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6 . To determine the extent that colleges or universities 

train the business teachers for supervising, coaching, or 

directing nonteaching activities . 

7 . To determine the nonteaching activities which are 

performed for the school , school functions, or school officials . 

8 . To determine the nonteaching activities which are 

performed for organizations or clubs outside of school . 

9 . To determine the nonteaching duties , activities , and 

responsibilities which high school business teachers assist 

in sponsoring, directing, or coaching. 

10 . To determine the number of periods a day the high 

school business teachers teach and to determine whether or 

not their schedules are adjusted to meet their needs . 

Delimitation of the Problem 

This study was based on a survey sent to 384 high school 

business teachers from both large and small cities and towns 

throughout the Commonwealth of Massachusetts . 

The primary purpose of this study was to determine the 

nonteaching duties, activities , and responsibilities which 

high school business teachers in Massachusetts performed , 

sponsored, directed, or coached in school as part of their regular 

teaching assignment . 

The nonteaching duties, activities, and responsibilities 

used in this study were coaching, directing, sponsoring, or 
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The small high school used in the compilation of data 

throughout this study refers to those high schools with pupil 

enrollments of up to 999 pup ils . While the usual definition 

of the small high school does not include schools with 

enrollments of over 500, schools with enrollments of up to 

999 pupils were included in this study because of the small 

number of replies from teachers from schools in this 

category . This plan permitted better comparison of the data 

received . 

The medium high school refers to those high schools with 

pupil enrollments of from 1000 to 1999 pupils . 

The large high school refers to those high schools with 

pupil enrollments of 2000 pupils or more . 

Although the term nonteaching activities best describes 

the activities included in this study, the terms out - of - class 

activities and extra- class activities are used to provide 

variety in writing . 

Justification of t he Problem 

The high school business teacher today i s encountering 

many more extra-class duties, responsibi.l1 ties , and 

assignments as part of his regular teachin g role . This is 

partly because of the wide range of b a c kground , experience, 

and training the business teacher has gained . Several new 

business teachers are unaware of these extra-class activities 

which will be assigned to them as part of their initial duties 
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Organization of the Study 

Chapter I presents a statement and analysis of the 

problem . A review of related l iterature in the field of 

extra-class activities is considered in Chapter II . Chapter 

III states the procedures used in organizing the study, while 

Chapter IV analyzes and interprets the data received from 

the survey report sent to the high school business teachers 

in Massachusetts . Chapter V includes the summary based on 

the findings of the data obtained . 
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CHAPTER II 

REVIEW OF RELATED LITERATU PE 

Extra-class activities are by no means something new in 

education; however, the past few years have shown a growing 

tendency to develop a well-organized program in extra-class 

activities . Because of the increased prominence which extra­

class activities have received, many periodicals, bulletins , 

and articles have been written in this area . 

This chapter reviews literature of research studies , 

publications, and textbooks in the field of extra - class 

activities . 

The following divisions have been made in analyzing the 

literature of extra-class activities: (1) value of extra­

class activities, (2) administration of extra-class activities, 

(3) extra compensation for extra-class activities, and (4) 

teacher preparation and sponsorship in extra-class activities . 

Value of Extra- Class Activities 

Teacher s , educators, and school officials recognize the 

importance of a well-organized and well-developed program of 

extra-class activities in the schools today . Several articles 

have revealed the wide range of growth and development the 

student gains from active participation in extra-class 

activities . A program of extra-class activities contributes 

greatly to the development of character, citizenship , and 
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personality in the student . Benerdl states that 11 co-curricular 

programs provide practical activities that have as their goals 

the development of' adult skills of' life ." She further states 

that "co- curricular activities cut down on the number of 

juvenile delinquents when an active program is provided for 

all students . " Benerd's article pointed out how an extra-class 

program of activities contributes to the growth of the student • 

••• positive contribution may be expected from 
participation in co - curricular activities . 
School activities help the honor student to 
mature socially , emotionally , and physically . 

Benerd2 in another article ,reveals that an inter-

scholastic athletic ' s program adds much more to the development 

of the character of the student than does a regular physical 

education program. 

Interscholastic athletics, included in the 
offerings of most high schools, provide valuable 
training for the student. Participation in the 
program develops personality, respect for others, 
sportsmanship, and fair play . It teaches under ­
standing and appreciation for the members within 
the group and adds to the expe r ience and 
knowledge of the individual . Interscholastic 
act i vities give · the students of special ability 
an opportunity f or more intensive and extended 
experienc e than is possible in regular physical 
education clas ses . The interscholastic program 
along with the co- curricular activities provides 

lBenerd, Gladys, ''How Do Pupils Benefit by Participation 
in the Co- Curricular Program?,'' The Bulletin of the National 
As s ociation of Secondary_-School Principals, Vol . XXXVII , May, 
1953, pp . 104-105 . 

2Benerd, Gladys, 11 Let ' s Accentuate the Positive , •• School 
Activities , Vol . XXV, November,l953, pp . 97-98 . 
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the student with a laborator-.r period which aid s 
the student in honest-y , cou rag e , f a cing realit-y, 
getting along with others and doing his job 
well ; that gives the student an opportunity to 
progress from 'egocentricity to social con­
sc iou sness . 111 

Grab erl d isagrees to some extent with Benerd . Grab er 

feels that e x tra-c lass activities should not tak e the place 

ll 

of a cou rse of study but rather should supplement and enrich 

the program . 

Extra-curricular activities are paramount and 
essential in the pattern of all-inc l usive 
opportunities and offe rings--not to replace 
any core or basic offerings but to supplement 
and enrich ; and to make all school work as appealing 
a nd interesting and mean ingf u l as pos s i b le . 

••• curricular activities are paramount in 
offering an enriched progrMl, to ac c elerate 
students ••• curriculum activities are a very 
definite and pararnount contribution in our 
'education for life adjustment.' A program 
where stu dents may approach some field in 
wh ich they are definitely interested is basic . 

To conclude, Grim a n d Michaelis2 state the purposes of an 

extra-class program of activities are to provide pupils with 

an opportunity : 

(1) To learn how to mak e desirable social 
adju stments. To learn proper relationsh ips 
(a) between individual and individual and 
(b) between individual and group . To le arn 
to understand the behavior of others. 

(2) To extend intere s ts into broad areas of 
community life. 

1Graber, Ralph E ., 11 How Extensive an Everyday Program in 
the Junior High School, " National Association of Secondary­
School Principal's Bulletin, Vol. X..ICXVI , March-,-1952, p . 251. 

2Grim, Paul R., Michaelis, John c., The Stu dent Teacher 
in the Secondary Sch ool, Prentice-Hall , I'i"ie:", New York, 
1953, p . 344. 



3 . To discover additional ways of interpret ing 
and applying the organized knowledge of subjects 
in the regular curriculum. 

4 . To learn to participate informally and 
worthily in a variety of wholesome recreational 
activities. 

5 . To develop high s tandards of conduct . 

6 . To learn how to live and function 
independent of other persons for a portion of 
the time . 

7 . To explore potential tal ents and to 
develop special skills . 

8 . To b r idge the gaps between schoolJ home, 
and comnrunity . 

9 . To experience and enjoy a school 
environment which is well balanced, conducive 
to good citizenship, and which prepares for 
worthy and practical home and community life . 

12 

A well- organized program of e x tra-class activities exer ts 

powerful influence in directing the attention of the community 

to the school . Thus, t he well-developed program can result in 

increased pride in the school and kindliness toward it by 

parents, businessmen, and the community in general . 

Administration of Extra- Cl ass Activities 

Administration and supervision serve as the basic 

foundation of a well-organized program of extra-class activities . 

The principal must be able to develop the program with his 

staff for t h e benef it of the students, and he must be able to 

work harmoniously with his staff so that the program will 

function smoothly . 
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School administrators are well aware of the 
value of activities which are apart from 
organized class work as student organizations 
have grown in kind and number over a period 
of years . Secondary schools are asking what 
are the essential elements of a well thought ­
out program and how it can best be introduced . 
The extra-curricular program is taking 
approximately one - half of the high school 
principal ' s time and is touching the l i ves 
of practically every boy a nd girl in every high 
school . 

The success of the program of extra- class activities 

depends largely upon the supervision of the administrator . 

He is the focal point from which stems the organization and 

development of the program. He in turn assigns the duties 

14 

to his staff members who take charge of the program and carry 

it through for the benefit of the pupils . Ulrickl says, "In 

terms of ' administration' one must remember that the 

administrator is resp onsible for carrying out the procedures 

that implement the policy he has agre ed upon . " 

Fretwe ll2 suggests "that the extra- curricular activities' 

program should grow out of the curricular activities and return 

to enrich them . This can best be accomplished by integrating 

the subject matter with the organization and development of 

clubs . 

lulrick , E., ttA Plan for Democratic Administration of a 
High School," School Activitie s, Vol . XXIII , November, 1951, 
p. 5 0 

2Fretwell, Elbert E ., Extra- Curricular Activities in 
Secondary Schools, Houghton Mifflin Company , Boston , 1931 , 
p . 14 . 
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Extra Compensation For Extra-Class Activities 

One of the most serious problems concerned with a 

program of extra-class activities is the problem of extra 

compensation for sponsoring, directing, or coaching the 

various activities. In general , the teachers are of the 

opinion that they should be compensated for supervising some 

of the activities. They feel justified in receiving more 

1 6 

pay for performing these activities if the activities occupy 

much of their own time . Sharkl emphasizes this in his article: 

Where co-curricular and extra-curricular 
activities involving extraordinary amounts 
of time and effort are involved, it is only 
reasonable to expect that additional 
remuneration be granted. Too often extra pay 
for extra duties and responsibilities has been 
granted with no justification, resulting in 
unfairness and waste and dissatisfaction 
among those concerned. Provision for extra 
pay for extra work should be system-wide. 

Gruber and Beatty2 also feel teachers should be compensated 

for performing ext ra duties and that provision for extra pay 

should be system-wide: 

Those members of the staff who devote extra time 
should be paid according to the educational worth 
of the activity. Prac tically , it is almost 
impossible to do this since many factors must be 
taken into consideration. The entire school 
program should be arranged to provide 'equal pay 
for equa l work. 1 

1Shark, Earl, c., usponsoring the Extracurricular Activities 11 

School Activities, Vol. XXVII, March,l956, p. 217. ' 

2Gruber, Frederick c., Beatty, Thomas, Secondary School 
Activities, McGraw-Hill Book Company , Inc., New York, 1954, 
p-:-58-.-
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a salary policy which reflects evidence that 
both the public and the teachers regard 
teaching as a profession in fact . 

18 

A court case in New York was held to determine the right 

of the school board in assigning extr a teaching duties to the 

teachers . Garberl sums up the situation in the following 

statements: 

It may be pointed out that there appears to be 
no reason a school board regulation to the 
effect that the board will pay to teachers who 
supervise extra-curricular activities amounts 
in excess of their salaries is not valid . Like ­
wise it appears that a board regulation requiring 
teachers to supervise such activities for no 
extra pay is also valid if it is resp onsible in 
character and applied in a nondiscriminatory 
manner . 

Administrators are faced with the decision of either giving 

extra compensation for the supervision of the out - of-class 

activities or adjusting the schedules of the teachers to 

compensate for the time spent in extra-class activitie s . 

Jacobson, Reavis, and Logsdon2 feel that this problem could 

be solved by adjust i ng the teacher ' s schedule when they 

say, "It would be far better to h i re additional teachers with 

the extra money . and to make time - counting activities part of 

the regular teaching load . " 

At a meeting of the Ameri c an Association of School 

lGarber, Leo, 0 . , ''Should Teachers Have to Perform Extra­
Curricular Duties?, 11 The Nation's Schools, Vol . Ll, December, 
1955, pp . 72 - 73 . 

2Jacobson, Paul E. , Reavis, William C . , and Logsdon, James, 
Duties of School Principals, Prentice-Hall, Inc . , New York , 
1943, p . 309 . 
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Administrators, Larsonl points out the following statements 

which the administrators concluded in re gard to the salary 

problem : 

(1) The regular school program, in so far as 
p ossible, should include all educational activities 
condu cted under the jurisdiction of boards of 
education thereby reducing to a minimum or 
eliminating altogether the title of ' special 
teacher' as well as ' special services' and 
r extracurricular acti vi ties . 1 ( 2) The salaries 
paid teachers should be high enou gh to p rovide 
a comfortable living, without the nece ss ity of 
their seeking extra services, either within or 
out of school for extra pay. (3) Every effort 
should be made to equalize the teach ing loa d and the 
benefits available to all te a che rs . Extra pay 
should not be granted for certain school activities . 
(4) In the event of unavoidable inequalities as 
implied in item 3 above, and extra pay is granted, 
such extra pay should apply to all teachers, and 
then only after the ass i gnment of a reasonably full 
teaching load. 

In summary, McClain2 gives the following policies in 

regard to the practice of extra pay in the secondary 

schools : 

(1) Extra pay is consistent with pract i ces in 
other professions. (2) Extra pay does not 
v iolate the concept of the single salary 
schedule . (3) Teach ing does not become 
unprofessional when practic es of extra pay are 
introduc e d . (4) The initiation of an extra 
pay i n practice should come from te a che r groups 
and the developed policy should be a result of 
teachers and administrators working together . 

19 

lAs reported in ttwhat About Extra Compensation For 
Additional School Services," The American School Board Journal, 
Vol. CCXII, September, 1950, p. 34 • 

2
rvicClain, Warren J . , 11 The Practice of Extra Pay in 

Secondary Sch ools, 11 Nat ional Association of Secondary-S ch ool 
Principal's Bulle tin, Vol. XXXVIII, October , 1954, p . 98 . 
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( 5) 'I'he economic needs of a teacher should not 
influence assignments, neither should the desire 
to encourage more to stay in the profession have 
any bearing on the selection of persons for extra 
work and extra work should be assigned on the 
basis of teacher qualifications as to training 
and preparation. A teacher should not be 
assigned to an activity far removed from the 
classroom assignment in nature. (6) Amounts 
paid should be a result of careful and 
objective rating on the weighting of the 
activities with recommendation of the 
responsibilities and time. A flat hourly rate 
does not appear de sirable but rather a total 
sum for the activity. (7) Teachers should not 
receive extra pay for extra school duties of a 
professional nature. 

20 

The preceding summary was taken from a study to determine 

the extra-pay procedure in secondary sch ools i n comparison 

with regulations of superintendents, principals, and teachers 

toward an extra-pay policy according to the rank of the 

above statements. 

Teache r Preparation and Sponsorship in 
Extra-Class Activities 

Much of the literature on extra-class activities is 

concerned with teacher-training preparation and sponsorship. 

Preparation of nonteaching activities for the student teacher 

is bec oming extensive in nature. The colleges and universities 

ape adding courses for the preparation of sponsor tot heir 

curPicula. Schorling1 emphasizes this as follows: 

The teacher in training should not overlook 
the importance of preparing to direct at least 

1schorling, Rale i gh, Student Teach ing, McGraw-Hill Book 
Company, Inc., New York , 1949, pp . 297-298. 



• 

• 

one or two extracurricular activities before 
completing the period of student teac b. ing . 
In many secondary sch ools today the extra­
curricular program is scheduled during a 
regL-1lar period of the school day, and teachers 
a r e expected to regard sponsorsh ip of activities 
as a definite part of their work in the school . 
It is evident that preparation for sponsorsh ip 
must be considered an important aspect of 
professional training and equipment. Teacher­
training institutions recognize the value of 
preparation for the supervision of extra­
cu rricular activities. Among the courses now 
available, that have a relation to the activity 
progr am, are tho s e in the theory of extra­
curricu lar ac ti vi ties, g'L< idance, character 
edu cation, music, debate, journalism, and 
dramatics. 

21 

A letter written by a public school superintendent had 

several statements to make concerning preparation for sponsor-

ship. In his letter, the superintendent made the following 

comments about sponsorsh ip of acti vi ties : 

Beginning teachers never seem to be able to t ake 
su ch extra-class activities as the Hi-Y and other 
groups of t h is kind. Most new graduates are 
excellent in the classroom, but when it come s to 
working and putting across these important addi­
tional activities, they seem rather helpless. 
This is one of our greatest headach es in the 
sc h ools. 

Storyl, the author of the preceding article, feels that a 

solu tion to t his problem of training for sponsorship could 

come from a change in the teacher-training program. The author 

sugg ests that this could be accomplis h ed by nintegrating the 

skill or competency of the teacb er in all aspects of teaching . 11 

lStory, lVI . L., "Student Teachers as Sub sponsors, 11 School 
Activities, Vol. XXII, April, 1951, p. 244. 
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Storyl further states : 

Each student teacher assigned should carry out a 
'subsponsor' assignment. The student teacher 
should be given large and independent 
responsibility in working with the actual sponsor 
of the group . The important thing is that 
actual practice and supervised training be given 
in sponsoring activities. 

22 

The following conclusions were reached by Costello2 in a 

study she made concerning the extra-curricular activities of 

business teachers in Massachusetts and Vermont: 

(l) That teach er training institutions 
incorporate into their curriculum for the 
business teachers club work , bookkeeping for 
clubs and t h e school lunch program, and a 
technique's course in the teaching of at least 
one sport ·. ( 2) That the extra-curricular 
duties be equally divided among all the teachers 
of the school, so that the burden will not fall 
u p on any one teacher . That those teachers who 
are selected to serve as sponsors, etc . , are 
relieved of certain other duties so that they 
will not be overloaded in comparison with others 
in the school . 

Gordon3 suggests anothe r way for whi ch teachers can become 

prepared to supervise nonteaching activities . He says : 

How can a teacher become qualified to take over 
student-activity responsibilities? For those 
still in training or those informed suf ficiently 
in advance of pending assignments, it is 
probable to take a sumraer extension cour se in 
student activiti e s at one of the universities . 
Best e xperience is to be a particip ant in 
secondary school and colleg e activities. Chu r ch 
and other community social method s of fer practice . 

lrbid., p . 2 44 • 

2costello, Q£ • cit . , p. 73 . 

3Gordon,Ted, ttAdd the 'Extras ' to 'Class Activities,'" 
S ch ool Activities, Vol . XXXI, February , 1955, p . 154 . 
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As a result of his study concerning the preparation of 

sponsors for pupil activities, Sternerl came to the following 

conclusions : 

(1) Because more than 96 per cent of the 
beginning teachers would sponsor pupil activities, 
appropriate preparation should be provided in 
teacher-training institutions . (2) Beginning 
teachers of special subjects frequently sponsor 
activities related to their field . (3) The 
practice- teaching periods can be used more 
effectively to prepare teachers for sponsor-
ship . 

The following statements by Steeves2 sums up the area 

of preparation for sponsorship : 

Three essentials are necessary in the complete 
preparation of a beginning teacher who is 
expected to direct or share in the direction of 
a cocurricular activity . First, the teacher 
should have engaged in the activity as a 
participant ; second, he should have received 
formal course work in methods and materials 
relating to cocurricular work; third , he 
should have directed at least one such activity 
or supervised at least one aspect on his 
undergraduate program in student teaching . 

Chapter II has presented a review of current literature 

in the area of extra- class activities, while Chapter III states 

the procedures used in organizing the data for this study • 

lsterner, Williams . , "Preparation of Sponsors of Pupil 
Activities," School Activities, Vol. XXIII, May, 1951, p . 275 . 

2steeves, FrankL. , "Student Teaching in Extra-Curricular 
Activities," School Activities , Vol . XXV, February, 1954, 
p . 187. 
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CHAPTER III 

PROCEDURES 

The procedures used in conducting this study were as 

f'ollows: 

1. Related literature on extra-class activities was 

investigated to obtain background material f'or the organization 

of' the study . 

3 . A letter was sent to the Massachusetts State Depart-

ment or Education in Boston to secure a list of' high school 

principals in Massachusetts . 

3 . Sixty-two high school principals were contacted by 

mail in order to secure a list of' high school business teachers 

in Massachusetts. 

4. A survey report f'orm was developed based on the survey 

f'orm used by Herman Cowanl in his study. 

5. This survey report f'orm was mimeographed and presented 

to the Seminar for suggestions and improvements. 

6 . A revised survey form was developed using some of' 

the suggestions received in the Seminar. 

7. A letter of transmittal was written and multilithed 

to accompany the survey report form . 

8 . The survey report form and letter of transmittal 

were sent to 384 high school business teachers in Massachusetts . 

lcowan, on . cit., p. 74 . 
___..._ --
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9 . A follow-up letter was written and sent to 211 

business teachers in Massachusetts who failed to respond to 

the original survey report form sent • 

10 . The data from the survey report form was tabulated 

and analyzed . 

25 

11. A summary of the findings was written based upon the 

tabulations of the survey report • 
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CHAPTER IV 

ANALYSIS OF THE DATA 

This study was based on a survey sent to 384 high school 

business teachers in Massachusetts . A total of 275 replies 

was received, or a 71.6 per cent return. Included in the 275 

replies - received were 174 (63 . 3 per cent) from women, 85 

(30 . 9 per cent) from men, and 16 (5 . 8 per cent) from which no 

names appeared on the returned questionnaires. The responses 

of the 16 business teachers who failed to identify themselves 

were not tabulated in the findings . Of the 275 survey reports 

received, 59 (21.5 per cent) of the business teachers reported 

that they had no extra-class activities, responsibilities , or 

duties . The compilation of data for most of the tables was 

based on the survey reports of either 259 bus i ness teachers or 

200 business teach8rs depending upon the question asked for 

the structure of the table. When totals are not indicated, 

the number of teachers used for computing the figures in each 

table is indicated by a footnote at the bottom of the table . 

As was explained in Chapter I, a small high school refers 

to those schools with pupil enrollments of up to 999 pupils . 

A medium high school refers to those scho ols with pupil enr oll ­

ments of from 1000 t .o 1999 pupils , and a large high school 

refers to those schools wi th pupil enrollments of 2000 or more 

pu p ils. 
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The survey reports received were analyzed by sex, those 

received from men business teachers and those received from 

women business teachers. These two groupings were furthe r 

divided into the size of the high schools as follows: 

(1) women teachers l ocated in small high schools, (2) vvomen 

t eachers located in medium high schools, (3) women teachers 

located in large high schools, (4) men teachers located in 

small high schools, (5) men teachers located in medium high 

schools, and (6) men teachers located in large high schools . 

In the small high schools 56 replies (20 . 4 per cent) were 

received from women and 19 replies (6.9 per cent) were 

received from men. Eighty-one women (29.4 per cent) and 44 men 

teachers (16.0 per cent) represented the business teachers 

located in the medium high schools . Thirty-seven replies 

(13.5 per cent) from women and 22 replies (8.0 per cent) from 

men business teachers were received from the large high 

schools . Sixteen replies were received from which no names 

appeared on the returned survey report form. 

Table I shows the distribution of business teachers in 

the various high schools throughout Massachusetts who 

participated in the survey . Sixt een business teachers 

responded from Worcester, 15 from Medford, 14 from Somerville, 

12 from Springfield, and 10 each from Newton and Fall River . 

Of the 50 schools participating in the survey, 32 schools 

were located in cities; and 18 schools were located in towns. 

Twenty - six, or 52.0 per cent, of the high schools were 
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TABLE I 

NU11JIBER OF TEACHERS RESPONDING TO THE SURVEY 

• Location 
of 

Schools 

Attleboro 2 
Beverly 4 1 
Brighton 2 1 
Brockton 7 2 
Burlington 3 
Chester 1 
Chicopee 1 3 
Duxbury 1 
Everett 6 3 
Fall River 6 4 
Fitchburg 5 3 
Falmouth 2 
Gardner 5 
Gloucester 3 3 
Greenfield 1 1 
Hardwich 1 
Haverhill 5 3 
Holyoke 5 1 
Ipswich 2 
Kingston 3 1 
Leominster 3 2 
Lexington 1 1 
Lowell 4 5 
Lynn Classical 2 5 
:Malden 6 2 
Manchester 1 
Marlborough 2 
Medford 9 6 
Melrose 5 2 
Natick 4 3 
Newton 7 3 
North Adams 3 1 
North Easton 2 
Northampton 3 
Orange 2 1 
Pittsfield 2 1 • Quincy 4 1 
Randolph 3 1 
Revere 2 2 
Rockport 2 
Salem 5 3 
Somerville 11 3 
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TABLE I, Continued 

Location 
of 

Schools 
vVomen en Women 

Sub Totals 
(p. 28) 44 15 74 40 28 15 

Spencer 1 
Springfield 8 4 
Temple ton 1 
Uxbridge 2 
Westfield 4 1 
-IJ'i!inchester 2 1 
Woburn 2 1 
Worcester 9 7 

Totals 55 19 82 44 37 22 

listed in the small-school category; while 18, or 36.0 per cent, 

of the high schools were listed in the medium-school category; 

and five schools, or 10.0 per cent , of the high schools were 

listed in the large-school category. 

Table II shows the number of activities which the women 

business teachers sponsored, directed, or coached. The 

activities listed ranged from no activities to 19 activities. 

Of the 174 women teachers responding to the survey, 56 (32.2 

per cent) of the teachers were located in the small high 

schools, while 87 teachers (50.0 per cent) were located in the 

medium high schools, and 31 teachers (17.8 per cent)were 

located in the large high schools. 

Sixty-three (36.2 per cent) of the women business teachers 

reported that they directed no extra-class activities, while 
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TABLE II 

NUMBER OF EXTRA-CLASS ACTIVITIES 
WOMEN TEACHERS SUPERVISED 

Number of 
Extra-Class 
Activities 

0 12 36 15 63 
l 6 16 ll 33 
2 6 8 l 15 
3 7 12 l 20 
4 1 1 6 l 18 
5 5 2 l 8 
6 6 1 l 8 
7 2 l 3 
8 l l 2 
9 l 1 

10 l l 
15 l 1 
19 l 1 

Totals 56 87 31 174 

33 teachers reported that they directed one activity, 15 

(8 . 6 per cent) of the teachers directed two activities, 20 

teachers (11.5 per cent) directed three activities, 18 

teachers (10.3 per cent) directed four activities, eight 

30 

teachers directed five activities, and eight teachers directed 

six activities. 

Table III shows the number of extra-class activities 

which the men business teachers sponsored, directed, or 

coached. The number of activities listed ranged from no 

activities to 12 activities. Seventeen men business teachers 

(20 . 0 per cent) reported no activities, while 20 teachers 

(23 . 4 per cent) reported that they supervised one activity, 
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TABLE IV 

NUMBER OF EXTRA-CLASS ACTIVITIES WOMEN 
TEACHERS ASSISTED IN SUPERVISING 

Number of 
Extra-Class 
Activities 

0 
1 
2 
3 
4 
5 
6 
8 

Totals 

33 
8 
6 
3 
2 
2 
1 
1 

56 

65 
6 
5 
6 
2 
2 
1 

87 

28 
1 
1 
1 

31 

Grand 
Total 

126 
15 
12 
10 

4 
4 
2 
1 

174 

32 

12 business teachers (6 . 9 per cent) supervised two activities, 

10 teachers supervised three activities, and one teacher in 

each case supervised four, five, six, and eight activities . 

Table V shows the number of extra-class activities which 

the men business teachers assisted in supervising. The number 

of activities which the teachers assisted in supervising ranged 

from no activities to nine activities. 

Sixty-nine, or 81.1 per cent of the men business teachers, 

were assigned no extra-class activities. Six teachers (7 . 1 

per cent) were assigned one activity, while three teachers 

were assigned two activities, and two teachers were assigned 

three activities. One teacher in each case was assigned 

four, five, six, eight, and nine extra-class activities . 
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TABLE VI 

NUMBER OF TEACHERS HAVING 
NO EXTRA-CLASS ACTIVITIES 

Size of School Sex of Resp ondent 
Small High Women 
School Men 

Medium High Women 
School Men 

Large High Women 
School Men 

Totals 

34 

Number of Teachers 
2 
2 

21 
7 

20 
7 

59 

reported that they did not supervise any extra- class activities , 

while 20 women and seven men reported that they did not 

supervise any extra-class activities in the large-school 

category. 

Table VII shows the summary of the number of non-

teaching activities which the high school business teachers 

sponsored, directed, or coached in comparison with the number 

of non-teaching activities which the high school business 

teachers assisted in sponsoring , directing, or coaching . 

The activities listed ranged from no activities to 19 

activities . One hundred seventy - four women business teachers 

(63 . 3 per cent) and 85 men business teachers (30.9 per cent) 

responded to the survey . Sixty-three women and 17 men (30 . 9 

per cent) reported that they did not supervise any activities, 

while 126 women and 69 men business teachers (74 . 3 per cent) 

reported that they did not assist in supervising any activities . 




























































































































