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PREFACE 

This thesis is a follow-up of last year's project and 

has grown out of the recommendations made by the Thesis Committee 

in 1959. 

This year's Thesis Committee consisted of five students 

majoring in social group work who became interested in developing 

further work begun by the Thesis Committee last year. 

The Boston Human Relations Center again cooperated in 

the develop:nent anl. guidance of the thesis and "loaned" an NIMH 

Research Fellow to assist in the work of the research project. 

We were able to obtain the cooperation of the following 

group service agencies for the field application of the instrument 

both for pretesting and actual charting purposes: 

Roxbury Neighborhood House 
United South End Settlements 
Brookline-Brighton-Newton Jewish Community Center. 

Our SJE cia 1 thanks go to the group workers who acted as 

experts and to the students for assuming the parts of observers 

and charters: 

Arthur Eisenberg 
Donald Feldstein 
Josephine Lambert 
Jeane Levinson 

Edward Levitt 
Richard Roye 
Camilla Sewall 

This project was indeed a group project, The Thesis 

Committee met weekly since October to plan, discuss and carry out 

i 

the research presented here. Insofar as possible the responsibilities 

of the thesis were equally shared by all the five students;, this 

included data gathering, data analysis and the write-up oft 'le 

chapters. 
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The collaborative and cooperative relationship which 

prevailed throughout this effort is a tribute to the ability of 

the thesis group to work together and place task above personal 

interests, It was a rewarding experience for all participants 

in this project. 

Marvin Snider Louis Lowy 
Assistant Professor 
Faculty Advisor 

Research Affiliate of the 
Boston University Human 
Relations Center 
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BOSTON UNIVERSITY SCHOOL OF SOCIAL l'IORK 

I Background and Purpose 

CHAPI'ER I 

INTRODUCTION 

Social Group Work has grown rapidly in the past thirty­

five years and considerable progress has been made in working 

effectively with groups. 

Essential for group work practice is to improve this 

functioning of both individuals and groups in more mature directions. 

Consequently discovering objective ways for evaluating their work 

is an important concern in the group work field today. 

Last year's thesis committee developed an observational 

instrument to measure role behavior in social work groups. The focus 

of the present thesis committee is on a method of validation of the 

instrument. 

Planning 

The development of an observation instrument for 

measuring role behavior in social work groups emerged out of the 

thinking of Professor Saul Bernstein of the Boston University 

School of Social Work, and later the Group Research Committee 

1 
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1 
of Boston University. The objectives of this group were to 

develop an instrument to measure individual and group progress, 

applicable to JJRny different kinds of groups. This led to a 

research proposal in 1956 that was focused on developing an instru-

ment for group work practice for on-going evaluation. It was 

intended for significant elements. in group wcrk practice related to 

group movement and social maturity. Last year's thesis began as 

an outgrowth of the work of the Group Research Committee. 

Developing and Testing of Group Observation Instrument in 1959 

Last year's thesis committee decided to measure social 

maturity. After re-exaninin,~ the work of the Group Research 

Committee and Professor Bernstein's original formulations of 

charting group progress, they organized a list of elements essential 

to the concept of social maturity. Out of these the variable 

selected by the tre sis group was distribution of roles within the 

group. This was especially suitable since ther" was enough material 

1 
The participants were: Prof. Bernstein, Chairman; 

Gerald Barnes, Dept. of Sociology and Anthropology; Kenneth Benne, 
Director of Human Relations Center; Robert Chin, Department of 
Psychology; Bernard Hymovitch, Division of Research; Nathan 
Macoby, Director, Division of Research, S.P.R.c., and Chairman 
of the University Psychology Department; Beatrix Park, School of 
Social Work; and Ralph Kolodny, Director of Research, Children's 
Aid Association, Boston. 

In 1958 the following members were added to the 
conmti ttee and some of tl:e original members became inactive. 
Those added were Katherine Spencer and Louis Lowy, School of 
Social Work; Richard Burke and Harren Bennes, Human Relations 
Center. 



in the sociological and social psychological literature to help in 

constructing an instrument. Also roles seemed to be more compre­

hensive in scope than the other variables. 

Analysis of a number of studies of small group behavior 

led them to choose a measuring instrument in which role classifi­

cation could be checked. For social work groups, the Benne-Sheats2 

role classifications seemed most appropriate. Encouraged by the 

experimental results with the Benne-Sheats classifications, the 

3 

group thesis committee of 1959 sought to make it more useful for 

social work groups. By consolidating and simplifying some of the 

material the categories of the instrument were more clearly defined. 

A self-oriented category was added to cover individuals satisfying 

their own needs, negative to the group, and an indeterminate 

category to cover unclassifiable observations. The instrument then 

was pretested using group work process records, and satisfied that 

the role categories were applicable, the thesis committee decided 

to test it in five groups in the field. The investigation included 

pre-meeting background data in the group, introducing the observer 

to the group, and post meeting questionnaire to cross check the data. 

Results 

The field observation of groups provided an opportunity 

to observe what problems arose in its actual administration. Each 

member of the thesis committee tested the applicability of the 

instrument on adolescent social wark groups. 

2 
See Appendix 
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The thesis co~~~ttee found that once trained in its use, 

the instrument was easy and simple to use, The investigators 

realized no reliability had been determined for the instrument 

before its field applications, but believed that important contri­

butions v.ould emerge from its field use, 

Comparisons of the groups was limited because the groups 

ranged from friendship to planning council, and from single sex to 

co-educational, One result that emerged from this was that the 

i.!lstrument was more applicable to decision making and planning 

groups, The limitations of comparisons also indicated that the 

measuring procedure had to be refined, 

The hypothesis themselves were not all clearly understood 

by the committee, For example, the group recognized that hypothesis 

II had not been well defined nor were trey sure of its meaningfllll­

ness, On the other land, hypothesis III was felt to be crucial 

and most revealing. 

The thesis committee attempted to compare the groups 

ranked on percentage measures they had some confidence in, as over 

against what each observer felt in their respective professional 

judgment, as to the maturity of the ranked group. Here too there 

were significant variati. ons between these two reference points, 

This points to the fact that the procedure used to relate the 

hypotresis and social maturity may be inadequate, 

Investigating the distribution of participation of the 

members, it was found tla t a large percentage of the participation 

was centered in a few members and the worker; among the members, 
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usually one participated much more than the others, and the worker's 

participation v1as gauged it seemed, by the participation of the 

indigenous leader. 

The committee concluded that the reliability of the 

instrument should be determined. Such factors as emotional over-

tones, content of discussion, and intra-group relationships, important 

for group work practice, are not included in the categories of the 

instrument, yet affects the results. There io the further thought 

of its use in training functions, especially to develop skill and 

insight in diagnostic role requirements. The instrument does not 

provide clear information about patterns of role distribution in 

groups. The thesis committee felt that while these groups could 

not be compared meaningfully, there is a possibility that the instru-

ment could be used to measure change in a group over a given period 

of time. 

3 

The thesis committee of 1959 recommended that: 

• •• for future exploration with the instrument we also 
recommend that groups from a Vlider variety of types of 
agencies be used and that it be tried out on activity 
groups as well as discussion groups. \'le are especially 
aware of the need for further exploration of methods 
of validating the instrument • ~le are able only to 
suggest procedures for testing its validity, as in the 
use of the post-meeting assessment questionnaire and 
process records of the sessions. For the further 
development of validation procedure, the active 
participation of practitioners in the field will be 
needed in working out cri t aria for levels of role 
performance and/or "social maturity" based on such 
independent sources of data;· 3 

Alfred Brown, L. Freedr:-;an, J. Glotfelty, c. Jenkinson, 
and T. Moore, Development of an Observational Instrument for 
Measuring Role Behavior in Social Work Groups, unpublished Master's 

Thesis, Best on University, School of Social Vlork, 1959 0 p.l46. 
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This year the group thesis committee felt that our aim 

would be to follow some of the recommendations made last year and 

attempt a method of validation of the instrument. Our focus would 

be on sharper definitions of the hypothesis and measuring role 

behavior as one index of social maturity rather than to continue 

on role maturity per sa. 

II. Clarification and Supplement to Survey of Theoretical Literature 

A. Role Theory 

To understand the instrument more adequately, this year's 

thesis committee added new theoretical view points. The importance 

of frame of reference by different people on the same or various 

levels is emphasized and demonstrated by the additional literature. 

For any instrument a consistent frame of reference is necessary. 

The additional theoretical material is made in terms of role at the 

cultural, group, and the individual level. 

1. Definition of Roles at Different Social Levels: 

a. Role and culture 

A definition of role in terms of culture and society 

4 
is summarized by Neal Gross, Ward s. Mason and Alexander w. McEachern. 

In their reference to Ralph Linton, they state that status is the polar 

position in patterns of reciprocal behavior, a collection of rights 

and duties. When the individual puts these rights and duties to 

work, status takes on a dynamic aspect, "role!' Status and role 

4 
Neal Gross, Ward s. Mason, and A• w. McEachern, 

Exploration in Role Analysis, Wiley Co., N.Y. 1958 
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combined become guides for conduct, Role is not the behavior of 

the individual as much as the ascribed behavior of society for the 

persons occupying the status. 

Florian Znaniecki sees role as a dynamic system composed 

of four basic components; social circle, self, status, and function, 

He focused on the cultural influences on personality. 

The individual in the course of his life performs a number 
of different roles, successively or simultaneously; the 
synthesis of all the social roles he has ever performed 5 from his birth to death constitute his social personality. 

Social role constitutes one general class of social system, 

and is used to explain the patterns of society. The individual 

performing the social role is the social person. The smaller or 

larger set of people within which the role is performed is the social 

circle, The person is conceived by his circle as an organic and 

psychological entity who is a self, with awareness of how others 

regard him, and conscious of this own body .. .and soul, There is a 

definite social status, essentially rights granted and enforced by 

the social circle, The social function is the obligation of the 

social person to achieve certain tasks needed by the social circle, 

b, Role at the G~oup Level 

Definitions in terms of groups deal with roles as 

the behavior of actors occupying social positions. The concern 

is on how the individual actually performs rather than on how he 

5 
Florian Znaniecki, The Social Role of the Man of 

Knowledge, p. 14 



is supposed to perform, This was the point of view which last 

year's thesis group chose as the principal theoretical orientation 

of the thesis, Theodore Barbin's definition represents this view, 

A role is a patterned sequence of learned action or deeds 
performed by a person in an interaction situation, The 
organizing of the individual actions is a product of the 
perceptual and cognitive behavior of person A upon observing 
person B, B performs one or a number of discrete acts 
which A observes and organized into a concept, a role, 
On the basis of this conceptualization of the action of B, 
A expects certain further actions from B. The expectation 
is the equivalent of saying 'locates or names the position 
of the other.' Once having located or named the position 
of the other, A performs certain acts which have been 
learned as belonging to th!l reciprocal position, •• 
locating the position of the other may be placed in a 
continuum from deliberate to automatic, from witting at 
unwitting, 6 

(1) Barbin's Definition of Role Position 

Sarbin defines position as an organized system of 

role expectations. Role expectations consist of both rights and 

obligations, Rights as anticipated. actions from reciprocal roles, 

obligations as performance of certain actions directed toward 

action of the reciprocal role, The interdependency of role and 

position in terms of action in reciprocal roles is essential to 

Barbin's theory, His theory is further elaborated in considering 

the types of roles which are acquired (intentional instruction) 

or adopted (incidental learning), 

6 
Theodore R. Sarbin, •Role Theory," in Handbook of Social 

Psychology, p, 225. 

8 



(2) Sarbin's D.efinition o~ RolA, ,&cts, and Ferception. 

Perception of roles, he knows, is an 

••• organized response of a person to stimuli in a 
social context. Perception itself is an intra-or­
ganismic response of the organism to stimule objects 
and events • 7 

categorized social acts are perceptual responses, which allow for 

inferred and observed behavior. Mot eric behavior is essentially the 

act itself. 

(3) Role and S-elf 

The self orginates in social interaction and is 

co-ordinated with role. Both are inter-dependent on the other. 

Sarbin summarizes this interdependency thus: 

The self is what the parson is, the role is what the person 
does. Then interested in the self we regard the person 
as an organization of qualities. Vfuen we study roles we 
regard the person as an organization of acts • Parentheti­
cally, direct obse~vation reveals only action systems, 
resulting from the interplay of self and role. 8 

Sarbin's theory of role also introduces an approach to observing small 

face-to-face groups meaningfully. 

c. Role at the Individual Level 

In terms of the individual, role is defined on the 

basis of the actor's orientation to a situation (i.e., on perception). 

The orientation is psychological and the individual's attitudes toward 

his own role are central. Gross, Mason, and McEachern give as one 

7 
Ibid., P• 229 

8 
~·r Po 254 

9 



example Sargent's definition of role. 

A person's role is a pattern or type of social behavior 
which seams situationally appropriate to him in terms 
of the demands e.nd expectations of those in his group. 9 

20 Definitions of Group 

Last year's thesis group used the definition of George 

Homans who defines a group as: 

A number of persons who communicate with one ancther often 
over a span of time and who are few enough so that each 
person is able·to communicate with all the others, not 
at second-hand, through other people, but face-to-face. 10 

Ralph M. Stogdill notes that the most satisfying definition 

at the present is by M. Smith, a social psychologist. His definition 

of group is: 

A social group is a unit consisting of a plural number of 
organisms (agents) who have collective perception of their 
unity and who have the ability to act, or are acting, in 
a unitary manner toward the environment. ll 

Smith's definition provides for our purposes the clearest description 

of actual social work groups. 

9 
Neal Gross, Wards. Mason, and A. w. McEachern, 

Exploration in Role Analysis, Wiley Co., N.Y., 1958, 

10 
George Homans, The Hwnan Group. 

11 
).(arpheus Smith, '"''he Psychology of the Corporate Acts 1 " 

in Psychological Review. Vol. 520 1945 

10 



B. Systematic Ooservation 

Systematic observation is essential to achieving 

adequate validation of the instrument. As yet the importance of 

observation as a sound methodological procedure has not always 

been fully appreciated in Social Work. Warren Bennis characterizes 

the nature of observation thus: 

There is a lot of activity going on in most groups and what 
the observer perceives depends on what he attends to, as 
well as the acuity of perception ••• hence, the observer has 
to start by being sensitive only to certain aspects of the 
situation, and peacefully oblivious to other, 12 

This points out that in order to meaningfully interpret observation, 

it is important to consider the frame of reference used in making 

the observation. 

1. Rating Scales and Categorization 

There are two basic systems used for observation. 

The observer is either asked to classify the behavior he sees into 

categories, or assign numerical value to it. Ideally one would 

expect no difference between behavior observation in either the 

category or rating scale. All behavior classified in a given 

category has equal weight with respect to the category, and with 

any other entry in any other category. We measure in this system, 

the frequency of occurrence in a given category. Rating scales 

differ in that they require assignment of a number to a concept. 

12 
Warren Bennis, Group Observation, Boston University 

Human Relation Center. 

ll 



Both systems have their dangers. Rating scales run the risk of 

statistical seduction. Category sys-tems, while useful in obtaining 

date., often are vague e.nd unclear. Both scales, Lippitt and Heyns 

note require careful specifications of their respective dimensions. 

2. Effect of Observer on Group Behavior. 

Another item is the effect of the observer on behavior 

in the group under observation. Some facets to be considered e.re 

the nature of the observation, the activity of the observer, and 

the method by which the observer's task has been structured. 

3. The Unit of Observation. 

Lippitt and Heyns define unit thus: 

The unit to be scored is the smallest discriminatee.ble seg­
ment of verbal or non-verbal behavior to which the observer 
using the present set of categories after proper training 
can assign a classification under conditions of continuous 
serial scoring. 13 

The author lists potential areas of difficulty, such e.s 

the amount of observable behavior classifiable into the categories, 

the extent of inference allowed in verbal and non-verbal behavior, 

whether the categories are discrete or continuous, the range of 

applicability, and the sampling process especially with respect to 

time. 

The survey thesis committee chose to use a combination 

of both rating scale and category classifications for the validation 

procedure. Our unit of observation was the smallest behavioral act 

13 
Ronal Lippitt and Roger w. Haynes, Systematic 

Observational Techniques. p. 275. 

12 



classifiable by a trained expert and trained student, Introducing 

the observers to the group was included in the training program and 

their pressure continued during the data collection process, 

III Validation 

A, Overview 

Before last year's instrument can be useful to group work 

practice, it needs to be evaluated in terms of reliability and 

validity, Validity and reliability are interrelated, We consider 

it most ·desirable to investigate the instrument's validity first, 

However, reliability will also need to be confirmed, 

The basis of our validation procedure is to assess the 

13 

extent to which the use of the instrument facilitates the assessment 

of a group's maturity in the use of role behavior, In so doing we 

have implicitly attempted to see whether the intuitive judgment of 

the trained worker can be aided and/or duplicated using the instru-

ment by either a trained or untrained social work practitioners, 

B, Hypothesis 

Essential to our validation are seven theoretically 

derived hypothesis, which are refinements of last year's hypothesis, 

They are a statement of the relationship between role behavior and 

social maturity, 

last year's hypothesis were as follows: 

1, A group is more mature the larger the ratio of 
group oriented role behavior to self-oriented 
role behavior, 



2. A group is more mature the greater the distri­
bution of the total· group's role behavior over 
all role categories, and the lesser the concen­
tration in certain specific role categories. 

3. A group is mora mature the greater the distri­
bution of each member's role behavior over all 
role cat egori as • 

4 0 A group is more mature the larger the ratio of 
member enacted role behavior, to worker enacted 
role behavior. 14 

The present group thesis committee found it necessary to 

refine these hypotheses because the calculations developed last year 

did not precisely follow the verbal statements of the hypotheses 

14 

themselves. The alterations were with respect to quantity and quality. 

Quantity is defined as the frequency of the acts of role behavior. 

Quality refers to the discrete role categories themselves. 

14 

The present hypotheses are stated as follows: 

1 0 A group is more mature the larger the ratio of group 
oriented role behavior to total role behavior. 

2. A group is more mature 

a. the greater the distribution of role categories 
over all role categories 

b. the greater the distribution of the number of 
responses over total responses. 

3. A group is more mature 

a. the greater the distribution of each members 
responses over all responses by the group. 

b. the greater the distribution of each members 
role categories over all possible role 
categories. 

Alfred Brown, at. al, op.cit. p.l9 



4. A group is more me.ture 

a. the larger the ratio of the number of 
responses enacted by members to the total 
number of responses. 

b. the smaller the ratio of role categories 
filled by the >iorker over all total role 
categories • 

We decided to exclude the indeterminate role category 

since experience has shown it to have no effect on the calculations. 

Next we had to evaluate the relative weight of each of 

these four hypotheses since they are not all equally important. 

After each of the four hypotheses had been weighted, the next step 

was to designate the difference in relative importance of the sub-

15 

hypotheses. These were arrived at by consensus judgment of the group 

thesis committee. To test our hypotheses, we structured a 7 point 

scala on which the experts 1 and students 1 judgment could be scored. 

The ratings were made in terms of percentages, for each hypotheses, 

of high, medium, low0 Both end points in the scale reflect minimum 

and maximum maturity-rating for a group. The social maturity ratings 

for each of our two groups ~'ould be represented by a single index. 

Recognizing the danger of rating complex behavior in a single number, 

it was found necessary to look at both the index and profile of the 

category judgment. The profile consisted of examining each members 

behavior in each of the four hypotheses. 

With small samples as we used, only tentative pilot study 

statements can be made. Implicit too, is the assumption of equal 

training and faulty use of the instrument by one observer. 

Our expectations were that the trained experts and student 

would provide a crude indication of reliability. We felt that the 
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method of validation would indicate that the instrument was valid 

for a pilot study. We hope that both verbal and non-verbal behavior 

could be charted, and that the instrument would be applicable to both 

discussion and activity-oriented groups. We had confidence that the 

success of our research would enlarge the scope of knowledge in group 

work, and present new opportunities for future study important to the 

field. 



CHAPI'ER II 

METHODS OF PROCEDURE 

I Instrument 

An instrument to measure role behavior in social work 

adolescent planning groups, as an aspect of social maturity, was 

adapted from the Benne and Sheats 1 role classification charts by 

the group thesis committee in 1958 0 The instrument consists of 

Task, Building and Maintenance, and Self-oriented role categories. 

The Task category is divided into five sub-categories: 

l) initiating, expediting and energizing, 2) seeking information, 

opinion, orientation, 3) giving information, opinion, orientation, 

4) clarifying, elaborating, coordinating, summarizing, 5) consensus 

testing, evaluating and criticizing. 

Building and Maintenance roles are subdivided into four 

categories: l) encouraging and enabling, 2) mediating, compromising, 

harmonizing, 3) expressing group feelings, 4) standard setting. 

Self-oriented behavior is the third principal category of 

the instrument and is not further subdivided. 

The instrument also contains an indeterminate category 

for unclassifiable behavior. This category was included in the 

instrument to indicate how much of the observed behavior could not 

be covered by the role categories. This category was not included 

in the 1959 the sis; we the ref ore decided not to utilize this 

category in our data analysis.1 

l 
See Appendix C for complete instrument 

17 
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Each role enacted by a group member or worker is charted in 

the corresponding instrument column by the instrument user. Each 

individual role interaction was separately charted for every member and 

group worker. If the role function changed during an individual's 

act, each separate role category was charted. 

We chose to use the instrument on two groups, one adoles-

cent planning group as in the 1959 thesis 1 and one combination 

planning-activity oriented adolescent group. Although the groups were 

somewhat different in orientation, they were similar in regard to 

planning procedure. 

II Validation 

In our effort to validate the instrument we arrived at a 

procedure for using two sets of experts and two sets of students 

that would observe the same adolescent social work group. 

One expert and one student would chart the group using the 

instrument • Another expert and student would also observe and eve.lu-

ate the group but without the use of the instrument. The expert and 

student without the instrument were given e. list of role criteria. on 

which to base their independent judgjments of social maturity for the 

2 group. 

Because of time limi te.tions and the limited scope of the 

study, it was decided to carry out the validation analysis on only 

two actual test groups. Although we recognize the serious limitation 

2 
See Appendix D 
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imposed by a sample as small as this, we feel that a useful function 

is being served in this validation attempt, both to the writers as a 

learning experience and to the future development of the instrument. 

Our group thesis committee consisted of five members, all 

second year social work students majoring in group work. Three of 

the members conducted individual pre-testing sessions with different 

social work groups. The other two members served as student instru­

ment users, each charting different groups during the two actual test 

sequences. All five thesis committee members participated in group 

discussion sessions and participated in joint planning and decision­

making operations. 

Because of the importance attached to the expert's judg­

ment in social work settings 1 it was decided to test the instrument's 

findings against the inde pbndent judgment of an expert. We defined 

expertness as that quality found in the judgment of a graduate social 

worker having at least two years group work practice in the field. 

We then selected four such experts currently practicing 

social group work in the Boston area. Two of the experts were 

trained in the use of the instrument in individual sessions by thesis 

members • Training in instrument use was seen as important 1 and 

necessitated thorough practice sessions in charting. The expert was 

considered trained when able to chart as well as his trainer. 

Two members of the thesis group conducted the individual 

instrument training sessions for the experts and administered the 

actual test sessions. Two thesis committee members also served as 

the student instrument users during the testing sessions. The 
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training sessions for the expert instrument users consisted of famil­

iarization with the instrument and practi.ce charting from group process 

records and role play situations. Charting of actual group meetings 

and comparison of the experts 1 and trainers 1 results was 1mdert aken 

in both of the individual training situations. The trainers and 

thesis committee members derived their training from similar procedures 

engaged in during the numerous thesis formulation meetings. 

The two experts, and the two students who were not members 

of the thesis committee, without the instrument were given a list of 

role criteria and asked to arrive at an evaluation of social maturity 

using the given aspects of role behavior on which to base their judg­

ment. No attempt was made to train the non-instrument using observers. 

However they were asked to become familiar with the criteria. The 

criteria consisted of the instrument's role categories appearing in a 

scrambled form. 

The purpose of furnishing the non-instrument judges with 

a scrambled copy of the role criteria used in the instrument was to 

attempt to insure that all obserifers would be using the dimension of 

role behavior in arriving at their conclusions. Originally, much 

thought and discussion went into this aspect of the thesis regarding 

the danger involved in prejudicine our judges by furnishing the 

identical indices that the instrument was constructed on. However we 

felt that both groups ought to be looking at role behavior from the 

same dimension and identical role criteria would furnish the most 

logically comparable basis for our data analysis. 
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By using the two categories of experts and students, both 

with and without the instrument, we hoped to compare the results and 

arrive at a degree of validation. 

The validation principle is based on examining an untested 

measure in the light of a known measure. In general our strategy was 

to assume that the expert without instrument gives the most correct 

judgment. Our procedure was then to assess each of the ocher observers 

directly or indirectly against this reference point • 

FIGURE I 

Expert No-Instrument 
(~I) 

Expert Instrument (1) 
(Er) 

EI- ENI 

Student No-Instrument (4) 
(SNI) 

ENI- SNI 

Student Instrument 
(SI) 

(2) 

EI- SI 

(3) 

SI - 8NI 

Figure I illustrates possible comparisons that need to be 

considered between both expert and non-expert results. 

(1) We first compared expert with instrument - expert no 

instrument (Er - EN1). The ENI judgment is assumed to be correct 

and we tested to see if the instrument detracted from the expert's 

expertness. If the results are the same, we assume the instrument 

does not detract from the expert's judgment. If the results are 

significantly different we can assume that: 



a) the expert with instrument does not have enough 

instrument training, or 

b) the instrument doos in fact detract from the expert's 

expertness. 

(2) The expert with instrument was then compared to student 
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with instrument (EI - Sr ). Since both parties are using the 

instrument, any difference is attributable to the degree of expertness 

assuming equal skill in the use of the instrument, This comparison 

determines whether or not the student's judgment with instrument can 

approach the expert's judgment with the instrument • 

(3) Next we compared students with the instrument to the students 

with no instrument (Sr - SNr>• Here we expected a difference, If 

the results are the same, then the instrument has little effect on 

the quality of judgment • ~ie assumed that the educational backgrounds 

of the students were similar for the purposes of this study, and the 

differences, if any, would be due to the degree which a student's 

judgment is improved by use of the instrument, 

(4) The fourth comparison made was contrasting the expert with 

no instrument with the student with no instrument (ENI - SNr)• Here 

we were checking the quality of judgment of the no-instrument student 

against the no-instrument judgment of the expert. 

Although each of the above comparisons is of value when 

examined singly, validation is only achieved when the combination 

of all four comparisons is considered, 
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III Pretest 

Before administering the actual testing sessions three of 

the thesis committee membe!'s enf;aged in a pre-test charting session 

using the instrumento One session was used to allow for the obr.erver's 

presence. The charting wa3 done at a subsequent session and the 

results reported back to O\U' thesis committee meeti!lgs to assist in 

the des~.gn of our ac·r.ual testing sessions. The pre-·test chartir.g 

sessions were conducted at the Brookline, Brighton and Newton Jev1ish 

Community Center, Roxbury Neighborhood House and the South End House, 

using adolescent social work groups similar in size and type to 

those used in our actual testing sessions. In addition to ironing 

out the difficulties in our testing methodologies, it served to give 

three thesis committee members an opportunity to experience a "live" 

charting session. Information concerning observer fatigue, seating 

arrangements, dangers of being drawn into group interaction and the 

observer's effect on the group was gained through the pre-test sessions. 

This information was used in conducting the actual testing sessions. 

IV Test 

Our two full-scale charting operations were set up and run 

separately by two of the thesis committee members. 

The Brookline, Brighton and Newton Jewish Community Center 

and the Roxbury Neighborhood House were the two social agencies in 

the actual testing sessions. The groups consisted of one adolescent 

planning group (Group I) and one adolescent combination planning and 

activity group (Group II). Both groups ware led by graduate social 

group workers. The agencies, groups and leaders were chosen on the 
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basis of their representativ~ness and availability. 

The charting procedures consisted of three sessions with 

the two experts and two student observers present: an initial 

familiarization session, an informal charting session and the final 

session at which our instrument data would be gathered and the inde­

pendent judgments collected. Because of inadequate expert instrument 

training, both groups were extended to a four-session sequence. The 

test data were collected at the fourth session and the three earlier 

sessions were used for familiarization and practice instrument charting. 

Each group was charted for one hour. This was found to be 

the maximum period that the instrument users could operate without 

undue fatigue. One group meeting lasted one hour and was charted 

totally; the other group (planning-activity) lasted one and one-half 

hours and was charted the first hour only. 

The observers were seated apart from the group to minimize 

their presence and avoid being drawn into the group process. The 

observers were also seated separately to prevent them from influencing 

each other's observations. 

Instructions to the group and explanations about the 

observer's presence at the meetings were handled by the group leaders. 

Each group was asked if it would consent to having observers present 

at its meeting to observe the group in action. 

Initially, we were concerned with the large number of 

observers (four) required at the sessions and their effect on the 

group process. It was decided that the three preliminary sessions 

would diminish the danger of the observer's inhibiting or provoking 



group behavior. More important was the fact that we were comparing 

agreements in observed ro~e behavior and not the absolute maturity 

or immaturity of the groups. Because our purpose was to validate 

the instrument, the observers effect on the group would only be 

important if their presence distorted or limited group behavior so 

that the instrument could no longer be meaningfully used. 

After the test data had been collected, the non-instrument 

using experts and students were administered a post-test evaluation 
3 

sheet and asked to rate the group on a maturity index scale. This 

wu done to determine the ratings or judgments made by the non• 

instrument users and allow us to compare the findings with the 

instrument results. The post-test evaluation was administered in 

individual interview sessions to both the student and expert non-
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instrument users. This was done by a thesis committee member who also 

served as the session's student instrument user. 

After making their initial group role maturity rating, the 

non-instrument using experts and students were asked the factors on 

which they had based their judgments. We were interested in the 

rationale behind their particular decisions. We also asked if the 

criteria furnished them were adequate for making a judgment. Here 

we hoped to come across any role misinterpretation or aspects leading 

to the improvement of the original instrument. 

The experts and students were then asked to make judgments 

on hypotheses dealing with the number of role behavior responses 

3 
See Appendix E. 
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observed. On a separate sheet tnay were asked to make a second rating 

of social maturity to sea if the hypotheses affected their rating in 

any way. 

These independent ratings of social maturity ware then 

compared to their earlier ratings and the bases for their changes 

were ascertained. The initial social maturity ratings were then 

compared to the instrument-derived rating scala which converted the 

instrument users' results to an identical maturity index scala. 

For the data derived from the instrument, the thesis group 

5 
set up a conversion table to process the raw instrument data and 

arrive at a numerical index rating. This numerical rating was 

applied to a seven point scala to allow for comparison of the social 

maturity ratings with that of the non-instrument users. Identical 

seven point social maturity scales were used in comparing all of 

the observer judgments both the instrument and non-instrument users. 

The seven point scala seemed the most reasonable index 

to use from a social work point of view. The seven levels of judg-

ment seemed more useful for our purposes than either the five of 

eleven point conventional judgment scales. 

4 •see Appendix E. 
5 •see Appendix A. 



CHAPI'3R III 

DATA ANALYSIS 

I Introduction 

In general our approach to testing the validation and 

useability of the instrument is to compare the observations of 

experts (trained and experienced social group workers) and non-

experts (students), This will take the form of four comparisons, 

As indicated, the assumption underlying these comparisons is that 

the expert with no instrument judgment is considered to be correct. 

The comparisons to be made will assess to what extent use of the 

instrument aids the non-expert to approximate the judgment of the 

expert, The first comparison of the expert with and the expert 

without the instrument is to determine whether or not the instrument 

detracts from the expert's experience and knowledge, The second 

comparison of the expert and student's observations using the 

instrument is to determine to what degree their c':>servations were 

similar, Our next concern was how the observations of the student 

with the instrument compared to the expert with the instrument to 

see if the instrument made a significant difference in the rating of 

group role maturity. The final comparison was between student and 

expert without the instrument to asses how the student's judgment 

without the instrument compares with the expert. 

II Validation 

A, Comparison of Expert with and Expert without Instrument 
tTable III) 

In group I the expert using the instrument gave the group 

27 
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a maturity rating of 3 and his final computed rating as a result of 

the data analysis was 26 The expert without the instrument assigned 

the group a 2. For our purposes it was decided on the basis of group 

consensus that a difference of one unit or less on the maturity scale 

was considered to be sufficiently close to be similar. In evaluating 

this difference it should be kept in mind the different ways in which 

the instrument user and the non-instrument user achieved their ratings • 

The expert using the instrument in Group II initially designated a 5 

maturity rating, whereas the expert without the instrument judged the 

group a rating of 1. Based on this gross discrepancy, in addition to 

the profile analysis and our knowledge of the student rater led to 

the conclusion that the expert with the instrument in Group II was 

not sufficiently familiar with the instrumen·t for his date. to be 

meaningfully utilized and therefore his data was excluded from the 

analysis. 

From these ratings we conclude that the instrument did not 

detract from the expert 1 s use of his training and experience and 

secondly, the computed rating was consistent with the observed rating 

suggesting that the computation procedure was meaningful. 

B. Comparison of the Student with and Expert with the Instrument 
(Table IV) 

Having shown that the instrument does not detract from the 

expert's judgment we considered how the student with the instrument 

compared to the expert using the instrument. In other words we were 

interested in determining the extent to which expertness is reflected 

in the use of the instrument. This comparison is based on the results 

of a profile analysis and the findings of the seven hypotheses. 
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1. The profile analyses (see Table III) was utilized to 

assess the degree to which observers charted similar distributions 

of observations over the ten role categories. This was to check 

to see to what degree similar ratings of maturity by different 

observers was based on a similar pattern of observations. Applica-

tion of the Spearman Rank Order Correlation resulted in high agree-

ment (r= .BB) for the two charters in Group I, an agreement which 

occurs in chance one time in a hundred. In Group II we found low 

agreement (r: .16) which is no different than chance agreement. This 

indicates that the two observers say very different patterns of 

behavior. 

2. As a preliminary step in the computation of a maturity 

role index we compared the expert and student's observation on 

seven hypotheses. The results of the hypotheses appear in Table 1. 

This table is to be considered in conjunction with Table II (group 

characteristics) which is necessary to give an adequate interpretation 

to the findings of the hypotheses. As stated earlier the hypotheses 

were defined in the following operational ways: 

1) The group is more mature the larger the ratio of 
the group oriented behavior to self-oriented behavior 

T+M 
T+M+S 

Task+Maintenance 
Task+Maintenance Self-oriented 

2) A group is more mature the greater the distribution 
of the total group's behavior over all categories 
and the lesser the concentration in certain specific 
categories 

a) ·r Task responses 
T+M Task+Maintenanoe responses 

b) N.R,C. 
T .R.C. 

Total number of role categories used 
Total role categories 



3) The group is more mature the greater the distribution 
of each individual member 1 s role behavior over all 
categories 
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a) ~ (R.o. 1) x (N.Re) The sum of the rank order correlation 
of indiv 1s x's number of responses 

b) ~ (R.OI) X 

i (R.o1) x 

(N.Ro) 

The sum of the rank order correlation 
of indiv's x's total number of 
responses over number of indiv's 

Same as 3a except that responses 

are substituted by roles 

4. The group is more mature the larger the ratio of member 
enacted ro las to worker enacted roles 

a) T.W.Re = Total Worker Responses 
T .G.Re Total Group Responses 

b) T.W.R = Total ~iorker Roles 
T.I.R. Total Individual Roles 

We were interested in the above formula of the proportion of 

worker responses and roles to the total group responses and roles. 

However because of our desire to form a single index of maturity 

it was considered desirable to have a high proportion reflect high 

maturity. As the proportion of worker responses and roles to total 

group responses and roles increases this is considered to reflect 

low maturity. Therefore, to be consistent we calculated the 

compliment of this proportion, namely the 1 - Total Worker Responses 
Total Group Responses 

which gives the proportion of member responses to total responses 

and reflects high maturity the larger the proportion. This follows 

since total group responses is composed of total group responses 

plus individual responses or 

Total Member Responses 
Total Group Responses 

Total Worker Responses 1001. 
= Total Group Responses 

Therefore, 100 - Total Worker Responses _ Total Member Responses 
Total Group Responses-- Total Group Responses 
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The final formula for hypothesis 4 is as follows: 

a) T0 M.Rc= 100 ToWeRs = Total Member Responses = T.G.R T.G.Re Total Group Responses 

100 - Total Worker Responses 
Total Group Responses-

b) T,M.R.= 100 - T,VJ.R. Total Member Roles _100- Total Worker Roles 
T.G..,R. T0 GoR • Total Group Roles Total Group Roles 
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TABLE I 

HYP!YI'HES IS TABLE 

, T" SUB T m~m TI 

EXPERT 

1 T M 

T M S 88.9% 94% 72.9% 

a T 87.8% 80.4% 40.3% 

2 T M 

b N .R.C. 

T.R.C. lOaf. lOaf. so% 

~ (R.OI)x(N .Rc 
a f:- (R.OI)x(T .N .Rc 

( N .I. 68% 56.1% 90.6% 
3 -

b '* (R.OI)x(N .R. 
~ (R.OI)x(T.N.R. 

( N I 6'7'% . 60.3% 55% 

T.M.Re = 
a T .G.Re lOO _ T.W.Re 

62'1. 60'1. 77"1. 
4 m r! n 

T.M.R. _ 
T.G.R 

b 100 - T .•,J.R 0% 10% o% 
-----



33 
TABLE II 

mlfHTP CHAR A11'1'ERTS'I'TC& 

i 

I 
GROUP CHARACTERISTICS -- GRQUP_I I !Jll.Qilf li --· - --·- -~---- ----·-·--

1 ITvne of "'roun Plarmin"' "'roun I , .. ,.., .... , .... 
? n<' 00 Q 

I (at time of observation 
-

I :,:·,-:• "" otWn'~' 
3 Sex Co-educational 

! 
.. Ia ,~ - 1!; I 13 - 16 years ---

Brookline-Brighton-Jewish Roxbury Neighborhood 
fi . "' ,,..,, _ _c :;- R .. ·H1 House --

i 
!; <':n~<n-"' ln ~1QOO M< _,_., ~ n1 aos I Lov.!_er !Id,_c!9-_~ class -



In Table I we note for hypothesis 1 a relatively high 

correlation between the student and expert in Group I. The high 

percentages which each observer found indicates that the observed 

behavior was highly group oriented (89;1. and %;1.). Since reliability 

of the two students using the instrument is high in looking at the 

same behavior (because of equal training), it can be concluded that 

Group II behavior showed considerably lower group oriented (72;1.) 

behavior the.n was found in Group Io We might speculate that there 

were various factors which contributed to this with respect to the 

group characteristics (Tabla II). For example, Group II consisted 
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of all boys who were members of a planningwactivity club; in addition, 

the members came from a lower socio-economic class than Group I. It is 

conceivable that these differences may have contributed to the differ­

ent ways in which the members relate to each other in a group. 

Looking at hypothesis 2a we find the.t there was approximate 

agreement (difference of 7;1. between expert and student in Group I with 

respect to the proportion of task oriented behavior. In contrast to 

Group I, Group II showed a great deal less task oriented behavior 

(40;1. relative to 80 and 80;1. in Group I). This difference between 

groups may stem from the somewhat dissimilar purpose of the groups 

where Group I is a planning group and Group II is a planning-

activity group (according to the chartings, Group II required more 

maintenance behavior). 

LooUng at hypothesis 2b we find that expert and student 

are in agreement in Group I. In this group, behavior was observed 

in all of the ten possible role categories. In Group II eight out 
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of the ten role categories were used. The two missing role categories 

were "standard setting" and "expressing group feeling." In addition, 

Group II showed three times as much self-oriented behavior as was 

found in Group I. These combined findings, ie., more self-oriented 

behavior and fewer categories used, suggests that there is less 

organization with respect to role behavior in Group II. This assumes 

of course that a deficiency of task oriented behavior coexistant 

with a high degree of self-oriented behavior is indicative of dis­

organization. On the other hand this might suggest that a predominance 

of task roles existing with appropriate self-oriented behavior results 

in effective organization. 

Our interest in hypothesis 3 was based on the assumption 

that all other things being equal, an equal distribution among 

the members of number of responses and use of role categories reflects 

high maturity. Therefore, we assessed this hypothesis by measuring 

the degree to which the observed distribution of behavior varied 

from the ideal distribution. This was accomplished in the following 

way. 1 For both the ideal and the observed condi tiona the individuals 

in the group were tank-ordered relative to the frequency of observed 

responses. A weighting was obtained by multiplying the number of 

responses by their rank order. These were then totalled for all 

members of the group. This total was then compared to a similarily 

obtained total for the ideal group by way of proportion where the 

former is numerator, the latter denominator. 

The proportion gained from the student's rating in Group I 

was found to be considerably higher (681, than that observed from the 

I 
See Appendix for example 
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expert's rating (561.). From this we may conclude that the student 

in Group I saw greater response distribution among individuals than 

did the expert. Since we have assumed that they were equally trained 

in the use of the instrument, such a difference may be attributed to 

the expert's more experienced judgment. This assumption is open to 

some question in the finding of considerably more responses from the 

student. 

With regard to Group II we find significantly greater 

equality in respect to distribution of responses (901. relative to 

68 and 561. in Group I). To be consistant with previous considerations 

this higher percen-tage is likely to reflect equal distribution in 

non-mature directions rather than towards maturity. 

Hypothesis 3b was calculated in a similar way to 3a except 

that use of role catecories was used instead of number of responses. 

Here it is interestinr:: to note the relatively high agreement between 

Group's I and II. In view of the other differences already noted 

this would suggest that hypothesis 2b may not be sufficiently 

discriminating in terms of role maturity. 

In determining hypothesis 4a and 4b we took the complement 

of the ratio of worker responses to total group responses so that 

the resulting high percentages reflected high maturity. For 

hypothesis 4a close agreement was found between student and expert 

in Group I (60 and 621.). This is in contrast to the higher rating 

made in the observation by the student in Group II (771.). This 

indicates that the worker in Group I participated considerably more 

than the worker in Group II. The nature of the kind of Group I ie., 
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planning, might have resulted in greater participation of the worker, 

rather than implyin[ lower maturity, 

Hypothesis 4b showed similarily close agreement between 

student and expert in Group I (10~ and 0~), For all practical 

purposes the worker used as many different role responses as was 

accounted for by the group. To the degree to which these groups 

represent a different degree of maturity, this item is not a very 

discriminating one relative to group maturity. 

3, Interrelationships between Hypotheses (Table I) 

As has been implied earlier, consideration of any 

single hypothesis independent of others is likely to give an inade­

quate estimate of group maturity. In addition to this is the 

assumption that the hypotheses are not equal in importance, In order 

to take these consid.erations into account and to provide an overall 

maturity rating a weighting procedure was developed, The weighted 

composite of the seven hypotheses was compared to a theoretical 

maximum which is based on a 100~ maturity rating on each of the 

hypotheses, This proportion was then converted to a rating on 

a seven point scale on the basis of a conversion table derived 

by group consensus which in turn is based on available knowledge 

and experience, Grou~ consensus for setting standards in our 

analysis would have been more meaningful if it had been possible 

to form this consensus by using experts in the field rather than 

students of the thesis committee, however practical limitations 

prevent ad this. 



The final compu-ted ratings of the expert and student in 

Group I based on the weighting procedure were almost identical 

(student rating of 651, equalled scale value of 2, expert rating was 

651. which is slightly below scale value of 2) which indicates high 

agreement as did the profile analysis. 

c. Comparison of Student With and Student Without 
Instrument (Table III) 

The comparisons of the above profile and hypotheses of 

the student and expert using the instrument does not tell us whether 
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this agreement could be achieved by the student without the instrument. 

To check on this possibility we looked at the comparison of the 

student with instrument compared to the student without the instrument 

in which we found high agreement (2 and 3) in Group I. This is 

contrasted by the student with instrument and student without 

instrument in Group II (li and 3t). Having decided that a difference 

of one unit in judgment i.s not considered meaningful, it seems from 

this that a student without the instrument can achieve a similar 

rating to the student with the instrument which raises a question 

as to the utility of the instrument. However, in making this 

judgment it is important to keep in mind the limitation here of 

using just a single rating as a basis for comparison. We intended 

to have a better check on how the non-instrument observers arrived 

at their ratings by asking them in question form the hypotheses 

(these appear on the questionnaire in appendex). However, due to 

misunderstanding concerning the meaning of the quest ions this 

data had to be excluded from our interpretation. 



D, Comparison of Student and Expert Without Instrument 
(Table III) 

To further assess rating of the student without the 
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instrument, we compared the ratings of the student and expert without 

the instrument, Although this comparison is comewhat implicit in 

the previous comparison it was desirable to make this comparison, 

From these ratings (student 3 and expert 2 in Group I, student 3i 

and expert 1 for Group II) our concern of the validity of the 

instrument is further questioned because a student is able to 

approximate an expert 1s judgment independent of the instrument, 

Therefore, the instrument does not seem to add anything to a non-

expert's judgment, One further consideration is reflected in our 

restriction of a small sample, It may be that a larger sample 

would not show this degree of agreement, 
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TABLE III 

VAJ.TDATT OlLTABLE 

r--- --- ... 

GROUP I GROUP II 
:-----

! 
INSTRUi"'ENT USERS---·- - ~0i'l-I~::TR~ET :SSERS 

INSTRU!i"NT USE-ltS 'NON-INSTRUl'ENT USE-ltS 

T I 
I 

I I 

I EXPERT 
I 

STUDENT EXffiRT STUDENT STUDE}lT EXPERT STUDENT JEXPF:RT 
---- l 

Maturity * * I * * * 
ratings Not Not Not ~Tot I Not 

based on 65% 63f, obtained obtained 61.4f, J obtained obtained I obtained 

weighted 
I 

I 
percentages J I 

·-- -------

lfatur ity 
scale 
ratings 2 2 3 2 1.5 3.5 1 

,____ ' I I 

* See Discussion in text. 
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TA 'RT Ji'_ T1T 

MA'l'TlRT'l'~ ~RA'I'nm_sr~ 

! I ' i GROUP I GROUP II 
! 

-
I I j nqs TRUI1ENT usERs ' INSTRU!1GNI' USERS NON-INS TRUl'E liT USE'"-S ON-UTSTRUI1ENT USERS I 

i ! ' ! I I ' i ' I Rating I 

. Sca.1e Va.1 ves Student jExpert Student I Expert Student F:xpert I Student Expert i 

~ ' 
I 

-
I ! I I 

/ 
Nat I 1 ------f- Used i ,/ 

'~/ ' I ' 
,/ -..~/ I 

2 I 
l 

' i ·// ! ,/ -' 3 I 

r I I I 4 
! 

1 
fi -

' 6 

1--- -~ 

' 7 ' -L-----~- ' 



III. Discussion of Findings 

As indicated earlier it is important to re-emphasize that 

our findings can only be considered exploratory because of the re­

stricted nature of our sample. However, we are assuming that our 

sample although limited is nevertheless sufficiently representative 

for these exploratory findings to provide a useful step in the 

evaluation of this instrument. 
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An important finding is that considerable question is raised 

as to the usefullness of the instrument as we have analyzed the data 

since it did not appear to have any considerably effect on the 

quality of judgments made. A remaining contribution of the instru­

ment is in the data it provides on the descriptive distributions 

of role behavior in planning groups. 

These interpretations should be viewed in the perspective 

of the assumptions upon which the data analysis is based. For the 

assumptions upon which the data analysis is based. For example, 

in considering the expert with and expert without the instrument, 

the comparison was based on a single index rating. It is possible 

that this rating on a seven point scale is not discriminating or 

reliable enough to give an accurate maturity rating. We had 

intended to minimize this difficulty in two ways, one by providing 

the observer with a frame of reference in regard to role behavior, 

two, to determine the way in which the observers judgments were 

made by asking his assessment of the four hypotheses dealing with 

the number of responses. Unfortunately, a misinterpretation of 

the hypotheses by these observers invalidated using this data. As 

a result we were unable to clarify the basis of the judgments by 

the observers without the instrument. 
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Another assumption who.ch may be subject to question in 

the data analysis is the procedure for weighting the four hypotheses. 

This was based on the available combined experience of the the 

thesis committee members. Greater expert knowledge and experience 

might have resulted in different weights to the four hypotheses. For 

example, hypothesis 4b, according to our decision was given the 

greatest weight, based on the group opinion that the proportion of 

worker responses to group responses was the most significant index 

of maturity of the four hypotheses. This may or may not coincide 

with the judgment of a trained person with more experience. 

A further assumption which could be questioned is the use 

of a seven point maturity scale and the manner in which the percen­

tages ware converted to rating scale values. The seven point scale 

was used because we felt the seven categories was the most meaning­

ful discrimination that the observers were able to make in practice. 

This conversion of percentages to the scale was made by group 

consensus. As before, both of these procedures are based more on 

intuition than empirical fact. 

A slight modification in any of the above assumptions 

could have made significant difference in the findings of the data 

analysis. 



CONCWSIONS, LIMITATIONS, AND RECOMMENDATIONS 

I. Conclusions 

In evaluating the results of this research we need to 

separate out the utility of the instrument from the particular 

way in which we have chosen to analyze the data.. Therefore it is 

mora correct to say that we have tested one way of interpreting 

the data. which is gathered by the instrument rather than the 

instrument itself. Test of the instrument itself can come only 

when the instrument has been used under the range of all conditions 

for which it was intended and evaluated under a. variety of assump­

tions that may be meaningful. 

To the extent that we have measured it, the instrument 

appears to have validity. That is, it provides a. measure of role 

maturity in groups consistent with expert judgment. However, its 

usefulness appears limited in that it provides no better judgment 

than the student without instrument • The instrument would have 

been considered invalid if the experts and non-experts had not 

agreed. 

Inherent in the nature of social work practice is the 

necessity to make judgments on samples of behavior. Therefore, 

the sampling process becomes of much concern. The instrument 

becomes useful to the degree that it samples enough of the relevant 

social behavior to provide for meaningful assessment and prediction. 

The nature of the instrument and our use of it has raised the 
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question in our minds as to whether the assessment of primarily verbal 

role behavior, as such, is an adequate judgment of the relevant be­

havior necessary to making a judgment of prima interest to social 

group work practice. 

other necessary considerations are the nature of the content, 

affect, patterns of personal interaction, sequence of role behavior, 

etc. An instrument which would judiciously assess these dimensions 

would probably be of considerable value. For these reasons it would 

seem that attention might be more profitably turned towards developing 

more conclusive instruments rather than continuing towards more 

complete testing of this instrument • 

Another important concern is clear specification of the 

general concept of n:aturi ty, and particularly that of role maturity. 

It could be useful to consider under what conditions a group is 

demonstrating mature role behavior. What may be mature in one 

situation may not be mature in another. If this is the case, 

any instrument intended to measure role behavior would need to 

take this kind of variation into account. 

Another question of concern to social work practice is 

that given the comple~ities and technical complications in designing 

and utilizing such instruments, to what degree may such activity 

be undertaken by the average social group worker7 Does this reflect 

a need for development of social workers with particular skills in 

research or may this be accomplished by utilization of resources 

in allied fields. This last possibility raises the question as to 

what erlent a non-social l'lork oriented person is able to effectively 

deal with social work problems? 



In assessing behavior in the total sense as is implicit in 

our use of the instrument, concern arises about a basic practice in 

social work which is: When working with a group, to what extent are 

we dealing with individuals and to what extent are we dealing with 

phenomena among individuals! Since these are often very closely 

interwoven, it raises some question of emphasis in training in 

casework or group work, per sa. It may be of more long term value 
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to provide generic social work training which in some way intergrates 

the knowledge and skills of all social work methods. 

II Limitations 

A. Instrument: 

The instrument itself was limited in many ways. It is not 

likely to adequately reflect the feeling tone of the group being 

charted. This gives a limited view of what kinds of roles were 

taken at the meeting compared to what actually occurred at the 

meeting. Therefore, it is important for the observers with instru­

ment to assess the feeling tone of the group while charting it. 

Also, the fact that all members are not present at a given meeting 

can change the feeling tone. This indicates the need for some 

narrative interpretation of the results of the instrument whenever 

it is used. The most satisfactory practice would be to chart a group 

several times over a long period of time. 

Another limitation of the instrument is that it doesn't 

measure the content of discussions or the nature of intra group 

relationships other than overt role behavior, which are also 

important for the group worker to consider when assessing the social 

maturity of a group. 



A further major l~mitation of the instrument is that the 

third major category of self-oriented behavior is not sub-divided 

as are the task and maintenance categories. This would be desirable 

in order to achieve the same uniformity, clarity, and equal weight 

of all categories. Perhaps one reason this was not originally sub­

divided was that self-oriented behavior was thought of as negative 

and therefore was not really used in assessing the maturity of the 

group except as it detracted from it. We know from the practice of 

social group work, however, that self-oriented behavior can be 

positive in terms of individual behavior and can under certain 

conditions even contribute towards group maturity, and therefore, 

some thought should be given to this in working out new formulae 

for the calculation of instrument results in order to assess the 

"real" social maturity of the group 0 

B. Time 
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A major limitation of this project was time. Beginning a 

thesis project in the second year of graduate study by the thesis 

committee necessarily limited the amount of work that could be done 

as the first semester was spent in planning the project and acquiring 

knowledge and skills in doing this type of research. This left only 

the second semester for the actual data collection and analysis. 

Because of limited time available, the scope of our study 

was also limited since we were only able to use a sample of two 

groups. V~e tried to select the groups to be as representative of 

social work groups as possible. This small sample does detract 

considerably from validation. However, as mentioned in an earlier 



chapter, we felt that even with this great limitation, our study was 

a beginning step in the validation process in addition to providing 

an important research experience for the thesis committee. 

c.. Data Collect ion 

The training of the expert With instrument in Group II 

was adequate due to circumstances beyond our control. This accounts 

for the low correlation in the profile analysis ( :.16). 

We felt that there was a lack of a common trame of ref­

erence in understanding the ~oncept of role behavior. For the 

instrument users, the role categories were explicitly explained in 
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the instrument itself, whereas this was not done for the non-instrument 

users. Their role interpretations seemed, at times, different from 

those in the instrument. There was a subjective interpretation 

on the part of the instrument users as to which role category the 

enactment belonged especially in Group II which made for a difference 

in the results. We felt that this was due primarily to a lack of 

familiarity with the instrument • This indicates a need to improve 

the training process perhaps by preparing explicit material (verbal 

and narrative) explaining role behavior and its necessity to under­

standing group behavior. 

There were also difficulties in using the post-meeting 

questionnaire. Apparently there was a lack of clarity and under­

standing of the meaning of the questions despite the fact that 

the questionnaire was verbally explained to those who used it and 

the response was elicited in the presence of the student with 

instrument • We felt that we cou].dn 't use the hunches of the student 
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and expert without instrument about the percentage of various role 

behaviors exhibited in the group meetings because of later determined 

differences in use of the role concept. As a result, we only have a 

single maturity index rating by non-instrument users for comparison 

to the judgments of the expert with instrument and the student without 

instrument, The student and expert with instruments have a more 

definitive basis for comparison of their results because of the use 

of the instrument • 

The second rating of the student and expert without instru­

ment, as was provided for in the questionnaire, was not used because 

we were not able to take into consideration the intervening questions 

about the hypotheses and how they would have effected their judgments 

as was pointed out above. Having only a single rating without the 

underlying bases of judgment which the expert and student non­

instrument users had considered detracts from the confidence we can 

place in these judgments. 

D, Fatigue Factor 

We found that the actual charting of roles in a group 

meeting was very fatiguing and could only be done for one hour at a 

time. For a group meeting longer than one hour, the results of 

charting might not give an adequate and truthful view of what actually 

went on in a total meeting as roles change throughout any session, 

Therefore, when judging a group's maturity in role behavior, some 

notation of whether or not an entire meeting was charted should be 

made since instrument results are only valid for the time actually 

charted. 
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E. Training 

A basic understanding of role behavior is needed for 

training in the use of the instrument. For practical reasons, we 

used some written group records in our own training for charting. 

This method is insufficient as written records are usually selective, 

whereas in live groups all behavior must be charted. Also, in live 

groups, there is rapid interaction which necessitates thorough 

familiarity with the instrument. 

F. Summary 

In general, this research can only be looked at as a pilot 

study because of limited time, limited training, and limited scope. 

It was felt however that the results are sufficient to raise question 

about the utility of the instrument in the situation used. 

III. Recommendations 

A0 Research 

Further work should be done in the validation of the 

instrument as we only used two groups as our sample which does not 

give conclusive evidence of validity. A variation in groups accord• 

ing to type and age is recommended for this. In this way, the 

instrument's applicability or lack of it to more social work type 

groups can be ascertained. The instrument should be used at 

spaced intervals over a long period of time to assess the group's 

movement in social maturity. 

In our project we chose a seven point maturity scale 

because it seemed to be a most meaningful one for practice. It 

most closely approximates the degree to which judgments can be 



differentiated. More work should also be done in meaningfully 

anchoring a maturity scale rather than arbitrarily selecting a 

range for the judgment of a group•s maturity. 
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The reliability of the instrument should also be established 

through further research. Reliability refers to the procedure wherein 

two or mora independent observers can simultaneously record the same 

behavior in a given situation. If the instrument is to be meaning­

ful, it must be reliable. 

B. Practice 

We feel that the instrument can be used as a training 

technique for a new agency worker. The raw judgment of the new worker 

and his charting results could be assessed against the judgment of 

an expert without instrument. Every social group worker should be 

aware of the various roles enacted in a group and what meaning they 

have for understanding the group process. The use of the training 

technique described above is one way that such awareness may be 

created., 

Every social work group should be periodically assessed 

in terms of its movement toward social maturity. The instrument 

should be used at spaced intervals over a period of time so that 

such movement may be measured. Role behavior is only one aspect 

of social maturity, ho"ever, so that other factors making up 

maturity should be considered in these periodic assessments. 

One question that arises in the practical usa of the 

instrument is whether or not maintenance and task roles can be 

neatly separated in social work groups. Both verbal and non-verbal 



behavior may have dual role interpretations, i.e., one action may 

represent two roles in either the task or maintenance category or 

may represent one task role and one maintenance role. Both inter­

pretations should be charted in order to get a truthful picture of 

the group. 
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I. Purpose and Overview 

CHAPrER V 

SU~:MARY 

The primary purpose of this project was to validate an 

observational instrument that measures role behavior in social work 

groups as was conceived by the l95B-59 thesis committee. We approached 

validation by starting with last year's hypotheses and then proceeded 

to refine them. Validation was accomplished by assessing the degree 

to which the judgments of non-experts (students) approximated the 

judgments of experts (trained social workers.) 

II. Method and Procedure 

A. Selection of Groups for Observation 

Practical limitations necessitated limiting our observations 

to two groups for this project - one a planning group (as in the 1959 

thesis) and the other a combination planning-activity oriented group. 

Both were adolescent groups meeting regularly as member groups of 

their respective social agencies. 

B. Validation Procedure 

1. Description of Instrument: The instrument consisted 

of ten role categories, four task roles, five maintenance roles 

and one self-oriented role, which were judged by the thesis 

committee of 1958-59 to be those which would be present in every 

social work group. 

2. Description of Observers: Four observers were used 

in each group. The expert and student instrument users charted 

roles as they saw them enacted in the groups. The expert and 
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student without the instrument observed the use of roles in the group 

using the role criteria as a guideQ 

3. Evaluation of Observation: The observations of the 

observers with instrument were evaluated using a profile analysis 

and the findings of the seven hypotheses • A profile analysis was 

performed to check the similarity of distribution of observed 

behaviors over the ten categories of the instrument. 

The seven hypotheses utilized in this thesis were considered 

to involve major factors necessary to assessing role maturity. Although 

the hypotheses are of interest on an individual basis, it was felt 

that they would be of maximum utility when all were considered as a 

unit. Since hypotheses are not of equal importance, it was necessary 

to weight them before combining them to yield a single index of 

maturity. The weighting was accomplished in the following manner: 

Hypothesis I was the least important. The others were weighted as 

follows: Hypothesis II is twice as important as I, Hypothesis III 

is three times as important as I, and Hypothesis IV is four times 

as important as I. The two most important of the seven hypotheses 

are IIIb and IVa. Next in importance from high to low are lib, 

IVb, IIIa, and IIa. 

The observations of the people using the instrument were 

converted to "role maturity" ratings based on a conversion index 

derived from theoretical and practical considerations. 

After the group meeting, the role maturity assessment of 

the non-instrument users was obtained by means of a questionnaire. 

We intended to follow a profile analysis with the non-instrument 



users using the questionnaire data. However, misinterpretation in 

filling out the questionnaire made this impossible. As a result, 
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we were limited to the single evaluation by the non-instrument users. 

All ratings were measured against the expert 1s judgment without the 

instrument as basis of validation. Comparison of the ratings of all 

observers was made possible by having all ratings on a seven point 

scale. This type of scale was used because it most closely approxi­

mated the degree to which judgments can be differentiated in social 

work practice. 

III. Results 

A. Results of Group I 

In Group I, the expert with instrument and the student with 

instrument compared favorably on the profile analysis and the ratings 

derived from the hypotheses. (Profile Analysis correlation - .ss; 

rating scales agreed with one unit.) Likewise the student with 

instrument and the student without instrument also compared within 

one unit. The expert without instrument and student without instru­

ment compared closely and the expert with instrument and expert without 

instrument also bad high agreement. 

B. Results of Group II 

As seen above, in the data analysis, four major comparisons 

of the student and expert observers were made to test the validity 

of the instrument. Because of insufficient understanding of the 

instrument by the expert with instrument in Group II, however, only 

two comparisons were made. There were high correlations both between 

the student wi tb instrument and the student without the instrument, 



and between the expert without instrumen·t and student without 

instrument. 

c. Comparison Between the Two Groups 

The training of the students with the instrument gave 
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some basis for comparing the observations in the two different groups 

insofar as they relate to the expert without instrument. In this 

comparison, Group I was considered generally more mature than Group II. 

It was felt that the backgrounds of the group members and the difference 

in type of group contributed to this difference. 



I, .10 

II. a, ,07 

b, .13 

III.a. .10 

b, .20 

IV, a. .27 

b, ,13 

APPENDIX A 

EX&\IPIE OF WEIGHl'ING 

94 

80.4 

100 

56 0 1 

60,3 

40 

10 

TOrAL 

57,8 
--=--:- = 57 .81. 

1000 

57 

9.4 

5.6 

13 

5.6 

12.1 

10,8 

1.3 

57.8 



APPENDIX B 

RAW DATA TABLE 

GROUP I: OBSERVATION WITH INSTRUMENT EXPERT AND STUDENT 
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APPENDIX C 
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GROUP II: OBSERVATION WITH INSTRilllENT EXPERT AND STUDENT 
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APPENDIX D 

BACKGROUND DATA ON GROUP 

1. What type of group? 

Name or No. of Grp. ____________ _ 

leader ----------­

Agency -----------­

Date ------------

activity _friendship_council_coed_all boys __ 

all girls_ 

2. Date of original formation of group? ________ _ 

No. of members --------· 
Any interruption in the continuum-----------------­
Explain. 

3. Length of your association with the group? ________________ _ 

4. Time and frequency of meeting?. _______________________ _ 

5. What is the meeting place? ---------------------------------

6. What dues or fees and to whomt ___________________________ _ 

7. Membership: 

No. of active members ------------­
No. of inactive members --------------

a. What is the relation of this group to other groups? 

In agency Outside agency 
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9. Kinds of activities: 

a. service oriented 

15. recreational 

c. educational 

In agency Out side agency 

10. Are there officers for the group? Have there ever 
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been? elected _____ appointed -------

If elected, how often are elections held? ----------------
Explain any changes 

11. Does this group use parliamentary procedure? --------------------

If so, wh~t type? __________________________ __ 

Do the members raise their hands for recognition during the 
discussion period? ___________________________________________ ___ 

12. Are there any rivalry or conflict situations in the 
group? _________________ ___ 

indigenous leader sub-groups inter-ethnic 
-------~ ------ -----

scapegoat ing ___________ inter-group ________ others ___________ _ 

Explain. 

13. Are there any other things that would be helpful to know about 
this group? 
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APPENDIX F 

INSTRU1~Nr - ROlE CATEGORIES FOR GROUP OBSERVATION 

ROIES NAMEJS . 
a) INITIATING, EXPEDITING AND Et-I"LRGIZING 
Proposing task or goals ;defining a group 
problem;suggesting a procedure or ideas 
for solving a problem;performing tasks for 
group;prodding group to action or decision. 
b) SEEKING INFO~~TION,OPINION,ORIEIITATION 
Requesting facts;seeking relevant information 
about a group concern;asking for suggestions 
or ideas;seeking position of group,requesting 
goals or direction. 
ci) GIVING INFORMATION,OPINION,ORIEIITATION 
Offering facts; providing relevant information 

"' 
about group concern;stating a belief,giving 

~ suggestions or ideas;defining position of 
~ group;relating group goals and direction. 
~ d) ClARIFYING, EIABORATING,COORDINATING, 
"' SUMMARIZING - Interpreting or reflecting ideas ~ and suggestions;clearing up confusions; 

indicating alternatives and issues; giving 
examples;pulling together activities of 
members. 
e) CONSENSUS TESTING, EVALUATING, CRITICIZING 
Sending up trial balloons to see if group is 
reaching a conclusion;checking with group to 
see how much agreement has been reached; 
questioning or reflecting on practicality, 
logic,facts and procedures. 

f) ENCOURAGING AND ENABLING - Being friendly, 
warm and responsive to others and their 
contributions ;giving them opportunity for 
recognition ;attempting to keep communica-
tion channels open, facilitating participa-
tion of others. 

"' g) MEJDIATING,COMPRO~liSING, HARMONIZING 
~ Attempting to reconcile disagreements;reducing 
~ tension through "pouring oil on troubled 
r.:1 
0 waters"; qualifying one's position by yielding 
:;,; status or admitting error. ~ 
~ h) EXPRESSING GROUP FEELINGS - Sensing feeling, 
j::j mood,relationships within the group including 
~ joking for tension release. 

i ) STANDARD SETTING - Expressing standards for 
group process;applying standards in evaluating 
group function and production. 

j) SELF-ORIENTED BEHAVIOR- Attempts by 
members to satisfy individual needs which 
are irrelevant or negatively oriented to 
task or maintenance functions. 
kTINDEYERM 

Total 



APPENDIX G 

"ROlES" OCCURRING IN GROUP MEETING 

UTILIZED BY NON-INSTRUMENT USER 

a) SEEKING INFORMATION, OPINION, ORIENTATION • 
E,g,, requesting facts; seeking relevant information about 
a group concern; asking for suggestions or ideas; seeking 
position of individuals in group; requesting goals or 
direction; ate, 

b) STAI'<'DARD SETTING, 
E,g,, expressing standards for group process; applying 
standards in evaluating group functioning and production;etc, 

c) SATISFYING INDIVIDUAL NEEDS, 
E,g,, not oriented towards needs of the group, etc, 

d) ENCOURAGING AND ENABLING. 
E,g,, being friendly, understanding warm and responsive 
to others; accepting others and their contributions; 
giving them opportunity for recognition; attempting to 
keep communication channels open; facilitating partici­
pation of others; etc, 

e) CONSENSUS TESTn;G, EVAWATING, CRITICIZING. 
E.g., sending up trial balloons to see if group is reaching 
a conclusion; checking with group to see how much agreement 
has been reached; questioning or reflecting on practicality, 
logic, facts and procedures; etc, 

f) EXPRESSING GROUP FEELINffi, 
E.g,, sensing feeling, mood, relationships within the group, 
including joking for tension releases, etc, 

g) INITIATING, EXPEDITING, ENERGIZING, 
E,g,, proposing task or goals; defining a group problem; 
suggesting a procedure or ideas for solving a problem; 
performing tasks for group; prodding group to action 
or decision; etc, 

h) CLARIFYING, ELABORATING, COORDINATING, SUMMARIZING, 
E,g,, interpreting or reflecting ideas and suggestions; clearing 
up confusions; indicating alternatives and issues; giving 
examples; pulling together activities of members; etc. 

i) MEDIATING, COMPROMISTIW, HARMONIZING, 
E,g,, attempting to reconcile disagreements; reducing tension 
through "pouring oil on troubled waters"; qualifying one's 
position by yielding status or admi ttine; error; etc. 

j) GIVING INFORMATION, OPINION, ORIENTATION, 
E,g,, offering facts; providing relevant information about group 
concern; stating e. belief, giving suggestions or ideas, defining 
position of group; relating group goals and direction; etc, 

k) OTHERS 
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APPENDIX H 

POST-OBSERVATION QUESTIONNAIRE FOR EXPERTS AND STUDENTS 

\1ITHOUI INSTRUMENT 

Now that you have observed this adolescent group, we 
would like you to indicate how socially mature you feel this group 
is with respect to the way they' use and distribute various role 
behaviors. Using only the criteria with which we have provided 
you, place a check -a:t"""the point on the scale shown below that 
corresponds to the group level of social maturity. 

l 2 3 4 5 6 
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Very Moderately In-between Average Better Quite Very 
immature immature immature mature than mature mature 
role role and slightly role average behavior role 
behavior behavior mature role behavior mature for behavior 
for this for this behavior for this behavior this for this 
age age for this age for this age age 
group group age group group age group group group 



Vlhat are the primary fe.ctors upon which your rating 
of social maturity in the use a~ roles is based! 

Are there criteris that were not included on our list 
that should have been? If so, what are they! 

Were you able to confine yourself only to the criteria 
of our list 1 

If you were to include the criteria you felt should have 
been on our list, would this have changed your rating of socially 
mature role behavior? 

If so, to what extent (in terms of scale units.) 

GG 



I. To what extent do you feel that group oriented and 
individually self-oriented role behavior were exhibited by 
the group members! 

What percentage of role behavior was group 
oriented! ________________ __ 

What percentage of role behavior was individually 
self-oriented 1 ------
What e.re the fact ora that led you to their judgment! __________________________________ _ 

II, To what extent did the group exhibit all the role 
categories listed on the criterian sheet? 
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·Of the eleven role categories listed on the cri terian 
sheet, which two main-role categories were used most frequently 
by the group! 

(1) ______ __ (2) ______ _ 

Estimate the percentage of role behavior filled by the 
each of the two most frequently used role categories, 

(1) ______ _ (2) ______ _ 

III, To what extent did the individual members 0 play11 the 
the total range of available role behavior categories as 
listed on the criterian sheet! 

Please estimate: 

1, Percentage of members filling many different 

roles, --------------------------

2, Percentage of members filling a mode~te number 

of different roles, ----------------------

3, Percentage of members filling only a few 
different roles, 



IIT. To what extent did the number of roles enacted by 
the members compare to the number of roles enacted by the 
worker? 

Please estimate: 

1. Percentage of total member-enacted role 
behavior. ______________ _ 

2. Percentage of total worker-enacted role 
behavior. ______________ _ 

Reasons for judgment. 

Using the judgments you have just made on the four 
"phases of role behavior," we would like you to rate social maturity 
for the group again. The scale is exactly the same as that used 
earlier. 

1 2 3 4 5 6 '7 

Very Moderately In-between Average Better Quite Very 
immature immature immature mature than mature mature 
role role and slightly ro le average behavior role 
behavior behavior mature role behavior mature for this behavior 
for this for this behavior for this behavior age for this 
age age for this age for this group age 
group group age group group age group group 
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Compare the first and the last ratings on the social 
maturity scala. 

1. If the ratings are the same, the interview is completed. 

2. If the ratings are different, how are their differences accounted 
for? 

Did the "four phases of role behavior" that you were 
asked to analyze in this questionnaire (page3) effect your second 
rating on the social maturity scale? 

If so, how? 
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APPENDIX I 

QUALIFICATION SHEET 
FOR EXPERT AND NON-EXPERTS (STUDENT) 

' 
l ' EDUCATIONAL ' NAME ROlE I YEARS OF PRESENT I 

J EXPERIENCE POSITION • DEGREE 
I 
I 

! I 

Group I l I 
' l 

D. F. 
I 

Expert Frog. Dir. 6 MSSS-1954 I 

' 

i ' 
i 

I 
I 
I 

J.Le. Expert 2 Staff Worker MSSS-1958 ' 
' I 

l ' 
I 

' 
I Non Student 

E. L. I Expert volunteer I - ' -
i I ! 

j ' 
I I 

Group II I I 
i Non Student l 

I 

I i 

c. s. Expert - social work B.A. 

i I 
---------+---------+---------+-----------4-------------·~ 

J.I.a. Expert l3 I 
! 

I ' 
R. R. Expert 2 

Prog.Dir. 

' 
l 

Dir.of Aft. 
Activities 

MSSS-1954 

Candidate 
for MSSS 

I 

I 
I 
I 



APPENDIX J 

BENNE-SiiEATS ROlE ClASSIFICATION 

(1) Group Task Roles. These roles are related to the task which 

the group is deciding to undertake or has undertaken. 

a. Initiator--suggests or proposes to the group new ideas 
or a changed way of regarding the group problem. 

b. Information seeker--asks for clarification of suggestions 
made, for authoritative information or facts pertinent to 
the problem being discussed. 

c. Opinion seeker--asks for a clarification of the values 
pertinent to what the group is undertaking. 

d. Opinion giver--states his belief or opinion pertinently 
to a suggestion made or to alternatives suggested. 

e. Information giver--offers facts or generalizations 
which are authoritative, 

f. Elaborator--spells out suggestions in terms of examples, 
offers a rationale for suggestions made, 

g. Coordinator--shows or clarifies the relationships among 
various ideas and suggestions, pulls them together, 

h. Evaluator--subjects the accomplishment of the group to 
some standard of group functioning in the context of 
the group task • 

i, Energizer--prods the group to action or decision. 

j. Procedural technician--expedites group movement by 
doing things for the group. 

ko Recorder--write down suggestions, makes a record of 
group discussions. 
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(2) Group Building and Maintenance Roles. These roles are oriented 

toward the functioning of the group as a group. 

a. Encourager--praises, agrees with the accepts the contribu­
tions of others • 

b. Harmonizer--mediates the differences between other members, 
relieve tension. 

c. Compromiser--operates from v1i thin a conflict in which 
his idea or position is involved. 

72 

d. Gate-keeper and expeditor--attempts to keep communication 
channels open by encouraging or facilitating the participation 
of others by proposing regulations of the flow of communica­
tion. 

e. Standard setter--expresses standards for the group to attempt 
to achieve in its functioning or applies standards in evolving 
the quality of group process. 

f. Group observer--keeps records of various aspects of group 
process and feeds such data with proposed interpretations 
into the group's evaluation of its won procedures. 

g. Follower--goes along with the movement of the group, more 
or less passively accepting the ideas of others. 
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CHAPl'ER I 

INTRODUGI'ION 

Purpose of the Study 

The profession of social work bas continued to be the subject 

of many articles and studies ever since 1915 with the appearance of 
1 

Dr. Flexner's article, "Is Social Work a Profession?" Now, forty-

five years later, with social work generally conceded to be a 

profession, there continues to be much concern over its nature, role, 

function and valueq. 

The purpose of this study is to explore the professional 

values of social workers, their self-image, and their perception of 

themselves in relation to other professional groups. To some extent 

this is a continuation of a study completed in 1959 which explored the 

interprofessional relationships between sociel workers on the one 

and physicians, psychiatrists, psychologists and clergymen on the 

band, 

2 
other. 

Considerable study bas gone into the investigation of values 

in social work. There is good evidence to support the notion that 

values held by an individual have an effect on the self-image. In 

this study we attempt to elicit the values of the social worker, and to 

see if these values influence her perception of herself, and if so, 

in what ways • 

1 
Abraham Flexner. "Is Social Work a Profession?", Proceedings 

of the National Conference of Charities and Corrections, 1915. 

2 
Barbara Keller, Roger W. Phelps, Evelyn I. Shickman and 

Carol Slade, "A Study of the Interprofessional Relations of Social 
Workers with Physicians, Psychiatrists, Psychologists and Clergymen." 

l 
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~le are further concerned with the social worker's perception 

of herself in relation to other professional groups, and how social work 

values may influence this perception. 

Methods of Research 

The questionnaire was chosen over the interview because it 

would secure for us a larger number of respondents in a limited time. 

In addition the questionnaire provides a more standardized method of 

answering questions, The further advantage of anonymity perhaps did 

not pertain as much as we had hoped, for even though the respondents 

were not asked for their names, a number could be identified through 

the answers to questions about age, sex and education. This seems to 

have aroused some anxiety lest the questionnaire be used in other ways 

than for this specific study. Two social workers known to us, and 

implying this, apologized for failing to complete and return the 

questionnaires, while a third, a board member, left some questions 

unanswered. It may be that because of conflicting opinions in the 

field of social work, some workers hesitated to disclose attitudes or 

give job descriptions or educational backgrounds which they thought 

might put them in some jeopardy. 

Two groups were used in the study - a group of social workers 

and a group of students enrolled in the Evening Division of the College 

of Business Administration. The business student group was used for 

comparison. A comparison, which may also be a contrast, serves to 

highlight differences and to emphasize qualities intrinsic to the 

objects compared. Vie felt, therefore, that the selection of a group 

of business students would yield data which would help in delineating 



more clearly the values of the social worker. VJe felt that the image 

held by the business student is perhaps an indication of what the 

public image is, In addition the way the business student ranked 

social work, both in terms of its actual prestige, and the prestige 

he thinks it should have, would further reveal his image of the social 

worker. 

The questionnaire used in the previous study was expanded 

with the purpose of eliciting respopses falling in the following cate­

gories: job values, the image of social work, the prestige and status 

of social work. 

3 

The questionnaires were mailed out with a covering letter and 

a stamped, self-addressed envelope to 199 social workers selected at 

random from the Eastern Massachusetts Chapter of the National Association 

of Social Workers, The random sample was obtained by choosing every 

fourth name on the alphabetical membership list, A total of 86 

questionnaires was returned. The covering letter addressed the recip­

ient as "Dear Social Worker." Actually the group receiving the letter 

included research workers, students, teaching and retired social workers. 

Of this group who returned the questionnaires, and who may not have 

thought of themselves as "social workers", a certain proportion did 

not answer the questionnaire at all, This accounts for some of the 11 

incomplete questionnaires of the 86 returned, There may have been 

other questionnaires not returned by people in similar categori as. In 

addition two social workers known to us expressed reluctance to disclose 

their views on a questionnaire. Another social worker, now part-time, 

telephoned to ask if her answer would be disqualified since she is no 

longer a full-time worker. 
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It is apparent, therefore, that there was some ambiguity 

among the social work group about qualifications for answering the 

questionnaire, Further reaeons for the failure of the remaining social 

workers to complete and return their questionnaires can only be a matter 

for conjecture. 

The group of business students was also given the questionnaire 

but in slightly modified form. This group was composed of 86 students 

enrolled in the Evening Division of the College of Business Administration, 

The questionnaires were distributed and filled out during a class hour, 

and collected at that time, Of the total of 86 1 14 were eliminated as 

partly incomplete, leaving a total of 72 completed questionnaires. 

Since we were four students the work was divided in the 

following ways, One student compiled and interpreted the questions 

dealing with job values, a second with the questions concerned with the 

status and prestige of the social worker, and a third with the image 

of the social worker, both the self-image and the image given by the 

business student, To the fourth student fell the task of writing 

the introduction and the summary, In addition the fourth student 

analyzed to some extent the background characteristics of the two 

groups of respondents. 

Background Characteristics of Respondents 

Of the group of social workers who answered the questionnaires, 

fifty-seven were women and eighteen were men, The median age was 40 1 

the youngest being 23 and the oldest 70 0 
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The positions held by these social workers fell into the 

fallowing categories: 

Category Number 

1, Students • • • • . • • • • 8 
2, Caseworkers • • • • • • • • 31 
3. Supervisors) 

Educators ) 
Consultants) • • • • • • 10 

4. Administrators) 
Directors ). • • • 17 

5, Researchers • • • • • • • 4 
6, Board Members ) 

Retired Workers) • • • • • • 5 

The caseworkers, numerically the largest group, also included 

the largest number with Master's degrees in social work, 27 out of 31. 

The median number of years on the job was 11. 

In reviewing the educational background of the fathers of 

social workers we find that 24 fathers had grade school education, 18 

had sompleted high school, while 32 had college and or professional 

training. 

Of the group of students enrolled in the Industrial Management 

Classes of the College of Business Administration, 72 completed the 

questionnaires, 68 men and 4 women. The median age was 27, with the 

youngest 18 and the oldest 45. 

The positions held by these individuals covered a wide variety 

of jobs, ranging from gas station attendant and truck driver to electron-

ic engineer, All 72 had completed high school, 7 had earned college 

degrees and more than half had had further vocational training through 

night courses or otherwise, The median number of years on the job was 2, 

The educational background of the fathers included 19 who did 

not go beyond grade school, 34 who did not go further than high school, 
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while the remaining group of 21 included 9 with college degrees, 2 with 

graduate degrees, 2 with law degrees, and 1 with an M.D. 

In comparing the two groups of respondents, it appears then 

that the group of social workers on the whole was older, more educated, 

with more years of job experience and with a larger number of more 

highly educated fathers, 

In making this study we expected to find different values 

emerging from social workers and business students. We also expected 

that the values of the social workers would influence their self­

perception in contrast to the perception of social workers held by 

the business students • We expected that the prestige and status 

accorded the social worker would be judged low by both groups but that 

the social worker, because of her values, would feel that her profession 

should be granted higher status, 



CHAPI'ER II 

PROFESSIONAL VALUES OF SOCIAL WORKERS 

Introduction 

Basic to every profession is its value structure. In other 

words, "there are basic and fundamental beliefs, the unquestioned 

premise upon which the very existence of the profession rests." 1 

The concept of values permeates much of the social work 

literature. However, little empirical data is to be found in regard 

to the values held by social workers. As Boehm says, one of the 

reasons for this may be the difficulty in getting information on 

values. 

Values are essentially human emanations and intangible 
because in the realm of ideas and attitudes and have 
not lent themselves ~asily to observation, classification 
and quantification. 

An effort will be made in this chapter to systematically 

point out what some of the professional values of social workers are 

and also to compare these values with the values held by business 

students. This will be done in two ways: first, by analyzing 

and comparing what the social workers and business students think are 

the important considerations in choosing an occupation; and second, 

by analysing and comparing what these two groups regard as undesirable 

1 
Ernest Greenwood, "Attributes of a Profession," Social Vlork, 

Vol. 2 (July, 1957, p.52. 

2 
Werner Boehm, "The Role of Values in Social Work," The 

Jewish Social Service Quarterly, Vol. 26 (June, 1950), p. 430.---

7 



traits of a professional parson or a professional jab. We are of the 

opinion that values will tend to be reflected in these responses. 

Williamson's article points out that "we do not act without revealing, 

implici ty or explicity, subjectively chosen values." 
3 

Methodology 

This portion of the study was based on a total of 147 ques-

tionnaires, 75 coming from a selected group of social workers of the 

Eastern Massachusetts Chapter of the National Association of Social 

Workers and 72 from a selected group of evening students at Boston 

University College of Business Administration. 

The data for this chapter of the study were gathered from 

8 

4 
Questions 1 and 2 of the questionnaire which can be seen in Appendix A. 

It is interesting to note that all respondents completely answered 

these two questions while there was a varying number of incomplete 

responses for the other questions in the questionnaire. 

Professional Values as Reflected by Considerations Involved In 

Choosing An Occupation 

Method 

Question 1 was designed to elicit answers that would yield 

clues as to the respondents' values in choosing an occupation. In a 

study done by Ginzberg, at al, it was found that occupational choices 

3 
Edmund Williamson, "Value Orientation in Counseling," 

Personnel and Guidance Journal, Vol0 36 (April, 1958) p. 524 0 

4 
Henceforth, I will refer to these as Question 1 and 

Question 2, respectively. 



5 are frequently formed around values. 

Since a part of the analysis will include a comparison With 

parts of the National Opinion Research Center's study, we decided to 

use a quoation similar to the one used in that study. The only 

9 

modification was a request for "the two most important things for a 

young man to consider when he is choosing his life's work" rather than 

"the single most important thing for a young man to consider when he 

is choosing his life's work." The rationale for the change was based 

on our feeling that the National Opinion Research Center's study did 

not sufficiently provide for those persons who would consider cate-

gories related to both the job and to the individual. For example, 

financial aspects of the job, physical aspects of the job, security 

and stability aspects of the job, are all job considerations. Interest 1 

service to humanity, native ability, aptitude and personality, as well 

as most of the other categories are more related to the individual. 

In addition to the above stated factor, we felt that by giving two 

choices we might get e. more extended idea of the professional values 

of the social workers and business students. For example, in giving 

respondents two choices we were interested to find out if they were 

highly person-oriented, highly job-oriented, or whether, in their two 

responses they would give one person-oriented and one job-oriented 

response. 

5 
Eli Ginzberg, Sol Ginsberg, Sidney Axelrod, John Herma, 

"The Problem of Occupational Choice," The Journal of Orthopsy­
chiatry, Vol. 20 (April, 1950), p. 177 0 



It ca.n be noted from the Na.tiona.l Opinion Research Center's 

study tha.t respondents were not asked their criteria. in choosing their 

own occupation, but ware to judge wha.t wa.s important for a. "young man" 

to consid.or. This device wa.s used to establish a. more uniform frame 

of reference for a.ll respondents. 6 

The National Opinion Research Center has worked out a. series 

of categories for this question a.nd for the most pa.rt we ha.ve used 

their categories to facilitate comparison of findings with the 

na.tiona.l sample. The content of the categories as we see them is 

specified below: 

6 

INTEREST-We mean by interest a.n a.wa.reness by the 
individual tha.t he ca.n gain greater than a.vera.ge 
gratification by devoting his energies to one 
rather than another a.rea. of activity. 

NATIVE ABILITY 1 API'ITUDE, PERSONALITY-Here a.re 
clustered responses tha.t indicate the possession of 
those personal qualities necessary for success in a. 
selected a.rea.. 

FINANCIAL ASPECTS OF THE JOB-Here a.re included the 
responses which fitted into one or more of the 
fallowing descriptions: the extent to which the 
a.vera.ge sa.la.ry received by those in practice in the 
profession being considered wa.s considered to be 
a.dequa.te by the person contemplating entering the 
field; the a.dequa.cy of pa.y in a. particular field 
to provide its members with the means of maintaining 
middle-class ideals such a.s education of children, 
family security in the event of death or after 
retirement; possession a.nd maintenance of some of 
the ma.teria.l symbols of middle-class America.. 

OPPORTUNITY FOR ADVhNCEMENI'•Here a.re grouped those 
responses that simply list opportunity for a.dva.nce• 
ment a.nd future of the job. 

National Opinion Research Center, Na.tiona.l Opinion On 
Occupations, Po 111. 

10 



SECURITY AND STABILITY ASPECTS OF THE JOB-Here are 
included those responses concerned with the con­
tinued value the profession will give to the indi­
vidual and to society. 

PREPARATION FOR THE JOB-Included within this category 
are responses dealing with training and cost of 
education. 

SERVICE TO HUMANITY-Responses included under this 
classification are those concerned with the altru­
istic character of the work. In other words, the 
extent to which pre.ctice in the field can be 
considered to be uplifting to mankind 0 

PHYSICAL ASPECTS OF THE JOB-This category contains 
responses having to do with factors such as short 
hours, safe work, clean work and other aspects 
relating to the pleasantness of the job. 

El'HICAL ASPECTS OF THE JOB-Here are grouped responses 
having to do with mor&l standards, honesty, respon­
sibility. For exa.mple, one response was "fair play." 

PRESTIGE-This category included statements of res­
pondents who felt social position attached to the 
job to be of importance. This included statements 
holding a subjective evaluation· of status of the 
profession to be very important, objective evaluation 
of status to be important or combination of both 
to be important • 

MISCELLANEOUS-Here are included a number of miscellaneous 
responses, most of which were not clear and therefore 
impossible to place in any of the other categories. 

Each response made by the social workers and business 

students was tabulated. For some respondents, this meant th&t it was 

necessary to tabulate more than the two considerations called for in 

the question. In order not to give undue emphasis to the consider&-

ll 

tiona mentioned by these respondents, we decided to weight them. This 

involved dividing the total humber of responses gi van under each part 

of the question into one so that there would be a total of one 

consideration credited to each respondent in each part of the question. 



This method of handling multiple responses was chosen in favor of 

omitting the responses from the analysis or arbitrarily selecting 

the first, second, or third response. 

Analysis of Data 

12 

The distribution of responses by social workers and business 

students into the eleven categories may be seen in Tables l and 2. 

While there is a good deal of similarity in the distribution of their 

responses, there are also a number of important differences. 

The 75 social workers came up with a total of 167 responses, 

while the 72 business students gave a total of 148 responses. The 

fact that social workers are likelier to depart from the instructions 

of the question and to give more than two considerations is perhaps 

a reflection of their greater concern for "the total situation." 

Just a.s they ha.ve elsewhere been more reluctant than the business 

students to rank occupations, so have they here been more relucta.nt 

to list only the two most important considerations for a young man to 

consider when he is choosing his life's work. Another possible 

explanation for the multiple responses of social workers might be an 

over-all ambivalence as to what really are the "most" important 

considerations. This could be due to their constant dealing with the 

many components that enter into decision making. A more pra.ctical 

factor in relation to social workers' multiple responses is that 

they had more time to ponder the question whereas business students 

had to respond to the entire questionnaire within a set time limit. 

Looking first at "interest" as a consideration in choosing 

a career, we can see tha.t the social workers and business students 
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TABLE I 

DISTRIBUTION OF SOCIAL OOR.KERS' RESPONSES WITH REGARD TO THE THINGS A YOONG MAN SHOUill CONSIDER IN CHOOSING A CAREER 

Part I Part II Total No. Weighted No % of the 
Sub -- - Sub of: of Total No. Single Double Triple Total ingle Double Triple Total Res pons Res porn R>sponse No.of: ~spanse Response [Respome No.of: 

Responses Responses of 
Categories Resoonre IRP.RnrmRf 

COl!lbined Combined Responses 

1. In:!im: e§:li 37 10 47 15 1 16 63 58 38'fo 
Ability,Aptitude and 

~- Perscnality 20 9 29 17 1 18 I 47 42 28 

Financial aspects 

I f,--3. of: the job 1 1 2 2 18 19 16 11 

4. 
Opportunity f:or 

I ' ad vane emen t 2 2 1 1 8 10 9 6 
Security and stabili~ I 

5. aspects of: the job I 0 6 6 6 6 4 

6. Preparation f:or -the job 
; 

i 1 1 1 2 3 4 3 2 
I 
I 

7 Service to humanit~ 4 4 7 7 11 11 7 

8. 
Physical aspects of 
the job 0 0 0 
Ethical as -,a cts of: 

9. the job 0 0 0 

10. Prestige 0 1 1 2 2 1 1 

l.l_. __ 1'1is_g!Jllaneous 1 1 4 4 5 5 3 ---- - - --------

TOTALS 85 82 167 150 100% 

I 
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TABLE 2 

DISTRIBUTION OF BUSINESS STUDENTS' RESPONSES WITH REGARD TO THE THINGS A YOUNG HAN SHOULD CONSIDER IN CHOOSING A CAREER 

[ ! 
Part I 1 1' 1rt TT esponses esponses of 
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Catega- ies j Respon eResp.,;,~ Resronse1Jl, of esponse Resprnre ResponseJ:0 • of .J.I i 1 

I ~otal No.lleighted Nt% of the 

~ 
of of Total no 

ombined ombined esponses 

I ! • I 

2 I 45 I n 1 12 1. Interest 

Ability,Aptitude and 

~ersonality ------·-----·--

43 

1 r ·' ' + I r---!~ _j 3 . 18 9 I --i-

___2.·-[=~~~~;s~:ts -- 2---1- ---1- . ·~··· ;~20 -~ -- ' ~ 
4. advancemmt 6 6--j-f-- 10 1 

57 

Jl 27 

lw2 

I 

il 16 
I '·~~. ~""bili'Y II 

5 • aspects of the __j_Q_b 0 I 4 I · .. 41 4 

; . 
4 6. Preparation for the job 1 1 3 -

__6_ 

0 
t---
i 

~ I 

tf--! 
I 7 
l--

i 
7. Service to H\llli!!_nij;y_._t ~ j j 0 II 5 I 1 I I 
8
'- _!?;:l;_::~~:- . I I I 0--l+------+·----+---1---

Ethical aspects I 
H- ~_at__tre job . 1 

0 1 10. Prestige 

11. Miscellaneous 1 1 6 

TOTALS 74 i 148 
' ' 
' I 
I 
! I 

! :: 
22 

1f> 

4 

3 

5 

1 

7 

144 

i 38% 
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115 
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have practically identical proportions of their responses under this 

category. In both groups, too, they have much more frequently listed 

a response classified as "interest" under the first consideration asked 

for, perhaps suggesting that they think of this as an important consid-

eration. They have responded to the question as though we were asking 

them to list the two considerations on a hierachical basis. While we 

did not intend hierarchical responding to Parts 1 and 2 of the question, 

the placing of a 1 and 2 on the questionnaire may have been suggestive. 

This observation seems justified when we note that "interest" was placed 

under Part 1 three times more often than it was placed under Part 2. 

It is also interesting to note that Ginzberg et al. seem to feel that 

Interest is one of the more important factors that confronts an indi­

vidual in selecting a career.
7 

A noticeable difference between the social work group and 

business group is evident ir. the category "service to humanity." 

Seven per cent of the social workers' responses fall in this category 

in comparison to 4 per cent of the business students' responses. This 

makes sense in view of the nature of the social work profession and 

its orientation toward helping people. One might possibly wonder, 

however, why there was not an even greater percentage of social work 

respondents in this category. Perhaps the answer is that "service to 

humanity• is so basic a value it has been taken for granted by the 

social workers. Another possible reason for the small proportion of 

7 
Eli Ginzberg, Sol Ginsberg, 

"The Problem of Occupational Choice," 
Vol. 20 (April, 1950) p 0 177. 

Sidney Axelrod, John Herma, 
The Journal of Orthopsychiatry, 
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responses in this category is that "service to humanity" is an ideal-

istic value and would therefore not be listed too frequently as an 

explicit faotor to take into consideration in choosing one •s career. 

It is also interesting to compare our distribution of responses with 

the distribution of responses that was obtained in a random national 

sample by the National Opinion Research Center.
9 

Material is presented 

on the distribution of responses of professionals in that study, and 

we can see, in Table 3, that the proportion of responses of these 

professionals and of our sample of social workers is identical in the 

category of "service to humanity,." :rt seems that in spite of the 

different training and services rendered by the various professional 

groups, there exists among them certain common values. The fact that 

professionals have often been required to take similar courses, in 

addition to or before concentrating upon those specifically related 

to study in their selected profession, might also account for the 

groups' sharing of certain basic values 0 

Individual considerations (ioe., interest, native ability, 

aptitude and personality, service to humanity) were held in high esteem 

by social workers, whereas business students seemed to have felt that 

those considerations relating more to the job (i .e.,financial aspects 

of the job, opportunity for advancement 1 security and stability 

aspects of the job) were of greater importance. This is understandable 

in view of the fact that one of the more recognizable characteristics 

of the social work profession is the value placed on working with 

8 
National Opinion Research Center, National Opinion On 

Occupations, p,. 112. 
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people and particularly helping people. 

The most marked difference in the responses of the social 

workers and business students appeared under the category "ability, 

aptitude and personality." Twenty-eight per cent of the social 

workers' responses were in this category in comparison to 18 per cent 

of the business students' responses. Perhaps due to the intensive 

kind of introspection that social workers undergo in professional 

training, they would tend to be more aware of the importance of, or 

alert to, such personal qualities as aptitude, ability and personality 

in the selection of a career. 

The two categories that business students placed more value 

on than did social workers were "financial aspects of the job" and 

"opportunity for advancement •" In view of the probable economic 

background of the business students as well as the orientation of their 

profession, we would expect them to be more profit oriented. Here we 

note that 15 per cent of the business students felt this to be important 

whereas only 11 per cent of the social workers placed value on this 

category. 

1'he business students 1 concern regarding "opportunity for 

advancement" could have basis in the fact that many of our sample are 

interested in going into business or working in a business firm. Since 

the "business world" is considered to be highly competitive and success 

is often equated with a man's ability to move up the hierarchy, one 

could more readily see the business students' concern with this category. 

The figures in Table 3 show that 11 per cent of the business students' 

replies were in this category in comparison to 6 per cent of the 

social workers 1 replies • 



TALIE S 

THlNGS A YOUNG MAN SHOUlD CONSIDER 

IN CHOOSING A CAREER 

Categories 

Interest 

Native Ability,Aptitude 
Personality 

Financial Aspects of the 
Job 

Opportunity tor 
Advancement 

Security and Stability 
Aspects of the Job 

Preparation for the Job 

Service to Humanity 

Physical Aspects of the 
Job 

Ethical Aspects of the 
Job 

Prestige 

Miscellaneous 

Social 
Workers 

381. 

28 

11 

6 

4 

2 

7 

0 

0 

1 

3 

Business 
Students 

381. 

18 

15 

11 

3 

2 

4 

0 

3 

1 

5 

Percentage Responses by Groups 

Professionals* Northeast• 
Region 

411. 291. 

22 18 

6 17 

10 10 

4 10 

4 4 

7 3 

2 2 

1 0 

0 1 

3 6 

18 

United• 
States 

331. 

16 

14 

10 

8 

5 

4 

2 

1 

0 

7 

•National Opinion Research Center, National Opinion on Occupations, p. 112. 

These responses were included to give the reader opportunity to 
compare our responses with those of a national study. 



The categories in which the social work group and business 

groups were farthest apart (native a bill ty, aptitude, pars onali ty, 

financial aspects of the job and opportunity for advancement) 

might be explained on the basis of the uniqueness of the training 

of the two fields. Because of this training, we would expect 

social workers to be concerned with the personality factors involved 

in adjusting to a job, while we would expect business students to 

be more concerned with the nature of the job alone. 

Professional Values As Reflected By Professional Concerns 

Method 

Question 2 was asked to gain insight into the values of a 

number of social workers and business students by asking them to 

indicate from a list of seven the three that would trouble them 

most about a professional person or job. 

The statements described a professional performing under 

one of the following situations: (l) interested mainly in monetary 

gain, (2) not properly valued by the community served, (3) treats 

clients discourteously, (4) insufficient knowledge of job, (5) paid 

inadequate salary, (6) interested mainly in prestige and (7) not 

concerned with helping clients. Items 1, 3, 6, and 7 are concerned 

with the attitudes and values of our hypothetical professional, 

items 2 and 5 are related to the climate of the community served, 

while item 4 is concerned with professional knowledge. 

Analysis of Data 

l9 

Examination of Table 4 reveals that the item most mentioned 

by social workers as one that they would be troubled by is "The 

professional person who is not concerned about helping his clients 



TABlE 4 

DISTRIBUTION OF RESPONSES EXPRESSING 

CONCERN ABOur PROFESSIONAL SITUATIONS 

20 

Items Total Number of Responses and Percentage 

Social Workers Business Students 
Total Percentage Total Percentage 

• The professional person 16 7% 32 15% 
who is mainly interested 
in monetary gain. 

2.The professional person 9 4 17 8 
who is not properly valued 
by the community he serves. 

3.The professional person 39 17 13 6 
who treats his clients or 
patients discourteously. 

4.The professional person 55 24 59 27 
who does not know his job 
well. 

5. The professional person 6 3 8 4 
who is paid an inadequate 
salary. 

6. The professional person 22 10 24 ll 
who is mainly interested in 
increasing his prestige 

7. The professional person 78 35 63 29 
who is not concerned about 
helping his clients or 
patients. 



or patients." Business students were in accord with social workers 

but to a lesser degree. This seems to indicate that social workers 

as well as business students saw this item as a major concern. The 

social workers' higher rating of this item is in keeping with the 

value that their profession seems to have placed on helping those 

whom they serve. In the study by Kellar, at al. it is pointed out 

that the social workers' ability to help people is a source of 

satisfaction t<il them. 9 

"The professional person who does not know his job well," 

21 

seems to be another major concern to both social workers and business 

students. The 3 per cent higher rating given by social workers 

indicates a somewhat greater degree of concern regarding professional 

knowledge. In considering the type of intensive training a social 

worker is subjected to and the essentiality of competent professional 

skill for effective practice, we can see why social workers may tend 

to value this item to a greater ertent than business students • Kidneigh 

so aptly says: 

Because of its concern for people, social work education 
feels deeply the responsibility for the education of 
professional social workers who will adequately serve 
the people. 10 

The importance of professional knowledge to the social work profession 

is also stressed by Regensburg, who points out that "experiences with 

9 
Keller, at al., "A Study of the Interprofessional 

Relations of Social Workers With Physicians, Psychiatrists, 
Psychologists and Clergymen", p. 135 

10 John c. Kidneigh, "People, Problems, and Plans", 
Social Work Journal, Vol. 32, (April, 1951), p. 81 



the common crises of human life are a prerequisite for professional 

competence." 11 

The professional person who treats his clients or patients 

discourteously is seen by social workers as another major concern. 

Here the social workers and business students are in marked dis-
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agreement, with the social workers having 17 per cent and the business 

students 6 per cent of their responses in this category. The social 

workers' focus upon the individual is here evidenced again. Respect 

for the client is repeatedly affirmed in the social work literature. 

In view of the fact that social workers want their clients to be 

self-respecting, they too must be respectful. In Friedlander's 

Introduction To Social Welfare this very basic tenet is set forth. 

The objective of social welfare is to secure for each human 
being the economic necessities 1 a high standard of health 
and decent living conditions. equal opportunities with 
his fellow citizens, and the highest possible degree of 
self-respect and freedom of thought and action without 
interfering with the same rights of others. 12 

Such i tams that would indicate how a professional person is 

treated (i.e. the professional person who is not valued by the 

community he serves and the professional person who is paid an inade-

quate salary) are of less concern to social workers than to business 

students. Perhaps the fact that social workers are dedicated to 

helping their clients leads them to place more emphasis upon those 

factors that indicate the client is not being properly helped• 

11 
Jeanette Regensburg1 "Professional Attributes, Knowledge, 

and Skills in Practice: ·Educational Priorities", Social Work 
Journal, Vol. 341 (April, 1953, Po 53. 

12 Friedlander, Walter A., Introduction to Social Welfare 1 
pp. 4-5. 



and less emphasis upon those factors that indicate the professional 

is not being properly treated. 

Social workers and business students gave fairly similar 

responses to "the professional parson who is mainly interested in 

increasing his prestige." However, social workers tended to be 

less concerned about this item than business students. In view of 

the natura of the social work profession, it would seem that social 

workers would be more troubled by this item. Yet their responses 

seemed to be indicative of what Goodall sees as a dissatisfaction 

among social workers regarding their prestige within our society. 

We are not wholly satisfied with our present status • 
We feel that we should be better rewarded, and the 
work we do should be better appreciated. 13 

It seems that the social worker is not concerned about prestige for 

purely personal gratification, but there is a deeper motivation 

behind these feelings for more prestige. 

It looks to us as though our prestige does not match 
the importance of the work we do, and we wonder why 
there shouldn't be the highest kind of respect for 
the basic services which affect human wall-being so 
deeply. 14 

Summary and Conclusions 

Some of the values of the social work group are reflected 

in the responses that they have gi van to the questions asking them 

for the things a young man should consider when he is choosing his 

13 
Goodall, Frances. "The Status of the Social Worker in the 

23 

Agency and the Community," Social Work Journal, vol. 35 (July, 1954) p.lll 

14
!bid. p.ll2 
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life's work, and for the professional situation that would be of concern 

to them. While there are many similarities in the responses of the 

social workers and the business students, there are also many differ­

ences that serve to highlight the values of the social workers. 

One of the social work values that is reflected by the 

questionnaire data, is a strong concern for the person and his integ• 

rity. We find, for example, that social workers to a greater extent 

than business students mention the personal factors that are involved 

in enjoying and adjusting to a job. The social workers are more 

concerned about such things as a person's interest and aptitudes, while 

the business students are more concerned with the nature of the job, 

in terms of such things as monetary gain and opportunity for advance­

ment. 

The social workers' greater concern for the welfare of the 

client is perhaps another indication of their more pronounced orien­

tation toward persons. To a greater extent than the business students, 

the social workers are concerned about professional situations that 

center about the treatment given to the client • On the other hand, 

they are somewhat less concerned about those situations that center 

about the way the professional person himself is treated. 

We also find that the social workers are more concerned 

about providing help for the clients, and about treating them 

courteously, than are the business students • These considerations, too, 

are an indication of social work values, and the concern about courteous 

or respectful treatment of the client is another way of talking about 

a concern for a person and his integrity. 



CHAPl'ER III 

THE IMAGE OF A SOCIAL WORKER 

Introduction 

Pictures often serve as expressive mediums for thoughts, 

feelings,and attitudes. For this reason, the authors decided to ask 

the sample groups to describe what social workers do. Their des-

criptions would constitute written pictures of social work, verbal 

images being obtained from the business students and self-images from 

the social workers. From these descriptions, we hoped to gather more 

information about attitudes towards social work, both quantitative 

and qualitative, explicit and implicit. We also felt that some of 

the social work values might emerge from the self-images of the 

social work group, and conversely, we wondered if these values would 

affect the way in which the social workers saw themselves. 

Mst hodology 

The Question 

In order to obtain an image that would be valid for each 

respondent, we decided to include a free-response or "open-ended" 

question in our questionnaire. This would allow the respondent to 

bring out the ideas and attitudes that are important to him rather 

than those we might anticipate for him. Jahoda., Deutsch, and Cook 

state that the "open-ended" question gives an "opportunity for 

spontaneous, unanticipated responses rather than confining the 

respondent to a choice among alternatives imposed by the question." 1 

1 
Jahoda, Deutsch, and Cook, Research Methods in Social 

Relations, p. 427. 
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With the probability of a tremendous variation within the two sample 

groups as to their ideas on social work, we could not anticipate 

them all. The "open-ended" question however, would allow every 

respondent to say what he wanted, and this would apply even to 

those who might know little or nothing of the field of social work. 

More important, this type of question would evoke more information 

as to how the respondent felt about social work. Not only would the 

respondent be at liberty to write his own ideas then, but in doing 

so, he would also express his beliefs and attitudes more fully. 

The following questions were used in the questionnaire. 

Each of the social workers was asked to: 

Imagine that your college class is preparing an informal 
bulletin to go out before your reunion in June, and that 
they are asking you to describe what you do as a social 
worker. Imagine that you can use about 10 or 20 lines 
and write your job description below. 

The business students were given the following question: 

Taking social work as an example of the ten professions 
mentioned earlier, write what you think a social worker 
does. Use about 10 or 20 lines, and write your job 
description below. 

Both groups were asked what a social worker does, but in 

different ways. For the social work group the requested response was 

on the basis of each respondent's experience as a social worker. For 

the business school group it was on the basis of his experience, 

knowledge, or imagination of what this other professional group does. 

Both groups were asked to do this in an imagined way. The different 

wordings were necessary due to the different occupations of the 

groups. 

2& 



The social work group was asked explicitly to imagine a 

situation in order to help them in their task of writing about them­

selves. The situation of writing for an informal bulletin provided 

a structure for them. The "informal bulletin" was included to give 

the social workers freedom to express themselves fully and naturally, 

rather than in a formal way. The "college class" was also included 

to promote fullness in the description. It assumed a camaraderie that 

would help the respondents be informal end natural. It further 

assumed that collage classmates would not know the held of social 

work as well as classmates of a graduate school of social work would, 

and therefore it would encourage a fuller description of each res­

pondent's job. On the other hand, the college reunion orientation was 

intended to prevent any propaganda for recruitment, since it assumed 

that the classmates had already made their occupational choices. 

The business school group was asked to write about social 

work "as an example" of ten occupations used in other parts of the 

questionnaire. This was designed to avoid any bias the students might 

have had had they known we were specifically concerned with social 

work. They were also asked to do this by a simple, business-like 

question, in line with their occupational orientation. Both aspects 

of the question were intended to allow the students the opportunity 

27 

to write about social work from their own frame of reference, according 

to what the question meant to them. The business students were asked 

to write what they "think a social worker does." This was a request 

to imagine a situation in an implicit sense, since social work is not 

a field in which they were actively engaged. The group was asked 

what they "think" rather than what they "know" to allow all the students 
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to respond, whether they knew much about the field or not. This meant 

that their responses would range from fully imagined ideas about social 

work to ideas based on a great deal of knowledge and experience with 

it. In an attempt to check this, we included a question as to how 

much the students knew about social work, with five possible answers 

ranging from "very great" to "nothing." 

The Sample 

Of the 199 questionnaires mailed to the social work group, 

66 were returned. Eleven of these ware not filled out at all and 9 

others were not filled out in this question, leaving a total of 66 0 

Of the 9 respondents who did. not answer this question, 2 were graduate 

students, one of whom explained that she had just been placed in her 

agency and did not feel qualified to describe her duties there yet. 

Another respondent stated that she was retired, and a fourth said 

that she could not answer this kind of question wall so that anything 

she might write would not have any meaning. The remaining 5 were 

returned without comment but the face sheet information revealed that 

2 were from directors, and one each was from an executive director, 

a research worker, and a caseworker. Possibly those persons who were 

in an administrative or research position did not feel that a question 

about what social workers do applied to them. 

Of the 86 business students who were given the questionnaires, 

only 72 were completely filled out. Although others completed this 

portion of the questionnaire, they were eliminated due to other 

incompleted sections, in an attempt to reduce the business group to 

approximately the same size as the social work group, and to cut 

down on the number of questionnaires to be analyzed. 
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Limitations of the Methodology 

The mjor limitation of this portion of the research project 

lies with the fact that a written question was used. Here the re­

searcher can neither observe the respondent nor provide interpretation 

or encouragement to help draw him out, nor seek clarification if his 

responses are confusing. As a result, it is not always clear how a 

respondent interprets the question or whether two respondents mean the 

same thing by the same comments. Therefore the validity of the responses 

is open to question. 

This limitation refers only to this question, however. In 

view of the total research project and the limited time in which to 

do it, the written questionnaire seemed well suited to the kinds of 

information requested, especially to the rankings. Moreover, it was 

hoped that it would be helpful even in this question. As the most 

impersonal medium of collecting data, we hoped that the written 

question would further encourage the sample groups to respond openly 

and freely. 

Analysis of Data 

The Social Worker as a Helper 

One of the most frequent words used by all of the respond­

ents to describe social workers was the word "help.• Accordingly, 

all the forms of this word were noted and quantified. Table l shows 

the totals and the mean use for each respondent in both groups. 



TABlE 1 

USE OF ALL FORMS OF THE VJORD "HELP" BY SOCIAL WORKERS AND BUSINESS 
STODENI'S 

Group Number of 
Respondents 

Social Workers 66 

Business Students 72 

Number of Times 
"Help" Appeared 

82 

106 

Mean Use par 
Respondent 

1.47 
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As social work has often been called a "helping profession", 

it was expected that the members of that profession would use the word 

"help" more often than the business students. Table 1 shows that such 

was not the case in this study. Moreover, not only did the business 

students use the word more frequently as such, but also more frequently 

in relation to the number of lines they devoted to their descriptions. 

Table 2 shows the mnnber of lines used by each group and the mean for 

each respondent in both groups. All lines one-half a page or longer 

were counted as one line., 

TABlE 2 

NUMBER OF LINES USED BY SOCIAL WORKERS AND BUSINESS STUDENI'S JN 

RESPONSES TO QUESTION 

Group Number of Total Mean Number of 
Respondents Lines Used Lines per Person 

Social Viorkers 66 1046 15.85 or 16 0 0• 

Business Students 72 786 10.92 

• Eight social workers typed their responses. The mean number of 
lines was increased to 16.0 to compensate for the resulting reduced 
number of lines. 
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Since the social workers used 46 per cent more lines than 

the business students, it would be expected that they would use "help" 

46 per cent more than the latter group, or a mean use of 1.92 as 

compared to the 1.47 of the business students. The fact that the 

mean use for the social workers was 10 24 as compared to the expected 

1.92 requires some comment. 

Helping is one of the primary aims of social work. It is 

mentioned throughout the literature, from the most basic and funda­

mental texts to the most sophisticated professional papers. This has 

been so since social work began. As such, then, the term "helping" 

has evolved as a clear cut value, a single expression which, for 

social workers, defines the very essence of their purpose. Therefore, 

in this study we expected that the social workers would use "help" 

more frequently than the non-social workers, particularly since 

social workers would have the optimum opportunity to know that 

helping is a value in social work, and they could be expected to 

adhere to this value as part of their identification with the 

profession. The fact that they did use "helping" indicates their 

knowledge a.nd acceptance of the value. However, the fact that the 

business students also used "helping" indicates that while they 

were not involved in identifying themselves with the field, they 

recognized "helping" as either e.n aim or a value of social work. 

Their quite frequent use of "helping" suggests that non-social 

workers are becoming more aware of what social work does, at least 

to the extent that it is e. helping profession. 
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Another reason the social workers did not use "helping" 

more often than the business students may have been that they assumed 

that their work is helpful and were more concerned with the kind of 

help they gave. Since helping is so basic to social work, they may 

have felt it unnecessary to use the worde 

Since the social worker was seen as a helping person by 

both groups, it seemed of interest to explore the kind of help the 

groups attributed to this person. To do this, phrases used to describe 

the help were divided between three categories. One was called 

Physical-Practical to identify any activity the social worker had in 

helping people on a material basis. It included such things as giving 

money, food, clothing, or shelter, and finding a job, medical care, 

or housing. Referrals and recording were included if they related 

to the client. The following are examples of this type of help. 

A caseworker ••• deals directly with families in providing 
financial aid. 

A social service worker will advise patients·who are in 
need of medical or other help. For instance, a blind 
person may be informed of what services the community 
has to offer in the way of instruction on how to walk 
with a cane in traffic, how to cook, how to get talking 
books, where to go to get someone to do housework, etc. 

Concrete help may involve providing clothes, toys, 
recreation, housekeeping or nursing help at home, 
obtaining medical appliances. 

These clients ••• may need help with social problems; 
like help in getting a job, need for change in (their) 
living situation. 

Another category was termed Social-Emotional to denote any 

activity the social worker had in helping people with their feelings 

and anxieties towards any life situation. This included help towards 



gaining understanding and insight into problems, and dealing with 

emotional difficulties. The following phrases are typical of those 

included in this category. 

The social worker is concerned with the betterment of .... 
social attitudes of the persons in their charge. 

My knowledge of social w6rk leads me to think of it as 
generally helping 6thers 1 whether their troubles be 
monetary, physical, or mental. 2 

As a caseworker in a psychiatric setting, I see people 
who are seeking some relief from emotional difficulties 
that are preventing them or their loved ones from living 
a full life. 

Sometimes the help comes through their· being able to take 
a new look at their problems, feelings, and experiences 
in a non- judgmen"tal· setting, to gain new understanding 
and decide upon new, more appropriate behavior, or to 
outgrow and leave behind no longer appropriate feelings. 

All other phrases were put into the third category, called 

Unqualified. These phrases either did not specify the type of help 

or were not clear in their specification. It was so difficult to 
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make the category decisions, that many phrases were called Unqualified 

in order to make the other two categories clear. Below are examples 

of phrases in which the kind of help was called Unqualified. 

A social worker helps those in need ••• They move around, 
especia.lly'during disasters, such as floods, blizzards or 
hurricanes. 

A social worker in most cases works either for some stage 
of government or welfare agency, and whose job mainly is to 
investigate and counsel people in a. variety of social prob­
lems 1 ranging from family spats to backgrounds of criminal 
behavior. Their job also is to classify one's economic 
troubles and try to prescribe a solution to these problems. 

2 
Only the "mental" was put in the Social-Emotional category 

in this example. The "monetary" and "physical" were put in the 
Physical-Practical category. 



Our main interest is working with natural groups of young­
sters and having them develop their interests and abilities, 
using the democratic method as a basis of group organization. 
On an individual basis, counselling and guidance is a very 
important part of the total program. 

The social worker •• • listens, understands, supports, 
questions, clarifies, interprets, and plans With the client 
to achieve for him the most satisfying solution in the best 
circumstances possible. 

Table 3 show the totals for each category. 

TABlE 3 

TYPES OF HELP A SOCIAL VJORKE:R GlVES AS SEEN BY SOCIAL WORKERS AND 

BUSINESS STUDENl'S 

Group 

Social Workers 

Business Students 

Number of 
Respondents 

66 

72 

Physical­
Practical 

62 

149 

Social• 
Emotional 

79 

9 

Unqualified 

558 

167 

The totals above show that the business students saw the 

social worker as giving over two times the amount of material help 
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that the social workers did. Even if the seven additional respondents 

in the business group are taken into consideration, the totals are 

significantly different. Moreover, many of the social work responses 

of this type referred to indirect services to clients such as referrals, 

recording, and securing money for agencies, as compared to the business 

student responses which were typified by the direct giving of money to 

clients, running activities, finding jobs, and arranging for medical 

care. One example of the social work group was written by the director 
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of an adoption agency whose duties included "budgeting, fund-raising, 

and selection and direction of staff." Another social worker also 

wrote of indirect help: 

On admission of each patient who is assigned to my team, a 
psychiatric history is prepared by the social worker. I 
am responsible for clearing all weekend passes and for 
making arrangements for the discharge of each patient. 

On the other hand, the non-social work group spoke predominatly of 

direct help to people, as the following examples show 0 

A social worker provides for people who need money (col­
lections, Red Cross, etc.). He also looks after the 
activities of the younger generation and puts on dances 
and shows for the crippled and disabled people. 

There are many facets of social work. Some of these are 
adoption and placement, welfare investigation, therapy 
(physical) for those equipped (afflicted?) with some 
specific disease such as CP, etc. Controlled recreation 
and observation of children from slum or underdeveloped 
areas~ Aid is supplied in clothing and feeding the 
needy. 

In summary then, the business group not only saw the social worker 

as giving more Physical-Practical help than the social work group 

did, but also in a more direct, material way. 

In contrast, the social workers demonstrated by their 

responses that they saw the social worker as helping with Social-

Emotional problems over eight times as much as the business students dido 

Here, too, the discrepancy between the number of respondents of each 

group would not compensate for the tremendous difference. 

A comparison of the totals in Table 3 shows that the business 

students felt that the social worker operates on a Physical-Practical 

level, almost to the exclusion of the Social-Emotional level. This 

suggests that while the non-social workers see the social worker as a 
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helper, they see her in a stereotyped way as a worker who gives only 

practical help. On the other band, the social workers pictured 

themselves as operating more on the Social-Emotional level, although 

they also recognized the fact that they give Physical-Practical help. 

This perhaps suggests that the social work respondents value Social-

Emotional help more than Physical-Practical help. In a study on the 

self-image of 144 psychiatric attendants in five North Carolina mental 

hospitals, Simpson and Simpson discovered a tendency of this low-status 

occupation to focus on some aspect of their job that was valued either 

by society or by the hospital subculture. 
3 

The psychiatric attendants 

also minimized the less glamorous aspects of their work. This was 

seen as an attempt to increase the social prestige of the occupation. 

Since social work is also in a low-status position as a professional 

group, it is conceivable that they too might minimize the less glamorous 

material help and maximize the emotional help that they give to their 

clients to g&in greater prestige. 

The comparison of the totals in Table 3 gives rise to another 

interpretation. The total number of clearly defined phrases for each 

of the sample groups was fairly similar: The social workers bad 141 

and the business students had 158. Yet within these totals, the 

division between the two types of help for each group was decidedly 

different. The social workers had 62 Physical-Practical phrases and 

79 Social-Emotional ones, in a ratio of 3 to 4. On the other hand, 

the business students bad 149 Physical-Practical phrases while only 9 

3 
Simpson and Simpson, "The Psychiatric Attendant: Development 

of an Occupational Self lmage in a Low Status Occupation,• Amsriean 
Sociological Review, vol. 24 (June 1959), pp. 389-392. 
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were Social-IDmotional, in a ratio of 16 to 1. 

Assuming that both types of help are equally involved in 

current social work practice, the social workers ware fairly unrealistic. 

The former group recognized both types of help, although they emphasized 

the emotional type. The business students, however, hardly recognized 

emotional help at all and considered the material help as tremendously 

important. Therefore, although the social workers may have been trying 

to upgrade themselves in prestige, the extremes of the business students 1 

totals suggest that the students do not know much about current social 

work practice§ 

In an attempt to discover how much they do know about social 

work, the business group was asked to rate their knowledge of the 

field according to five categories! Tabla 4 gives the totals for 

each category. It shows that even by their own rating, the business 

students felt they knew only a moderate to slight amount about social 

work, which seems to support the above suggestion. 

TABlE 4 

BUSINESS STUDENTS 1 SElF RATING ON THEIR KNOVH.EDGE OF SOCIAL VWRK 

Number of 
Students 

'72 

Very Considerable 
Great 

0 10 

Moderate 

33 

Slight Nothing 

27 2 
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The Social Worker As One Who Respects Her Clients 

By examining the descriptions of social work presented in 

the questionnaire, we can nake a number of inference about the degree 

to which the social worker is seen as one who shows respect or dis­

respect for her clients. An attempt bas been made to do this by 

focusing attention upon the words and phrases used by the social 

workers and business students to describe the social worker's relation­

ship with her clients. 

To say that the social worker "works with" her clients, or 

"helps people to help themselves" implies a relationship in which 

the social worker is respectful of her clients • Both these phrases 

suggest that the clients participate as full members in the helping 

process, and that their self-determination is valued. The phrase 

"helping people to help themselves" was used four times by each 

group, and did not differentiate between the two groups. Perhaps 

the fact that this phrase has become a current slogan accounts for 

the fact that it did not show up any differences between the social 

workers and the business students. However, the phrase "works with" 

was used 23 times by the social workers and only G times by the 

business students. This may be an indication of the greater emphasis 

social workers place upon showing respect for clients. 

Moreover, the general tenor of the responses from the two 

groups was quite different. The majority of the social workers 

showed respect towards clients in one way or another. One said that 

''the person who seeks help continues to use his inner strengths and 

to make the decisions." Another, in speaking of her client, said, 
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"together we try to work out more appropriate adjustments or solutions. • 

In contrast 1 many of the business students spoke of a one-way relation ship 

in which the social worker does and gives all 0 One b'lsiness student said 

social workers "attompt to find the basis of social and family problems 

and sugg·:3t a solution or extend material help when :1ecessary." Another 

stated th!>t social workers "interview people looking for help, visit 

them in their homes, provide any help, either financial or advice." 

Some business students also implied disrespect on the part of the social 

worker towards her client. 'l'he following are examples of this impli-

cation. 

Social workers make checks on families receiving welfare 
fundso 

He would try to help a juvenile delinquent see the path of 
righteousness 0 

He also is involved in investigating and passing judgment 
on childless couples who are trying to adopt children. 

He investigates homes to see if they are fit places to rear 
children. 

There are at least three possible explanations for the 

attitudes of the sample groups. The business students' feeling that 

social workers have little or no respect for their clients may be 

due to their moderate to slight knowledge about social work. It uay 

also be due to a tendency on their part towards a lingering stereotype 

in which the client is unable to help himself • Those business students 

who felt social workers have respect for their clients and those who 

felt social workers show disrespect 1 uay have had or heard of personal 

experiences which lead to these attitudes. On the other hand,. the 

social workers uay have stressed respect for clients because of their 
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professional values • Saul Bernstein clearly points out that human 

worth is the supreme value in social work and that self-determination 

4 
is an important adjunct to it • Since these values l.mply respect for 

the client, ths social workers may have been responding in terms of 

these ve:!.ues because of their identification with the field. 

The Social Worker As A Trained Member Of A Separate Profession 

Another part of the image of the social worker, as seen by 

the sample groups, was whether or not she is either a trained person 

or a member of a separate profession. Twenty-two social workers 

mentioned the necessity of training or knowledge of skills, techniques, 

or theory, while only six business students specifically stated that 

training was needed and one stated that it was not. Also, more social 

workers spoke of the social worker as a professional person than the 

business students. In fact, fourteen business students described the 

social worker in terms of other occupations. Six of these spoke of the 

visiting nurse as a social worker and one even said, "The requirements 

for a. social worker are: 1. Registered nurse, 2. Patient and kind." 

The fact that the visiting nurse was singled out to describe a social 

worker is noteworthy, considering that one out of every twelve business 

students confused these two professions. 

Eight other business students saw members of several other 

occupations as social workers. For example, one business student 

stated that a social worker "may be a clerk, politician, or even a 

janitor working to help the social welfare of the community." Another 

4 
Saul Bernstein, "Self-Determination: King or Citizen in the 

Realm of Values,• Social Work, vol. 51 (January, 1960), pp. 3~8. 



said, "Any pars on working for the town or city rm.y be considered as a 

social worker." 

It is different to evaluate the responses of these fourteen 

business students. Although their responses suggest that they have 
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little knowledge of the field of social work, they nevertheless rated 

themselYes as having as much or more than the rest of the business students, 

Also, they might have interpreted social work in a broad sense in this 

question, as any work contributing to the welfare of society. For the 

total sample of business students, however, we can say that few of them 

either described the social worker as a member of a separate profess ion 

or felt that specialized training was necessary to become a social 

worker. This suggests that they do not think of a social worker in 

the modern sense as a member of a separate field who is becoming 

increasingly trained. 

On the other hand, quite a few social workers stated that 

specialized training was necessary to be a member of the profession. 

Of the 66 in the sample, 22 or one third mentioned the need for 

training. Since 53 respondents already had graduate degrees and 3 

others were currently getting them, it is reasonable to assume that 

training would be taken for granted. The fact that one third of the 

sample mentioned training suggests that a graduate degree is an 

important part of the image they hold of the social worker. To be 

sure, few of the social workers spoke of themaelves explicitly as 

members of a separate profession. However, they would not be expected 

to speak of it since they were asked to give a description of their 

personal job rather than a description of either the qualifications 
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for their job or of the field in general. Therefore it is likely that 

the social workers, as members of the profession, would assume its 

separate identity rather than specify ito 

Stereotypes in Social Work 

Gordon Allport describes a stereotype as certain feelings 

and beliefs which are attributed to a group of people on an irrational 

basis.5 The image of the social worker as described by the sample 

groups gives rise to some discussion on this point. 

To describe the client with whom the social worker deals, 

the business students used the words . .,poor", "unfortunate", "needy" and 

"underprivileged" an aggregate total of twanty•nine times. They also 

said that these clients ware from slums and underdeveloped urban 

areas, were "down and out", unable to help themselves, and "destitute" 

and "impoverished. • Below are some ax .. mples of such statements. 

The primary job of the social worker is to provide for the 
needy many services that a. higher class of people set for 
themselves • 

Social Workers, I believe, are dedicated to the assistance· 
of the unfortunate through many medias. They aid the poor, 
drunken, unfortunate, and misguided • • • 

This suggests that the business group sees the social worker as helping 

the so-called "dregs" of the community, an old stereotyped view of the 

social worker's client. 

In contrast 1 the social workers used the words "unfortunate" 1 

"underprivileged" 1 and "needy" only once each. None of them spoke of 

"poor" people and very few even referred to them. When they did, 

5 
Gordon w. Allport, The Nature of Prejudice, Po 190 
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the social workers usually spoke of clients who need "financial help". 

On one hand, this suggests that the social worker's client is not 

necessarily poor and underprivileged any longer. Also, from the 

general tenor of the social workers' responses, there is good reason 

to beliove that many of their clients go to them with problems that 

have nothing to do with class or income, even when income may be an 

additional problem. On the other hand, their comments about clients 

indicate that the social workers may tend to gloss over the realities 

of slum areas and the need for money. The fact that they rarely used 

such words as needy and unfortunate may also have been an attempt to 

combat the stereotype implied by these words. The reason might ba 

that these words denote a lack of respect for the client which runs 

contrary to the values of the social work field. 

The business students saw the function of the social worker 

as giving money, food, and clothing to clients. This also relates to 

the stereotype, and perhaps because of it, the social work group 

rarely mentioned this function although a great many social workers 

are involved in giving financial help at least. In fact one social 

worker made a special effort to show that her job does not include 

this function. At the bottom of her description, she wrote: 

Note! My agency does not have funds for financial assist­
ance, and we seldom have requests for environmental service, 
and so this job description is slanted accordingly. 

The business students also felt that the social worker "investigates", 

using this word twenty times in comparison to the social workers who 

did not use it once. This word might again imply a lack of respect 

for clients which is anathema to the values of social work. 
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As a person, the business students saw the social worker in 

several lights. Many saw her as a dedicated,unselfish person who is 

underpaid and undervalued, Many others saw her as a snoopy investi­

gator, such as one student who said, "The picture that comes to mind 

is a rather small, not too wall dressed, sharp nosed person who asks 

double meaning questions." None of the social work group gave any 

such explicit picture of the social worker as a person, but they would 

not be expected to do this in writing about themselves. In the 

description by the business students then, there seems to be a tendency 

towards seeing the client, the social worker, and her function in a 

stereotyped manner. 

Summary and Conclusions 

The composite picture of the social worker as seen by the 

business students in this study seems to be along the line of a 

variety of stereotypes, She is an untrained person with little 

identity as a separate professional member of society. She is either 

undervalued and unselfish or is a snoopy investigator. She is generally 

helpful in a direct, material way, Her clients are the needy, unfor­

tunates from the slum areas and are largely unable to help themselves. 

Finally, the social worker does not tend to respect them, In view 

of these stereotypes 1 we could conclude that the business students have 

little knowledge of modern social work, perhaps less than they recog­

nized in their self rating of their knowledge of the field. 

The image painted by the social workers is quite different, 

Here the social worker helps clients with their anxieties and feel­

ings more then with their material needs, She serves and respects 
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anyone who seeks help, using some specialized techniques to do this. 

lAstly, she assumes her membership in a separate profession and feels 

that training is an important requirement for such membership. 

In conclusion, therefore 0 we ougl:!t to say that the business 

students hold a stereotyped and somewhat uninformed view of the social 

work field, which is perhaps an indication of the image of the social 

worker that is held by the public at large. In contrast, the social 

workers• self image is one in which the more favorable and more highly 

valued elements of their work are emphasiZed. Possibly this serves 

the function of giving them a greater feeling of worth. 



CH.API'ER JY 

A COMPARIS0:1 OF OCCUPATIONAL RANKniGS 

Int rod uct ion 

In the preceding chapter we examined and compared the 

profession of social work as it is seen by social workers and business 

students. We found that the social workers see themselves as dealing 

with the anxieties and feelings of their clients more than with their 

material needs. They see themselves as giving service and respect to 

anyone who seeks help and as using special techniques to do this. They 

assume that they have training and membership in a separate profession. 

The business students see the social worker as an untrained person, 

and they do not identify her as a member of a separate profession. 

The business students see the social worker as giving help in a direct 

material way, and feel she has little or no respect for her clients. 

The social worker is considered to be unselfish, undervalued, and 

a "snoopy investigator•. 

Social workers have been concerned with the stereotype which 

had developed about their profession because they feel it is a mis­

representation of their work, attitudes and values. It appears that 

this stereotype still exists, if the results of the previous chapter 

are representative of the attitudes of the community as a whole. Several 

of the opinions of the business students about social work values are 

contradictory to the values social workers consider intrinsic to their 

profession. The business students do not think social workers have 

respect for their clients or that they believe in the dignity and 

worth of the individual. Their image of ''the snoopy investigator" is 

contrary to the social workers' belief in the client's rig!It to 

46 
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sell-determination. Also, social workers believe that certain types 

of financial assistance are a right of every citizen and that financial 

assistance should not be a type of charity given by a kindly agency or 

government to those who can prove their indigency through investigations 

into every area of their lives 0 

Social workers see themselves as helping people in all walks 

of life to find a more satisfying life emotionally, intellectually 

and socially. The business students see social workers as working with 

the "dregs of society", the "underprivileged", the "needy" and the 

destitute." 

In order to broaden our understanding of social work as it 

is seen by social workers and business students, we used four criteria 

which we felt could be applied to ten occupations, including social 

work. We hoped that the ra.nkings of these occupations in respect to 

the criteria would show how social work compares with the other occupa-

tions, and what differences there might be between social work as ranked 

by the social workers and as it is ranked by the business students. The 

same or similar criteria have been used in other studies on occupational 

rankings • 

Keller, Phelps, Shickman and Slade in their thesis on inter-

professional relationships, found that social workers rated themselves 

second in a group of five occupations in terms of the respect the 

members of the occupations gave to their clients.
1 

1 
Barbara Keller, Roger w. Phelps, Evelyn J. Shickman, and 

Carol Slade, "A Study of the Interprotessional Relations of Social 
Workers with Physicians, Psychiatrists, Psychologists, and Clergy­
men", P• 132 
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This is comparable with the results of Polansky's study on social 

workers, where it was found that they have a healthy self-respect 

with regard to their ability to help, so that he concluded that 

"if ability to help is a value" then social workers feel this is an 

2 important value in their profession. Polansky found that social 

workers rated themselves second to doctors in their ability to help. 

The group of psychology students in his study placed them fourth, 

showing the discrepancy in the ways this social work value was sean 

by the two groups of respon~Bnts. 3 

Methodology 

The social workers and the business students were asked to 

answer four questions which involved ranking ten occupations in order 

from one to ten for each question. This type of question gives the 

researcher a general idea of the rank order of the occupations according 

to the various criteria but it does not allow formally for groupings 

or ties in rank. Mean rankings were therefore used in order to clarify 

the exact position of each occupation in relation to the others. 

There were eighty-six questionnaires returned by the social 

workers, and the number of answers varied from sixty-eight to seventy-

three because some of the questionnaires were only partially completed. 

Three social workers preferred to group the occupations and these were 

rated as ties in rank order. One social worker added three occupations 

2 
Norman 

Sampling Study," 
3 

~·· 

Polansky, ''Social Wotkers in Society; Results of a 
Social Work Journal, vol. 34 (April, 1953), p. 78. 

p. 77. 



which she felt should be included in the two questions on prestige. 

Eighty-six business students answered the questionnaire. 

One of the students put in a tie, but this appears to be an error as 

there were two Pfours" and no "nine", although all the other numbers 

were included. This answer was eliminated along with thirteen others 

because they were only partially completed and we wished to have 

roughly equal numbers of answers from the two groups of respondents. 
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The ten occupations were those of lawyer, minister, nurse, 

physician, policeman, psychiatrist, psychologist, school teacher, social 

worker and undertaker. The respondents were asked to rank them in 

terms of the general prestige they felt each occupation has in our 

society, the general prestige they felt they should have in our society, 

the consideration of the needs and feelings they show to those they 

serve. 

It was suggested in the questionnaire that the authors of the 

study would welcome any comments which the respondents cared to make. 

The social workers answered their questionnaires at home and the 

business students answered theirs in class • Although there was plenty 

of time for them to answer, we wondered if having to answer in class, 

where they might have felt pressed for time, accounted for the tact 

that there were few comments made by the business students. The social 

workers made numerous remarks on their questionnaires. This may also 

be related to their greater interest in, and knowledge of, social work. 

Ratings on Actual Prestige 

Occupational prestige or status is an important factor in 

determining vocational choice, in establishing a self-image, and in 



obtaining satisfaction from one's work. Several studies have been 

done to determine what the status of social work is in relation to 

other occupations and professions • Kadushin states that: 

The question of the prestige of social work is a matter of 
importance to 1) the individual social worker, 2) the 
social work client, 3) the social work profession. Prestige 
is defined as the invidious value (attached) to a status or 
office independently of who occupies it. 1 

According to Kadushin 1 prestige is affected by occupation, 

influence potential with client and cmmmunity, identification with a 

male or female role, the prestige of the clientele, the degree of 

independence granted to the individuals in the profession and the 

amount of training required. 2 Kadushin refers to Warner who says 

that occupation is the most important single determinant of class 

3 
position in American society. Therefore, the prestige of the pro-

fession affects the individual social worker's concept of self 1 his 

relationships with representatives of other professions, and his 

feelings about his job.4 

In regard to our question about the general prestige which 

the occupations have in our society, there were seventy-three replies 

from the social workers, and seventy-two from the business students. 

1 
Alfred Kadushin, "Prestige of Social Viork--Facts and 

Factors" 1 Social Work, vol. 3 (April, 1958), p0 37 
2 

~·· pp. 40-42. 
3 

~·· p. 39. 

4 
~·· p. 37 
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As can be seen in Table 1, the social workers ranked themselves eighth, 

leaving the policeman and the undertaker in ninth and tenth places. 

The physician was first, then the minister, lawyer, psychiatrist, 

psychologist, school teacher, and nurse. The business students also 

ranked social work eighth. 

TABlE l 

RANKINGS ON ACTUAL PRESTIGE 

SOCIAL WORKERS BUSINESS STUDENTS 

RANK MEAN RANK MEAN 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
B. 
9. 

10. 

Physician 1.38 Physician l.BB 
Minister 2.88 Minister 2.83 
lawyer 3.15 lawyer 2.90 
Psychiatrist 3.26 Psychiatrist 4.65 
Psychologist 5.64 School Teacher 5.44 
School Teacher 6.05 Psychologist 6.42 
Nurse 6.87 Nurse 7.25 
Social Vuorker 7.16 Social Worker 7.71 
Policeman 9.12 Policeman s.ss 
Undertaker 9.58 Undertaker 8.54 

5 This ranking is comparable to that found by Keller et al., 

and similar to that in Polansky's study, where physician, lawyer and 

teacher were among the five occupations ranked ahead of social work.
6 

5 
Barbara Keller, et al. 1 op. cit., p. 132 -. 

6 
Norman Polansky, op. cit., p. 77. 



Its low prestige ranking also points up the validity of the statement 

that there is a direct relationship between occupational status and 

the status of the clients served. But as the social workers see 

themselves as being of help t a members of all classes, there must be 

other reasons why they rank themselves so low. 

In a national survey conducted by the National Opinion 

Research Center, ninety occupations were ranked according to their 

prestige in the community. Welfare worker for a city government 

ranked after physician, minister and psychologist. (Psychiatrist was 

not on the list.) 
7 

This was a survey made with a sampling of the 

population of the country as a whole, and it appears that our results 

are also consistent with theirs. Other studies, quoted by Kadushin, 

have shown that social work ranks as one of the lowest professions 

and also ranks fairly low when compared with many other occupational 

groups. 8 

It would appear that the social workers and the business 

students have a similar view of the status of social work in the 

community. Therefore Rettig's assumption that people tend to rate 

the status of their occupation higher than will others who are not 

of the same or similar occupation, is not true here as far as the 

7 
Barbara Keller, at al., quoting the National Opinions on 

Occupations Survey, National Opinion Research Center, ~.cit., p.l33. 

8 
Alfred Kadushin, ~· cit., Po 39-40. 

9 
Salomon Rettig, Frank N. Jacobson, and Benjamin Fasamanick, 

"Status Overestimation, Objective Status, and Job Satisfaction among 
Professions." American Sociological Review, vol. 34, p. 75. 
(February, 1953 
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order of ranking is concerned. However, there is some evidence in 

favor of Rettig's hypothesis if we look at the mean rankings given 
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to the social workers by the business students and the social workers, 

because the social workers' mean ranking is lower. 

Social workers seem to have a more consistent idea of the 

prestige levels of the occupations because their mean rankings cover 

a wider range, that is, from 1.44 to 9.56, as compared to the students' 

rankings of from 1.68 to 60 54. For the latter group, the narrower 

range probably indicates that they are less consistent in ranking a 

particular occupation either high or low. 

Ratings on Ideal Prestige 

We asked our respondents to rank the ten occupations 

according to the general prestige they felt they should have in our 

society. We hoped this would give us some idea of the types of 

occupations which the respondents consider important. In earlier 

chapters ws have dj_scussed some of the opinions and values of social 

work as they are seen by social workers and business students. Now, 

in comparing the rankings, we hoped to find out how social work 

compared with the other nine occupations and therefore how important 

they consider the values associated with social work. 

There were seventy-two replies from the social workers and 

seventy-two replies from the business students. As can be seen in 

Table 2, social workers ranked themselves fifth after the physician, 

minister, psychiatrist and school teacher. The students placed them 

sixth, also placing lawyers above social work.. The mean ranking for 

social work was 4.62 by the social workers and 6.13 by the business 
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students, indicating that the social workers think that social work 

should have a higher prestige than the business students think it 

should have, 

TABlE 2 

RANKINGS ON IDEAL PRESTIGE 

SOCIAL WORKERS BUSINESS STUDENTS 

RANK MEAN RANK MEAN 

1, Physician 2,28 Minister 2,13 
2, Minister 3,17a Physician 2,19 
3, Psychiatrist 3,17b Sc;hool Teacher 4,21 
4, School Teacher 4,35 lawyer 4,50 
5, Social Worker 4,75 Psychiatrist 5,67 
6, lawyer 5,11 Social Worker 6,13 
7, Psychologist 6,17 Psychologist 6,31 
8, Nurse 7,21 Nurse 6,83 
9, Policeman 8,83 Policeman 7,38 

10, Undertaker 9,77 Undertaker 9,35 

a) 3,166 
b) 3,173 

It is interesting to note that the social workers and the 

business students rank the lawyer and the psychiatrist very differently, 

Social workers rank the psychiatrist third whereas the business students 

rank him fifth, This would seam to be related to the social workers' 

more thorough knowledge and identification with this profession, Social 

workers ranked lawyers sixth and the bus;.ness students ranked them 

fourth, indicating the comparatively higher prestige law has to 

people who are business-oriented. The social workers' ranking of the 

lawyer is closest to the business students 1 ranking of the psychiatrist, 
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indicating that these professions are seen at about the same prestige 

level. It is interesting to note that the mean ranking by the business 

students of both the minister and the physician is higher than the 

social workers' mean ranking of the physician, showing that the business 

students are more definite in their evaluation of these professions 

and think more highly of them. 

If the results of the two questions on prestige are compared, 

it is seen that the social workers would like to raise their prestige 

by three ranks, to fifth place, wherea{l the business students would 

raise the rank of social work two ranks, to sixth place. This emphatic 

raise by the social workers shows that prestige is a value of social 

work. Rettig also showed that expected status always exceeded received 

status and that social workers and teachers always overestimated their 

10 status. Our results show that this does not necessarily apply to 

the social workers' ranking of their actual prestige but it does apply 

to their ranking of the ideal prestige 0 

Ratings on Respect 

Social workers usually think of their profession as a 

"helping profession" which is concerned with the dignity and worth 

of the individual, his right to self-determination, and his particular 

needs and feelines. In order to determine how the social workers and 

the business students compared social work with the other occupations 

in regard to the respect given to the client, we asked them to rank 

them in terms of the consideration they gave to the needs and feelings 

of those they serve. 

10 
~01 Po 76. 
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There were sixty-nine replies from the social workers and 

seventy-two replies from the business students. Table 3 shows us 

that the social workers place themselves first, followed by the 

psychiatrist, minister, physician, school teacher, psychologist, lawyer, 

undertaker and policeman. Keller, ~· found that the social workers 

ranked themselves a close second to the psychiatrist in regard to the 

respect the members of an occupation have for the client, and they also 

found that the social workers ranked the physician lower for this 

criterion than for the others such as "ability to help" and "general 

prestige" ,
11 

This is consistent with our findings that the occupation 

of physician ranks fourth for the consideration for the needs and 

feelings of the client. 

TABlE 3 

RANKINGS ON CONSIDERATION FOR NEEDS AND FEELINGS 

SOCIAL WORKERS BUSINESS STUDENTS 
RANK MEAN RAI-lK MEAN 

1. Social Worker 2.32 Minister 1.99 
2. Psychiatrist 2.83 Physician 2.90 
3. Minister 3.29 Nurse 4.53 
4, Physician 4.23 Social \~orker 4.65 
5. Nurse 5.17 School Teacher 4.79 
6, School Teacher 5.51 Psychiatrist 5.68 
7. Psychologist 5.74 Psychologist 6.50 
8, I.e.wyer 7.87 I.e.wyer 7.33 
9, Undertaker 9.03 Policeman 7,92 

10. Policeman 9.12 Undertaker 8,65 

11 
Barbara Keller,~., op, cit., p. 135. 
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The business students ranked social work in fourth place 

after the minister, physician and nurse. The teacher, psychiatrist, 

psychologist, lawyer, policeman and undertaker ranked after social work 

indicating a relatively higher rating for the minister. This appears 

to indicate that the business students are more consistent in their 

ranking of the minister in first place than the social workers are 

of themselves. Therefore, in comparison, the business students feel 

that the minister has more consideration for the needs and feelings 

of his clients than the social workers feel they have for theirs. 

Sooial workers ranked the minister in this study third with a mean 

rank of 3.29. This is consistent with the results of Keller's study 
12 

where the mean rank was 3.3. 

The business students and the social workers rank the 

psychologist seventh although the mean rank is considerably higher 

for this rating by the social workers (5.74 to 6.50). This low rank 

would seem to indicate that the psychologist is still sean as a 

technician concerned with clinical testing rather than as a therapist. 

The business students ranked social work fourth, a difference of three 

places from the rank given it by the social workers. The fact that 

the social worker and the psychiatrist are ranked comparatively low 

by the business students would seem to indicate that these occupations 

have not yet proven to the public their belief in 

The worth of'the individual, the inherent dignity of the 
human person, society's responsibility for the individual 
welfare, and the individual's responsibility for 

12 
Barbara Keller, et al., op. cit., p. 131. 



58 

contributing to the common good. 13 

It appears that social workers, psychiatrists and psycho-

logists have a long way to go in making known their ideals and values. 

Perhaps a fuller understanding of these would raise the general public's 

opinion of these occupations but one wonders if they would ever rank 

as high as the minister and the physician and nurse who will always be 

known by a greater najority of people. Also, the high value placed on 

physical health and religious faith would probably keep these occupations 

in the highest ranks. 

One respondent said that she could not answer this question 

as so much depended on the individual practitioner. She said that 

An occupation does not have consideration for the needs and 
feelings of those they serve. It is the individual who also 
happens to belong to a certain occupation who has the feelings .• 
By training certain occupational groups might be mora sensi­
tive than others but the training does not always"take." 

Several respondents voiced a reluctance or a refusal to 

generalize about the occupations 1 saying that it was unfair to do this 

when they only knew a few individuals in some of the occupations and 

none in others. One social work respondent was reluctant to answer 

because she wondered what we meant by "the consideration they show 

to those they serve." This indicates, perhaps, that certain occupa-

tiona, like people, are often evaluated on those characteristics they 

show and not on the values which are so much more difficult to assess. 

13 
Werner ~~ • Boehm, "The Nature of Social Work", Social Work 

Journal, vol. 2 (April, 1958), P• 11. 
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Ratings on Monetary Interest 

In our culture, money plays an important role. The acquisition 

of it has become a symbol of success. Prestige and power usually go 

With it. Correspondingly, a low income suggests mediocrity and little 

werii~. 

Our fourth criterion makes use of the importance most people 

attach to monetary gain. We asked the respondents to rank the ten 

occupations in terms of the proportion of people within them who are 

more interested in making money than in helping those they serve. 

There were sixty-eight replies from the social workers and 

seventy-two from the business students. The two groups ranked the 

social worker ninth, and the minister tenth. As seen in Table 4, the 

other eight rankings were almost identical. The minister is thought to 

be the least interested in making money in relation to helping the 

client, and the social worker is next. The social workers think that 

the physician is more interested in making money than is the psychiatrist 

and the business students think that the psychiatrist is more interested 

in making money than is the physician. The social workers ranked the 

occupations in the following order {from the least interested in making 

money to the most interested): minister, social worker, school teacher, 

nurse, psychologist, policeman, psychiatrist, physician, undertaker 

and lawyer. The difference in the ranking of the psychiatrist are 

probably due to the social workers• familiarity with this profession. 

There were fewer answers to this question than to the other 

three. On the first question 84.8 per cent of the 86 social workers 

replied, 83.7 psr cent answered the second question, 80.2 per cent 
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answered the third, and 79.1 per cent answered the fourth. It appears 

that social workers are hesitant to generalize about monetary interest 

among the occupations, and one respondent said, "These questions are 

very difficult to evaluate as most of the professions listed are 

'helping professions' and thus are not professions basically concerned 

with monetary returns." However, another respondent wrote about another 

aspect of the quest ion and said that "no one group has a corner on 

altruism". In general, it appears that interest in monetary gain is 

not a dominant characteristic of social work either as it is seen by 

the social workers or by the business students, but perhaps the fact 

that fewer social workers answered this question indicates some doubt 

about the place money has or should have in their system of values. 

TABlE 4 

RANKINGS ON MONEI'ARY Ih'TEREST 

SOCIAL WORKERS BUSINESS STUDENTS 
RANK MEAN RANK MEAN 

l. lawyer 1.68 lawyer 
2. Undertaker 2,29 Undertaker 
3. Physician 4.01 Psychiatrist 
4. Psychiatrist 4,63 Physician 
5. Policeman 4,85 Policeman 
6. Psychologist 5,60 Psychologist 
7, Nurse 7.18 Nurse 
B. School Teacher 7,25 School Teacher 
9, Social Worker 8,34 Social Worker 

10. Minister 9,10 Minister 
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The Business Students' Knowledge of the Occupations 

In order to be able to make a clearer evaluation of the 

statistical results which we have obtained from the answers of the 

business students, we felt it would help to know how much they thought 

they knew about the different occupations. They were asked to indicate 

the degree of knowledge they had under the categories "very great", 

"considerable", "moderate", "slight", and "nothing". As seen in 

Table 5, when the occupations were listed in order, the mean rankings 

showed that the business students thought they knew a great deal more 

of the first six occupations than they knew of the last four, which 

included social work, psychiatry, psychology, and undertaking. 

TABIE 5 

BUSINESS STUDENTS 1 RELATIVE KNOWlEDGE OF TEN OCCUPATIONS a 

OCCUPATION 

School Teacher 
Policeman 
Physician 
Minister 
lawyer 
Nurse 
Social Worker 
Psychiatrist 
Psychologist 
Undertaker 

a) 72 respondents 

RANK 

1 
2 
3 
4 
5 
6 
7 
8.5 
9.5 

10 

MEAN 

2.35 
2.57 
2.75 
2.79 
2.82 
2.83 
3.26 
3.58 
3.58 
3.79 
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We wondered if those students who thought they knew a lot 

about social work would rank it in any way which would be significantly 

different from the rankings by those who thought they knew the least 

about social work. The mean rankings of the business students for each 

of the criteria, with respect to social work, were computed. Then the 

rankings of the eleven respondents who marked "very great" and 

"considerable" were compared with the mean rankings of the twenty-eight 

respondents who marked "slight" or "nothing". There were thirty-three 

business students who marked "moderate" and these were excluded from 

our calculations in order to make a clearer comparison. As seen in 

Table 6, the results were inconclusive. No rankings would change at 

all, although the mean rankings ware slightly different. 

TABlE 6 

MEAN RANKINGS RElATED TO THE BUSINESS STUDENTS' KNOWIEDGE OF 
SOCIAL WORK 

NUMBER OF STUDENTS 

11 Knew most 

33 Moderate 

28 Knew least 

Average 

ACTUAL 
PRESTIGE 

7.82 

7.71 

IDEAL CONSIDERATION OF MONETARY 
PRESTIGE NEEDS; FEELINGS INTEREST 

6.oo 8.36 

8.06 

8.21 

8.17 
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Values and Self-Perceptions of Social Workers 

We have attempted to bro,.den our understanding of the values 

and self-perceptions of social workers by comparing their occupation 

with the other occupations. We have also compared the image of the 

social worker as it is seen by sample groups of social workers and 

business students. 

The prestige of an occupation affects the way the members 

of the occupation see themselves and the way in which other people see 

them. That prestige is a value of social work has been found from the 

analysis of the data of our first two criteria, but there appears to 

be some dissatisfaction among the respondents about being asked to 

rank the occupations at all. Four respondents said that they felt 

there should be no difference in prestige among the occupations and 

that the questionnaire sought to make the differences where none 

exist. One respondent added three occupations which she thought 

should be included above the ten listed. These were "large corporation 

president", "a successful political leader", and "educational leader". 

There were two suggestions that there should have been a more diverse 

selection of occupations in order to make clear-cut rankings possible. 

Three social workers said they did not like having to rank the occu-

pat ions from one to ten and suggested groupings instead. For instance, 

one grouping, in answer to the question on actual prestige, was as 

follows: 

1) Physician, minister, psychiatrist, 
2) lawyer 
3) Nurse, psychologist, social worker, school teacher 
4) Undertaker 
5) Policeman. 



There were several comments related to the respondents• 

general reluctance to generalize from a knowledge of a few individuals 

and sometimes from no knowledge at all. One social worker, who said 

that she would prefer to group the occupations, said that she would 

rank them in case we had an IBM machine (for tabulation purposes) 

but she felt that the question was too subjective, 

It seams unrealistic to think that all the occupations 

would hopefully have equal prestige in Qur society, and we wondered 

why social workers feel so strongly about having to rank them, We 

feel that it is related to their reluctance to make gener?.lizations 

and so, rather than do this, they prefer to be idealistic and make 

no differences at all, Clyde White found that social work ranked tenth 

on general prestige after four other professions and five other 

occupations, and so perhaps because social workers wish to be considered 

on a par with the other professions, by alimine.ting differences they 

feel they can attain this goal, 

The question on the ranking of the occupations in terms of 

the consideration for the needs and feelings of the client again brought 

many comments about the dangers of making generalizations, Keller, et al. 

also found that social workers were unwilling to discriminate between 

the professions and they felt that in being asked to do this they were 

being asked to put aside their concern for the individual within the 
15 

professional group, We may conclude that social workers feel strongly 

14 
Clyde R. ~fuite, "Social ~orkers in Society: Some Further 

Evidence", Social Work Journal, vol, 34 1 no, 4, (October 1953) Po 162, 

15 . 
Barbara Keller, et al,, op. cJ.t,, p. 136 
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a.bout their belief in the worth of the individua.l a.nd tha.t this a.ttitude 

towa.rds a.ll people is intrinsic to their professional va.lues. 

Also, it a.ppea.rs tha.t the socia.l workers a.nd the business 

students rank socia.l work simila.rly in regard to the low va.lue social 

workers put on money earned in compa.rison to the other aspects of the 

job. Perhaps this is due to the widespread knowledge of the low wa.ges 

in socia.l work in compa.rison to those in other professions. Many 

people, in a.nd out of the profession, see social work as a ca.lling, 

but there a.ra also those who, like one of our respondents, say "no one 

group ha.s a corner on altruism" • 

When various ideals and values of their profession are 

discussed, social workers rarely consider that their income is one of 

their main concerns. However, there is a fairly widespread interest 

among social workers in raising their salary standards. It seems that 

the establishment of a higher salary scale may be one way of attempting 

to establish an identity on a par with the other professions. 

The values and self-perceptions of social workers continue 

to be quite different from those characteristics attributed to them 

by others outside the profession. The greatest difference lies in 

the way the two groups see the attitudes of the social workers towards 

their clients. As the business students do not agree that the individual, 

considerate, approach is a basic concept in the profession of socia.l 

work, we wonder how we can dispel the stereotype which apparently is 

still connected with the profession, and which was described earlier 

in our cha.pter on the image of the social worker. 
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Concluding P.emarks 

The four criteria included in this chapter brought many 

comments from the social work respondents. They indicated their dislike 

of these questions by saying that they were "poorly worded", "not clearly 

phrased" or that they "did not understand it at all". One respondent said 

Page four seems directed toward discovering prejudices. I 
try to evaluate people on an individual basis and not by 
profession. Some policeman have much more feeling for 
people while some social workers I know have little feeling 
for clients. I do not believe in the "average" social 
worker, minister, etc., concept. 

These comments brought an added source of information about 

the professional values and self-perceptions of the social workers. 

Twenty-one social workers felt they had to make some remark related 

to the subjectivity, or arbitrary nature of such a questionnaire. Only 

one remarked that it was "a very well-prepared schedule" • 

From analysis of the data it appears that social workers see 

their present prestige ranking fairly realistically and that they would 

like to see their prestige rank higher than it is now. However, we 

feel that they are unrealistic in their wish to see all the occupations 

rank equally, and we wonder if this is their way of hiding differences 

so that they may be considered among the professions which command a 

higher degree of respect and prestige in the community. 

There is a considerable difference in the occupational 

rankings given by the social workers and the business students in 

relation to the consideration given by each occupation to the needs 

and feelings of the client, and the business students rank the 

psychiatrically-oriented professions lower than the other occupations. 
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This is in opposition to the opinion of the social workers who feel 

that their primary interest ~the client and his physical and 

emotional needs. As this is a subjective question and is closely 

related to personal experiences of the respondents with representatives 

of the various occupations, it seems reasonable that there would be a 

greater disparity in these results than there was in the results of the 

other questions. As social workers identify themselves with the pro­

fessions of psychiatry and psychology, we would expect them to rank 

these two professions differently than they were ranked by the business 

students. 

Neither the social workers nor the business students appear 

to feel that the social workers are more interested in making money than 

in helping those they serve. This seems to be an indication of the 

unselfish or altruistic aspects of social work where economic interests 

are secondary to serving or helping the client. Finally, one of the 

most outstanding values of social workers, which comes more from the 

comments they made rather than from the statistical data, is the emphasis 

they place on seeing the client as an individual and the fact that they 

do not like to be asked to make generalizations about people when they 

feel they have insufficient knowledge with which to support their 

statements. The social worker is convinced of the dignity and worth 

of the individual and holds this belief as one of the main values of 

her profession. 



CHAPI'ER V 

SUMMARY 

Soma professional values of social workers emerged from the 

question regarding the considerations to be observed in choosing a 

career. Among the major considerations stressed by social workers 

were a person's interest in the job, his native ability, and his 

aptitude and personality. These ideas reflect a strong orientation 

toward the person rather than the task, in contrast to the more job­

centered concern of the business students. We can therefore see that 

in their answers to this question we are getting a reflection of the 

values social workers place upon the person and such things as personal 

worth and personal fulfillment. 

The images of the social worker evoked by the social work group 

and by the business student group show a marked divergence. The business 

students see the social worker either as an untrained person unselfishly 

helping the poor in a direct material way or as a snoopy investigator 

with little respect for her low class clients. The social worker, on 

tbe other hand, sees herself as a trained professional person helping 

clients more with psychological than with material needs. 

It appears that the business student group has an inaccurate 

picture of the present nature of social work and that their concept of 

the social worker is obsolescent. This is in contrast to the findings 

of a study by Myerson who states that "there is strong evidence to 

support the premise that the social work image we are attempting to 

68 



69 

debunk is in fact an anachronism." 
1 

In order to gain same understanding of the knowledge of the 

occupations on which business students were basing their replies they 

were asked to indicate the degree of their knowledge. This question 

proved disappointing in the results it brought for there seemed little 

relation, if any, between the degree of knowledge claimed and the 

nature of the social work image depicted and the way in which social 

workers were ranked in relation to other professions. This would suggest 

that follow-up questions or an interview would have given more accurate 

data on what the business student meant by "knowledge of the social work 

profession." 

It is also possible that the self-image of the social worker 

lacks accuracy, in the sense that it may be glossed over or based on 
2 

selective perception. The study by Zander, Cohan and Stotland points 

out that the stereotype which the social worker holds of her colleagues 

compared with the stereotype which the psychiatrists hold of their 

own group is in the main more favorable, yet the social workers "view 

themselves as more "mercenary", "condescending", and "stri ving11
1 than 

the psychiatrists view themselves. 

In fact, in our study there seems to be some inconsistency, 

lack of clarity or ambivalence in the social worker's attitude toward 

money. On the one hand the social worker is considerably less concerned 

than the business student by the situation of the professional person 

1 
Irma T. Myerson, "The Social Work Image or Self-Image", Social 

Work, vol. lV, no. 3. (July, 1959,) pp. 67-71. 

2 
Alvin Zander, Arthur R. Cohen, Ezra Stotland, Role Relations in 

the Mental Health Professions, Ann Arbor, Mich.: University of Michigan. 
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who is "mainly interested in monetary gain", thus suggesting that she 

perhaps accepts money as a main motivation more readily than the 

business student • On the other hand, the social worker portrays her 

own work as mainly concerned with help of a social-emotional type even 

though many social workers are involved in giving financial help at 

least. She feels that her own interest in monetary gain is slight, 

exceeding only that of the minister. It is possible there is a 

suggestion here that social workers are reacting against one of the 

stereotypes held by the business students, that of the snoopy investigator 

dispensing relief funds, but it is also possible that the social worker 

is to some extent ignoring or avoiding the problem of money, whether 

in relation to clients, herself, or in general. 

As for the social workers' perception of themselves in relation 

to other professional groups, they see their prestige as very low, as low 

as that granted them by business students. Social workers feel, however, 

that they should have more prestige than they do and would raise 

themselves several ranks higher than the business students who would 

give them only slightly higher status. The question asking about 

"situations that would be of concern" showed the social worker giving 

greatest importance to helping the client. She is also concerned that 

she know the job well and that she treat the client with respect. 

Business students however rate three other professions ahead of social 

workers in having respect for the client. 

In short 1 social workers think of themselves as showing more 

consideration to clients than anyone else and as being less interested 

in money than any group except ministers. Their perception of themselves 
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as social workers carries therefore their primary or basic values, 

their concern for the individual and respect for human worth. 

Thera are many implications suggested by this study. It 

is evident that social workers and business students share more values 

than might have been predicted. The two groups also showed some 

similarities in the ranking question and in the question asking for 

the situations that would be of concern. This suggests that the 

divergence between the two groups may arise more from difference in 

knowledge than from deeply divided attitudes toward professional 

behavior or human values. 

It is striking, however, to observe the distorted image of 

the social worker held by the business student. Not only is it inaccur-

ate but it suggests an inadequate knowledge of soma aspects of present-

day society, with its frequent resulting dysfunction of individuals and 

groups. It appears that the business student group, and we may infer 

that it is true of other, non-social work groups as wall, are not yet 

aware that "the helping professions assert that their work requires 

knowledge and skill not likely to be found in any ordinary citizen" • and 

that "it also requires the application of scientific methods." 
3 

Whatever the reasons for this situation, it seams important 

that social workers try to effect a better understanding of their work, 

for as this becomes clearer, the stereotype of the social worker should 

also change. Perhaps, as Myerson says, social work bas not been adequately 

3 
Joseph w. Eaton, "A Scientific Basis for Helping", in Issues in 

American Social Work, Alfred J. Kahn (ed.) New York: Columbia University 
Press., 1959. pp. 270.292. 



interpreted "because we've bean unable to reduce what we say to e. 

language that is common to most people", and that we must now direct 

our energy to "explaining what we do and why". 
4 

4 
Myerson, ~· ~· p. 8 
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APPENDIX 

TABLE 1 

SOCIAL WORKERS' RANKINGS OF TEN OCCUPATIONAL GROUPS VHrH RESPECT 

TO SEVERAL CHARACTERISTICS a 

Occupation Mean Rankings (Scale of 10) 

Actual Ideal Consideration of Monetary 
Prestige Prestige Needs, Feelings Interest 

lawyer 3.15 5.11 1.97 1.68 

Minister 2.88 3.17b 3.29 9.10 

Nurse 6.,87 7.21 5.17 7.18 

Physician 1.38 2.28 4.23 4.01 

Policeman 9.12 8.83 9.12 4.85 

Psychiatrist 3.26 3.17c 2o83 4.63 

Psychologist 5.64 6.17 5.74 5.60 

School Teacher &.05 4.35 5.51 7.25 

Social Worker 7.16 4.75 2.32 8.34 

Undertaker 9.45 9.77 9.03 2.29 

a) number of the respondents varied from 68-7 3 with the mean 

determined accordingly. 

b) 3.166. 

c) 3.173 
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TABlE 2 

BUSINESS STUDENTS 1 RANKINC.S OF TEN OCCUPATIONAL GROUPS WITH RESPECT 

TO SEVERAL CHARACTERISTICS b 

Occupation Mean RP.nkings (Scale of 10) 

Actual Ideal Consideration of Monetary 
Prestige Prestige Needs, Feelings Interest 

lAwyer 2.90 4.50 7.33 1.96 

Minister 2.83 2.13 1.99 9~36 

Nurse 7.25 6_.83 4.53 7.01 

Physician 1.88 2.19 2.90 4.21 

Policeman 8.33 7.38 7.92 4.96 

Psychiatrist 4.65 5.67 5.68 3.78 

Psychologist 6.42 6.31 6.50 5.07 

School Teacher 5.44 4.21 4,79 7.38 

Social Worker 7.71 6.13 4.65 8.17 

Undertaker 8.54 9.35 8.65 3.10 

b) number of respondents was 72. 
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BOSTON UNIVERSITY SCHOOL OF SOCIAL WORK 

* A Study of the Attitudes of Professional Social Workers 

Backgrou."'d 

Female 
1. Sex 2. Year of birth ----

Able 

3. Present major position 

Type of agency or organization ----------------------·--------

4. Do you have your Mastar's degree in social work! 
Yes ___ _ 

No ___ _ 

If yeg, from what School ------------------­

Year received --------·-------------------------
5 0 Total number of years of experience as a social worker --
6. Marital status 

If ever married, number of children -------------
7. Your father's major occupation 

8,. Your father's highest level of formal education -------
9. Your name (optional) 

Address (optional) 

We will send a report on the conclusions of this study to 
e.ll who participate in itc If you·would prefer not to 
include your name and address here, please send it to 
GRADUATE RES3ARCH PROJECT 1 Boston Uni varsity School of 
Social Work, 264 Bay State Road, with a request for a 
report on the study 0 

* Questionnaire answered by social workers. 
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There are no right or wrong answers to these questions. The "right" 
answer for us is the one that best presents your own point of view. 
You may find some of the questions difficult to answer, but we cannot 
complete this study without your help and we therefore would like you 
to answer all the questions as best you can 0 

1. What do you think are the two most important things for a young man 
to consider when he is choosing his life's work! 

1. 

2. The following s<>ven items all describe situations that would be of 
concern to practically everybody. ·Please check the THREE items 
that you would be most troubled by 0 

_____ The professional person who is mainly interested in monetary 
gain. 

___ The professional person who is not properly valued by the 
community he serves. 

____ The professional parson who treats his clients or patients 
discourteously. 

The - professional parson who does not know his job well. 

The professional person who is paid an inadequate salary. -
The professional person who is mainly interested in increas-
ing his prestige. 

_____ The professional person who is not concerned about helping 
his clients or patients. 
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30 Imagine that your college class is· preparing an infonnal bulletin to 
go out before your reunion in June, and that they are asking you to 
describe what you do ·as a soci.al worker. Imagine that you can use 
about 10 or 20 lines, and write your job !':·lscrip·cion below. 



78 

In answering the following questions, please keep in mind the average 
person within the occupations listed below. 

Please rank the following ten occupations in terms of the general prestige 
you feel they have in our society. Place a 1 beside the occupat1on you 
feel has 'the most prestige, a 2 beside the occupation With the nert most 
prestige; and so on down to a 10 beside the occupation with the least 
prestigeG 

lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
----Psychologist 
-School Teacher 
----Social Worker 
-undertaker 

Now please rank the ten occupations in terms of the general prestige you 
feel they should have within our society. Place a 1 beside the occupation 
that you feel should have the most prestige, a 2 beside the occupation you 
feel should have the nert most prestige, and so on. 

lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Worker 
-undertaker 

Now please rank the ten occupations in terms of the consideration for the 
needs and feelings the serve. Place a 1 beside the 
occupa ion w ose members s ow e most connderat ion for the needs and 
feelings of those they serve, and so on down to 10. 

lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Worker 
-Undertaker 

Now rank the ten occupations in terms of the proportion of people within 
them who are more interested in making money than in helping those that 
they serve. Place a 1 beside the occupation with the lArgest proportion 
of people who are more interested in making money than in helping those 
that they serve, and so on down to 10. 

Is.wyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Viorker 
-undertaker 

Thank you for your help in this study. If there are any·turther comments 
you would like to make about the questions in this study, please do so 
on the reverse side of this sheet. 
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BOSTON UNIVERSITY 

* A STUDY OF ATTITUDES TOWARD PROFESSIONS 

Background 

1. Sex Male 
Fema"'"le..,.......--

2. Year of birth ----

3. Present major position---------------------

Type of organization ----------------------------

Number of years at this job --------

Vocational goal --------------------------------

4. Have you completed grade school? Yes_ If yes, in what year? __ _ 

Have you completed high school? 

Have you completed college? 

No 

Yes If yes, in what year? 
No- ---

Yes 
No 

If yes, in what year? ---
Other educational training'------------------------------------

5. Marital status --.,--------------------

If ever n:arried, number of children --------
6. Your father's major occupation ------------------
7. Your father's highest level of formal education --------
There are no right or wrong answers to the questions that follow. 
The "right" answer for us is the one that best presents your own 
point of view. You may find some of the questions difficult to 
answer, but we cannot complete this study without your help and 
we therefore would like you to answer all the questions as best 
you can. 

• Questionnaire answered by business students. 
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In answering the folloWing questions, please keep in mind the average 
person Within the occupations listed below. 

Please rank the following ten occupations in terms of the general prestige 
you feel they have in our society. Place a 1 beside the occupation you 
feel has the most prestige, a 2 beside the occupation with the nert most 
prestige, and so on down to a 10 beside the occupation With the least 
prestige. 

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Worker 
-Undertaker -

Now please rank the tan occupations in terms of the general prestige you 
feel they should have within our society. Place a 1 beside the occupation 
that you feel should have the most prestige, a 2 beside the occupation you 
feel should have the nart most prestige, and so on. 

lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
-Psychologist 
-School Teacher 
-social Worker 
-Undertaker 

Now please rank the tan occupations in terms of the consideration for the 
needs and feelings they show to those they serve. Place a 1 beside the 
occupation whose members show the most consideration for the needs and 
feelings of those they serve, and so on down to 10. 

Lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman 

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Worker 
-undertaker 

Now rank the ten occupations in terms of the proportion of people within 
them who are more interested in making money than in helping those they 
serve. 

lawyer 
-Minister 
-Nurse 
-Physician 
-Policeman -

Psychiatrist 
-Psychologist 
-School Teacher 
-Social Worker 
-undertaker 



What would you say is the extent of your knowledge about each of the 
following professions 1 Rate each of them from 1 to 5 according to 
the following formula: 

1 Very great 
2 Considerable 
3 Moderate 
4 Slight 
5 Nothing 

Iawyer _______ _ 

Minister ------
Nurse -------
Physician. ______________ _ 

Policeman ;.._. ____ _ 
Psychiatrist __________ ___ 

Psychologist __________ ___ 

School Teacher ----
Social Worker ----
Undertaker -----

81 



What do you think are the two most important things for a young man 
to consider when he is choosing his life's work? 

The following seven items all describe situations that would be of 
concern to practically everybody. Please check the THREE items that 
you would be most troubled by. 

____ The professional person who is mainly interested in monetary 
gain. 

The professional person who is not properly valued by the 
----community he serves. 

The professional person who treats his clients or patients 
----discourteously. 

The professional person who does not know his job well. 

The professional person who is paid an inadequate salary. 

The professional person who is mainly interested in increasing 
----his prestige. 

The professional person who is not concerned &bout helping 
----his clients or patients. 
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Taking social work as an example of the ten professions mentioned earlier, 
write what you think a social worker does 0 Use about 10 or 20 lines, and 
write a job description of social work below. 

Thank you for your help in this study0 If there are any·further comments 
you would like to make about the questions in this study, please do so on 
the reverse side of this sheet • 
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