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Introduction

Bl T

We have been wont to assoclate evangelism witih th!

adult. Our religious colleges and seminaries have bedn

e B Y

‘training our ministers how to win adults. Scant atteﬂ—

1tion has been given to work among children. We seem *

e

ﬁﬁihﬁve failed to recognize that it is possible and odl-
Een natural to prevent the child from sinning by prope%
;training and that 1t is our duty to do so., Ve seem t
ﬂhave failed to see that it is greater to keep a life

§from sin than it is to save a soul after it has wander-

jed into sin,
i
ﬁ A physician recently sald to me that the future

ks

Etask of the medical profession was largely a work of
|

spreventinn of disease rather than the cure. In the

future our physicians will tell us how to live so thad.

'we may prevent disease rather than allow us to contraJt

%disease and then hope to cure our maimed and fever-rac ed

ﬁbodles after they have been exposed and abused.

e WG

Likewise spiritually we are scions of God's spirit,

T"—

4o be nurtured as such, educated and trained up in theﬂ

church and kingdom preventing evil from ever coming

e

into our lives. This 1s educational evangelism. This
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“is a recognition that our children are God's children
i
. l;; and should live according to God's laws. [
N i
¥ We shall endeavor in this thesis to establish thet
4

;fact that every child is §od's child from the begin- 1

. tning of life. He makes his advent into the world not !
r %only as an animal organism but he is born with the el%
ements of mind. 1In the mind is a2 potential man des-
‘tined for growth and achievement, He is a being capable
ige development. In this development all forces and
Iinstrumentalities must be considered as elements con-;
tributopy to the end in view which is the* perfection
I‘[of’ the Father. Educatlonal evangelism will take the~
jology, philosophy, science, theory and practice =e-- |

4
and unify them into a program of service and life.

g~

Part I
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A Survey of the Child's Religious Nature

§ When should the education of the child begin?

ot T

1SOme one has sald that the education of the chilad sho%ld
'begin with the grandparents. Every child has a rightﬁ
‘ *to good antecedents. He has a right to be well-born.
nHe has a right to intelligent parents who will give f
7
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him proper environment, traingng and nurture. His {
religious training should begin before birth in a }

j
!
EhOmQ which is founded upon love and with the blessing

Eof Christ. Jesus should grace every marriage feast,

should be the constant inspiration and companlion of
every home.

A 8umday school worker, a friend of mine, was
asked at what time in an Infant's 1life tHe parents i

should enroll him in the Crade Roll,¢ The reply was,

Ees i e n e e = N

one hour after birth --- to which my friend later

t sald, that was just sixty minutes too late. Sulley

-

»says that it is only in recent times that the more
¥

;have been discerned.# It was believed by many of our

|
:subtle charm and the deeper significance of infancy g

éforefathers that the babe came into the world norally,
“depam%d In New England there can scarcely be found g

lcemeﬁfb which dates back to the. Colonial period with-ﬁ

“out its "Tdhhfor unbaptised infants.” Some look uponk

i the infant as an animal or biological specimen. They |

——

3
i treat him as such, being concerned only for his phys-

ical 1ife., The infant is not only animal but 1s mind

b g W

Eas well. He 1is capable of only a very few 1nstinct1vq
y
Eacts -- suckling for instance., But by observing him F

dwe find iIn a2 few weeks, perhaps two or three, he begzg

= = eme— —_—= e — FRLSTLI XOh TR _;;7 D GRS
ﬁ % --- James Sulley: "The Teacher's Handbook of Psxchology
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to be aware of things about him. Soon the eye notes

1
. i 1ight, the Kear sound, etc.

i Butler says, -- "No animal that has not a period

!of infancy needs to be educated.s Every‘animal that
1

ihas a period of-infancy can and must be educated. Th?

longer the period of infancy the more education is poé-

:sible for it; and as our civilization has become moreﬂ
?complex, as 1its products have become more numerous, i
iclcher, deeper and more far-reaching, the longer we L
ghave extended that period of tutelage until now, whilg
' the physiological period of adolescence is reached in

perhaps fourteen or fifteen yéars, the educational per-
)
1]
1

p iod of dependence is almost twice as long." %

Parents, teachers, pastors should know the child E
mind his nature and the methods of education., Some 4
‘one has said, that the mothers loving guidance can be;

changed from uncertain instinet into unhesitating in-i

AT D18 MR VTR R TR o A I R S =%=f

sight. Religious training presupposes a reasonable I

- 2

' knowledge of  the natural impulses emotions and appe-

i
'tites of the individual we seek to train, a working
1)

' knowledge of the elements of character which we desire
i
i

;to reach by training, and lastly an intelligent view
. i’r,]:le methods of training in order that we may select i!

those best adapted to the needs of the case. Profess%r

<
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J. M. Baldwin when speaking of the father's carelessniss

in reference to thetraining of his children says,--“Tr
are willing to study everything else., They know ever&
corner in the house except the nursery. A man 1a‘[>01:"3:l

for his children ten hous a day, gets his life insured

for their support after his death and yet he lets their

mental growtih, theiformaiion of their characters, the
ff
evolution of their personalities go on by absoprtion-~=
it
if no:#worse -- from immoral attentants, =

t

#
The question of the possibllity of chlld gonversion
may enter at this point. We may admit of the possibii-

1ty of chihdhooel religion, but how does the religiousg
life begiln in the child? Ve believe that the child ?
was always religious. He came from God He is God's t
child. He needs to be trained in God's law. This E

training may begin at birth. He may become consciousj

- S -3

of the presence of G&d in his life very early say at |

the age of three, four or five., Jesus said one day |
as he gathered the children alout him, "Permit the 1i}
tle children to come unto me and forbid them not, fory

to such belongeth the Kingdom of God." ©IEducational

evangelism is the recognition of this fundamental de-
claration of truth by the Master and the constant acds

ion upon this truth by parents, teachers and pastorssﬁ
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« Williem George Koons: "The Child's Religious Life"
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ﬁ"The religious nature of the child improperly proviae&

y for or neglected in its earliest stages is elither dwarf
i

ed for life or killed", says Koons. #

It has long been the practice to think that the orild

could not grow up in the church, ghe hé#e let him go;i
hisway spiritually and then called in the professiona
fevangelist to reclaim the sinner after he had fallen L
*away from his God. There are many who still think the
child is not naturally religious but is achilld of the?
EDevil, just naturally bad -- deparved they say. It .
may be true that we have the seed of evil in our lives,
:but we have also the seed of good. The thing about
Iwhich the educational evangelist 1s concerned is, that
the good shall be developed and the bad inhibited to
,the poing of extinction. This will be brought about
by the constant development of the good, the heroic, g
p

if.he beautiful. This will be in strict accord with thi

iatural order as a child of God.

‘  If we grant that the child is a holy child then ;

|
jour business is to keep him holy. He must be guided, !
it ]

]

Einstructed in righteousness, e must be given the op3
'portunity to think holy thoughts, read holy books, 1}
'1ook upon holy scenes, assoclate with holy people and ito

|express his life in a holy manner. It is inconceivable

- = — e = o
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# William George Koons:"The Child's Religious Lifi" p 19
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that there should be a perlod of wild oats sowing somqr

Where in youth. The child is a holy being, he has thel

amTmam

capacities for a holy life and a holy immortality. ¥V

should there be a period between these extremes when

‘he is "lost"? The educational evangelist holds that

’.'.B-e—-‘m—ﬂ BT R

hthere should be no period of;}apse from the Father's
*house. There are no rational grounds for prodigal soﬁ?.
It will be noted that directly the Prodigal came to E
ghimself he was at his Father's house. It is when thej:
"child is not himself that he falls. Had the Prodigalg
fbeen properly trained he would not have left his fathﬁ’
house. i
| Our trouble has been two-fold. First, we have beel
assuming that ones converslon must be spectacular andy

I

|

{second, we have not thought it possible to grow up in

H X

Syhe Kingdom of God. A third fault has grown out of |
t

]

jthese two misconceptions, and that is the superificial
i

and inadequate method and material of our religious '

i i
Lducational system. We have been trying to save peoplf

Jin the mass. We have had a general prescription alike;
l - h
for all. Ve have dosed out the same "cure-all" to the
hardened sinner the youth and child aiike. We neither

%ecognized individualities nor capacities nor stages

of life. It 1s a strange paradox that until recently

o e P - o Somm e e mn _mores se wee e
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{our Sunday schools were for children only but the cur-

riculum wasdesigned for adults. This may have uncon- '

"r.'.:".-:'_.m

gsciously grown out of the fact that in the ancient

tphilosoPhies childhood had no place. But Jesus' con-;
Eception of the Kingdom was broad enough to include thq
child, ©No period of life was omitted in his plan. A%l
of human 1ifé must come under the influence of an 1-

;

tdeal Christ. The whole of life must include all of iés
uperiods. ;
i The development of life, mind, and religious nature
qust be simultaneous. The infant, the child, the youth
rand the adult cannot be treated from the same prescrip-
Ftion but each must have a gospel suited to his individ-
“ual need and period of life, each stage of developmenﬁ
1G. Stanley Hall, E. D. Starbuck, George Albert Coe, ?
!and others have pointed this out clearly. Huch of i
;our religious teaching has fallen ahort of the mark b%-
"cause the curriculum of our church schools was not adépt-
’ed toeach successive stage. In the past we have gone%
jso far as to insist that the child express his religiq1
1n mature terminology and couch his prayers in adult
tphrasesl What a Spectad;3 Behold the child standiné
‘up in prayer meeting and delivering himself thus: "My

Christian friends, I have been a Christian for forty

- — ~—a E ol Rt 5 - T VTR e W — - =
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¥ grows brighter and brighter every day." Then break- i

b
a

;
5
%
¥
i

, years. The Lord has been good to me. He goes with ¥£

iing down in a sob he continues, "Pray for me that I may

'ever be faithful to the end."”

i
-'l

e - m—— n ee—— A e - e — e g = - e o

over the hills and through the valleyg and the way

i

We cannot give the child an adult religious exper;

ience any more than we can put his father's clothing

i
upon him. Not unless we desire to make him spiritualiy

t

1

}

ridiculous.

In our study of the child we must take note of thg

H

4
periods in a child's religlous life, viz instinctive |

period, intelligence period, and ethical period. The;
child's habits, manners and method of thinking are de%
termined by the time he has arrive{at late adolescenc%.
He has been dependent upon parents, friends, comrads,ﬁ
heroes and heroines., Koons says, "Our study of the ﬁ

child's religious nature leads us to a wery important1

conclusion, the child 1s so constituted that under prgp-

er environment and training from infancy up, he will g
i

"never be fer one moment in life consciously astray frém

e

God. One period properly lived leads up to and pre- '

pares for the best 1life in the period that follows. ?he

i
naturallsm of the infancy period leads the way to the’

i
seml-intelligent mythical worship of childhood and this

— G ZTERLATL ST R ST R S FeE B e -
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in turn prepares for the clear personal spiritual serq

vice of youth and mature life. There will be weaknesg

Emistakes, shortcomings but never a time when the chllg

5

i

will feel and say, 'l am a sinner, I am not even try%
|
1

The child's first real conscious moments will find

ing to serve God’,

him in the service of God, held there by his very néﬁ?ae__

and habits. Proper training up to adolescence predis%

. poses the youth with his fully responsible choice, tog

! choose Christ and his service for life. The adolescent

s

Syt e e

e ==

—

- e

)
b

awakes from the previous periods o find himself al- i
ready in loving relationship with Christ. ALl the
force of nature and the momentum of habit lead him to
fully and freely adopt this reldtionship and make it ;
his own for life." % i

At this point'the conservative comes fowward and ;
asks, "How about conversion?" "Ye must be born againi
he quotes. We claim that by proper éducation and ]
training the child ié converted, is born again, It is

not spectacular or dramatic to be sure, but because ﬂ

i
the chlld has developeéd into conscious relation to God

and his Saviour Christ is the relationship any the less
gl

divine? Because there 1s sudden, dramatic conversioﬁ|

-

in the adult and hardened sinner does not in any wise!

o
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# Wm G. Koons: "The Child's Religious Life.”
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'disprove the fact that there can be gradual conversion

under proper education end training. Jesus made wine:
instantaneously by command but he did not &et aside tﬂ e
fact that wine could be made in a perfectly natural pno-
cess of vine culture, frult and press. One method ﬁ
;may be as divine as the other. Educational evangalisé
will avail itself of all good and natural means among.
which is thorough knowledge of childhood, including

{the periods of development and life,

A
4
From this survey of the child's religious nature %e

turn to the second consideration which is:

Part 1II

’ Determining Factors in the Development ;

of Religious Character i

----- - - i

%
We learned in the preceding section that Educatioq

{
'al Evangelism cannot do its perfect work unless the ;

¥
whole_of man is taken seriously into accouni.., To do
otherwise would be to rear a generation of one-sided
,or narrow persons educationally unfitied to comprehend:

gand live the whole of a normal and natural religlous

P - —mpm R L ST ST - == ORI T T W
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There are many factors involved in training of
Bchildhood and youth. Chief among these may be mentio?ed
'(1) The parents, involving heredity, (2) The home, th%

school, the community, and the church involvifig envirén-
.ment. Then there is in the child himself, temperameng,
' habit and will, E
(1) We have said that every child has the right t?

Ebe well born, to have good antecedents. His educatioﬁ
i!and his 1ife begin with his parents, even with his grand

parents, Doctor A. H. Bradford,5§és, "Heredity is a

t law through which the individual receives from his pa#-

I
ents by blrth his chlef vital forces and tendencies, ﬂ ~
his physical and spiritual capitsl.” Too much may be |

ymade of Heredity, but on the other hand it will not dé
a I

It is a fac®tr to be reckoned with. .

3

t"t,o ignore it.

?Race peculiarities are transmitted, famlly characteris-
t

,tics are also inherited, and to a certain extent indi-

1
"

[
"vidual traits are hereditary.
(2)

is now before us.

-

ilization.

The home as the first factor 1in environment
The home is the basic unit of civ~
It is here that the child learns obedienc

- Q.-:-w-.:.'ﬂf.&.e*ﬂ

By proper instruction in the home tendencies can be
i

accelerated or restrained.

i
The human child has & long

and dependent infancy.

e ST

In this 1s Bound up vast opporn-
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ytunities and responsibilities. The child's future, be-

cause of his long infancy,is largely dependent upon
' b
his home 1ife. The home has the child during his plas-

I3
,tic and formative years. His subsequent life 1s 1arg?-

1 .

Fly determined by this period. Parents should recognize
f
i
t ,.

{ one has said that one good mother is worth a hundred i
k

their duty in relation to these respomsibilitles. So$e
«school masters. But in this day of complex and moderﬁ
life we are prone to leave the instruction of infancy'

Eand childhood to hired or publlic servants. No servant

or teacher, no matter how conscientious can take the
. place of the training at a good and intelligent moth-
er's knee, or take the place of the comradship and .

companionship of good parents.

b (3) The second factor involving environment is
“the school. Here the child comes in contact with the
fteacher and with other children. These throw the child
“back upon his home training and hereditary tendenciles,
and unless these be of the best, dire consequences "
may be the outcome. Unless the child has been xtarte%
.rightly and trained rightly in the home, his school
1life may endanger hils future,

Professor Herman Harrell Horne says, --"The unders

lying ideas of the school, which explain the school 5

13
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uthe things that are,to the things that ought to be." ?
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and justify its exlstence, 1s development ---~ devel- J

g T T

i
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opment of the body as the f£1t medium of expression fo

' the ming, development of the mind as the fit governors

i R e e

of the body and as embodying rational ends in 1tself.a
3The school doss for the child what the aeons of the
;past have done for the race --- develops 1lis body and:
Emind." # The school shares with the central unit of -
isociety the responsibilities for the morality or im- .

|
morality of each generation. A

4 "
i (4) Then there 1s the community in which the homg
1and school are located. This involves many factors,
; ¥

‘a. g §hitation, health, locallty, etc. These all .

have a conscious or unconscious influence in the edu-'E
ycation and life of the child,

ﬁ (5) The last factor involving the environment of"é‘l
Ethe ¢hild is the Church. As the home 1s the besic unkt
rOf goclety so 1s the church the basls agency of spiri#—
pual power in soclety. Underneath, around and above a%l
Eother elements, factors and agencles 1s the lmmortal %n-
gstitution of the brifie of Christ giving 1life and mora%

tone to ambitlion, ideals and achievement., Horne says;

iy

"The Church 1s the perpetual prophet of the 1deal to

]

humen society, winning the attention of men away from

“
13
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vi # H.H.Horne : "Psychological Principles of Educatjon"
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No man i1s complete without the influence of this holy

! institution. The church offers that broadness and i-;

. deality of character without which men is narrow and

» introspective. It is through spiritual things that

¢

?we come to a consciousness of our relationship to God}

i
-giving impulse toward the transformation of the King-.
i dom of the earth into the Kingdom of Heaven. It is

5through Christ and the Father that we recognize the

-

law of love, mercy and justice. So we live in these

social agencies of civilization, the facilities for

- ETTFF SR

» the cultivation of theactivities of®*man which complete
- |

“his fundamental training. "

E In the home the child learns obedience and imita-*
h [}
“tion, in school he learns to develope hls powers and 4

"

1 gain hils individuality. Then in the church and the com

Fmnity he gives himself in service to others. Thus »
}
we have impression, obedlence, expression, completing/

the cycle of life, finding one's self by losing one s'
self in serving the world in vwhich the uplifted Chris;

is the 1deal. ' !
o (6) Within the child himself there are three facﬂ
ors in determining the development of hls religlous i
character. These are, temperament, habit and will, .

¥
(a) E. D. Starbuck says that G. A. Coe has taken’

— . T SRS - R e e — — — .,F— =
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1up specifically the question of the relation between

i
' temperament and the nature of religious experience.

"Much depends upon temperament" # says Starbuck, and

TR

judging from the data gathered by Coe the assertion i%

confirmed. It 1s not necessary for clearness for me i
i
to go into detail here respecting the various temper-u

aments and thelr characteristics and how they affect
1

A

i
greligious dynamics. Suffice it to say that there are
jfour, at least, well defined., vilz, the Sanguine, “

{Melancholi@ or sentimental, the choleric and the phleg-
'

i
matlic, Coe says, "as long as men differ as profoundly’

!as they do in temperament - - - - and whatever else

B e

ﬁgoas to shape a man's mode of reacting to the facts
gof life, there will be different types of religious
jexperience. It becomes a matber of the greatest im-'*
!portance therefore, to adjust religious exercises so

as to appeal to the universally human in all these

oS ST

' variations" %
i

Horne quotes Huxley in regard to the second factoé

ot s

e

wzthin the child -- habit -- thus, "The object of in-

*tellectual education 1s to create such indissoluble a;-

isociations of our ideas of things in the order and res
] b

lation in which they occur in nature, that of a moral :

j education is to unite as fixedly the ideas of evil

- et

# E. D. Starbuck: "The Psychology of Religion."

* G. A. Coe "The Spiritual Life,
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ﬂdeeds with those of pain and degradation and of good
(]

jactions with those of pleasure and nobleness.""This #

L4

is habit"says Horne @ The Buke of Wellington called}

‘habit ten times nature. Horne says further. "Rightlﬁ
!
§trained nerve cells are the trusty servant leaving th%

ly | L . o

»mistheds of the household free to entertain her guestd.

4 .
Some one has said:

! "Sow a thought,reap and act.

" Sow an act, reap a habit. ’

b Sow a habit reap a destiny."
"We are wont to think of habit in comnection with evilj

Ebut there are good habits as well as bad ones. Our

:virtues can be habits as well as oulr.vices,

I3
y Our habits may and often do have a phgsical basis§

}Habits are most easily and rapidly formed in youth.

tiMost of life habits are fixed bdfore we reach our majgr-

! o
‘1ty. Professor Ramanes puts it in verse thus:

"No change in childhoed's early day,

No storm that raged, no thought that ran,
But leaves a track upon the clay ¢
Which slowly hardens into man."

AR TR A

-

Habits are volitional acts repeated until brain pathst

= =

have been established. These are most sarly formed !

]
L
tduring early life. It 1s reasonable and religious to;

LA, R

avail ourselves of these facts in dealing with child-j

:hood. Good habits are as easily formed as bad. It ia
i

ithe part of the educational evangelist to use the meaqs
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% Horne: The Psychological Principles of Education"
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at hand to create spiritual habits which make irreli-!
' }
gious habits undesirable or unknown to childhood. )

We have seen that heredity has its forces --envir

a2 e e ey

ment also exerts 1ts influence and there are the forc@s
Lwithin the child with which we are concerned in develf
toping his religious 1life. These have had to do with {

' the formetion of the child's religious life largely if

fnot entirely without hls coopsration. E

f
L (c) We may take up at this point the child's voli-

W

«projected into the world without his consent alone, ﬂ
u ot

nor are we dealing with a being around whom are in- ¢

E . X

fiuences not of his ofdering only, but we are dealfl.ng,l
b
i}

ST TS Tl o

iitional powers, e are not dealing with an organism

Ywith a being who has a mind, a being capable of choice.

a
}The child is a three-fold being involving intellect,

» genslbility and will. There are certain limitations

to heredity, to environment, bemperament and habit.

§ . !
iThey are limited by the force built up through volition-

| al e xercise. Many suthorities do no allow much for
1will. They almost necessitate our children by hered-ﬂ
ity and enviromment. But we would not have it so. The
child has a2 will and this power may be called into ac;-
ttion to break down hereditary tendancies and circumst&n-

tial limitations. Ve note that the Prodigal said,"I t

P Emrot s oz o O - - — —_—

| ,:
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Fhe

3

Jwill arise and go to my “father." He overcame habit angt

o8 ALY

Lhe has gained the victory and was at his father's hou%e.

%We may wélﬁ?believe:tie will %gg%tionalized leads to
iaction. The thing that decided the Prodigal was the :
vision of his father's house. Even the will may be "
'impotent without sensibility. The will of the Prod- ﬂ

j
igal emotionalized by the vision of the plenty that £4
I

'£111ed his father's house was the deciding factor. It
was will plus sensibility. Here was the oportunity of)

b
-volitional power. The emotlonal evangelist coming ;

+along about this tlime in the Prodigal's experience

b

could have drawn a vivid picture of the old home fillé
ed with its plenty anél thus playing upon the sensibild
ity of the wandering, hungry boy could have Btimulateq
his will to action. ﬂ

Religiaus teachers should be opportunists too and.

utlilize thls factor in emotional evangelism. But ohi%f-

ly the educational evangelist will train the child so:

1thoroughly in all stages of his growth that lapse £rom

1

C I

‘his father's house will be well nigh impossibly, be-
R

lcause good impulses and hablts will have choked any
twandering tendancy there may have been in the child's

4
fMife,

21

 environment and directly the will was called into act%on
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Part III : g
)

lethod of Educational Evangelism.

P

-

p Educational evangelism must take theology, philosé
:0phy, Science, theory, and practice and unify them inﬂL
a program of service and 1life, We shall briefly trea@
E here the method to be employed under two heads. Firi?
The Place of Worship in Educational Evangeldsm, and, ;

8econd,The 6hurch School in Its Program of Educatlonal

e S53 .:_

}Evangelism.

5, ) ]
(1).The Place of Worship in Educational Evangelism.

dIn IbCorinthians 1:17-21 we read Paul's estimate of hn

iplace of the public sermon - "For Christ sent me - - 1
Eto preach the gospel - - = and it pleased God by the
;foolishness of preaching to save them that believe."

Ve note with pecullar pleasure ahdtgratiﬁ&dqgtyaﬁ Paul.
did not say foolish preaching or preaching foolishnéss?
What hLe meant, no doubt, was the simplicity and naturé?-
ness of preaching. Such preaching will require the g
:genius of heroic men of mind. Such preaching will beﬂ

for all people - not the saints only - not the adultsg
tonly but the entire human family from the parent to the
tlittle child. ’ »

In the law of Moses which Mary and Joseph fulfilled

——m——rt .,
- —_— - — P Y e ST ERE o




[
i

«
U S —

'T

)
#
I
|

:

ythe temple as a last resort! How ignorant they were

.‘

1

ifaves appealingly to the understanding and sympathetic

ﬁteacher or pastor, just as the 1lily does to the moig-

fture and light,

k|

School or the Epworth League or any kindred organizati

4of 11tt§} children are the most responsive and eager

taudience in the world. They turntheir eager 'sweet

MR g e e e o = i m—— - - —o- -y Ay me
= T et = Lo C N =,

to the létter we find Jesus in the temple. wat eight and
forty days of age and again at twelve years of age.w*'
Ve assume that the child Jesus was faithfully instruc%-
| @3 during the intervening years between eight and E
forty days and twelve years of age. The remarkable t?
thing about this period is that Jesus was at home in ;
. the temple, but lost there by his mother and Joseph. ##
They sought his everywhere else throughout a day's E
journey and returning to the city they squght for him.

among the crowds but finding him not they turned to

IVER TSRS TEN . TRVRT

'of the real child mind, Jesus was surprised that thej

¥
.....

should leok for him alséwhere”! The temple was his E

(the child's) natural place. L
We have no difficulty in getting the child into tHe

L
iSunday School. He turns as naturally to the Sunday E

School as the flower does to the summer sufi, A group !

TR TN
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But we are failing when we substitute the Sunday

e e e 3
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for the larger and fuller worship of the public sanct%ary
 or church service, We do not criticise the Sunday Scéool
or the other subordinate auxiliaries, they are necessagy
land [have a place in the development of the child and"

: youth, Our task at present is to impress the parentst
of the children and religious workers generally with j
%the fact that we cannot substitute the Sunday School ¢

for the worship in the sancturary. A5 children werse .

‘taken to the temple in Meses' day and in Jesus' day

ﬂso must they accompany their parents to the temple of |
|
worship and ritual in our day. No subordinate exerci#e

lcan take the place of church attendance in the life of

kthe growing child, The Sunday School, Epworth League

"and other subordinate organlzations are auxiliariles E

within the church, but they were never designed to ,

:
§
b
nor can they supersede theattendance of children and
F

»youth at the worship service of the church, Parents an

many church workers have thought that the Sunday Schoal
.and Epworth League and Endeavor were for children and

iyoung people and the church service for adults., No

greater mistake could be made. The church service 1s !

)
God's appointed place for the child as well as for th%

iadult. Jesus sald, "Suffer the little children to
f

- e e o - = =
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icome unto me and forbid them not for to such belonget@
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the Kingdom." # The public worship is for the child

as well as for the adult. V¥e cannot hope to save the|

child to the cquurch and Kingdom by any subordinate or-;
ganization. To prevent the attendance of the child at.l

b
:the public worship service of the church 1s to cheat B

%the child of his natural place in the worship of God.

1
i

i The child is as naturally at home in the sanctuery

;of the church as he i1s in his own home. He assoclates

'with adults in the home and around the dinner table

why not accompany hils parents to the public service

of worship? There are some who provide auxilary

- AR SR TR

places and methods in relation to the home, as well aﬁ
we havewdone regarding the church -- but such neglect%
Ior shifting of the responsibllitites of parenthood in,
Ethe home and in the church is read in the thousands

of ruined lives of the unchurched of our land.

y The nursery in the home will not make up for the !
'Loving sympathetic understanding companionship and
comradship of parent and child in the home. Neither
;will.the Sunday School or Endeavor or Epworth League
take the place of the worship service of the church ﬂ
in the religious life of the chilad, R
1 ¥he Sunday School is the teaching function of thei
Echurch At the service of the sanctuary he expresses

e st ] P e e ——— e -

i# Mark 10: 14
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this knowledge in reverent Wornhlp, song, prayer, ser-

mon, scripture and the sacraments, \

P

ﬁ Charles E. McKinley in hils book on Educational b
! Evangelism seems to think that there is sone relation;
between the fact that the church geins the most mem- ?

bers at just the age that the Sunday school loses the -

most, and that it may be duc to the fact that the you%h

.have out-grown the Sunday School and come into the lagg-
er organization, # There may be some ground for this;
i’j'.nference, and this conclusion may be true in part, %
EBut we have no data as yet to show that the church ;
?wins or gains the identical ones who leave the Sunday

.School at this period. Is it not probable that the
.church gains the ones at this perlod who are saved to

or remain in the Sunda‘ School? And that those who i

TR T

I'leave the Sunday School at this period are also lost

Ffrom the church?
b
L’ Our point is that the Sunday School should be the

-

"natural correlary of the church but does not in any

e - ==

Eway supercede the church, Botlh are necessary -- both

have a duty to perform. The child should take his
place in the public worship service of the church as
o naturally as he does in the Sunday School, and he will

'do so when properly instructed by parents, teachers,

# C. E. McKinley "Educational Evanééiism"
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sunday school workers aid pasuOrs. - q

If the habit of church attendance is not formed

' aAnd surely the youth will be lost from the church wher
3 I
‘he feels that he has outgrown the Sunda% School. If g

i
it 1s impossible for the child to attend both the Suns-

“daySchool and the church it were far better that he

4 1
Kattend the church worship. It 1s here that the spir-,

fit of worship is fastered by liturgy, sacrament and *

sermon--the which he does not receive elsewhere. The

027

in childhood the chances are that it will never be formed.

b
child needs the dignified, reverent worship of the sanct—

uary. Here surrounded by beautiful architecture, in

ithe pew with father and mother§ and older brothers

|
and sisters -- all led by a wopshipful and stately 11t~

urgy he will gain a vislon and a sense of God the like

Eof which will not be gotten elsewhere, and the love of

hwhich will never leave him. He will early feel that he

(18 a factor in the world and not an object in the way,

L

g

AL
] 3%

B .
1He will feel that God is to be worshiped and adored a%d

not to be wondered at. He will feel that the church %3

'for the child as well as the adult. :

(2) The church school in its program of educationql

’evan elism
, “%o fit us for complete living 1s the function Which

education has to discharge." *

T T T T ST SRS ST - - mmpmTmm IRESRTR = e=xE =
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E When Jesus was about to return to his Father in :
. 'Heaven he not only gave instruction to his desciples tio
|1.

*go and preach the gospel but he gave instruction that

1

gthey should alsoteach!# We are learning tb.adjust oury
Lselves to the conditions and demands of the time. Wh31
dday of the sensational type of religious revival may ;
ﬁor may not be passed. Dwight L. Moody in his latter E
r

' years devoted more of his time to teaching the church;

4how to win converts than he did to winning them by re--4
4

évival methods.

Hl

The teaching function of the c hurch is being em-

LB I o e

#

ent" and is being characterized as the "New Evangel-:

B

f

i

Ephasized today as never before. It has become a "Move-
{ i

1

k

m

ism". Yet it is 'not new but it is rather a,‘resurrectj
jon with a new method. From a study of Jesus methods g
?we find him veryoften in a small group teaching. 1In :
realiﬁ§ then educational evangelism is not new but isi
gmerely coming back to its own, This type of evangel-?
fW:’Lsm is destined to supplant the old gensatlonal, pre-g
?dominantly emotional and superficial type of the nine:
iYeenth century. Educational evangelism is based upon1
 fundamentally sound scientific principles. It recog-

nizes the complete man. The educational evangelist

e
A RS RTE TR T a

ydoes not convert his subject and then leave him to
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grope about untrained, but recognizes his whole natur

tand remains with him through all hls periods of devel

—mrm o

Educational evangelism does not stress the evan-

Lt

gelist and depreclate the pastor and his teaching force

i
e
3
ﬂ
opnment. b
|
l
i
but revives the teaching function of the church and !}

magnifies personal work, It stirs the people to coop

erate with pastor and church school,.

ﬁ We would have evangelism than through education. |
i

In order to properly do this we must have a method.

]

‘First, we must recognize the various stages of 1life. |
tt )
Educational evangelism would not teach a system, at |
|

! the expense of the pupil but would place the pupil fi%st.

"1t would put the child in the midst. The church schogl
iwould exist for the child not the child for the sohoo%.
T?he spiritual needs of the child must be met at each g

'étage of his development, In view of this we recogniée
;at least four spiritual needs of the pupil: E

]

1. To know God in word, in nature, in Christ.

" ]
t’ 2, To express toward God and his son Jeus, trustf

robedlence and worship, :
]
o 3. To know and do our duty to ourselves.

mum mmn s

. i 4, To know and to do our duty to others,

1

| In order to meet these needs we must present them |
t R
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y in their natural order at the proper stage of the chi%d'

=

y development, There are at least six siages, viz.

DI TET e 2

early childhood, middle childhood, later childhood,

uearly adolescence, middle adolescence and the adult.

T e

The adult period is susceptiblec of further divi-

4

fsion. There 1s the group of young married people.
]

TR ——

Then there 1s a group ranging in age from forty-five

fupward. These latter may or may not be considered asg

I “
kto sex, In our program of educational evangelism we would

ﬁbegin wvith the Cradle Roll, then carefully grading our

instruction upward through all of the stages. 1In thiJ
b

Iprogram we will find that each stage will require spec-

!
Lial study. [eachers cannot- be selected at random. ’

lA teacher must not only be "apt to teach" but must know
the subject and the object., The teacher must understé&d

3
ythe spiritual and physical or natural needs of the chiild

, |
at each stage of his 1life. L
i

' In the earlychildhood period, story, conversation .
i |

‘and song will be used. The story method is largely

ﬂcontinued through the junlor perilod emphasizing God's

—TET

Eower, Care, and allowing for the impression of obe-

‘dlence, love and trust,
i
il

Vhen we arrive at the Junior perliod we find the

-,
E e L

child alert and somewhat restless, He is truly alive.“

e o - e e Tt - .= = - = - o - Smsaoma
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rReligious thought begins to enter. Here historical ;
éstory has-a great part. Thechlld becomes a doer of ¢
'the word at this period and choice 1s dealt with. He-

irolc and holy example are here presented. Christ is

h

it

idealized and held before the child of this period as |

»an example and Saviour.

When we come to the intermediate period we reach

I3
a significant stage in the chilld's development. Here

- TEmmImr

fthe material will be presented in a biggraphical man-

‘ner. In this period the Bible, the principles of Chrié-

tian life and the church as an organized force of Christ-

den life will be studied.

|
! It is at the senior perlod that we begin the realh
h
‘constructive study. In this period we are dealing E
S

|

'with minds that are groping for place and determinate t
!pirection. The senior wants to find his place in the i
'scheme of things. He wants to get into the world's

work., Gare will be necessary here in order that the
;%enior get his proper perspective from the Christian ;
volnt of view. In this stage the course of the Hebrewg
peoplé may be traced. Then coming up through the New }
&estament an appreclation of Christ and the transform-g
ﬁng power of his life and exaltation will be clearly h
sought,
I

it
8

|
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It is not necessary for me to take up the electivé

4 ﬁ
. leducational courses of the adult perlods. Suffice it |
“ ¥

'to say that this period permits of wide variation. Tﬁe
q 4

£

adult has come up through the successive and natural 3
|

gpepiods of instruction and is a mature mind and should

3

e

at this time be perfected in righteous living. His |}
«problems now are not those of conduct for that is

'spontaneous and naturally controlled and directed by
| ¢
?years of discipline. His problems now are economic,

{sociological, moral, national. In this perilod the y
, f
courses may teach the great moral, sociological, eco-ﬁ

,nomic, civic, community , govermmental and world prob-:
‘lems. The church should be a force in 2ll of these
yrealms clearly relating religion with life in all of

]
Jdts ramifications, .
d

d The church is awakening. Verilly a little child
shall lead them. That is, by a proper recognition and
gtudy of child 1life the potentialities of 1life in fhe

o
r
child and by tx§ing up the religion of Jesus with theL
t1ife of the child in all his successlve periods of de-

i

1

1ife :|
velopment the world will be redeemed., This will not !

1
}

‘be brought about by the once spectacular revival or ﬁ

simultaneous campaign, not by the professional itinera&t

A d
‘evangelist, not through evangelism alone, nor even ed-:

- — = e > o
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‘ucation alone but by evangelism through education, b

f This method will begin with the child and never "
b H
"leave him. It will enlist all of the church, béth :

"

'lay and clergy.

s —mmmm s
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b

conclusion

=T
—

Ve have been endeavoring to set forth that the

]
.child is God's child, and by proper Educational Evan~v
gelism he will nover be anything else but God's child“

IWhen all parents and all teachers and all pastors havé

[fully recognized their obligation and privilege in °

i

and through educational evangellsm then we will have 1

b

s b

seen not the Coming of the glory of the Lord, but p
|

CrSar h

"And I if I be 1lifted up from the earth will draw,

PR

{all men unto me.”

........... |
X ;
4

{7,500 words
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60 hours
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