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THE USE OF THE CHARACTER SELP-RATING SCALE IN EFFECTION DESIRABLE
CONDUCT ON 'THE PART OF HIGH SCHOOL STUDENT$ OF RELIGIOUS
EDUCATION.

- OUTLINE OF .THESIS.

I. Intreductien,

e

A, Statement ef Problem,
1. Sccial Significance ef Preblem.

2

-

2. The Medert Werld a cemplex of -Jumean Relatienships.
E (1) Increasing complexity ef civilization with
e increazed number .ef humen centacts. '
(By Medern inventions affecting transpertatien
"7 4nd ease ¢f cemmunication tend te make human
centacts more intimate, '
(3) Economic develcpment invelving greater inter-

dependence in every-day life.

~

b. Inevitable influence ef persona en .chapradter ef
their fellew men. .
(1) Individual attitudes teward commen preblems
: of 1ife reflected in the greup. '
(2) Happineas in life largely dependent en
Pleasant assoclations with fellew men.
(3) Human tendency te constantly pass Judgment
en cenpanions end fellew werkers.

c. Probjems of Secial Life, flow best -te adjust fyman
" Perscnalities in the interests -ef Peace ‘and
$rmeny te the greatest .number.
(1) Gystems of gdvernment dependent on perscnal
adjustment te established law. ¢
(2) .Community °r nation establishes means fer
harmenieus living threugh regulatien of
. peraondl characteristics ameng imdividuals.
(3) Adjustment of Internatienal Relatlenshipa
essentially rests back en individuel character
traits.

d. Medern Secidl Preblems depend fer selutien upsn
develepment -ef.desirsble character traits among
Individuels,

- » (1) Problems .ef home life.
{2) Preblems ef Inductrial life.
(3) Preblems ef Cemmunity relationships.
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2. Educational Significance ef Preblem.

e, The Aim of all Education te affect Character.
(1)Materials eof educavien relate te 1life
experience. ” ‘ _
(8)Methed ef educatien aime te bring centrel
* inte experience.. .
(3) Experience deals fundamentally with-

character,

b. Medern Education a thlld-centered precess.
(1)Seeks te make explicit in the 1ife ef
theé ‘child that which may be implicit.
(2)Recegnitipgn ef fact that the child brings
- his whele nature te scheoel, K
(3)Habit fermatien dependent sn essential
character tralts for permenent effectiveness.

¢. The Educater must be able te judge and Estimate

character. , . _ :
(1)Préblems ef the scheelrecm which relate

te perscnalitiesn, ‘
(2)Individual differences te be acceunteéd fer
in types of learning. ;
{3)Preblem ef transfer ef training hss positive
,applicatien as character traita are related
to hablt-fermation.

3. Religieus Significance ef Preblem:

&. Reldtienahip te Hiateric Dévelepment ef
. Christianity.
~ (1)Bearing ef teachings ef Christ en Christisn
~ -.Chapracter. . .
- (2)Historic achievemént in early Christianity
a recerd of attainment ef Christian virtues.

b. Relatienship te Applicatien ef Religicul Jdeals.
(1) Christientty fundamentslly a f§ay of Life".
£2) Christianity effective in practice enly

as 1t develeps desirable character.
(3) The practice ®f Christian living has
* tended te develep recegnized Chriatian
virtues.

¢. Relatienghip te Chiristian Principles.
(1)Principle ef weprship, K
(2)Principle ef mervice.

B. Limitatiens ef the Predblem.
I :Limitatidén Iin~Séope.

x

2. Deals with selected character-traits, rather
than with all traits desirable fer a well-
balanced Perscnality.

-
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b. Deals eapeci&llyiwith these traits which are
Pelated te the devalepment ef Christian Charagter.

¢c. Further limited te analysis of character=traits
which may be aelcriﬁed in objeqtivegtermgsgg

By

habit actiens. f

¥

2. Limitatiens in Methed ef Securing Ddé?w

- 3
a, Use of a -subjective means -fer seclring dats

te be used te gain sbjective measurement.

b. Difficulty ‘of mecuring ddequate definitien ef

terms té be uaed.
c. A compesite judgment the nearesl appreach te
ebsslute agcuracy in selectien ef traits ﬁo be
measured, :
3. Limitatien in melectien ef Experimental Subjetts.
a. Limited to use ameng students ef High Schopl age
Chureh and Weak Day Scheels ef-Religien.
b. Further 1&m§%eﬁ te-use ameng these subjects
having & backgreund ef réligieds training.
C. General Assumptiens. « . -
1. Irrelevant Factere hill?hffeét résults .ef experiment
a. Miturinty .ef pupils. See v
b. Curricula materials. - -
- ¢. Outside influences ef heme and schesl.
F2. That & Scheél of Religieus Educatien will aim te
: directly train fer Christian Character.
~ a, Aim of subjéect matter.
b. Directien ef extra-curtricularactivities.

c. Desired eufcemes in terms ef character traits.

&. Summary ef Chapter.
' fiid



II. Histéry of the Metheds of Character Mesdsurement.
A. Metheds used by Primitive Pesple.
1. Methods of ‘Magly, ’
a8, Cenquest of phyaical world made man preeminant
b. Sense ef achievement directed attentien te
traits uleful in achieving uuch success,
c Man-to-man‘cenf}iﬁt gave recegnition ef
individuai superierity. )
2. The Use ef Divinatien.

a. Superierity ef certain individuals ever ethera

recegnized in exaggerated fashien;

b. Established a certain cenfidence in .qualities

ef individual character,

g~

3. The Use of Astrelegy.
a., Its methed and use in early times.

b. Fallacies in regard te human pfogrela,

~

B. The Method ef Phrenelegy. ) -

‘
A}

1. An'attempt te build up & Seience ef GCenduct
&, The work ef Franz Jcseph Gall.

b, Hik Influence en his contemperaries.

2. Contributiona ef Phrenolegy.

2. Led ts a clearer understanding ef human

]

develeopment,

-~

b, Waa a forecast ef modern Behavieristic
Paychelegy. .
3. F&I16n138caﬁzd¥€1m$‘QfsPB¥99Q¥°SYL:?"

S e

a. Prom stehdpoint of Physiology.
b. From standpoint of "Psychology.
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C.'The Uké Of -Palmistrys = -°
-f*L‘%§ pqgely»luﬁépbttious methiod.
a., Use suggestd belldf that physical traits
determine chebacter:

+

b. Method succeeds largely through use of

gsuggestion and sppeal to emotion of sub ject.

. 2. Fallacies’

é. GlVés‘dprrtunity??br.exgloiﬁation of the
ignorant., °~ 77 -

b. Mdked real character analysis practlically

- inpossiBility. > i

D. Methods -of- Personal JNidgment.

1. Handwritihg a8 1t Dehotes Chardcter ‘Traits.

8. Use of this method claims correclation
between types of handwriting and-tréits
of ¢hardcter. : - e
Y. Evaltation of Downey "Will-Profile" Tests.
6. G¥dtdcdens: ‘
a. Con¥lugiops.” - - R -

ta

2. The Personal Interview,’ . .
a, Claims correlation hetween physical, mental,
end charddétér:traits. . " .
bs Lifitations of £fiis -methiod: -
c.”Values in use of Ihterviéw.

d: CGonelusidns. o ~ * .

3. Summary- of Chapter.
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III. The Development ‘and Use of Character Rating Scales.
A. Genera) History of the .Development.
1. The Ellfot Rating Scale.

a: aim_ang:pu?posegofiscald. "
b. Method of procedure.
c..E;aluation. ? . )
2. Dévelopyent‘qf Raginé Sceale by'Boyce.
‘fle Limited number of traits used,
be Meﬁhod of use entirely subgectiye.
- Co Egaluatioe. ] )
3. Developrient of the Man~to man dompa;ison.Sacie.
a, Description of the scale.
b, Attempt at Objective standard of measurement .
¢. Eyaluation, ’ . w
4. The Development and Use of the Army Rating Scale.
a. Deacriptionwof process of ‘development.,
?. Method of use. . ]
c.NEvglugpng, 1 ' .
The Use of the Character Rating Scale in Business Corporations.
1, Use as a bagis for Selection of best equipped
VWorlkmen,
a, Use of the subjectively develo?ed sqélg.
b. Use of the man=to-man comparison scale;
2. Use as a basis for Promotion and ‘Demotion,
a. Agsumption that character analysis'denotea
gfric}enoy 1n'execution'or werk.
b, Assumption that character traits may be selected

denoting fittness to assume responeibility.

vi




C. The Use of the Character Rating Scdlé 1 Effecting
Educational Prégréss, ~a T
‘. The Ratirnig Scale 'a ‘Phdse of the HMeasurement
Movement In Educatioen, - s -

+

a. Need for & Qualitative as well as a guantitive
mea Surement . P -
b. Reting scales a ndtural-developement in progress
* ‘toward impfovemenf in- educaticnal method.
2, The Devéicpnent of-Rating Scéles for the Promotion
“of “Teadtier Efficiéney, ©
-g.'USe 6f ‘Teactier Rating Scales by the Supérvisor.
b. USe of self-rating-scales for the promotion
~6r$bﬁoﬁé&sioﬁal 8skill,

c. Use of Fating scdles In“effectifig changes -In
curriculum recondtruétidn,. ° 1+ -
-3. Thé Chassell-Upton Séales for Measuring the Importance
ot.Gbod'01tizensbip. - R
‘a. Putpoge of 'the’ycaleés,. A Y
b, ;Method of use,
"¢, Bvdludtion, 3«7 A% - 4 o -

4. The Mendénhall Seélf-Méasurement Scele £or Use of

High Sého6l Puptls,” 37 -« -
8., Pirpose of the Séale. - . *
b. Deseription-of Séaled * - >
¢. Evaluation, -~ ' ", ). s

5. Summépy of Chapteps™ -7
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IV. The Place cf Character-Analystsuin Religlious Education.
A. Relation to Underlying Philosophy of Personalism.. >
1. The Uhivgrse viewalas a Society of Persons unpder

Leadership of @ Supreme Creative Person,

-

a.:Created by an intelligent God, the human Person

shares in that intelligencs.

b. &n intelligenf‘person living in commumion with _

his God may share in determining‘his own Character,

-

¢. Implied relationship to the Creator makes
possible the attalmment of a God-like character,
2. Personality Implies Power.

a. Human consciousness an inner creative force..

b. Preedom of éholce makes self-determinatibn
possible. )

¢. Self<determination on & high level makes for
attainment of 1deal for Chrigtlan Citizenship.

3. Personality Implies ebligation. v

a. Obligation to- self-control and self-mastery.

b. Obligation to live in acéord with personal high
1deals.

¢. Obligation to Iivewpigbtequsly with other perscns.
d. .Obligation to influence character of others.
. %. Perschality Implies Progress,
a., Human character may develop capacity for
conaistent‘progreaa toward perfection.
b. The range of possibiffty in character achieve-

ment infinite 1in extent.

¢¢ Progress in meral and spiritual development &

pegitive achlevement.




B. Relation of Character Analysis to Principles of-Self-
Psychology. .
1. Racognitien o fundamental importance ‘of self-

conscioushess, - . - .
a. Powers and poaéibflit:es of human‘consciousneeq
b« Relationship between consciousness and behavior.
2. Recognition. of the Unity of Consciousness.
8. All consciocusness 13 gelf-experience, .
b. The ﬁelf'f@nds~pxpression through modes of
behavior;
é.'selﬂ Psychology accounts for s fheory-of Values,
Se Self-Psgchology Makes ;ae of tﬁe Method of Intro-
apection,
a,~The value of purposive self-analysis,
b. The attainment of definite ends relative to
purpocge of consclous self,
¢. Dangers in use of-Intfoapection.
G, Relationship of Character analysis to a theory of
" Religicus Education,
1. The aims of Religious Education, -
a. Consclous self-control 1§ experience.
b. Progress toward attalnment of recognized 1deals.
2. The Task of Religious Education--Character building.

8z The educational program 1s in interest of _
moral and Spiritual conduect.

b, Character building must be consciously and
intelligently effected.
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o D. The Special Application -of Charactér Analysis to Needs
and Capacitieé of High School Agd Pupils. . .
1. Ability to analyde in terms of ideals anf S%an@ar?s.
a. Tendency to intrpspection needs direction ané

treining.

b. Ability to make concrete applitation eof an
abstract principle. '

L]

2. Religious Develbpment finds greatest Normal
" Rrag rﬂ%.u at this Age. ‘
a. Age of Joinling Church.
b.. Need for trdinihg in Eunctions of religioua
living, '
" 3. Summary of Chapter.
V. The Construction of A Character Self-Rating Scale for High
School Students.
A, Collection of Data.
.1, Self-Analysis made by High School Pupila.
2, Analysis made by Parents.
3. Analysig madé by teachers.
B. Definition of Chapacter Traits.
1. Tabulaticn accordiﬁg‘to géneral frequency.
2, Condensation of Terms.
3. Definition of traits id accord with most objective
meaning. H
C. Verificdtion of Trailts selected.
1. Comperison with traits selected by similar method
among children of 4th,5th, and 6th grades.
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2, Comparison with traits a8 listed by Character
‘Education Movement. *
‘D, Constructicn of Short Scales.

1. Character traits es defined, broken up into ten cor
twélve modes of hablt actions likely to be understood
by thies age group. |

2. Scale of measurembnt_i;.at least five points in
terms of quélitative measurement.

3. Weighting of units of measurement 1in numbers which
will give a quantitdétive score.

4. Arrangement of ghort scales in such form that they
may be used géparatély or conbecué&ﬁely.

5. Method of Use of Scalé in Religlous. Education.

6., Summary of Chapter, s

¥i.An Experiment.

A. Statement of Problems.

1. Reagon ffor rélévdncy. of Pﬂqblemb. e
2. The Problem §tated.

B. Desceription of Experimep;a; Method.

1. Experimental Fac¢tors, 7
2, Limitations of Experimental Problems..

5. Selecticn of Expérimsntal Subjecge.

Pt

£. Initlal and Final Tests. K
5. Brief Analysis of Local Situation.

C.T‘he>Subject?Matter &s used.
1. Preliminary Periods.
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THE USE OF THE CHARACIER RATING SCALE 1IN EFFECTING DESIRABLE
CONDUCT ON THE PART OF HIGH SCHOOL STUDENTS OF
RELIGIOUS EDUCAT ION..

INTRODUCTION AND STATEMENT OF PROBLEM.

The Americen nation has maintained its ideal for democracy
through recognition of the fact that intelligence, together
with moral integrity, functiops: in the maintainence of the
democratic state, There are at the present time, certain in-
dications which show that large numbers of our citizens are
unable to meey successfully the increasing demands of our
industrial, soclal and political life. We have_no reason to
doubt the inéelligenpe of our citizenship, and yet we must
insistently ask,- What has braight sbout this condltion which
amounts almost to an impassein citizenship?

A century ago the leadership of the world was occupied
with a struggle .for the mastery of nature through knowledge.
That aim has been wopderfully accomplished, and we achknowledge
the power of the intelligence which has wrought such miracle.
It would seem that we now have more knowledge than we have
moral -and spiritusl force with which to vitalize and to assim-
1late it to the end of a higher and better moral order. Thus
far ‘the genius of man's mind has largely been d rected out-
wardly upon the world of things and little attention has been
glven constructively toward the making of better socfal con-
ditions. It would seem that the time has come when men of

sclence must direct or turn inwardly, a large part of the genius

" which has. been expended on the world of nature, and give attention




-

to the world of persoens to the end that s better condition
of society may exist,

It is for the purpose §f dealing with the more personal
elements in moral and spirifﬁal culture that this thesis is
propoged, and the problem stated,: Will the use of the character
rating scale effect degirable conduct on the part of High
School students of Religious Educat ion?

Religious Education is vitally cmcerned with the mBral
and spiritua]l development of Christian character. ~We define
as moral, those characteristics which havé to do with the
purely ethical aspects of character; and we define as Spiritual
those characteristics which have to do with the religious
elements of human’>naeture. By the term "character" we mean

those qualities which are peculiar to an individuel, as

evidenced by his objective reaction to other persons in his
environment, together with the inner subjective drive whiech
furnishes motive for objectlve reactions. The term "personality"
may be used synomously with character., We assume that
character 1s subject to the law of development, and that the
constituting of character is a c ontinuous process.

It is the purpose of this thesis to inquire into the
possibility of use of the method of character anaiysis by
means of the rating scale in effecting desirable change in
character as evidenced through conduct. We propsge to accom-
plish this by: (1) showing the social, educat {ongl and religious

8ignificance of the problem in relastion to modern life; (2)

by an historical survey of methods of charscter analysis ;




¥

(3) by & survey of the development and use of character
‘rating scales; (4) by a statement of the underlying phil-
osophy, psychology and Religious pedagogy which would vali-

date such a method; (5) by the construction of character

f'a'ting scales for use in Religious Education; and (6) by

the description and analyé 1a. of an experiment showing the -

use of the rating scale, with statistical data supporting

definlte conclusions.
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CHAPTER 1.

THE RELATION OF CHARACTER ANALYSIS TO PROBLEMS OF MODERN LIFE.

1. Social Significance of the Problem.

The modern world ig a complex of human relat1onsh1ps.

=y

Science and 1nvention have tended to bring human beings into

closer relationship and have intensified human power. A

recent writer states in this connection:

"Telescopes and microscopes have increased the power of
our eyes, telephones have stretched our hearing to some three
thousand miles; telegraphs have made our voices sound around
the earth; locomotive gnd steamship lines, better than seven
league boots Of ancient fable have multiplied the speed and
power of our feet; the Prench big guns hove elongated the
blows of our fists from two feet to twenty-five miles. Man
never had such a body since the wotrld began. The eage -of the
glants wes es nothing compared to this." 1
All this makes inevitable the closeness of human contacts

and the resulting importance of the Impact of life upon lifs.

-

Intimacy of contact makes emphatic the qualitacive or char-
acter side of human life. The economic development resulting
from the achievements of science and inventli on hss mdde the
{ndependence of the individual greduslly more impossible.
Modern man is dependent on his fellows for existence itself,
in the nevessary provision for his physlcal welfare. Because
of this fact, he must needs modify his conduct to a certein
extent, for the sake‘of the group which furnishes him with
the necessities of 1life. ‘

It is a mere truism to stete that the character of ons
individual influences the character of another. The plasticity

of the human mind is such that ideaSand attitudes may be readily

1 Toe FPersonalist. Vol V. no.4, Oct. 1924
-H. Osborne, Ryder,- A De-Personalized World.,

-
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transfeged from mind to mind, and there is ppéﬁi?ly_a ‘common
or group attitude toward a problem which beg;ﬁ%s kndown as it
is reflected by the ;ndividual. it is thus tbat:sgéia;
custo ms are perpetuated, and harmo&{ous o nditions are estab-
lished for the happiness of the individual who is largely
dependent upon pféasant associations with his fellow men..

It naturally follows that there is g ché;ggterdstic tendency
among persons to pass judgment- on the 1dea34 attitudes and

»

cmduct of companions and fell ow-workers.

3

Oub of the soclo-economie situation in oir modem life,

arises the question as to human adjustments ,- how may we

*

-

best adjust human personalities in the interest of peace and

harmony to the greatest number of persons? History has

-k, =

shown us that systems of government are dependent on personal
adjustments to established lsw, and that democracy is- based
on self-control. Emerson said: "Gharacter is moral order
seen through the medium of "individual natyre.....Men of
character are the cmscience of the society to which. they

belong."

[

It 18 for this reason that the community or nation

R L

establishes certaln means ‘for harmoniOus living, through the
regulation of personal characteristics among individuals;

Thé most significant problem Qf our day is that of bring-

L -

ing order out of chaos and harmony out of discord in our
international relationships. This can nbver be effected by
force., 1t must be @Qfected by way of moral and spiritual

principles worked out through-the medium of huTan ¢ haracter

&

P -
-

-
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end conduct'at its best: It is not a mitter for hasty or
unintelligent action. *MIf a man's actions are not guided
by ‘thoughtful cmclusions, they "sre guided by inconsiderate
impulse,. unbalanced appetite, ¢aprice, or the clrcumstaices
of thé moment"1

Speaking more specifically, we may say that the social
problems of modern life depend for solution upon the devel-
opment 'of desirable cheracter traits among individuals. The
problems of‘home( life are es!pecialiy significant. JIn the words
of a recent writer: h

"In the complex America of thls century, sn éver increasing
proportfon. of the children are not gub jected to the family
training tha;tgwas possible. when We Wwere a people "living on
farms and in small villages. Tesachers need to recognize that
they cannot ccaunt on home tralning at all. 1In the ‘many cases
in which it still o‘perates, it will be 8 welcome and valuable
addition to their efforts." 2

If" the foregoing statement is true, then the problem of
improvement of .our ¢hildhood and youth in the home is a yvery
serious one. The large number of domestic problems ;\rhich' are
brought to our law courts for settlement would indicate theat
character adjustmeqt has serious implicetions in the modern
home. Practically every problem of home life at the present
time may gind*soluﬁion in the development of those desirable

3 3
character traits which are needed for harmonious living to-
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gether,
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1. Dewey, John,- How We Think. Page 67 ; o
2. Education,.Vol 45, no.3, Nov, 1924
Rich, Stephen &.~- A Constructive Program for-Moral
end 6ivic Hablt Formast on.- -




‘Likewise, the problems of industrial 1life find solutimm
{n the devejopment of character traits among individuals.
Almost every form of labor difficulty results from the inability
of individuals to adjust their personal hablts, attitudes
and ideas far the good of the group. Unless the creative
.genius of man can subordinate the labor of hand and brain
to his personality, we shall not have made a real advance in
civilization,

In community 1ife the problem of personal relat ionships
is scute, becsuse the "welfare of all is at the mercy of each.™
We must develop character training in order to save society.

“"The grestest danger to individual end social welfare
comes from the betrdyal of trust., It is the busifess of organ-
ized gsociety to protect itself and its weaker members from
betrayal at the hands of those who are both strong and selfish.
veeesseself the trsining of future citizens in the use of these
instrumentdlities (upon which freedom, justice and progress .
depend), is left to chance, each succeeding generatim will
drift with the current of its own times., If it is neglected,
popular governrent will be in danger of destruction by the very
individdalism democracy has set free." 1

2. Educational Significence of the Problem,

] It is the fundamental aim of all education to-devélob
citizensh ip- by means of well-balenced cheractet. This aim may

be traced to earlieét times., Quintelifan, one of the ablest of
the Roman Schoolmasters said,-"Let him that is spilled in teaching
ascértaifi, first of-all, when a boy is intrusted to him, his
ability and disposftiohses......Whén a tutor has observed

these indications of disposiftion and ability let his next

consider how the mind of this pupil i8 to bBe managed." 2

1. Voelker, Paul P.,- The Functien of Ideals in Social Education.
y v page 2
2. Monroe, CyclopedlB® of Educdtion, Article-Character

page 121




All down througn the ages, the aims of education although
variously stated, point to the same objective,

Education progresses by use of materlals which relate to
11fe experiences. The best in the progressive experiences )
of the race are transmitted.vicariously through the medium
of history and literature, and other material which furnish
means of adjustment in actual life situations are provided
by the school.

The method of education mekes use of a controlled situation
which rests upon an underlying aim,- to introduce control
into experience. This control is gffected through the conscious

wlill of the child, made habltual throurgh responses in varying

1ife situations. Experiencé deals fundamentally with character.

We can concelve of very few life situations which are not
directly or indirectly bound up with the interactions of
human character, -

Modern education is a child-centered process in distinction’
to earlier educatlon which was curriculum-centered, It regards
the qualities or attributes which make for character.as
implicit in the child. These qualif&es are to become explicit
through experience, motivated and directed through the
educational process,

The modern view in education has resulted from the recog-
nition of the fact that the child brings his whole na ture to
gchool. He is an intelligent social and moral being, entitled
to the development of his fgll povers. Thus we find the

standards of society reflected -in the sthoolroom. Dewey says:

.




"i........Helping others, instead of being & form of charify
which impoverishes the recipient is simply an sid in getting
free the powers of furthering the impulse of the one helped.
A spirit of free comunicdation, of exchange of ideas and
experiences becomes the domlinating note in the recitation.
So far as emulation enters in, it is the canparison of indiv-
1duals, not with regard to the quantity of information per-
smdally dbsoirbed, but with refereénce to the quaiity of work
daone ,-the genuine community stendard of value."
In'meesuring'up to a standard of values, the child must
form specific hebits which are dependent on certain essential
character traits for permanent effectiveness. For example, we
eannot expect a child to form habits of study, unless he is
persevering, dependable, accurate, and honest in his cleracter.
The educator as he assumes charge of the schoolroom must be
able to judge and to estimate cheracter., Even in the mechanical
dutles of school life, such as the details 6f ‘administration
require, the teacher must recognize the power of personality
which cannot be reduced to mechanical exactress, but must
neverthéless be evaluated. Problems of schoolroom discipline

are problems of personality adjustment.

The method to be used 1n the schoolroom must take into
account individual differences among pupils. The fac% that
human individuals differ so widely in traits of character,
and in ability has long entered into the thedretical aspects
of the learning process: According to Thorndike ,-"Individuals
di ffer in whatever trait of intellect or charascteristic is
examined., Variations from ordinery, common or typical man
range continuously to such estreames as appear in the idiot

and the genius, or in a Nero and a Lincoln."?

1. Dewey, John,- The School and Sociefy, page 13
2. Thornc¢ike, Edward L.,- Individuality, Chap.1l1l. page 52
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An educational problem which heas always been widely
discusgsed, 1s the problem of transfer of learning. This prob-

lem is seen when the questin 1s asked,- How much of the

disciplinary value derived from one schoqi sub ject may be
transferea by the pupil to another subject ﬁnlike i content,

The older theory in education cleimed thet certain school

sub jects were valusble for their disciplinary contributi on.
Considq;able research and experimental work has led modem

leaders in educatim to some rather definite conclust’ons in

this regard. Thorndike in his "Principles of Teaching" gives
The'followigg"summary at the end of a chapter on Formal Discipline:

“"Training the mind means the develdpment of thousands
of varticulaer independent capacities, the formation of
coyntless habits, for the working of any mental capscity
depends upon the concrete date with waich it works. Improve-
ment of any one mental function or activity will improve
others only In"so fer as they possess elements common to
1t also. The amount of identical elements in dif ferent mental
functions and the smount of genéral influence from special
training are much less than common opinion supposes. The
most common and surest source of general improvement of a
capacity 1s to train it in many particular connecti ons.

"Do not rely on eny -general mental improvement as a result
of your teaching unless you have acfual evidence of it.
Teach nothing merely because of its disciplimary value, but
- teach everything so as to get what disciplinary velue it does
have., Cdffsider in the case 'of every subject what idees and
habits of attitude and-méthod the subject should develop that
will be of general influence. After securing these idéas and
habits in the special sub ject, glve abundant practice in
applying them to other fields. The price of the acquisition
of general power is eternal vigilance in the formation of
particular habits, The special training that is of greatest
valwue in and of itself will commonly also possess suf ficlient
disciplinary value,"

It would seem therefore, that if formal discipline or

transfer of training is to have any place in the educetion

1. Thorndike, Edward L.,- The Principles of Teaching. p. 248



of youth it must function through those qualities of
character which are used in habit formation. Formal
discipline has alweys made use of character traits, and

the degree to which disciplinary values are to be conserved
in our school systems in the future, will depend largely
on the use of consciousiy soyght cheracter traits. Thus,
habits of perseverance, fndustry, éhoroughness etc. becone
figed,-and may carrf.over into.all parfé 0fo chool lffe;

and finally out into all phases of life itself.

Be Religious Significance of the Problem.

Religion results from the establi stment of Jertafn relation-
ships between a god or gods and the human being. The Christian
religion has resulted because of relations"ips established
between God the Heavenly Father and man whom he has cre;ted,
through the Incarnation of the Divine Son, Jesus Christ.
Christianity is a way of life, and involves relationships
on the one hand to God, the Divipe Father, and od’tﬁe other
hand to fellowmen or a world of persms.

The rellgious significance of the problem finds its first
point of contact as it traces the historie development of
Christian{fy. Jesus Christ in His 1life among mén on the
earth, gave the subreme Ideal for cheracter. In His life
may be seen an epitome of human and divine virtue. He taught
that by doing the will of God, men cane to know God ard to
be like Him., Practicelly all of the teadhings of Jesus deal
with some phase of character and conduct. The Sermon on the
Mount has been called the "Constitution of the Kingdom of God"

because 1t sets forﬁﬁ living principles to be appli€d to

personal relationships among men. "I am come that ye might

2
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have 11fe, arﬂ that ye might have 1 t more abundantly" is His

3 “

own statement in regard to His misSion. Thus the abundaqt
life becomes ths goal for peréohaluacﬁievément {ﬁ-CﬁfTSZianity.
The early days of Christianify séverely tested thé chéractér
of the followers of Christ. Esteblished in a pagan‘wcgia by
men of every trade and occupation, and of’every order @n
society, it defied pérsecution @nd rebuff of ebefy kind.- The
fact that it became a’worldiﬁowér in a relatively sioprt time
wag due to its trensforming influencé in the 1ives ‘of men.
The progress of eérly CLristian%ty'may be noted gs a record
of the attainment of Christian virtues.
The problem which we havé stafed bears a distinct 'relatlon-
shilp to the application of Christien virtues. Christianity
is a "way of life." 1In that 1life, nBrmaIly there can be no
place which is remote from personality. Christianity is possibile
to’the world through the love of a persmal God for His -
children, made concrete in the 1ife of Jesus Christ, who chose
to 1ive a 1ife among.men on the edrth. Christisnlty i¢ as
i1t weas in th; beginning, striving o 1live as’Jésus taugﬁt
men to 1live, andlggfeffective only as Christian virtues are
developed in the personal 1ife. The reco;nl%ion of certain
¥irtues as relatively more desirable then others has cone

about as these gualitiés have become fulI of meaning, am

they have been clasgified aocording to the type of conduct

¥ - N b

in which they eventuate.

-

The- prinoiple -of wors hip -tnherent~in-the Christian-rellgion
is based on the. values to he derived from inter-relations between

God and man.
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According to Dr. Brightman, worship cmsists of four elements,-
reverent contemplation, revelation, communion and fruition.l
through each of these stages the element of personal chared ter
is highiy important. Reverent codtemplati m ca?n best be effected
through the method of introspection, which is essentially a
personallstic method. As worship moves on through revelation

to fruition, it finds definite attainment in -the Jpossession

of spiritual "fruits™ such as,- lov;, peace, joy, Which are
realized both.subjectively, in the consciousness of the in-_
dividual, amd objectively‘in the expression -of his character

in the affairs of 1ife among mer;. B

- Christlanity is not a religion of mebe platitudes, but is

a religion of active, persmal relationships, and only as

such may it fulfill its funétion. It cannot operate through
methanicel plans or devices, but functions through the exalta-
tion of personality, motivated by the generation of Christian
feeling, in the human heaft to the expression.of good-will
among men. Growth in”the Christian religlon means kriowledge
about God, love for ‘God, arid one's fellowmen ; tiﬂé acquiring of
certaln attitudes and ideals with referencé to it, and acquiring

8kill in ecting with reference to these ideals 6f love and

good will. Wherever titere is growth thére may Be seen dl fferences

of degree of queglity., In our dey, in a complex world of éoc’ial
relat ionshipg, differences of degree are highly importent. If
therefore, religion is to function as a power for righteousness,

it must khow how to rate or classify its product.

1. from lecture,- Philosophy of Worship, Feb 2, 1925.
Dr. B S. Brightman, Kingfs ‘@hepel, Bostm,
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Limitations of the Problem.

In attempting the solution of any problem of a non-technical
nature, theére are certain limitations inheremt in the problem
i1tself or in its possible solution under glven circumstances.

We therefore take account of the folldowing 1imitat ions.
1., Limitaetion in scope. )

The statement of the _problem would suggest that it deals
with all traits desirable for a well-balanced charactér. This
study does noet attempt such an exhaustive treatment. It deals
with gértaim selected tralts, particularly those whigh may
be objectively defined with regerence to conduct, and are
there fore capaﬁfe of some degree of objecti ve measurement.

The study will deal especially with thos'e tralts which
ere related to the development of Christian character,’ since
the use of the resulting method of measurement is intended
for Religious Education. This study will be further l1imited
to ‘the analysis of those Christian Character traits which
may be ‘described in objective terms of habit reactlons, or
conduct, This limitation Is imposed because of the fact that
in religious education we deal with spiritual factors and
1deal values, not all of which are, capable o'f"scienti;fic measure -
ment, We are slso limited becauge of language difficulty which
makes exact definition of certasin charscte » pr'oducts impo'Ssi’ble.
2. Limitation in Method of Securing Dats. . -

Fhere has not yet been devised a method of securing

an objective criteria for the enumeration of character qualities.

It is therefore necessary that e subjective method be used
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iﬁrgecuring date for the meking of the rating scales. This
method will be Subject bo all the inaccuracles resulting '

from pgrsonél judgment, and,ﬁin this instance, largely

the judgment of* immature persons. Thé dete™wi1l thus be

1imitéd bacausé of the?inaaequacy of” vocsBulary: to expréss
ideas and emotions, and of the inabilify fo recognize all
>

the elemérits that should be accounted for in human character.

Difficulty in defining terms used in character analysis

_constituteés one real Jimitation in the use of this method.

Even -among mature persons of experience having a falr general
education, the~task of définhug terms would Tind a,NQPy smaill
degree bf agreement in classiflcation or refinement of-meaning.
Research with & view of finding & critéria for definitidn from
books on. religion and ethics by a large numbep of leaders in
the'se flelds does not afford a high degree of agreement.

The absolute rélfgéility of humen judgment in reaching
a ¢nclusion in regard to personal traits is recognized "as
limitéd, and therefore, tnagmuch ds the selection of traits
for medsurement i{s ‘based on a composite judgment , it will
be limited in accuracy as well as in scope. ;
3. The use of the-Character Rating sééiefWhén~déVeloﬁed will
be largely limited ¥o stiidents of High Schdol age, in |
Church and .Weék BPey School of Religious Education. Thig
11miﬁat§on is proposed that the Church may make & special
attempt -t6 anelyze 'and measure chikscter Qith‘refe?ence to-

-

its own standards of ¢ mduct. 1
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General Agsumptions.””

~

There are certain generzl assumptions whlch néed to be
made in regard to this problem:
1. That the Church and Week Day S¢hool is primarily = place
for the ‘trainlng-and "inculcation of Christian charscter:
~ aof a quality which will“serv® to make religion fundtion
in- everyday 1ifé in a vafiety of ditustions requiring an
éthical and spiritual’ con8ciouaness of vdlues.
2. That' the responsivility of the CHiikcéh and Week Day’
Séhool in equiping its” stadents with purboses and technique
£ér the acquiring of désirabie” traitd " of -chatacter s un-
questionéd, and that s method‘which Hakss use pf those !
qharacter qualities #s generally considered sas important to
Christian qitizenship will be accorded a place in the
genéral method of Religious Education.,

S

3. That preaqnt day demands of social life require that thers

-

be a certain‘rec?gnized excellence of moral and spiritusl
attainment 1n~charaq$ér, ag reflect;h in habitual corduot
in varying life situations.

4. That the confenﬁ of curriculum matérfal ﬁsed.iﬁ such schools
deals with ideiﬁ attitudes and 162&13 relating to Chris-
tian eharacter, and is designed to set forth prineiples
to be applied in dsily living. .

5., Since we find that the aim of subjapt matter and disciplins
in Beligious\Education are directed toward pesitive results

in character-bnilding, we may also-expact to find that

iy
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. extra-currioular asctivities will tend to produce like -results,

LAY

and will tend to be and to the use of the Character B&ting

-

Scale. Any aotivity which has a gocisal service emphasis will

-

directly effect some reaction in character.

- - = - = * g

.

6. Ihat the desired outcomes 1n Chrietian Education sre stated
in terme of eharacter and personality attainment as evidenced
in ideals, attitudes and conduct in life among individuals,
and we may therefore assume that any mesns of promoting such
developemept has a legitimate place in Religious Education.

7. That the greatgst valuses to be derived from any use qf char-
acte; ahalysis are over and above schoolroom practice or any

.formal ¥ystem of rating in itself, reaching out into all
pheses of 1ife and affecting both the individual and society.

SUMMARY OF CHAPTER I:

in this chapter we have stated the problem with whioh the
chrietian sducator is faced in & modern world of complex rela-
tionahips, with reference to character and conduct, and have
found its bearing on four aspects of life:

(1) Its Social significance and the problem of making adjust-
ments between persons in the interests of -the greatest
good to the largest number of peoplse.

12) Its EQQcational gignificance and the recognition of the
duty of the educator to judge, evaluate and constructively
build character smong children and youth.

(3) Its Religious significance with reference to the religien

. of Christianity, and the sehievement of a Chriatian way
of 1ife in a society of Christian citizens.

The limitations of the proble;hhave besn stated as to scope,

method of securing dsta, and the use to which the Rating
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sesle will bs put in.a school of Religigusuﬁaucgn;on.

Certain genéral assumptions on which the problem 1s basged
have been steted showing the justification for the use of thie
‘method of character analysis, and the relationship of its use

to the task ¢f Religious Bducstion.

1



CHAPTER 1I, -
A HISTORY -OF METHODS OF CHARACTER RATING,



CHAPTER II.
A HISTORY OF THE METHODS OF. CHARACTER- MBASUREMENT .

Before a digcussion of -character analysis 'card be {ntelli-
gently cdarried on, it is necessary that certain termg to
be ueed. bg defined, at lkesst gpgroximatéLy. -

Cheracter is+a -personal -pogssession of each humen individualy
but,iavso elusive in~d1££e;en§;§t;on fyom éssentiaLiy,pﬁyaical
or mentgl aspects of the persomr as to be difficult of exact
definitiaon, The following definition is not therefere glven as
an absolute statemént: Character may be defined as that con-
centration of intelligence, feeling, moral Herception and will
which is gathered up -into a self-congcious, sglf-dinectiv%
being khown-ag-thg self or. person. Charaoter is evidenged
largely by conduct in life situations, and yet, since character
i{s both subjective and objeetive, it may not he adequately
expressed in behavior. Charagter nesgurement musf‘tuerefone
take apcount of knowing, feeling a;d doing. Absplute character
measurement cannot be effected because of -the Iimjtations
of our tools .0f measurement, &nd the.lack of refinemént in
&es&ript&vasterms} We shall gonsider charadtqr measurement
from the standpoint of -degreg rather than of intensity. The
comparison of onextrait with anothef, having in mind s N
generally a&&éﬁted standerd or norm as the bassis of jgdgment;
or the ocompsr¥ison of g trait in one person with the same trait
in gnathey, bath being weighfed with reference to a standard,

s the nsnal meaning of the term "charactetr ‘measuremént”.

*
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-~ ‘Measurement of oﬂaracter in 2 limited sense hag gone oq.
more or legs, ever since human beings have wotked or played
toget her.

Among primitiva reople charaqgiter was of little "importance
anfil man hkd glearly djfferentiated himsell f¥oil ‘the lower
animalg. This ‘¢ame about’ through his copnquesh of “the physical
world. By whatever means. {t came about) largely -through the
trizl and error method, msn came to be mastyr of hisd envirpn-
ment. A8 'he was forded agalin and. sggin to meet the same cirdum-~
stanges, he hegah to0 select certain modes pf sption which.
would insure .his success. He learped, for ‘gxamplie that if he
would have physigal satisfaotion he mast be vigoroua, .energetic
and ambitious in the matter of sequripng food and shelter. .He.
watchn& the vicisaitudes of other .mern who were lazy or indif-
ferent,, and he began to make selectiton among characteristias
and to recognize gertain traits as useful in achieving desirable
results, In those early daya, ag mman game inﬁqongpop.wlth other
men, the result wasg coni&ic% ovp{fpdTadnalarishts or poéssssiong.
In thé measure in which the conflidt brought gbout victory of ope
individual over anmother,; tiuere ‘game to be & regognition of indiv~
idual capacity for achievement, and the crude alassification of
chazacter iraits.

The e8rly methods of detecting character abilities were
very crude. In Pergia and Egypt, and also in Greece and Rome
emphasis wds placed on the luck .or .fate ¢f the individual

-

rather~ than dn obserwed..wortl or.~dquality “of chsrascter. The




selsction of a person for a certain scti¥ity or spoisl
distinotion wes. by méans of augdries, divinatfons or uttérances
- of 'sybyly, its purpose beirg t6 determiné whether tﬁme%ﬁéély
were propitious. By this means there came tp be the récogiition
of tHe superiority of oertain_indLvidu;ls over others, in an
exaggerated fashion. This -téndsd in an indirect .msriger to
getablish a gertain amount of confidernce in the qualities of
individual charadtey, 8ver Though the manner &f selectiocm was
extremely .crude and unscientific-

The ugé of astgolog} afiong primftive peoplesd ghows stil]
another method in the attempt to-Select cherspter. Astrjlogy
and the casffng of Horosfopes, that is, = sqrt.df forﬁune-telling
by the stars, came irto vogue during the gighth century B.C.
- among the Bahylonlans. 4n exagt chronology was worKed out,
giving timés of appearances of the heavenly bodiegs and much
informetidén in regard to {Helf mdvementd; The énimist{c
teéndency -ambig all ﬁrimfﬁivelpeopLe led £6 the personitication
of natural obJe¢ts. The stars were identifféd.with the gods,
theif? paths in the sky were plotted, and thelr positions were
interpreted ag adventures, contéats snd victorids :of-'theiddittes, .
Since these délties were supposed to cordtrol earthty affairs,
it was bélieved that the study of the stais would reveasl what :
wag in store for the individudal, o¥ th¥ gropup. )

The falladies of such methode aré entirely apparent. Thelir
dge tended to minimize the impértapce .of “the -human willk and to

make chance Seledétidn the prevalent methdds
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Throughout the gentggfas the point of view ip-regard to the
analygis of character .traits grgdnally ghaqg;@, an@iwifk‘the .
dévplophegt of sc@en.t;fio‘*mé‘thodg there gradually cané to be
a more scientific-attitude toward humen character. .The: £ifst
gérious attemp§ to build up a sciengs pf ch§radﬁer~aﬁudy;“waa
Phrénokggy. Pranz Jogeph Gali Wgs the foundey of tQ}B movement.,
His theory deyelpped on the pringkplé thatyonly as the individual
is analyzed as tofpehavio;!cgn*ﬁgerq be a sciencg .of conduct.
He~bQLQBVGd that the gpi;igiea 0f individugla sre dependent on
brain strugture, to suck an extent that it wqulﬁ_be possgiplé for
a skilled person tq predict a man's ahilitiss anad aharacteristics
by the examination of he exteimal surface of the skplk. This
be;;éf led to mugh dispute, but wsa important b contemporary
gclencé for the manner in which it -directed ttention to the
study of the braim. = ~

We recpgnize gextain gcontributiong which -wexe made:through
the development of phrenology.. By ﬁirecﬁing a;}qgﬁiqﬁ to the
ftudy of the humsn bfain, it iadlto 8 better understanqﬁhglof tgg
physiologioal and neurologipal systems In Gall's sqggeétiqn of
the similarity between the ;qstigcgqu life &f the ﬁighq: animsls
and some typeg of human behavior there wgs g gdxgogsﬁ of ocur
modern Behavioristic Peyechology. "The significance of this relation-
ship was never apprecisted until ir our own time behaviorisiic
psychology fromss study of animalﬁbébav;or revealed that Gall,
had he but knpwn it,imighy have sta&g& put his claim to yne‘dig-
covery of what paslprnﬁed to be -a~veritable mine of wealth for

the Paychologist."

1l Grove, Ernest R.-Personality and Socisl Adjustment. p.5
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While we have admitted that Phrenology has given ¢ertaln
" contributions to science, we mugt not neglect to point ;at 1ts
very evident fallapcies. While it dev;;ogeﬂ ints a means of
determining charecter in terms of the reldtivé development of
different parts of the skull, its défects aqeﬁfouﬁihtb ‘be both
phydiological and ﬁéyohologicar. The hacqssiﬁy ?g; agsuming
ﬁhgt the skull fits the brain closely has beén disproved by
the most elementary study of physiology. gé now mnow.that there
are three 'membranes, coats or tissnes sirrounding the brain and
lying between” it and the skull. We algso know that the thickness
of the dknll varies in different patté’régaf&lasa of what lies
beneath. From the standpoint of Psyobd}ogy, we have disoové;ed
that mental traits axe not st%ucﬁurally nor fupptionally so
simply designed that tp each part of the hrdin there may be
asgigned a définiﬁe function, such ag,-memo;j, honeaty, bxé?aﬁy.
The ‘use of Palmistry as & means of fudging human oharagter
is a meihod which. has been in idge ¥5r° meny years, and is snother
attempt to read charsctér from ghatomioal.aigﬁs. It 18 a purely
superstitious method which §uggééﬁa théﬁbelief thaet oharsagter
1s determined by physicsgl traits. It is a méthod dasily em~
rloyed hy the uninformed and succeeds largely through the use
of suggegtion and by mesns of an emotional appeal. If is true
that both the hand and the skin may show important meaning
indicating pasthological candition,';hd in such relastion may have

g remote bearing on condnot, but we may not claim scientific
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1

evidénce of the relationship between the lines on the hangd
* as denoting personal gpgracter.

The fallacies of thig metnod hardly need to be ppinted out.
Its use is to- be particularly deplored beoaﬁsg.qx the fact.
that it gives opportunity for the explojtation of tge ignorant.
Forthermore, it may be a means of barring actug} progress in
character analysis, for it meskes real chargctei stq;y prgc;ically
an impossibility.

Finding no scientifiq basis for the analysis of character
through anatomigal signs, we now turn to the more paychological
methods,-those making nse of personal judgments.

The method of judging gharaeter by handwriting has been one
which has had wide uge both in ecientific_anﬁ in unscientific
circles. The use of thils method 1s based on the olaim that there
is a gertain correlation between types of handwriting and eharacter
traits., Aoccording to one writer,. "Handwriting is a record of
actual perfoymance and the problem involved .in considering it ag
a bagip for gharacter apalypis turne upon tha question as to
whether theye are tyaits in this performancgewhich are assocjiated
with traits in other important mentel performances of the rﬁa,otor."l
This method 18 in any cage, relative and the refinegment -of meagufe-
ment exceedingly difficult. Many psychologists have subjegted
handwriting to analysips with the effoxrt to find in the ‘character-
i{stics of the individuyal's graphio performange some indication

of general traits,

1 Annals of the Amerjcan Agademy of Politioal and Socisl Soience.

Dunlap, Knight,-Fact and Fable in Character Analysis.
Vol CX Nov. 1923 .

-~

-
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The use of hahdirit@ng in Qh;xacter testing has been
attempted scientifipally 1n the Downey "Will~Profileén
metbod. Prpf June Downey has devisad a teqting socaldg of
trajlts centering chiefly in "will:@smperament“?“ae gshe
palls it. Twelve tests are designed whréﬁ,;aﬁé ugse of

~Pandwrit1ng. The seriea are so cpnst:ucted ag to test
rapid, slom diaguised prcxed and autgmatio handwriting,
slow and rapid imitation of soript, and rapiq writing in
a‘reé{;ioted ?pgce:‘ The resnlta of the uge of these teata
has spo&h in many cagen tpat the rdactlong are somewhat
definitp%y pg;terqu. It hag been found that a relatively
high acore on the firat four teagts indlbates‘a;quidk,
flexihle reaction, while a high score on the: §econg four
traits shows asn aggreasive reaction, and on the last. four,
a deliberate, careful reaction.

Prof Downey claims that when comparjisons are made between
test results and well-known persongl charscteristics in
certain individuals tested, there seems to be an agieement
which would indigateé -that the téats may be used both e a
means of gecuring a general Mtemperamprntal pa%:éfn” of =
person, and a8 a meana,qf detarmijiing combgpgﬁions of
gpecific gharacter traits. . A“ )

In critjcism of this @etﬂbd, Allport says:-

"The Mimitation of the Downey scale is that it leaves

the Important sphere of gelf-expression almost, and the
sphére of tempérament entirely untoughed. The question

-




also arigeg whether from simple writing moyemdnts, one
oan draw conclusions ﬁiich.shaLL apply to pergonality
traits in daily life.

A conclunsion with regard to the value of»tﬁe-uae of
handwxiting for the purpose of charagter analysis must
be made with raference to the need among thpge lagking
scienti{fic trajning for some means of jndging their
fellows in many walks of life. As-a means of giving a Tough
Judgment as to those traits inherent in a person of
refinement and culture, we may gdmit that the judgment
of handwriting serves a useful funotion. Hasndwriting cannot
be used, however, as a megns of deteoting those mnltiple
character traits which in a varying degree mske up a
personality.

Among the methods of personal judgment, the personal
interview has long been used as a means of judging personsl
characteristicg. The use of this method has heen based |
on the assumption that personsl contagts, such as the
meeting between two persons provides, may furnish oppor~
tunities in the way of verbal expression, emotionsl reaotion,
and condugt control, to warrant a judgment as to chayacter
worth. It is 2 method which necesgsarily layslgreat stress
on the accuracy of the first impression. In social life
1t‘has always been used ag a measure of pergqnal worth or
the reverse,. ’

In its more soientifig use in busginess congérns, as a

method of choosing appljcants for positions, this method _
has had wide use. There is considersble difficulty in

L. Grove, Ernegst R.- Personality and Social Adjustment
P, 133
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judging the value of this method becauge of the un-
standardizéd methods of progejure. In general, an
applicant for a pesition is inspected as to personal
sppearanc¢e, physlcal assets and défects, mannerisms,
addregs, and pegsonal quallities taken into -apecpunt, and
; snap }judgment made which {8 the result of fhe interview.

The limitations of this method have heen discovered hy
means of experimental testg. Hollingworth describesg éuch
a test which will here be briefly aumma;;ged.l

A selgction wag made of a small number.of appliscents, out
of over fifty who had applied foy cextain pogitione invoiving
personal salesmanship of a well-known gervigce. Twglve salés
manageys from prominent concerns were secuyed to intérview
the applicants and rate them &s to qualifipcgtions for the
positions. The igiges thug secured were men experienced
in judgment of character. Each judge wag allowed greatest
liberty in the interview with applicanis. A% the end of
gach interview, the judge was required to rank the spplicant
so that finslly the spplicants were ranked in order of
merit by each of the judges: The results of this experiment
show that any one applicant might recelve ratings placing
him along the scale from the highest poé%;&on o tge lowest,
The results therefore indigcate that there is small degree

of relisbility to be placed on the pergonal interview ag
a means of judging character.

i. dollingwor
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Summary of Chapter II.

This chapter has attempted, to briefly trace the history
of methods of character analysis froem primitive times to
ore recent practicess

With respect to primitive metheds it has shown that
the prevalent means of judging human ¢haracteér tended 1o
minimjize the importance of the will and to emphasize
the element of chancs.

The use of Phrenology marked an esrly attempt at
Sciegtific method, and jts value lay pringipally in the
fact that it directed attention %o physjologloal aspeqt
which in later timesg have beeﬁ found to hdve an important
bearing on character.

We found the use of Psimisiry to he prevalent evén in
our own time, and to be d{scredited becsuse of itg un-~
reliability. v

The analysig .of methods of personsl judgment showed
that such methods were of greater value than the preceding
because of their attempt to deal with character as evidenged
in some observable degree. The reliahility of such mathods

was found tq be low begause of the lagk of an objective

criteris by which tb measure and ferm judgments.
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THE DEVELOPMENT AND USE OF CHARACTER RATING SCALES.




CHAPTER 111.
THE DEVELOPMENT AND USE OF CHARACTER RATING SCALES.

A. General History of the Development.

The rating of character according to a scientific method 1is
of comparatively recent origin. The development of the various
methods of rating characterwha§ grown out of the general advance
in knowledge about humén beings and the iﬁoreased recognition
of the 'worth of personality, especially in the fact that some
tralts of character are worth more than others, and therefore .
more desgrable. )
1. Questionnaire Methods. )

The.purpoée of this type of analysis is to find out thé
exgent 9f cer@gin pgrgcgal qualities by use of guestions in
regaerd to characteristic reactions 1in various situations. The
questions usually selected are specificz and desal with concrete
facts from which general conplusiéns may"be drawn. Such questions
in regard to the individual as the following are asked: Is this
person to be trusted with small details? Does he have sélf-control
in a trying situation? Is he persevering under adversity?

Extensive qusstionnaires have been prepared and used for
employment bureaus, professional promotjons and other purposes,
and théy have measured character by means of some numerical
scheme.

In evaluation of this method, it is first to be observed

that its value is largely in its diagnostié use. It 1s not
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adapted to use where a definite qualitative scale of values is
needed, and is difficdalt for use in self-analysis., Allport says
of this method:

®"The questionmdire method may be made available -for self-
study provided (1) The questions relate to actual overt acts,
not feelings, motives or intentiong, gnd (2) the individual can
adopt an objecpive attitude toward himself and one free from
rationalization, .The bagis. of the replies must be- what one does,
not what traits one believes himself to have " 1
2. Thé Elliot Rating Scale,

The next step in character analysis came in the construction
of Rating Scales. Such scales were designed for the purpose of
measuring in a relative manner, individual qualities which have
come to be regarded as of value to c¢ivilization,

According to Dr. Rugg,® Elliot “was the first to make a detailed
scientific attempt at constructing a character rating scale,

He compiled about a hundred traits, to which were given

definite weights according to their supposgd importance,

He did not make use of an objective criteria for the establishment
of his list of traits, or for the weighting of them in degrees
of importance, The list of traits which he used were limited
because they were arbitrarily assigned,

In use the Ellio} scale was largely subjective and abstract
because there was no broviéion for comparison with an objective
sfﬁndérd. The wvalue of theﬁElliot scale w;s largely in the
fact that it represented a beginning in the field of character
-measurement, and attracted attention to the péésibilities and

furtker development of the use of such a method.

l. Allport, Floyd Henry,~ Social Psychology p 127,
2. Journel of Educational Psychology Vol. XII. No., 8,,Nov. 1921
Harold Rugg,- Is the Rating of Human Character Practicable?
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3. The Develgpment of the Méh-to-man Comparison Scale.
%he>first real progress in the developmentlof character
rating was the production of the man-to-man comparison scale.
This method was developed at Carnegie Institute of Technology,
by a Seminar group under the leadership of Professor Walter
Dill Scott. The scale developed by this group was designed for
use.wiph employees in indgstry, and is generally known as the

Graphic Rating Scale. ’This Qeghod was des;gned to take the
process of rating out of subjective influence and give objecti-
vity the largest use. Measuremegt was not to be made against
an objective standard, but as a cogparison with a scale of

s £

dgctual persons. )

After the selection of a list of traits for measurement,
the scale of values was made up In the following manner. First,
choice was made of the best possible man to serve as a mogel.
His name was written at the top of- thé scale. Next, selecﬁion was
made of the "poorest man" whose name was placed at the bottom
of the scale. An average man was selected ﬁo serve as a basis
of coﬁpariSOnnat the midpoint on the scale, and two other
indiyiduals were selected on either silde, making a five-point
scale of persons ranking from "best" through "average" to "worst."
This scale was a real attempt at objective measurement, and

although not of great immediate value has since served to show

a valid method of procedure in the development of graphic scales.

-
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In evaluating the Man-to-man comparison scale we may

state the following merits:

(1) The person making the judgment may be freed from a guantita-
tive description in meking a decision in regard to relative
merit in any trait or quality. T

(2) This scale may be used for self-rating because it admits

of ‘fine discrimination, and yet is siuple enough to be
readily understood.

PS

(3) If used as a graphic scale this method will be likely to

provoke less personal anteganism than other methods which

require more explanation and time. .

The limitations of this method are concisely stated by
Hollingworth:-........ "It (the man-to-man scale) presupposes a
certain industry and a certaln fidellty to the principle of
the method, both of which actual judges seem incllned to avoid.
Thus they tend to assign the numbers, letters, or other symbols
directly, without actual production of and consultation with
the various concrete scales which the method requires. What
was in the intent a very rough method of ranking thus degener-
ates into the more conventional and labor-saving use of .mere
descriptive terms or their symbolic equivalents."!

(4) The Development and Use of the Army Reting Scale.

The opening of the world war offered a unique opportunity
for the development of methods in eharacter rating. It pre-
sented a situation which demended the assembling of a large
number of men having ability in many divergent fields. There
’was not time for the operation of the method of trial and
error to select out of the willions of citizens those best

fitted for places of responsibility and efficiency.

1 Hollingworth,’H. L. Judgling Human Character p. 104.
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Two gréups of educational experts were organized, known as
the Psychological Division of the Army, and the. Committee

on Classification of Personnel. The first organfzati&n worked
out and successfully used the Army A, Alpha, and Beta - Group
Intelligence tests, and the Personnel Committee pno&uced‘the
Army Rating‘Scale for Rating Offilcers. ~

Thé conditions which the state of war imposed made possible
a scientific working out of a man-to-man comparison:scale,*
such as ordinary conditions woulr hardly warrent. Men were
grouped in large number%_in camps, where ‘there was a minimum
of outside disturbance. All thejé{dinary activities of" life
were under rigid supervision and conduct could be accurately
observed and judged. i .

The comparison scale was constructed by the placing at the
.upper extreme the name ©of the man who among the officer's
acquaintances ranked highest in the trait to be measured.

At the lower extreme the man found to be lowest in that trait
was placed. At the middle point, a person possessing the

trait in dn average degre? was placed. ialf way between the

top and the middle a fourth man was placed, and a fifth

half way between the middle-and the bottom. ZEach candidate for
judgment was compared with other men constituting the points

of the scale. The Army scale represents a scale scientifically
applied.

In evaluating the army scale we may quote Rugg,. who says

that the ratings become valuable only when:

(1) The rating scales are made compareble and equivalent.

(%) The judges are thoroughly acquainted with the subjects.
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(3) The independent ratings of at least three judges are

s -

1
averaged s -

B, The Use of Charagter Rating Scales in Business Corporations.

-

The business man having charge of a large manufacturing

rlant is constantly required to purchase new and better machinery

- R
- - v F g ' -

‘with which to supply means for production. The manufacturer

who would purchase machinery without making sure that it wéuld

-

serve his purposes as to power, speed, production, and control

would be regarded as unfit for his busineés, and yet for many,many

P

years men inm all kiﬁas of business have hired men and women to

-

operate machines and to take charge of responsible'barfs of the

work,wof whose ability they had only the siighfést idea,

P

It was because of the necessity that manufaoturlng plants produce
a high type of workmanship, that attention came to be given to
the devising of some means of analyszng character with references
to efficiency in workmansh;p, and ablllty to Judge different
capacities in supepvisxga-pf workmanship. -

1. The use of Rati;g Scales for the selection .of best equiped

workmen, r

The~use‘qf rating methods in business and industry has come
about thrbpgh recogn;hlon of certain values. Patterson liste
K3 ) = v, -
the following values?
(a)®The educatipnal effect on—those making the ratings.
Making out the ratlng reports insures the analysis
of subordinates in terms of the traits essent1a1 for
.success in the work.

(b) The educational effect on the employees -
The knowledge that he is belng Judged periodically in

-3 —

-

1. Journel of Educational Psychology Vol. XII. No8, Nov. 1921
Rugg, Harold,- Ig the Rating of Human Character Practicabl ?

-
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-

essential traits offords him knowledge of those things that
are considered vital and important, encourages self-
analysis and provides an incentive for self~improvement

in those tarits in which he is weakest,."

The use of the subjectively developed scale is of little
value in the business plant. The qualities selected are of
nééative importance when they are given abstract meanings.
Such a scale cannot be used by those who are not very well
trained in the use of rating methods,

2 The Man- to~ Man comparison Scale,

The use’cf the man-to~man comparison scale particularly
the graphic type has been experimentally proved to e of
value. The following statement of the purposes of the Rating
scale was taken from the back of one of the Graphic gcale
described and'shown by Patterson, and is explanatory of its use:?

(a) "The Graphic Rating report is a practical method by means
of which each employee's ability and fitness for pro-
motion can be known quickly, and with a reasomable degree
of accuracy and uniformity throughout the company,

(b) "The Ratings are converted into a numerdcal expression
indicating the ability of each persom in those qualities
deemed most eesential, such as ability to learn new methods
quantity of work, quality of work, industry, initiative,
cooperativeness, and knowledge of work,.

(¢) "This rating report has been devised after careful con-
gideration of the best practices through-out the country,
Its chief claim for the support of the "supervisor and the
employee is the fact that it ig simple, definite, and
concrete, It reduces the time required to rate an
employee to a minimum, yet it is 8o arranged that the
interests of each employee are safe-guarded as regards
accuracy.

(d)"Because the Rating report calls attention geparately to
each of the essential qualifications, it lessens the
danger that opinions will be baseddon minor points,
with ¢orrosponding disregard of important qualities.

It is to the interests of all concerried to replace snap
judgments by carefully thought-out reports,

P Y

1 Journel of Personnel Research, Vol. 1 No, 9
Patterson, D.G. The.Graphic Rating Scale.




36
(e) ®All raings are confidential. Any employee who is
T rated howevg?, may be‘told whére he stands"ig ordgr
that he may "improve himself if he desires.
The Rating Scale as_it is successfully used in business
corporations serves as 8 hasis for promotion and demotion,
Its use im this regard is based on'tnf assumption that character
analysis may dénote efficiency in the execution of work. It
. i8 essential thd some method be used for bringing to the notlce
.pf the manggement the progress or lack of progress of individual
employees in order that, those who show ability or unusual promise
may be considered as elegiﬁle for wage increase or promotion; and,
on the other hand, in order that those employeges who are deficient
in certain ways may be given vocational council or special training
to raise their efficiency level,
The use of Rating Scales in business corporations has been
of value in promoting vocational guidance. The use of such a ~
method has shown that there are certain character tfaits which may
be selected showing fitness for responsible positions and all
grades of efficiency. Vocational guidance in connection
with the use of rating systems may be construé%ive, and may serve
as a highly efficient means of selection of individuals having
special abilities, whus conserving valuable material in human
genius which might otherwise not have come to the notice of those
in authority.
It is generally conceded that rating made by the Graphic
mathod servesa very useful purpose. This is evidenced by the
relationship between ratings on the‘game men by the same judge, and

by the correlation between ratings on the same man hy different judges

1. The Journel of Personnel Research, Vol, 1, no.9
Patterson, D.G. The Graphic Rating Scale,



C. The Use of the Character Rating Scale in E%fecting
Educational Progress.

The ability to perceive the peculiarities of any individual
character by outward signs is an essential to any- educational
method. Thé Tecognition of individual differences led to the
measurement movement in education. The first work in this
direction was directed toward the quantitative measurement of
the educational product, and that work has progressed 1in
technique, until at the present time, we may in a large measure
preduct the achievement of an individual along certain lines.

But quéntitatiyevmgasurement does not take into account all that
is inherent in human nature. Individual differences are to be
perceived in those qualities which make up the persons character,
and character is a mnecessary element in humen civilization. If
character is to be judged it must be judged qualitatively. The
question has been asked, can character qualities be measured?
Some one has said, "Whenever a difference can be percleved it
can be measured." There is no doubt about the ebility of even the
_most unskilled person to pef;eive differences 1in. character.

The evident need for some methdd by which the educator may
determine the existence or non-existence of certain desirable
character traits has led to the use of the Rating scale in
education.

While the use of the rating scale is comparitively a recent
movement in education its use has been aimed toward the lmprove-

ment of method, and in such use has been able to show results of

a positive nature.
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The Rating Scale in the field of education has had largest
use in the promotion of teacher efficiénoy. This method bears
an important relationship to the general efficiency of the school.
1t may serve as a means of the vocational guidagce of teachersg,
affording a means for analysis of the necessary qualities for
general or speclalized teaching, and as a meanscof revealing the
best location for a teacher with ckrtain given qualifications.
The use of Rating Scales may serve as a- means for the improvement
of teachers 1n service, since it gives a2 basis for self-criticism,
and effords a definite means for self-improvement; it also gives
definite standards for efficiency thereby giving emphasis to
important qualities.

The Rating scale is an important method for use of the
supervisor. By use of this method the supervisor may discover
those teachers of sklll and speclal ability needed for particular
phases of the teaching staff. "The Rating scale attempts to get
at the efficiency of the teacher from the standpoint of her
personal equipment ‘and of her teaching method." 1 -

The use of self-rating scales by teachers serves to glve a
point of contact between the supervisor's opinion or judgment
of the teacher, and the teacher's own estimate of her qualities.
When the teacher discovers that certain attainments in personal
gualifications are highly ragarded, she willl usually make an
effort at attainment of a high degree of efficilency in that regard.
It is thus that the self-rating scale may effect desirable change
in the direction of professional skill. .
1. Henson, W. L. Supervision of Religious FEducation Through Objective

Tests and Measurements.
Boston University Bulletin, July 10, 1924.




The use of the Teacher Raﬁing Scale may indirectly

be useful in effecting change§~in curriculum reconstruction.
In seeking for a cause of lack of -efficiency in any teacher
the supervisor may discover that her use of subject matter is
.2t fault. In these days when changes 1in subject matter are
constantly being made the use of rating scales may Eell be used.
during $he experimental use of new material. .
The Chassell-Upton Scales for the Measurement of the Importance
of Good Citizenship.

The Chassell-Upton scales were devised for the use of the
Horace Mann Elementary School, Teacher's College, Columbia University.
The scales are used in comnection with the sch;ol repd;ts whlch are
gsent to the home. The -devising Sf the scales grew out of certain
evident needs: (1) The inability to grade many pupils accurately
because of different standards of marking; (2) a serious difficulty
presented by the fact that the type of report card in use tended to
make children work for "grades" rather than for mastery of material;
(3) 1nability to give proper emphasis on charaeter formation as a vital
finction of the school.

As the result of much study -and research, a new plan was
devised whereby reports relating to studies according to a definide

form should be sent home, together with a second form giving habits

and attitudes desirable for good citizenship.
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THe aim as statéd was,-"To choose those habits and attitudes
that are of Social significance and to stregs the necessity for
each one 10 Work for the well-being of the group rather than for
personal ends. In determining the items to be included, the pupil
was thought of not only as a child but also as one in. the process
.of becoming an adult citizen." 1

The general items covered by the charts devised are. as follows:

1. Habits relating to self and personal belongings.

2. Habits relating to others and the belpngings -of others.

3. Heblts relating to studies and other activities.

These scales are intended to be used in connectlon with a
course of study in Good Citizenship. -The charts giving scdles’for
measzsurement are to be filled out by teachers, and spécial note made
of those attitides and habits in which the child 1s notably strong
or weak, are reported to the parent on the report card. The detalled
materials which the scales furnish are fllled for permanent record
in the school office.

An evaluatlon of the Scales for measuring habits of good
citizenship must recognize the evident value of* such scales.

1. They represent & scientific, Bystematic attempt to measure

those qualities which the public school aim to teach but

usually fails to measure.

2. They cover a large number of very necessary habits which
relate to the well-being of the individual.and the group-

3. They furnish a numerical measurement of conduct in
quantitative terms.

4. The descriptive termSvusgd i the charts.are simple and

readily defined.

1 Siegried M. Upton & Clara Frances Chassell,- A Scale for
Measuring the Importance of Habits of Good Citizenship.
Teachers College Bulletin, Columbia University No. 9.
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There are certain defects in the scales which should likewise
be noted:
1. Its use is largely limited to a local situation.
" 2° The traits selected for measurement were evidently
not selected with reference to an objeciivq;criteria.
3. The selection of traits omits some of the very important
traits connected with good citizenship. |
4. The weighting of the scale of values is so highly technical
that 1t is not practical for ordinary use.
The Mendenhall Self-Measurement Scale for Use of High School Pupils. 1
The Mendenhall scale is a part of the work of the Iowa Plan
Character Education Movement. The purpose of fthis scale is obviously
to allow the high school student to use his own powers of judgment
in the analysis of his character. The following statement from a list
of foundation principles would seen to give the basis for the
development of the method:
"During the early years reduce a self-concious goodness
and reasoned conduct to a minimum. Don't tempt a child to analyze
the moral life until he has one; first, conduct; then the sympathies;
next the imagination, and finelly, 'reasdned behavior. Cultivate
the power; on occasion, to face real moral situations thought-
fully, to criticize cohduct, to form clear and accurate judgments
of right behavior, to attain concious self-control and to help

direct wisely the 1life of the group."

The scale consists of the listing of thirty traits as follows:

1. General health 11l. Mental activity

2+ Physical vitality 12. Judgment

3. Bodily carriage 13. Memory

4. Muscular control 14. Imagination

5. Work 15. Tolorance

6+ Facility 16 Self-~estimation

7. Food and drink 17. Breadth, vision, grasp.
8« Mating Instincts and desires. 18. Courage

9. Disposition 19. Stability

10. Thoroughness 20. Tastes
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21. Honor
22. Attitude toward family
23. Attitude toward others
- 24. Attitude toward officials
25. Attitude toward religlon
26. Attitude toward. time
27. Language
28. Pastime and leisure. '

In form the scale is arranged on «a long sheel with the
chardcteristi¢ to be measured in. the Genter of the page. The scale
of values is- distributed in ten points} p;sitive measurement being
distributed at the left.
The folloﬂigg polnts of value are td be ngted in this scale::
(1) It is extremely comprehensive, covering practically
all possible relationships of life.
(2) It gives a wide scope in the measurement of terms,
thus enabling the student to make fine distinctionms.
(3) It is.compact in form and easy to handle.
The following criticisms may be offered in reference to this
scale:
‘(l) 1t is made up of abstract férms which are difficult
to translate in objective meanings.
(2) The scale of values does not in every casg offer
enough distinction to warrant a measurement.
(3) There is a very evident overlapping in terms, showing

that a condensation would facilitate usage.
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Summary of Chapter 1ll.

This chapter has given a brief account of the development
of character rating methods, beginning with the Elliot rating
scale and showing the gradual development of more objective
methods such as the man-to-man comparison scale and the
Army scale for measuring character efficiency.

The use of character rating in business and educational

institutions has been discussed, and scales such as the

Chassell-Upton, and the Mendenhall Scales analyzed and evaluated.




' CHAPTER IV,
THE PLACE OF CHARACTER ANALYSIS IN RELIGIOUS ~
EDUCATION,
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CHAPTER TV.
THE PLACE OF CHARACTER ANALYSIS IN RELIGIOUS EDUCATION.

Ed

In this chapter we propose to show that the problem of character
rating‘is a problem which legitimately belongs to Religious
Education, (1) because Qf the implications in an underlying
philosophy of Personalism; (2) because of its relation to. the
principles of Self-Psychology; (3) because it is related to a
theory of Religious Educatlion; and (4) because of the  relation
of self-analysis to the nesds and capacities of the age of pupils
for whom the rating scales are intended.

A, Relationship to an Underlying,?hilosophy of Personalism.

Any consistent, intelligent attempt Lo make religipn . -
function An every day life must rest back on a fundamental . -~
phillosphy. The Philosophy of Personalism, based as it is on
a Theistic vieW of the uniyerse, furnishes us with a rational
world view which is consistent with the Christian religion.

Thre Philosophy of Personalism -is "thé view,.that interprets

reality as a society of personss there 1s one Supreme Person,

An and for whese thoﬁght'andﬁwiil all .physical. things exist so
that they are nothing apart from Him." I -

. By a person- 1s meant,-intelligent feelling, moral perception

and willl concentrated into a center of self-conscious, self-

contemplative and self-determining being who can s=zy "I", and

1 Brightman, Edgar S., An Introduction to Philosophy P. 2486.
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who is Subjective, in that he has knowledge of other persons,

and is objective in that he is known by other persons. At the

top of the Universe as its cause and sustainer is the Sépreme
Infinite Person, God. To Him, man as the crown of creation stands
in 'closest relationship.

Created by an intelligent God, man shares 1n that intelligence.
Because the world of Persons and things stand in relationéhip to
each other—and because man 1s by nature Intell&g;ntﬁand self-
determinative, we find him assuming a place of control over the -
wald of things and over other persons.

~ The human person, "made in the image of God" may enjoy fellow-
ship and communion with his Creator. He comes to share God's purposes,
not only with’réference to the world 1£ which he Iives, but also with

W

reference to himself. He comes to learn to direct his own inner
powers toward the forming of his character in harm;ny with certain
chosen ends. Because of the implied relationship with God, the
human person with his power of self determination, may consciously
work toward the possible attainme;£ of a* God-1llke character.

The essence of that which makes up the intelligent, moral
self-determinative entity, we know aé‘bersonality, and personality
implies power. Personality is a center 6} Y certaiﬁ inner force
divine in origin which radiates inflﬁence and produces effects
in the world of persons gnd things. Becguge of the human capacity

for freedom of choice. in. life situstions, self-determination 1s

-
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a large factor in personality. The person may determine his own
choice in the objective relationships of life, and he may also
largely shape those inward subj§ctive forces which are fundamental
to char%cter. |
Seif-determination directed toward the attainment of a spiritual

jdeal makes for Christian citizenship. ."Personalism asserts that
there {s an eternal ideal of perfection in ontological reality." 1
The consclous choice of a high ideal for Christian living leads
the person to service for man, with God, and a life of supreme worth.

Since no personalitx in our world may be completely isolated,
we find that personality i@glies a certain oblig%tioﬁ: In a
society of persons, there gomes the obligation to self=centrel
for the good‘of the group and self-mastery that the individual
may lift himself to a place of authority and responsibility among
his fellowmen. The person is obligated to control hiﬁself and
to set himself Qo pebféct and complete that dezelopment in
character which 1s possible by reason of his q;pacities.

Personality implies the 2plig§tioqhto’live in accord
with high ideals. While the Phllosophy of Personalismgpostulaﬁbs
a supremely perfect Creator as the cause and sustainer of the
universe, it does not maintain that there 1s no place for the

conscious striving toward attainment of ideals.

W
3a

1 Brightman, E. S. Religious ‘Values. and Recent Philigophy

R

Boston University Bulletin, ‘Augs 1, 1921.
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According to Dr. Brightman,- "It finds in God a being of perfect
goodness but not of mechaqical perfection. His perfection is
perfeotion 6f purpose, a teleological perfection. In its practical
bearing on human beings this means not that the ﬁniverse is perfected,
but that it is perfectible; not that nothing can be improved, but
thdt ggal change, reél improvement is 'the purpose of 1ife." .

Personality furthur 1mpIi;s the obligation to live

rignteously with otger persons. In a complex society of persons,
no man can live wholly to hi&self. The mere holding of an abstréct

i,

ideal does not produce right relationships 1in society. Thé individual

*

must carry on certain activities whlch are regulative in producing
- %
a high plane of social living. There ‘must be a conscioua strEV1ng

-

7 k&

to live’tﬁe human life in a high and worthy way.
The responsibility of the individual person For his éwn‘
conduct does not mean the fingl word in obligationscas a %inite
being, for he is likeﬁise obligated to influence the character
of other persons. The relationshipgﬁwhich exligt between the human
and the divine, with the power of influence of the divine over
the human suggests that in a limited sense that power may exist
between persons. This is possiblé through the interaction of mind,
will and spirit consciously directed toward the ultimate achievement
of the highest and best in human character.
Personality implies the possibility of progress. If personality
is motivated in the right direction, it may move far toward the

ideal of perfection. Chrysostom, the great Church Father said

F

1, Brightman, E. S. An Introduction to Philosophy. P. 364.

»
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of the Apostle Paul,- "Thus this man Paul, three cubits high
pecame tall enough 0 touch the third heaven." However humble

be theignvironment, limited in scope, he finds himself, the
\person may leap over boundaries of material limitations in the
building of his character so that he may become a Paul, a Luther,
or a Lincoln. Thus we see that the range of possibility in
character achievement may be 1infinite in extent. Men's true worth
is in his potentialities rather than in actualities. The record
o? his achievement in intellectual and material things has a point
of contact with his achievement in character because the evidence
of cha;acter attainment is seen largely in conduct.

The essentlially Theistic tendencybof the Personalistic
Philosophy directs asttention to the possibility of progéess in moral
and spiritual attainment. Such progress moves in a pesitive
direction. Personalism directs atﬂention to the problem of moral
values and helds to the doctrine of perfectionism which states
that "Moral value consists, not in pleasurable feelings only,
but in the development of personality as a harmonious whéle, in
accordance with the most complete ideal of personality that -our
mind can form. The good life then, is the. whole life; -the life’
that aim§ at the richest and fullest development of its capacities?l

The Relation of Character Analysis to the Principles of Self

Pavchology.

The problem of this thes;s éoes not find all-inclusive
implications in Philosophy. It 1is vit;Iiy concerned with human
conduct, and human conduct 1s thé active relation of self to other
selves. A better understanding of such relationships in their

complexity may have a significant bearing on conduct. Such an

understanding may come through the study of Psychology, which

1 Brightman, E. S. The Contribution of Philosophy to the Theory
of Religious Education. Boston University
Bulletin. July 15,31924.
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may be defined in this instance as the "science of self in
relation to its environment."

Self Psychology or Psychological Personalism holds that
all consciousness is self-experience. I{ deals with consciousness
as a whole with relation to life experience. The self is defined
as,-"Any consclous experience or process taken as a whole and
as experiencing itself." 1 '

One of the findamental principles of self-psychology is the
recognition of the importance of self-consciousness. Consciousness
is incapable of exact definitlon, but it includes all states
and processes 9f thought, feeling, will and self-experience.

Self Psychology recogniges facts in regard to_self-consciousness
and sees states of @onsciousness in_relgtion io exper%ence. It also
recognizes the full powers and possibllities of self-consciousness.
It sees "the human being not merely as a machine, but as a machine
but as a machineﬂplus the machinist." 2

Self Psychology holds that the person ,or the selfse;pressed
through the behavior, but 1s not behavior any more thag/;he machinist
is the machine. If the self functions through behavior, then

self experience may become intelligible and purposive.

The science of Self Psychology is able to give a satisfactory

1 Brightman, E. S. An Introduction to Philosophy p. 191

2 Dean Athearn, Lecture Notes,-Principles of Moral and Religious
Education. 1921.
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decount Qf values. A value may be defined as "whatever is desired
or enjoyed, or prized, or approved or preferred.” .........c.c......

Valuation is an experience 1n which the entire person is engaged;
it includes thinking.and all other- functions of congciodusness
fused into one 1deal whole." 1

Self Psychology makes. use of the method of introspection.
Because the person is "directly conscious of a unique, a relatively
persistigé gelf in relation to its environment, therefore, asderts
the existence of a self and éoientificgl{y studies its constituents
and relations.” 2 Tne value of the method of introspection is
geen in its purposive sslf-analysis. It is b§ this means that any
person may make a qualditative analyslis of-his own self, in order
that as a membef of society he may know in what @1rection, and how
far he is moving with reference to recognized standards of worth.

The method of introspectidn has its limitations and defects
as well dg its values. A mere looking inward on one's self might
never produce resiiltis favorable tg‘the development of character.
It might even work harm by producing a morbid Eelf-consciousness
which would continually analyze and review life's experiences,
actual or imagined, without producing desired change in the direction
of better control of experience. )

Belf psychology may make use of the method of introspection

~

in bringing the person to a realization of his potential capacity,

o

and in showing him where present conduct is Yr is not in harmony

with possible progress. The most effective use of introspection

is with reference to a2 standard of values whith will enable the gelf
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o0 recognize and classify self-e;perience. The power of selection
and choice out of life experiences is possible to the person who is
capable -of ad justment and initiative.

We therefore conclude that while self psychology furnishes
a valuable method for gelf-analysis, if it is to be used in
the interest of character-building there must be a means of
recognition of a gecale of values, by which to compare, estimate
and evaluate those tendencies in thought and conduct which have
a direct bearing on character. 1t is in the interest of the use

of such a method that this thesis 1is proposed.

C. The Relationship- of Character Analysis to-a Theory of

o i Wi - ate e o

Religious Education.

The aim of education has been stated as the "intrbduction of
control into experience. Dean Athearn defines the aim of Religious
Edqucation as "the introduction of control into experience in terms
of a 1life ideal," and the aim of Christian Religious .Education as
the "introduction of control into experience in terms of the ideal
of Jesus Christ." Religlous Education would therefore seek to make
conscious self-control a dominant factor in experience. Character
is largely the product of self control and results from the formation

of specific habit reactions.

1 Brightman, E. S. An Introduction to Philosophy p. 194.

2 Calkins, Mary W. A First Book 'in Psychology p. 278.




"In all our relationships we must return or, better-still, we

must advance toward a. personalistic interpretation of our

problems. Not through mechanical plans and devices, not through
outward manipulations of %aw, not even through leagues or courts,
must the new personalism be born, but through the generation oOf

the human heart and the spirit of good will among men, through the’
'humanizing of knowledge,' and through the-exaltation of personalit&
to its rightful place. Then and not till then, will personality

be enthroned and the personal interpretation of any problem among
men and nations will usher dn that éra when man shall be master

of all the forces within him and sround him.% 1

D. The Spgcial Application of Character Analysis to the Needs and
' Capacities of High Schoél Students. ‘ .

) The method .0f character analysis has spegial place in the training
of the High Schgol ggé‘pupil in Rei?gious Egucation.. It is at ‘this
time that Self-conscicusness has dé&veloped to ; point where
psychological use may be made of the ability to anélyze in terms of
standdrds or ideals. It 1s during this period of adolescence that
greatest progress is made toward an inner interpretation of duty
in relaiion to a standard of values. Tracdy says: "There is no doubt
that its most marked development takes place between the ages of

twelve to twenty-four, the age when 1ife~ fdeas také form, and
judgments are made ag tqQ the absolute worxh_of this type of character.

- > x 2t

1 The Personalist. Vol. V. No. 4. Oct. 1924. .
H. Csborne Ryder A Depersonalized World.
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It- 1s the age of passionate devotion to those ideals and to those
persons in whom they seem most nearly realized. And so it comes home
to the mind that thesé things are not made good and worthy.by

anything external to thémselves; they aré good and worthy in

themselves alone. 4&nd thus the categorical imperative, with all

its momentous consequences for life, betomes consclously and :
reflectively dperative in the life of action and choice." 1

It is during the period of adolescence that the tendency
toward intfospection becomes apparant, as delf-feellng deveiops.

This téndency needs direction and training or it may degenerate
elther into morbidness or into a false self-esteem.

Training in sélf-analysis may be effective during the
adolescent period because of theé ability of the youth at this
time in his mgntal development tovmake a concrete application of an
abstract pvingiple. To gquote Tracy again:-

"The ideal type of human chardctér (the goal of thé educational
process) 1s an individusl with pronounced and effective. individuality,
in'whoém all the forces 3nd resourcés of mind, heart and will are
thoroughly organized and constantly utilized, in the service of
moral ends; Which méans that all the activities of the Individual
while conducive to his own further self-realization, are in like
manner conducivé to the same self-realizatiord on the part of all
other selves, go far as hils influence extends." 2

With special reference to the religious education of youth
we find the greatest normal religious development in ghe adolescent
period. Religion for the boy or girl at this time becomes
subjectiyely personal and therefore spiritual. The ability to :

rationalize religion and td relate the subjsctive values of

=

1 Tracg, Frederick,-The Psychology of Adolescence p.l64

v - —

2 Ibid. p. 131.

7 % ]




religious though to its objective manifestation in every day
1ite, makes this a-time for the personal acceptance of religion
and the development of Christian Charactér.

Recent investigation shows that the age of greatest accession
to cHurch membership is during the early ‘adolescent years,‘the
age for joininhg the church being fourteen years and seven months.l
This investigation proves that consciously or unconsciously the
youth is directed toward the meking of cholces for a high standard
of living, and that this is the period when directive work- in
the interests of character bulldihg should be given. It is at
this time that 1ife begins to be seen as a whole, to have meaning
and purpose.

We,héve never doubted the possibility of training youth

to accept and to live In acoorﬁ with the principles*of‘Chris%ian
standards of conduct. It is evident that those qualities which
make up Christian character are of inestimable value to ‘those
who possess them, and thelr ppposites on the negative Side are
admittedly undesirable. Rellgilous education needs toé emphasize
the fact thdt these desirable traits are attainable th}opgh
conscious effort and training. Character traits are found to have
guality, to exist in degree, as well as amount, and they are
therefore re}aiively'measurable. It would seem highly deslrable

that Religious Education perfect some method of such measurement.

1. The Indiana Survey of Religious Education Vol. 1. p. 375.
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SUMMARY OF CHAPTER-IV.

This chapter has attemptéd to show ?hat the Rating scale as
a method of character analysis has a place ln Religious Education,
and the- following conclusions may be drawn:
(1) Character analysis is conslstent with the Philosophy of
Personalism because a self-conscious, self-detérminaiive,
intelligent person living in fellowship with the Bupremse .
Creator is capable of progressive attainment in character.
(2) Character analysis may make use of the method fundamental
in Personaligtic or Self Psychology by reason of the -relationship
between consciousness and sel?-experience. A
(SQ'thraoief analysis has a legitimate place in.Religious Education
which aims Eo ppoguoe.controL in experience in terms of great
religlous ldeals.
(4) The use of character analysis has a special application to
the needs and capacities of High School students who are able
to make a concrete application of an abstract principle, and
by use of trained and gulded introspection may oonsciously

realize and estimate their own qualities.

N
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CHAPTER V.,

Fl

THE CONSTRUCTION OF_.CYARACTER RATING SCALES FOR HIGH SCHOOL

STUDENT S OF RELIG IOUS ETUCATION

This chsapter proﬁzses fo shaw how Character Rdting Scales

may be éévised and used in Religious Education. A theory of
charecter building which rests on a;%ejstnalistic Phi losophy
recognizes the supreme importance of individual powers -and
capaclities. The person i seen to have definite povers of
thinking, feeling and doing, to be self-conséious and self-
diredt¥ing. The training of the individual with referénce

toe character proceeds on the assumptdion -that Such powers and
capacities have specific positive values,

We have investigated ethods of chdracter -analysis which
have been used in the army, by business corporations-.and in
educational institutions. Conclusions resulting from evalua-
tion of these methods show that character analysis by means
of the use of rating scales is- effective largely in proportion
to the emphasis which is placed on the corrglation between
thinking, feeling and doing; and the objectivity with which
character qualities  are defined aqd distributed“alongﬁg scale
of values. The drbitrary selecti&iiaf g large numbder of- desir-
able character traits cmverted ixto 4 rating scale may be
lacking in concretenéss arid in- application £6 1ife problems.
The Virtues are best applied to 1ife when ‘they are descrip-
tive of habitual caiduct. #& have confidence in the abl ity
of the individusl having‘éverége inteYligence to recognize
and apply such descr¥iptions, if training and directi o is
given,.n underst?nding the meaning of temms “described in

both the abstract and the concrete fomm,

e e e sk % — G g o e e e
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A. Collection of Data.

The material which follows in this chapter i1s the descrip- {
tion of an investigation carried on, data gsecured armd tabulated

by the writer during a period of abaut four months. i

Selection was made of students of three age groups; nine
to eleven, the pre-adoléscent period; twelve to fif teen, the
younger adolescent group; and sixteen to twenty, the older
adolescent group. It was decided that from these three groups
self-analysis should be made which would furnish a 1list of

character traits for use in making up.rating séales.

In a preliminary iuvestigation with sbout thirty pipils
in the younger adolescent groap, it was found that character

traits described in positive terms are more di fficult to name

|
in objective terms than negative terms. It was therefore E
decided that in the coilection of data it would be advisable E
%o use negative terms, |
Over s8ix hundred questionaires were sent out to Week ;
Day and Church School teachers or leaders having supervi-
sion of the three age groaps selected for the investigation.
No attempt was made to draw up a long or-ext?nsive blank.
The aim was to secure a certain amount of information from
the pupils of these age groups, stated in thelr own words,
which would be indicative of their own ldeas, at titudes

and;qi?duct. The follYowing sewves to show the t ywe of blank

used:




Datei......“00._0........‘0. AgGOIOOC.'..Al..‘O

MY TEN GREATEST TEMPTATIONS,

The following instructions were given to teachers:

"We are making a character analysis for use in Religlous
ﬁducation, and we wish to know what definite elements are
making it difficult for your puplls to do ypat they know
is right to do.

"The. blanks are to be used in securing information. It
is suggested that you precede the giving of the blanks by .

a short talk which will clarify the meaning. of temptations,

~
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ag the undesireble tendency to conduct or thounght.. which are
found in persms when they know what 1g right to do or be.

Do not make the talk long, oOr do not glve specific instarces
which will suggest information ‘that might be used bh the blank.
If a concrdte example is needed the following may Dbe uséd:

1A person may be ‘tempted to be sad when he knows he should be
happy, he shows this temptatipn by refusing to gmile.'

Have the pupils write statements in terms of things they do

or do not do when tempted whenever possible.

e gure that age and date sre plainly stated a2t the top ‘5
of the paper, but tell the pupils not to put names on papers. ¥
We are not.trying to get information about any gingle indl-
vidual, but we wish to get i nforma ti on about pupils of the

geme age."

Out of a totsl of over six hundred blanks gent out to
pupiis, & total of three hundred and two have been racelived
to date, giving information which can be tabulsted, The dis-

tribution of blanks recelved, gccording to ages were as follows: :

Pre-adolescent group,ages 9-12.000es000+115 blanks %

yYounger adolescent group, ages 12-15....109 blanks

01der adolescent group, 8ges 16-20...... 78 blanks
fotal

The blenks were 8 arted according to agese The {tems 1isted
f

hal

were tabulated according t'o frequency, with some cmdensation

when overlapping was evident. The following tebulation shows

the returns from the pre-adolescent group:
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TABULATION OF CHARACTER TRAITS OF 115 PUPILS, AGES
9-11, GIVING "MY TEN GREATEST THEMPTATIONS." "

CHARACTER TRALTS TFREQUENEY

D ISOBEDIENCE
Dlsobedience to parents, teachers,
end older brothers and gisters.

+

Disovbedience to law.

Disobedience when told what to do.

Disobedience when: one knows what to
do without being told. g7

IRREVERENCE OR D ISRESPECT
Use of profene language.
Not keeping Sundey holy.
Disrespect to teachers and parents.
Discourtesy.
Impert inence. 47

UN-TRUSTWORTHINESS
Shirking tasks supposed to do.
Not ready to teke care of baby or
help with dishes.
Do not come home -from school when
expected. 43

DISHONESTY
Decelving perents or teacher.
cheating. 42

QUARRELSOME
Can't get along with playmates.
Quarrel at home. 42

UNTRUTHFULNESS
Tell wrong stories.
Tell white lies. 3

¥

UNKINDNESS -

LAZINESS:

SELFI SANESS

v O» oo, '

‘BOASTING, INSINCERETY

ot




TABULATION OF CHARACTER TRAITS OF 109 PUPILS, AGES
12-15, GiVING "MY TEN GREATEST TEMPTATIONS."

CHARACTER TRAITS FREQUENCY
= DISOBEDTENCE K

"Disobeying rules in school

Unwilling to obey promptly .

Disobedience {o parents and teachers
Disobedience to law

Disobedience when expected to obey

without being told. 76

I RREVERENCE AND DISRESPECT
Breaking Sabbath
Profanity
Digrespect to parents and teachers
Impertinence
Lack of couprtesy

51

DISHONESTY
Cheating in school work
Unfair play in games
Borrowing and never returning 42

QUARREL SOME 35

INSINCERITY
Snobbishness
Hard not to try to make people think
I am better than I am
Boasting about clothes or money 30

BAD TEMPER
Crossness
Crankiness
Sulkiness
Impatience in l1ittle things
Paultfinding continuglly 28

UN-TRUSTWORTH INESS ~
Neglect of duites 23

UNKINDNESS 23

UNTRUTHFULNESS 21

' SELFISHNESS 17

LAZINESS 10
PROCRASTINATION 8

JEALOUSY )
UNTIDINESS 6
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TABULATION OF CHARACTER TRAITS OF 78 PUPILS, AGES

16-20, GIVING. "MY TEN GREATEST TEMPTATIONS."

T THERACTER TRALTS ‘ FREQUENCY

SELFISHNESS _ o3

BAD TEMPER 20
UNTRUTHFULNESS 18
INSINCERITY : 18

ZRRESPONSIBILITY OR UN-TRUSTWORTH INESS 28

CHOIGCE OR WRONG AMUSEMENTS

-
[av]

SARCASE, GOSSIP

STUBBORNNESS, OBST INACY

UNK INDNESS

SELF CONCEIT

PROCRESTINATLION

OVER-BEARING

ENVIOUSNESS

JEALOUSY
SNOBBISHNESS

N W o o o N @© O ©

STINGINESS

LAZINESS

[}

- -
" oy - o - -
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COMPOSILTE TABULATION, OF CHARACTER TRAITS OF 302
PUPILS, AGES 9020, GIVING .'MY TEN GREATEST TEMPTATIONS."

T CHARACTER TRAIT _ , T FREQUENCY
DI SOBEDIENCE 173
IRREVERENCE OR DI SRESPECT 107
UNTRUST WORTH INESS; LRRESPONSIBILITY 94
N DISHONESTY : ‘ 8
UNTRU THFULNESS 78
QUARRELSOME 77
INS NGERITY ' . 50
BAD TEMPER 48
SEILFISENESS 42
UNKINDNESS, SARCASM ) 38
JEALOUSY, ENVIOUSNESS ‘ 17
PROCRAST INATION ) 13
STUBBORNNESS, OBSTINACY 8
SELF CONCELT 7
LAZINESS 6
OVERBEARING 6
STINGI NESS 2

UNTIDINESS 6
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The results of the tabulati on may be interpreted as follows:

'(11 The first two groups show a falr.agreement in order
of frequency of terms 1listed,

{2) The first two groups show a marked similerity in their
description of traits shown in conduct and in languege

- ¢ used,

(3) The third group show tendency to state traits in
more aBstract terms whiéh are not so closely connected
with 1ife situatlons.

(4) The character traits llsted are importent and bear &

serious relationsh;p to problems of present day 1ife,

(5) The traits 1listed are capsble of definition and of =&

qualitative ggésurement.

(6) The traits listed may be converted Into positive terms

which will make them more desirable for educstional use.

The next step taken in the preparatlon of this data is the

converting of negative into positive terms as follows:

Disobedientce....essenes.se.0bedience
Irreverence or disrespect..Reverence or respect
DiShoneSty. . o-o a8 e s a0 e fHon.esty
Un-Trustworthiness.........Trustworthiness
Quarrelsom@.ceeessevse.eeo.Friendly or agreeable
Insincerityeceeseeeeesenss.Sincerity or loyally
Bad TEMPETe.cecassssessssssG00d Disposition
SelfishnesSS.essveasecesess.Unselfishness
JEBLOUSY s s vasssssmeoesmesss Magnanimity
Procrastination....evee....Promptness
StuUDDOrNNESS ce eese oesee e AmEnableness
Seif-conceife.eeesvessssss.e€lf-effacing.
18ZiNneSS .. vleessesssanasoeslndustriousness
OVEIDEAring:caecessssss ssxConsideration

Stinginess..... eeeesseeess .Generosity
~ UotruthfdIness. cooes o0 . Trpthifulness
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B. Condensation and Definition of Traits,.

Because the process of converting the negatlive iﬁto
pogltlive terms showed an over-lapping in several ingtances,
it was decided to condense the terms listed into a relative}y
small 1ist. This is intended to serve two very useful purposes:
First, it will give; opportunity to define in a brosd sense
the traits used, thus giving scope for a variety of meanings,
and avolding the possibility of double meanings causing

confusion} second, it will reduce the numﬁer of traits and
will include those which have,special reference to the
field of Religious Education, and neglect}ng those traits
whicH are more especlally attended fo in the Public School
and other agencies,

After condensation and elimination, the following terms
are listed in order of importance: |

I. OBEDIENCE

I1. REVERENCE OR RESPECT
II1. TRUSTAORTHINESS

IV. HONESTY )

V. TRUTHFULNESS

VI. UNSELFISINESS

ViII, GOOD TEMPER OR DI SPOSITION




In deflining the terms listed great care has been taken
with the hope that the terms may be understood in the most
objective mamer possible. The definitions are not taken

v,

from any one source, but hévg been compiled af?er consulting
dictionasries, encyclapedias, and standard book%dénd artic les
on Ethics and Religion. —

By the term OBEDIENCE', we mean: (1) Prompt, unquestioning
acquiescence in action and word when exact commands ors
requests are given, or whemr laws oOr rules are known; (2)
compltence in words or actions when exact commands are not
given, but are implied or known. (Includes obedience to the
known willlof God,.)

We defineé-REVERENCE in a two-fold meaning as: (1) Reverence
;n its ref;gious 8 ignificance,- the intelligent recognitio
of the sacredness of objects, symbols, and meanings which

are inherent in Christlan experience, together with attitudes
manifest in conduct showing that reverences functions in
every day 1life. Such manifestation i{s on the subjective side
Shown in regard for the name of God, the placehof worship,
and emotional response in services of worship;' (2) Reverence
In 1ts ethical significence,- personal attitudes of respect
and deference toward parents and teachers and those in

authority, together with.its objective manifestation in

habits of life.




Honesty is defined es the quality in a person which shows

absolute uprightness, fairness and justice in-condwet in
cmnection with the .use of property or possesslons, belong-
ing to other persons, together with attitude or motive

prompting such behavior.

Trustworthiness 1s defined as: (1) the quality of character

which makes a2 person deserving of confidence in word or
act; (2) the quality of character which mekes a person
never fall another in time of need; (3) the gquality of
character in a person which shows absolute trust or respon-

sibility in any task or undertaking, .under any circumstances.

Truthfulness is absolute conformity to facts. in words, thoughts,

or motives under any provocation or circumstance.

-

Unselfishness is shown: (1) in condwet which is motivated

by regard for the advantage or plleaSur*e of other perams;
and (2) the willingness to make personal sacrifices for the

good of others. -

-~ . -

Good Temper or Disposition is shown (1) in habitual atti-

tudes of hindliness arnd gooé.cheer under varying circumstancesgy
(2) the manifestatlon of consideration and the effort to be
agreeable in condwt; (3) the maintaining of self-control 'in
words, thoughts and actions under trying or diffiecult circum-

stances. (Thls quality includes the spiritual signtficance of

peace, joy, patlence and good will.)




C. Verification of Traits Selected.

!
In order to verify the data secured from puplls for _
use in construction of Rating S¢éales, 1t was declded to i
gecure information from parents and teachers which would
gserve as & check or correction on the material already
tabulated, from those who be in a position to be aequainted
with the manifestation of character traits as related to

o nduct. Blanks were therefore prepared and sent out to more

than one “hundred and fifty persons in form as follows:

MY TEN GREATEST PROBLEMS OF DI SCIPLINE

Out of the one hundred and fifty blanks sent out, thirty-

three are returned to dste, giving the following data:




i)

70,

TABULATION OF CHARACTER TRAITS LISTED BY 33 '
PARENTS AND TEACHERS A4S, "MY TEN GREATEST PROBLEMS
OF DISCIPLINE."

CHARACTER TRAIT FREQUENC Y -
DI SOBEDIENGE ‘ ] - .
Disobedlence to rules
Disobedience to reasonable requests 28

1RREVERENCE OR DISRESPECT
irreverence in the House of Worship
Use of profane language
Digsrespect shown bQ teachers
Disrespect for sacred things 19

UN -TRUS T¥O RTH INESS
Unrellablllty In keeping promises
Irresponsibility in an undertaking
Unwillingness to assume responsibility 17

DISHONESTY

Cheating in examinations

Unfair play 17
UNTRUTHFULNESS

Deception in little things

Excesslve exaggeration, 16
INATTENTION 12 i
PROCRASTINATION 12
SELF ISHNESS 11
BAD TEMPER, SULLENNESS 6 -
LAZINESS 5
INS INCERITY 4
JEALQUSY 2

2

LOYALTY, T0 SCHOOL OR HOME

UNKINDNESS 1
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An interpretation of the data which is tabulated as
coming from parents and teachers shows in the listing of
the first five traits exact verification of the first fl ve
as listed ‘oy‘ the pupils themselves. In the entire 1ist there
{s but one trait,-inattention, which is not listed by the
‘pupils, and that may have been inCLEifd under other terms.
The significance of this verification lies in the following:
fécts:
(1) Tye temptations which are recognized by boys
and glrls as of significance in their)pwn
conduct, are similar to the problems of
discipline which are presented by parents
and teachers who are 1ln closest contact with
them.
(2) The ability to judge their own character is
largely verified by the similarity between
the two 1ists in frequency and in choice of

terms used in description.

(

(]

) The fect that these same traits are recognized
to be of importance in training for Christlan
citizenship shows that the use of these tra its
in constructing rating scales should be a
legitimate prodeéureﬁ.

(&) Larger returnsggiving information from parents

and teachers might give a different 1list of problems ,
and quite probably the list would come in a different

ordere.

e




D. The Construgtion of Character Rating Scales.

The first step in the- construction of scales which will
be of greatest use to the teacher of Religious Educaticnm,

18 the estabitﬂhment of an objectlive criterla as to the

modes of respocnse or hab{? reactions which may be seen in

connection with any trait/se}ected for measurement., The

method of securing the criteria was the making of an inventory

of all possiblé conduct activities in which the trait I

gelected might be observed and described in conerete terms.

Selection wés made of the single trait,- Reve;ence for K

eiperimentai work, THis trailt was saiected for the following

Feasons: ﬁ ) ’

(1). It 418 a trait essentlally belonging t¢ the flela
of religious educaticn, and therefore one which
should réceive Fwfinité emphasis.

(2) It 18 & trait which highiyyimpobtant, as shown by
tabulation of traits by pupils end by teachers.

(3) It 1§ & quality which 1z Imperative in £he living
of g&consistent Christian life. )

(4) It 18 & quality expressed in certain types of habitual
cenduct ‘which is cbsérvable and relatively measurable.,

(5) The cgnﬁgnt or meaning ‘which 18 represented by the
word Yréverence® is s legitimate part of the
curriculum of Religious Education.

(6) The age group for which the rating scales are
intended represents & group with which the problem

cf reverence is especlally acute in Religicus Education.
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The Building of an Objsctive Criterion,

Y. Reverence in its religious significance:
" Inventory (This list is not exhaustive).
1. Placeg in which reverence 1s -shown.
a. Church building during services of worship
b. Church building when thers are no services in
progress. o
¢. Church School during sessicns.
d. Any religious service.

2. Pergohs to whom revenence'should be shown.

" a, Any representation of the Deity.
b. The minister as a leader cf worship.
c. Sunéay Schoel teacher asg teacher of worship
-d. Parents.
: ) N
3. Activities showlng revegrence.

8. Quietness and attention during services of worship,
: b. Bowed head 'and closed eyes during prayer
" ¢ -Reading responsively with others,
d. Singing with the group.
e, Praying to one's self or following the prayer
made by the minister or. ledder.
) f. Participation in the offering.
- g. Standing and sitting in order.
h. Pagsing in or cut of building quietly
1.-Careful handling of Church property
j. Rendering any duty in & quiet and efficient
manner,
k., Not giving attention ta distractions which may
occur during a service ef worship.
1, Giving curtecus and deferentiel.attenticn to
the minister opr leader of worship.
‘m. Thoughtful study of the Bible or lesson text.
h. Not playing with Church property which should
be regarded us sacred. :

4. Emotional Attitudes indicative of reyerence.,

a, Attitude toward the name of Ged.

b. Attitude toward the Sabbath day.

c. Attitude toward symbols of worship such az Bible,
Pulpit, altar, eto.

d. Attitude toward customs of worship.

8., Attitude. toward responsibilities which are
given in church organizations.
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II. Rbverence in its ethical significance.
i: Persons to whom deference or respect should be showi.

ai Parents .
¥, Tedchets ,
¢. Older brothers and sisteérs
d. Elderly persons. ,
6. Younger perscns in posftions of trust and responsibility

‘@, Activitied showipg deference and respect.
a. Attention when addressed by older person.
b. Unquésticning cbedience to requests.
¢. Ccurtecus respcnse to questions.
d. Making ones self agreeable to parents and teachers.
6. Standing when &an older perscn enters the room.
f. Offering & lady a geat.
g. Lifting hat when meetihg a lady
h, Bowing in recognition of a greeting
1. Not oontradicting the opinions of elders

J. Wot tnterrupting *n cenversation.
¥. Speaking courtecusly of teachers or parents.

48 a check on the 11st of activitie® and personal attitudes
given above, & number of bocks were consulted giving idesad
in regard to reverence pirticulariyzin 1ts abstract meaning.
While these were not of "great use in making up the items of
the scale, they were of great value in suggestiveness of
meaning and the relative values which.should -be placed on
different phases of reverence. The following is a partial
list Of suchlr materials used:
Hegcking, The Meaning of God in Human Experience,
Brown, C.R. The Main Points; Pllgrim Press. 1911
Fosdick, H. E. The Meaning of Prayer. Aaacciht;bn Présgs 1918
Dibble, C.L. A Grammar of Bellef. Morehouse Pub; Co. 1922
Heatings, Encyclopedia of Religion and Ethics. Scrilmers 1924




The determination of a Scale of Values for measuremgnt.

In view of tge fact that this scale is to be used by
High School pupils for self-measurement largely, it was
necegsary éo devise a scale of values which would be as
objective in description as possible. Lt L3 assumed that
there will be & certain amount of training in the use of
ghe scalps and that the student with such a1d will be able
to estimate his own character 1f the terms used are not
too abstract or difficult of interpretation.

After considerable experimentation with pupils of
High School age the following terms were selected to
gerve fﬁ making up the scale of values.‘ _ _ i

Having in mind a pupil who would serve &8 a model, or
the bést representitive excellent ccnduct in the traits
to be measured, the highest value was designated by the
words,~ "Nearly always". Having in mind a secénd pupil, whose
“eonduet 18 good but not quite as good as the first, the
next value 15 vtated as,- "As a general rule®. With an
average pupll in mind, as a concrete eXample‘the third value
is stated as,- "about half the time®. The pupil not quite
ag good as averags was selected as erresentﬁtive of -the
next value,- "Once in a while", dnd "the lowsst value was

given to the ﬁupil necoganea~&a low 1n scale of conduoct

and designatéed as,- "almost never,"




76

(Measuring the trait, Reverance)
iame.‘......l.O......O‘.'.....I.0.......'.0‘.... Date‘.‘...0.'......0‘.0...

I
. , .
SELF  RATING SCALB l.
:

1go last Birthdayecceceeceeioacss Grade in Pblio SChOOlicecveoeccscooses
\re you a member o0f the Church?..cececesccccorceccsssDate Joinod,eceveccnces

unday Scho0l.eccesccessssesseses Sunday School Teacher.......N.,,.........

-

)IRECTIONS :

isad through the follewing questign referring to your own conduct,

'lace an X in the column at the right which gives the trus enswer as near
3 you can” judge.

¢ 3

- £
s

UESTIONS | - Al
:‘56“?6ﬁ‘3ﬁ6W‘%EVEﬁﬁﬁﬁﬁ‘fﬁ‘ﬁﬁﬁﬁﬁﬁ‘“‘“ﬁiﬁbsT,;ONCE IN | ABOUT |45 &

SERVICES: FEVER |A WHILE HALF GENERAL| ALWAYS |
THE TIME | RULE

P — st e et e T

- By entering the room quletiy?

. Qbserving silent prayer at the ; -
opening of the service? ‘

-

Ay

-
. Giving attention to the sermon?

. Refraining from whispering?

. Joiﬁing in responsive reading? g

y Joining in congregational ) )
ginging?

- Bowed head during prayer?

. Careful handling of sny church
property, ‘such 8s hymnal? . }

» Not fumbling with persenal
possessions, such as handkerchief?

« Not turning around to gazs at
people?

L




IT. D0 YOU SHOW A REVERENT ATTLTUDE -
DURING SESSIONS OF CHURCH SCHOOL

—

QURSTIONS

BY:

P

NEVER

EIMOST JOKCE IN

e

ANSWERS
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A WHILE

ABOUT
- HALF
THE TIME

|{BENERAL

~AS A
" RULE

NEARLY
ALWAYS

1.

e,

3.

4.

b.

6.

(e

‘8.

9.. Performing ahy assigned dquties

LO.

Gareful study of the lesson?

HAINTAINING Silence during-
prayer*

-

Joining in responsive reading

'and songd as requested pyleader

Ralpectfnl attention during
reading of Scripture?

Bowed Head and“closed eyes
during prayer?

Careful handling of Bible
hymn-book and lesson text?

31tting and standing in orxder
during assembly?

Pagsing quietly and in order
to lessdn pariod?
quietly andaeﬁfigient1y9

Not giving gttention to die~
tractions whith may ozcur?

e o T g e —

:
3
|




UESTIONS

ANSWERS
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I1I,D0 YOU SHOW A REVERENT MOST [ONCE IN| ABOUT | AS A | NEARLY
ATTITUDE IN CHURCH WHEN VER |A WHILE| HALF | GENERAL | ALWAYS
SERVICES ARE NOT IN PROGRESS BY: _|THE TIME| RULE

1,

2.

3.

4,

5.

6,

7

'8.

9.

Not playing on or under pews?

Talking in a quiet or subdued
tone of voice?

Not running or jumping about
the auditorium?

Careful handling of any
Chureh furnishings?

By not playing with Altar,
pulpit or other sacred
furnishings?

By not drumming on piano or
other musical instruments?

Bot marking or defacing walls
or floors?

Yot slamming doors or making
umecessary disjurbance?

Restoring articles used to
their proper places?

Considering it a personal
duty to help maintain a
beautiful House of Worship?




¢ UESTIONS

IV. DO YOU SHOw DEFERENCE AND
RESPECT TOwARD PARENTS,TEACHERS
AND GLDER PEOPLE BY;

ONCE 1IN
A wHILE

1. Giving prompt attention when
addresses by them?

2. 'Prompt, unquestioning obedience
to reasonable reyuests?

3. Offering a seat in a crowded
car or room?

4. Standing when an older person
enters the room? )

5. W4uilet and courteous response
to Questions?

6. Lifting cap, or bowing in
recognition on the street?

7. Not contradicting the opinions
of elders?

8. Not interrupting during
conversation?

v. Offering assistance when needed
nithout waiting -to be asked?

10. Speeking courteously of them
when not in their presence?

ANSwERS




et T R TTEER W

ML e . T A

Numerical weighting of scale values.

Total possible score,

Each yuestion given
eyual weight, -

Each response given
eyual weight

Scale values:

"Almost never" 1
"Once in a while" 2
“"About half the

time", - 3
"As a general rule4
"Nearly always" 5

200

60

08

80
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Directions for using Self-Rating Scale:

This scale will not be used by pupils younger than twelve
years. It Should not: be usgd'withoutICareful preparation on\
the part of a’teacher or adult leader who is thoroughly
acqguainted with its construction and significance. It should not
be put into actual usg among pupils of a Church School or other
organization, unless the puplls have uged a similiap device
until the practice effect has become eliminated.

When finally ready for use the teacher should follow the
procedure indicated with exactpess in order that a minimum
of.irrelevent factors may be introduced in the technigue of
administration. The technique of administration should be as
follows:

You have each been glven what. 1s called a Rating Scale.

Before you are ready to .use it, there are §oma.blanks at the
top of the first sheet that need to be filled in. You will all
work together, if you please,

On the first dotted line at the top of the page after the
word Name, write your name. Write your first name and then your
last name. Then at the end of this. line after Ehe word Date, write
the date that 1s today. (Examiner- gives the date.) On the next
line after the words Age last Birthday, write the age you are ;ow.
Next, after the words Grade in Puplic School write the number of
the grade if you are in Grammar School, and the year and class if
you are Iin High School. On tht next line, after the words, Are
you a member of the Church? write yes or no and if you are a member,
after the words date joined, write the date when you became a member
of the Church. On the next line, after the words Sunday School,

write the name of your Sunday School, as Baptist.....Presbyterian.

After the words Sunday School Teacher, write the name of your own

T ————————

P P S S 3

i e
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Sunday Schodl teacher. When_you are thraugh, put- your elbow on
the table and fais; your ﬁbg@il, so that I Shalk‘kn§wkthaﬁ yol

have finished.

All ready. Listep carefully. This'is a scale for measur%ngN

certain habits and actions which show in some degree that you

have the characxér trait we call reverence. It does not measufe
reverence, becauyse that is too ?ig-a thing to be measurgﬁ'iqtthis
fashion.. It just shows some of the things you ma.y. dg t; show that
you try to be reverent in certain places and at certain times. You
will notice that there is a question at the top of the scale, agd
at the slde the answer may be glven in several different ways. That
will be your way of measuring. It is a scale distributed along five
points. Léq us suppose we have anothér quegtion wvhich we will all
answer togéther. The question is "Do you show patriotism when the
flag goes by?" I will write the question on the board and we will
make up the gcale forimegsurement Just as you have it on your paper.
"Almost never"™ is the first point, the lowest on the scale. We
will suppose that during the last five years you have had thirty
chances to show patriotism when the flag passed you in a parade.

If in theythirty times you had shown patriotism by saluting only
twipe, you would ;ark anX in the first square at the right of the
question. But if you had saluted the flag about eight times you

would mark the X in the second square which says "once in a while."
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But just supposing that out of the thirty chances to show

patriotism in this way you had saluted 14 or 15 times, then you

ey

would know that you had shown patriotism of this kind about half

the time, and you would mark your conduct in the middle square.

If you had the habit of saluting the flag, but were sometimes careless,
so that you missed eight or nine times out of the thirty, you would
mark en X in the square which says “as a general rule." If you are
quite sure you would almost never fail to salute the flag when it
passes you, you would be able to mark anX in the square which says
"nearly always." We might answer many more questions about showing

patriotism when the £lag goes by in the same mamner. Whén you answer

"
the question, you are thinking about your own conduct, not’what §ou

think you ought to do at such a time, but just exactly what you do
when you sre given many Bhancés.

Now you are ready to mark yourself ' according to the scale you
have on the papers in your hand. Think carefully. Mark only one
square in each line. If you make a mistake and wish to change
afterward mark an O in the square which 1s wrong, and mark the right
one with an X. Do not look at your neighbor's paper, this matter
concerns only yourself. When you have finished the first page, turn
the page and mark the next. Take time to think, but do not delay too
long on one question. All ready? If you have a question after

you begin, raise your hand. Ready. Go ahead.
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The Use of the Scale in Religious Education.

This scale may best be used in the Church School or Wesk
Day’ school of Relkigious Education, where the curriculum has
reference to ideals and standards which a thorough understanding
of the pointé on the scale involves.

The B8e¢lf-Rating Scale should not be used by ‘itself. A scale
similar ir construction and covering the same items should be used
by teachers or those who are familiar with the habitual conduct
of the persons using the scale. The scale should be used over
a period of time coyering at least five observations in each
activity measured for the same pupils using the self-rating scale.
A comparison should be made with the ratings of at least three
judges on the same pupil, and composite made of the three judgments.
Another comparison should be made with the self-rating, and essential
discrepancies noted. A conference should be arranged with each
pupil, and the ratings considered from the standpoint of as great
accuracy as possible. The pupll should note the pointé at which
he needs to improve his conduct in conformity with standards generally
accepted.

After at least three months' time has elapsed, the scale should
be used again, followling the same procedure as the first time. The

pupil should be acquainted with hls rate of progress, 5o that he may

make conscious effort toward a constantly higher ideal.
































































































































































