rapid learning, increased effort~ good adjustment of content 

to the ability of the reader, and good comprehension. Sele.e­

tions in which the children are interested also contribute 

directly to the objectives of developing a permanent interest 

l.5 

It 
in reading and of developing the ability to read for enjoy.ment~1 

Adequate library facilities, therefore, meet the 

children's preference for many books, as well as provide op­

portunities for the greatest progress educat~onaliy. 

With the foregoing facts in mind, the reader can 

readily see the l~itation of the one-text assignment for an 

entire class. The most obvious ~isadvantage is to the children 

who·are ready to advance more rapidly than their classmat~. 

These faster learners will be bored and find the classroom pro­

gram dull and monotonous. Oftentimes, this boredom encourages 

undesirable habits and characteristics which lead to serious 

behavior problems. As Lazar says; "Too much prescribed reading 

may be unwise or even harmful."~/ 
1/ Homer B. Reed, Psychology 2f Elementary School Subjects~ 

Boston; Ginn and Company, 19383 p. 115 
!/ May Lazar, "Reading Interests, Activities, and Opportunities 

of Bright, Average and Dtlll Children,""New York; Bureau of 
Publications, Teachers College, Columbia University, 1937: 



Another undesirable effect tbat "!flB.y result .from a 

mass ass1gnment in reading is that o.f indifference of children 

who are not being recognized as individualse Each child feels 

the need of recognition in some form. Witty points out that, 

"The wide range of ability within the typical classroom makes 

difficult the provision of conditions tbrough which every 

child may gain recognition. A classroom rich in opportunities 

for varied experience and 1nd1vidual expression is likely to 

be one in which every child has a chance to achieve success. 

Under such conditions$ boys and girls learn to respect the 

achievements of their classmates and ~o accept different levels 

of competency with appreeia tion and understandiDg. 1/ 
Another weakness of the mass assignment is that 

class motivation cannot appeal to the individual child as can 

motivation aimed at the individual. or smaJ.l. group. Children 

properly motivated will respond to the instruction more readily 

Also, proper motivation minimizes eases of remedial reading or 

eases of children who just donot like to read. 

Brueckner· states this w6ll .when he says tl;Jat~ WW'U.h.­

out doubt there are indi vidual.s who can read but who do not - --
read. Such persons l.a«k the interest or motive .for reading. 

Among other things it is possib.le that the methods by which the~ 

have been taught were such that a distaste for or an indi.f:f."er­

erenee toward reading resulted. The progressive teacher of 

Paul Witty, Reading ~ :Modern Education., Boston; D. c. Heatl 
and Company. 1949 p. 22=23 



reading would., thel'"et""ore., like to teach in such a way that 

pupils Will acquire a genuine interest in reading and in fact 

wil~ continue to read throughout li~e." !/ 

Throughout the studentst search for related material~ 

the same impoPtant factors were evident: effective programs in 

the modern classroom are based upon children's needs which have 

been discovered through an ana~ysis of' their p~sica~ and 

soeia~ maturation, previous experience, and interests. 

ttwe have ref'erred repeatedly to the signif"ieance of 

the interest factor. For years capable teachers have utilized 

cbildren's 1nterests as stro~ motives for learning.« !/ 
It is a~so apparent to tbe.students in their readings~ 

tba t throughout the entire J.earning process, the child ma.st be 

made to feel satis1""action and real success 1n his everyday work., 

as well as an awareness of' making steady progress9 This follows 

along~ quite naturally, to the aforementioned interesv factor. 

•This approach guarantees the child the chance to follow worth­

while interests 1n a program characterized by systematic guid­

ance and continuous evaluation. •• Y 
These factors already di.seussed, JllUSt be used hand-in­

band w1th the following factors as found by Jenkins 1n her thesi.J: 

y 
y 

1. A wi.de variety of' materials and techniques should 

be employed. 

L. J. Brueckner and E. o. Melby, Diagnost1c ~ Remedia1-
Teaeh1ng1 Boston: Houghton Mifflin Co., 19~1.~ P• 295 
i~}§ W~=t~~ Reading in:llbdern Edueat.ion.,Boston; D. C. Heath 

Ib:Ld P• ou 



2. Materials and techniques should be well adjusted 

to the interests~ abi1ity, and learning rate of 

individuals and groups within the class. 

3. Teaching materials including fiction and non­

:fiction should be aseessible to the pupils. A 

small classroom library is of real value. 

4. Many reading schools should be empbasized.l/ 

Realizing the importance of the facts as revealed by 

the research, the students concluded that the more knowledge 

gathered about children's ~terests and pleasurabl~ activities, 

the more effective can be teacher planning for better results 

in education, results such as described by Spock who says, 

"The teacher who leads democratically~ who encourages the 

fullest participation of the pupils in planning their projects 

and in cooperatively carrying them out, can leave the room 

knowing that the work will go on almost as efficiently as when 

she is there. In such a classroom the children are learning 

eo-operation~ responsibility, self-discipline, not as mottos, 

but as ways of living.~ !/ 
By giving opportunity for practice in "co-operation", 

"responsibility.", and "self-discipline", surely the teacher is 

educating for modern democracy. 

~/ E. M. Jenkins, "Characteristics o:f Reading Programs That 
Appeal to Children" (unpublished Master's Thesis, Boston 
University) Boston, 1948~ p.7 . 

~/ Benjamin Spock, M. D. ..What We Know About the Development 
of Healthy Personalities in Children", Understanding the 
Child, No. 1 Vol. XX, January 1941 
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CHAPTER III 

PREPARATION AND ADMINISTRATION OF INVESTIGATION 

An explanation of the construction of the instrument 

used in this study is given so that the reader may better under= 

stand the results obtained in the following chapter. 

We referred to this list of books in the construction 

of the test: 

Motivation of School Work 
Wilson, H. B. -
Wilson., G. M. 
Houghton. Mifflin Company" 1933 

~ N~ture ~ Direction £! Learning 
Burton., William H. 
D. Appleton=Century Company~ 1938 

A Look at Our Schools 
'lo~PaUrlR." 
Vincent, William s. 
Cattell and Company, Inc. 1946 

~ Principles Et. .. ':reaching 
Spears, Harold 
Prentiee-Hall~ Inc. 1949 

POPULA.TIOlf 

In order to obtain a true picture of the type of 

assignment preferred by all chiJ.dren., we took a representative 

population over a large area. The ehildren tested ranged from 

eight years to fourteen years chronologically and from seven 

years to seventeen years mentally. 

- 19 -



The test was designed to revea~ the interests o£ 

children in the various types o£ assignments with which they 

work. Do children pl"ef'er 

1. to f'ind their own materia~s 

2. to have the teacher provide materials 

3. to have everyone use the same text 

4. to use many dif'£erent texts 

5. to work 

a. in groups 

b. in pa~s 

e. individually 

Naddle grades were seiected because the writers were 

espeeie..ll.y interested in these grades and because children ot 

tbds age level could be expected to be more independent in the 

study habits and interests. It was f'elt that younger children 

wo~ necessarily demand more direct guidance in their work. 

A trial test was given representative pupils to 

determine time all.otment and language difficulties. In the 

light of' _this trial test~ tbe instrument was given to an entire 

·class with the same objectives. It was discovered that a test­

ing time of ten to twenty minutes would be necessary = de~o.u~~~~~~ 

upon the age and reading abil.ity of the children involved. The 

language was suited to _the abilities of' the fourth grade child. 

Sample questions were inc~uded as an introduction to 

the test_so that the teacher could explain the procedure to be 

followed. 



Sample 

We want to ~ind out how you like to work. 

Everyone likes to do tbings in di~ferent ways. 

Check the way you would like best to work if' 

you had your own ehoiee. 

Tbe class is going to study about pioneers. 
~ehwould you like to do? 

( ) Have everyone in the class read the 
same story to find out about pioneers, 
how they lived, the dangers they met. 

( ) Have everyone read out of different 
books to find out about pioneers, how 
they lived, the dangers they met. 

Instructions .:!?..£ ~ teachers: 

We are making a study to determine the t 

of assignments preferred by children in the 

fourth, fifth., and sixth grades. 

We would appreciate it if you would give 

the enclosed test to each child in your grade. 

Be sure all information possible is on the front 

page. 

Since the results of these tests are to be 

used in a thesis, it is important to get them 
' back as soon as possible. If it is convenient~ 

we would like all tests back within two weeks. 

Tbank yoa very much for giving your time to 

belp us with this survey • 

• Vivian Jameson 
s Eleanor Wager 
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Permiss~on to g~ve the tests was obtained 

~rom the superintendent o~ schools involved and from 

their respective principals. 

No teacher was asked to tabulate any results 

of the tests. 

The Mental Age of each child was based on 

the Inte~ligenee Quotient obtained from a Kuhlman 

Andersen Intelligence Test and the Inglis Intelli­

gence Quotient Values. !/ 

-~he final test~ after many alterations, 

was as follows: 

y Alexander Ingl.is~ Ph. D. ~lis .Intell.igence Quotient 
Values, World Book Company, 938. 
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Name•••••••••••••••••••••••••••e r.Q ............ . 
Sehoo1 • ••••••••••••••••••••••••• Grade-• ••••••••• • M.A • ••••••••••• 

Boy or gir~ ••.•.•.••••••.•••.••. nate ••.•.•...•.• C.Ae••••••••••• 

We want to find out how you l!.ke to work. Everyone 
l.ikes to do things in different ways. Check_ the way you would 
like best to work if you could have your choice. 

Sample: The class is going to study. about pioneers. Which 
would you like to do? 

( ) Have everyone in the class read the same story 
to find out about pioneers, how they lived, the 
dangers they met. 

( ) Have everyone read out of different books to 
f~d out about pioneers, how they lived, the 
dangers they met • 

. . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
1. You have invited your parents to hear you tell about Mexico 

Which would you like to do? 

{ ) Have everyone in the class read the same story tc 
find 9ut about Mexican children and Mexican 
eustoms. 

( ) Have each child read out of different books to 
find out about Mexican children and Mexican 
eustoms. 

2. The class 1s going to prepare a program on the life of 
Washington. Which would you like to do? 

( ) Have all the children read the same story to fine 
out about Washington as a boy and Washington as 
a leader of his country. 

( ) Have every ehild read different stories to find 
out about Washington as a boy and Wasbingt.on as 
a leader of his country. 



3. Your class wants to learn about lumbering in New England. 
~ehwould you 1ike to do? 

( ) Have all the ehi~dren read the same story to find 
out about the ways of lumbering and the kinds of' 
lumber found in lfew England. 

( ) Have everyone read ou1; of many di.ff·erent books to 
find out about the ways of lumbering and the kinds 
of lumber :founa·in New England. 

4. The c~ss is preparing a science program for the P.T.A. 
~ch would you rather do? 

( ) Have eaeh child use as many books as possible to 
find out about magnets., uses of magnets, how to 
make a magnet. 

( ) Have everyone in the class read the same book to 
find out about magnets, uses of magnets, how to 
make a magnet. 

5. We have decided to learn as much as we ean about canada. 
Whieh would you rather do? 

( ) 

( ) 

Have every child read by himself' to see what he 
can find about the Canadian Roekies 7 the rivers 
of canada, the .forests of· canada. 

Have everyone in the e~ass read the same story to 
find out about the Canadian Rockies# the rivers of · 
Canada, the forests of Canada. 

6. The class is planning to do experiments on air pressure. 
Which would you lilte to do? 

( ) Make the e~ss into sma~l groups and see what you 
can find out about air pressure. 

( ) Choose a partner to work with you to see what you 
can find out about air pressure. 

( ) work all by yourself to see wbat you can find out 
about air pressure. 



'1. We are going to give a l::Jaalth program for the school. Wh1 
would you rather do? 

( ) Work by yourse1.f to see what you can find out 
about the basic foods and why they are good for 
us. 

{ ) Have everyone in the class choose a partner to 
f'tnd out about the basic foods and why they are 
good for us. 

( ) Divide the class into sma.ll groups to find out 
about the basic foods and why they are good for 
us. 

a. We want to find out.a.ll we can about Mozart's childhood. 
Which would you like to do? 

( ) Choose partners to see what you can learn about 
Mozart's childhood• · 

( ) Divide the class into small groups to see what 
they can learn about Mozart's childhood. 

( ) Work by yourself to see what you can learn about 
Mozart1s childhood. 

9. We are interested in learning about cattle raising in our 
West. Whieh would you rather\ do? 

( ) 

( ) 

( ) 

Study all by yourself to learn about tbe work of 
a cowboy and life on a ranch. 

Work with your clmm and read about the work of a 
cowboy and life on a ranch. 

Work with a small group of children to learn 
about the work of a cowboy and life on a ranch. 

A man is coming to talk to the class about asbestos mining 
in canada" Which way would you choose to get inf'orm.ation 
before he comes? 

( ) Choose a friend to look up information about 
asbestos mini.ng in Canada. 

( ) Work by yourself to look up inf'ormation about 
asbestos mining in canada. 

( ) Work with a small group to look up information 
about asbestos mining in Canada. 



11. We are planning an assembly program on Memorial Day for the 
school. Row would. 70U choose to work? . 

( ) Have the teacher find books and g:1ve them to 
7ou to read about the first Memorial Day and 
wa75 of observing Memoriai Da7• 

( ) Look in different places yourself' to find what 
70u can. a bout the f'irst Memorial Day and ways of 
observing Memorial Day .. 

12. If you were going to give a tal k about tobacco# how would 
you choose to go about finding information you needed? 

( ) 

( ) 

Find the materials you needed in encycl&pedias 1 
geography' books 1 and reading books about where 
tobacco is raised, when it is planted1 the 
treatment of tQbacco-a~r:lt is picked. 

Have your teacher te~l you where to look to 
• d 

find where tobacco is raised~ when it is planted 
the treatment of tobaee.o. af'ter it is picked. 

1~. You want to invite another grade to hear about deep-sea .. 
fishing. Which would you rather do? 

( ) Use materials which the teacher bas chosen to 
find out about the importance or fishing to 
New England, the .kinds or f'1sh caught, the 
methods of catching fish. 

( ) Be responsible yourself for finding about the 
importance of fishing to New England, the kinds 
or fish caught, the method.s of catching f'"ish. 

14. We are stud7ing about the ancient Incas or Peru. Which 
would you rather do? 

( ) Look in several places yourself to find out 
about their eulture and their treatment by the 
Spaniards. 

·c ) Let the teacher tind books that will tell you 
about their culture and their treatment by the 
Spaniards. · 
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15. If you wan~ to be able to tell about the climate of 
Me:ld.co to a friend who is going tbere 8 would you rather do 

( ) Use books which the teacher has chosen to tell 
you aboat tbe climate of Mexico and its 
influence? 

( ) Search through as many materials as you can 
find by yourself to learn about the climate of 
Mexico and its influence? 
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CHAPTER IV 

ANALYSIS OF DATA 

INTRODUCTION 

This study was undertaken to discover the answers 

to these questions: 

1. Do children have definite preferences as to 

assignment and classroom methods? 

2. Does grade~ sex, intelligence, or age have any 

bearing on their preferences as to assignments 

and procedures? 

In this chapter~ the writers try to interpret the 

results of the quest in relation to these questions. 

Graph-tables give statistical analysis of the 

tabulated results of the test arranged by grade, sexa inte~­

ligence, and age. These enarts are so arranged as to enable 

the reader to make ready comparisons; that is - grade with 

grade, boys with girls, bdgh intelligence with low intelligence 

and younger children with older children. 
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TABLE I 

COMPARISON OF PREFERENCES OF ALL CHILDREN OF 

GRADES IV, V, AND VI, 1632 PUPILS 

DIFF.% S.E. DIFF. % C. R • 

Same Text · • a 

* .74 1.1 .. 6'7.2'7 

Mu1t. T:ext 87 .a 

Partner Work 43 1.2 

* .09 1.7 5.29 

Group Work 34 1.2 

* .14 1.5 

Individual Work 23 1.0 

** .20 1.5 13.33 

Teacher Directed 26 1.1 

* .48 1.5 32.00 

Sel.f Directed 74 1.1 

* . Difference be-twe-en each percent and the one above. 

** ' Di:f:ferenee between highest and lowest percent. 

As the graph~table indiea tes 1 both boys and girls of· 

grades 4~ 5~ and 6 show a definite preference for multiple texts 

with an overwhelming critical ratio o:f 67.27. 
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Group and partner participation almost equal each 

other; however, there is a greater choice for working in pairs, 

shown by a significant critical ratio of 5.29. 

Self-directed work proves to be more highly favored 

1 than teacher-directed activities, the critical ratio being 32.00. 
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TABLE 11 

COMPARISON OF PREFERENCES IN GRADE Vl 
506 CASES 

All Pupils 

Same Text 9 

Mul t. Text 91 
Partner 
Work 44 

Group 
Work 

Individual 

34 

Work 22 

Teacher Directed 18 

Self Directed 82 

S.E.% Diff.% S.E.Diff.% 

*•82 1.8 

1.3 

2.2 

*·10 3.0 

2.1 

*·12 2.7 

1.8 

*i.-.22 2.8 

1.7 

*•64 2.4 
' 1.7 

--

*Difference between each percent and the one above~ 
*i .. Difference between the highest and lowest percent. 

. . - -·- -

C.R. 

45.50 

3.33 

4.44 

7.85 

26.60 

The choices of the sixth grades were significant. 
- -

They definitely prefer __ mu~tiple text,_ partner participation, and 

self-directed assignments. There is a significant difference 

between partner participatio~ and g~oup particiJ?ation, for the 

table reveals that children prefer partner work. 

31. 
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TABLE III 

COMPARISON OF PREFERENCES IN GRADE V 
566 PUPILS 

All Pupils %' S.E.% · Diff. 7{, S .E.Diff .~i6 C .R. 

Same Text 13 1.5 . 

~:-. 7lt 2.1 35.23 

Mult.Text 87 1.5 
Partner 

Work 43 2 .• 1 

. " 09 ~..-. - . 2.2 3.10 
Group 

Vliork 3!± 2.1 

-::-.11 2.6 Lt.23 
Individual 

Work 23 2 .• 0 

.. ~ .... ;~. 20 2.8 7.1~ 
Teacher 
Directed ?J 1.8 
Self ~~.54 2.5 21.60 
Directed 77 1.8 

-::·Difference between each percent and the one above. 
-lHt- Difference between the highest and lowest percent. 

. 
As was found in the sixth grade, there is a definite 

preference among all children in Grade V for multiple texts. 
Both groups, significantly, have high critical ratios. 

Again the children show that they prefer partner par-
ticipation, but that they would be satisfied with group work. 
They table shows that few children favor individual work. 

Like Grade VI, Grade V children choose self-direction 
rather than teacher-direction. In both grades the critical 
ratios are high and significant. 



TABLJ!: IV 

COMPARISON OF PREFERENCffiS IN GRADE IV 
560 PUPILS 

All Pupila % 
~ 

S.E.7& Di:f:f.% S .E. Di:ff .j~ C.R. 

Same Text 16 1.6 
-)l-.68 2.2 30-90 

Mult.Text 8h 1.6 
Partner 
Work 43 2. 

" 9 ~'". 2.9 3.10 
Group 
Work 34 2.1 

-l}.ll 2.6 4.23 
Individual 
Work 23 1.8 

~~-;t-. 20 2.7 ?.ho 
Teacher 
Directed 35 2. 

~l-.30 2.8 10.70 
Self' 
Directed 65 2. 

~~Di:f:ference between each percent and the one above. 
~H~Di:f:ference between the highest and lowest percent. 

Table IV reveals that Grade IV definitely prefers 
to use many books rather than a single text :for gaining in~or­
mation on any given topic. 

Grade IV prefers companionship while doing assign­
ments. More children like group work than partner work, but 
:few children, apparently, would choose to work alone. 

I:f given a choice, Grade IV would like to plan its 
own work and assignments rather than to have the teacher do 
the directing. 
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SUMMARY OF GRADES IV,V, AND VI 

All three grades agree that many books are more 

to be desired than a single text; that group or partner 

work is preferable to individual assignments; and that 

pupil direction is better than teacher direction. 

Because the higher t;he grade the greater the 

proportion of children showed these preferences, it would 

seem to follm'T that the farther a child progresses in school 

the greater is his interest in self-direction. It follows, 

therefore, that the teacher may allow more independence of 

work among older children; conversely, the teacher must 

give more direction to the younger ones. 

Apparently all would be satisfied with either 

partner or group work. Individual assignments have least 

appeal at any of these three grade levels. 
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TABLE V 
COMPARISON OF PREFERENCE.· IN AliiL GRADES BASED ON SE"X,. 875 BOYS 

t 

~ S~E~% DIFF.~ S.E.DIFF.~ C.R. 
Same Text 15 1.2 

*•70 1.6 43.75 
Mult. Text 85 1.2 . 

.. 

Partner Work 42 1.7 
if. 9 2.3 3.91 

Grou,E Wo~k 33 1~6 

*·8 2.1 3.81 
Individual Work 25 1.5 

**·17 ~.~ 7.7~ 

Teacher Directed 26 1.5 
*·48 2.1 22.85 

Self Directed 74 1.5 

COMPARISON OF PREFERENCE IN ALL GRADES BASED ON SEX.t 757 GIRLS 
Same Text 10 1.1 

*·80 1.5 53.33 
Mult. Text 90 1.1 

Partner Work 46 1.8 .. 
.. . -

*•11 2.4 4.58 
GrOU;E Work 35 1.7 

*·16 2.1 7.61 
Individual Work 19 1.4 

**·27 2.2 12.27 

Teacher Directed 26 1.6 .. -
if-.48 2.2 21.81 

· Self Directed 74 1.6 
*Difference between each percent and.the one above. 

if*Difference between highest.~~c:l lowest percent. 

From these data, it would· seem that sex has little 
bearing on the choices of Grades ··1 V, v, and V1. for the results 
are little different from those ·of all children of these 
grades. Their choices are the same: multiple texts, group· work 
or partner work, and self-directed assignments. A slightly 
larger percentage of girls chose multiple texts and partner 
WOP.k 1 but there is hardly enough difference for any general 
conclusion. These figures merely point out that a few more 
boys would be satisfied with one book and to work alone. 

It is interesting to note that the same proportion 
of boys and girls chose self-direction. 
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TABLE Vl 
COMPARISONS OF PREFERENCES IN GRADE SIX BASED ON SEX DIFFERENCES 

231 GIRLS 

~ S.E~'fo DIFF.~ S.E.DIFF.~ C.R. 

Same Text 8 1.8 
*•84 2.5 33.60 

Mult. Text 92 1.8 
Partner 
Work 47 3.3 -

. *J_3 4.5 2.88 
Group 
Work 34 3.1 

*•15 4.0 3.75 
Individual 
Work 19 2.6 

**·26 4.2 6.19 
Teacher 
.Directed 18 2.5 • 

*-64 3.5 18.28 
Self 
Directed 82 2.5 

*Difference between each peJ:>oent and the one above. 
~E-*Dif f erence between highest and lowest percent. 

275 BOYS· 

% S.E.% DIFF.% S.E.DIFF.% C.R. 

Same Text 11 1.9 
*·78 2.6 30.00 

Mult. Text 89 1.9 
Group 
Work 42 3.0 

*·60 4.1 1.46 
Partner 
lfiork 36 2.9 

*•14: 3.8 3.63 
Individual 
Work 22 2.5 

**·~0 3.6 5.5!) 
Teacher - " 

Directed 20 2 .. 4 
. ... 

-iE-.60 3.3 18.10 
Self " 

Directed 80 2.4 . 
*Difference between each percent a:i:id the one above. 

**Difference between highest and lowest percent. 



TABLE VII 

PREFERENCES IN GRADE V BASED ON SEX DIFFERENCES 
269 GIRLS 

27.805 
Mu],..t.Te.xt 89 2.0 
Partner Work 1~7 3.2 

2.8 
~<-.19 

Group Work 28 
3.8 .79 ~:-. 03 

Ind. WOrk 25 
h.l 

Teacher Dir. 21 2.5 
~=-.58 3.5 16.57 

Self Direct. 79 2.5 

297 Boys 
% S.E.% C .R. 

Same Text 15 2.2 
3.1 22.$8 

85 Mult.Text 2.2 
Part.Work 

i~.07 3.6 
Group Work 33 2.7 

~~.oa 2.05 
26 2.5 Ind. Work 

3.8 3. 9lj. 
Teacher Dir. 25 2.6 

3.6 13.83 
Self Dir. 75 2.6 

-::.Difference between each percent and the one above. 
~Hmifference between the highest and lowest percent. 

As the chart of grade five shows, there is a close 
correlation between the boys and girls in their preference 
for many books, partner work, and self-directed assignments. 

It is apparent that sex is not significant in 
children 1 s preferences in Grade V. 
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This table shows that boys and girls have very 
nearly the same preferences about the way they do their 
school work,-both choosing many books, partner work or 
group work, and self-direction. 



COMMENTS ON DATA 

The statistics thus far compiled seem to indicate that 

preferences are determined by maturity rather than by sex. As 

might be expected, with advancement in grade, pupils more often 

choose multiple texts as a basis for finding information, part-

ner or group work, and self-direction. In each grade these 

preferences are shown, but the higher' the grade the larger the 

proportion of pupils make these choices. 

Whether the small proportion of girls choosing indivi­

dual work is due to individual dif.ferences among these partie-

ular girls or to sex cannot be definitely stated; however, 
' 

from these tables it might be concluded that of a very small 

proportion of any class,preferring to work indiyidually, the 

greater number would be boys. Both boys and girls of all three 

grades generally prefer companionship in their educational 

ventures. 

Other than this one interesting conclusion, sex seems 

to matter little in the preferences of boys and girls in grades 

IV, V, and VI. 

.. ' 
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TABLE IX 

SING~ TEXT VS~ MULTIPLE TEXTS 
PREFERENCES BASED ON Me A. OF PUPILS OF GRADE VI 

M.A~ ~ S .. E~ DIFF. DIFF.~ S.E. ~ c .. R. 
5 children 

8 Same Text .so 10. 
... = 14.0 ..... 

--
Mul.t. Text .50 l.O. 

31 children 
9 Same Texii .37 9.9 

* .. 26 13.7 1.9? 
iii!=t. Texti e~3 i~J.7 

110 Children 
10 Same Text .12 6.5 

*.76 9.1 8.35 
:Mu!t. Text .sa 6.~ 

1.02 children 
].1 Same '.I! ext .15 3.5 

.iiiit. 
¥.70 4.9 14.28 

Text .m> !3.5-
i3'7 children 

12 Same Text .. 11 2.'7 
*.78 3.8 20.52 

lii!t. !exti .a9 2.57 
121 chli&en 

13 Same Text .09 2.6 

* .82 3.6 22.'78 
:r.mit. Text ;;91 2.6 
58 Children 

14 Same Text .oa 3.6 
*.84 5.1 10.39 

EI=t. !ex~ .m! 3.S 
16 Children 

15 Same_'fext .o7 5.1 
*.86 7.2 11.94 

Ma.1t. Text .93 6.1 
30 . children 

16 Same Text .17 7.5 
* 66 7.2 11.94 . . 

Mult. Text .83 7.5 
I chi!O: 

2 . 

1.7 Same 'fext ~0 =- =- =- --Milit. !exi .!ij(L -= 

,.. Dl.rrerenee oetween each percent am tba one above. 

.-
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TABLE X 
GROUP WORK VS. PARTNER WORK VS .. INDIVIDUAL WORK 

PRE;FERENCE-BASED ON. M. A. FOR PUPILS OF GRADE VI 

M.A. $ s. E.~ DIFF% S.E. DIFF $ c. R. I 
5 chi1dren I 8 Partner Work 56 9.9 

-- *.26 13.5 1.93 
GrOU'P Work 30 9.2 

*.15 11.5 1.39 
Indiv. Work 14 6.9 

**.42 12.4 3.39 I ... 
31 cb:1ldren 

9 Group_ Work 58. 9:.9 
*.:55 12.1 2.89 I 

Fartner Wol'k 23. 8.4 I 
*.04 11.4 o.55 

Ind1V •· '1101"lt . ~~ 7.8 
... -. 

' **.39 12.6 3.09 .. .. ~ 

1.1.0 children: 
l.O Group Work .41 .. 9.8 . 

* 13.4 .37 -· .05 . Partner·Work 36 9.6 
*.13 12.6 1.03 

Indl.v. Work 23 8.4 . **.18 11.6 1.56 ; .. 

.. J.02 ehil.dren . ... 

11 Partner Work . . 45. 9.9 
*.12 10.9 1.10 

.. 

GrOU'PWOrk 33 4-.'7 I 
•• n 3~.2 Oe34 

II . --Individual n.~2 4.! 
**.23 1.0.7 2.14 

11·· . 137· c:;±;~n ~ t.i k~ 
. . ~ . ~ -

12 Partn;; W:rk -.. - *.OJ. 32.2 0.03 . . 

Group :Work 42 4.3 I 
*.1'7 5.3 3.21 

Indl. vl.dua~ Wk .. :I.t:> . 3.;1'. 
.. 

**.18 5.3 3.29 I 
121 chi1Ciren 

!: 

II 13 Partner Work 48 4.6 
fJ ·~,~) ... -~ ... ~ -~)* ..._., .... ":". i _.,. •.I~ . 5.3 .. 

3.<5! ~l -Grcm~ ·w~ri · ~9 4.! 
....... 

·;3 
.. 

*·r;~ !5.5 I.t=>§ II 
Indiv. Work s.~ 

**-25 6 ... 4 ... 16 
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TABLE X (CONTINUED) 

~A. ~ s. E .. $ DIFF .. ~ S .. E. DIFF .:A_ O. R. II - 5a ebi!dren 
14 Part~er Work.48 6.6 

*.17 8.9 1."79 
GrOUJ3Work 31. 6.l. II 

*.10 8.1. 1.23 II 
Indiv. Work ~! !.4 II 

*-:f..2'1 8.5 3.17 II 
J.6 children 

ll 1S Partner Work 45 9.9 
r 

*.J.2 13.6 .sa I 
Group Work 33 9.4 

*.11 12.5 .sa 
Ind1 v:i:WPrlt2i:. 22 8•3 ___J 

- **•23 12.9 1."18 ~ 
So children ' 

II 16 Partner Work 61 9.8 
*.36 J.3.l.l 2.6'7 II 

.Ina!v. Work ~!) ~.7 
*.11 11.09 0.99 

Group Work J.4 6.9 

i child **-~:z ~~ •• ;b ;.~~ I 

ll 17 GrouE Work 100 == 
Par:Cner Work == II 
Indiv. Work -- I 

* Difference betw~en each percent and the one above. 

** Dif'f'erence between highest and 1owest percent. 
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TABLE X'I. 
TEACHER-DIRECTION VS. SELF-DIRECTION 

PREFERENCE BASED ON M .. A. OF PUPILS OF GRADJS VI 

M.A. , .. % S.E .. % DIFF .. % s.E .. DIFF.1i c • R. 
5 children 

.,c;'"' 

s Teacher-Direct. 53 10. 
*.os 14.1 .42 

Se!f~Directed 4'i 10. 
Si_chiid:ren 

9 .'feacher .. Direet• 66. 9.5 
*.3~ !3.4 1.64 

se!?-Diree:eea 34 g.; :_ 
110 Children 

10 Teacher-Directed 20 6.5 
*.so 9.19 6.52 

se!l-Directed so 6.5 
· lo2 chiidren 

11 Teacher-Direct• 26 4.3 

* 6.1 7.86 .. .48 
Se!l-Direeted '14 4.! 
137 ehi!dren -- .... 

1.2 · · Teacher-Direct. 15 3.1 
*.70 4.3 16.04 

§e~l-Directed §5" !.! -

:m! children 
13 Teacher-Direct. 15 3.4 

*•70 4.8 14.58 
§e!f'-Di~ected: §5 3.4 --
58 children -· 

14 Teaeher-Direet. 8 3.7 

* .84. 5.2 16.15 
Sell=Direeted 92 3.7 
16 ·ehllO:ren 

15 Teacher-Direct. 14 6.9 
*.'72 9.'1 7.42 

Sel.f'-D.ireetei 86 6.9 
so children 

l.6 Teacher-Direct. 18 7.7 
*.64 10.9 5.8'1 

Self' ... D!reeted ~ '? •. "! .. 
1 child· 

17 Teacher-Direct. 0 ""'""' 
se!l-nirected Ioo -- .... 

* Dif'.f'erenee between each percent and the one above. 



COMMEN'rS ON DATA 

PREFERENCES OF CHILDREN IN GRADE VI WITH MENTAL AGES 

RANGING FROM EIGHT YEAR TO SEVEN'rEii:N YJI;ARS 

Most of the children of Grade VI prefer multiple 

texts to a single book. Those of M.A. eight were indecisive. 

Hegardless of me_ntal age, then, sixth graders would rather use 

many books than confine their study to one text. 

Partner work is preferred by most age groups. In 

one case there is a significant difference of 2.67. This is in 

the M.A. 16 group. This study would lead one to believe-that 

Grade VI would accept and .. -l'.rork well in pairs or in small groups. 

Only a small percentage of any age group is interested in using 

individual assignments. 

Self-direction shows a significant critical ratio in 

all mental age groups except !'JI.A .8 and 9. These groups choose · 

teacher-directed assignments rather than self-directed assign­

ments. Considering these choices, the teacher might realize 

that the very low mental age group needs more direction than 

others. 
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-~ABLE- -xii 

SINGLE TEXT VS. MUHI'IPLE TEXTS . 
PREFERJSNCE- BASED ON MENTAL AGES--oF-PUPILS OF. GRADE--v 

k. A. ,:; SQE.Ditf. Di.f.f .% - s.E.~ c• Re 
5 chi.~dren 

·e. 1l •• ~·.-. Same T_ext 0 --
F Mu~t. Text -~00. ...... 

19 30 children 
Same Text 26 a. 

*•48 11.3 4.24 
.MuJ.t. Tex:t 74 a. 

~0 J.J.o cl:l.l.ldren 
Same Text 15 3. 

I *.'10 4.6 15.21 
I Mu.J. 't .- Text; -~ ~. 

~J. 
J.33 child-ren 
Same Text 13 2.9 

I *.'74 4.12 17.96 
I Mult. Text 8'7 2.9 

26 children 
12 Same Text 13 4.2 -

*.'74 5.9 12.7 
· Mu.lt. Text -BY 4.2 

12 children 
~3 Same Text 15 7.1 

4 .70 10.3 6.'1'1 
Mu.lt. Text 85 7.J. 

~4 3_ clUJ.dren 
Same Text 0 -- --

Mu.l t. If ext 100 =-
2 cltlJ.dren 

tLs Same·Text 50 10. 
*14. 0 ....... 

Mu.l.t. Text 50 10. 

* Di.f.ference between each percent and tbs one above. 
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TABLE XIII 
GROUP WORK VS. PARTNER WORK VS. INDIVIDUAL V/ORK 
PREFERENCE BASED· ON M. A. FOR PUPILS OF GRADE V 

M. A. % s. E.% Di:f'.f. $ s.E. Di:f'f.% O.R •. 
5 children 

B Group Work 40 ·9.8 
-~ ~3.86 --

Partner Work .· 40 9.8 
. *•20 12.65 1.5'7 

Individual Work ·. 20 a.o " 

·H.20 12.65 1.57 

9 children 
9 Partner Work 41 9.0 

*•~O'l 12.~~ .56 
Grcn:.rQ Work 34 84.6 

*·09 ~~.66 .77 
Individual Work 25. ?.9 

.... _1~ ]._~.~~6 1.33 
115 children 

10 Partner Work 44 4.6 
**~~~ •. 6.~o .J-..93 

Group work 32 4.3 
*·Q~ _5.~0 1.38 

Individual_ work ~~ ~.o_ 
.... zo 6.08 3.28 

133 children 
11 Partner Work 43 4.3 

.... oa 5.~E 1.35 
Group work 35 4.1 

~4.13 5.40 2.41 
Individual work 22 3.§_ 

**·:G~ 5.£?7. 3._~7_ 

-64 children 
12 Pa:Dtner Work 48 6.3 

*•15 8.66 1.?3 
Grou_p Wor~_ ~t.i3 5.9 

*•l.4 7.68 ~.82 
Indl. vl.dual work 19 4.9 

**•29 7.90 -~·~'l.. .... .... 

~~ children 
13 Grou;2Work 39. 9.8 

.... l.l:r !3."10 .07 
Far~ner Work 38 9.7 

*·~5 12.80 1.17 
In~v~dua.l. Work 23 8.4 

**•l.6 _:1,2._~ 1.2'4 .. .. 

' 
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'fABlE XIII (CO NT IN lJJW) 

M. A. % Se E.% Diff'.% s.E. Diff'e% c. R. 
3 ehi.ldren 

1.4 Group Work 47 10.0 
T 

'*e!4 I!.? I.o2 .. 
Partner Work 33 9.4 

*•1.3 12.3- 1.05 
Individn!! Work~O a.~ 

**•2'1 I2.8 §.li 
-- 2 chi!ilren 

16 ;_tndiv. Work 50 10.0 • •.ru n.o .43 Grouze i'orlt __ 4o §.S 
*•!<3 !!.rJ .3o 

Partner Work 30 ~.~ 
*-*.il5''' !3.5 ~L.4~ ....... 

* Di~ference between eaeh percent and the one above. 

** Difference between highest and lowest percent. . ... 

. 

' 
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'fABLE XIV 
TEACHER-DIRECTION VS. SELF-DIRECTION 

PREFERENCE BASED ON M. A. FOR PUPILS OF GRADE V. 
' ; 

M.A. $ s. E. D1ff'. D1ff'e 'f, S.E.D1f'f. c. Rj 
5 children-

8 Teacber~D1rected 60 9.8 
*.20 13.86 1.~ 

Self'-Di.rected 40 9.8 
30 chi.~dren . 

9 Teaeher~Direeted 39 8.9 
*.22 12.57 :t.sJ' 

§ell-I>Irec'tea. 6J. 8.\:1 

115 children 
10 Teacher-Directed 27 4.2 

*•46 5.92 7.7' 
Self=Direct(:)d _7r> __i_.2 
133 chi~dren 

l.l Teacher-Directed 24 3.8· ... 

*.52 5.3 .. 9.8 
Se~r=Dire~t_ed 76 3.8 .. 

. ' .. 
64 chi1dren 

12 Teacher-Directed 22 5.2 
*.56 6.93 a.m 

SeJ..r .... Direeted 78 5.2 
12 children 

13 Teaeher~D~reeted 05 4.4 
*.90 6.2 14.5~ 

se*!-151reeBea ~5 i.4 .. 

~ c.nl.J.aren 
14 Teaoher~Direeted 20 a.o 

- *.60 11.3 5.3~ 
Selr.;..D1rected 80 a.o 
2 children 

16 Teacher=Direeted 50 10. -- 14.~ --
~e~r--n_~reoted _50 ).._9 .. 

* Difference between e aeh percent and the one above, 
' 

-

,., 



PREFERENCES OF CliiEDREN . IN GRADE V WITir l\IIENTAL AGES 

RANGING FROM EIGHT YEARS TO SIXTEEN YEARS 

In all groups 6with the exception o~ the sixteen-year 

old group 6 multiple texts are ~avored more than a single text. 

The sixteen-year=o1d group likes tm use o~ eitber multiple 

texts or a single text~ However 6 there are only two eases in 

this grou~# so the findings are not too significant. 

. ,~ ..... 

. Most o:f the children pre~er partner participation. 

In the M. A. 8 group 6 they are equally satisfied with either 

partner work or group work. The M. A. 13 group 6 the M._ A. 14 

group favor group participation. The children with mental ages 

of. 16· prefer individual work. This reaction may be indicative 

of the impatience some children !eel toward groups of people wh 

do not progress ~ast enough. 

All groups except the M. A. 8 group and tm M. A. 16 

favor self';..direc·t:ion. The M. A. 8 group prefers teacher- direc 

tion and the children in the M. A. 16 group are equally sa tisf'i 

with teacher ... direction or self-direction. Since ttere are so 

:few children in either o~ these groups 3 the data probably are 

not sign~ieant. 
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TABLE XV 
SINGLE ~EXTS VS. MULTIPLE TEXTS, PREFERENCE 

BASED ON M. A. FOR PUPILS OF. GRADE ·rv 

M. A. ~ S.E.Diff. Diff'. ~ S.E.Diff'.~ c • R. 
.,., children 

'1 Same Text 50 10. 
~ il.7 0 

- Mlllt. Text 60 10. 
44 children 

8 Same Text 21 6.4 
*•58 §.5 s.!o 

Mu!t. Text· '1§ 6.4 • 

145 children 
9 Same Text 18 . 3.2 

•• iii 4.5 !4.~~ 
iiiit. Text 1m 3~~ 
~6~ child,.en 

10 Same "Text 12 2.6 
--~o.~ S.'l~ 3.'14 

Mu_:t._t. Texj; _8~ :?_.6 

82 chi~dren 
ll Same Text 12 3.6 

*•i76 5.5 13.80 
Mult. Text. 88 3 .. 6 

:12 children 
12 Same Text· 2 2.8 

•• 96 3.9 24.61 
Mu.lji. Text_ 98 2.8 
3 ehiidren 

14 same Text 0 -- -- -- -= 
'iiiiin. Text !oo --
'*nitf'erence between each percent and the one above. 
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TABLE XVI 
GRADE WORK VS. PARTNER WORK VS. INDIVIDUAL WORK 

BASED ON M. A. FOR PUPILS OF GRADE IV 

M~ A. % s.E.% Diff.% S.E.Diff." C. R. 
7 children ., Partner Work 46 10.0 

*.16 13.5 1~18. 
.-' 

Individual Wk.30 9.2 
*.06 12.5 0.40 

Group Wprk ~4 ~.l) .. 
**.22: 13.1 1.67 

44 children 
8 Partner Work 52 7.5 

*.26 9.9 2.62 
GroupWor~ ~6 6e§_ 

*e04 9.0 0.44 
_Indi Vidua~ W1t~?2 6~2 

**•30- 9.7 3.09 
i4S children 

9 Partner Work 45 4.]. 
*.~4 5.j)_ 2.H_ 

Gro-qpWork 31 3.8 
*.o7 5.1 1.37 

Individual Wlt.g_4 3~5 

**.2~ 5.3 3.96 

162 ch!!~en 
l.O Partner Work 48 4.3 

*·.9~ ·~ _J._.33 
GrouE yv_orx _4_0. 4.2 

~.3!§ .l5s- - !.6() 
rnd1vidual Wk.l~ ~.8 -

**•36 ~05 7.05 
• 82 children . 

11 Partner Work 52 s.a 
*•27 7.6 !.5! 

Grou:E Wo:rlt ~5 5.0 
•• ~2 '1.0 o.2s 

Individual Wk.~3 4.9 
~.J-.29 7.5 3.86 

. 
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T"ABLE- XVI C aolfl'INUED) 

M. A. $ s.E.$ Diff.% S.E.Diff.t, C. R. 
~2 children 

12 Partner Work 75 8.7 
*.56 J.l~6 4.31 

Group Work . ~-9 "7.8 
*.13 . 9.1 1.42 

Individual Wk. 06 4.7 
**'.69 9.8 7.04 -- - . 

3 c.b.i.~dren 
14 Group Work 60 9.8 

*.30 13.4 2.94 
Partner Work 30 9.2 

*.20 10.5 1.90 
Individual. Wk. l.O s.o 

** .so l.l.4 4.38 

'*Difference between each pereen t and the one above. 

**Difference between highest and lowest percent. 

' 

-
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TABLE XVII 
TEACHER-DIRECTION VS. SELF-DIRECTION PREFERENCE 

BASED ON M.· A. FOR PUPILS OF GRADE IV 

M. A. % S.E.Dif'f. Diff. % S .E.Di.ff'. % c. R., 

7 ehi~dren 
7 Teacher-Dir. 64 9.6 

*.28 13.5 2.73 
Se11"-Dir. 36 9.6 

r ... 
44 children .. ·* ~ . 

8 Teacher=Dir. 64 9.6 ·:.:t.';. 

*.28 13.9 2.01 
Sel.F-n!r. 3~ 9.6 

145 children ., . 
9 Teacher=l:Ji:r:•. 19 3.8 

*.62 5.29 11.70 
.. Sel:t"-.,.Dir. -~~ 3.8 

. 162 ehi_ldren 
·10 Tea.cher ... Dir. 29 3.6 

' *.42 .os 8.40 
I 

' self'-Dir • 7J. 3.6· . :. ' 

.....-··-

'S2 children .. 
.. . 

_JJ. Teacher Dir. 29 5.1 
*•78 7.2 5.83 

Self'•Dir. 71. Del 

12 
-~~ chi.J.ctren 
Teacher-Dir. 71. 9.1 

*e42 12.8 3.28 
se·1r =Dit-. 29 9.1 I 
3 children 

14 Teacher-Dir. 58 9.9 
*.l.S 14.0 1.14 

Sel:r-Dir. 42 9.9 

*Difference between each percent end the one above. 

' 



COMMENTS ON DATA 

PREFERENCES OF CHILDREN IN GRADE IV WITH MENTAL AGES 
RANGING FROM SEVEN YEARS TO FOURTEEN YEARS 

All children except those with the lowest mental age 

prefer multiple-text assignments. These children, M.A.7, were 
~ . . 

divided in their opinion, -50~b choosing each type. It is inter-

esting to note that the higher the M.A., the greater is the . 

proportion choosing many books. 

As to how to work, few· fourth graders desire an indi-

vidual assignment; most want companionship in their academic 

activities. The most significant findings from this set of 

charts are that only the highest mental ages had a majority 

fa"voring group work. All the others favor partner activities. 

Grade IV shows an interesting divergence of opinion 

about direction. The two lowest and the two highest M.A.groups 

want the teacher to do the planning; the middle M.A. groups 

desire to do their own directing. It is obvious, then, that 

the teacher must help the lowest group and direct the highest. 

The reasons are obvious: slow children recognize their depen-

dence; bright children have a healthy respect for adult supe-

riority and probably feel that they will gain more if the 

teacher does the planning. 



SUMMARY OF FINDINGS ON PREFERENCES BASED ON MENTAL ABILITY 

. All ages show a decided preference for multiple texts. 

The result for all groups are significant. 

For ages 8,.11, and 12, group work is preferred to 

partner work. The 14-year-:-olds indicate they are satisfied 

with-either. All groups show individual work to be.tbe least 

desired preference. 

All ages except the nine-year-olds, prefer self­

directed assignments. The table shows a most decided preference 

for teacher-directe~ assignments by the nine-year-olds. The 

criti'cal ratio of. 9:•19 is significant. This mi,ght suggest 

insecurity at this age, and a greater dependence on the teacher. 

55 
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·TABLE X\l.itii 
~ SINGLE TEXT VS. MULTIPLE TEXT 

PREFERENCES BY CHRONOLOGICAL AGES 

,4ge !h._ S.E.~ Diff.$ S.E .. Dif'f.$ C. R. 
~4· children 

8 Single Text 16 7.3 
*;.68 1o~~o 6.60 

Mo.1 t.. Te:ltt_ 8~ ?.~ 

313·ch1ldren 
9 S1ng_1e Text 15 2.0 

*•70 2.80 24.75 
Mu._J..t. Text;_ 85 ~.o 

574 children 
10 Single Text 14 1.4 

*-7~ l._~6_ 36.0Q 
Mu,l1;. Text ~6 l.4 
·439 children 

11 Single Text 11 1.5 
~ *•J8 2.12 36.6_Q_ 

... Mu.J.t. 'rext 89 1.5 
"'' ....... 

~~4 cm.Laren 
12 SingJ.e Text ll 2.0 . *•78 2.80 27._~5 

Mult. Text 89 2 .. 0. 
25 ehi.ldren 

13 SiiiJtJ.e Text 26 3.9 
*•48 5.48 8.92 

MuJ.t. Text 74 3.9 

2 children 
14. Single Text 10 6.0 

*•.80 6.49 9.40 
Mul.t. Text 90 6.0 

* Dif'f'erenee between each percent and the one above. 

. 
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TABLE XIX .... 
GROUP WORK VS. PARTNER WORK VS. INDIVIDUAL WORK 

PREFERENCE BY OHRONOLOGIC~ AGES 

Age. ~ S.E.~ Dif'f' .:f- S.E. Dif'f'.~ c. R. 
14 children 

8 Grou}2 Work 41 9.8 
*•03 !3.78 o.2J. 

Partner Work 38 9·.7 
*•i7 !2.61 1.34 

Indiv. Work 21 s.J. 
**•~D ' !2.73 !.517 

31! ch11<tren a 

9 Partner Work 45 2.8 
·*·I4 3.§7 s.a! 

Grou;e Work 31 2.6 
*•07 3.5(5 -- ~.e>o 

Ind!v. Work ~ !.4 
**·~J. 3.rro 5.-68 - 5'14 ch!ictren 

10 Partner Work 45 2.1 .. ... :rn ~.a 4.~§ .. 
Grou~ Work 33 2.0 - *•ll 2.6 4.~3 
Indiv. W'oi'i 2r !.'1 

' **·~3 ~.'1 B.JJI 
438 children 

. -
11 Grou;e Work 44 2.4 

*·(51~ s.;m ~.4! 
Partner Worlt 36 ~.o -

... Is 2.98 5.!'1 
Indiv. WorK ~0 I.9 

**•24 3.05 '1.86 
5children -. 

12 Grou;e Work 45 3.3 
*•li - !.43 7.69 

Partner Work 34 3.1~ • 

*•!! 4.!~ g.I5 
!iidiv. Wori !l ~.'1 

I -
**•!!i 4.~4 5.66 

2S ch!ictren d 

13 Partner Work 44 9.9 
4.03 !4.00 o.~r 

<:Jrou;e Worlt ii g.g 
*-~6 I~.1ET 2.!4 

Indiv. Work !5 FJ.i 
**•29 12.3.'7 ~.14 
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TABLE XIX:;. (CONTINUED) 

!£se_ ~ S.E,.~ DIFF.2f s.E. DIFF.lf c. R. 
2' elii!O:ren 

14 Grou~ Work 44 9.9 -- -- --
' Indlv. Work 44 §.9-

-- -- --
:Partner Work ].~ 6.! 

I 

**•3~ !1.83 2.17 

* between each percent and the above. Dif':ferenee one 

**Difference between highest and lowest percent. 

. 

. 

I 

• 
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TABLE .XX. 

TEACBER-DIRECTIOlf VS. SELF ... DIREOTIOlf 
PREFERENCE BY CHRONOLOGICAL AGES 

~e . % s .. E.% DIFF.tf S.E. DIFF.; % CoR• 
!4 chi!"Ciren 

8 Teaeber Direct. 29 81 

"' 
.... :m 1.!.45 3.49 

sei.forDirect. 7J. a.I 
313 children ·-

9 Teacher Direct. 67 2.9 
*•34 3.70 9.~~ 

SeJ.t ... Direet. ~- 2.~ 

:>74 cniln,..en 
10 Teacher Direct. · 2J. 1.7 

*•58 ~.40 ~4.~6 
Se _J;r_-J:)ire c t • · 79 ~._7 

438 children 
11 Teacher Direct. 20 1.9 

... 60 2.68 ~3.50 
Sel..f-Direet. 80 1..9 
234 cn1tn,..en 

12 Teacher-Direct. 21 2.7 
*•58_ _3.'74 l.5.50 

SeJ..f'-Direct. 79 2.7 
25 children 

13 Teacher-Direct. 39 9.8 
*•?2 1.3.86 _:L.60 

SeJ.r-D~_rect. 61 9.8 . 
2 children 

14 Teacher Direct. 0 
_ ... 

1.00. -- -= _.,. --
* Dif'f'erenee between each percent and tm one above. 



GENERAL CONCLUSIONS 

1. The majority of children overwhelmingly favor the use of 

multiple texts. Only a few prefer _a single text. 

2. In almost all cases the difference between partner partici­

pation and group participation is slight. Most of the groups 

prsfer partner participation. 

3. Individual participation is chosen least of all by all the 

groups •. 

4. Self-direction is preferred by the majority. The very 

young or those in the lower mental range prefer teacher­

direction rather than self-direction. 

5. The sixth grades show more d.efin~te preferences, a result, 

doubtless, of maturity and training. 

6. The groups with below average Mental Age and high Mental 

Age of each grade show v~riations. Children with a low Mental 

Age prefer guidance rather than independence. Children with 

high Mental· Ages for a grade prefer to work independently or 

in larger groups. In groups, they are, without a doubt, 

chosen as leaders. 

7. The nine-year-old group, or the average fourth grader 

prefers teacher-directed assignments. Ages do not signifi­

cantly affect any of the other choices. 

8. Sex does not significantly affect any preferences. The 

girls' tables, however, do show more definite opinions than 

those of the boys. 

60 
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CHAPTER V 

EDUCATIONAL IMPLICATIONS 

Th~ writers conducted this study to gain further 

information about children's preferences. Such a st~dy was 

suggested by Stewart's thesis. !/The writers consi~ered the 

effects of grade placement, sex, inte~ligence, and age on 

children's preferences of assignments. 

1. The 1832 children studied overwhelmingly selected 

multiple texts rather than a single text. There were only a 

few children choosing single texts. In preparing units or 

lessons, it is well to remember to have as many different books 

as possible to meet the needs of all children of all abilities. 

2. The graphs show that the majority of children 

prefer to work with partners, but some are content with group 

work. Very few show a preference for individual work. 

The higher the Mental Age and the older the child; 

the greater his preference for group participation. Perhaps 

this shows a desire for sociability or for leadership. The 

younger the child and the lower the Mental Age, the more de­

pendent on ethers he will be, but this child still prefers to 

work with a partner. 

3. In almost ~very group, self-direction is favored 

over teacher-direction. The nine-year-old group definitely 

!/D. H. Stew~rt, "Children's Preferences in Types of Assign­
ments", (Unpublished Master's Thesis, Boston University), 
Boston, 1945 
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prefers teacher-direction. Judging from this data~ one would 

assume that this group needs more guidance to work efficiently 

and to became more self-reliant. 

4. Stewart f"eund tba t self-direction g·rew more 

pronounced in the f"ourth grade than in the sixth grade. '.rb.e 

present writers did not find this to be so.!/ 

5. From th.e results of the study~ the readers will 

probably assume that to obtain the best from all the children • 

. the teacher must make available as many different texts as 

. possi.bl.e. The children should work with partners or in groups. 

6. Before using self-directed assignments, the 

teacher must determine whether o.r not the pupil is ready f'or 

independent study. If' the pupil is unprepared for work alone. 

he should be given training in self-reliance by cat?ef'ul guid­

ance until m is ready to continue ·by himself'. 

7. Because no significant difference is indicated 

f'or partner work or group work~ probably all children, irrespec­

tive of mental ability, would accept either type of' assignment. 

ain~ mental age apparently matters little in the lack of 

interest in individual activity. 

'l:l D. H. Stewart., "children's Preferences in Types of' Assign­
ments", (unpublished Master's Thesis, Boston University) 
Boston, 1945 
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CHAPTER Vl 

SUGGESTIONS FOR FURTHER STUDY 



SUGGESTIONS FOR FURTHER STUDY 

l. Conduct a similar study in other parts of the 

United States in the same grade levels to compare results. 

2. Make a similar questionnaire for use by all 

teachers to determine the preferences of pupils each year so 

that the teacher might plan accordingly. · 

3. Give this same survey to all third grades in 

this area to see whether their 1mma turi ty would affect their 

_preferences. 

4. O"i::>nduet a study on teaeher=dire,cted and self­

directed assignments in another locality to see whether school 

system praatiees would af'f'ect the results. 

5. Conduct a study to determine why self-direction 

in the f'ourth and siXth grade~ was entirely different statisti­

cally from Stewart's thes1s.1v' 

6. Conduct a study in a dif'ferent locality on just 

'fourth grades fo~ comparison of results. 

7. Conduct a study to see why children prefer to 

work with a partner or in a group rather than by themselves. 

y D. H. Stewart 1 "Children's Preferences in Types of Assign­
ments"~ (unpublished Master's Thesis# Boston University) 
Boston., 1945. 
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Name ••••••••••••••••••••••.•• r~Q·········· 

School.. • •••• ~ ••••••• o ••••••• • Grade • •••••••••••••• • M-.A •••• •••••• 

Boy or gir 1 • ..••••.•.••.•.• • nate e. • .......... · •••••• c .A • .•••••••• 

We want to. find out how you like to work. Everyone likes 
to do things in 'different ways. Cheek the way you would like 
best to work if you could have your choice. 

Sample: The class is going to study about pioneers. Which 
would you like to do? 

( ) Have everyone in the class read the same story 
to find out about pioneers 8 how they lived1 the 
dangers they met. 

( ) Have everyone read out of' different books to 
find out about pioneers 1 how they 11ved1 the 
dangers they met. 

• • e e • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • e • • • • • • • • • • • • • • • • • • • ~ • • • • • ~ 

1. You have invited your p3.rents to hear you tell about Mexico~ 
Which would you like to d·o? 

( ) Have everyone in the e lass read the same story 
to find out about Mexican children and Mexican 
customs. 

( ) Eave eaeh child read out of diffe~ent books to 
find out about Mexican ebildren an~ Mexican 
eustoms9 

2. The class is going to prepare a program on the life of 
Washington. Which would you ~ike to do? 

( ) Have all the children read the same story to 
find out about Washington as a boy and Washingtot: 
as a leader of·his country. 

( ) Have every child read di.f".t'erent stories to .t'ind 
out about Washington as a boy and Washington as 
a leader of his country. 



3. Your class wants to learn about lumbering in New England. 
~ch would you like to do? 

( ) Have al~ tl:e children read tm same story to 
.find out about the ways of lumbering and the 
kinds of lumber found in New Eng~and. 

( ) Have everyone read out of' many different books to 
.find out about the ways o.f lumbering and the 
kinds of' lumber found in New England. 

4. The class is preparing a science program :for the P. T. A. 
Wbichwould you rather do? 

( ) Bave each child use as many books as possible to 
find out about magnets# uses of' magnets, how te 
make a magnet. 

( ) Have everyone in the class read the same book to 
find out about :magnets 1 uses of magnets, how to 
make a magnet. 

6. We have decided to learn as much as we ean about Canada. 
Wbich would you rather dot 

( ) Have every child read by b±mself' to see what he 
can find about the Canadian Rockies, the rivers 
of Canada, the forests of Canada. 

( ) Have everyone in the class read the same story to 
find out about the Canadian Rockies, the rivers 
of Canada, the f·orests o£ Canad&. 

6. The class is planning to do experiments on air pressure. 
Wbdeh would you like to do? 

{ } ·Make the e~ass in~o sma~l groups and see what you 
can find out about air pressure. 

( ) Choose a partner to work with you to see what you 
ean :find out about air pressure. 

( ) Work all by yourself to see what you can .find out 
about air pressure. 



7. We are going to give a health program for the school.. Wbicl 
would you rather do? 

( ) Work by yourself to see wb.a t you can find out 
about the basic foods and why they are good for 
us. 

( ) Have everyone in the class choose a partner to 
find out about the basic foods and why they are 
good for us. 

( ) Divide the class into small groups to find out 
about the basic foods and why they are good for 
us. 

a. We want to find out al.l. we can about Mozart's childhood. 
~chwoul.d you like to do? 

( ) Choose partners to see what you can learn about 
Mozart's childhood. 

( ) Divide the class into small groups to see what 
they can l.earn about Mozart 1 s childhood-. 

( ·. ) Work by yourse:J..f to see what you can l.earn about 
Mozart's childhood. 

9. We •re interested in learning about cattleraising in our 
West. Wbich would you rather do? 

{ ) Study all by yourself to learn about the work of 
a cowboy and life on a ranch. 

( ) Work \Vi th yom- clmm and read about the work of a 
cowbuy and life on a ranch. 

66: 

( ) Work with a small group of children to learn abo1 t 
the work of a cowboy and life on a ranch. 

10. A man is coming to talk to the class about asbestos mining 
in Canada. Which 'fli!.Y would you choose to get informs. tion 
before he comes? 

( ) Choose a friend to look up information about 
asbestos mining in Canada. 

( ) Work by yourself to look up information about 
asbestos mining in Canada. 

( ) Work with a small group to look up informat1.on 
about asbestos mining in Canada. 



11. We are planning an assembly program on Memorial Day for the 
school. How would you choose to work? 

( ) Have the teacher find books and give them to you 
to read about the first Memorial Day and ways of 
observing Memorial Day. 

( ) Look in different places yourself to find what 
you can about the first Memorial Day and ways of 

. observing Memorial Day. · 

12. If you were going to give a talk about tobacco 1 how would 
you choose to go about finding information you needed? 

( ) Find ~he materials you needed in encyclopedias~ 
geography books~ and reading books about where 
tobabco is raised~ when it is planted. the 
of tobacco after it is picked. 

( ) Have your teacher tell you where to 1ook to find 
where tobacco is raised 6 when it is planted~ 
the treatment of tobacco after it is picked. 

13. You want to invite another grade to hear about deep-sea 
fishing9 Which would you rather do? 

( ) Use materials which the teacher bas chosen to 
find out about the importance of fishing to 
New England 6 the kinds of fish caught 6 the 
methods of catching fish. 

( ) Be responsible yourself for finding about the 
importance of fishing to New England1 the kinds 
of fish caught~ the methods of catching fish. 

I 

14. We are studying about the ancient Incas of Peru. Which 
would you rather do? 

( 

. ( 

) Look in several places yourself' to f1nd out 
about their culture and their treatment by the 
Spaniards. 

) Let the teacher find books that will tell yott 
about their culture and their treatment by the 
Spaniards. 



15. If you want to be able to tell about the elimate of Mexico 
to a friend who is going there 1 would you ratherdo? 

( ) Use books which;the teaeher has chosen to tell 
you about the elimat~ of Mexico and its influ­
ence?· 

( ) Search through as many materials as you can fine 
by yourself to learn ~bout the elimate of Mexiec 
and its influence? 
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