Boston University

OpenBU http://open.bu.edu
Boston University Theses & Dissertations Dissertations and Theses (pre-1964)
1959

Financial support of the instrumental
department in the public schools of
Massachusetts, population of 3,000 - 11,000

https://hdl.handle.net/2144/19656
"Downloaded from OpenBU. Boston University's institutional repository."



FINANCIAL SUPPORT OF THE INSTRUMENTAL DEPARTMENT
IN THE PUBLIC SCHOOLS OF MASSACHUSETTS |
POPULATION OF 3,000-11,000

A Thesis
Presented to
the Graduate Board of the Department of Music
Boston University

In Partial Fulfillment
of the Requirements for the Degree

Master of Music

by
Salvatore A. Paratore

August 1959



THESIS APPROVAL
7 Thas thesis;‘ written ‘under the supervision of the candidate’s
Advisory Commiitee, and approved by its members; has been pre-
sented to and accepted by the Go'aduqté Board of the School of Fine
and Applied Arts of Boston University in partial fulfillment of the
requirements for the degree of MasTER oF Music with a major in

Music 'EE’ducatio'n '




CHAPTER

TABLE OF CONTENTS

THE PROBLEM AND DEFINITION OF TERMS USED v« « o &
The Problem o o o o ¢ o o 6 4 6 o 6 o o s o »
Statement of the problem . & & . c i e e e e
Tmportance of the study o« « & o o & o o o
Definition of Terms .« « « s « &+ 4 4}. e e
General school budget o« ¢ o o o o o o o o
Music appropriabion « ¢ & « ¢ 5 o ¢ o & o o
Supplementary fUNAS .« « ¢ o 5 o o 5 0 o o
Sources of Data & o o & o o o & i 0 i 4 & e »
Method of selecting the areas of
investigabion .+ i o s ¢ 4 & 5 & o o o o o
Areas of investigabtlon . i o 4 4 o ¢ o o o =
The questionnaire .« « o« o o 4 « o ¢ o & o @
Method used in selecting towns to be
SUTVEYEd & o o 4 4 o o o o o o s b b s b .
Questionnaire returns .« « o o o 4 « o ¢ + o
Organization of the Remainder of the Study . .
THE HISTORICAL BACKGROUND OF INSTRUMENTAL MUSIC
 IN THE PUBLIC SCHOOLS « o s « o ¢ ¢ o o o o &
Lack of precedent for instrumental music . . .
Growth of instrumental music in public schools

Class instruction & o « v o o & 4 o o o o o s

PAGE

w w w w w P - e

()

oo oo o N



CHAPTER

Class instruotionlin instrumental music in
the United States .« & v v v o o & o o o &
Colleges and universities o e e s v e ;‘; .
The contest MOVEmENt o & i « & o o o o & o
Music Educators National Conference i & «
Child's Bill of Rights in music instruction
Support of the instrumental music déparfment
Equipment .« & & ¢ & o o & o e el
Mext-books and instruction books . i & & . .
Supplies « « & o « o o :m. : « ve : ; o o
Basic equlpment and expenses . . el
SUMMAYY 4 ¢ o s o o o o o o o o ¢ o o & o o
Review:of related studies .« . & o : j . . .
RESULTS OF THE QUESTIONNATRE + & & & o « o o &
Music Appropriation . . . . ; e b e e e ;;.
Expenditures of the Music Department ; + . .
Tnstrumental teacher's Salafy :H: o o o e
Types of instrumental music instfuction
COFFETEd i 4 i e e o e b e e e e e s

Instrument and uniform purchase < . & « .

Long range purchasing program . « « « 4 .

Equipment Owned by the Muslic Department . .
Number of students studying instrumental

music o . 0 - . e o . o @ . o - o » » e

iv
PAGE

10
11
12
14
16
16
17
17
17

18
19
2l
oL -
26
27

28
29
30
32

32



CHAPTER

Distribution of instruments . .

Analyslis of the distribution of. instruments..

.

Supplementary funds « v « 5 o o 3 o .

Suppiementary fund-~raising methods

Public appearances . « « « o »

Donations . . . .. C e .

Sale of a personallged product

Sponsored soclal activities .

SUMMATY & o o & o 4 o o s & & & o

Iv. SUMMARY AND RECOMMENDATIONS .« « &
SUMMATY « ¢ o 4 o ¢ o o + o o o o
Recommendations o+ « & o o o o o -0

BIBLIOGRAPHY o o 4 o 4 4 o & & & & & o & 4

APPENDIX A. Participating Towns . . . PP

APPENDIX B. Letter of Transmittal ¢ . . .
APPENDIX C. The Questionnaire . « « « o o

°

.

>

L3

PAGE -

33
37
39

uh

4y

b1
ho
4o
4y
Ls.
48
4o
51
52
53



LIST OF FIGURES

FIGURE | | " pagE
1. Percentage of the Music Departments Surveyed That

Did or Did Not Recelve an Annual Music |

Appropriation + 4 ¢ i i s e e e b b e 6 e e o e . 25
2. Percentage of the Schools That Did Reoeiﬁe an |

Annual Budget as Beilng Adeqﬁate or Inadequate . . 26
3. Insbrumental Music Teacher's Salary : . + « « « o . 28
i Type of Lessons Offered .+ ¢ « ¢ o o 6 ¢ o o 6 o » o« 29
5. Instrument and Uniform Purchase . . . ; .‘: e . 30
6. TLong Range Program Used for the Purchase of

Uniforms and Instruments . s : e e e e e e 31
7. Distribubion of INStruments . . = » o 5 .« o o « o 38

8. Use of Suppleﬁentary FUNAS ¢ o 6 6 o & 5 o 0 o v o . 40



CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED

"In 1953, the Massachusetts Depqrtment of Education
submitted an amendment of the General Law of Public School
Education to the Massachusetts Legislature which would ele-
vate music to the status of a reqﬁired subject in the ele-
mentary school. This amendment was_approﬁed and became law
under Chapter 71l of the General Law. A notification of this
law was sent to all Superintendents of Schools which advised
them that a minimum of seventy-five minutes per week must be
used in the teaching of wvocal music to students of the first
six grades. The Department of Educatlion also encouraged the
teaching of instrumental music in thekpublio school,
financed by the school budget. The section of Chapter 71
which insures the teaching of music is Section I which
states, in part:

Such schools shall glve instruction and training in
orthography, reading, writing, the English language and
grammar, geography, arithmetic, drawing, music, the his-
tory and Constitution of the United States, the duties
of citizenship, physiology and hygliene, good behavior,
indoor and outdoor games, and athletic exercise. « «+ .

(4:51)

I. THE PROBLEM

Statement of the problem. The purpose of this study

was (1) to determine the amount of money appropriated to

-
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the music department of selected high schools; (2) to inves-

tigate the expenditures of these music departmeﬁté; (3) to
determine the amount of equipment owned by these insérﬁmental
music departments; and (4) to investigéte money-raising cam-
paigns used by the instrumental music departments to supple-

ment the music appropriation.

Importance of the study. Through the efforts of the

music educators of Massachusebtts and the Massachusetts Stabe
Department of Education, music is now one of the required
subjects that must be taught in the elementary schools of
Massachusetts., This law, however, only concerns itself with
the teaching of vocal music and does not include the teach-
ing of instfumental music in the public schools., Even
though the teaching of instrumental music did not appear in
this law, the Department of Bducation strongly recommended
that every city and town in Massachusetts offer and give
financial support to an instrumental music program. Many
small towns in Massachusetts do not give the instrumental
music program adequate funds to functionvproperly, and it

is this problem which makes this study important. In this
study an attempt was made to determine whether or not the
selected music departments offered instrumental music
instruction, and to what dégree financial support was

given to these departments.



II. DEFINITION OF TERMS

General school budget. The amount of public funds

appropriated by the School Board and approved by the Town
Finance Board which is used to finanoé:the public schdol.
This budget must make provisions for sufficient funds to

meet all expenses incurred in the operation of the public

'schools for one school year.

Music appropriation. The amount of public funds

provided for in the general school budget which 1s to be

used for the expenditures of the music department.

Supplementary funds. Money other than that obtained

in the music appropriation. These funds may be collected
from other sources, such as, donations, concerts, and

money-raising campaigns.
III. SOURCES OF DATA

The data used in this study were obtained by tabulat-
ing the results indicated on the questlionnaire returned by
music educators of selected towns in Massachusetts. For the
first time, the results of the tabulated data made possible
a comparison regarding the responsibilities of the school
board with respect to financial support accorded to an

instrumental music program in the public schools,



Method of selecting the areas of investigation. To

determine the areas of investigation, the study was divided
into two sectiohs: (1) to determine, by means of research
of text;books and reia%ed studies, the responsibilities of
the school board in regard to the support of the instrumental
music department in the public schools, and (2) to determine;
by conferences with faculty advisors, other éréas of investi~

gation important to this study.

Areas of investigation. 1In order to determine the

areas of investigation, a list of ideal conditions for the
support of the instrumental department was compiled. It was
then agreed that a questionnaire was to be used to investiQ
gate whether or not the instrumental department of the
selected schools surveyed possessed these ldeal conditions,
and if so, to what degree. The‘areas of investigation were
as follows: (1) the amount of money appropriated to the
music departméné for the support of an instrumental music
program, (2) the amount of the expenditures of the selected
music depéréments, (3) what money-raising campaigns were
being employed, if én&, by the selected schools to supple-
ment the music appropriation, and (4) the number and variety
of school instruments owned by the instrumental music depart-

ment.
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The questionnaire. The questionnaire was designed to

obtain data regarding (1) the degree of financial support
given the insbrumental music department of the selected towns
in this study, (2) the amount of the expenditures of the
music department, (3) the distribution of instruments owned
by these departments, and (4) the use of supplementary funds
to aid in the financing of these instrumental music depart-
ments. This questionnaire, consisting of eleven questions,

was then sent to the towns selected for this study.

Method used 1n selecting towns to be surveyed. The

survey was limited to the State of Massachusetts. A 1ist of
towns with their populations was compiled; the towns with a
population ranging from three thousand to eleven thousand
were selected. A special specification was maintained,
however; the surveyed towns had to maintain and operate
their own high school.

Since towns with a population over eleven thousand
generally had a well-established musiq department and were
closely associated with one or more large cities, they were
eliminated. The purpose of eliminating towns with a popu-
lation of less than three thousand was because they did not
maintain a high school or have an instrumental music depart-.

ment.
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Questionnaire returns. Ninety-five towns were selected

to t?ke part in this study and were sent the questionnaire

which was To be filled out and returned. The first set of
ques%ionnaires resulted in only twelve?beihg returned. A
second set of questionnaires was sent With a letter of
explanation, and this increased the number of the returns
to twenty»five; The third and final copy of the question-
nalre was sent with another follow-up letter, and this
increased the total number to fifty-one returns, or fifty-
four‘per cent of the towns surveyed. It 1s on this per-

centage that this study is based.
IV. ORGANIZATION OF THE REMAINDER OF THE STUDY

The remainder of this study will be presented as
follows: Chaﬁter IT will contain an historlcal background
éf instrumental music in the public schools in the United
States, and a review of related studies; Chapter III will
indicate the results of the questionnaires submitted by

the |respondees regarding conditions in their instrumental

music department; and Chapter IV will contain the summary,

conclusions, and recommendations.
| _




CHAPTER II

THE HISTORICAL BACKGROUND OF INSTRUMENTAL MUSIC

b ' IN THE PUBLIC SCHOOLS

Since its introduction into the curriculum of the
public schools, instrumental music has received limited

financial support. Unlike vocal music; of which many

trao?s are found in the culture of the early colonists,
inst#umental music was not developed: It was not until the
end éf the eighteenth century, with the'rise of such citiles
as N%w Orleans, Charleston, Baltimore, Philadelphia, New
York, and Boston, that conditions gradually changed.
Increased immigration, the growth and development of trade,
ﬁogether with the influx of new wealth and industries,
inevitably created an atmosphere in which the art of music
could more readily flourish. (6:2)

In the latter half of the nineteenth century, muskec,

which was almost entirely wvocal and which was limited prin-
cipally to church usage, began to expand into immeasurable
channels; There were numerous opportunities to hear "the
mas?erpieceé" and, as a result, a new interest in instrumen-
tal imusic was born. However, despite this new interest in
music, bthe schools were slow to adopt instrumental music as

a subject in the school curriculum.
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tion

Lack of precedent for instrumental music: To compli-

matters even more, instrumental music in public educa-

had no precedents, elther in this country or in Europe.

The musicians of this country were not trained for this type

of ¢
aliz

eaching, and the professional eduoétors could not visu-~
! ;

e its possibilities and benefits.

Growth of instrumental music in public schools. It

was not until the late 1800's that traces of instrumental

musi

¢ could be found in public school education. According

to Pfescott and Chidester, the first band was formed at the

|

Boston Trade School in 1858 and was known as the Trade

1 : .
School Band of Boston Harbor. (9:6-7) In Birgeétrs book,

History of Public School Music 22:1755, the flrst orchestra

was formed in Richmond, Indiana, by Will Earhart in 1898.

From

this time on, many traces of instrumental music couid

be found in places like: (1) Wichita, Kansas, in 1896;

(2) &ew Tondon, Connecticut, in 1896; and (3) Hartford,

Conn

‘ ~

ecticut, in 1898, (6:11)
| ' - -

Class ingtruction. The class instruction movement,

“which originated in England, made possible the expansion of

inst
twen
depa

S0ons

rumental music in the public schools. Prior to the
tieth century, the growth of the instrumental music
rtment depended almost entirely upon the private les-

given to students outside of school: The absence of
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a sayisfactory instrumental music program in the public

scho#ls-created a serious problem in small communities which
did %ot have a sufficient number of priﬁate teachers to
hand%e all the instrumental instruction required. In 1909,
Charies Farnsworth, while touring England, wrote a report
oalléd the "Maidstone Movement" which reads as follows:

I heard a concert given by the school orchestras in
and about London in Alexandria Palace, where fourteen
hundred and f£ifty youthful instrumentalists took part.

. It is astonishing to see what can be done under these
conditions. The idea of teaching the violin in classes
Strikes one at first as almost impossible, but here is
a movement where Jjust thils thing is done, not in school
time, but outside, yet under the direction of the
school authorities. (6 16)

|

J Class instruction in instrumental music in the United

Statés. In the beginning of the twentieth century, Aibert

G. M%tchell, Music Supervisor of Boston, heard about the.
"Maiéstone Movement" of teaching a given ingtrument in-
classes. In 1910, he sailed to England to investigate the
syst%m to determine its possible acceptance into the échool
musié program of Boston: Convinced of the pedagogical possi-
bill?y, Mitchell returned to Boston in 1911 and organized the
firs% instrumental class in the public schools in this
country. This class did not meet with outstanding success,
but #t did succeed in establishing the movement of instru~
ment%l cléss instruction for others td experiment and
deVeéopf In the Midwest, Manin and Giddings employed the

[
y
|
!
|
|
|
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fine
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'! .
et performing musiclans to teach these classes, bubt like

Mitcﬁell, the program did not achieve marked success. Manin

and Giddings then employed reputable teachers, musicians who

were

;not necessarlily symphony performers, and this method
| ,

met with better success,

Interest in music was stimulated gradually, and the

public became aware of the beauty and importance of music.

This

clas

interest carried over into the public schools, and

8 dnstruction in violin, trumpet, clarinet, saxophone,

1

and other instruments of the band ang orchestra increased.

The

tras

gible

band

type

inst

a co

Prof

results of these classes led to the formation of orohes~

and bands. Colleges and universities were also respon-

for the growth of instrumental music.

Colleges and universities. With the growth of the

and orchestra movement, there grew a demand for a new
gof teacher--one whvoould give instructions.on all
Euments of the band and orchestra;‘and one who possessed
nsiderable degree of executive leadership. In 1908,

egsor McWhood of Columbia Uhiversity found, in a survey
‘ .

of music in colleges, that only sixteen colleges recognized

musi

¢ for entrance credit and that thirty-eight accepted it

as a part of the elective for the Bachelor of Arts degree.

In a

Coun

similar survey, conducted by the National Research

cil of the Music Supervisors National Conference (1929),

-
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it W$s discovered that, of the 594 colleges reporting, U65
offe%ed Courses for the training of supervisor of music.,
Golléges, universities, and conservatories recognized the
need| for a specialized course of instrﬁction to train a new
and different type of supervisor; thus: the National Asso-
clation of Schools of Music was formed with the ihtent to

estatlish and standardize a curriculum to meet this need.

| By 1915, the essential oubtline of instrumental
ingtruction, as it is practiced in the schools today, had
appeéredﬁ Class instruction was offered on the instruments
of the band and orchestra. Colleges were offering special
courses for the training of teachers in instrumental music..
In some cities, a department of instrumental music was
organized with a special supervisor in charge. An additional
stimulating factor was-needed to develop a bfoader music

program to meet the advancement made by the colleges -and

improved public performances. Such a stimulant appeared

|
|

with| the appearance of the music contest movement.

The contest movement. The music contest movement,

morq than any other factor, publicized and enlisted public
supﬁort in behalf of instrumental music. Various colleges
and universibies supported and encouraged the music contest
movement. In 1926, the Natiénal School Band Association
Wasiformed; later, the name was changed to the Band and

Orchestra Association.
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At the 1928 National Music Educators Conference, the
Committee on Instrumental Affairs undertook the organization

of a|national band contest, with individual state contests

serving as qualifying centers for the national contest. An
|
inte%est in orchestral music was also heightened by the

oontést movement.,

é In 1929, at Mason City, Iowa, the first national
scho&l orchestra contest was held with fourteen schools
participating. By 1933, the Band and Qrchestra Association
beca&e affiliated with the Music Educa%ors National Con-
fere#ce, which assumed the entire responsibility for the

regi#nal~national competitions.
|
Music Educators National Conference. Since the for-

mation of the Music Educators Nabtional Conference, the
stangards of ﬁusio in schools have continued to advance.
Many;committees have been formed to gulde music along
1ine§ that have increased educational values. The follow;

ing Llist is an example of some of the activities that the

Music Educators National Conference and its committees have
perfered to promote instrumental music in the public
sohoklsz {7:21)

(l)ﬂ The development of state and national contests

for banés; orchestras, sololists, and ensembles.

i
1
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(2) Organization of the National School Band Associla-
ané ﬁhe National School Orchestra Association.

(3) Establishment of a standard symphonic band

instyumén%ation.

1 :
(4) Co-operation with publishers in providing suit-

able ma%erial for school orchestras, bands, and small ensem-
bles. |

(5) Improvement of methods of conducting and judging
contesté.ﬁ

(6) Publication and distribubion of bulletins and -
-repo%ts:

(7) Stimulation of the organization of piand classes,

ES) Definition of aims and objectives of instfumental
music: )

(9) Promotion of all-city, allncountry, and all-state
festivals. | |

(10) 1Inauguration of the publication of full scores

for ban&s;i

scho

publ

(11) Establishment of a graded llst of material for
ol Bands,forchestras, and small ensembles.
With thé advancement of instrumental music in the

ic schools, the educator became cognizant of the need

for én operative sphere which would protect all concerned--

_such

a protective was the Child's Bill of Rights.
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|
!
|
!
I
|
‘1
f
|
!

Child's Bill of Rights in music instruction. As the

teac#ing of instrumental music became a part of the school
curr&culum, music educators felt a need for a Bill of Rights
to s%feguard its position in the ourrﬁculum. A special com-
mitt%e was formed at the Music Educators Nabional Convention
to c mpile a Bill of Rights that could be used by all music
eduogtors;

; This special committee became impressed with the
”Chﬂld's Bill of Rights" adopted by th General Assembly of
thernited Nations. This bill recognized the equal and
inaﬁienable rights of all members of éhe human family to be
theffoundation of freedom, justice, and peace in the world.
Theffollowing articles, taken from the United Nation's Bill
of éights, were used by the oommittee;as a prelude:

5 Article XXVI: ZEveryone has the right‘to education
which shall be directed to the full development of
human personality and to the strengthening of respect
!for human rights and fundamental freedoms.

Article XXVII: Everyone has the right to partlci—

pate in the cultural life of the community, to enjoy
the arts, and to share in scientific advancements and

its benefits. (5:298)
i The oommittee, using these articles as a gulde, then

set| out to create a Bill of Rights that could be used by
mus#c educators. The results of this committee were the
folﬁowing Bill of Rights, which was accepbted by the Music

Educators National Conference.

1
|
|
|
J
\
|
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| THE CHILD'S BILL OF RIGHTS IN MUSIC

I

i Bvery child has the right to full and free opportunity
&o explore and develop his capacities in the field of
music in such ways as may bring him happiness and a sense
of well-being; stimulate his imagination and stir his
JcreatiVe activities; and make him so responsive that he
will cherish and seek to renew the fine feelings induced

by music.

I
; II '
| As his right, every child shall have the opportunity.

‘to experience music with other people so that his own
lenaoyment shall be heightened and he shall be led into
igreater appreciation of the feelings and aspirations of

fothers.
III

As his right; every child shall have the opportunity

‘b0 make music through being guided and instructed in
singing, in playing at least one instrument both alone

' and with others, and, so far as his powers and interests
' permit, in composing music.

Iv.

As his right, every child shall have opportunity to
grow 1ln musical apprecilation, knowledge, and skill,
' through instruction equal to that given in any other
| subject in all the free public educational programs

' that may be offered to children and youths.
v

| tuhity to have his interest and power in music explored
and developed to the end that unusual talent may be
| utilized for the enrichment of the lndividual and

|
|
|
I
|
| As his right, every child shall be given the oppor- "
|
!
|
, society.

|

|
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f Every child has the right to such teaching as will
sen51tize, refine, elevate, and enlarge not only his
appreciation of music, but also his whole affective
,nature, to the end that the high part such developed
feeling may play in raising the stature of mankind may
be revealed to him.

|
[

With the adoption of The Child's Bill of Rights in
Musio and other amendments by the members of the Music Edu-

catérs National Conference, administrators were given the

nee@ed support to allocate financial assistance to the

schéol music program.

i

|
|

I

Sugéort of the instrumental music department. If the

rig%ts of the students studying instrumental music are to be
re%pected, it is the responsibility of all music educators
to |see that the principles of the Child's Bill of Rights are
fo#lowed in the public sohools; In érder to make this Bill
ongights a reality, school administrators must share some
of ‘the responsibilities by providing sufficient funds to
operate properly the music department The music director

should be given an adequate budget to cover all vhases of

mu%ic education. (6:19)
1 - ;

|

u .

| Equipment. The school must assume the responsibility

| , v
oﬂfproviding a reasonable supply of instruments. The instru-~
m%nts usuvally are avallable to pupils on a rental basis,

aithough some schools provide instruments on loan without

f
|
|
i
|
|
|
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1
|
I
| ,
- ' T
charge; These instruments should be of good quality, and
{
any ﬁnstrument of a lesser quality should be considered a

poor investment from the standpoint of durability, replace-

ment, and upkeep. (6:166)
f
|

sta@e printed books shouid be provided from the general

Text-books and instruction books. Text-books or

qch%ol budget. Instrumental method books, band, chorus,
andjorchestral music should also be provided by the music
budéet and if not, provisilons must be made for the inclu-
sion of such items. |
f . _

| Supplies. The smaller items of equipment, which
usuélly include strings, ligatures, reeds, staff liners,
drqm pads, small percussion articles, music paper, phono-

gr%ph records, printed forms, rhybhm band instruments, and

]
repairs, should be included in the annual music budget.

f

f' Basic equipment and expenses, Music equipment for
neW'buildings and replacements of major items would be
adﬁudged basic equipment as well as the following. (1) a
scientifically planned music room, (2) pianos, (3) practice
robms, (4) risers, (5) band rehearsal room, (6) chorus

rehearsal room, (7) equipment and uniform lockers, (8) music

sﬁorage space, (9) chairs, (10) music stands, and (11) trans-

portation. (6 24~25)

i
|
|
|

M
|
|



‘ Summary. An investigation of the historical back-
grou#d of instrumental music was made; (1) to study how
inst#umental muslc became pért of the scﬂoél curriculum,
andgke) to determine the responsibilities of the school
boaﬁé és regards the financing of the‘instrumental music
dep%rtment A

g Prior to the 1800's, instrumental music failed to
gaié any significant consideration in public or private
schéols in America, since the task of building a home in
thegwilderness, the isolation of one community from
ano%her, and the excessive preoccupation with exploitation
of %conomic resources left no time or desire for the enjoy-

|
men' of the arts. It was not until the early nineteenth

|
ceﬁtury, with the growth Qf metropolitan centers and conse-
qu%nt concentration of wealth and population, that this
na%ion, which had previously been indifferent to music,
beékoned to hear and parbticipate in music.
The new attitude towards musié enabled music educa-

i
|
to?s to introduce instrumental music in the public school.

18

Ed#cators, like Mitchell, Earhart, Manin, and Giddings, were
|

copfronted with many problems, some of which were: (1)
uﬁtrained instrumental teachers, (2) no precedent for
iﬂstrumental music in the public écﬁool, (3) the force of
tﬁe classical tradition in the cholice of éubjeots, and (4)

| _ -
1$ck of a co-ordinating and guiding agency. After World



|
|

19
'war;I, the tempo of instrumental music increased because:
(l)éclass instruction on the instruments of the band and
6réﬁestra had proved successful, (2) colleges and universi-
tie% established courses of study‘té prepare the lnstrumen-
tal?teacher, (3) the school board gradually assumed finan-
cia% responsiéiiity of the school oroﬁesbra and band which
hadfdeVeloped on their own accord, and (4) classical tradi-
tio% in the choice of subject matter weékéned;

f Other factors which helped to promote instrumental
musﬁc in the public schools were: (1) the conbtest movement
whikh publicized, stimulated, and séaﬁdardized the instru-
men%al music program, (2) the organization of the National
Hiéh School Orchesbra, and (3) the Committee of Instrumental
Afﬁairs of the Music Educators National Conference.

\‘\’ There have been other investigations devoted to the
|

riée of financial support to the music program in the public

schools~—~a survey of these gtudies follows.

[
f
f
|

Review of related studies. An investigation was made

to;asoertain if any previous studies, simiiar to this sub-
je%t, the support of the instrumental music department in
th% public schools, had ever been made. .This investigation
centered chiefly around the works of William Tarson's bibli-
ography3 "Extracts of Thesegs" whioh appeared in the Music

Educators Journal, 1953-56, and Tarson's Bibliography of

|
f
I

f
I
|
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Research Studies. The investigation of the Music Educators

Journal proved fruitless, but the investigation of Larson's

|
Bibﬂiography of Research Studies produced a study written by

Ricﬁard Sunderland, which dealt with the problem of the

sources of financial support and expenditures for twenbty-
| ‘

thr%e high schools with'an'enrollment‘of one thousand or

moré in the southern and central regions of Ohio.
| ~ v
f Outside of this source of information, little could

be found. In his thesis, Sunderland stated:
i
fAn investigation of previous studies of the financial
| status of high school bands revealed that, with one
'exceptlon, little information was readily available on
! the subject. .In an unpublished Master's thesls written
{in 1951, Truman N. Eberly thoroughly investigated the
' financial situation of instrumental music departments
fln high schools. (21:4)
|

J Data used in the Writing of the thesis by Richard

|
Sunperland were obtained by personal interviews and a pre-

!‘ .
pared questionnaire: All data were collected in this man-

|
ner, and the general obJjective of the questionnaire was to
gaim information concerning sources of lncome and the amount
of1expenditures for high school bands.

f Sunderland used a questionnaire to help him ascertain
thé speoific amount of money obtained from all sources used
tofsupport the high school band and to determine the amount
of;money expended for instruments, music, repalrs, transpor-
ta%ion, festival fees, and the purchase of other miscellan-

‘

eo#s equipment, such as, music stands, hat lights, marching

|
|
[
!
|
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band.brops, ete. Sunderland also investigatbted the policies
usedgin the purchase of band uniforms and the sources of the
mone% expended for these uniforms. The last item he inves-
tigaéed was whether or not the band operated on a fixed
Boaré of Education budget and to what extent the music
depa%tment shared from the gate receip%s of athletic events.
;. It was found that the major sources of ineome, con-
trib&ting to the support of the instrumental music depart-
ment; came from the following, which are listed in the order

of their contributions: (1) concerts and shows, (2) band

boosters, (3) athletic events, and (4) Board of Education.
The #ercenéage of the total amount 6f’money used fpr the
suppbrt of the twenty-three schools in this study was ag
foll%ws: 26.1 per cent came from concerts and shows, 19.9
per %ent from band boosters, 18.2 per cent from athletic
even%s, and 17.7 per cent from the Board of Education.

; The results of Sunderland's investigation show that
the;Board of Education ranked last in the order of suppbrt
of éhe instrumental music department. If instrumental
musﬁc was an accepbed course in the. school curriculum, the
Boa%d of Bducabtion should have been the leading agency for

its?support.

b

!
; The principal expenditures listed for the twenty-

thrée bands in this study, according to percentage of the

|
|
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totaﬁ amount expended, were: (1) uniforms, 31.7 per cent;
(2) instrument purchase, 19.8 per cent; (3) transportation,
i7.9§per cent; (4) repair and overhaul, illavper cent;

(5) Ixé;iscellaneoﬁ.s'equipment, 8.9 per c’;ent,' (6) music, 7.7
ﬁef éent; (7) insurance, 1.1 per cent; and ZBj fees, .7 per

' - -

cent%

f The Board of Educétion provided the largest expendi-
ture% for the purchase of music, instruments, instrument
repa#rs and overhaul, and insurance. For instrument pur-
ohas%, the Board of Eduoabion.providedf4755 per cent of
the %otal expenditure for 83 per cent of the bands in this
stud&. For music, the Board of Education provided 51.2
per %ent of the total expenditure for 73.9 per cent of the
band% surveyed, and U46.9 per cent of the total expenditures
forjrepair and overhaul for 61 per cent of the bands sur-
vey%da)

; The expenditures for transportation came primarily
froﬁ athletic events. The main factor, contributing to
thi% situation, was that most of the.major transportation
expénditures for high school bands came as a result of
triés to perform at athletic events. The athletic events
pro&ed to be one of the principal sources of income for thg
ban%s in this survey, and almost 50 per cent of the bgnds )
sur&eyed recelved an amount of money ﬁhich was determined

| _
by a definite formula each year.

|
!

22
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; With the conclusion of the background material, there
folldws an investigation into the financial support of the
instﬁumental music department in the public schools of
-

Masséchusetts having a population of three thousand to

eleven thousand.

i
!
|
r
|
|
|
i
|
!
I
i
i
|



CHAPTER IIT
RESULTS OF THE QUESTIONNAIRE

The questionnaire method was used to investigate the
sele%ted practices of financing the instrumental music
depaétments in the public schools. The questionnaire was
desiéned to reveal: (1) the amount of money appropriated
to c$nduct the music éepartment, and (2) if this appropri-
atio% was adequate. o

} The.survey indicated that the amount of money appro-
pria%ed by the school boards for education, in the schools
survéyed, varied from $140,000 to $900,600. The average

schobl budget appropriated by these school boards was

found to be $366,037.
|
| .
| I. MUSIC APPROPRIATION

|
i
|
!
i

‘ The survey further indicated that the amount of money

appﬁbpriated for the music departments surveyed varied from
‘$30q to $7,750. The average appropriatbtion to these music

depgrtmehts was found to be $1,287. These figures indicate
'tha1, for every dollar spenb.for education, only 2.84 cents

was;used for the teaching of musilc,

} Figure 1 indicates that 42 per cent of the music
depértments surveyed recelved an annual appropriation,
I

whiie 58 per cent of the music departments did not receive
f

an annual appropriation.
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| FIGURE 1
|

éERCENTAGE OF THE MUSIC DEPARTMENTS SURVEYED THAT DID
| OR DID NOT RECEIVE AN ANNUAL MUSIC APPROPRIATION
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. Plgure 2 indicates that, of the 58 per cent of the
musﬂc departments that did receive an annual appropriation,
ho ﬁer cent received an adequate apprépriation, while 60 per

oenﬁ did not receive an adequate appropriation.
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} FIGURE 2

PEBCENTAGE OF THE SCHOOLS THAT DID RECEIVE AN ANNUAL
‘BUDGET AS BEING ADEQUATE OR INADEQUATE
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After having determined the percentage of appropria-

|
t
i
f
|

tionj an investigation was made to educe how this money was
| : o

spent.

; :
i II. EXPENDITURES OF THE MUSIC DEPARTMENT

| An attempt was made to have the muslc educators, who
participated in this study, itemlze the expenditures of
theif muslc departments. The majorityvof the respondees,
howe?er, did not itemize the expenditures of their music
depaLtment. It was impossible, therefore, to present valid
datairelative to the percentage of the music budget used
for %ocal music, instrumental music, instrument purchase,

repahrs, transportation, festival fees, and miscellaneous

expensess

|
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i Instrumental teacher!s salary. Figure 3 indicates the
resuﬂts of the study conducted, which pertains to the source

of tde instrumental music teacher's salary. An analysis of

this information is as follows:

|

i (1) Seventy-two per cent of the respondees indicated
thatfthé school board pald the entire salary of the instru-
mental music teacher.

; (2) Thirteen per cent of the respondees indicated

thatithé students paid the instrumental music teacher's
|

salaﬁy.

f (3) Two per cent of the respondees indicated that
instﬁucéién was offered to its students, and that the
inst%umental music teacher'!s salary was paid, in part, by
the %chool board and by the students,

; (4) Eleven per cent of the respondees indicated that
theyjdié not employ an lnstrumental in§tructor, and as a
resuit, those pupils who wanted to stuﬁy music were obli-

gateé to arrange for their own lessons;
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| FIGURE 3
’ INSTRUMENTAL MUSIC TEACHER'S SALARY
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[
Figure 4 indicates the results of the study which is related
to t#e different types of lessons offéred to the students in
the beleoted public schools used in this study. An analysis

]
of this information is as follows:
|

ﬁ (1) Five per cent of the respondees:indicated that

pri%atepiﬁstruction was the only type-of lesson offered to
the!students.
j (2) Thirty-five per cent of the respondees indicated
thaé clésé ihstruction was the only type of lesson offered.
g (3) Fifty per cent of the respondees indicated that
|

a combiﬁation of private and class instruction was offered
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to the students: (a) class instruction was given to students
| v .

studyﬁng the more usual instruments; (b) private instruction

was okfered to students who had diffiéuity scheduling lessons

with h school-sponsored class.

J .
. (4) Ten per cent of the respondees indicated that no

instrﬁménﬁal instruction of any type was offered to their

students.
g’
, FIGURE 4
| TYPE OF LESSONS OFFERED
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§ Instrument and uniform purchase. The muslc educators,
Who>£articipated in this study, were asked to indicate the
meth%d used in purchasing instruments and uniforms. Figure 5
indi%ates that: ,

. (1) Thirty per cent of the respondeés indicated that
instruménts and uniformé wére purchased through the instru-

mental music budget.




(2)  Twenty-one per cent of the respondees indicated

that ﬁnétfuments and uniforms were purchased through supple-

mentdry-funds.
E (3) Thirby-seven per cent of the respondees indicated

thatéboﬁh'budget and supplementary funds were needed to pur-

.
chase instruments and uniforms,

|
t

| (4) Twelve per cent of the respondees indicated that

theyfdié not maintain an instrumental departmenf in their
scho@l and, therefore, had no need to purchase instruments

and uniforms.

!
i

| FIGURE 5
| .
g INSTRUMENT AND UNIFORM PURCHASE
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| Long range purchasing program., The last ltem relating

to e%penditures of the music department deals with the proce-~
dure% used by music educators in purchasing instruments and

’ equi%ment. It was important to know if the appropriations
gran%ed were used to fulfill the needé of a long range
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progrém, or 1f the funds were used with no definite plan %o
suppl%ment instruments and equipment already owned by the
sohoois. Figure 6 indicates that:

j (1) Thirty-six per cent of the respondees indicated
that-% ﬁlanned long range program was QSed to purchase
instr@ments and uniforms, |

; (2) Sixty-four per cent of the respondees indicated

thatfthéy did not use a long range program in the purchase

of school-owned instruments.

FIGURE 6

5
! LONG RANGE PROGRAM USED FOR THE PURCHASE
| OF UNIFORMS AND INSTRUMENTS
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The following analysis will show the number of stu-
denté using music instruments and the distribution of private

and $chool~owned instruments.
|

| IIT. EQUIPMENT OWNED BY THE MUSIC DEPARTMENT
| It is the purpose of this section to investigate the
numbér of instruments owned by the instrumental music
depa?tment. To do this, each music director who partici-
pate& check-marked a list of instruments which appeared in
the éuestionnéire. |

|
|

Number of sbudents studying instrumental music.

Appr%ximately 5,575 students, male and female, are now
stud&ing a band or orchestral instrument in the towns sur-
Veyeé. This figure does not include the number of students
who are studying piano, accordian, or guitar. Of the num-
ber studying band or orchestral instruments, only 1,430 are
u31ng school instruments. The remaining 4,145 students
mustjuse instruments which they have rented or purchased.

An analysis of the distribubtion of the instruments indicated
that‘sohool~owned instruments were grouped into three cate-
gorieS“ (1) the larger brass and woodwind instruments,

(2) the string instruments, and (3) the percussion instru-

ments.
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Distribution of instruments. An investigation of the

data received from the respondees indicabed: (1) the number
of students studying the various instruments of éhe band and
orchestra, (2) the number of students using school instru-
ments, and 235 the number of students ésing private or
rented instruments. The following is an analysis of the
distribution of instruments:

(1) . Piccolo. Twenty-three students: (a) fifteen
used school instruments; (b) elght used private or rented
instruments. . ’

(2) Flute. One hundred and seventy students:

(a) thirty used school instruments; (b) one hundred and
foéby used private or rented instruments.

" (3) B-flat clarinet. Nine hundred and forty-nine
studehté:#-(a)'ninetyweight used school instruments; '
(b) eight hundred and fifty-one used private or rented
instruments. _ V 1 o

(4) Alto clarinet. Twenbty-six students: (a) twelve
used school instruments; (b)lfourteen ﬁsed private or rented
instruments. | T |

(5) 'Bass clarinet. Twenty-one studénbs: (a) twelve
used school instruments; (b) nine used private or fehted
instruments. o | | | U

(6) Oboe. Twenty-seven students: (a) nineteen

useqd scﬁoél instruménts; (b) eight used pri%aée or rented

-~

instruments.



34

(7) BEnglish horn. Four students: (a) one used a
school instrument; (b) three used private or rented instru-
ﬁents; o |

(8) Bassoon. Twelve students: (a) seVen‘used
school instruments; (b) five used printé or rented instru-
ments. o | |

(9) E-flat alto saxophone. One hundred and ninetje
six stuéeﬁts: (a) twenty-two used school instruments;
(b) one hundred and seventy-four used private or rented
instruments.

(10) B-flat tenor saxophone. Six#ychree students:
(a) twenty-six used school instruments; (b) thirty-seven
used private or rented instruments. )

(11) E-flat baritone saxophone. Thirty students:
(a) eighteen used school instruments; (b) twelve used pri-
vate or rented 1nstruments. ‘

(12),,Trumpet; Eight hundred and forty-three stu-
dents: A(aj forty-two students used school instruments;
(b) eight hundred and one used private or rented instru-
ments. |

(13) Cornet. One hundred and forty-three students:

(a) twenty-one used school instruments; (b) one hundred and

Ehirty~two used private or rented instruments.
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(14) Alto horn.  Sixty-seven students: (a) fifty-
seven used school instruments; (b) ten used privété or rented
instruments. o

(15) Mellophone. Forby-five students: (a) thirty
students used school instruments; (b) sixteen used private
or rented instruments. o

(16)‘ French horn. Sixty-seven students: (a) fifty;
one students used school instruments;.xb) sixteen used pri-
vate or rented instruments. T

(17) . Baritone horn. One hundred and nineteen stu-
dents: ﬁ(a) seventy-seven students used school instruments;
(v) fort§«two used private or rented instrumenté.

(18) Trombone. Two hundred and sixbeen students:

() seventy used school instruments; (b) one hundred and
foftyésix used private or rented instéﬁéents;

(19) Bass trombone. Nine students: (a) six students
used soﬂooi instruments; (b) three used priVa%e'or rented
instruments. ] A

(20) Bass. One hundred and nineteen students:

(a) eighty students used school instruments; (b) thirty-nine
used private or rented instruments. )

(21) Violin. Two hundred and ninebty-five students:
(a) one hundred and forby-three students used school instru-

ﬁehts; (b) one hundred and fifty-two used private or rented

ingtruments.
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(22) vViola. Forty-five students: (a) thirty-three
students used school instruments; (b) twelve used private or
rented instruments. o

(23) Cello. Nineby-three students: (a) eighty;
three s%udénts used school instruments{ (b) tén—used private
or rented instruments. o

(24) String bass. Forty;éight students: (a) fortyQ
six stuaenfs used school instruments; (b) two used-pfivate
or rented instruments. S

(25) Snare drum. Two hundred and sixty-five stu~ -
dents: (a) two hundred and two students used school instru-
ments;'(ﬁ)‘fiftyﬂfive used private or rented instruments.

226) Bass drum. Ninety students: (a) eighty-three
studenté uéed school instruments; (b) sevenﬁuéed private or
rented instruments. -A

(27) Timpani. Twenty-seven students: (a) twenty-
five used school instruments; (b) two used private or
rented instruments. - ‘

(28) Cymbal. Seventy?one students: (a) sixbty-nine
students ﬁéed,school instruments; (b) three used private or
rented instruments, o

(29)  Bells. Fifty-two sbudents: (a) fortj;foum
students used school instruments; (b) eight used private or

reﬁted instruments.

(30) Harp. No harps.

-
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Analysis of the distribution of instruments. The

above list and Figure 7 enable a comparison to be made
between the number of instruments owned by the school and

the number of instruments rented or owned by the students.
This 1list further presents an opportunity to the feader to
determine if the school board is meéﬂing its responsibilities
in providing an adequate supply of instruments for student
use, ‘

A study of Figure 7 also shows that the instrumental
music department is not given an adequate supply of instru-
ments. FPurther analysis indicates that, with the exception
of the piccolo, alto clarinet, bass clarinet, oboe, bassoon,
baritone saxophone, alto horn, mellophone, French horn,
baritone horn, bass, viola, cello, string bass, and the per-
cussion instruments, the students rent or own the majority

of the instruments used by the instrumental music department.
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Along with the finaneial support allocated by the

School Board, some music departments adgmented their
finances by supplementary funds. There follows a survey
of the methods used and the percenﬁagefof schools employing

this method of building their instrumental music program.
IV. SUPPLEMENTARY FUNDS

The final area of investigation: was designed to
determine if moneyaraising campalgns were used by thé
seiected instrumental music departments to supplement the
music budget. Figure 8 indicabtes that:

(1) Porty-seven per cent of the respondees did use
suppleméntary funds. |

(2) Forty-one per cent of the respondees did not
use supﬁlémentary funds.

(3) Twelve per cent of the regpondees did not have
use forpsﬁpplementary funds, because éhey did not offer

instrumental music.
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A variety of fund-~raising methods were used by the
instrumental music departments to supplement the music bud-
gets. Many respondees indicated that a combination of one
or more methods was used to augment their music appropriation.
An analysis of this data indicated that the followling methods
of supplementing the music budget were used, listed according
to their importance: (1) by public appearénoes, (2) by
donations, (3) by the sale of a personalized prodﬁct, and
(4) vy sponéoiing social activities. A further breakdown

6f’thé data follows,
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Public appearances. Sixty per cent of the selected

ipstrumental music departments indicated that the use of
funds obtained from public appearances was the chief source
for supplementing their instrumental mgsio budget. This
method was beneficial as it enabled thé instrumental music
department not only to supplement the music appropriation,
but also to present the different musical organizations of
‘the school to the public:. The different types of public
appearances consisted of: (1) band concerts, (2) high
school vocal concerts, (3) élémentary vocal coﬁoérts?

(4) operettas, (5) minstrel shows, (6) parades, (7) appear-

ances at local club meetings, and (8) football games.

Donations. Twenty-six per cent of the respondees
indicated that donations were the second largest source of
income for supplementing the instrumental music budget. A
breakdown of the organizations which éontributed funds to
the instrumental music departmenté Surveyed showed them toA
be: (1) the Parent-Teacher Association; (2) service clubs,
such és; the Iions Club, the Kiwanis, andgtﬁe American
Legion; (3) the Band Mothers! Club; (4) the Student Council;
(5) public-sponsorship, such as, spoﬁsérs and tag day; and

265 industry.

-~ -

Sale of a personalized product. The third method

used by twenty per cent of the respondees was the sale of
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a personalized product. Such products included: (1) a candy
sale, (2) a food sale, (3) a fruit cake sale, (4) a magazine
drive,-(é) ball point pens, and (6) school emblems and

pennants.

Sponsored social activities. The fourth and final

method used by ten per cent of the reépondees was the use of
social functions sponsored by the musidal organizations.
This method enabled the entire school populabtion and the
community to Join with the music organizations in some form
of recreation., Some of these activities included: (1)

record hops, (2) dances, and (3) banquets.
V. SUMMARY

The information compiled in Chapter III has been
concerned with the following: (1) the amount of money
appropriated for the music budgét; (2) the expenditures
of the music department, (3) the eqﬁiﬁment owned by the
instrumental department, and (4) the methods of supplement-
ing the instrumental music budgét.

The results indicated that only twenty-four per cent
of the surveyed music departments were given an appropria-
tion of a sufficient amount to operaté properly the music
department, and only fifty-eight per cent of the schools

had a fixed budget for instrumental music. This indicates
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that certain school boards were not fulfilling their finan-
cial obligations toward the instrumental music department;

Because many of the instrumentai departments were not
given sufficlent appropriations, they were unable to own an
adequate supply of school instruments which thus compelled
them to depend upon the use of rented ér privately-owned
instruments to maintain the band and orchestra program. It
was also discovered that, in order to purchase instruments,
uniforms, éupplies, and to supplement the music budget, the
instrumental department had to resort to the use of fund-
raising campaigns.

Having completed the analysis of the data received,
the final chapter will give a summary of the findings and

make recommendations to alleviate the problem.



CHAPTER IV
SUMMARY AND RECOMMENDATIONS

It was the purpose of this study: (1) to determine
the amount of money appropriated to the mu;ie department of
selected high schools in Massachusetts with a population of
three thousand to eleven thousand; (2) to investigate the
expenditures of these music departmenés3 (3) to determine
the amount of equipment owned by these inétfumental music
departments; and (4) to investigate money-ralsing campaigns
used by the instrumental music departments to supplement
the music appropriation.

In obbtaining data for this study, two methods of
regearch were employed, namely, (l) a review of beoks,
periodieals, and unpublished materials within this area,
which defined the many responsibllities of the school board
as regards allocation of funds to the instrumental music
department; and (2) a questionnaire which was designed to
secure data concerﬁing the amount of money appropriated
for the music department, the expenditures of the music
department, the amount of equipment owned by the instrumen-
tal mueio department, and whether or not money-raising cam-
paigns were used by the music directors to supplement the

music appropriation.
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I. SUMMARY

If the principles of the "Child's Bill of Rights in
Music," as adopted by the Music Educators National Conven-
tion, 1s to be adhered to by music educators, school prin-
cipals, superintendents of schools, and schoolAboards, they
must be willing to undertake the responsibility of treating
music as a bonifiedvsubject.in the school curriculum, and
also assume the obligation to finance properly the music
program. Further, thevschool board must accept the respon;
sibilities of (1) providing for an adequately trained per-
son to instruct students on musical iﬁ?truments; (2) pro-
viding a sufficient number of instruments to be used by
the stﬁdents on a nominal rental basis;‘if need be, and
these instruments shouid include the most costly instru-
ments, such as, the larger brass, woodwind, and string
instruments, in addition to the percussion instruments;

(3) purchasing the needed text-books, music, and publica-
tions that are essential to the teaching of music; (4) pur-
chasing band and majorette uniforms, choir robes, aﬁd pro-
tective garments; (5) providing audio-~visual equipment, |
such as, tape recorders and record players; (6) paying all
transportation fees of musical organizationsnté music fes;
tivals and public appearances outside;the town limits;

(7) providing a room which is equipped with adequate

-~
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facilities for all types of music instruction; and (8) all

other miscellaneous equipment, such as, band risers; music
stands, planos, tuning bars, and- storage cabinets.

An examination of the data‘receiyed from the question-
naires sent to the selected music departments indicated the
following: (1) 58 per cent of the respondees indicated they
recelved an énﬁual budget, and 42 per cent did not receive
an annual budget; (2) of the 58 per cent of the respondees
who did receive an annual budget, only 60 per cent ihdicated
it was adequate; (3) 72 per cent of the respondees indicated
that the school board paid the entire ipstrumental teacher's
salary; (4) 13 per cent indicated that the instrumental music
teacher's salary wés pald in.full by the students; (5) 4 per
cent indicated that the instrumental music teacher's éalary
was paid by both; (6) 11 per cent indicated they did not
employ an instrumental music teacher; (f) 36 per cent of the
respondees indicated they used a long f@ﬁge purchase plan,
while 64 per cent used no definite plan when purchasing
instruments, uniforms, and miscellaneous equipment; (8) u7
per cent of the respondees used supplementary funds éo—aug~
ment the instrumental music appropriation; and (9) 53 per
cent indicated that they did not use supplementér& funds.

Those respondees who made use of supplementary funds
indicated that these sources couid be grouped generally

into four categories. The categories were: (1) public

~
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appearances, (2) donations, (3) sale of a personalized pro-
duct, and (4)'s§onsored sociél—gatheringsi Many respondees
indicated %hat they used more than one of these methods to
supplement the instrumental music budget. Sixty per cent

of the respondees reported the use of public appearances as
the most successful method toward supplementing funds for

the music program. These public appearances took the form

of parades, concerts; minstrel shows, and operettas.

Twehty;six.per cent of those responding reported
that donations constituted the second most important source
of income: Donations were received from organizations
ranging from the student council to comﬁunity organizations,
e.g., Lions Club, Parenﬁ;Teacher Association, American
Legion, Police Department, and civic clubs.

Twenty per cent indicated the sales of a personal
product as the third source of income used to supplement
the instrumental budget. The articles éold included
candy, cake, school banners, and ballonint pens.

Finally, the last source of income listed by ten per
cent of the respondees was soclal functions which were spon-
sored by the music department. The two soclal functilons

indicated were banquets and dances.
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II. RECOMMENDATIONS

The following recommendations are based on data com-
piled from this study:

(1) Annual music appropriation.; an annual music
appropriaﬁion should be granted to ever& instrumental music
department to be used for the purchase of instruments,
uniforms, and all other equipment.

(2) Purther research. Additional sbudies are neces-
sary toﬂiﬁvestigate other sources of income and the expendi-

ture of the instrumental music department.
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The writer wishes to express his sincere appreciation

to the fifty-one music directors whose co-operation made this

study possible.

which these music educabors are employed.

Abington
Ashland
Ayer

Barre
Blackstone
Bridgewater
Canton
Cohasset
Concord
Dalton
Dracut
Easton

East Bridgewater
Franklin
Holbrook
Hopedale
Ipswich

Leicester
Lenox
Lunenburg
Manchester
Mansfield
Marshland
Maynard
Medfield
Middleboro
Millis
Montague
Monson -

North Andover
North Brookfield
North Reading
Northboro

Norton

The following is a 1list of the towns in

Palmer
Pepperell
Provincetoun
Rockport
Scituate
Somerset
Spencer
Walpole
Ware

Warren

"~ Wayland

West Bridgewater
Weston

Westwood
Wilbraham

Williamstown
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WARREN HIGH SCHOOL
Salvatore A. Paratore
Supervisor of Music
Warren, Massachusetts

In partial fulfillment of the requirements for the
degree of Master of Music in Music Education at Boston
University, I am dolng a research study which is concerned
with the financial support of the instrumental music depart-
ments of selected public schools in Massachusetts.

To substantiate any findings and recommendations, I
am enlisting the aid of music educators whose experience in
school music will present valid and reliable data. Being a
music supervisor myself, I do appreclate your busy schedule
and lack of avallable time, and I shall appreciate your
taking the time to complete the enclosed questionnaire and
rebturn it to me at your earliest convenience.

Sincerely yours,

Salvabore A. Paratore
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Music educators are in agreement to the many educa-
tional wvalues gained through instrumental instruction. If
these educational values are to be reallzed, however, suf-
ficlent funds must be appropriated for its support. It is
this problem in the instrumental music department which is
being investigated in order to determine how the instrumental
music departments are being financed in the public schools of
Massachusetts.

The purpose of this study is to:

(1) Determine the amount of money appropriabed to
the music department.

(2) 1Investigate the expenditures of the music
department.

(3) Determine the amount of equipment owned by the
instrumental music department.

(4) Investigate money-raising campaigns being used
by the instrumental music department to supplement the
music appropriation.
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QUESTIONNAIRE
Name
City or.town , Population
1. Total School Budgeb | $

2. Music Department Budget:

a. Vocal MUsic .+ o i ¢ o o o o

b, Instrumental Music o ¢« i o o

¢. Instrument Purchase e o s o s

d: RePairs o o « o o 4 o o o o

e. Transportation and fees . . .

f. Miscellaneous i « « « « .4 «
(uniforms, awards, music
_gtands, etci)

TR A A A A

3. How are instruments and uniforms purchased?

Budget . Supplementary Funds : .

4. 1Is a long range purchase plan used in the supply of
school owned instruments? Yes . No .

5. Is the instrumental teacher's salary paid by the School
Board? Yes . No . If not, please indicate
the percentage of the total salary paid by the School
Boaxrd s and by other sources .

6. are instrumental lessons given in classes s
privately , or both .

7. Do you use any money-ralsing campailgns to supplement the
music budget? Yes . No .

8. Are you given an adequate appropriation to pperate properly
the instrumental department? Yes . No . If
not, please indicate by what percentage you would wish it
increased,




55

9. If supplementary funds are used, please list methods in
which they were obbalned and your results.

10. “How'many peoplé are émpléyédlby School Board to teach

music?

COMMENTS:

Vocal music (elementary school)
Vocal music (junior high school)
Vocal music zsenior high sdhool}
Insbrumental music (elementary school)
Instrumental music (junior high schooi)
Instrumental music (senior high school)

Vocal and instrumen%al'musio (elementafy and
junior high schools)

-~

Vocal and instrumental music (junior high and
senior high schools).

Vocal music in all grades
Instrumental music in all grades

Vocal and instrumental music in all. grades



11.

56

Please indicate the number of instruments owned by the
school and by students.

Instruments

School Owned

Student Owned or Rented

1.
2e
3.

14

18.

2l.
22,
23.

26.
27,
28.
29.
30.

PlcCOIOg.o..oo¢0-'~0o&6¢'
Flute"..."....

B-flat Clarinet.

Alto Clarinet,..

Bass Clarinet.
. ObO€. e

English Horn..
Bassoon.......

E-flat Alto

Saxophone...

B-flat Tenor

.

.

.

.

-

-

Saxophone.....

E~-flat Baritone

Saxophone.....

Trumpet.....
Cornet......
Alto Hornm...
. Mellophone..
French Horn.

»

-

-

-

-

.

.

BRaritone Horn.,

Trombone....

-

-

Bass Trombone.

BassS.,...c...
Violin......
Viola.......
Cello.......
String Bass.
Harp..eoeuso
Snare Drum..
Bass Drum...
Timpani.....
Cymbal......
Bells...cev
OTHERS:,....

* e 6 s e

. a v e e

.

.

-

-

-

-

-

.

-

-

-

.

*
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“« s 0

s e e

.

*

*

-

-

.

.

.

-

.

-

-




