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Importance of the study. The problems of discipline

and self—control‘are assuming a new glgnificance in today's
world. 1In an earnest attempt to help children develop —
intellectual and moral discipline, various‘theories and
opinions are being advanced concerning what is meant by
discipline, what kind of discipline is wanted, and by what
methods 1t can best be achieved.

The fleld is much toc broad to even consider in one
study. One aspect has been chosen for thls investigation--
that of chlldren's attitudes toward discipline in the class-
room. This important area of research, perhaps because of
obvious investigative difficulties, has been surprisingly
neglected. A study which could avold the common pitfalls of
subjectivity and definitional controversy is difficult to
imagine, but an attempt to evaluate pupils' attitudes seems
worthwhile despite its vulnerabllity to thé objections of
the statistlical purist.

A controversial issue of modern education is whether
or not a traditional or a progressive philosophy in teaching
produces greater growth in.a child's development. Experi-
mental studlies (further discussed in Chapter II) seem to
show that democratic methods in a classroom are superior to
traditional principles and methods. It i1s particularly in-
teresting to the writers of this study to be able to examine

the attitudes of fourth and sixth grade pupils toward the
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traditional and the progressive methods of discipline
exercised by teachers in the clasgsroom. Bush tells us that
the effectiveness of the relationship between a teacher
énd a pupll is influenced by the technigues of control which
teaehers and puplls attempt to exefcise over each other as

well as by the purposes for which they are striving.'l

Definitions of terms used. Throughout this study the

term attitude i1s used to denote that consistency of response
to varlous behavioral problems arising in a classroom situ-
ation which reveals the individual's feelings concerning
disciplinary methods. Thurstone defines attitude as "a
generalized.reaction for or against a specific psychoiogical
object. 2 However, for purposes of this study it was felt
that Aliport’s preference for treatment of the term is more
applicable. He propoges that.attitude be thought of as "a
mental and neural state of readiness organized through ex-
perience, exerting a directive or dynamic influence upon

the individual's response to all objJects and situations

with which it is related.!

lRobert Nelson Bush, The Teacher-Pupll Relationship
(Englewood Cliffs, N. J.: Prentice-Hall, Imnc., 1954), p. 137.

Qwalter S. Monroe (ed.), Encyclopedia of Educational

Research (New York: fThe Macmillan Co., 195@),p. 77.

SMonroe, Ibid.



13
words or held up to intellectual scrutiny.

Wickman's study of children's behavior and teachers'
attitudes was én effort to analyze prevalling attitudes -
toward behavior problems of.childr.en..l7

A study of the attitudes of sixth grade children
toward respect for authority by MecGann indlcated that the
sixth grade child has-an adequate knowledge of the correct
thing to do in regard to respect for authority.la

A survey of discipline in a Jjunior high school by
Hall concluded that the teacher represented the best ap~-
proach to the problem of promoting better discipline in the
school. Of the various factors within the school affecting
discipline, there was none more important than the teacher
himself.19

Lockhart's study was undertaken to determine the at-
titude of childfen.toward law. ©No difference existed between
the attitude of boys and the attitude of girls toward law

in grades four to nine. 20

17Wickman, op. c¢it., p. 1.

18Lena Carter McGann, "The Attitudes of Sixth Grade
Children Toward Respect for Authority'" (unpublished Master's
thesis, Boston Unlversity, 1946). :

' lgEmery Howard Hall, "A Survey of Discipline in a
Junior High School" (unpublished Master's thesls, R. I.
College of Education, 1953).

2%gar1 @. Lockhart, The Attltudes of Children Toward

Law (Iowa City, Iowa: University of Iowa Studies in Charac-
ter, Vol. III, No. 1, 1933).
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In another study, letters from 12,000 dhildren,_ih
responsé to a radio contest in which chlildren were asked to
write on the subject,; "The Teacher Who Has Helped Me Most, "
were divided into threé‘age grdups. The ége group, 9 - 14,
mentioned wide linterests, cooperative--democratic attitude,
patlence, kindliness and consideratiqn for the individual,

and consistent behavior as the first five characteristics.21

Summary. From the lliterature reviewed the following
points appear evident:

1. Discipiinewhas and shall continue to maintain
an 1lmportant position in education.

2. Although many problems exist in_measuring.atti-
tudes, tabulaﬁihg answers to a Questionnaireyéan determine
the prevalence of an.atﬁitude‘in a group.- ’

3. For the survival df a democracy, a true demo-
cratic classroom climate must bevsoughtvand achleved.

4. Although the relationship‘between pupil and
teacher attitudes is many and varied, a study of this
nature is necessary for insight into educative problems

otherwise inpenetrable.

,QlRalph H. Ojemann, Personality Adjustment of Indi-
vidual Children, National Educatlon Assoclation, Department
‘of CGlassroom Teachers and Amerlican Educational Research
Association (October, 1954), p. 16.




CHAPTER IIT
PLAN OF PROCEDURE.

This chapter explains the way in whlch data were
obtained and orgenized in an effort to determine the attitudes
of fourth and sixth grade chlldren toward disciplinary methods
in the classroom. The study was conducted in the elementary
schools of the city of Warwiek, Rhode Island. The clty, one
of the fastest growlng in the.Unitedvsﬁates, with & popula-
tion of over 60,000, is chilefly suburban in nature. Most of
1ts working inhabitants are commuters of average mlddle class
socio-economic statﬁs. It has . a rapidly expanding school

system whose population has doubled in the past ten years.

Construction of the research instrument. The prepara-

tion of an instrument to measure chiidren‘s attitudes toward
classroom disclplinary techniques is primarily a creative
endeavor. No such standardized instrument exists. Much
thought, therefore, was given to the formaf of such an in-
ventory. After several possible solutions were welghed, it
was decided, with the conourrenpe of the faculty adviser,
that the most interesting.and stimulating ekperience for
elementary school children would be a series of typlcal
classrodm situations to which they might react with prepared

choices along an intended permissive~-authorltarian continuum.
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To do this a number of elementary teachers were polled
for suggested items which by nature would lead to some form
of disciplinary technique in the classroom. Suggested items
were listed, duplicates eliminated, and a final 1list of items
thought to be mogt prevalent in classrooms resgsulted. Reference
was then made to one of Wickman's tables--"Chart XI - Fre-
quency With Which Behavior Problems Occurring 'Occasionally’
or 'Habitually' In Children Were Comnsidered Serious By
Teachers (Cleveland School).™ gimilarities between the
- teacher-made 1llst and Wickman's table were obvious. From
this prepared list thirteen items were selected, resulting
in what was theﬁ used és a‘pupil preference test.

Each selected 1tem was developed into a brief de-
scriptive situation. The situétions were followed by two
questions:

l. What do you think the teacher 4id? -

2. .What do you think the teacher shoﬁld have done?

The quesfions were followed by thres multiple choicé
answers, appearing in random order, for the thirﬁeen situa-
tions. In every situation, hoWever, the answers to the

second question appeared 1ln the same order as those answers

1E. K. Wickman, Children's Béhavior and Teachers'
Attitudes (New York: The Commonwealth Fund, 1928), p. 85.
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used with the first dquestion. The resbonses.were geared to
form an authoritarian, permissive, and eclectic type of dis~-
ciplinary actlon. A sample of one test situation follows:

Jane 1ls cheating in an arithmetic test. This is
the first time it has been noticed by the teacher.

What do you think the teacher 4id?

a. Scolded Jarne and rpped the paﬁer.

b. Went to Jane's desk and spoke to her quietly.

c. Spoke to the class right away about doing

one's own.work.

What do you think the teachef should have done?

a. gSeolded Jane and. ripped the paper. '

b. Gone to Jane's desk and spoken to her quietly.

c. Spoken to the class right away about doing

one's own work.

The same pattern was followed in.eonstructing a re-
gearch lnstrument for the teachers' use. Since 1t was felt
the teachers would respond similarly to both questions, the
second‘questionr—What do you think the teacher should have
done?--was eliminated. | |

| The instrument was présented to the graduate semlnar
group in the Boston Unilversity School of Education. HMem-
bers of the group assisted with bonstfucﬁive criticism of
the instrument. Suggeétions“as to the tense of verbs and
the addition of two situations were followed.- While the
instrument was still in its infaney, 1t was admlinistered to
a small group of fifth grade‘pupilsvfor experimental pur-

poses. From this trial run, an estimated time schedule was



18
developed and the opportunity to examine closely the suita-
billity of vocabulary was provided.

A small Jury, five supervising principéls.frcm War-
wick, was then agked to pass Judgment on the face validlity
of the three types of responses-—authoritarian, permissive,
and eclectic--that had been selected by the reseafchers.
The Jjudgments thus derived were used in the fimal instru-
ment. The entire instrument and scoring key may be seen

in the appendix.

Administration of the instrument. It was considered

desirable to give.the research instrument to fourth_and
sixth grade children to determine what differences, if any,
occurred between the two groups. Children were obtalned
from elementary schools, selected by socio-economlc basgis,
in a rapldly growing Rhode Island community. Permisgsion
for the study to be conducted was granted by the superin-
tendent. Elementary principals cooperated with the plans.

To helb avold situational bias in the responses, it
was declded that the testlng should be done by the writers
themselves. While the tests were administered, teachers
voluntarily left thelr classrooms using this time to respond
to the comparable. teacher's check list.

Directions for the‘administration of the test con-

gisted of reading aloud the instructions while the puplls
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did?",were cumulated.
‘ Treatment of the collected data 1s presented in Chap-
ter IV.



CHAPTER IV
ANALYSIS OF THE DATA

This chapter is devoted to the analysis of the data.
The fourteen tables which follow were constructed to facili-
tate the Interpretation of children's attitudes toward dig-
clplinary methods in typlcal classréom situations. Con-
gtructlon of the tables was baged upon the variables of
grade, sex, and soclo-economic status.

Percentages in the tables were rounded to the nearest
whole per cent. The tables show the frequency and per cent
of A (authoritarian), P (permissive), and E (eclectic) |
preferences of the ﬁrepared choices.

Since non-completed tests were so few (three in
number ), they wére eliminated. Consequently, all scores

are complete.

Total pupll responseg. A total group comprising 617

pupils participated in this portion of the study. Descrip-
tive data concerning the questions, "What do you think the
teacher d1d?" and "What do you think the teacher should have
dqne?”, appéér in Table I.

- The figures reported are arrived at by multiplying
the number of children's choices by the number of avallable

situations. In other WOrds, in Table I, if all the children
(617 ) chose the same type respomse to each situation (15),
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Grade four responses. Table II indicates the fre-

guency and per cent of the answers selected by the fourth
grade group. The highest possible score for any response

on this table is &,485.

TABLE II

COMPARISON OF GRADE FOUR RESPONSES
AS TO WHAT THE TEACHER DID AND WHAT
THE TEACHER.SHOULD HAVE DONE

No. = 299 |
A P B

Question

‘ Fre- Per Fre- Per Fre- Per

quency cent = - quency cent gquency cent

Did , 1,644 37 1,181 26 1,660 37
Should ’
Have Done 1,670 37 1,250 - 28 1,565 35

In the first question the authoritarian and the
eclectic responses were chosen with the greatest frequency.
The permissive response was selected by only 1,181 or 26 per
cent of thelgroup. Responses to the question, '"What do you
think the teacher should have done?", show the highest per
cent to be authoritarian. It is inieresting to note that in
both gquestions an identical per cent occurs in the selection

of the authoritarian response.
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Grade six responses. The attitude of 318 sixth grade

children 1is shown in Table III. The highest possible score

for any response on this table is 4,770.

TABLE. I1X

COMPARISON OF GRADE SIX RESPONSES.
AS TO WHAT THE TEACHER DID AND WHAT
THE TEACHER. SHOULD HAVE DONE

No. = 318
A P E

Question

Fre- Per Fre— Per Fre-~ Per

quency cent = gquency cent quency  cent
Did 1,473 31 1,267 29 1,950 40
Should
Have Done 1,580 33 1,475 31 1,715 36

The most favorea,response is once agaln the eclectic
with more than one third of the sixth grade group making
this choice in questibn.one. The authoritarian and permlssive
responses remaln the leasgt favored. Reépbnses to the second
question show a close gimllarity of ﬁhoice. The eclectic

is the most favored, though this is by a narrow margin.
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Total boys' responses. This group consists of 315
boys. In Table I%, which shows their attitudes toward dis-
ciplinafy methods in classroom situations, the greatest

score would be 4,725.

TABLE 1IV.

COMPARISON OF TOTAL BOYS' RESPONSES
AS TO WHAT THE TEACHER DID AND WHAT.
THE TEACHER SHOULD HAVE DONE

No. = 315
A P B

Question
' Fre- Per Fre- Per Fre- Per

quency cent . gquency cent quency - cent
Did 1,660 35, 1,022 26 1,843 39
Should _ ,
Have Done 1,719 36 1,362 29 1,644 35

The boys in this group show, in the first question,
a preference for the eclectlic type of discipline. This
cholce was made by 39 per cent of the group. Of the two
remaining cholces, the authoritarian tebhnique is con-
sldered tq be more acceptable than the permligsive. In the
second quesﬁion, the authoritarian response was chosen with
the greateét frequenoy.b The permigsive response was chosen

by only 29 per cent of the group.
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Total girls' responses. In an attempt to notice if

there were any outétanding sex differences.ih children's
attitudes toward disciplinary methods in ftypical classroom
situations, a group of 302 girls were used in this portion
of the study. Table V presehts the frequency and per cent
of choices madé by this group. The highest possible score
on this table would be 4,530. |
3 TABLE V.
COMPARISON OF TOTAL GIRLS' RESPONSES

A3 TO WHAT THE TEACHER DID AND WHAT
THE TEACHER SHOULD HAVE DONE

No. = 302
A P B
Question
Fre- Per Fre~ Per Fre- Per
- guency cent gquency  cent quency cent
pid 1,457 3o 1,226 27 1,847 41
Should o ,
Have Done 1,531 34 1,363 30 1,636 36

Forty—ohe per cent of the group chose the eclectic
response. Permlissiveness in classroom situations appears
to be the least preferred (27 per cent).in the first ques-
tion. Responses to the second question reveal a similarity
of choice in the rank order of the three categories--
eclectic, authoritarian, permissive;=as is reported in the

first question.
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Grade six boys' responses. Dividing the total boys

into two groups, consideration,will first be given to the
slxth grade boys. Thls group conslisted. of 159 pupils.
Thelr responses are'reported in Table VI. The greatest

frequency on this table would be 2,385.

TABLE . VI

COMPARISON OF GRADE SIX BOYS' RESPONSES
AS TO WHAT THE TEACHER DID AND WHAT
THE TEACHER.SHOULD HAVE DONE

No. = 159
A P E

Question

Fre- Per Fre~ Per Fre~ Per

quency . cent guency cent quency cent
Did 792 33 617 26 976 41
Should : '
Have Done 846 = 36 701 29 838 35

The eclectic response, in the first gquestion, repre-
sents 41 per cent of the boys.responding. only 26 per cent
expressed a desgire for the permisgive choice. The second
question reveals a 36 per cent cholce of the authoritarian

technique and a 29 per cent preference for the permissive.
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Grade six girls' responses. Dividing the girls into

two groups,consideratién will.first be gilven to 159 sgixth
grade girls. 7Tn Table VIII, where the results for this

group are indioatéd, the‘highest possible score ig 2,385,

TABLE VIII

COMPARISON OF GRADE SIX GIRLS' RESPONSES
AS TO WHAT THE TEACHER DID AND WHAT
THE TEACHER SHOULD HAVE DONE

No. = 159
A P E

Question

Fre- Per Fre-~ Per Fre- . Per

gquency = cent quency cent quency cent
Did 681 29 650 27 1,054 4
Should : v
Have Done T34 31 - T74 32 - 877 37

In responding to vwhat they thought the teacher did,
44 per cent of the siith grade girls chose the eclectic re-
sponse. This shows an increasged per oént over former per-
centages given in the eclectic category. As a regult of
this increased percentage, fredquenclies for the remaining
two categories were lessened. To the question, '"What do
you think the teacher should have done?", the favored re-k
sponse was again the eclectic, but to a lesger degree

(37 per cent).”
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Grade four girls' responges. The younger group con-

sigted of 143 girls# In Teble IX ,which reports the findings

for this group, the highest poséible score ig 2,145.

TABLE IX

COMPARISON OF GRADE FOUR GIRLS' RESPONSES
AS TO WHAT THE TEACHER DID AND WHAT
THE TEACHER SHOULD HAVE DONE

- NO « = 143
A P | E

Question ‘ -

Fre- Per Fre- Per Fre- Per

duency-. cent - . quency cent quency cent
Did - TT6 36 576 - 27 793 37
Should | o
Have Done 797 37 589 28 59 35

These'girls rated the eclectlic cholce asg the most
desired (37 per cént) and the permissive as the least (27
per cent). In the second qﬁestion the authoritarian choice
displaced the eclectic as the most favored. Again the per-

missive is felt to be the least desired.

Total pupll responses of the three soclo-economic

groups to guestion one. In an effort to determine any out-

standing differences among the three soclo-economic levels,
the total pupll responses were considered according to

this grouping. Table X presents the data for 250 children
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from the high soclo-economic level, 157 from the middle,and
210 from the low. / |

TABLE X

TOTAI, PUPIL RESPONSES OF THREE SOCIO-ECONOMIC
GROUPS AS TO WHAT THE TEACHER.DID

No. = 250 High, 157 Middle, 210 Low

A | P . E
Groups
Fre- Per Fre- Per Fre- Per
quency - cent quency  cent quency cent
High . 1,192 32, 1,090 28 1,468 40
Middle 794 34 602 26 959 40
Low 1,131 36 756 | 24 1,263 40

The data in Table X refers to the first question,
"What do you think thé teacher did?". The greatest possible
freduency for each level, from higﬁ"to low, 1s as follows:
3,750 high, 2,255 middle, and 3,150 low.

Similarity of cholce is evident in all three groups
with the highest percentage (40 per cent) falling into the
eclectic category. Children from the low soclo-economic
level felt the permissive response to be the least deslirable,
with only 24 per cent making this choice.
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TABLE. XITI

TOTAL PUPIL RESPONSES IN FIFTEEN SITUATIONS
| AS.TO WHAT THE. TEACHER DID.

25

No. = 617
i
Situation :
Fre- Per Fre- Per Fre- Per
quency cent quency cent quency cent
1 226 37 188 30 203 33
2 186 30 95 15 336 55
3 277 45 252 41 88 14
4 29 5 246 40 42 55
5 279 45 117 19 221 36
6 250 41 183 30 184 29
7 330 53 99 16 188 31
8 ©100 16 122 20 395 64
9 249 40 191 31 177 29
10 383 62 58 10 176 28
11 127 21 132 21 358 58
12 353 57 160 26 104 17
13 61 10 192 31 364 59
14 121 19 202 33 294 48
15 154 25 214 25 249 40
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CHAPTER V

SUMMARY AND CONCLUSIONS

Recapitulation. The purposes of this study are: (1)

to discovervthe attitudeé of children toward discipline in

classroom situations, as revealed through a puplil preference

~test; (2) to indicate, through these statements of preference,

in certain specific situations, how studenis interpret teacher
reactions and how they feel teachers should react; (3) to
examine possible differences in students' attitudes using
such variables as grade, sex, and soeio~économic status; and
(4) to show the relationship between pupil and teacher atti-
tudes in these situations.

To accomplish the purposes of this study, the research
instrument (a pupil preference test) was administered to 617
students and 22 teachers in Warwlck, Rhode Island. Subjects

of the study were obtalined from the fourth and sixth'grades
in six elementary schools selected on the basis of socio-
economic levels estimated by the central school adminisgtra-

tion.

Interpretation of the reported data. Educators might

derive gsome satisfactlon or reassurance from the findings of
thig study if they are willing to accept the reported figures

at face value. If there 1s any signiflcant finding in the
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discipline is inescapable in these data. It must stand as
the most meaningful of the findings except for some lnterest-
ing deviations in the general response pattern when the re-
sﬁlts are examined item by item.

A careful gtudy of Tables I through XI falls to reveal
differences that would merit examination for statistical sig-
nificance. @Grade four is similar to grade six in 1its cholces
of discipiinary technigues and in its satlisfaction with how
the teachers are handling these situations. Boys are similar
to girls énd though this may be somewhat surprising, it may
be a function of the age level represented. Using the per-
centage columns in Tables X and XI, 1t can be readily seen
that the responses made by reportedly different socio-
economic groups are strikingly similar.

Reviewing all these indications, in a search for some
appreciable direction in the findings, it is worth noting
that what this study termed an eclectic approach--a sort of
middle-of-the-road attitude toward discipline--is what the
subjects'of this study are finding in the classroom and what
they feel they should find. Too, 1t is iﬁteresting to find,
that the "permissive" attitude is least frequently encountered
or desired by these ﬁupils. |

The classroom teachers who participated in the study,

however, regard themselves as conslderably more permissive.
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felt to be too threatening to the teachers for this study,
but it should be a part of a 1érger study where teachérs
could feel free from personal identification. if gomeone
could pass Judgment on whether the classroom climate ﬁas
authoritarian or not, these differences would take on;great-
er significance.

4, A someWhat more sophlsticated lnstrument for
higher grades alsc seems called for. Here.boy and girl
differences might make thelr appearance. ,

5. 0f definite value would be a comparison of?publio
and parochial school systems.

6. Authorities could be polled for a moré exhaustive
1ist of classroom dilsciplinary situations, from a wider area,
and these items, after selectlon by a qualified and 1érger
jury, could be rated for the seriousness of the breach.
Then, the very difficult phase of setting up a series of

cholces concerning probable teacﬁér reaction, and scéling
these according to some acceptable system of definingfde—
grees of strictness, perhaps in classrodm management,:could
be worked out. | |

7. A much larger sample of teachers responding to a
new, more exhaustive'instrument, with carefully worked out
- reaction cholces, could provide an interesting eomparison
between how teachers see “themselves and how the pupiys see

thenm.
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Despite the limitations of the study and the ap?arenx
lack ofusubjectively expected differences, the writers are
enthusiastic about the implications that become‘evideni in
analyzing and interpreting these data. The scope that?would
be necessary. for an authoritative stndy,Ahowever, places it
well above the level of student research. Perhaps thé an-
swer would be a scientifically sound, supported program to
perfect an instrument that could then be used iIn many places
and many ways for valldation purposes. This would provide
education with an informative and continulng device for look-

ing at 1tself through the eyes of its prineipal consumers.
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Response
8. = P
b. = E
¢c. = A
a. = E
b. = P
c. = A
a. = E
bo = A
C. - P
a., = P
b. = A
c. = &
e = P
b. = B
c. = A
a. = P
b. = A
c. = &
a. = P
bo - E
c. = A
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Deoar Teacher:

Undor the guidance of Dr, W. Linwood Chase of Boston University
we are attempting to disbover'ohildron‘s atfitudes toward disciplin-
ary action in the classroom. Would you be kind ocnough to asgsist us
in our study? |

We are working with roprosentativé'groups of fourth and sixth.
grade pupils. Naturally, wo are not.ooncernad with identifying any
of the respondents. It 1s hoped, howeVér, that the information
gained by this study will be of valuc to teachers in this important
phasc of toéching. -As soon as the results ha&o boen tabulated, they
will be available if you should be intorosted.

Attached are our two chock lists. Ploase fill~out.tho teachors
form and roturn‘it to us in a’sealed envelope when finished, ,Thank
you for youf oooporation.'

‘ Study Group #9
| Angela Cedroni

Mary Louise Sullivan
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CGircle: Boy or Girl How 0ld are you?

When is your birthday?

Here is a list of things that sometimes happen in classrooms,
It is not a test. When you answer the questions, think hard and try
to tell how you feel. Read them carefully and then put in the space
at the right, the letter for the answer you choose., Remember to’
answer all the questions.

1. Jane is cheating in an arithmetiec test, This is the first time
it has been noticed by the teacher, : .

What do you think the teacher did? :

a. Scolded Jane and ripped the paper,
b. Went to Jane's desk and spoke to her quietly.
c. Spoke to the class rightnaway about doing one's
own work..,.,........;.......,.................., 1.

What do you thlnk the teacher should have dohe?

as Scolded Jane and rlpped the paper.,
b. Gone to Jane's desk and spoken to her quletly.
c. Spoken to the class right away about doing one's
OWIL WOTrKeisooaensvenosoenasorsssssansrosassensssess La

2, DNancy is a bright pupil, She works very well with the group but
wastes time for all the ohlldren because she is slow in putting
- her materials away.

What do you think the teacher did?

a. ZKept after her to hurry.

b. Helped her put her materials away.

c. Left her behind while others went on with
interesting aotivity..............-c-............-..2.

" What do you think the teacher should have done?

a,  Kept after her to hurry.

b. Helped her put her materials away.

ce Left her behind while others went on with ,
interesting activity,...,,..,...,.,,,.........5...,2.

3. While getting ready to go home, two boys start to fight in the
classroom.

What do you think the teacher 4id?

a. Ordered both boys to stay after school, letting
the other children leave.

b. Demanded an explanation from the boys while the
whole class waited.

ce. Sent the boys to the prlnclpal.v.........,........ 3.
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What do you think the teacher should have done?

as« Ordered both boys te stay after school, 1ett1ng
the other children leave.
b. Demanded an explanation from the boys while the
whole clags waited.
Ce Sent the boystto the prinoipalcﬂcoonooon;aoneoaooo» 3b

Johnny is known as the class clown., Practically every lesson
is upset because of his foolish actions., Today he put on an
Indian mask when the teacher wasn't looklng,

'What do you think the beacher did?

a. Slapped Johnny and took-the mask away.
b, Took the mask and sent him out -of the room to
stand in the corridor,
¢. Told him to put the mask aan and gpoke to him
later about his actlons,.................o.eag..oo& L.

What do you think the teacher should have done°

a. Slapped Johnny and taken the mask away.

b, Taken the mask and sent him out of the room to
stand in the corridor. ‘

c. Told him to put the mask away and spoken to him
later about his aCtﬁ.Ol:’.S::coeaatoa&00;:.000)‘o'.‘uo-)dspno }—-l-o

The teacher sees Betty pessing a note, Betty has beeh spoken
to about this many times before,

What do you think the teacher did?

a. Ripped the note, but read it first.

b. Made Betty throw the. note away,

c, Pald no attention to the note passing, but spoke
tO Betty about it latero..co.....o..o..-.-oeo‘ao...

o
o

What do you thlnk the teacher should have done°

2. Rlpped the note, but read it flrst

b. Made Betty throw the note away.

cs Paid no attention to the note passing, but spoken
tO Petty about lt laterg-ooaot:oogofoe--q‘opoqnboot .

When working with her social studies group, Linda is not polite,

She 1s always talklng out of turn and the other ohlldren don't

get a chance to speak They don't like it,

What do you think the teacher d4id?

a. Sent Linda to her seat to work alone for a week.
b. Talked with the group members about how best %o
help Linda improve.
c. Had Linda write "I must be polite" 500 timesS.seveso G

P m—ACTET s

———
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What do you think the teacher should have done?
2., Sent Linda to her seat to work alone for a week.
b. Talked with the group members about how best to
help Linda improve.
¢, Had Linda write "I must be polite" 500 times...... 6.

Michael is =a day-dreamer., He spends most of his time looking out
the window., His written work i1s never finished.

What do you think the teacher did?

a. Moved Michael's desk close to the teacher's.,

~b. Reminded him constantly to get to work and set a

time limit.
¢, Appointed another child to remind him quietly to
get to WOI’k.‘...poop--..;o--4.-.¢o¢-..on.a‘,.‘...-o 79

What do you think the teacher should have done?

2. Moved Michael's desk close to the teacher's,
b Reminded him constantly to get to work and set a:
time limit.
c. Appointed another child to remind him quletly to
8T tO WOrKesioasronrosiveanescosscnasoancesaosssense (o

Claire bothers children sitting near her by whispering to them.
Although she has been reminded by the teacher to stop, she
continues. to~whisper, @ e 2l : :

What do you thlnk the teaoherﬁd1d¢

a, Sent her to therprlnc1palu
b. Spoke to Claire again-about:self-Bonbtrol::.. ...... Ce
o., Moved her desk away from the othor chlldren........ 8.

What do you thlnk tho tcaoher chou‘d have doneV'

« -+Sent . her i ho:the: principal:..
b. Spoken to Claire argain about self control. o o
c. Moved her desk away frcmcbhe othur ohlldron.......‘ 8..

After the teacber has glven clear dlrectlons for a readlng asslgn—
mgnt, Demnis wants to know what to do. -Some of :the children groar
because Dennis has .not .paid .attention again. ... ....... —_—

© What do you think-the teacher did?. . '

as Tried to see- 1f Dennls oould answer hls own .,
+, question. .- - :
b. Had anothern Chlld repeat the dlrectlo:ns'x

Coa Soolded Dennls for. not paylng attention and:
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What do you think the teacher should have done?

a. Tried to see if Dennis could answer his own
question.
b. Had another child repcat the directions.

cs Scolded Dermis for not paying attention and

not repeated the dircctionS.icieseseescorissosssseves Ju

Freddy tells tales, He oftén runs in at noon to tell his teacher

‘about a boy who hit some one else in thé school-yard. He even

tells the boy's name or says he will point him out.

‘What do. you think the teacher did?

a. Sent Tor the boy involved and got at the
correct story by asking questions.
b. Looked for bruises and then quietly ignored
Freddy's story.
c. Told Freddy to mind his. own business and take
care of himself .. siereeesoesonesonsssoissscnsososs L0,

What do you think the teacher sghould have done?

a. Sent for the boy involved and got at the
correct story by asking questlons.

b. Looked for bruises and then quietly 1gnored
Freddy's story.

c. Told Freddy to mind his own business and take. A
care of himsclfocoooccerosassesnnosncenssssosocnas 10,

Bobbyepicks on small children. He 1s always pushing, shoving,
or tripping them. The teacher sees him trip Jane as she goes to
hor seat. : " )

What do you think the toacher did?

a. Scolded Bobby and had him tell Janc he was
sorry.
b. Sent for one of Bobby's parents.
c. Talked to Bobby alone to help him change his
WaYS eoosssosssesnsooocscsoace €4 2.9 0 0 6 0 s e b s 0 e et e e 11.

What do you think the teacher ghould have'done?'

a. Scolded Bobby and had him tell Jane he was
SOTrry. _

b, Sent for one of Bobby's parents.

c. Talked to Bobby alone to help him change his

ways.o‘ten"gooooooctobo,.gt.n.g¢0c’00'.000.,tv0vl-omllo



12. The children tell their teacher that Helen has taken school -
: supplies. Although she says she didn't do it, the teacher
finds a box of staples in Helenﬁs desk.

What ‘do you think the teacher did?

a. Took the staples and spoke to Helen later.
b, Had Helen write a note to her parcnts, to ‘be
signed and returned.
c. Told Helen she might not get her own supplles
BNYIOT G s ot s ssvonsososoanssassscasassensnasssasneass 124

What do you think the teacher should have done?

a. Taken the staples and spoken to Helen later,

b, Had Helen write a note to her parents, to be

: signed-and returned.

c. Told Helen she might not get her own supplies

: ANYNIOTEC . 6o csoasssavrmnssssisosssctossosonasinnssssce L6

13. Dick bothers his neighbors by taking their materials, The teacher
' © tells him to move his dosk and he answers her back,

What do you think the teachor did?
a. Asked Dick to apologlzeq
b. Put him out of the room and spoke to him lator.,
‘C. Slappbd hlmua-_oooa.}anov:ﬂooo'uto-nﬂoovodooooo.lo. lBt

-

What doryou think the teacher shoul@.have done?

a. Asked Dick to apologize.
b. Put him out of the room and spoken to him later.
'C. Slapped hlm.o.lé.nlo0’09‘0‘009"0‘9'.00.00..0'0.‘. 13.

1l}. The teacher leaves tho room for a few minutes. She chooses Susan
- to take care of the class, When the teacher returns, Susan gives
her a list with the namocs of the childron who had:-been noisy.

What do you think tho teachor did?

a., vThankcd Susan for helping and spoke to the whole
- class about being trustworthy.
b. Read the names aloud and scolded the children
who had been noisy.
c. Told thecchildren who, had boeen noisy she would
speak totthem after sohool..........o............. 1.

What do you thlnk the teacher should have done?

a, Thanked Susan for helplﬂ@ and spoken to the whole
class about being trustworthy.

b. Read the names aloud and scolded the chlldren who '
had been noisy.

ce Told the children who had been noisy she would
speak to them after school..yeeeeceireriseesnecass lu
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The teacher has spoken to the class many timos about the bad‘
habit of gum chcwing in school, In spite of this, several boys
and girls continue to chew gum,

What do,you think the teacher 41d?

2. Asked the class to decide what should be done.

bs Had the children empty their pockets every day.

c. Sent for the children's parents.....eeceseceerssos.lb
What do you think the teacher should have done?

a. - Asked the class to decide what should be done.

b. Had the children empty their pockets every day.
Ce Sunt for the Childr‘en‘ S .par@nts ssedsecs ¢co0ee s o0 0'150
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| Teachors?! Check List

Hore is.a 1list of things that sometimes happen in classrooms.

g Road them carefully and then put in the space at tho right, the
letter for the answer you would like your children to choose,

1.

Jane is cheating in an arithmetic tost, Thisiis the first time
it has been noticed by the teacher,

What do you think the tcachor did?

a. Scolded Jane and ripped the papcr.
b. Went to Jane's desk and spoke to her quietly.
c. Spoke to the class right away about doing one's

OWI’). Worlxetcn0-09.-:u.cb.l69"»0!.0010.0000»0100001 10

Nanoy is a bright pupil. .She works vory well with the group but
wastes time for all the children because she is slow in putting
her materials away.

What do you think the tcacher did?

a, Kept after her. to hurry.

be Helped her put her materials away.

c. Left hor behind while others went on with
1nterostlng act1Vlty...ooo....o..ooo.oo...,.....;, 2§

While getting ready to go home, two boys start to fight in the
classroom, -

What do you think the toacher did?

a. Ordered both boys to stay after school, letting
the other children leave,

b. Decmanded an explsnation from the boys while the
whole class waited,

Cs Sent the boys to the pr1n01palaa.»......o.a..-.oo. 3.

Johnny is known as the olass clown, Practically every lessoh is
upseoct because of his foolish actions. Today he put on an Indian
mask when the teacher wasn't looking.

What do you think tho teacher did?

a. Slapped Johnny and took tho mask away.
b, Took the mask and scent him out of the room
to stand in the corridor, i
¢, Told him to put the mask away and .spoke to'
him later about his actionNSeeesscsssncsssevcovesoes La
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Taé teachor éoes Betty p&sélno a note., Betty has been spoken
to about this many times boforoo

‘ What do you thlnk the teachor d1d9

‘a, Ripped the note, but recad it first.
b, Mado- Betty throw the notc away.
Co Paid no attention to the note‘passing,-but spoko
to Betty a.bou.t it later-.o;;oov';;-'3"0“1 b'#'%"Otccateo.Sé

When working with hér social studies group, Linda is not- polito.
She is always talking out of turn and the other chlldren don't
get a chance to speak. Thoy don‘t llko it.

What do you thlnk the toaoher d1d°

2. .Sent Llnda to“hcr seat to work alone for a week,

b, -Talked with the group mcmbers about how best to
help Linda improve.

¢y Had Linda write "I must be pollto” 500 timeSeeeea O.

Michael'ls a day-dreamer., He spends most of his time looking
out the window. His writtcen work is never finished,

What do you think the toacher did?

a. Moveod Michael!s desk close to tlie teacher's
b, Romindocd him constantly to get to work and set
a time limit.
ce Appointed another child to remind him gquietly
.tO gOt tO Work,o..vonteQOcyo-ooto-"oacq.'ooﬁoooc 7;

Claire bothers children sitting near her by whispering to them.,
Although she has boon remlndbd by the teacher to stop, sho oon—
tinues to whispor. :

What do you think the teachor did?

a, Sent her ﬁo'tho principal. -
b. Spoke to Clairec again about self-control,
c. Moved her desk away from the other children...... 8,_

After the teachor has given clear directions for a reading
assigmment, Dennis wants to know what to do. Some-of the
children groan becausc Dennis has not paid attention again.

What do you think the teaoher d1d9

a. Tried to sec if Dennis could answor his own
. guestion.
b. Had anothor Chlld repeat the dircctions,’
ce Scolded Dennis for not paying attention and .
did not repeat the directions...icesivicssessserse 9o
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Freddy tells tales. He cften runs-in at noon to tell his teacher
about a boy who hit scme one else in the school-yard. He even
‘tells the boy's rame or says he will:point him out.,

What do you think the teacher did?

a. Sent for the boy involved and got at the
correct story by asking questlions.
b. Loocked for bruises and then quietly ignored
, Freddy's story. :
c. Told Freddy to mind his own business and take
care of hlmsclfoqa-ncroaafoo;ccoaonqacodooooaoooo; lOQ

Bobby picks on smdiil, children, He is always pushing, shoving,
or tripping them, The teacher sees him trip Jane as she goes
to her seat,

What do you think the %tcachor did?

a. Scolded Bobby and had him tell Janec he was
SOYPYe

b, Sent for one of Bobby's parents.

c. Talked to Bobby alonc to help him change his

waYSQOQDaoc"'..ooono."o.q-'.'0..0..&0.909@'0000'9'0. lll

The children tell their teacher that Holen has taken school
supplies. Although she says she didn't do it, the teacher finds

.a box of staples in Helen's desk.

What do you think the toacher did?

a., Took the staples and spoke to Helen later,

b. Had Helen write a note to her parents, to be
signed and returned,

co Told Helen shc might not get. her own supplies’
al’l}TmOl"Oc....o.,v.....f.a..,.-...a‘o....o.s.-.e.o_.,.p.c. 12.

Dick bothers his neighbors by taking their materials. The teachc
tells him To move his desk and he answers her back., ‘

What do you think the teacher did?

a. Asked Dick to apO_OgLZO»
b. Puv him out c¢f ths xcom and spoke to him later.

_C. Slapped Ilj’.moaabcaiacoa(—ooooac'ocuc'o.oe000000"0’(00 130
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The teacher leaves the room for a fow minutes, She chooses
Susan tec take carc of the classs, When the teacher returns,
Susean gives her a list with the namcs of the children who

had becn nolgye.
What do you think the toacher d1d?

a. Thanked Susan for helping and spoke to the whole
class about being trustworthy.

b. Read thc names aloud and scolded the onlldren who
had been noigy,

c. Told tho children who had boen noisy she would
speak to them after schoolcoscwnocosvoconssoaoosesos Lle

The teacher has spoken to the class many times about the bad
habit of gum chewing in school. In spite of this, several boys

-and girls continuc to chew gum,

What do you think the toacher aid?

a. Asked the class to decide what should be done,
b. Had the children empty their pockets every day..
c. Sent for the children's pParenbsS.ccesesssssassenas <15,



