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CHAPTER I

THE PROBLEM

Introduction

If the teaching of history is to be made effective in the class-

room, it should be invested with an air of reality. Reality itself

presents the most effective approach to a sense of reality. In his

opening chapter on the Normans, John Richard Green states that "a

walk through Normandy teaches one more of the age of our history

which we are about to traverse than all the books in the world".

U

Although everyone is not privileged to travel through Normandy,

every community offers the possibility of a "Normandy" for all .-4/

Every local community is an "epitome of the world", and furnishes

instances of all fundamental processes, past ana present ..2/ All around

us are materials for making the past vivid and alive. Rich opportuni-

ties for experiences in the study of history are available in all com-

munities, and are waiting to be realized and utilized by the teacher

of American history.

±J Jonn Richdrd Green, Short History of the English People , New York:
American Book Company, Revised Edition, 1916, p. 71.

2/ Henry Johnson, Teaching of history . New York: Macmillan, Revised
hdition, 1940, p. I63 .

2/ Edgar B. Ytiesley, Teaching the Social Studies , New York: D. C.

Heath and Company, itevisea Edition, 194k, p. 412.

-1-
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The value of concrete experiences as an aid in correcting the

verbalism ana bookishness which tend to dominate teaching cannot be

2

overestimated. Language has limitations in maxing the past real.

The use of visual aids helps greatly in removing some of these limita-

tions, but they are often inadequate. There is a vital '‘need for the

richer experiences that can be attainea only from airect contacts" .it/

bounces of such experience include (l) objects, models, and museums,

(2) excursions, (3) constructive activities, and (4) airect participa-

tion in community activities.

The city of Quincy, Massachusetts, presents a wealth of material

for enhancing the study of colonial life with an air of reality, and

for maxing the past colorful, vivia, ana alive, an examination of

numerous texbbooxs nas revealed that units on colonial life are in-

cluded in american history courses. Many more classes could be taking

advantage of the learning experiences offered in Quincy than are now

doing so.

Statement of Problem

The purpose of this study is to construct a program for the wise

and efficient use of materials in Quincy in the study of colonial life.

The work is projected in an effort to make the use of the eaucational

field trip in the community more worthwhile by showing what aspects of

colonial life may be observed, and by pointing out specific objects

that will aid in the development of an understanaing of colonial life.

Zfc/ Ernest Horn, Methods of instruction in the oocial oiudies , hew i'orx:

Charles ocriQner's Sons, 1937# P- 393»
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To attain this oojective, it will oe necessary to determine wnich

aspects of colonial life snoula be understood. In suggesting a program

for the development of these understandings, the follovdng items will

be considered: (a) materials that will help to prepare the students to

get tde most out of the excursion; (b) the location of places or objects

which will aid in developing the desired understandings; (cj suggestive

materials for use in follow-up activities; and (d) arrangements for

visits to places in or aoout the community.

Definition of Terms

Various names are applied to trips which take the pupils away from

the classroom. Excursions, school journeys, school trips, field exer-

cises, field work, field trips, field study, visits, and pilgrimages

are some of the terms used. The terminology is relatively unimportant,

however, for the significant point of interest is the idea behind the

activity. The principal aim of the excursion is to "give the student

first-hand contact with life".^/

The terms used in this study designate trips away from the class-

room taken by students under the direction of the teacher for the pur-

pose of studying odjective material that relates to an interest engag-

ing the attention of tne class at the time.

Field trip .— The field trip refers to a short trip of only a few

hours away from the school to observe some point of interest to the

class.

E. F. Gaither, "The Excursion Project", Tne Educational Screen ,

8:104-107, April, 1929
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Excursion. A visit to some place of interest which involves less

than a day away from the school is referred to as an excursion.

School .journey .— The school journey is usually a longer trip which

lasts a day or more and is frequently taken by the pupils of an entire

school or grades within the school, including one or more teachers. It

usually involves the consideration of several things pertinent to a

current interest of the students.

Method of Procedure

In carrying out tnis study it was first necessary to make a survey

of the available literature pertinent to the subject. This involved

the preparation of a bibliography and the reading and evaluating of the

literature having any important bearing upon the topic.

After establishing the importance of an understanding of colonial

life, it was the purpose to determine which aspects of life in the

colonies are stressed in American history. This involved an examination

of a number of secondary school textbooks used in the study of American

history.

Interviews with members of the Quincy Historical society, and re-

peated visits to historical places in the community as well as the

Quincy Hoorn of the Thomas Crane Public Library made available those

materials which may be utilized in developing concepts of the above

aspects of colonial life.

An investigation of available books, films, and other materials

that may be used as preparatory and terminating activities was also

made.
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CHAPTER II

EXPERIENCE AS A FACTOR IN EDUCATION

Value of Experience

Progressive schools today are based on the theory that students

learn more by active participation than by absorbing information pas-

sively ana memorizing textbooks. Eaucation in the past tended to be

removed from the basic experiences of life and, as a result, students

were permitted to think and experience within the limits of the class-

room only. Educators considered subject matter as something fixed,

reaay-made, usually founa in textbooks, and outsiae the child's experi-

ence.

The new conception of education is chila-growth and it is the re-

sponsibility of educators to select those worthwhile experiences that

will contribute to the desirable mental, social, and physical growth of

the child.1/ with such a conception of education, a teacher is enabled

to incorporate into the lives of his pupils new and invaluable experi-

ences.

In evaluating experience in education, Dewey states that "an ounce

of experience is better than a ton of theory".^/ Before the mass of

1/ Harriet a. woods, "a Study of the Origin and Development of the
Educational Excursion and Field Trip", Unpublished Mater's Thesis, The
University of Iowa, Iowa uity, 1937, P* 9»

2/wuoted in Herman H. Horne, The Democratic Philosophy of Education ,

New York: The Macmillan Company, 1939, p. 133.
- 5-
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theory can be grasped, the experience is necessary, bords are mere

symbols of ideas. In the average classroom, when the bodily situation

is removed, the idea loses its function ana the word alone remains with

little meaning. This results in half-ooservations, verbal ideas, and

unassimilated knowledge which makes perception ooscure and thinking

impossible.^/

The values of experience in teaching are also emphasized by Kugg.

In enumerating the principles of learning, he states that only by active

participation does the pupil learn. A continuous stream or opportuni-

ties to think, draw generalizations from facts, and to apply them should

be provided for him. Another principle maintains that the “situations

of the school should be real and dramatic". Whenever possible, the

pupil should be provided with first-hand experience for only through

these experiences — "excursion, ooservation, vivid discussion — will

he achieve a true understanding of the social world". A third prin-

ciple holds that "learning proceeds through the gradual accumulation of

experience" .y
Visual Aids

The course in the social studies should provide the pupils with a

great wealth of illustration if they are to understand the world in

which they live. "Every avenue of learning should be employed."^/

Illustrative materials for use in the study of colonial life are numer-

ous. Perhaps the most common and easily obtained materials are books.

2d Horne, The democratic Philosophy of Education , p. 133.

y Harold Rugg, Teacher 1 s Guide for "A History of American Government
and Culture" . Boston: Ginn and Company, 193lj pp. 4-8.

5/ Loc. cit.
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They oiTer a wide variety of presentation of colonial life and provide

the basic medium for the development of understandings.

7

%

*

The world in which the pupil lives is personal anu, in a great

many cases, narrowly c onfined to the phenomena of his immediate environ-

ment. lAihen these resources are limited and specialized, it becomes

necessary to supplement them by every possible means. Visual aids are

among the most feasible.

The term "visual aids" is very comprehensive and is generally used

to indicate pictures, maps, graphs, and other representations which are

used to facilitate learning through observation .£/ Besides the various

types of pictures, the term usually includes models, objects, specimens,

exhibits, and even excursions.

Visual aids varywidely in availability, in extent of use, in cost,

and in potential contribution to learning. The common and general pur-

pose of all aids is to furnish a relatively concrete approach to reality,

yet each has unique features and serves particular functions. Therefore,

each must be appraised on its own merits.2J

Use of pictures .— Many advantages are claimed for various types of

pictorial illustrations. They are said "to contribute to meaning and so

to combat verbalism, to give a sense of reality, to arouse and sustain

both interest and effort, to stimulate the imagination, and to aid re-

tention".£/ The benefits are believed to accrue to all pupils, Dut es-

5/ Vvesley, Teaching oocial studies
, p. 339*

2/ Horn, Methods, p. 3b0.

8/ Loc. cit .
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8

pecially to those of less than average ability. The results of research

would appear to validate these claims.

ho one will deny that pictures do contribute to accuracy, clarity,

and organization of ideas. Verbal descriptions of the appearance of

any object, region, or event are of much greater value if supplemented

by pictures or sketches. Besides enriching meaning, pictures also aid

in the development of a sense of reality. This is especially true of

motion pictures, lftiith the reality and vivid imagery presented by pic-

tures, the imagination is stimulated and interest increases naturally

as a result of improved understanding.

In the study of colonial life pictures can be used effectively*

Textbook pictures are likely to be more adequate and pertinent than

those which may be obtained independently. This method of providing

pictures to clarify and enrich teaching is probably one of the best,

however, textbook pictures offer only a oasic and irreducible minimum

and should be supplemented as need requires by other types of illustra-

tions such as loose prints, stereographs, lantern slides, still films,

and motion pictures.2J

The potential values of pictures depend largely upon the skill with

which they are selected as well as the limitations inherent in the pic-

tures themselves. Pictures used should be limited to the subject being

studied, and the impressions gained should be integrated with the verbal

presentation to facilitate understanding. No picture should be used

9/ Horn. Methods , pp. 366-367

10/ Ibid, p.360
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v/hich does not have a definite contribution to make to the understand-

9

ings being developed. If a picture has educational value, the problem

is to utilize it to the best advantage. The manner in which it is used

depends largely upon the purpose it serves. The primary purpose of all

pictures, according to Hom,ii/is to "infuse the phenomena of social

life with reality, and to assist the student in building concepts that

are clear, accurate, and meaningful".

Models and Exhibits.— Models, objects, specimens, and exhibits

may be regarded as a step beyond pictures toward reality. The study of

colonial life provides rich opportunities for the use of materials of

this type. Their function is to clarify and enrich the ideas of the

pupil on matters of detail which are essential in achieving larger and

more adequate concepts.

Excursions .— Perhaps one of the best methods of lending an air of

reality to the past is by means of the excursion or field trip. The

fundamental purpose of t-he excursion is to give the students a close

association with reality. By means of the excursion, pupils are enabled

to examine things first-hand, and often to see things in their natural

setting and relationships.

The idea of first-hand contacts with the real things in life is

not new. Comenius, Locke, itousseau, Pestalozzi, Herbart, and Froebel

are among tne earlier writers who emphasized the need of concrete experi-

ence in teaching. In our own country, Mann, Barnard, Bheldon, Parker,

II/ Horn, Methods , p.382.

12/ Lesley, Teaching Bocial ouuoies , p. 347*
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and Dewey have helped to break down artificiality, isolation, and pre-

tense in education.12/

The excursion is rapidly becoming recognized as a valuable method

of instruction.\k/ By means of it, the school is able to acquaint the

students with various local materials making them more intelligent con-

cerning their environment and equipping them with broader interests.i^/

The best of modern educational principles hold that learning should

come through personal experiences. If these experiences are real and

interesting, they should lead to increased constructive participation

by the student .i£/

By projecting the work of the classroom into the laboratory of the

neighborhood, nupils may be led to an understanding of the importance

of the various elements of the community and their intimate relation-

ships to the lives of the individual members .i2/

From an educational standpoint, the local social world is the

fundamental unit of learning and teaching. It is the pupil's greatest

educator for it inducts him into its forms and norms of life and is the

chief source of "life" materials for the teacher. 18/ It is of especial

13/Woods. "Origin and Development of Field Trip", p. I.

14/ Henry C. Atyeo, "The Excursion as a Teaching Technique", Teachers
College Record. 40:737-739, May, 1939, p. 737.

15/ Thomas H. Briggs, "The Excursion as a Means of Education", Teachers
College Record, 22:416-418, November, 1921, p. 416.

16/ Mary Harden, "The Community as a Laboratory for Elementary School
Social Science", Social Education . 1:266-270, April, 1937.

17/ Loc. cit .

18/ L. A. Cook, Community Background. s of Education. New York: McGraw,
Hill Book Company, Incorporated, 1938, c. 14.

10
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value in the social studies for “every community oilers at least the

community itsell, a local geographic environment , local remains, and

local customs'* .i2/ The richer the associations ol the local social

^ world, the better, however, all grounds associated with human lile are

in a true sense historical grounds. II the local past is properly

realized, it will contribute in a general way to a i'eeling ol reality

in dealing with the larger past, and will also supply specilic elements

lor constructing the larger past.^Q/

Direct observation has become increasingly valued lor its advan-

tages to learning. Many educators have come to recognize the eauca-

. tional trip as an integral part ol t he teaching program. This recogni-

tion is based upon the rich experiences that pupils enjoy in the pre-

paration, carrying out, and synthesizing ol the results ol such trips.!:

With such experiences the student tends to look upon the community as a

laboratory where he may aiscover truth, end where he will lind that not

all ol learning is contained between the covers ol books or within the

coniines ol the school.£2/

Kield trips are also ‘considered as aids in developing the powers

(ol observation, the ability to think scientilically and to make valid

deductions Irom the evidence ol things observed, Lhen students are

±2/ Jonnson, Teaching ol history
, p. 163.

20/ Loc. cit.

21/ L. Vv. Kincired, and 0. W. Stephenson, “Technique ol the hield Trip**,

Social Education , 5:21-25, January, 1941.

22/ Loc. cit.
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brought into contact with concrete experiences, their imaginations are

so stimulated that the teaenings of the classroom become more vivid and

real. In the discussions, writings, and other activities performed

which are incidental to the carrying out of the project, they are pro-

vided with worthwhile experiences and self-expression which greatly con-

tribute to the values already noted. £2/

In a study of the origin and development of educational excursions

and field trips. Woods found that Germany leads the world in the prac-

tice of school excursions. She further states that field trips in the

United States were not in evidence to any extent until the beginning of

the present century. This is due largely to the high cost of travel,

board and lodging, and to the indifference of educators. Dangerous

walking on the highways because of automobile traffic also is responsi-

ble in some measure for the infrequent use of the field trip in our

country.^/

flext to Germany, "Woods found that Great Britain ranked second.

Other countries in which the movement was found included Russia, France,

Poland, Sweden, Switzerland, and, to a slight extent, Japan.i^/

23/ Kindred and Stephenson, ‘‘Technique of Field Trip", pp. 21-25

'Ok/ Woods, "Origin and Development of Field Trip", p. 60.

25/ Loc. cit.

%
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CHAPTER III

DEVELOPMENT OF CONCEPTS CONCERNING LIFE IN THE COLONIES

"Deep in the past are the roots of the present."

Importance of Understandings

"History is the record of human experience. It is concerned with
the wnole of the past of mankind. It is 'all we know about every-
thing man has ever done, or thought, or felt' . This past of man-
kina has become a social heritage which each generation receives,
transforms, extends, and hands on to the next." 1/

buch an idea is implied in the phrase, the "continuity of history",

that ever-flowing stream of happenings that brings down to us this heri-

tage of the past and carries on our richer legacies to future genera-

tions. From such a conception of history, the real significance of an

unaerstanaing of colonial life can be derived.

Of course, it is the present in which we are principally interested,

and it is to make the present intelligible that we study history. But

the story of the present is a mere fraction of the long epic of the his-

tory of man. If we want to understand the present, we cannot be indif-

ferent to the past for there lie the foundations of the present which

has been conditioned in part by the thoughts and deeds of our forbears,

and which has been influenced in a very special way by historical events

of the colonial period.

In order to comprehend the complex social conditions of the United

l/ barren 0. Ault, Europe in the Middle Ages , Revised , Boston: D. C.

Heath and Company, 1937 > P* 3«
-13-
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States today, it is necessary to study them in the process of formation.

A knowledge and appreciation of colonial life is needed if we are to

understand the changes in the economic and social structure of the

nation through which a small colonial population became strong and in-

dustrialized.^/

The story of our country is the story of the people who created

this great nation out of a wilderness, and who founded it upon the prin-

ciples of democracy. The American way of life had its inception during

the colonial period which saw the founding and establishing of American

customs, habits, and points of view.

Yilhile an understanding of certain aspects of colonial life will aid

greatly in making the present more intelligible, there are some phases

which should be studied merely for enjoyment and the cultivation of the

individual personality. There is value in the love of knowledge for its

own sake, according to Horne, who states that "history as a systematic

record of the achievement of man on the earth may very well include much

that does not aid in solving present social problems. 11J/ If we glance

through the pages of history searching only for such matters as would

appear quite obviously to illuminate the present, we snail most cer-

tainly render the past unintelligble . In our study of colonial life, we

need to concern ourselves not only with what matters to us but also, in

some measure, with what mattered to them.

2/ Louise B. Forsyth, "Using Colonial ‘Williamsburg as a Laboratory for
the Study of Colonial Life", unpublished Master 1 s Thesis, College of
william and Mary, Y.illiamsbury, Virginia, 1942, p. 10.

2/ Home, Democratic Philosophy of Education , p. 286.
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Aspects of Colonial Life Emphasized

Children, as a rule, are quite interested in the ways people lived

in the past, and accounts of homes, schools, work, play, and many other

aspects of the lives of such people attract and hold their attention.

Because of the limitation of time, not all aspects of colonial life

can be considered in a history course. It was, therefore, necessary to

determine which aspects should be emphasized in the study of colonial

life. A survey of textbooks used in the teaching of American history

was undertaken in an attempt to discover the aspects of life in the

colonies which are stressed in secondary schools.

It vras found that most textbooks group life in the colonies under

its social, political, and economic aspects. The social phases consist

of types of people, homes, furnishings, food and drink, clothing, recrea-

tion, culture, and religion. In the political group are included govern-

ment, education, defense, and crime and punishment. Occupations, in-

dustries, tools, communication, travel, and transportation are grouped

in the economic aspects.

By studying the everyday life of the colonists, we can better appre-

ciate their problems and they will become real people who lived, worked,

played, and co-operated with one another. Human interest is one of the

cardinal principles of education and surely the study of these real

people can be fascinatingly interesting.

Americans of today are the result of the blending of nationalities

which began during the colonial period. They made the America that we
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