Boston University

OpenBU http://open.bu.edu
Boston University Theses & Dissertations Dissertations and Theses (pre-1964)
1959

Correlating music and social studies at
the junior high level

https://hdl.handle.net/2144/22352
"Downloaded from OpenBU. Boston University's institutional repository."



CORRELATING MUSIC AND SOCIAL STUDIES
AT THE JUNIOR HIGH SCHOOL LEVEL

A Thesils
Presented to
the Faculty of the School of Flne and Applied Arts
Boston University

In Partial PFulfillment
of the Requirements for the Degree
Master of Musie Educatlon

by

Geraldline Seaver

August 1959



THESIS APPROVAL

This thesis, written under the supervision of the candidate’s
Adwisory Committee, and approved by its members, has been pre-
sented to and accepted by the Graduate Board of the School of Fine
and Applied Arts of Boston Universily in partial fulfillment of the
requirements for the degree of MASTER oF Music with a major in

enfasio Dducabtion .




TABLE OF CONTENTS

CHAPTER PAGE
I. THE PROBLEM AND DEFINITIONS OF TERMS USED . « &
The Problelm o o o o o ¢ o o 6 6 6 o o s o o o o
Statement of the problem o o ¢ o ¢ ¢ ¢ o o o &«
Importance of the study . + ¢ o« o ¢ o ¢ o ¢ o
Definitions of Terms USEd o« o o o« o o o o o o o
Social studies o o s o o o o 6 s o 0 o 0 s 8
Correlation o+ « o o ¢ o o o o o s 2 5 o o o @
Resource unlt . ¢ ¢ o ¢ ¢ ¢ ¢ o o o ¢ o s & &

Sources 0f Daba 4 o o o o o o 6 o ¢ o o 6 o o o
Organization of the Remainder of Thesls ., . « .

II. RELATED INVESTIGATIONS ¢ o o o o o o ¢ o o s o s »

v o Ww W w w2

~
Qo

Sumary.....;.....é-.......

III. MUSIC AND SOCIAL STUDIES: A NATURAL CORRELATION .

= B
M N

Modern Curriculum Trends o« o o o o o o & « o & o

H
n

Achanging curriculum o o « o o« o o ¢ o o » &

| .
=

Meaning and use of correlation .« o o« o « o o o«
Music and social studles as correlative
AreAS8 o+ o o s ¢ & 6 ¢ o 2 s o 0 o s o s o s 15
The Use of Resource Units o Achileve
Correlation o« o« o o o o o o 2 4 o o o s o o s 16

Nature and characteristies of wnits . ¢ o « 17



CHAPTER

Structure of a resource unit

Overview.;.......

Goals

Planning the unit

s & & 8 8 & & @

-«

Pupil-feacher planning

Approaches . .
Problems . « »
Activities . .
Culminations ,
Materials . .
Evaluation . .
IV, A RESOURCE UNIT:

»

MUSIC IN

EARLY COLONISTS o o o

An OvVerview . o« o o o

Goals

* & & o o & & @

General obJectives .

Specific objectives

Planning the Unit

Pre-planning by teachers

Teacher~pupll planning

ApProaches o« « o o o o

Problems o« « o o ¢ o o »

Activities . ¢ © & ¢ o @

Musical activities . .

.

iv
PAGE
18
19
19
20
20
21
21
22
23
23
24

27
a7
28
28
28
a9
29
3¢
30
31
32
33



CHAPTER

V.

Creative activitles . . . . &
Correlative activities . . . .
Culminations ¢ o« o o o o« o o o o«
Resource Maflerials « ¢« ¢« ¢ ¢ o o

Music readings for pupils . .

LJ [ ] * - L] L] L ]

L] [ ] [ ] [ ] » - -

Social studies readings for pupils o+ ¢« o« «

Song List . i e 6 e 0 o 4 o
Folk song collections . . . .
Recordings o o o o o o o o o
Dance materials ., « « « o o &
FIIMS o ¢ o o o o 6 o o o o o
Film strips o o ¢ o ¢ o o « »
Music readlngs for teachers .,
Muslic appreciation books ., . .
Books, catalogs, and guldes to

materlals ooo.olooooo

s & & * & o @
s * ® & ® @

* & ® & & s @

* - . * L L] L ]
[ ] - L ] L . L] L ]
L] ] L - - L] -

audio~visual

Address lists for records and films . « +

Evaluationo‘;.ooooo;o

a & o & o o @

Growth in knowledge and understandings . . .

Growth 1n appreciations . . .
Growth 1n skills o« « ¢ o o «
Pupil evaluations . « « o« o

L] - - L] L ] L] L]
L L » - » [ L]

L ] L] L} L] . . L]

FINDINGS AND INTERPRETATION-OF THE SURVEY . .

Organization ¢ o 2 6 s 8 & s & &

PAGE
33
34
35
36
36
37

§ &§ %

42
b2
43
43

hit
by
45

& & &

h8
49



CHAPTER
Methodology
Materials

Summary
Organization . + « «
Methodology « o o o o

Materials . « o« o o &

Correlating activities

- Conclusions .« o o o & o

Recommendations . . . .
BIBLIOGRAPHY ¢ o o ¢ o o o 4 o @

APPENDJ:X.::.&.&;.;..

L]

»

- L * L L] L L] [ L ] L

.

L

*

-

* ® & @ & 6 2 & & & e e e
& & & & & & & o 8 @8 ¢ & 8 e

VI. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

*

vi

PAGE

53
56
62
63
64
64
65
65
65
66
68

T1



TABLE
I.
II.
III.

V.
VI.
VII.
VIII.

Organization .
Organlzatlon .
Methodology « «
Methodology . .
Materials . . .

LIST OF

L

Materials o o « o o o &

Correlating Activities
Correlating Activitles

TABLES

PAGE
51
53
54
55
57
58

59
61



CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

- The correlation of musle with other school subjects
has hecome one of the prime objectives of music education.
It 1s the responsiblility of the music educator, not only to
teach the musical activities, but to contribute to the
development of other subject areas, Secondary school cur~
riculum reorganlization has brought about new ¢oncepts con-
cerning the nature of the learning process and the needs of
youth. A Junior high scheool wsurriculum which bases learn-
ings, not on the acqulisition of subject matter, per se, buf
on the experiences and interests of the puplls, calls for
én applicatlion of instructional technigues and procedures
which will develop new understandings. The use of correla-
tion wlll meet the demands of these educational theorles,
as 1% cuts across closely drawn lines between subject
matter flelds to reveal the vital relatlionships which
exist. Correlating musiec and soclal studies wlll strengthen

the learnings and understandings of both areas,
I. THE PROBLEM

Statement of the problem, The purposes of this study

were (1) to examine the manmer in which the correlation of

musie_ahd social studies meets the needs and interests of



Junior high school pupils, (2) to develop a resource unit
which will correlate these two subjects, and (3) to validate
this material through an opinien pell of selected soelal

studies teachers,

Importance of the study. 1In an article about the

purposes and goals of music¢ education, Pitts speaks about
the responsibilities of music teachers to teachers of other
subjJect flelds. Barriers which may exlst can be broken
down, Pitts believes, by ". . . encouraging teachers in
related areas to regard the addlition of music to their
programs as an execlting adventure to be shared with pupils.,”
(18:21)

F Macomber, apeaking for general educatlon, says,

e o o S0clal studies c¢lasses should provide real experi-
ences with art, musiec, and literature of the people of the
world, past and present," (11:164)

Musie has a great deal to contribute to other subject
flelds as it tends to enhance and enrich the subjeet, and if
used, opens up wider horizons of understanding to the pupills,
Attempts to establish contacts between subject fields will
prove to be rewarding to all cencerned, Andrews and Leeder
conflirm this by stating:

With present-day emphasis on "living today," music has a
greater contribution to make to other areas, In doing
80, muslc recelves as much as it gives in that puplls
realize more fully that music reflects the meaning of
all 1ife., (2:108



It is hoped that teachers of different subjects will
work together co-operatively to plan, develop, and evaluate
units of study which will bring them mutual benefit. The
most wldely approved methods reguire that pupills also be
taught to partiecipate in the planning, organiging, and
evaluating of units of work: In the support of the above
procedure, Noar suggests that:

Through experiences 1ln greup work, in planning, in
sharing responsibilities, in participation in policy
making, and in evaluation of self and others, Jjunior

high school c¢hildren learn the meaning of the princi-
ples and the practice of democracy. (13:135)

II. DEFINITIONS OF TERMS USED

Seocial studles, In this work, "seclal studies" refers

to the fusion of the two subjeets, history and geography, as

one subject area.

Correlation. Throughout this study, "correlation"

means a consclous working together on common problems of
various subject flelds with common goals, purposes, and

possible common activities,

Resource unit. Leonard has defined the "resource

unit" as follows:

« ¢ ¢ & comprehensive analysis and organizatlon of the
objectives, problems, actlivities, and materials which
form a unit in a sequence of plans for achlieving the
purpose of educatlon., It is made by teachers and 1s



a form of pre-planning designed to gulde them in thelr
selection of instruetional problems and materials,

(10:477)
III. SOURCES OF DATA

Thls study is based largely on research obtained from
literature of outstanding authorities in the fields of musie
and social studies, In addltlen, fifty-five questionnaires
were sent to selected soclal studles teachers in citles and
towns in Massachusetts, of which thirty responses were
returned, These oplinions were used to evaluate the ideas
related to soclal studles practiees referred to 1ln this

study.
IV, ORGANIZATION OF THE REMAINDER OF THESIS

Chapter II 1s a review of related investigations,
The nature, characteristics, and strueture of a resource
unit 1s developed in Chapter III, as a means of achieving
correlation between muale and soecial studies., Chapter IV
applies these principles and strueture to a resource unit
called, "Music in the Lives of the Colonists," which 1s
designed for use 1n musle and soclal studies classes 1in
the seventh or elghth grades, Chapter V reports the find-
ings and interpretations of the gquestionnaires sent to
selected seclal studles teachers, A summary, cenclusioens,
and recommendations comprise Chapter VI, and a bibliography

and appendix conclude the work,



CHAPTER II

} RELATED INVESTIGATIONS

The concept of correlatlon in education is so recent
that little investigation has been made to date, This
chapter will review those studles which have a direet
relationshlp to the subject of correlation in educatlon, as
well as those studies whilch show the phllosophy behind the
development of correlatlon in the secondary curriculum.

The following 1s a review of some of the more significant
investigations which have been made in the correlation of
subject matter in the secondary school curriculum,

Lankhorst made an historical study of the teaching
of general music in the Junior high school during the period
extending from 1930 to 1957. (25) Of the areas investi-
gated in this work, the ones which relate to this abudy are
the following:

. + » (2) to show the relationship between educational
phllosophy and its effect on the teaching of Jjunior
high school music; and (3) to analyze and evaluate the
methods and technlques advanced by the authoritles in
the field. (25:1)
After making a sﬁrvey"of books by leadlng muslc educators,
Lankhorst found that there was a movement away from the
traditional subject~centered curriculum toward the child-

centered curriculum. Her concluslons contain the following:



No longer is the subject matter the pivetal point of
edueation, no longer are teachers expected to be
extremely authoritative, no longer ls the musie¢ an
iselated course of study, rather the child 1s the cen-
ter of the program, the teacher 1s the empathic gulding
leader. Now the music takes on new meaning because of
its relationship with other courses of study. (25:65)

Among Lankhorstts recommendations is one that urgeé
ah lnvestigation Ilnto the correlatlon of general music and
other subjects in the junior high school program,

The main purpose of a study by Grund was to determine,
through survey-analyslis, the various {ypes and forms of
general and specelal music programs 1ln representative Junlor
high schools in Massachusetts. (23) The results were
examined and compared with the pﬁilbsophies and methods
recommended and practiced by leadlng music educators in
this country. Responses from the questionnaire were
received from sixty-two schools and gave informatlion con-
cerning the degree to which musie is integrated in other
courses in the general junior high school curriculum., The
findings revealed that, in fifty per cent and less of these
schools, studles are carrled out in which there 1s elther a
correlation with music¢c or its integration in the general
curriculum, (23:50)

Grund cites five trends toward correlation in the
curriculum of a modern jJunior high school. They are:

(1) trend toward correlation between subjects; (2)

trends toward fusion of related subjects; (3) trend
toward integrated or correlated curricula;._(4) trend



toward pupil participation in curriculum planning; and
(5) trend toward courses of study into units employing
the unit plan. (23:8)
The aubhor relates further that the content of the general
music course in Junior high school 1lncludes music history
of varlous cultures, and that musle 1s related to other
school subjects, (23:19)

In 1952, Heft completed a study, the aim of which was
to develop a program of muslc integration at the seventh
grade level and to evaluate this program in terms of author-
itative eriteria from teaching experiences at this level,
(26) 'This was a curriculum study and showed that an inte-
éraéion with related subjects increases an interest in
musie, furthers accomplishments in all areas, which gives
impetus to the entire seventh grade program.

The study made by Clement in 1936 investigated the
extent to which correlation was dene in ninety Junior high
schools in Massachusetts. (21) The survey was made from
two standpoints: that of the academic teachers and that of
the music teachers. The academic teachers were asked to
report on ways in which they correlated such muslc elements
as mood, rhythm, form, and other more general areas, such
as, historical faet, mythology, and construction of instru-
ments, The results showed that sixty-five per cent of the
schocls reported correlation with music elements while

correlation with hilstorical fact was used by thirty per



cent of the teachers, and natlonality by twenty-five per
cent: (21:27) Teachers of social studies in three-fifths
of these schools made no plans for correlatlon, and of the
two-f1fths that dld make plans, twenty-four per cent of the
planning was left to the initiative of the individual
teacher,

In the sectlon of Clement's study whlch concerned
reports made by the music teacher, the results showed that,
in forty-two schools, teachers of muslc made no attemp?t to
correlate music with other subjects, and of the remalning
forty-eight schools, one-half reported history was the only
subject correlated to any degree. Over one~fifth of the
muslc teachers made some correlatien with geography, and
one-tenth correlated eivices with musie. (21:31) Clement
expressed the hope that references to music be made in
soclal studies books and that music teachers help implement
the program by collecting materlials and discovering new
correlation possibilities. (21:34)

There were three studies which attempted to provide
materials which could be used for correlation. The first
was that done by Cotten in 1940, in which a selection of
songs, records, and readings were given to pupils and
teachers in the junior high school. (22) These materials
were chosen to be correlated with culﬁurél areas in world

history. 'This author's research revealed the philosophiecal,



psychological, and pedigegical principles underlying the
correlation technique, and pointed out trends in the social
studies curriculum, as well as the interests and needs of
Junior high pupils. Her recommendaticns included the
followling:

(1) Correlation of music and social studies in the
Junior high school 1s practical and desirable.

(2) Music materials must be selected for their
significant relatlionship, musical appeal, and suita-
bility to the level of instruetion.

(3) The materials should be designed to give the
puplil experience with varying natlonal temperaments.

4) “Phe materials should satisfy the emotional
life of the adolescent, but should provide musical
growth beyond the purely emotional appeal. (22:36)

A method of correlating music and world history at
the high school level was made by Lindsay in 1944, (27)

Brgisan

Her study included an evaluatidfallf the correlation tech-

nigque as applied to music educatlion methods, and the value
of correlating music with world history. Teachling mate-
rials and methods, such as, songs, recordings, and readings,
as well as comments on the background of the music selected,
were suggested procedures Yo be used in relation with the
world history class., Advantages of this correlated program
were enumerated as follows:
1) Music is brought to the entire class,
2) Music makes a definlte contribution to the
understanding of soclal studies and adds the element
of interest.

(3) The correlated program wldens the pupil's
interest in the music program.



10

(4) vwhen the opportunity is provided for music to

encompass newer and broader flelds, it reaches a greater
number of puplls and has a greater command in the edica-
tion field.
(5) A greater appreciation and interest in other
subjects 1is achleved through the correlated lesson,

6) Music correlation does provide interpretation
which_contributes to the making of the study of history
a realistic experience. (27:71)

Another work which provides material to be used in
correlation 1s a study by Sacca, which was done in 1952, on
the correlation of music wlth soclalized history of the
United States from 1500 to 1900. (28) Extensive research
was made into the history of the United States and the
music used during the growth of our country. An investi-
gation of the correlatlion of music with significant periods
of United States history, and an analysis of the folk songs
of the perlod was made to determine the effect or influence
history had on music. Some of the pertinent conclusions
drawn from this study are the followlng:

Very little teaching material exists which correlates
United States history with music, or music with United
States history.

Little, if any, attempt has been made by musi¢ educa-
tors to correlate music with history or any other sub-
ject. (28:131)

I. SUMMARY

Of the related investigations reviewed, there were
surveys which dealt with materials with which music could

be correlated with other school subjects, and surveys of



practices and trends in the Junior high school. These
studies revealed several advantages regarding correlation
of subJect matter in the Junior high sachool, and it 1is
recommended that further investigation be made intoe 1ts use
in the general music elass, Of specilal significance is the
survey by Grund (23) which indicated the modern curriculum
trends toward a correlated curricula and courses of study

that use the unit plan.

1l



CHAPTER III
MUSIC AND SOCIAL STUDIES: A NATURAL CORRELATION
I. MODERN CURRICULUM TRENDS

In recent years, curriculum reorganization has come
about because of studies made into the nature of the learn-
ing process and the characteristics of youth. Educators
have reallized that procedures and materials of instruction
must be based on the needs and interests of young people
rather than on the rote-~learning of factual Information.

In recent years, mahy instructional techniques have been
developed which reflect the application of these new under-

standings.,

A changing curriculum, For nearly three hundred

years, the traditional school curriculum consisted of a
fixed body of subject matter organized around a given field
of learning. Each subJect was separate from the other, and
pupils were given no idea as to how they were related to
each other, nor how each subject might be organized and
used, In describing the result of this concept, Bent makes
this observation:

In the traditional ecurriculum, the wvarious parts of

life's activities were separated and presented to

pupils with no clue as to the pattern or design into

which they might be organized for use. Thlis method
implied that pupils would be able to organize their
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materials when problems were encountered, while the
probablility is that they would no more be able to use
thelr mass of unorganized facts and concepts than one
would be able to asasemble the parts of a watch without
previous instruction. (3:442)

The idea 1s a tradlitional one, namely, that human values are
subordinate to learning facts and acquiring skills, Related
to this 1s the ldea that the teacher's only function 1s %o
motlivate the pupll ¥o improve his mastery of isolated sub-
ject matter,

The basls of the modern curriculum 1s that all edu-
cation 1s the reconstruction of the present life and living
of an individual and 1s a continuous, never-ending process,
Hopkins defines 1t as follows:

It 1s a serles of purposeful, life-experiences growing
out of the interests of puplls and directed, under
teacher guidance, toward intelligent behavior in rela-
tion to the surrounding culture. (7:201)

Music education has kept pace with geﬁeral education
in its conceptlon of how best to serve and implement the
functions of the learning process, With the cognizance of
learning being based on broad and varled experiences, music
educators have recognized that currlcula are not bound by
text-books and eourses of study. Pltts recommends a curri-
culum which embraces all interests and all activities to
present ". . . a broad but clear, and a sound bubt sympa-
thetic picture of life as it 1s, has been, and may be."

(14:118)
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In the light of modern theorles of learning, leading
educators have applled new principles fo currliculum organi-
zation which are based on a broad and general framework,
Correlation between various filelds has been one result of

this application.

Meaning and use of correlatlion. There are some con-

flicting ldeas concernling fthe meaning and use of correlation,
Andrews and Leeder recognize the confusion in the followlng
statement:
Correlation was one of the early attempts to break down
closely drawn dlvisions between subJect matter fields.
e « ¢ It has been used to varying degrees to show rela-
tionships that exlist bhetween varlous subject matter
fields, within a subject field (music), or between
areas (music and social studies). (2:108)

In its early use, correlation consisted of attempts
to achieve co-operation between departments, As teachers
worked toward common goals and common purposes, relation-
ships were established so that learnings occurred simul-
taneously. Leonard explains it as follows:

e« « » the term came to include attempts to select some
culture for study and at the time of study to examine
the history . . &+ geography, art, and literature of
the people., (10:315)

The term “integraéion“ is very often found to be
used interchangeably and aynonymously with the term "corre-
lation.” An examination of opinions held by modern educa-

tors, however, reveals that integration is thought of as a
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psychological term:., 1t has to do with processes which occur
in the mind of the individual as he establishes a relation-
ship with faets and principles. Mursell clarifies the mean-
ing with the statement that, "integration, then, 1s an
effect that we want {o produce 1n people, not a way of

organizing the currlculum." (12:309)

Music and social studles as correlative areas.

Cundiff and Dykema believe that music studied with other

H

subjects ", . . binds them together and gives a peculiar
1ife and reality because 1t grew out of the experiences of
people," (5:268) Nowhere is music better fitted to con-
tribute to life experiences than in the social studies
area. wWright and Lossing confirm this by stating:
As movement toward soclal studies as the c¢ore of the
curriculum has developed, a new need in music has
arisen: that of enriching the children's experlences
in the social studles units. Therefore, music in the
public schools must now serve the double purpose of

complementlng the child's muslcal life and of enrich-
ing his socilal studlies experiences. (15:Introduction)

Phases of the social studies program which lend
themselves best to correlation with music are those which
are concerned with human values. When the lives of people
are explored through the arts, similarities in eultures

will be discovered; moresver, the understanding of the way
of life, fthrough music, will help people to know and to

understand themselves, Krone and Tooze, in support of the

correlation of music and social studies, mainbain:
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Thelr function 1s helping each individual fo understand
himself and how he came to be as he is; to understand
other people of the world and how they came to be as
they are; and to discover ways in which all people may
live together happily. He may arrive at such under-
standings most easily through kmowing people . . .
wherever and whenever they live; through discovery of
their ways of life and thelr ldeals as expressed 1ln
their literature, music, and arts., (8:1)

It should not be assumed that anyﬁrelétionship
between subject areas will necessarlly provide a basis for
co-operative understanding between music teachers and
general teachers. Definlte provisions have to be made to
encourage teachers to work together toward common goals
and purposes, Mursell recommends using units which

e o o Will be found rich in opportunities for signi-
ficant musical experience, and these can vitalize the
unitas, strengthen the music program, and make for fthe

attainment of those human goals and human values which
are the determining aims of all our efforts. (12:97-98)

Since text-books alone cannot meet the needs of the
kind of philosophy whlch attempts to teach democratieally,
units of atudy, whilch will offer teachers rich resources,
must be available., The kind of unit which will meet the

situation wlll now be discussed,
II., THE USE OF RESQURCE UNITS TO ACHIEVE CORRELATION

Since the appearance of a curriculum which advocated
the use of units, many different kinds of units were devel-
oped and used, An effort to discover the meaning of the

term "unit" discloses some disagreement among educators,
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Part of the difficulty arises from conflicting ideas held by
leading authorities and the reluctance of some to embrace
the newer concepts of learning. Bossing feels, however,
that this is ", . . a matter of relative emphasis rather
than of basic differences in educational concept." (4:62)
An investigation into the nature of units should clafify i
the meaning of the term.

Nature and Characteristics of Units

Bossing defines the unit aa follows:
A unit consists of a comprehensive series of related and
meaningful activities so developed as to achieve pupil
purposes, provide algnificant educational experlences
and result in appropriate behavioral changes, (4:63)
0f the two major types of units generally acéepteé
for use, viz., "subject-matter" and "experience" units, the
"subject-matter" type is that kind of unit which emphasizes
the subject to be taught. The “experience unit" focuses
attention en the learner and the experliences encountered as
he meets lifet'a varying situations., A third type of unit,
the resource unit, is a kind of experience unit which grew
out of a need for "specific guldes to the pupll-teacher
planning process.” (9:160) Suggested activitles and mate-
rials organized around a given toplc became known as a
"source" or a “"resource." The resource unit, then, was

developed as attempts were made to cut across subjeet lines

which made 1% necessary to supply a unit which provided,
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not only all kinds of sources, but also suggestions for the
development of group processes, Noar offers a very complete
definition of this kind of unit:

The Resource Unlt is a reference book for teachers., It
consists of materlal that is as comprehensive and com-
plete as possible and that has been drawn from all the
periinent areas of subjeet matter. I¥ 1s organized
around a central theme or topic . . . there are sections
dealing with pupil concerns, goals to be set up, out-~
comes to be achieved, information enough to provide fthe
teacher with background as well as facts for the pupils,
references for teachers and chlldren, surveys of all
possible activitles, suggestions for tests, inventories,
and other evaluative devices. All material 1is in maxi-
mam amounts and unrelated to specific needs of a partic-
ular group so it cannot be given to children nor can the
teasher use it as his teaching plan. (13:311)

Some limportant characteristics of the unit"are:

(1) It is flexible; it may be modified and expanded
by teachers and pupils,

(2) Teachers of special interest fields may contri-
bute to its development.

(3) There are provisions for individual differences
of students. |

(4) It may be organized and indexed for effective use.

Structure of a Resource Unit

Although there are varieties of form in the organiza-
tion of resource unlits, the lmportant consideration is that
the unit serve as a guide 3o thatteachers may adapt to their
individual needs, The fellowling gulding structure may be

regarded as typical.



19

Overview. This section sets the stage and states the
issues involved in the particular study. It describes the
nature of the unit and gives the significance in terms of
its relationshlp to the students., A statement of the scope
or limits of the area should be made, In some cases, the
overview may relate the philosophy of the school and how
the unit meets its objectives, and if this 1s not possible,
the teachers co-operating in the project should provide
Y. « o & statement of the underlying philosophy of those
who prepared it. This should represent the highest level
of agreement which the group ean meet.” (1:450)

Goals. There are two kinds of goals or obJectives,
General objectives refer to the broad aims of education
expressed as growth, understandings, attltudes, apprecia-
tiens, and skllls, while specific objectlves are the results
of learning which are directly connected to the unit, The
organization and selectlon of geals for a particular unit
will be made by teachers and pupils working Jointly. By
giving students an opportunity to set thelr own goals,
Macomber believes, a worthy process is set in motion. He
states that:

. « o the abllity %o formulate problems and clarify
issues for further study and research is one of the

more important alms of educatlon and can be achleved
only with continuous experiences, . . . {(11:14#)
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Planning the unit. The plan of a resource unit con-

siasts of an over-all framework for the group processes which
will be developed by teachers and pupils working together,
It entails reviewlng the content to be covered, checklng
books, magazines, and other materials avallable, making an
Inventory of equipment in the school, and finding people in
the communlty who could make contributions. The teacher's
function is to gulde, not to give definite orders £o be
carried out by the pupils. The teacher's function in this
regard 1s clearly glven by Noar when he states:
They glve many suggestions . . « concerning ways in
which he can help hils pupils ldentify thelr common
problems, find out how thelr individual lnterests
affect the group, get the facts that are needed to
answer questions that are raised, develop plans to
solve problems, allocate responsibllities so that
everyone has a share in the work to be done, move
into action, and when the job is done, look at it

eritically so that the mext plans and products are
better, (13:134)

Pupll-teacher planning. The intelligent participa-

tion of pupils in planning a unit with the teacher is a
vital part of a resource unit, If the pupils feel that
they have had a share In its organization, their attitudes
and understandings will increase aceordingly, and it willl
stimulate their desire to contribute to further studies of
this nature, Noar advocates pupil-teacher planning as a

desirable technique as
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« « o thls provides for practice in planning, critiecal
thinking, co-operative undertakings, and pooling infor-
mation and thinking in discussions, cholce of wlse
Judgements and constant evaluation. (13:312)

‘ggproaches; The approach to any unit of work must
arouse a real interest in the study to be undertaken. To
prove its worth, pupils must be made aware of how thelr
needs will be met and possibilities for exploration.

There are numerous ways by which the %teacher may
show pupils how a program of study may have value for them.
Exhibitions, field trips, audlo-visual actlivitles, and
visiting speakers are but a few of the motlvations which
can be used., Quite often, the partlcular subject of the
unit 1tself will suggest the approach whlch would prove
most approprlate.

In a co-operative venture, underlying relationships
between subject areas must be made evident to pupils 1f the
learning process 1s to take place. The prospect of partici-
pation in correlating activities can provide a real motiva-

tion; The approach to a unit of this kind should bear fthis

out.

Problems. The successful solving of problems is an
instructional procedure which deyghps the ability of the
students te think critically. Some problems will be

teacher~initiated, but some should come from questlons



22
raised by members of the class. Putting the problems in the
form of questions gives focus to the student's study. This
area should be kept flexible for, in some cases, as the unit
progresses, more problems will need to be added, while in
other cases, problems not immediately used by one class can
be included in the resource unitras a basis for future

classes. (9:177)

Activities. A rich and varied list of activities make
up the heart of the resource unit. A comprehensive listing
of group and individual activities of all types should enable
students to solve the problems of the unit. There should be
enough variety to provide opportunities for all members of
the group to choose those activities which are suited to their
own particular abilities. In addition, experiences should be
provided for the superior child as well as the slow learner.
Individual aptitudes, talents, and abilities should be con-
sidered as the teacher guides each individual in his selec-
tion. Some types of activities which may be developed
include research, discussion, creative, and correlative
studies. Alberty lists suggestions for determining the
criteria by which activities should be organized. He states
that the activities should

(1) Have potentialities for developing and promoting

values basic to democratic living.

(2) Deal with significant problems and issues that

have a bearing on a problem area without regard to sub-
ject-matter boundaries.
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(3) Be sufficiently diversified to provide for indi~-
vidual differences among students.
2&} Suggest sufficient direction for actilon.
5 Provide the kind of experiences that are likely
to contribute to the student'!s all-round development,

Be organlzed 1n such a way that they can be

most effectively used,

(7) Be comprehensive rather than fragmentary in
character, (1:479-480)

Culminations. Every unit needs a summary to review

or dramatize, for the student, the growth he has made through
the experiences of the unit, The type of study and the
physical limitations of each situatlion wlll determine the
nature of the culminating activity.

Alberty suggests the purposes of culminating activi-
tles are as follows:

A successful culminating phase will give the students a
sense of satisfaction. It will provide further oppor-
tunities for the student to express himself through art,
speech, dramatlics, writing, and creatlive work of various
kinds. (1:514)

A culmination may be a direct outgrowth of one of the
activities, such as, an original skit, radio play, or tape
recording, -This 1s also the section in which interclass
acbivity could take place, By means of round-table discus-
slon, original quizzes and exhibitlons, pupils should share
in the completion of thelr activities in class and with

other classes.

Materlals. The compilation of resource materials is

one of the most valued parts of a unit, These liats must
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be carefully developed and accurately recorded. The mate-
rlals should ", . . include a wide variety of references
and other teaéhing alds and be organized to contribute most
effectively to their use." (1:U492) Related materials
should be grouped together and should be added to or changed
to keep them current and usable. These references should
embrace all types and kinds of books, periodiecals, pam-
phlets, pictures, recordings, audio-visual aids, and other
materlals needed to carry out successfully the activities

of the unit.

Evaluation. The meanlng of evaluation, as used in

education, invelves more than the application of formal
tests, It is ", . . a program involving the puplls in
self-evaluation experiences as well as the use of all
kinds of measuring devices." (13:314) 1In evaluating a
unit, there 1s a eritical consideration of all that went
on in the classroom., This consideration 1s based on the
goals set up for the unit and should determine the growth
of the indlividual, as well as the group, in terms of the
knowledge gained and fhe skllls and appreciatlons acqulred,
It 1is not an end in 1l¥self and does not necessarily come at
the completion of a study; rather, it 1s a continuous pro-
cess, in that new procedures may be decided upon or goals

revised or altered while the unit is in progress,
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Evaluative procedures are carried out by applying the
appropriate tools to the type of unit used in the light of
the objectives agreed upon. The followlng evaluative tools
are selected from many suggested by Noar:
Observe and record growth as evidence in particlpation
and contributlons to dlscussions, planning, group
activities.

Use standard and homemade teats to reveal ablility to
discriminate or choose wisely.

Observe and record anecdotes and comments by peers,

Judge growth as revealed in creative writing and
artistic efforts.

Judge quality of reports made in class. (13:217-219)

¥Whenever and wherever it 1s possible, ﬁupils should
be encouraged to evaluate their own work, Thls will
strengthen their critical judgement and glve them an oppor-
tunity to review their own progress. Some of the evaluative
tools which the pupils could help construct are: &true-false
tests, map tests, suggestions for marks for reports and pro-
Jects, a log or diary of activities enJoyed, and reports of
outside activitlies experlenced, such as, exhiblts or field
trips,

It must be emphasized that evaluatlion is not a series
of instruments and techniques used at the end of a unit, but
a process which is continuing all through the learning acti-
vity. Alberty stresses its real purpose by the following

statement:
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Values are shown 1n the way that life problems are met
and evaluation 13 a process of clarifying these values,
The resource unlit should offer suggestions to the

teacher for helpling the atudent to see what his values

are and the consequences to which they lead in terms of
democratic living. (1:493)



CHAPTER IV

A RESOURCE UNIT: MUSIC IN THE
LIVES OF THE EARLY COLONISTS

This unit 1s a specific application of the principles
of a resource unit outlined in Chapter III. It wlill be of
general value when used at the Junior high school level as a

means of correlating music and soclal studies.
I. AN OVERVIEW

Some time durling the seventh or eighth grade, the
soclal studles program includes a unit on the early settle~
ment of New England and Virginia. This seems a loglcal time
to acqualnt the students, not only with the historical, geo-
graphical, and soclal aspects of This subject, but the cul-
tural as well. In order to contrlbute to the growth of the
pupils who will be using this unit, 1t 1s necessary to reveal
the baaic relationships that exist between the areas of music
and social studles. These relationships can be best eatab-
lished for this study by relating the effects of geographlcal
location, historical background, and socilal conditions to the
misic which the colonists developed and its functlion in their
dally lives.



II. GOALS

(oals which should be evolived co-operatively may
include the followlng:

General Objectives

(1) To help the students improve their abilities %o

read, w%iﬁe, and do research.

(2) To foster the ability to make decisions and
accept the responsibllity for carrying them out,

(3) To give students an opportunity to gain experi~
ence 1nﬁwbrking with others in planning, carrying out, and
evaluating a unit.

(4) To develop.musical skills: singing, dancing,
and plajihg instruments.

(5) To gain in understandings of relationships
which exist between subject areas.

Specific Objectives

(1) To broaden the student!s understanding of the
people who lived durlng the Colonial period.

(2) To recognize the geographical, historical, and
social elements in the environment which had an influence
on the type of music which emerged during the Colonial

perlod.

28
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(3) To discover how music functioned in the lives
of the early settlers of this country.

(k) To broaden the student's knowledge of the Colo-
nist's use of European music as it was in this country.

(5) To gain a knowledge of choral and instrumental
music of the Colonial period.

(6) To gain a knowledge of how music was taught at
this time.

(7) To gain an understanding of the importance of
music in the lives of the great leaders of Colonial days.

(8) To discover facts about American composers of

the Colonial period.

11, PLANNING THE UNIT

Pre-planning by Teachers
The teachers involved in this unit need to collab-

orate in the planning. An understanding of the group
processes to be followed will need to be discussed and
agreed upon. Goals, common to both areas, and possible
correlations and culminating activities should be estab-
lished, A survey of the avalilable resource materials and
an inventory of school equipment is an important part of
pre-planning. A review of the content covered in the unit
may be made by referring to resource materials which are

listed in Section VIl of this chapter. The pre-planning
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atage 1s the time to find people from the community who
could speak or contribute in some way to carryling out the
processes of the unlt. Arrangements to visit nearby museums

of historical landmarks should also be made,

Teacher-pupil Planning

With the use of democratic procedures, pupils will
share in every process of the unit, including planning.
In order to get them started, 1t may be wise to give them
a short outline or resume of the unit so they may have a
haslis for the initiation of further plans. More speciflc
planning wlll depend on the ability, maturity, and interests

of the group.

Approaches

References to materials for this and other sections
will be found under resource materials which 1s the seventh
sectlion of this chapter.

(1) Have the social studies teacher visit the music
class to tell them about activities which are being carried
on by soclal studles classes in the study of Colonial
America,

(2) By discussion or display of materilals, the class
will gain ideas as to what further study could be made in
this era in the field of music.
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(3) A £ilm could be shown which would set the stage
for disecussion of Colonial life.

(4) If there is a museum or historical landmark
represeﬁtative of the Colonial period, this could be vislted,

(5) The music teacher could give the pupils time to
browse ﬁhrough some representative muslc material so that
they could pilck out songs and recordings which they would
iike to learn.

(6) The music teacher could show the class illustra-

tions of the Bay Psalm Book in which "Psalm One Hundred" is

shown in 1ts original notation. This should lead to a dis-
cussion of the differences in modern notation and that used
when this famous book was printed.

(7) 'The possibility of making a tape recording, to
be usedrby students in the soclal studies clasa, will arouse
interest and initiate activitles leading to its accomplish-

ment.
IV, PROBLEMS

Problems suggested by teacher and pupils should be
recorded by one of the students as they are dlscussed. They
may take the form of queations, such as, the following:

(1) what kind of music did the New England and Vir-
ginia settlers develop?
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(2) what kind of muslc did they bring with them from
Europe and what part did music play in their lives?

(3) what kind of inatruments were brought to this
country?

(4) what Buropean music was performed and who were
the compoaers?

(5) Who were the early colonists who composed music
and how succesaful were they?

(6) How was music taught?

(7) what comparisons can be made between the music
of the New England and the Virginia colonles?

(8) who were the music leaders and composers of the

time?
V. ACTIVITIES

The following activitles may be some of the activities
which develop from groups or with individuals,
l. Compare the kind of music enJoyed by the Puritans to that

of the Virginians. (Reference: ILogbook for Music
Americans Sing and America's Musical Heritage.)

2. Compare the type of recreation observed in Europe at this
time to that in the Virginla Colony. (Reference:

Music Highwa 8, Introduction to Musical
R e e potrodierion fo Misiead

3. Report on the life of a composer of this period. (Refer-
ence: QOreat Musiclans as Chlildren, Mozart the Wonder

Boy, and A Story of Music.
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Report on the life of Francis Hopklinson or William
Billings, one of our first American composers,
(Reference: History Sings and American Music.)

Describe an imaginary vislt with Thomas Jefferson.
(Reference: History Sings.)

Compare the harpsichord to the modern piano. (Refer-
ence: America's Muslcal Heritqgg,?

Tell about the start of singin schools in New England.
{Reference: History Sings.

Give an account of your wvisit to a museum or historical
landmark of Colonial times.

Musical Activitles

1.

2.

3.

Te

Compare songs of New England colonists to those sung by
the Virginia colonists. (Reference: see Song List.)

Compare instrumental musie ofktoday with that of the
Colonial era. (Reference: Recording List.)

Listen to examples of music heard at concerts and opera
performances in the Virginia Colony. (Reference:
Recording Iist.) .

Find out how Puritans "lined out" psalm and hymn tunes.
Try it yourself, (Reference: Song List and Record-
ing List.) )

Partlcipate in and compare the types of dances performed
in the two colonies. (Reference: Dance Materials
and Music to Remember.)

Sing one of the songs représentative of thls period as a
solo to the class, (Reference: Song List,)

Demonstrate an instrument used in Colonial times and
compare its use to the present day. (Reference:
America's Musical Heritage.)

Creative Activities

1.

Prepare an original radio script. (Reference: Hlstory
Sings.) _
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2. Construct a diorama illustrating a phase of Colonial
1ife. Ask the art teacher to help.

3. Notate a familiar song, such as "America" in "shape
notes.” (Reference: Music Americans Sing.)

4. Change a Bible Psalm into a versified arrangement,
Reference: Logbook for Music Americans Sing.)

5. Experiment with making a musical scale using water
glasses., (Reference: History Sings.)

Correlatlive Activities

(1) Prepare a tape recording to be heard in the
soclal studies class. Decide on representative music,
geript, and the performers and workers necessary. Refer-
ence:' Resource Materials.

(2) @Give any of the reports and accounts of field
trips made by the music class to the social studles class,

(3) Perform some of the songs and dances learned
in this unit for the social studles class,

(4) Use the list of audio-visual materials to hear
represeﬁtative music of the Colonlal period.

(5) 1Invite a visitor to speak on the life of the
colonists or a performer who can sing or play thelr music,

(6) Members of the social studies class, after
reading'about life in the colonlies, could report to the
music class the factors which contributed to the develop-

ment of music.



(7) A social studies class member could contribute
an original script to be tape recorded, using material

developed from the social studies area.
VI. CUIMINATIONS

The culminating activities of the two classes are
where the real relatli onships between the subject areas are
realized.,  The true value of this co-operative project
will be established if both musiec and social studies
classes joln in a review or dramatization of the learnings
in the unit, It 1s recommended that both areas combine in
some of the following activitles:

(1) @Give a radio program over the central loud-
speaking éystem, using the script and music prepared by
pupills.

(2) @Give an assembly in the form of a panel dis-
cussion; a quiz show, or tableaux with music and narration.

(3) @ive a speclal program for invited guests,
using aﬁy 1deas given for the assembly program with the
addlition of special music by talented pupils.

(4) @ive a program in the style of a New England
"singing school," Psalms and hymns should be sung as they
were then, using the "lining-out" procedure. Costumes of

the perlod will add to the effect.

35
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(5) Exhibit some of the materials gathered as a
result of the activities developed. 1Invite other classes
to view it.

VII. RESOURCE MATERIALS

Music Readlngs for Puplls

Barbour, Harrliot, and Warren PFreeman. A Story of Musiec,
Boston: Birchard, 1937, p. 246.
Music in the New World.

Bauer, Marion, and Ethel Peyser, How Muslc Grew. New York:

G. P. Putnam, 1925, pp. 458, 4b3.
Puritans.

Music in Amerdica in Days of Franklin and Washington,

. Musle Throggg the Ages. New York: @&. P, Putnam,

1932, Chapter IX.
Beginning of Music in America.

Burk, Cassle, et. al. America's Musical Herlitage. New
York: Laidlaw Brothers, 1942, pp. 13, 23, 3%, 46, and
55.

Cramer, Carl, America Sings. New York: Alfred Knopf, 1942,
pp - 12‘-68.
Legendary Heroes.

Elson, ILouis. American Music. New York: Macmillan, 1904,

pr. 1-27.
Illustrations of The Bay Psalm Book.

Gee, Edlith, and Joseph Leeder. Log Book for Music Americans
Sing. Chicago: Silver Burdett, 1048, pp. 16-17,
Colonial Virginia and Songs of the Pilgrims,

Boward, John T. Our fAmerlcan Musle, New York: Crowell
Company, 1947, pP. 31-5fe

Kinsella, Hazel, Histogg Sings. New York: The University
PI'ES’S, 19"40, ppc - .
Many stories.
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‘McConathy, Osbourne, et. al. American Muslc Horizons, New
York: Silver Burdett; 1951, pp. 29, 63, 93, and 130.

. Muslc Hi@wags and Byways. New York: Silver
Eﬁrdete: Ig3 s Do .
The Classical Period,

Scholes, Percy A. The Puritans and Musle¢ in England and
New England. London: Oxtord Universify Press, 1934,
p.2 -

Bay Psalm Book.

Schwimmer, Fransika. @Great Muslclans as Children. New York:
Doubleday, 1929.

Wheeler, Opal, and 3Sybil Deucher., Mozart The Wonder Boy.
New York: E. P. Dutton, 1948.

Soclal Studies Readings for Puplls

Cutright, Prudence, Living Together in the Americas. New
York: fThe Macmillan Company, 1953, pp. b5 and 138.

Unit IIXI. The Northeast.
Unit IV. Living in the Colonlial Southeast.

Jones, Emlyn, et. al. Within the Americas. New York: Rand
McNally, 1957, pp. 55 and 107.
The Southern States,
The Northeast States,

MacKenzle, Josephine, et. al. Your People and Mine. New
York: @Ginn and Company, 1955, p. 58
People Who Settled Our Country.

Thurston, E. D., and G. C. Hankins, Homelands of the
Americas. New York: Iriquois Publishing Company,

1958, p. 36.
Chapter III. Northeastern United States.

Todd, L. P., and K. S. Cooper. New Ways in the New World.
New York: Silver Burdett, 1958, pp. 124 and 136,
Part III. Englishmen Bulld Colonies in the South,
Englishmen Build a New England in the New World.



Song List

T™tle Composer
Psalms and Hymns

Chester Alnsworth

Confess Jehovah Alnsworth

Garden Hymn American

landing of the Pilgrims German

0l.d Hundred

Praise to the Lord
Psalm IIXI

Paalm V
Paalm VI
York

Barbara Allen

Frog and Mouse (The)
Greensleeves

Hark Now, O Shepherds
In Good O0ld Colony Times

ILondon's Burning

Maypole Dance

My Highland Lad

0 Dear, What Can the
Matter Be

Paper of Pins

Springfleld Mountain

The Fox

The 0ld Man in the Wood

Genevan Psalter

Early Hymn
Pilgrim

Alnsworth
Pllgrim
Bay Psalm Book

Folk Songs

Amerlcan

English
English

Moravlan
New England

0l1d English
English
Scottish

English
American
Appalachlan

English
New Bngland

38

Sourcel Page
S.0. 11
B.1, 12
A.T.S. 3

L.M.R. S

P.W.8. 14
M.A.S, 28
P.W.S. 17
M.L,P. 89
S.A. 117
A.T.S. 2
B.1I1. 11
P.W.S. 17
3.0. 11
A.T.S. 3
S.A. 117
3.0, 39
P.W.S. 29
P.¥W.S,. 20
B.I. 34
W.M,.H. 62
S5.Y. 109
M.A.S. 29
P.W.S. 15
S.A. 1
P.W.S. 18
T.F.G. 5
P.W.S. 36
P.W.3. 26
B.I. b2
P.¥W.S. 33
B.I. 26
S.A, T

lxey to song sources 1s included at the end of the

Song Idst.
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Title Composer Source Page
Songs of Early Amerlican Composers

A Toast Hopkinson M.L.P. 91
A.T.S. 1
Amherst Hymn Billings A.M.H. 3
Come Fair Rosina Hopkinson A.M.H. 86
My Days Have Been So
Wondrous Free Hopkinson M.L.P. 92
My Iove 1a Gone to Sea Hopkinson M.L.P. gl
wW.M,H. 100

Songs of European Composers

Alphabet Mozart S5.0. 232
Angels Ever Brlght and Fair Handel S.0. 192
Ships Mozart S.Y, 26
Songs of the Classlcal

Period M.H.B. 64
The Power of Music Handel L.M.R. 182
The Volce of Prailse Mozart T.F.Q. 155
To the Hills Handel S.Y. 120
where'er You Walk Handel S.J. 78
Which 1s the Properest Day Arne L.M.R. 151
Youth's the Season Gay W.M,H. 131

Key to Song Materials

A.M.H, McConathy, Osbourne, et, al. Amerlcan Music Horizons.
New York: Silver Burdett, 1951.

A.T.S. Iather, Frank. Americans and Their Songs. New York:
Harper and Erothers, 1942,

B.I. Ives, Burl. The Burl Ives Song Book. New York:
Ballantine Books, 1953. —

L.M,R. Dykema, Peter, et. al. Iet Music Ring. Boston:
c.’C. Birchard, 1946,

M.A.S. QGee, Edith, and Joseph Leeder. Music Amerlicans Sing.
New York: Silver Burdett, 1948.

M.H.B. McConathy, Osbourne, et. al. Music jiigl_gwags and
m_,g. New York: Silver Burde! s 1951,

M.L.P. McConathy, Osbourne, et. al. Muaic of Many Lands
and Peoples. New York: SIIver "BTz'rHeEE,—I'g?é.
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P.W.S. Wolfe, Irving, et. al. Proudly We Sing. Chilcago:
Pollett PﬁﬁIIsﬁIﬁg Company, 1958,

S.A. Zanzig, Agustus (compiler). Sin America.
Boston: C. C, Blrchard, .

3.J. Glenn, Maybelle, et. al. Singing Juniors. New
York: Ginn and Company, %?5%. .

3.0. Dykema, Peter, et, al. Sing Out. Boston: C, C.
Birchgrd,’IgﬁE.

S.Y. Armitage, M. Theresa, et. al. 351 Youth.
Boston: C. C. Bifiﬁhfﬁ? 1935,

7. F.G. Dykema, Peter, et., al. Twlce Fifty-five (Green).
Boston: C. C. Birchard, 1901, )

W.M.H., McConathy, Osbourne, et. al. World Music Horizons.
New York: Silver Burdett Company, 1951.

Folk Song Collections

Boni, M. B., and Norman Lloyd. The Fireside Book of
Favorite American Songs. New York: oimon and Schuster,

Carpenter, J. M., and E. H. Linscott. Folk Songs of 0ld New
England. New York: The Macmillan Company, 1930.

Cramer, Carl., America Sings. New York: Alfred Knopf, 1942,

Ives, Burl, [The Burl Ives Song Book. New York: Ballantine
BOORS, 19530

Iather, Frank. Americans and Theilr Songs. New York:
Harper and Brothers, 1042,

Recordings

Colonlal Music

American Colonial Instrumental Music. American Recording
Society, ARS-33,

Billings, PFuguing Tunes. Columbia 7746,
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Barly American Psalmody, The Bay Psalm Bock. ARS-32,
In Colonial America (The Moravians), New Records, Inc., 2017.
Ives, Burl. Ballads and Folk Songs. Decca Vol. I, 5080.
Prelude on a Hymn Tune, ARS-8.
Songs of England (Purcell, Morley, Arne). ‘Decca 12%, 2797.
Treasury of Harpsichord Music (A). Vietor Masterworks 1181,

@reat Cdmgpsers

Arne, Thomas, Air from "Comus.” (Sung by Richard Crooks.)
Victor 593.

Handel, George F. Where'er You Walk. (Sung by John McCor-
mack.) Victor )

Handel, George F. Ombre Mal Pu (Largo). (Sung by Kathleen
Ferrier.) EnglIsh Decca f§135. .

Hanson, Howard., Merry Mount (excerpted). Victor M-781.

' Haydn, Franz J. Trio in C Major for Strings, Minuet and
Fugue, Columbla PBG6ETD.

MacDowell, Edward. 1620 A.D. (Sea Pleces), Columbla 234,

Mozart, Wolfgang A Serenade in G Major (K. 525), "Eine
Nachtmusik. Columbia Album X139 or Victor M-4o8.

Mozart, Wolfgang A. Sonata in @ Major (for violin and
clavier) Columbia M-650.

szart, Wolfgang A. Overture to "Magic Flute". Victor
49-0903.

Records for Dances

Quadrilles. Victor Album 155 and Columbia C-36.

Running Set-Iongways Dances. (American Folk Dances.)} Decca
Iong-playing 8012, ,

Square Dances. Victor Album BD-U44 and Columbia C-47.



U2
Dance Mateprlals

Boyd, Neva, and Tressie Dunlavy, 014 Square Dances of
America, Chicago: H. T. FitzsImmons Company, 1925.

Duriacher, Edward. Honor Your Partner. New York: The
Devin-Adair Company, 1948,

Ford, Henry. Good Morning. New York: B. J. Lovett, 1943,

Kirkell, Miriam H., and Irma K, Shaffnit. Partners All,
Places All. New York: E. P. Dutton, 1945,

Films

Colonial Willlamsburg. Muslc Educators National Conference
HandbooX.
Show life as 1t was in early Colonial times.

Dolmetsch Pamlily. Music Educators Natlonal Conference
Handbook.
Performances of harpsichord and recorder of
"Bourree" by Tallett and "Sonata" by Handel.

Eine Kleine Nachtmusik. Muslic Educators Natilonal Conference
Handbook.
Mozart's "Serenade" played by the Vienna Symphony
Orchestra, conducted by Krips.

Harpsichord, The. Music Educators Natlonal Conference Hand-
book,
Shows tone, appearance, and structure of the instru-
ment.

Historic Virginia. Teaching Films Custodians.
Travelogue of historical landmarks. Shows relation-
ship of early Colonial times to national progress.

Film Strips

Social and Cultural Life of the Colonists. Curriculum Films,
“Thirty siides with text, color, and guilde. Shows
differences in soclal and cultural life in New England,
the mlddle colonles, and the southern colonies, as shown
through their homes, education, religion, and artas.
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Qcc ggions and Amusements of the Colonlsts., Curriculum
ms.

Twenty~-five slides with color, text, and guide,
Stresses way of life in all of the colonles and the
frontier, reasons for local differences in farming,
fishing, crafts, outdoor and indoor amusements.

Muslc Readings for Teachers

Burke, Cassie, et, al. America'!s Musical Heritage. New
York: Laidlaw Brothers, 194z,

Chase, Gilbert. Amexrica's Music, New York: McGraw-Hill,

1955’ pp . 3-21 .
This unit,

Cotton, Marion, and Adelaide Bradburn. Music Thro oub
the World. Boston: C. C. Birchard, 1955, DP. 1-7.
I!iI a8 unit -

Ewen, David, Music Comes to America. New York: Allen
Towne and Heath, Inc., 19%7.

Howard, John T. Our American Music. New York: Crowell

Company, 1947, ppe. 1-71.
This unit.

Krone, Beatrice P,, and Ruth Tooze. ILiterature and Music
as Resources for Soclial Studies, New Jersey: Prentice-~
Ha1T, s PDe 22-3D.

Colonlal days.

Iomax, Allen, and John LomaX. Folk Songs U. S. A. New
York: Harcourt-Brace, 1947,

Iather, Frank. Americans and Their Music. New York:
Harper and Brothers, 1082, pp. i1-53.
This unit,

Muslc Appreciatlon Books.

Baldwin, Lillian, Muslc to Remember, New York: Silver
Burdett, 1951, pPp. 3-0 and pp. %1 and 51,
Classic Dance Types.
Natlonal Dances,.
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Hartshorn and Leavitt. The Mentor. (Teacher's Book II.)
New York: @Ginn and Company, 1940, pps. 17 and 26.
Pop Goes the Weasel.
Tis an Barth Defiled from "Merry Mount."

Jones, Barnard. Introduction to Musical Knowledge. Minne-
apolis: Schmit¥ Music Company, 1935, Pp. bl, 55, 75,
76, and 133-135,
Early Instruments--Harpsichord.
The Classlcal Perilod.
Dance Forms,
Mozart.

Books, Catalogs, and Guldes to Audio-Visual Materials

Clough, Francis F., and G. J. Cuming. World Encyclopedia
of Recorded Muslic. London: Sidgwick an ackson, h2,.

Diffor, John, and Mary F. Horkheimer. Education Guide to
Free Films., Wisconsin: Educators Progressive sService,

L}

Hall, David. The Record Book, International edition.
New York: ~Oliver Durell, Inc., 1948.

Krahn, Frederic A, (ed.). Educabtional Film Guide. New
York: H. W. Wilson Company, 1953.

Pitts, Lilla B. Handbook on Slxteen Millimeter Films for
Music Education. Chicago: Muslic Educators National

Contference, 1952,

Address Lists for Records and Fllms

Columbia Records and Service Corporation, 799 Seventh Avenue,
New York 19, New York.

Greystone Corporation, Educational Activities Division, 100
Sixth Avenue, New York 13, New York. American Recording
Socliety.

Radio Corporation of America, Educational Services, Camden,
New Jersey.
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M1lms

Curriculum Films, Inc., U41-17 Crescent Street, Long Island
City, New York,

Music Educators Natlonal Conference Handbook, 1201 East
Grand Boulevard, Detrolt 1ll, Michigan.

Teaching Films Custodlians, 25 West Forty-third Street, New
York 18, New York,
VIII, EVALUATION

Teachers will continuously evaluate the work of the
unit by critically observing all that occurs in the clasz-
room. The followlng expected outcomes are based on the

goals and problems set up for the unlt:

Growth in Knowledge and Understandings

(1) An understanding of the effect of historical,
economic, and social aspects on the kind of music which
developed in Colonial Amerlca.

(2) Deeper understanding of existing relationships
between music and social studies.

(3) Increased knowledge of history.

(4) Increased knowledge of European and American
composefs'living during the Colonial era.

(5) Increased knowledge of the musical teaching of
the times,

(6) Growth in the ability to make decisions and
follow éhrough with responsibiliities.



u6
(7) Growth in the ability to work with others in a

joint endeavor,

Growth in Appreclations

(1) Development of an apprecliation for the kind of
people who settled this country and the part misic played

in their lives,
(2) Development of an appreciation for the folk and

composed music of the Colonial period.

Growth in Skllls
(1) Development of the reading, writing, and speak-

ing skills,
(2) Development of musical skills, such as, singing,

dancing; listening, and playing instruments,

Pupll Evaluations
The followlng are some ways in which the pupils may

contribute to the evaluation of thls unit:
(1) Suggest marks for the work done in group or

individual reports.

(2) construct true-false tests, based on the reading

or the reports made by others.

(3) Give accounts of correlative or culminating

activities which have taken place.
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(4) Discuss each goal as it was proposed at the
beginnihg of the unit and decide how the goal was achieved,
(5) Discuss other studies which might have been

suggestéd.



CHAPTER V
FINDINGS AND INTERPRETATION OF THE SURVEY

In order to galn information and opinions about the
correlation activities done 1in soclal studies classes,
questionnalres were sent to fifty-five social studies
teachers, and thirty responses were returned, However,
the total population wlll vary from section to section
because some teachers stated that some items did not
exlst in social studies classes, but were carried out in
music classes, In the findings, therefore, the number
of respondents wlll be noted at the beginning of each
section.

The information concerning the correlatlion of music
and soclal studies was divided into four topics, namely,
(1) organization, (2) methodology, (3) materials, and (4)
éofrelating activities, There were two rating scales in
the inquliry--the teacher encircled "yes" or "no" and
indlcated the extent of its existence by the followlng
scale: 3--an adequate degree, 2--an average degree,
l--an inadequate degree., The numerical limitations of
these categories were as follows: 2.5 to,‘and including
3.0, "an adequate degree"; 1.5 to, and including 2.4,

"an average degree"; 1.0 to, and including l.4, "an inade-
quate degree". The mean rating for this scale was based

on the number of "yes" responses,



The second rating scale, which was marked by the
social studies teachers, was concerned wlth the importance
of each item. The teachers were asked to check each item
according to the following scale: b5--of greatest impor-
tance, U4--very important, 3--moderately important, 2--
slightly important, l--of no importance. The numerical
limitations of the categories in thls rating scale were
as follows: 4.5 to, and including 5.0, "of greatest
importance"; 3.5 to, and including 4.4, "very important";
2.5 to, and including 3.4, "moderately important"; 1.5
to, and including 2.4, "slightly important"; O to, and
including 1.4, "of no importance". In discussing the
findings, responses relating to the above scales will be

analyzed for each topic.

Organization. There were thirty respondents for

this section. The first item in Table I, audio-visual
equipment available, had the following rating: twenty-
seven teachers gave a "yes" response, and three, a "no"
response. Twenty-two teachers indlcated the item avall-
able to "an adequate degree;” four, "an average degree;"
and one, "an inadequate degree." The mean rating was 2.8,
signifying that audlo-visual equipment was avallable to
"an adequate degree." There follows a listing of five

items which were rated as avallable to "an average degree,"



These ltems included classes of appropriate size, time %o
include correlation, materials available for correlation,
history of music taught in soclal studles classes, and the
abllity to teach music as a correlating subject.

Table I indicates that the majority of respondents
felt they had an adequate amount of audlo-visual aids, the
skill to use them, and adequate help from music personnel
to carry out correlatlon. They placed less emphasis on
the size of classes, time available, and the materials
with which to teach the history of music. The teachers
indicated they have an average abllity to teach music as

a correlating subject.
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TABLE I
ORGANIZATION

Item Yes No 3 2 1 Rating
Audlo~visual equipment

available 27 3 22 4 1 2.8
Adequate skill in using |

audio~visual aids 27 319 8 © 2.8
Adequate help from music

personnel 18 12 10 8 © 2.7
Clagses of appropriate size 20 10 7 12 1 2.3
Time to include correlation 12 18 3 8 1 2.2

Materials avallable for
correlation 18 12 6 10 2 2.2

History of music taught in
soclial studles classes 6 24 2 3 1 2.2

Ability to teach music as
correlating subject 13 17 2 10 1 2.1

NOTE: Teachers were asked to indicate whether or not
each ltem existed in their school, and to what degree, by
using the following scale: 3--an adequate degree, 2--an
average degree, l--an lnadequate degree,

Table II deals with the lmportance of the ltems listed
under Organization., There were twenty-five completed
inquiries in this sectlion., The data presented in this %table
are as follows: the availability of audlo-visual equipment
was rated by ten teachers as "“of greatest important'; ten,

"vyery important"; four, "moderately important”; one, "slightly
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important"; and none, "of no importance", The mean rating
was 4.2, which indicates that the responding teachers felt
this item was "“very important”., Those items which were
rated "very important" were the following: adequate skill
in using audio-vlisual equipment, and adequate help from
music personnel, The next four items rating "moderately
important" by the teachers were the followlng: classes of
appropriate size, materials avallable for correlation, the
ability to teach muslc as a correlating subject, and time
to include correlation, The item receiving the lowest
rating was the one concerning the history of music as
taught in social studies classes, which was rated "slightly
important".

The data lncluded in Table II indicates quite clearly
that the respondents felt that the use of audlo=-visual
equipment and help from music personnel were the most
important factors in correlating mmuslc and soclal studies,
They further point out that (1) classes must be of an appro-
priate size, (2) there should be material available, and
(3) the time to include correlation., Also essential was
the abllity of the soclal studies teachers to teach music
if they were to interrelate these two subjects, In the
item concerning the teaching of music history in social
studies classes, the teachers felt this was not as impor-

tant to them as the other items in this section.
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TABLE II
ORGANIZATION
Importance Mean

Item 5 4§ 3 2 1 BRating
Audio-visual equipment 10 10 4 1 o 4,2
Adequate skill in using

audio-visual equipment 8 8 8 1 o 3.9
Adequate help from muslc

personnel 7 4 8 5 1 345
Classes of appropriate size 4 1 12 6 2 3.0
Materials avallable for

correlation 1 3 18 7 1 3.0
Ablllity to teach muslic as

correlating subject 5 1l 9 T 3 2.9
Time to include correlation 2 2 13 5 3 2.8
History of music taught in

social studies classes 0 1 11 11 2 2.4

NOTE: Teachers rated each item in importance accord-
ing to the following scale: 5--of greatest importance, 4--
very important, 3--moderately lmportant, 2--slightly lmpor-
tant, l--of no importance,

Methodology. Table III is concerned with the methods
used in the soclal studies classes and the extent to which
they exlst, The twenty-five respondents to this section
rated the first item, group reports, as follows: twenty
teachers have group reports, six do not. Of those that do,

ten rated them "an adequate degree"; ten, "an average
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degree"; none, "an inadequate degree". The mean rating, 2.5,
shows that the majority of the teachers rated group reports
as existing to "an adequate degree". The remaining five
items on this Table, rated as existing in "an average
degree", were the following: individual reports, inter-
departmental conferences, visiting speakers, the unit
method, and teacher-pupil planning.

The tabulation of Table III shows that the method
used most widely by the respondents was group reports; how-
ever, the other five methods used do exist to an average
degree, showing there is little difference in the type of
method employed by the teachers,

TABLE I1I
METHODOLOGY
Use Extent Mean
Item Yes No 3 2 1 Rating
Group reports 20 6 10 10 O 2.5
Individual reports 23 3 11 11 1 2.4
Inter-departmental
conferences 13 15 3 10 © 2.2
Visiting speakers 10 16 3 10 2 2.1
Unit method 23 b 12 11 O 2.1
Pupil-teacher planning 15 13 3 10 2 2.1

I
|
I
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Twenty-three teachers responded to the section con-
cerning the importance of methods used, as shown in Table IV.
The first ltem, individual reports, rated as follows: eleven
rated it "very important"; eight, "moderately important";
three, "slightly important”; and none, "of no importance".
The mean rating was 4.3, which shows that this item was
"yvery important" to the respondents. Other "very important"
items in this Table were: the unit method, group reports,
and inter-departmental conferences, Those items rated
“moderately important" were visiting speakers and pupil-
teacher planning.

In rating the data of Table IV, 1t was evlident that
the teachers placed more importance on individual reports,
group reports, the unit method, and inter-departmental con-

ferences than on visiting speakers and pupll-teacher planning.

TABLE IV
METHODOLOGY
Importance Mean
Item 5 4 3 2 1 Rating
Individual reports 11 8 3 1 o0 4.3
Unit method T 8 7 1 0 3.9
Group reports 8 9 5 1 0 3.8
Inter-departmental conferences 7 6 7 3 0 3.7
Visiting speakers 3 6 12 1 1 3.3
4 5 8 5

Pupll-teacher planning

1 3.3
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Materials, In Table V, twenty-five respondents rated
the materials used and the extent of their use., The initial
item, music reference hooks, reads as follows: thirteen
teachers have them, twelve do not., Of those who do, five
rated them avallable to "an adequate degree"; eight, "an
average degree"; and none, "an inadequate degree". The mean
rating was 3.4, showlng the teachers rated music reference
books avallable to "an adequate degree". The other item
which was rated to "an adequate degree" was supplementary
reading books. The five remaining items rated "an average
degree" were the following: song books or leaflets, record-
ings of muslc, tape recordings, which included music, films,
which included music, and materials about music in social
studles text-books,

The above ratings indicate that music reference books
and supplementary reading books do exist and are more readlly
available than the last five items, that 1s, song books and
leaflets, tape recordings and films, including music, and
material about music In social studies text~books. It is
believed that more of these last five materials should be
made avallable to the social studies teacher if the teacher

is to correlate music to a greater degree,
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TABLE V
MATERIALS
Item YesuseNo 3 Exgentl Bgﬁigg
Music reference books 13 12 5 8 0 3.4
Supplementary reading books 23 2 11 12 © 2.5
Song books or leaflets 18 8 7 11 © 2.4
Recordings of music 20 7 9 8 3 2.3
Tape recordings which
include music _ 14 15 3 9 2 2.1
Films which include muslc 12 15 2 9 1 2.1
Material about music in
soclal studies text-books 10 19 1 8 1 2.0

Table VI rates the importance of the materlals used
by twenty-three social studies teachers, The first item,
supplementary reading books, reads as follows: twelve
teachers rated this "of greatest importance"; seven, "very
important"; four, "moderately important"; and none, "of no
importance”, or "slightly important”. The mean rating, 4.3,
shows that this item was "very important". There follows a
listing of ltems rated "moderately important": music refer-
ence books, song books and leaflets, tape recordings, films,

and material about music in soclial studies texts.
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A majority of the responding teachers are in agreement
concerning the avallabllity of these materials if they are to
correlate muslc in the soclal studies class. They signify,
however, that it was not as necessary to include music in
goclal studles text-books as 1t was Lo have music reference
books, song books and leaflets, tape recordings, and films
vhich include music,

TABLE VI
MATERYIALS
Importance Mean
Item 5 4 3 2 1 Rating
Supplementary reading books 12 7 A& 0 o 4.3
Recordings of music 9 4 3 2 3.5
Music reference books 6 9 3 3 3. b
Song books or leaflets W 6 T 4 2 3.3
Tape recordings which
include music 2 7T 9 3 3.2
Films which include music b 8 2 6 3 3.2
Materlal about music in social
studies text-books 1 0 12 6 & 2.6

The use of correlating activitles and the extent of
their use was reported by thirty teachers in Table VII, Solo
or ensemble singing, the first item, received the following
rating: ten gave a "yes" response and twenty a "no" response;

seven rated it "an adequate degree"; two, "an average degree';
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and none, "an inadequate degree". The mean rating for this
item was 2.5, indicating that the responding teachers rated
this "an adequate degree". There follows a listing of the
remainder of the items rated "an average degree": group
singing, tape recordings, films and records which contain
music, solo or ensemble playing, and radio programs which
include music,

Since solo or ensemble singlng was the only activity
which was accorded the rating of "an adequate degree", it
appeared that the other correlating activities deserved a

greater emphaslis than they were getting.

TABLE VII
CORRELATING ACTIVITIES

Use Extent Mean

Item Yes No 3 2 1 Rating
Solo or ensemble singling 10 20 T 2 0 2¢5
Group singing 9 21 6 2 0 2.4
Pape recordings which

contain music 12 18 5 6 0 2.3
Films with music of a

correlating nature 13 17 5 6 0 2.1
Records which contain music 14 16 5 6 0 1.9
Solo or ensemble playing 10 20 5 2 0 1.9

Radio programs which
include music 14 16 2 4 3 1.7
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There were twenty respondents to the followling area
of investigatlon, as shown in Table VIII, The area, solo
or ensemble singing, was rated as follows: seven respon-
dents reported it "of greatest importance"; three, "very
important"; seven, "moderately important"; one, "slightly
important"; and one, "of no importance"., The mean rating
was 3.6, which indicated that the teachers felt the item
was “"very important". The following four items were also
rated "very important”: f£ilms and records which contaln
music, solo or ensemble playing, and grouwp singing. The
last two items, tape recordings and radio programs which
included music, were rated "moderately lmportant”.

The twenty responding teachers to this sectlion were
unified in their agreement that all of these activities were
important to correlating music with social studies, A
slight preference was given to solo or ensemble singing,

and films, which have music of a correlating nature.
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CORRELATING ACTIVITIES
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Importance Mean

Item 4 3 2 1 Rating
Solo or ensemble singing 7 3 7T 1 2 3.6
Films with music of a

correlating nature 6 2 8 1 3 3.6
Records which contailn music &6 3 7T 3 1 3.5
Solo or ensemble playing 6 4 7 1 2 3.5
Group singing T 2 T 1 3 3.5
Tape recordings which

include music 4y 4 8 2 2 3.2
Radio programs which include

masic 3 6 5 3 3 3.2




CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purposes of this study were (1) to examine the
manner in which the correlation of music and social studies
meets the needs and interests of Junior high school pupils,
(2) to develop a resource unit which correlated these two
subject areas, and (3) to validate this material through an
opinion poll of selected social studies teachers.

This work was based largely on the research of lead-
ing authorities 1n the field of education and on a question-
naire designed to obtain opinions from soclal studies
teachers, These questionnalres were sent to fifty-five
social studies teachers in junlor high schools in Massa-
chusetts, and thirty responses were received. Information
concerning the correlation of muslec and soclal studies was
sought in the following four areas: (1) organization,

(2) methodology, (3) materials, and (&) correlating activi-
ties. Teachers were asked to rate the various items under
these toplics by means of two scales, One scale lndicated

whether or not each item existed in the school and to what
extent, while the other rating scale dealt with the impor-

tance of each item.
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I. SUMMARY

Several related investigations were reviewed, and
those ideas which were pertinent to this study were explored.

Concepts of musiec and social studlies as a natural
correlation were then set forth, Research lnto modern cur-
riculum practlces revealed a new emphasis on teaching prac-
tices based on The needs and experiences of students,
rather than the acqulsition of subject matter. Correlation
has evolved because of this new philosophy of applying new
principles to the learning process, The meaning and use of
correlation was discussed, and correlation was defined, for
this study, as the relationship which exists between two
subjJect areas. It was further recommended that this rela-
tionship be accomplished through the use of resource unibs.

Followlng this, the function of music, as a correla-
tive area, and the advantages of correlating social studies
and muslc were consldered. It was found that muslc best
enriches the soclal studies program by relating 1t to life
activities and, thereby, bringing about new understandings.
Iearning the music of a previous period enhances and
enlivens this era and makes the study of history more
meaningful to students.

The structure of a resource unit was outlined, with

topics suggested for the unit which Included overview,
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goals, pupll-teacher planning, problems, activities, mate-
rials, and evaluations, Each topic was developed and its
use explailned,

An example of a resource unit called, "Music in the
Iives of the Colonlsts," was then applied to this guiding
outline:, Specific examples of objectives, problems, group
and Individual activities were given, as well as an exten-
sive 1list of materials., It concluded with an evaluation
of expected educatlonal outcomes and instructional tools
for evaluative procedures,

The summary for the findings and interpretations of
the survey was gilven under the four categories used in the

questlionnaire.

Organlzation. A majority of the teachers polled

indicated that they have adequate audio-visual equipment

and the skill to use it, They feel that the help they
received from music personnel was adequate to carry out
correlation, As a result, these two items were of

greatest importance in this category., However, the teachers
showed that they had only average ability to teach muslic as

a correlating subject.

Methodology. There were little differences indicated
in the type of method now employed by the social studies

teachers; however, group reports were most wldely favored,
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As to the lmportance of these methods, the teachers rated
pupil-teacher planning as the least Important and indivi-

dual and group reports were most important,

Materials, It was found that music reference books
and supplementary reading books did exlst and were avalil-
able for use, to an adequate degree, by soclal studles
teachers, bhut that song books, tape recordings, films, and
materials about music in social studies text-books were
either not available or not used by these teachers, s to
importance, teachers signified that they would prefer
having music reference books, song books, tape recordings,
and films, rather than material about music included in
the social studies text-books,

Correlating activitles, The only correlabing acti-

vity of a muslcal nature used in the social studies classes
was reported to be solo or ensemble singing, The teachers
indicated that the use of films and records which contain
misic and group singlng were important to carrying out

correlating activities.
II. CONCLUSIONS

Thls study revealed that the soclial studies teachers
polled did not carry out correlation according to the

bellefs of prominent, present-day educators,
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It was revealed that the selected social studles
feachers questioned did not organize their teaching pro-
ceduresg or apply the techniques that would assure the kind
of correlation recommended by leading authorities,

Adequate materials for use 1in correlating music and
soclal studies were not available, according to the find-
ings of the opinion poll,

It may be concluded that, 1f soclal studies teachers
had the material with which to correlate musie and if they
followed the recommended practices, they would have the
kind of correlatlion advocated by authoritles in the fleld

of education.
III. RECOMMENDATIONS

It 1s evident, considering the above conclusions,
that there is a need for more knowledge of the practices
which will assure successful correlation. More time must
be spent by the music teacher in acquiring information of
the procedures used in correlation and the teacher must be
ready to contribute to other subjJect areas that desire hils
co~operation, A more extensive use of the unit method,
which Involves inter-departmental conferences, pupll-
teacher planning, and other group processes which promote
correlation, are necessary Yo assure success In this joint

undertaking.
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More time must be devoted to obtaining and/or con-
structing materials with which to implement the development

of correlating activitles,

It is further recommended that more school time be
spent by the music teacher ln carryling out correlation
with other subject areas, even at the expense of using

time now spent on purely musical activitles,
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344 Lake Avenue
Newton Highlands, Massachusetts
April 28, 1958
Dear Sir:

In partial fulfilliment for the requirement for a
Master'!s degree in music education at Boston University,
School of Fine and Applied Arts, I am compiling material
for my thesis, "Correlation of Music and Soclal Studies at
the Junior High School Level,"

This study includes a resource wnlt which may bhe
used in the Junlor high schoeol by soclal studles and music
teachers working together. In order to establish the
validity of such a study, I am contacting some outstanding
teachers in this area. It is hoped that conclusions drawn
from this work will be of value to both soclal studies and
music teachers, |

| A questlonnalre 1s enclosed which I hope you will bhe
willing to f1ll out and return in the enclosed, stamped
envelope. The results of the tabulation of this question-~
naire will be made avalilable te you if you so desire.

Thank you for your co-operation.

Sincerely yours,
1>44¢L[K£ffﬁépﬂqi'

- Geraldine Seaver
Enclosures:
Questionnaire
Stamped envelope



QUESTIONNAIRE

Directions: Please circle yes or no on each question.
Evaluate the three point scale on the left as to the degree to which
item exists in your school by circling one number.
3 --- an adequate degree
2 --- an average degree
1 --- an inadequate degree

The five point scale on the right has to do with the importance of
each item. Evaluate each item by circling one number.

-~~ of greatest importance

--= yery important

--- moderately important

~--- slightly important

--- of no importance

- MW P n

ORGANIZATION

Yes No 1. Do you include the teaching of the history

3 2 1 of music in your social studies classesg? 543
Yes No 2. Do you have materials available with which
3 2 1 to correlate music and social studies? 54 3
Yes No 3. Do you have audio-visual equipment available
3 2 1 for your use? 564 3
Yes No 4. Do you have time to include the correlation
32 1 of music in your social studies course? 543
Yes No 5. Are your classes of appropriate size to
3 2 1 engage in activities which correlate music

and social studies? 54 3

Yes No 6. Do you feel you have the ability to teach
3 2 1 music as a correlating subject? 543

Yes No 7. Do you feel you have adequate skill in using
3 2 1 audio-visual equipment? 543
Yes No 8. Do you have adequate help from music personnel

3 21 in carrying out correlating activities? 54 3



Yes

Yes

Yes

No

No

No

. METHODQLOGY
Do you use the unit method of teaching?
Do you have pupil-teacher planning?
Do you have group reports?
Do you have individual reports?
Do you have visiting speakers?

Do you have inter-departmental conferences?

MATERIALS

Does any part of your social studies text
book include material about music?

Do you have supplementary reading books
available?

Do you have music reference books available?
Do you have song books or leaflets available?
Do you have recordings of music available?

Do you have available tape recordings which
include music?

Do you have available films which include

music of a correlating nature?
CORRELATING ACTIVITIES

Do you have group singing?

Do you have solo or ensemble singing?

Do you have solo or ensemble playing of
instruments?

Do you listen to records which contain music?

Do you listen to tape recordings which con~
tain music?

Do you watch filmg which include music of a
correlating nature?

Do you listen to radio programs which in-
¢clude music?



