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CHAPTER I
STATEMENT OF THE PROBLEM

The Problem.--It is through speech we express ourselves. Speech is
man's way of understanding and living with other men. Speech should
therefore be trained through all of its development. Many high schools
and colleges now offer speech courses but comparatively few elementary
schools have a developmental speech program. The improvement of
children's speech should be the aim of every elementary teacher.

It is the purpose of this study to develop a set of criteria to
evaluate the speech area of the elementary school. The criteria consist
of specific statements indicating desirable conditions and procedures in
the speech training area of the elementary speech program. Such statements |
should furnish a means for teachers to examine and evaluate the |
effectiveness of their own work.

Justification.--Educators generally agree that few schools at present

have an ideal speech program. Yet as the literature in the field is
perused, it is encouraging to note the increased attention the elementary
speech program has received in the last ten years.l
" Past evaluations have revealed that teachers feel they are un-
qualified to teach speech because they have no knowledge of the subject
and that there is no time in the already overcrowded curriculum for what

they consider to be an added subject.

1 Elizabeth Nestor, A Course of Study For Improving Voice and Articulation |
of Children in the Primary Grades of lMedford, HMassachusetts (Unpublished
Master's Thesis, Boston University, l1951), p. 7.




¢

According to present trends in speech education elementary schools
are inaugurating planned programs in speech improvement for all children.
Speech skills are being taught by the classroom teacher as an integral
part of the regular classroom procedure. A speech consultant is available
to assist the classroom teacher in planning and developing the speech
program and to teach special remedial speech classes for the speech-
handicapped child.

This study is to identify desirable conditions and procedures which
characterize effective teaching in the area of speech. Such conditions
and procedures when presented in the form of check list and evaluative
statements should provide an opportunity for a teacher to evaluate the

speech program in any elementary school. i



CHAPTER II
RESEARCH

Review of Research.--A survey of the status of speech in the

elementary and secondary schools of New England was conducted in 19h7.1

A total of 1,319 questionnaires was sent, of which 688 were answered.

Formal speech courses were reported by 170 schools. Remedial speech was .
stated as available in 82 schools. Of the schools answering, L35 expressed;
a desire for more speech work. Remedial speech ranked first among the |
activities favored.

A research survey of speech education in Ohio schools for the year
19,8-49 was conducted by Kncwer2 with the cooperation of the Ohio Associa-
tion of College Teachers of Speech. One phase of the survey was concerned
with speech in the elementary schools. Among the items receiving the
lowest ratings in this section were "clinical help for speech defectives" H
and "systematic survey and analysis of speech needs." |

The program of speech therapy in the public schools of Ohio is
described by Trwin:?

In September, 1948, L6 therapists were employed in Ohio.

Case load: According to the bulletin, Special Education for

Children with Speech and Hearing Disorders,l "a speech and
hearing therapist should probably not handle over 75 children '

1 New England Speech Association Committee on Advancement of Speech Educa-
tion, Survey on the Status of Speech in the New England Elementary and
Secondary schools, Boston, Mass., 19L7.

2 Frances Knower, Speech Education in Ohio, Columbus, Ohio, State Univer-
sity Department of Speech, 1950.

3 Robert B. Irwin, "Speech and Hearing Therapy in the Public Schools of
ghigé" Journal of Speech and Hearing Disorders, Vol. 19, March, 1949, pp.
3=00. e )

L Robert B. Irwin, Special Education for Children with Speech and Hearing

Disorders, Columbus, Ohlo, State Department of Education, 1948. N




in her case load." During the school year, 1946-L47,
the average load was 103, with 50 as the smallest case
load and 275 reported as the largest case load. In
1948, the annual report indicated that the average
case load had been reduced to 94, with 24,3 the largest
case load. With the exception of one therapist, all
reports indicated case loads of less than 112.

That more and more educators are becoming cognizant of the need for
speech education is indicated by these recent surveys and studies. The
problem now is —- What should an adequate elementary speech program con-
tain?

Nestor® found in her review of research that speech specialists agree
that there are two goals toward which all speech activities can be
directed.

1. Better speech should be developed for the
severely handicapped child through specialized
individual help.

2. Better speech should be developed for the

average child by means of classroom emphasis upon

speech improvement. DBasic speech skills should be

taught and practice provided to make their use habitual.

An adequate speech program for the elementary school should include a
development of suitable physical, mental, and emotional habits. There
should be an opportunity for activities and expression planned to give
variety of practice in the use of speech in all situations which all the
children will be called upon to meet. There must be an individual
diagnosis, directed drills, and periodical tests if each student is to
overcome his specific weaknesses and develop to the fullest of his

capacities.2

L Elizabeth Nestor, op. cit., p. 7.

2 Carrie Rasmussen, Speech Methods in the Elementary School, New York:
Ronald Press, 19L9, p. 1L.




Raubicheckl lists the following specific requirements for a compre-
hensive speech program:

1. There must be clearly defined objectives in
both mental and emotional attitudes and in techniques
for acquiring them.

2. The elementary class teacher must be
adequately trained and must be supplied with tested
materials in order to carry out these objectives.

3. She must have systematic and skilled
supervision. i

L. A progressive curriculum containing specific I
materials, lesson plans, and teaching devices must be -
built around the needs of the community and the school.

5. Adequate curriculum time consonant with the
social importance and intricacy of the task, must be
provided. :

An adequate speech curriculum for the elementary school should |
1. Be founded on the principle that speech is an

efficient tool for communication and social adjustment
2. Be based on the understanding that good speech

is a skill basic to other important skills developed in

the elementary grades
3. Be organized so that provision is made for the

preventive, corrective and developmental aspects of the

speech program.

Speech is a social activity. It is through speech we express our- i
selves for either successful or unsuccessful living. Speech is man's way |
of understanding and living with other men; it is the means by which a
person can communicate with others.3 It is the means by which coopera-
tion is secured and control of the enviromment obtained. If a child is to
be happy in a democratic way of life in which cooperation and adjustment

are fundamental, then it becomes the duby of educators to see that he has

1 fetitia Raubicheck, How to Teach Good Speech in the Elementary Schools,
New York: Noble and Noble, 1937, p. 20.

2 Elizabeth Nestor, op. cit., pp. 19-20.
3 Carrie Rasmussen, op. ¢it., pp. 1-50.




the necessary skills for success among which speech is paramount.l
& Speech is a skill basic to reading and spelling, both of which in
turn are basic to the children's educational development. Frank T.
Wilson? in his study found that:
The kindergarten and first grade children who

knew the most letter forms and sounds tended very

definitely to be among the first to learn to read

and be among the best readers. Conversely the

children who were ignorant of or more confused

about letter forms and sounds tended very definitely
to be poor readers.

Research in the field of auditory discrimination has indicated that
the ability to distinguish likenesses and differences in sounds is one of
the dominant factors in the complex pattern of reading ability. Lack of
this ability often leads to confusion and consequent failure in be-
ginning reading.3 Among C‘tad;es'l4 prerequisites to reading are:

Reasonable command of simple English sentences
A relatively wide speaking vocabulary
Reasonable accuracy in visual and auditory dis-
crimination.
Accuracy in enunciation and pronunciation.
These are all speech skills.
Robinson5 in studying clinical cases for the University of Chicago

Orthogenic School discovered like Monroe that some poor readers having

1 Elizabeth Nestor, op. cit., p. L.

2 Frank T. Wilson, "Reading Progress in Kindergarten and Primary Grades,!
Elementary School Journal, 38:LL5, February, 1938.

5 Sara Caldwell, The Improvement of Auditory Discrimination in the Be-~
ginning Reading Through Speech Correction kxercises (Unpublished Master's
Thesis, Boston University, 19L9), p. 2.

® i, - - -
Alice Gates, "Methods of Determining Reading Readiness," Element
School Journal L0:166, March, 1939.

5 Helen M. Robinson, "Types of Deficient Readers and Methods of Treat-
ment," W. S. Gray, editor, Recent Trends in Reading, Supplementary Educa-
tional Monograph, L9:165-166, November, 1937.
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normal hearing acuity could not distinguish between similar sounds or
words. Some of these also seemed to have a short memory span for sounds.
She found that speech training had value for this type of child.

Dolch-states that a child cannot begin to learn until he has
reached a state of maturation which enables him to associate word sounds
and word forms. HcKe32 recognizes speech training is necessary to the
reading program:

Ear training is particularly important because

the teaching of phonics must begin with monosyllables.

Its purpose is to teach the child to hear sounds in

words and to see oral similarities in words.

The importance of speech training is pointed out by Betts:-

The ability to discriminate between speech sounds
is a basic factor in language readiness for reading.

Forz-mj'L states:

The learning of spelling involves the pro-
nunciation of words both aloud and in imaginal form.
The image formed of the sound of the words can be
only as helpful as the pronunciation is correct.
Speech defects interfere with the fidelity of the
laryngeal and pharyngeal images and will almost of
necessity cause difficulty in the learning of
spelling.

An adeguate speech program should be organized so that provision is
made for the corrective and developmental aspects of the speech program.
The United States Office of Education states that it wants to see the

speech of all children improved as a part of the regular classroom pro-

1 Edward William Dolch, Problems in Reading, Champaign, Illinois, Garrard
Press, 1918.

2 Paul McKee, Reading and Literature in the Elementary School (Boston:
Houghton Mifflin and Company, 193L), p. 203.

3 Emmett A. Betts, Foundations of Reading Instruction with Emphasis on
Differentiated Guidance (New York: American Book Company, 19L40), p. 3LT.

L Thomas George Foran, The Psychology and Teaching of Spelling, Washington,
D. C.s The Catholic Education Press, 1938, p. 213.




cedure. As an integral part of the special education program it wants to
see also children with serious defects of speech given all the special
instruction they need. There is need for defining the problem in terms
of the severity of the handicap with due consideration of the service

that the regular classroom teacher can give with the minimum of

specialized guidance.1

Identification of the speech-handicapped child is possible if the

2

teacher understands the nature of defective speech. Van Riper® states

that:
Speech is defective when it deviates so far

from the speech of other people that it calls

attention to itself, interferes with communication

or causes its possessor to be maladjusted.

The classroom teacher's responsibilities to the speech-handicapped
child as stated by Dr. Wilbert Pronovost in lectures on "Fundamental
Speech Skills in Elementary Schools" are:

1. The identification of the child who has
a speech handicap

2. Securing the assistance of all departments
and agencies in a diagnosis of the handicap

3. Cooperating in the remedial program with

or without the assistance of a speech therapist.

A large proportion of the pupils that are speech defectives can be
helped by the regular classroom teacher if she understands the causes as
well as the nature of defective speech. Raubicheck> states that in—

adequacies of the voice may result merely from the misuse of the vocal

1 U. S. O0ffice of Education, "Speech and Hearing Programs As Seen by the
U. S. Office of Education," Journal Speech Disorders 1l:162-165, June,19L9.

2 Charles Van Riper, Speech Correction Principles and Methods, New York:
Prentice-Hall, 1947, pP. 85.

3 Letitia Raubicheck, op. cit., pp. 1-50.

£~
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mechanism, or they may be an expression of an unhealthy mental, emotional
or social state, or they may be more or less pathologies of the mechanism.

When the fault lies in a misuse of healthy
mechanism, careful diagnosis should be followed by
directed drills to establish right physical production.
When the difficulty lies in the realm of emotional im-
balance, the voice re-education should be subordinated
to the mental hygiene plan. When serious injury or
abnormal conditions have impaired the mechanism, the
classroom teacher should consider the case outside
her realm and should direct the patient to a speech
therapist.

If education is to develop each individual child to his fullest
capacity, education must assist the child with the speech defect and it
almost must develop a better speech program for the average child by means
of classroom emphasis upon speech improvement., Basic speech skills should
be taught and practice provided to make their use habitual. The speech
improvement program should include both daily definite training periods
and a focussing of attention on good speech in all school activities. The
speech skills to be developed in the elementary school as listed by Dr.
Pronovostl include:

1. Ability to speak with poise and self-confidence
2. Ability to use voice and articulation so that
speech will be heard easily, understood easily, and
accepbable to the listener through a
a. Developmental program for all children
b. Remedial program for speech-handicapped
3. Ability to select and organize ideas effectively
in such speaking situations as
a. Talks and oral reports
b. Story telling
c. Giving directions and announcements
L. Ability to select and use words which express
ideas clearly and accurately in all speaking situations
(usage and enrichment)

1 wilvert Pronovost, "A Co-ordinated Program for Teaching Effective
Speaking," Elementary School Journal, LI:31-3l, September, 1950.




5. Ability to participate effectively in group
discussion situations such as
a. Conversations
b. Social amenities
c. Informal discussions
d. Interviews
e. Panel discussions
f. Parliamentary procedure
6. Ability to communicate thought and/or mood in
a. Oral reading
b. Choral reading or speaking
c. Dramatizations
1. Dramatic play
2. Pantomime
3. Puppetry
L. Acting of plays
5. Informal dramatizations
6. Radio programs

Rasmussen states that each child should have an opportunity to

1. Analyze his own speech with the aid of a
recorder, radio, class criticism or through the
teacher's example and guidance.

2. Realigze that speech activities surround
her in school, home, community, and work.

3. Develop an understanding of how to improve
attitudes, articulation, bodily movement, tone quality.

li. Practice for improvement through experience
in class projects, activities, parties, clubs, dis-
cussions, giving talks, conversation, creative
dramatics, oral reading, group speaking and using
radio and telephone.

5. Participate in assemblies, parties, plays,
games, go on trips and errands of various kinds.

Speech improvement in the classroom is based on the course of study
for the introduction and practice of speech skills, which the teacher
develops as an integrated part of the course of study.

Rasmussenl further states:

Since the kindergarten is the introduction of

the child into school life, the most important task
of the kindergarten teacher is to set up situations

1 Carrie Rasmussen, op. ¢it., pp. 1-50.



in which the entering child develops right attitudes

of social behavior both in work and in play. While

the class recitations and games may afford opportunity

for extra speech work training for those children

whose speech pattern is faulty, no formal speech

drills should be considered for the first half of

the kindergarten.

Speech in the first two years should be taught with the following in
minds:

1. A voice which is loud enough to be heard without effort in a
room of classroom size and which is pleasant enough to inspire cooperation
and sympathy.

2. An habitual speech pattern which is distinct enough to be under-
stood and which is free from those vulgar, careless, foreign or artificial
deviations which would incur economic or social penalties.

3. A vocabulary which is adequate for his needs.

L. Training in techniques of self-expression and group action and
equipment with vocal resources adequate to carry on these activities.

5. A tool for self-improvement and self-criticism in the use of
oral language.

For the first four years the normal child will develop the habitual
use of adequate voice and acceptable speech. Techniques for conversation
and informal group discussion should be used as a means for acquiring
these basic skills.

For the upper grades the program for the normal child should continue
the work of improving the voice and speech pattern and weeding out care-
less errors, but the bulk of the time in speech training should be given
to directed practice in the speech arts -- oral interpretations, per-

suasive speaking, and group discussion. The gifted students should have



an enriched opportunity for development. The speech defectives should
have continued clinical care until a complete correction or at least
until an optimum condition has been achieved.

An adequate speech program for the elementary school should, as

stated by Nestor,l

1. Be founded on the principle that speech is
an efficient tool for communication and social ad-
Jjustment

2. Take into account the importance of an ex—
cellent speech model and the influence of the speech
of the parents, teachers and companions of the child

3. Be based on the understanding that good
speech is a skill basic to other important skills
developed in the elementary grades

. Be so organized that provision is made for
the preventive, corrective, and developmental
aspects of the speech program.

The preceding review of research has identified important aspects of

a good speech program at the elementary school. This information furnishes|

a basis for developing checklist and evaluative items to be used in

evaluating a speech program.

1 E1izabeth Nestor, op. cit., pp. 19-20.



CHAPTER III
DEVELOPMENT OF MATERIALS

Organization.--A seminar group of teachers and administrators in-

terested in compiling evaluative criteria for the elementary school met
with Dr. James F. Baker who was to guide the project. Each member then
began research in one subject-matter area.

Development of tentative materials.--The writer reviewed research

which had been done in the area of speech in the past fifteen years.
Specific checklist and evaluation items in speech were allocated under
the headings of content, methods, materials, equipment, and outcomes.

Tentative materials were then brought before the seminar group for
criticism and suggestions, and the revision of the checklist items was
made in terms of group thinking. Minor changes were made in reorganiza-—
tion of items; a few items were added while a few were deleted.

Procedure for selection of jurors.--~During this period of research

certain names were prominent as authorities in the speech area. A list

containing the names of these authorities was compiled and a letter was

mailed to each requesting his help in criticizing tentative materials. A

copy of this letter will be found in the Appendix of this paper.

A total of nineteen consultants and specialists agreed to serve on a

jury to criticize tentative materials. The criteria were sent and the
jurors listed suggestions, made criticisms, or deleted material in terms
of their own experience and point of view.

After the criticisms of the jurors were collected the criteria were

again revised, additions made, and suggestions added whenever it seemed

feasible. Suggestions which seemed to pertain to just one section of the

] oy



country alone were not added as it is hoped that the criteria will be

usable in all sections.

The list of the jury members who served as active participants in

suggesting revisions is as follows:

1-

2.

3.

6.

7-

9.

Virgil A. Anderson

Professor of Speech and Drama
773 Frenchman's Road

Stanford University, California

B. Alice Crossley

Assistant Professor of Education
Boston University, School of Education
Boston, Massachusetts

Donald Durrell _
Professor of Education
Boston University
Boston, Massachusetts

Dorothy Eckelmamn

Assistant Professor of Speech
Illinois State Normal University
Normal, Illinois

Frank N. Freeman

Dean of School of Education, Emeritus
University of California

Los Angeles 2, California

Geraldine Garrison

Consultant, Speech and Hearing Service
Connecticut State Department of Education
Hartford, Connecticut

Catherine Geary

Director of Elementary HEducation
Cheltenham Township School

Elkins Park, Philadelphia 17, Pennsylvania

Elise Hahn, Ph. D.

Assistant Professor of Speech
University of California

Los Angeles 2L, California

hrnest Horn
Professor, University of Iowa
Iowa City, Ilowa
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10.

11.

12.

13.

15.

16,

17.

18.

19l

Adah Miner

Supervisor of Elementary Education
Shoreline Public Schools

Seattle, Washington

Oliver Nelson, Ph. De.
Department of Speech
University of Washington
Seattle, Washington

Leversia Powers

Chief, Elementary Education D. P. I.
Commonwealth of Pennsylvania
Harrisburg, Pennsylvania

Wilbert Pronovost

Assistant Professor of Speech
Boston University

Boston, Massachusetts

Horace Rahskopf
Department of Speech
University of Washington
Seattle, Washington

Carrie Rasmussen
Teacher of Speech
Longfellow School
Madison, Wisconsin

Letitia Raubicheck

Director, Bureau for Speech Improvement
110 Livingston Street

Brooklyn, New York

Karl Robinson

Associate Professor of Speech
Northwestern University
Evanston, Illinois

Marion Sack, Principal

Wayne Grammar School

Louella and Winolermere Avenues
Wayne, Pennsylvania

Ruth G. Strickland

Professor, School of Education
Indiana University
Bloomington, Indiana

A

I
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Criticisms and suggestions of jurors.--Perhaps the most significant

criticism of the jury was made by Doctors Durrell, Hahn, Powers, and
Pronovost who suggested combining the oral language and speech criteria be-
cause of the duplication of many items. As a result of this criticism the
speech and oral language criteria were combined into criteria headed
"Speech and Oral Language."

Doctors Nelson, Miner, Hahn, and Garrison criticized the second para-
graph of the "Statement of Guiding Principles" which read:

Throughout all speech activities, stress is placed

upon articulation, enunciation, diction, pronunciation,

and delivery of the spoken word.
Dr. Nelson suggests this restatement:

In 211 speech activities stress is placed upon

strengthening the thought processes and improving

emotional adjustment and social attitudes, as well as

upon improving articulation, pronmunciation, oral

vocabulary, and bodily responses as integral parts of

the total speech process.
Adah Miner suggests adding "organization of ideas" to speech activities of
articulation, emunciation, diction, pronunciation, and delivery of the
spoken word. Dr. Elise Hahn states that the words enunciation, diction,

and promunciation are redundant and diction should be cut out. Dr.

Garrison suggests substituting the emphasis or special consideration in

preference to the word stress since stress signifies pressure or over-
strain which is just what is not wanted in a speaking situation.

Another significant criticism was made by Doctors Garrison, Hahn,
Nelson, Pronovost and Rasmussen. They agree that checklist items should be
included stressing the classroom teachers! speech and its conformity to
acceptable American speech. They mentioned that another checklist item

should be included which would indicate how much training in speech the

16



classroom teachers have. |

' The criteria were presented to a Boston University Speech Seminar :

. Group where they decided again that the speech and oral language criteria |
| should be combined. A few other minor corrections were made by the group. |
The complete revision of the tentative draft in which criticisms |

and suggestions have been adopted appears in the following division of

|
|
| this chapter. ‘
|




FINAL REVISION OF THE
SPEECH AND ORAL LANGUAGE

EVALUATIVE CRITERIA FOR




SPEECH AND ORAL LANGUAGE

STATEMENT OF GUIDING PRINCIPLES

Instruction in speech and oral language improves the personality

of the child by developing his speaking abilities. It provides ex—
periences and guidance in speaking activities which occur in the
maturing life of the child. Speech and oral language are basic
means of communicating thoughts and feelings in furthering personal
and group relationships and are fundamental tools for learning in
all areas of instruction.

In all speech activities emphasis is placed upon strengthening
the thought processes and improving emotional adjustment and social
attitudes, as well as upon improving articulation, pronunciation,
oral vocabulary, and bodily response. Attention is given to the
improvement of the speech of all children and to the diagnosis and
improvement of speech difficulties of individual children. For
pupils with particular speech problems, the services of specially
trained personnel are used to provide clinical assistance and 1o
work in close cooperation with the classroom teacher with pupils
needing remedial help.

Nm OF SCHmL.‘..0..’..UOI."'I.'C.‘...'..lt..DﬂTE.OI..I.IU.OG.....
Checklist and evaluation ratings made by:

R N R NN N R R R N NN N R R RN
L N N N R NN

LA R R AR R AR R N R R R R

(Experimental copy; not to be reproduced.)
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INSTRUCTIONS*

When the features in this section are being checked and evaluated,
persons applying the ratings should ask: "How well do the practices in
this school meet the needs of the pupils and community?" The two-fold
nature of the work--evaluation and stimulation to improvement--should be
kept in mind. Careful, discriminating judgment is essential if these
purposes are to be served satisfactorily.

The checklists consist of provisions, conditions, or characteristics
found in good elementary schools. Although they are recommended provisions,
a school lacking some of them may have other compensating features. Space
is provided to record these features as additional items or under Comments.
The checklist items should be marked as follows:

v'v/ if the provision or condition is made extensively;
v/ if the provision or condition is made to some extent;
X if the provision or condition is very limited;
M 4if the provision or condition is missing and needed; and
N if the provision or condition is not desirable or does not apply.

Eveluations represent the best judgment of those making the evaluation
after all evidence including results of observations, consideration of
ratings on checklist items, and other data which may be available have been
considered. Evaluations should always be made by the local staff members
even though these evaluations may be checked later Dy a ViSiting committee.
The evaluation ratings should be made by means of the scale defined below,

S--Excellent; the provisions or conditions are extensive and function-
ing excellently.

L=V Good ;¥
‘Egg__fﬁé provisions or conditions are extensive and are function-
ing well, or '
b. the provisions or conditions are moderately extensive but
are functioning excellently.
3——Good; the provisions or conditions are moderately extensive and
“are functioning well.
2——Fair;
“a. the provisions or conditions are moderately extensive but
are functioning poorly, or
b. the provisions or conditions are limited in extent but are
functioning well.
1--Poor; the provisions or conditions are limited in extent and are
~ Tunctioning poorly.
M--Missing; the provisions or conditions are missing and are needed;
i present they would make a contribution to the needs of pupils.
N--Does Not Apply; the provisions or conditions are missing but do not
apply or are not desirable for the children of this community.
(Reasons for the use of this symbol should be explained in each
case under Comments.)

# Staff members may wish to use the symbols "La" or "Lb," "2a" or W2b."

1 Adapted from Evaluative Criteria, 1950 Edition, published by the Co-
cperative Study of Secondary-School Standards.




Checklist
{ 3 1.
( ) e
( ) 3.
( ) L
( ) 5.
( ) 6
( ) 1.
( ) 8
( ) 9
¢ ) 10.
( ) 1.
{ ) 14
¢ ) 13.
( ) 1k
( ) 15.
( ) 16.
( ) 17.
( ) as.

o0

I. CONTENT

Experiences in both in-school and out-of-school activities are
used as the basis for oral stories.

Social experiences in the classroom are used to develop
vocabulary and improve modes of expression.

A variety of choral reading activities are provided.
Conversation is developed as a social art.

Group discussions of class problems are held.

Dramatizations of plays and stories take place in the classroom.
Dramatizations of social courtesies take place in the classroom.

Opportunities for story telling of imaginative tales or of
personal experiences are provided.

Club procedures such as organizing committees, electing
officers, making motions, and conducting meetings are included
in the upper levels.

Instruction and experience in telephone conversations are pro-
vided.

The asking and answering of questions occurs often.

ngortunities for introduction of oneself, a new pupil, or a
visitor are provided.

Speech skills should be taught all day as they relate to
learning activities of the classroom.

The regular instruction of speech is provided. The approximate
number of minutes per day is =-———- or ranges from —-—— to
————— per day.

Emphasis is given to the underlying processes of gathering,
organizing, and presenting ideas for speaking situations.

Listening activities encourage evaluation and analysis by
listeners of materials presented.

Listening activities emphasize the ability of pupils to express
with increasing accuracy the essential elements of what they
have heard.

Remedial speech instruction is provided for speech-handicapped
children by the speech correction teacher.



( ) 19. Opportunities to speak from an outline are provided.

{ ) 20. Opportunities to speak extemporaneously are provided.

( ) 21. Appropriate and easy use of the voice is developed.

. 3 2B,

( ) 23

Evaluations

( ) a. To what extent does the variety of speaking activities meet
the needs of children?

( ) b. To what extent does the content of the speaking activities
meet the group needs of children?

Comments

II. METHODS

Checklist

( ) 1. Activities provided motivate interest in speech and illustrate
the desirability of good speaking skills.

( ) 2. Drills for correction of grammatical errors are provided when
the need arises.

( ) 3. Attention to good speech occurs in all school activities.

( ) L. Opportunities are provided for pupils to participate in the
planning and selection of oral language activities.

( ) 5. Consideration is given to the emotional needs of children in
all speaking activities and instruction.

( ) 6. Both parents and teachers cooperate in considering the emotional
needs of children as related to speech problems.

( ) 7. The teacher's use of oral language emphasizes correct technigues.

( ) 8. Instruction includes both teacher and pupil demonstration of
techniques.

() 9. A desirable balance is maintained in instruction between
individual and group speaking activities.

( ) 10. Teachers recognize particular speech problems and refer them

to proper authorities for diagnosis and recommendations.



( ) 11. Specialized individual help is provided speech-handicapped
children.

( ) 1l2. Regular classes or periods of instruction are held at least
twice weekly for corrective or remedial speech instruction.

( ) 13. Speech correctionists are responsible for specific instruction
of not more than seventy-five pupils during any one week.

( ) 1h4. The child with a speech problem is given the opportunity to
practice his new habits in the classroom.

( ) 15. A routine survey test of children's speech is made in certain
levels each year. Indicate levels of survey testing .

( ) 16. Both objective and subjective evaluations are used to determine
if the objectives of the program are being achieved.

( ) 17. Encouragement is given the pupil to do creative and independent
work, e.g., telling original stories, sharing original poems,
planning original plots for plays.

( ) 18. Provision is made for grouping children in activities of
speech according to their particular needs and interests.

( ) 19. Oral language experiences approximate as closely as possible
those which occur outside of school, so that there is a carry-
over from the school language to the speech patterns used
elsewhere.

( ) 20. Instruction in speaking activities gives the child a chance to
speak before an audience.

) 21. All children receive pure tone hearing tests to assertain their
ability to hear speech.

( ) 22. Teachers exemplify in all their speaking good standards for
their pupils.

( ) 23. Teachers receive in- or out-of-service training in speech.

( ) 2L. Speech correctionists assist the classroom teacher with in-
struction in speech improvement for all children.

() 25

( ) 26.

Evaluations

( ) a. How effectively do the methods of instruction meet the group
needs of children?

( ) b. How effectively do the methods of instruction meet the

Earticular needs of individual children?



Comments
Checklist
() 1L
( ) 2
() 3
( ) L
( ) 5.
( ) 6.
() T
( ) 8.
( ) 9.
{ ) 10.
{ ) 1l
( ) 2.
( ) 13.
( ) 1k.
( ) 15.
( ) 16.
( ) 1T
()

18.

W

ITI. EQUIPMENT AND MATERIALS

Audio devices (e.g., record player, tape recorder) are available
for instructional activities.

A vari§ty of visual aids is available (e.g., charts; films, film
strips).

A pure tone audiometer is available.

An auditorium or large room is available for speaking before
groups.

Literature dealing with techniques to be used in speech training
is available.

Teacher prepared instructional materials are available (e.g.,
charts, study guides, exercises, games).

General reading, drama, music, and poetry books are available.

Space facilities are provided for individualized instruction of
pupils with special problems. Describe under Comments.

Room arrangements are conducive to natural speech activities.
Storage space is available for equipment and materials.

Books of stories, poems, and plays at many reading levels are
available.

Children's periodicals are provided.

Town or city library facilities are used to provide additional
source material.

Funds are available for trips which provide first~hand
material for oral reports.

Toy telephones, or a model telephone, are available.
Movable furniture is available for desirable audience grouping.



Evaluations

( ) a. How adequate is the varie§§ of instructional equipment and
. materials to meet the spe g needs of all children?

( ) ©b. How adequate is the guality of instructional equipment and
materials?

( ) c. How effectively are the instructional equipment and materials
used?

Comments

Iv. OUTCOMES

(No checklist items are prepared for this division since
they would be largely repetitions of checklist items in
preceding divisions.

Evaluations

( ) a. To what extent are all pupils developing proficiency in
fundamental listening and speech skills?

( ) ©b. How effectively do pupils participate in group discussions?
() e¢. To what extent are errors diagnosed and corrected?

( ) d. To what extent are pupils applying principles of good speech
in their educational and recreational activities.

( ) e. To what extent is he developing appreciation for the oral
contributions of others?

( ) £. To what extent is the speech program facilitating pupils!
adjustment to the total school program?

( ) g. To what extent are individual children with particular speech
problems being helped to overcome their speech problems?

( ) h. To what extent is the child able to tell creative stories?

( ) 4i. How effectively do pupils organize and present talks before
audiences?

( ) Jj. How effectively dod?upils comminicate the meaning of material
which is read aloud to an audience?

( ) k. To what extent are listening skills being improved?



V. SPECIAL. CHARACTERISTICS OF SPEECH

l. In what respects is instruction in speaking activities in the school
most satisfactory and commendable?

a.
b.

Ce

2. Wherein lies there greatest need for improving instruction in speech
in this school?

a.
b.

Ce



CHAPTER IV
SUGGESTIONS FOR USING THE CRITERIA

Each school that is evaluated by the use of this criteria should be

. able to determine its educational values, experiences and outlook. The
evaluation has as its primary purpose the improvement of the individual

' school and the service it is rendering to the youth of the community which
| it serves.

The Statement of Guiding Principles should be carefully read because
therein lies the philosophy of the present trends in speech education.
According to present trends in speech education, elementafy schools are
inaugurating planned programs in speech improvement for all,children.
| Speeking skills must be taught by the classroom teacher as an integral
part of the regular classroom procedures.

Keeping the guiding principles in mind the classroom teacher should
- use the checklist items for self-evaluation. Many teachers believe they
are unqualified to teach speech, that they have nolknowledge of the sub-
ject. The checklist items will present to the classroom teacher the
| basic knowledge of speech which he or she should have. Most teachers
| believe there is no time in the already overcrowded curriculum for what

they consider to be an added subject. The checklist items show how a

| teacher with a knowledge of speech can integrate speech training so closely !

with the teaching of other subjects that very little additional time is
necessary. Most of the material used for the developing of speech skills
exists in the subject matter and activities of reading, literature,
language arts, music, social studies and health and physical education.
The checklist items help the teacher recognize the usefulness of this

material in teaching speech. The items suggest how teachers may use




| existing material to teach speech.
Keeping the guiding principles in mind the speech consultant will

' use the checklist items to evaluate her classroom teachers. The results

. of her evaluation will help in the planning and developing of the speech

program for effective speech training for all children and for special

remedial classes for the speech-handicapped. |
After the classroom teachers and speech consultant have evaluated

. themselves in the light of the Speech and Oral Language Criteria, it would |

be of value to report their findings to the entire school staff. In this I
way members of the school staff can get an over-all picture of the speech E
program and see wherein its strengths and weaknesses lie. The purpose of !

| the evaluation is to point out areas for study and improvement. Commenda- |
| tions and recommendations will be made. ;
It is hoped the elementary school will realize the values of using !

this Criteria and will wish to secure its benefits for themselves and the |

|
| youths they are serving.
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EVALUATION RESEARCH PROJECT
Student
Area
Approved (advisor)
Approved (J.F.B.)

List of nominees for Jjury members in area of

<8~

1.
Name Position
Address
Reason for selection:
2.
Name Position
Address
Rleason for selection:
3.
Name Position
Address
Reason for selection:
L.
Name Posgition
Address
Reason for selection:
5.
Name Position
Address
Heason for selection:
6.
Name Position
Address

Reason for selection:



9.

10.

Name Position
Address
Reason for selection:
Name Position
Address
Reason for selection:
Name Position
Address
Reason for selection:
Name Position
Address

Heason for selection:



EVALUATION RESEARCH PROJECT

Street Address
Town and State Address
Date

Name and Title
Street or Institutional Address
Town or City and State Address

Dear -3

A group research project is being conducted at Boston University
to develop Evaluative Criteria for elementary schools. This project
is under the direction of Dr. James F. Baker who served as Research
Assistant to the Cooperative Study of Secondary-School Standards in
developing the 1950 edition of the Evaluative Criteria now being used
in secondary schools throughout the country.

One of the procedures which is planned is to have Juries of
interested and qualified persons criticize materials which will be
prepared in tentative form by the research group. We hope that you
will be willing to serve as a jury member to criticize materials in
the area of Speech and Oral Language.

As this is a non-profit venture with the main aim in view to
develop materials which teachers may use in evaluating their own
educational endeavors, funds are not available for the professional
services of jury members. Past experience in developing the secondary
school instrument indicates that leaders in education will be glad to
participate in such a study on a voluntary basis.

It is not expected that the time required of a member of the jury
will be excessive. May we count on your cooperation? A form is en-
closed for your reply.

Sincerely yours,

Type Name
Member Research Group



EVALUATION RESEARCH PROJECT

Date:

Name
Street Address
City and State Address

Dear :

The checks in the parentheses below indicate my status regarding
the evaluation research project discussed in the letter accompanying
this form.

( ) 1. I will serve as a member of the national jury of experts
in the work of developing Evaluative Criteria for
elementary schools, insofar as those standards pertain
Yo the area of Speech and Oral Language.

( ) 2. I understand the service will require criticism of
tentative materials for the field of Speech and Oral

Language.

( ) 3. I have access to a copy of the Evaluative Criteria 1950
edition pertaining to secondary education which will give
me an idea of the format and scope of a similar instrument
for elementary schools.

L. Comments:

(Signed)

(Official Positiocn)

(Street and Number)

(City and State)



EVALUATION RESEARCH PROJECT

Street Address
Town and State Address
Date

Name and Title
Street or Institutional Address
Town or City and State Address

Dear :

Thank you for accepting the invitation to serve on a jury to
examine and criticize materials being developed to evaluate
elementary education. Your cooperation is much appreciated.

Enclosed please find the first draft of materials submitted for
yvour criticism. Please feel free to change, delete, or add to any of
the material in this form. Your suggestions will De studied carefully
and compared with criticisms received from other jury members. As
soon as replies have been received from all members of the jury, a
revision will be made and sent to you.

Enclesed also is an outline indicating the sections now being
developed. This outline is of course tentative but it may help you
to see the materials on which you are working in relation to the
entire Criteria.

We do not want to seem to be rushing you, but early attention on
your part will be helpful., We hope to receive your criticisms by
(indicate a date, preferably a Monday, two or three weeks after you
send out the draft of materials).

Very sincerely yours,

Type Name
Member Research Group
Enclosures.



Thank You Letter to be Sent to Jury Members

Street Address
Town and State Address
Date

Name and Title
Street or Institutional Address
Town or City and State Address

Dear :

Your comments and suggestions concerning the elementary school
evaluation blank Section (G, School Plant, ) have been received and
will be incorporated in a revision of this blank. The interest you
have shown in this project and the suggestions you have volunteered
are deeply appreciated.

After all sections have been revised, a copy of the revision
will be sent you by Dr. James F. Baker of Boston University.

Thank you very much for your cooperation.

Sincerely yours,

Your Name
Member of Research Group
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