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ii'l’ CHAPTER I

THE PROBLEM

Statement of the problem. "The aim of literature is the enrichment of

life through appreciation and enjoyment of worthwhile literary experience.“1
This thesis has been developed to set up criteria to evaluate the literature
area of the elementary school, in hope that this aim will be full-filled,

The criteria consist of specific statements indicating desirable conditions
and procedures in the literature area of the elementary school program. Such
statements should furnish a means for teachers to examine and evaluate the ef-
fectiveness of their own work.

Justification of the problem. There is a need for evaluative criteria

in the literature area of the elementary school, Such criteria would contribute
to the improvement of teachers and their approach to the teaching of the subject
of literature. It must be realized that objectives of instruction must be based
upon an analysis of the individual needs and interests of the children. To cite
just one example, a few years ago Waite made a survey of 2,000 third grade child-
ren in Omsha. He found that approximately a third of these children were reading
at third grade level; 36 per cent were reading above the third grade level, and
30 per cent were reading below the third grade 1eve1.2

The DEvaluative Criteria developed by the Cooperative Study of Secondary-
School Standards has been used extensively throughout the United States. As

these criteria met with much success it was decided that a similar instrument

1 Course of Study for the Elementary Schools, Boston, Massachusetts,
h— =57’ 1936¢

2 William H, Waite, "The Improvement of Reading in the Omaha Public
Schools, " Elementary School Journal, XIVIII, February, 19L8.
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on the elementary level would also be of much value.

Self-evaluation is important, as improvement in teaching will only re-
sult after teachers carefully analyze themselves and their techniques., IMuch
regearch in the field of literature reveals the necessity for many changes in
the classroom. Many teachers have been teaching literature the same way for
a long time. Neville has said that, "Teachers become so used to one kind of

organization for teaching that they accept it as dogma and refuse to consider

any other plan for study."3

It is hoped that the instrument developed in this study, when used con=-

scientiously by teachers, will aid them in analyzing present classroom condi-

tions and bringing about improvements.

3 Mark Neville, "Some Means of Enjoying literature," The English Journal,

Vole. XXXITII, No. 8, October, 19Lk, L26.



CHAPTER II
REVIEW OF RESEARCH

The public schools of America (throush their faculty of teachers

and librarians working in cooperation with parents) have a unique op-

portunity to bring into children's lives balanced programs in reading.

The school . . . can not operate effectively without endeavor on the

part of the teachers, parents, and others who serve boys and girls

« « o Better reading habits will result when these adults pool their

resources in an effort to understand each child and to sympathetically

guide him to the realization of the inex&austible wealth of information
and enjoyment to be found in good books.

In order to accomplish these aims and work out a balanced program of lit-
erature the teacher must take into consideration three essentials: individual
abilities, interests, and needs of the ~hildren. They should be trained in the
"ability to evaluate critically the worth of a book and the probable worth of
another book by the same author or of the same type."2 However, fundamental to
their ability to evaluate, should be the child's ability to read.

Many teachers make studies of the particular reading difficulties of their
individual children in order to help them improve their reading and their enjoy-
ment of literabture. Two aids for children which have been used with success are
suggested here, The first is choral reading which many teachers feel develops
in the child a feeling for phrasing. The other aid is recommended by Wilson,
who feels that a child's reading ability is often improved by a story period
each day.3 Also available in the field of literature is guidance designed to
aid each child or each group of children in finding out and working out his own

needs. TFurther needs can most often be classified under the following headings

1 Paul Witty and Ann Coomer, "Fostering a Balanced Reading FProgram,"
The Elementary English Review, Vol, XVIII, No. 6, October 19L6.

2 J. Murray Lee and Dorris May Lee, The Child and His Cirriculum,
(Vew York: D, Appleton-Century Company, 19407, P. 3L0.

3 Clara Wilson and Clara Evans, "Enjoying New Books With Children,"
The Elementary English Review, Vol. XXIII, No. 7, (November, 1946), p. 313.
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as the "need for security, status, response and achievement, and new experiences."lL

Another aid to the formation of abilities in literature is interest. A
child's ability can be greatly aided by stimulation of interest., This interest
should be taken into consideration as it differs from age to age and grade to
grade. Betzner is only one of many educators who feel that children reveal
their genuine preferences in all of their activities and that value and atten-
tion should be placed upon all direct contacts with them.S If the interest of
children is aroused then literature is more likely to appeal and the reading
process is bound to improve. It can be surmized from statistics on children's
interests that books or stories about others of their own age hold the greatest
amount of appeal. Although interest should be considered along with abilities
and needs it should not be the prime concern when literature is being selected.

lMany educators feel that the traditional classics should not be entirely
omitted from the reading program regardless of what we have learned from child-
ren's abilities and interests. There are values in all types of literature
whether it is a little rhyme or a tragedian drama., Betzner, in égreement with
other educators, says that '"no source of literature which is presented interest-
ingly and artistically and quite within the control of elementary school children
can well afford to be neglected."6 However, any of this literature which is put
into the hands of children should be wholesome and well written if there is to
be any lasting value gained from their study and enjoyment.

In order to intelligently read any type of literature, children must first
understand all of the words used. If they do not understand the words then they

will surely miss the meaning of the text and the reading will have been in vain.

i Marion Edman, Criteria For Selecting Literature in the Middle and Up-
(Vol, VII, No. 61, Chicago, is, University ol Chicago Fress,

er Gradesi
ce eI‘, 911-5)’ PP. 212“'21).!..

5 Jean Betzner, Exploring Literature With Children, (New York, Teachers
College, Columbia University, 19L3), p. O3.

6 Betzner, op. cib., p. 3k
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Before beginning the reading of literature the teacher must clear up any vocab-
ulary difficulties. The children must be able to understand what an author has
meant and the way in which he has expressed himself., If the words, their mean-
ings, and order are understood there should result an appreciation of the beauty
of the words used to tell the story.

If children have an appreciation of the language they will be more apt )
to use passages or phrases from their\readings in spoken or written work. They
will dramatize as vigorously as they play and often read or speak favorite poems
or passages with the same eagerness that they sing a song. DBesides these activi-
ties literature is also a stimulant to interest in crafts, the dance, dramatic
arts, fine and household arts, story-telling, the theater, and children's writ-
ings, The use of literature in all of these activities shows the children the
opportunities they have to apply literature to differemt things. Therefore, it
follows that

If children are to be convinced of the significance of litera-

ture, the more ways in which they see it used and the more people

they see enjoying its use, the greater the chances for these con-

vietions to grow.

These activities in which literature is applied should be individual as well as
oroup and self-chosen as well as guided activities.

In the presentation or guidance of literary activities teachers should
emphasize techniques which they feel contribute to genuine appreciation and en-
joyment. One of these techniques mught be the human voice which can cast a magic
spell when shared by listening. In this respect all teachers should be extremely
careful to read passages or poems well and with enthusiasm, If this is done
there can result a desire for more literature. In other cases some teachers and

children who cannot contribute much in other ways are able to read or spesk well

enough to give much to an entire school thereby creating a greater love of l1lit-

7 Betzner, op. cit., p. 33.



erature, Dre Crossley feels that in the early grades the reading of poetry is

for fun and should be introduced informally.B This informal technique should

be carried into the upper grades where teachers continue to read to the children

those books which would appeal and be adapted to the majority of the pupils,

Broening agrees with the idea of the use of the voice when she says that:
Iiterature is experienced more deeply by many people when it

is heard or said then when it is merely read silently. Poetry

especially takes on added charm when its rhythm swings its vivid

imagery and emotional tone into the memory of the reader or the

listener . . . The radio has broucht back to the masses some of

the joys of oral literature. The classrooms over the country

likewise are finding that choral reading can be a means of im—

mediate personal pleasure and of social entertainment .

Some of the best techniques in the world will fail if the proper story
is not chosen for the occasion. Tt is also important that morals not be stressed
and that children be given a chance to work out the idea themselves. However,
ideas should be presented and attitudes suggested which are associated with good
character and conduct. It is hoped that this citizenship will carry over into
the community at large.

"Talues sought in literature apply to the child's activities at home, at
church, and in the community at large as well as at school.“10 It is felt that
the resources in litersasture available in the school and the community should be
kept under constant surveillance in order to use them whenever necessary. Besides
keeping in touch with the resources in the community the teacher must always be
alert to children's theater productions, motion-=pictures, radio guides, and book
lists and reviews. It is necessary that members of the community cooperate with

teachers to provide favorable means of enjoyment in literature in the community.

While teachers and parents are keeping alert to what is going on in the

8 B. Alice Crossley, Lanégégg‘ﬁrts Lecture, (Boston; Boston University
School of Education, August 8, 1951.

9 Angela M, Broening, Conducting Bxperiments in English, (New York:
Appleton-Century-Crofts, Inc., 1939), p. 200,

10 Eligzabeth H, Rusk, Current Issues Gonce§§§g§ the Teaching of litera—
ture in Elementary and Secondary Schools, (VoI, , No. 61, Chicazo, inols,

University of Chicago Press, December, 19L5), p. 196.
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community they should also pay attention to the libraries. The books in a li-
brary are the most important influence in literature on the young reader.
Broening has said:
A library--classroom, school, or community--is an essential

element in experience-centered English courses, Any extensive

reading, any free reading, any integrated program emphasizes the

o To u oy mocaseitis to bhe PratRaT T L maged 8o By
Besides books being accessible they should be of high caliber in every respect -
whether they be comic books or dramas. If children are confronted with books
which are worthwhile then they will develop a sense of understanding and appre=-
ciation of the part literature plays in this country and the rest of the world.

In presenting a broad program of literature the materials as well as the
books used should be many and varied. Berry, in agreement with many other edu-
cators feels that the list of materials should include pamphlets, dictionaries,
reference books, maps, classroom charts, and atlases.l2 However, this list
could be extended to include bulletin board notices, book jacket displays, and
records of the books read,

The points mentioned above include the major emphasis in the research in

the area of elementary school literature. Any instrument for evaluvating instruc-

tion in literature should give due consideration to these important facts and

principles.

L2 Broening, EB- Cit.’ Pe 108.

12 Alﬁhea Berry, "A Well-Rounded Reading Program for All," Education,
(Vol. 71, No. 9, Boston, Massachusetts, The Palmer Company, May, 1951), p. 558.



CHAPTER III

PROCEDURES
DEVELOPING THE MATERIALS

A seminar group of twenty-five administrators and teachers met with Dr.
James F, Baker for the purpose of compiling evaluative criteria for the elemen-—
tary schools,

Each member then began an analysis of research which covered the past
fifteen years. The writer reviewed research in the literature area with a view
to locating material for specific check list and evaluative items and allocating
them under the headings of content, method, materials, and outcomes.

Tentative materials were brought before the seminar group for criticism,
At that time suggestions were made and a revision of the checklist items followed,
This resulted in the changing, deletion, or addition of many checklist items.

Daring the research the names of authorities in the field of literature
were noted for future use as jurors. From these names a jury list was compiled.
The purpose of the jury was to give expert criticism of the materials developed.

As all of the Language Arts subjects overlap it was decided that those
working in the Lancuage Arts area would select a few of the most outstanding names
in their fields and conbine them into one list.

Each of these authorities was sent a letter requesting their help in crit=—
icizing the tentative materials, There were seventeen invitations sent out.
Eleven of these were accepbed, three were unable to accept, and three did not
reply at all.

The criteria were sent to these people who criticized the material either

from experience or from their personal point of view.



JURY MENBERS PARTICIPATING

The jurors accepting were:

Crossley, Dr, B. Alice

Assistant Professor of Education
Boston University School of Education
332 Bay State Road

Boston, lMassachusetts

Durrell, Dr, Donald D.

Professor of Education

Boston University School of Education
332 Bay State Road

Boston, lMassachusetts

Freeman, Dr, Frank N,

Dean of School of Education-=Emeritus
University of California

825 Arlington Avenue

El Cerrito, California

Geary, Dr., Catherine

Director of Elementary Education
Cheltenham Township School
Philadelphia 17, Pennsylvania

Horn, Professor Ernest
University of Iowa
Towa City, Iowa

Powers, Dr. leversia

Chief, Elementary Education, D. F. I.
Commonwealth of Pennsylvania
Education Building

Harrisburg, Pennsylvania

Pronovost, Dr. Wilbert

Agsistant Professor of Speech Education
Boston University School of Education
332 Bay State Road

Boston, lassachusetts

Rasmussen, Miss Carrie
Teacher of Speech
Longfellow School
Madison, isconsin

Raubichech, liss Letitia

Director, Bureau for Speech Improvement
110 Livingston Street

Brooklyn 2, New York
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JURY MEMBERS PARTTCIPATING (continued)

Sack, Dr, Marion

Prinecipal

Wayne Grammar School

Louella and Winolermere Avenue
Wayne, Pemnsylvania

Strickland, Professor Ruth G,
School of Education

Indiana University
Bloomington, Indiana

JURY CRITICISMS
Upon receipt of materials from jury members no criticisms necessitating
extensive revision of the materials were made., However, minor changes in word-
ing of particular items, addition of a few items, and deletion of items which
included controversial points of view, were suggested. These sugzestions have
been carried out and appear in the final revision of the materials which are

presented in the following division of this chapter,
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Statement of Guiding Principles

The literature program includes a wide range of materials
and types of activities designed to meet the literary needs of
elementary school children.’ The program includes writings which
are notable for their literary form and expression and which
have interest and cultural wvalues enriching the total reading
experiences of children.

The aim of a literature program should be the enrichment
of life through the appreciation and enjoyment of worthwhile
literary experiences., This aim is accomplished by the develop-
ment of (1) the attitude that reading is thinking, (2) an appre-
ciation of literary style and accuracy, and (3) an understanding
of the relationships between literature and peoples and their
cultures.

In all grades the development of literary skills, under-
standings, attitudes, and appreciations is a continuous process
dependent upon each child's needs and interests. Children par-
ticipate actively in this process through planning and selecting,
under teacher guidance, materials to be read and through evalua=-
tion of their own progress in the achievement of literary out-
COIIES «

Checklist and Evaluation ratings made by:

T T T N N NN
TR R N N N RN R

...I.CI..Il.........l..I.I.C......l.'.ll......l......l.l

(Experimental copy; not to be reproduced)
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INSTRUCTIONS® 1%

When the features in this section are being checked and evaluated, persons
applying the ratings should ask: "How well do the practices in this school meet
the needs of the pupils and community?" The two-fold nature of the work-—evalua—
tion and stimulation to improvement--should be kept in mind. Careful, discrimina-
ting judgment is essential if these purposes are to be served satisfactorily.

The checklists consist of provisions, conditions, or characteristics found
in good elementary schools. Although they are recommended provisions, a school
lacking some of them may have other compensating features. Space is provided to
record these features as additional items or under Comments. The checklist items
should be marked as follows:

v if the provision or condition is made extensivelys;
if the provision or condition is made to some extent;
L if the provision or condition is very limited;
M if the provision or condition is missing and needed; and
N  if the provision or condition is not desirable or does not apply.

Evaluations represent the best judgment of those making the evaluation
after all evidence including results of observations, consideration of ratings
on checklist items, and other date which may be available have been considered.
Bvaluations should always be made by the local staff members even though these
evaluations may be checked later by a visiting committee. The evaluation ratings
should be made by means of the scale defined below,

S—IExcellent; the provisions or conditions are extensive and functioning

excellently.

L—=Very Goodj*
'_T%Tﬁé provisions or conditions are extensive and are functioning
well, or
b, the ];,)rovisions or conditions are moderately extensive but are
functioning excellently.
3--Cood; the provisions or conditions are moderately extensive and are
functioning well.
2m=Fairst
a, ‘the provisions or conditions are moderately extensive but are
functioning poorly, or
b. the provisions or conditions are limited in extent but are
functioning well.
1--Poor; the provisions or conditions are limited in extent and are func-
tioning poorly.
M--Missing; the provisions or conditions are missing and are needed; if
present they would make a contribution to the needs of pupils.
N—Does Not Apply; the provisions or conditions are missing but do not
apply or are not desirable for the children of this conmtl:m:l.ty.
(Reasons for the use of this symbol should be explained in each
case under Comments.)

% Staff members may wish to use the symbols "ha" or "4b," "2a" or "2b",

1., Adapted from BEvaluative Criteria, 1950 Edition, published by the Cooperative
Study of Secondary-School Standards.
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Checklist

Lle

2.

3.

L.

5.

6.

Te
8.
Fe

) 1o0.

) 11,

) 12,

) 13.

) 1k,
) 15,
) 16.

I. CONTENT

Iiperature is selected which helps satisfy a variety of needs of
children (e.g., achievement, varied experience, emotional response,
security).

Selections are classified on the basis of theme, interest, age and
appreciation.

Selections chosen are sufficiently varied to satisfy normal curiosities
of children (e.g., nature, people, places).

Selections aid in developing new and varied interests (e.g., biography,
history, science).

Selections include examples of durable standards of literary style and
accuracy (e.g., Peter Rabbit, Grimm's Fairy Tales, Johnny Tremain,
Wind in the #llow)

Selections include examples from varied types of literature (e.g.,
traditional, modern, classic).

Selections are within the range of the children's reading abilities.
Selections are adapted to the maturity level of children.

lixtensive and varied literary experiences are provided (e.g., choral
speaking, dramatic presentation, silent reading, oral reading, story-

telling).

Values sought in literature apply to the children's activities in the
home, school, and community.

Children are encouraged to read many books written for and about other
children,

Children are encouraged to make individual and class scrapbooks on
literary materials (e.g., favorite poems and pictures relating to
literary topics)e.

Children are encouraged to indicate the importance of ordinary exper-
iences in the interpretation of the author's thought.

A variety of oral readings and recordings of literature is used.
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Evaluations
( ) ae How adequate is the content of offerings in literature to meet needs

( ) b
( ) e
Comments
Checklist
() 1.
() 2.
() 3
() L
( ) 5.
() 6.
() 7.
( ) 8.
() 9
( ) 10,

of all children?

How extensive is the variety of offerings in literature to meet needs
of all children?

Tg what extent do the offerings provide for the development of desirable
literary tastes and sppreciations?

II. METHODS

There is evidence of careful planning for instructional activities.

Informal readings of literature are emphasized as a contribution to
genuine enjoyment.

Objectives of instruction are based upon an analysis of the individual
reading needs and interests of children.

The values sought in literature are similar in all grades although the
values progress in difficulty.

Children are guided in evaluvating and selecting literature.

Guidance is given children in understanding, interpreting, and organ-—
izing ideas.

When reading to children, the teacher makes his own enjoyment obvious
and contagious.

In the lower elementary levels, selections are short, appealing, and
easily understood.

In the lower elementary levels a few minutes are given each day to the
reading of selections for the children's genmine enjoyment.

At all elementary levels, time is provided each week for leisure reading
(indicate amount under Comments).



N

12,

13.

15.

16,

17.

18.

19.

20,

21.

224

23.

2J-|--

25.

26.

27,

28,

h
th

An atmosphere of freedom is created in which the children feel free
to select and interpret for themselves much reading material,

Literature which appeals to the majority of the children is read
iccafionally'by the teacher to the pupils in the upper elementary
evels,

Conduct and qualities of character which children admire are emphasized.
Fxperiences in visual aids are used to bring literature to life.

Oral activities are used in connection with reading (e.g., story-
telling, dramatization, discussion).

Mamuial activities related to the literary material being read are
conducted (e.g., drawing pictures, dancing, constructingz models,
making charts).

Children are encouraged to use literary material in related subject
fields,

The cooperation of the home is sought ( e.g., through conferences,
open-house nights, and visiting days) to encourage out-of-school
reading.

Iiterary resources available in the school and the community (e.Z.,
museums, art galleries) are used to encourage reading.

The public librarian is invited to the school to acquaint children
with enjoyable books.

Children are taken to the public library to acquaint them with its
materials and organization.

Children are encouraged to use passages or phrases from their readings
in speaking or written work.

Children as individuals and as a choral group, are assisted in planning
audience situations for the presentation of poems, story-telling, or
dramatic pieces,

Objective and subjective evaluation techniques are used to determine
if objectives are being achieved.

Children are encouraged to express their own opinion and make their
own evaluation of the materials read.

Difficult words or vague meanings are clarified so that such words
do not become obstacles to reading or understanding.

Children are encouraged to develop a respect for books and technicues
for handling them.

The relationships between literature and the development of cultures
and races is emphasized,
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( ) 29, Children's imaginations are stimulated and guided to form vivid mental
pictures.
( ) 30. Good oral readers are invited to read to class.
( ) 31, Publications of children's magazines and newspapers are currently
subscribed too.

( ) 32.

( ) 33.

Evaluations

( ) a. How effectively do the methods of instruction meet the group needs
of children?

( ) be. How effectively do the methods of instruction meet the particular
literature needs and interests of individual children?

( ) c¢. How adequate is the planning and preparation for instructional
activities?

( ) d. To what extent are library materials use in literary instruction?

( ) e. To what extent are community resources used in literary instruction?

Comments

III. INSTRUCTIONAL MATERIALS

Checklist

( ) 1. Literary materials are provided both in the library corner of the class-
room and in the school library.

( ) 2, Books of plays, poems, and stories are available in the classroom.

( ) 3. Reference books are readily available (e.g., atlases, dictionaries,

encyclopedia).



Available books are well-bound, with print large and clear enough
for the reading abilities of children,

( ) 5. Reading materials other than books are provided (e.g., comics,
magazines, newspapers, pamphlets).

( ) 6. A display area is used for exhibiting literary materials (e.Z.,
book jackets, charts, models).

( ) Te Attractive illustrations for display are used to supplement the
literature.

( ) 8. Recordings of selected literary selections are available (e.g.,
choral speaking, dramatizations, readings).

() 9. A stage or facilities for duplicating a theater atmosphere are
available,

( ) 10. A record player is readily available for use by the classroom
teacher.

( ) 11, Visual projection equipment for both still and motion pictures is
available and used.

( ) 12, Children are encouraged to bring literary materials to school.

( ) 13. Duplicated copies of choice poems are provided to increase pupil
interests and develop appreciations.

( ) 1. Children's newspapers and magazines are made available.

( ) 15. A radio is available.

( ) 16.

( )17,

Evaluations

( ) a. How adequate is the variety of instructional materials?

( ) Db. How adequate is the quality of instructional materials?

( ) c. How effectively are children guided in the use of instructional
materials?

( ) d. How effectively are bulletin boards and display materials used?

Comments

e
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IV, OUTCOMES

(No checklist items are prepared for this division since they would be largely
repitions of the checklist items in preceeding divisions.)

Bvaluations

() a. To what degree do children show discriminating abilities and tastes
in their selection of literature?

( ) be To what degree are children developing ability to evaluate such
reading materials as comic books, magazines, and newspapers?

( ) c. To what degree are children developing ability to interpret literature?

( ) d. To what degree do children indicate an interest in and an appreciation
of good literature?

( ) e. To what degree is the knowledge gained in literature carried over into
other subject areas?

( ) f. To what degree are children reading a desirable type of literature in
their leisure time?

V. SPECIAL CHARACTERISTICS OF LITERATURE

1, that aspects of literary instruction are most satisfactory and commendable?

2. In what respects is instruction in literature in greatest need of improvement?
a.
be
Ce

de
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CHAPTER IV
SUGGESTIONS FOR USING THE CRITERIA

The Evaluative Criteria would be wvaluable if used constructively by a
teacher to point out the strengths and weaknesses in his own teaching. Such
identification of strengths and weaknesses should set the stage for correction
and improvement of weaknesses and provide for the achievement of desirable out-
comes.

These criteria, also, aid the principal to eétablish a working plan be-
tween the supervisions, and teachers for improvement in literature content and
method. From the planning and development of the literature program a closer
association of.ideas should be developed between principal and teachers,

The material would be of wvalue to the supervisor in checking to see that
the planned literature program is functioning effectively in all schools. A
checklist should be available so that the principles, content, method and mater-
ials would be visible for the ‘supervisor's use or for public information. This
checklist should inform the supervisor of what is expected in the teaching of
literature in the school system.

These criteria should be of value to a superintendent in his rating of
the position of literature in his school system. The criteria would, also, be
of value in the field of public relations in enabling the public to understand
what the teacher is trying to do. The use of these materials by the superinten-

dent should lead to a more effective literature program.



20

APFENDIX



21

EVALUATION RESEARCH PROJECT

29 Hastings Rd.
Belmont 18, lMass.
April 15, 1952

Name and Title
Street or Institubtional Address
Tosn or City and State Address

Dear H

L group research project is being conducted at Boston University
to develop Evaluative Criteria for elementary schools. This project
is under the direction of Dr. James F., Baker who served as Research
Assistant to the Cooperative Study of Secondary-School Standards in
developing the 1950 edition of the Bvaluative Criteria now being used
in secondary schools throughout the country.

One of the procedures which is planned is to have juries of
interested and qualified persons criticize materials which will be
prepared in tentative form by the research group. We hope that you
will be willing to serve as a jury member to criticize materials in
the area of language arts.

As this is a non-profit venture with the main aim in view %o
develop materials which teachers may use in evaluating their own
educational endeavors, funds are not available for the professional
services of jury members. Past experience in developing the
secondary school instrument indicates that leaders in education
will be glad to participate in such a study on a voluntary basis.

It is not expected that the time required of a member of the
Jury will be excessive. May we count on your cooperation? A form
is enclosed for your reply.

Sincerely yours,

Mary I. Corcoran
Member Research Group



EVALUATION RESEARCH PROJECT

Date: 1951

Mary 1. Corcoran

29 Hasti

s Rd.

Belmont 78, Mass.

Dear (Your Name) :

The checks in the parentheses below indicate my status regerding
Ehe evaluation research project discussed in the letter accompanying
his form.

( )1.

¢
()3
’J-o

I will serve as a member of the national jury of experts in
the work of developing Bvaluative Criteria for elementary
schools, insofar as these standards pertain to the area

of language arts.

I understand the service will require criticism of tentative
materials for the field of language arts.

I have access to a copy of the Evaluative Criteria 1950
edition pertaining to secondary education which will give
me an idea of the format and scope of a similar instrument
for elementary schoolse.

Comments:

(Signed)

(Official Position)

(Street and Number)

(City and State)



Street Address
Town and State Address
Date

Name and Title
Street or Institutional Address
Town or City and State Address

Dear :

Thank you for accepting the invitation to serve on a jury to
examine and criticize materials being developed to evaluate elementary
education. Your cooperation is much appreciated.

Enclosed please find the first draft of materials submitted for
your criticism. Please feel free to change, delete, or add to any of
the material in this form. Your suggestions will be studied care-
fully and compared with criticisms received from other jury members.
As soon as replies have been received from all members of the jury, a
revision will be made and sent to you.

Enclosed also is an outline indicating the sections now being
developed. This outline is of course tentative but it may help you
to see the materials on which you are working in relation to the
entire Criteria.

We do not want to seem to be rushing you, but early attention
on your part will be helpful., We hope to receive your criticisms by
March 3rd.

Very sincerely yours,

Mary I. Corcoran
lember Research Group

Enclosures



Thank you letter to be sent to jury members

Dear :

Your comments and suggestions concerning the elementary
school evaluation blank Section (G, School Plant,) have been
received and will be incorporated in a revision of this blank.
The interest you have shown in this project and the suggestions
you have volunteered are deeply appreciated.

After all sections have been revised, a copy of the
revision will be sent you by Dr. James F. Baker of Boston
University.

Thank you very much for your cooperation.
Sincerely yours,

Your name
Member of Research Group



LITERATURE

Statement of Guiding Principles

The literature program includes a wide range
of materials and types of activities designed to meet
the literary needs of elementary school children. The
program includes writings which are notable for their
literary form and expression and which have interest
and cultural values enriching the. total reading exper-
iences of children.,

The aim of a literature program should be the
enrichment of 1life through the appreciation and enjoy-
ment of worthwhile literary experiences. This aim is
accomplished by the development of (1) the attitude
that reading is thinking, (2) an appreciation of liter-
ary style and accuracy, and (3) an understanding of the
relationships between literature and peoples and their
cultures.

In all grades the development of literary skills,
understandings, attitudes, and appreciastions is a con-
tinuous process dependent upon each child's needs and
interests. Children participate actively in this pro~
cess through planning and selecting, under teacher
guldance, materials to be read and through evaluation
of their own progress in the achievement of literary
outcomes,
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INSTRUCTIONS!

When the “-atures in this section are being checked and evaluated, persons
applying the ratings should ask: "How well do the practices in this school meet the
needs of the pupils and community?™ The two-fold nature of the work--evaluation and
stimilation to improvement-eshould be kept in mind, Careful, discriminating judg=
ment is essential if these purposes are to be served satisfactorily.

The checklists consist of provisions, conditions, or characteristics found ixn
good elementary schools. Although they are recommended provisions, a school lacking
some of them may have other compensating features. Space is provided to record
these features as additional items or under Comments, The checklist items should be
marked as followss

V<%:;ﬁf the provision or condition is made extensivelygs
if the provision or condition is made to some extents;
X if the provision or condition is very limited;
M if the provision or condition is missing and needed; and
N if the provision or condition is not desirable or does not apply.

Evaluations represent the best judgment of those making the evaluation after
all evidence including results of observations, consideration of ratings on checke
list items, and other data which may be available have been considered. BEvaluations
shiould always be made by the local staff members even though these evaluations may
be checked jater by & visiting committee. The evaluation ratings should be made by
means of the scale defined below,

b=-Excellent; the provisions or conditions are extensive and functioning
~ excellently,
4~-Very Geod g
a, the provisions or conditions are extensive and are functioning well, or
bo the provisions or conditions are moderately extensive but are function-
ing excellently.
3~-Goods the provisions or conditions are moderately extensive and are function-
ing well.
2-=Fairg+
&4, the provisions or conditions are moderately extensive but are function-
ing poorly, or
o the provisions or conditions are limited in extent but are functicning
well,
l-<Poors the provisions or conditions are limited in extent and are functioning
poorly.
Me--M. s5iags the provisions or conditions are missing and are needed; if present
they would make a contribution to the needs of pupils.
N--Does Not Apply; the provisions or conditions are missing but do not apply
or are not desirable for the children of this community. (Reasons for the
use of this symbol should be explained in each case undsr Comments.)

# Staff members may wish to use the symbols "4a% or "4b," "2a" or "2b",

1, Adapted from Bvaluative Criteria, 1950 Bdition, published by the Cooperative

Study of Secondary-School Standards,



Checklist
( ) 1.
() =
( ) 3.
() &
( ) 5.
( ) 6.
¢ ) &
( ) 8.
« ) 9.
( ) lo.
( ) 1.
A I i)
{ ) 13,
( ) li.
( ) 15.
( ) 16.
( ) 17.
( ) 1s.

I. CONTENT

iterature is selected which helps satisfy a variety of needs of
children {e.g., achievement, varied experience, emotional response,
security).

Selections are classified on the basis of theme, interest, and
appreciation.

Selections chosen are sufficiently varied tc satisfy normal curiosities
of children (e.g., nature, people, places).

Selections aid in developing new and varied interests (e.g., biography,
history, science).

Selections include examples of durable standards of literary style and
accuracy (e.g., Peter Rabbit, Grimm's Fairy Tales, Gulliver!s Travels).

Selections include examples from varied types of literature (e.g.,
traditional, modern, classic).

Selections are within the range of the children's reading abilities.

Selections are adapted to the maturity level of children.

The development of an appreciation of literature is stressed.

Children are encouraged to develop a respect for books and techniques
for handling them.

The relationships between literature and the development of cultures
and races is emphasized.

Extensive and varied literary experiences are provided (e.g., choral
speaking, dramatic presentations, story-telling).

Children's imaginations are stimulated and guided to form vivid mental
pictures.

The ability to distinguish between fact and fiction is encouraged.

Values sought in literature apply to the children's activities in the
home, school, and community.

Children are encouraged to appreciate the beauty of the language in
which the story is told.

Memorization of poems or passages of interest to the pupil is encouraged.

Children are encouraged to read many books written for and about other
children.



26 e
( ) 19. Children are encouraged to make individual and class scrapbooks on
literary materials (e.g., favorite poems and pictures relating to
literary topics).
( ) 20. Children are encouraged to indicate the importance of ordinary
experiences in the interpretation of the author's thought.
( ) 21. A variety of oral readings and recordings of literature is used.
¢ ) 2.
() 23.
Evaluations
( ) a. How adequate is the content of offerings in literature to meet needs
of all children?
( ) b. How extensive is the variety of offerings in literature to meet needs
of all children?
( ) c. To what extent do the offerings provide for the development of desirable
literary tastes and appreciations?
Comments
II. METHODS
Checklist
( ) 1. There is evidence of careful planning for instructional activities.
( ) 2. Informal readings of literature are emphasized as a contribution to
genuine enjoyment.
( ) 3. Objectives of instruction are based upon an analysis of the individual
reading needs and interests of children.
( ) 4. The values sought in literature are similar in all grades although the
values progress in difficulty.
( ) 5. Children are guided in evaluating and selecting literature.
( ) 6. Guidance is given children in understanding, interpreting, and organ-
izing ideas. '
( ) 7. When reading to children, the teacher makes his own enjoyment obvious
and contagious.
( ) 8. 1In the lower elementary levels, selections are short, appealing, and

easily understood.




10.

11.

12.

14.
15.

16.

17.

18.

19.

20,

23.

2.

25,

26.

27.
28.

50

In the lower elementary levels a few minutes are given each day to
the reading of selections for the children's genuine enjoyment.

At all elementary levels, time is provided each week for leisure
reading (indicate amount under Comments).

An atmosphere of freedom is created in which the children feel free
to select and interpret for themselves much reading material.

Literature which appeals to the majority of the children is read
occasionally by the teacher to the pupils in the upper elementary

levels.

Conduct and qualitites of character which children admire are emphasized.

Experiences in visual aids are used to bring literature to life.

Oral activities are used in connection with reading (e.g., story-
telling, dramatization, discussion).

Manual activities related to the literary material being read are
conducted (e.g., drawing pictures, constructing models, making charts).

Children are encouraged to use literary material in related subject
fields.

The cooperation of the home is sought through conferences, open-house
nights, and visiting days to encourage out-of-school reading.

Literary resources available in the school and the community (e.g.,
museums, art galleries) are used to encourage reading.

The public librarian is invited to the school to acquaint children
with enjoyable books.

Children are taken to the public library to acqpalnt them with its
materiasls and organization.

Children are encouraged to use passages or phrases from their readings
in oral speaking or written work.

Children are assisted in planning audience situations for the presen-
tetion of poems, story-telling, or dramatic pieces.

Objective and subjective evaluation technigques are used to determine
if objectives are being achieved.

Children are encouraged to express their own opinion and make their
own evaluation of the materials read.

Difficult words or vague meanings are clarified so that such words do
not become obstacles to reading or understanding.
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Bvaluations

( ) a. How effectively do the methods of instruction meet the group needs
of children?

( ) b, How effectively do the methods of instruction meet the particular
literature needs and interests of individual children?

( ) c. How adeyuate is the planning and preparation for instructional
activities?

( ) d. To what extent are library materials use in literary instruction?
( ) e. To what extent are community resources used in literary instruction?

Comments

III. INSTRUCTIONAL MATERIALS
Checklist

( ) 1. Literary materials are provided both in the library corner of the
classroom and in the school library.

( ) 2. Books of plays, poems, and stories are available in the classroom.

( ) 3. Reference books zre available (e.g., atlases, dictionaries,
encyclopedia). :

( ) 4. Available books are well-bound, with print large and clear enough
for the reading abilities of children.

( ) 5. Reading materials other than books are provided (e.g., comics,
magazines, newspapers, pamphlets).

( ) 6. A display area is provided for exhibiting literary materials (e.g.,
book jackets, charts, models).

( ) 7. Attractive illustrationsfor display are available to supplement R
the literzture.

( ) 8. Recordings of selected literary selections are available (e.g., )
choral speaking, dramatizations, readings).

( ) 9. A stage or facilities for duplicating a theater atmosphere are
available.

( ) 10. A record player is available.
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( ) 11. Visual projection equipment for both still and motion pictures is
avallable,

~_

) 12. Children are encouraged to bring literary materials to school.

( ) 13. Duplicated copies of choice poems are provided to increase pupil
interests and -develop appreciations.

( ) Lk

( ) 1s5.

Evaluations

( ) a. How adequate is the variety of instructional materials?
( ) b. How adequate is the quality of instructional materials?

( ) c. How effectively are children guided in the use of instructional
materials?

( ) 3. How effectively are bulletin boards and display materials used?

Comments

IV. OUTCOMES

(No checklist items are prepared for this division since they would be
largely repititions of the checklist items in preceeding divisions.)

Evalustions

( ) a. To what degree do children show diseriminating abilities and
tastes in their selection of literature?

( ) b. To what degree are children developing ability to evaluate such
reading materials as comic books, magazines, and newspapers?

~

) ¢. To what degree are children developing ability to interpret literature?

( ) d. To what degree do children indicate an interest in and an appreciation
of good literature? :

( ) e. To what degree is the knowledge gained in literature carried over into
other subject areas?
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) £

8.

To what degree are children reading a desirable type of literature in .s
their leisure time?

V. SPECIAL CHARACTERISTICS OF LITERATURE

1. In what respects is literay instruction most satisfactory and commendable?

=1

b.

d.

what respects is their greatestneed for improving literary instruction?

a.

b.
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