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A, Introductory E
I. Typeé of child study: the purpose and scope of this paper.
]

II,Two attitudes toward childhood religion discussed:

1. Childhood religion es natural or instinctive,

2, Religion as impossible until the age of definite choiq?

III.The equality of children at birth, in religion and morals.

IV, Baptism as:affecting the child through the parents,

~

B, The firet three years,

o bmme s
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I, Elements of child life having religious signifdcance:
1. Activity, physical and sense,
2, Play life and mother's care.
5. Imitation, a spiritual hgnd.
4, The sinlessness of little children.
5. Desire for approbation.
6. Obedience in its early steges.

II, Grounds for positing a cepacity for religion in the

|
1. Physical grounds, love of regularity and iis importancql

1little child,

2, Intellectual; the child's credulity; ideas of God. 1
3., Emotional; his good will ;
III. The parental instinct as a basis for unders¥anding God,

C. The child of four and five, 1
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I, Elements significant for religion:

1, Desire to do something: how used for religious nurture '

+

in home and Sundey School,

?

2, Objective teaching, utilizing imitation, imagination, E
activity etc, i

. 1

3, Curiosity, aggressive: how utilize in religious de- o

*~ -sgelopment. L
4, Love for stories; the kind, the telling, i
5. The developing will and reason: obedience and beginniné

of obedience on reasoned basis, l

6., Ideas of God: Prayer, "

II. Summary of religious possibilities of the child of [

four and five,
D, Middle cjjildhood.
I. Some significant elements:
1.. A developed love of activity, purposeful etc.
2, Play, with others,
3, Objective teaching of religious matters more possible.
4, Mental life, meenings wanted.
II, Choices, obedience, conscience, as significant for
religion,

IV. The child and Jesus, f

V. Memory ability, "
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E., «Conclusgions
I. The primary responsibil}ty of the parents in developing

the child's religious life.
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II. Summary of elements of child life conducing to religious

nurture,
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Numerous and exhaustive studies of childhood, from the

psychological and religious standpoint, have been made, which

are enlightening not alone for their information concerning
childhood, but for their revelation of the types of mind,
scientific and theological that made them, No science has
reached its zenith as yet, and we have no criticism t6 meke
of earnest students of childhood, who have contributed to
our sum total of knowledge without reaching what seems to
the psychologist of to-day, correct conclusions. The theol-
oglcal mind has studied childhood, with preconcelved ideas
which have frequently preventéd the drawing of fair conclus-
ions., Some of the best minds of our time are giving their
attention to this important study of the child with results
which must show forth in the next generation, It is the
purpoge of this paper to gather from studies which have been
made, facts and coneclusions concerning the child, his rel -
igion, its manifestations and nurture through the first
eight yeers of his life, ¥e shall seek to discover what
elements of child nature are religious or conduce to religi-
ous nurture, and to study how these elements show themselves,
Regarding children and religion, two general attitudes
have been assumed, which in the past have been thought to

be mutually exclusive, On the one hand, it has been said

3
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that the child is naturally religious or religious instinct- |
ively. So great an educator as Comenius, identified relig-
ion with the natural qualities of a child's life. Another,

Pestalozzi,"likewise makes religion a primary constituent

of the child's nature, He not only believed in the child's

intuitive perception of religious things, but he would have

e W TR T e

thies quality of his mind cultivated along with other qualities}

q
throughout the entire educational process." Froebel gave the "
!

most complete expression to the belief that the child's nat- E
ure is essentially religious and embodied it in his education-:
al system, George E. Dawson is one of the present exponents |
of this natural religion of cfiildhood as instinctive and in- ¢
tuitional, George A, Coe, who is recognized as an authority
in the field of religious psychology, says that "Dawson uses |
'instinet! incautiously. The naturalness of child religion
Beems to mean for him that religion is preformed, even to '
specific beliefs, whereas the growth of mind is not primarily
from one set of ideas to another, but from the indefinite f
toward the definite," Coe further saye that "recent psychol-
ogy, when it is listensed to, will disturk such assumptions |
as that'man is incurably religious', that our mental struct- |

ure includes a ‘'vital spark' of divinity; that them is a d

universal yearning for God or a universal sense of sin; that |
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infants,'trailing clouds of glory', have a gift of spiritual

“perception that mature mental occupations cover up and ob-

Fl

scure.” He in no sense denies a religious nature to children '

1
1
]

but criticises the approach to the problem and the conclusions
]

. drawn, "The religious nature presents itself to some psychol=-

ogists as no unanalyzable endowment or preparedness to funct-

ion in a certain way, but as an attitude or complex of attie
tudes acquired in the course of individual experience, Here
as everywhere, our mental life has a background of instinct,?®
Here is. where much superficial work has been done, in classg-
ing some -things as instincts which rightly are not, Coe goes
on to ask the question, do children have a-really vital ex-
perience of faith in God or are their religious expreseions
merely incidental, imitative accomedations to social conven-
tions? It is apparent that he regards religion and faith in
God as going togethar, if not synonymous and we agree with
him, He concludes that a vital faith is possible for child-
ren because thereis an instinct functioning in childhood, a
particular application of which constitutes a religious
reaction., The motivation of religion as a whole, he says,
can be traced t0 one or more of the generic tendencies of
humen nature and these function early, in childhood. These

generic tendencies of which he speaks are social instincts

L
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80 as to0 whether children are capable of a truly religious
experience, and hence of faith, becomes almost identical
with the question, what are their capacities of social ap-
preciation and response. Concluding from his study, that
certain social instincts such as gregariousness, response
to approval and disapproval, jealousy, desire to master
others and supremely, the parental instinct, are present

in children, it follows that children are in a clear sense

.capeble of religion,

On the other hand, there have been thoge, and doubtless
ere those, who affirm that a child can have no religious
experience before it has the ability to choose. clearly be-
tween right and wrong; God and the world. These people be-
lieve primarily in conversion, and this means to not a few,
that the children "must go to the altar, and in one way,
their way, the narrow way, the only way, must tell God what
greal sinners they have been.” Little need be said concern-
these persons who have not thought very far on the subject
and can at least be declared ignorant of real child life,
Conversion is a necessity only for those who have fallen
away and how can we in this day affirm that of children.
Children are in an acceptable relation to God when they come

into the world, That relation they cannot anmul until they
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have come to years of morel accountability and rebel against
God, What we should speak of, with children is, I believe,
the birth from above, This 08 no mere naturalistic develop-
ment of something in the personality of the child but rather
is the work of the Holy Spirit in the normal development of
the epirit of the child. "Children may from birth, be the
children of the heavenly Father. The manner of the birth
from ebove is not that of an instantaneocus change, which
does not £it the childhood condition, bul rather, a spiritual
incoming from a pressure as continuous as the atmosphere
gbout us," The idea then of religion as a natural element of
childhood, at least in essence prevails among students of
the child,

In many of the studies which have been made, an unin-

tentional bias may be found because the facts have not been
clearly or fully observed, Some of the phases of the child's
life were regarded as religious by nature which were not.
As Professor Coe points out concerning Dawson's interesting
examples, "an analysie of Dawson's cases will ghow that, tho
the children in question received little or no formal relig-
ious instruction, they were nevertheless under the influence
of the religious ideas of their elders," Then again, only

one side of the child's nature has been taken into account

- e — ——
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and we only get half truths, One psychologist, Irving King,
in his studies in the Psychology of Child Development, em~-
phaslzes that always it is the whole child that thinks and
feels and acts, and this is particularly eignificant relig-
iously, Then again, in a great many studies, sentiment has
taken the place of keen reasoning, A beautiful child nature
is posited and religion is read into it, The ideas of what
ought to be,obscure what is, Now, of course there are an
infinite variety of children and we cannot be expected to

be true to every type, -but there are general characteristics. !
A woman looking upcn a baby girl at play remarked, "She is

a typical baby,;and she voiced a truth, viz that all children
are on a par, barring unfortunate accidents or inherited
physical or mental weakness, when they come into the world,
Ve must view the child as a child normally, and we may at

the outset affirm that no child will ever be religious as a
child without a religious environment or religious instruct-
ion, Some would not asccept the statement that all children
were on a par at birth for a great many hold to various in-
herited elements, From some careful studies of others, I
should conclude that physical-heredity is about all that is
given to us at birth, "That which is born of the flesh ie

Tlesh"., Instincts, we have of course, but mentally and mor-
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ally, the child is an empty vessel, with cavities here and
branches there, to be filled, capable of holding certain

amounts. "The child's boundaries are set by human nature but

inside this, we may put in the moral qualities that we choose,

provided we will work according to the law- of his being,"”
Wright says that God allows all human beings to start on the
same level morally. "There are no heathen children in the
world." Lyman Abbott says,"No man ever inherited sin., Men
inherit appetites and passions, they inherit temptations,
they inherit weaknesses and frailties and infirmities, but
they do not inherit sin and they do not inherit virtue,"

. John R. Robbims:says, quoted by Wright, 'We maintain that

the best families religiously, transmit better qualities to

their children than irreligious families; religious communit-

ies, more than irreliglous communities; and a religious nat-

ion, more apiritual worth to its citizens than irreligious

1

&
{

nations, These are some of the practical results of heredity!

That he announces practical sequences in the above statement, |

ie too apparent to need iteration, but that heredity is the

'I

law that accounts for it, is a too swift and too unscientific '

conclusion to ammounce, The cases mentioned cover heredity
and environment working together which produce the results,

But scientific observation is ageinst the conclusion that

TI e T STUTRSLITSTED ST
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heredity alone will account for the transmission of religious

qualities", " In owr nature there are certain powers capable

of receiving and dealing with that which comes to us from
without, This is the gi;’t of heredity, But this power is
innate, does not of iteelf furnish itself with any material
to work with or build into character, That must all come
from the outside world, The soul is at first an. empty cham-
ber with no secret inhabitante hidden in secret closets,
which after a while present themselves to it." If the child
is such an empiy vessel, what an appalling responsibility
rests upon those who shall fill it, This responsibility is
given to the parents first of all, for it is they who mor-~
mally control the sights and sounds which come to the child.

What the child lacks they should eupply., "If the infant has

Ea]
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not a rational spirit, the parent must discharge the functions

of the spiritual life for the child. If the child of six
years has not come to moral responsibility, the parent must
assune, before God and the community, that responsibility
for the child, and so on up in diminishing measure until the
youth has come to the place in life where he may bear his
moral burdens on his own shoulders.”

Before passing to a consideration of the details of the

child's nature, I want to refer to that rite, beptism, which
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is given such a significant place in the religious life of
the child among some people., In and of itself it cannot
avail a thing directly for the child, but there are powerful
benefits therein, working through the parents, "The baptism

of the child is an act of the parents, by which they acknow-

ledge the divine relation of the child to God, already estab-

lished; the divine origin of the child; the divine ownership
of the child and the obligation laid upon them, of securing
to him e divine destiny, The benefite which come to the child
are from the vividness and vitality of these impressions upon
the minds of the parents, It is but the first act.of a pro-
gram of spiritual education and influence, that, through a
wonderful and divine arrangement, enables the parents in

very deed, to be the father and mother of the spiritual form

of the child and not merely the cause of its physmcal struct- '

ure,"

The first years of a baby's life have often been disre-
garded from a religious standpoint, but wrongly, I believe,
since even in the first year, foundations of habits are being
formed, It is an age of activity. "The most undeniable
characteristic of the baby is its tendency to certain activi-
ties," These are called forth by stimuli, reflexive, impul-

8ive, organic and eatra organic, but the fact of importance

< P -
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is that the infant is able to respond to stimuli and not

i

merely to be affected by them., From inexact, umeaning move- ;

ments, the baby has come, perhaps by the end of the first E

|

year, to define and co-ordinate various large muscle groups, i

repeating those actions thal attain good results and eliminat4i
L]
i

ing others that are not good. In this we have the beginninge "

I
of voluntary aection, the commencement of the play of the will..

it
The child is now receiving the elements of life, real char-
acfer stuff through eye and ear and nothing capable of making
an impression upon him is unimportant, He begins to walk
and talk, his social life grows, his emotional life finds its
basis in his idea of pleasure or its opposite, By the child's
play with his mother, his emotional and mental life is being
developed and the love and sympathy found in her finds its
echo in the little one, 1In the first two years are being

arranged the conditions upon which future conquests may be

secured, Gentleness and thoughtfuiness in handling, sympath-

etic and loving attention, are supplying juet what the baby

needs for future expression. Furthermore, these early years
see the dawn of‘imitation in the child, that power which is ¢
of 80 great importance through all the years of parental E
guidance. "It is the spiritual hand which the child outstret- g

ches, and with which he tekes to himself all within sight. and

10
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hearing." AL fir;t it is the simple imi%étion of-s;ﬁn& or
movement, but when about three years of age it is a mental
imitation as well, Later it becomes more dramatic, This
imitative instinct gets the child into trouble too for we
think him naughty and selfish when he takes toys away from
other children, whereas it is probebly just an intense desire
to do what the others were doing, that prompted him, Ve
cannot ascribe sin to the little «ckifld,Spiller said, "Your
child may be doing what is wrong; but you should remember
that he is not doing it because it is wrong." Sully seems
to think there 1s a moral instinct from the beginning, He
finds it in the wish to conform teo law, If the young child
is a 'reverer of custom', the sufferings of naughty children
are not wholly the result of external discipline nor is it
merely the sense of loneliness and lovelessness, but it con-
tains the germ of something nearer a true remorse, The facts
point to an innate disposition to follow precedent and rule,
which precedes education and is one of the forces to which
education can appeal., We are told that there ie in the child
a desire of approbation which arises from an inmmate desire
to do ?hat mother does, to be what mother is or what pleases
méther. Here imitation shows itself clearly. "In this beau-
tiful mixture of dependence, imitation and affection, we find

some of the earliest germs of moral feeling, Even before a

N
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child can talk, he often so ref.lects the emotional signs and L
|

feelings of others that he shares in the pleasure or disgust )

h

of the one observing him, So he adopts such pleasure as the ﬁ
I

goal of his efforts and accepts it as the test of his own 5

goodness, The psychologists tell us that the child is at ﬁ

first neither morel nor immoral, but unmoral. All his acts ;

are of the seme moral character. "Experience soon shows him

that one kind of act brings pleasant approbation, while the '
i

Other brings disapprobation and perhaps punishment,--Appro- |
|

bation is pleasant to a child at least partly because it
strangthens the sense of oneness with his mother which he en~
Joys., When the little child does what his mother tells him

is 'maughty', he learns from her demeanor a painful sense of

Ce e N

estrangement and something deeper than mere outward epproval

leads him to try to retrieve himself, Kirkpatrick, therefore,
calls this 'the preparatory syage of moral development', but .

1

he declares that it is none the less important, because the
foundations of a moral future are being built now upon the

basis of experience and training. Regulated actions now
b

start moral habite and these formulate themselves later into b

ll

moral ideas." This is alsq giving a foundation for obedienceE
i

which is spoken of as a fundamental social instinct and G. !
{

Stanley Hell says "it should be an instinect if not a religion}
I

= - o = T
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Previous to about the third year, obedience has been merely E
reacting to the social stimuli but then it becomes more con- )
scious as the child feels his own self and asserts it and yet !
submite to another self, It is highly important for the

child'se safety as well gs future well being, that he learn

obedience to father, mother, nurse, teacher, the laws. The

T ST L T

habit of obedience to lower authority at this age will assure

more fully the obedience of a higher authority in conscience

omomm ~T

and God later, Little: we realize the far reaching effects

of obedience, If we did, we should start inculcating the
habit earlier and would pursue it more diligently than is
generally done, We have seen some germs of morality that

appear in the first few years of a child's life., Is it not -

clear that these are religious germs as well? To be more

specific however, let us see the grounds for positing a cap-
acity for religion in children, William Byron Forbush sees
three features of child nature suggesting this capacity, that
we shaell note, The first is physical: the child's desire for
regularity: he respects it, responds to it as it relates to |
his 1life physical and mental; It is not morality, but is
favorable to it because it grips the inclinations and acts

a8 a check on impulse, Regularity and orderlinees give a back-

ground for 'law-abidingness'., The child becomes accustomed

13
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to having certain things done at a certain time and in a cer- L
tain way and he falle in with the program, He is not too ;
young to learn that bedtime is prayertime with mother; to ex- |
press himeelf in prayer in words which as yet are but words
to him, The first step is "to get the words into the mind,
then the meanings will grow out of them according to the mys-
terious providence which brings the oak out of the acorn,”
Furthermore, the practice of family devotions, of grace at
table, of a regular church attendance and Sabbath. observance,

becomes fixed as law in the childish mind, to be deepened

b 3 1 )

in impreseion as he grows and develops, Too much emphasis
i

1

cannot be placed on the influence of the parent from the very
first in religious matters, "In order to secure for religion
& place of importance in the lives of our children, we must
somehow assure them that we care a- great deal about it our- |
selves.” One writer emphasizes the importance of msking !
conversation on religious topics, natural and frequent , add- |
ing the caution that if the children are to be led to a re-
speet for the institutions of religion as the church, the
parents or elders should never indulge in gratuitous.criticisml
of the church in which so often irreverence mixes with poor

taste, The instinct to imitate is largely working in this

comnection as elsewhere. No child can have e religion with~

14
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out cultivating it, any more than he can evolve a knowledge
of his letters, Sorry indeed is the religious lot of the H
child whose parents are irreligious, ¢
The second element in the child's capacity for religion
is intellectual; his complete credulity. He believes what is
told him and mother is his qhief source Qf knowledge, In
fact she is his God, the representative of all love and care
and tenderness, He understands the §ne he cannot see, only :
in terms of the one he sees, "The child's credulity, by which E
it has to take so meny things in ite environment on trust, "
helps it to epan the distance between the seen and the unseen ,
quite easily." This is an age of fact for the child, myster- !
ious but true., The love of God is a fact interpreted to the q
child through the mother as the representative of warmth, com-
fort, love and everything he wants, It is no far jﬁmp for
the mother to give her child the idea of God as one like her

and the child's father, in-love and care, in goodness, in de-

ARG T T

sire to see the child good and happy. Not only does credulity
help the child to humanize God, but it helps him to personal-~
ize nature and to put God into it, Some call this animism in

children, Dix, in his Child Study, seys,"Love, beauty and

i
joy are the three words that best express the governing prin- |

ciplss of the religibn of a little child as it begina to find ﬁ
h
!

- s
= i
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its way through the world of nature to the world of spitit,

Love, it learns in the fostering care of the home and trans-

[PR—

fers that love t0 God; Beauty, it learns in the things of
nature and looking through nature up to nature's God, finds
Him, the source of all created beauties; Joy it knows from

the humen love which gives and the earthly beauty which i
pleases and its thoughts of God's love are all tranefigured
with a heavenly joy. Little children are en rapport with the

spiritual world: they only require to hear of its mysteries,

that so they may enter in to possese: them, Their eredulity .
and trustfulness are keys to unlock secrets 'that are hidden J
from the wise and prudent but revealed unto ﬁabes' by their
converse with the mysteries of life."

The thiré element in the child nature showing capacity

for religion, is emotional, the general wish to please the

one upon whom he is dependent, and we call it his good will, ﬁ
Notice the developing child and see how he loves approval, ani;
how disapproval will cause him resl sorrow, Thib fact leads
to the consideration of how easy it may be to lead the child |
in the right direction by approving only what is best in his
conduct, This element will have a higher significance when
the idea of God is more established, Coe says that the child
not only has a well meaning spirit toward us, his adult com-

ES) = -
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panions, but alec a fri;ndly, though elemental relation to _é
Morals, so that "both the little child and the adult who teach?
es him about God are working at a problem that is real for E
both, and the faith that they have in common, though on dif- :
ferent levels, exg;gpseq‘the fundamental traits of their com~ i
mon human nature." These then are the three elements of the
child's nature which are said to show a capacitélfor religion,
We have spoken of the c¢hild's credulity as a background
for & knowledge of God, Coe thinks that it is not so much
the sense of dependence which responds to the idea of God as
father, as the parental instinct in the child, "When God is

presented as Father, it is in my opinion, the parental in-

SemmmtT LT T L= TITRNNSSSE

stinct that chiefly responds. In order to teach four year
: i

olds to trust the Heavenly Father, the Sunday School teacher

is likely to use as materials, among other things, the care off
father and mother bird for their offspring, This leads to

the desired result through that process of his mind by which
he instinctively assumes a parental attitiide toward the help- "

less birdlings that have been brought to his attention, He

X

learne to love the Father by nascently performing Fatherly

functions.," "The Christian religion, the religion of Divine

SRR

Fatherhood and human brotherhood, is the ideal flowering of

a particular instinct that functions from infancy onward, In

w——

this sense the child is naturally Christian, To the Christian.

17
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idea of the ALL FATHER, the response is positive, free, vital.
Children love and trust Him; they ééﬁggle to obey Him; they
desire to help Him in His work; they are grateful for His '
gifts, This is Christian experience,”
Much that has been said epplies as well to other years |

of childhood as to the earliest and we may s0 apply it. No

decisive lines can be drawn in a child's life, separating the

8ctivities of one age from those of another, especially in

T e BT TCmESTTT

the period which we¢ are studying, and yel we may in general ﬁ

divide the years from four to eight into two. paris, ages four ;

and five, and six, seven and eight, the latter period being

|l

1

|
known as middle childhood, We may examine these periods to l
)

|
discover what elements in the child's life are significant F
3

The most noticeable thing about the child of four and

for oif%xpreaa the religious life, :
[
five is hie activity, The sensory powers are still very ac- |

" tive but now the motor powers are dominant, the muscles long

i
for something to do, This natural activity may be put to

work to express the parental instinct perhaps, to put.into i

- effect the desire for approbation, by giving the child some- '»

thing to do which will please it and yet be purposeful, thus |
combining play and work and learning thru it all, Froebel

taught learning thrw doing and it is surely important, The
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child wents to help, but perhaps at this early time, not so |
muchkrom & real impulse to service as from a desire to do
sometning the mother likes or perhaps even more clearly, to ’
do something like the mother- or teacher or elder. This desire
for self activity is taken advantage of in our up-to-date ¢
Sundey Schools, in the motion songs and marches which give
physicael expression to religious ideas, and in hand work
which enables many a child to fix in mind and to express with
his hands what he could not with his lips. What could euggest:
to the child the Father's care in a better way than is done inh
the Graded Lesesons by the study of the parent birds'care, Songg
b

about the birds expressing bird movements, pittures of birds L
to attract the eye and stimulate the imagination, ae also a i
bird's nest and its materials and the food of the bird, Such *
objective teaching in the matter of religious subjects leaves

room for the child's imitation, his imagination, his activity,,
and for expressing the instinets of the child which but want E
an avenue of expression, Moreover much curiowsity is aroused ?
and satisfied, In the home during the week is where religious;

ideas may be fostered through the play life of the child, The |
play with dolls, which gives expression to the parental in-
atinct, pictures, and the story all are useful to this end

and many more waye of developing the religious element might

— e - P
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be mentioned. This is pronouncedly an age of curioflaity,
Questioning is a characteristic which no one will deny to the
child and it is the way he is to build his intellectual life.
Hts is an aggressive curiosity and extends to a desire to
kmow of the ordgins of life itself. The little child is most
ecaslly led at this period to know God as the One who made all
things, Who gives life and Who takes it away, Never is there
a better time to make God really known. This curiosity is a

AN

sacred characteristic of the child which should be regarded

- S e ——

f
I

and enswers given which shall never have to be unlearned, Withl

the child's credulity and suggestibility, & spiritual trend
may be given in answers to many childish questions which will

act as a leaven in the child's brain and produce beneficent

religious results, Another charatteristic of childhood which

|

i
i
]

does not stop with this period, is an intense love for stories;

It stimulates and satisfies an active imagination and every
story should carry its truth clearly, Stories are a powerful
instrument for developing $he religious life of the child and
their telling should be much_more general in the home, Every
story should meet several requirements,if it is to have moral
and religious effect. It must teach a truth that meets a
child's religious need. It must do this simply, directly and

truthfully. It nmust deal with situations within the child's

20
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in it to arouse interest and it must have power to live thru
repetition, to endure thru familiarity, for a child loves &

repeated story. There are then, the play instinct, the desire

i

for self-expressive activity, curiosity, imagination, imitat-}

ion, spontaneous interest of the child which are significant
for religion at this early stage, Other elements have been
carried over from the earlipr years and some are just emerg-
ing to flower later., The little child of four anfl five can
be taught orderliness which is akin to helpfulness and is a
support if not a foundation for religion. Then the little
one's will has been developing and it has come against anoth-
;r’a will, the parent's, Obedience in the first three years
perhaps, naturally has to be implicit ami unquestioning and
such obedience is establishing & hebit of tremendous value

in all later life, for the heeding of the parents will may be
transferred to the transcendent divine 6111. At this age of
four or five the child's reason is developing and he should
be given a reason for what is asked of him, In other words
his will is showing and that means the power of choice, Now
it is that the habit of right choices should be cultivated,
This is a great step in character building and when it is
underlaid and supporied by proper religious ideas is a guide

and a guard of great power. More will be said of this later,

experience or readily imagined, It must have sufficient action

-
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During these years the child should come to & clearer idea of
what prayer means and should develop from avnere repeated
prayer to one expreesing petition and gratitude, This may
sound as though we would throw over the beautiful little ‘:
prayers for children which are in quite common use, but not

8o for in many of them are to be'found the elements mentioned.
The child'e idea of God has developed and now he understands '
more fully to whom he is praying end for what purpose., He will!
begin to go beyond his repeated prayer and we will find him {
taking his simple wants to God‘ghich merely shows an enlarged |,

faith, As e sumary of what careful studenis of the child ﬁ
rogard as possible for him to kmow at this age, along relig- i
H

ious lines and what things may best utilize the characteristic:

elements of this period of childhood, I quote from the aim L
of the Berean Graded Lessons for Begimmerss-- L
"To lead the little child. to the Father by helping him:- )
(1) T o know God, the Heavenly Father, who loves him,
provides for him and protects him, !
(2) To know Jesus, the Son of God, who became & little f
child, who went eabout doing good and who is the friend
* and.Seviour of litile children,
(3) T o know about the heavenly honme,
(%) To distinguishhbetween right and wrong.
(5) To: show his love for God by working with Him and for

others,

22
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The period of middle childhood, from six through eight .«
shows moet of the characteristics of early childhood with /

]
some noteble additions along mental lines, which maeke the per-—I

1
I

iod very importent religiously and morally. Still growing

rapidly, the dild is active, always seeking some way to ex-
I
prees his energy and the way is normally through play. Now !
1:

it is the emaller muscles that are calling for action so some-|

thing which requires a simple skill, something to conetruct

ey

pleases the child, Still too young to to anything much, yet

a purpose in what he does is essential, Heretofore the play

i

has been free, unregulated and alone; now the child finds :
in what he can accompljsh with eyes and hends an feet, and |
he plays with other children, meeting their natures and wills ;
and entering into competition with them, Now ;g the time to “
objectify religious instructiomand make it stand in real rel-
ation to matters of the dally life end associations with others
80 that it finds avenues of direct expression, "The child of
8ix years is dependent upon the loving care of others, Because'
he knows what it means to receive this care, he may be led to
realize the loving care of the Heavenly Father and to respond

"

to it with love, Because his sense perceptive powers are keen

!
and in the day school he receives instruction largely through .
|

objects, pictures, hand work, games and stories, he may be led%
|

to observe nature, handle natursl objects, look at pictures "

= =
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and listen to Bible‘storiee.‘ Leading him éﬁra;gh.;he teach-
ing given in the Sundey School to observe, nature as the work
of God, showing him pictures and telling him Bible stories,
will help him to come to & consciousness of the power of God, '
and understand in part how God provides for him and what it

is that he should do, Out of such a consciousness snd under-
standing, he will reepond with trust and obedience.® The "
child's senses are eager and he uses them more thoughtfully t

to obtain real knowledge., Now it is them e a n i n g of

sights and sounds that is important and not merely the sense
impreseion, If the imagination was active in early childhood

it is more active now but more coherent and better controlled.l

The stories which are told will serve to stimulate this imag- |

ination and therein lies the iﬁport&nce of giving the right i
kind of stories., "Here is opportunity to £il1l the nind with

a stock of images that shall represent life in its truth, The !
stories should not be goody goody, nor should they contain ;
any effort to reveael spiritual ideas-and motives that are bea
yond the child's spontaneous interest. What is needed is the
truth of life embodied in simple, sensuous forms, especially
of outward action,® This is especially important in the |
matter of training the will, which is developing quite rapid-
ly at this time., When-a child is-able to restrain his own 4

acts, he is beginning to show will power and the more regular-|
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1y he does so, the more adept he becomes in self mastery, Par-

ents can £ill the child's mind and heart, with a stock of

good ideas that would come up in time to help his will when it,

|

needed support, Such is one function of the atory. If a !
child has & remembrance of a story in which a boy has done
this or has not done that, his little mind works an analogy at,|
the proper time and he is the boy of the story. Mckinley, in
"Educational Evangelism", says of the story, "No story, how- |
ever fascinating, has any value for purposes of religious ed-
ucation, unless it exhibits or illustrates in some way, the

i
workings of the divine in the human, God in the world and in F
man,” We said something about choices in early childhood, but

this period is more significant even, for this foundation of
Y
|

character, Obedience as a religious support is unequalled butg
not that obedience which is blind. A child who is often call-
ed an obedient child is juet as likely t¢ be obedient to the
person ‘who counsels wrongly as to the person who counsels the ,
right, if he has learnt to render obedience to the person in- !
stead of to the principle behind the person. If a child cbeya.
because he chooses, after knowing the reason or after having
thought *the matter out on the ground of what he has learned, I
then his mind and reason have been touched and he has begun

to look thréugh the rule to the reason of the rule, Training
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the child's will is simpl;-training the power to magé-right
choices, Thie also involves the question of conscience,
Someone has said that the entire moral task of a child is to
grow a conscience: It may be said that the religious nature
is neutral until the sense of ought, or right and wrong dams,,
Up to this time the child's sense of having done wrong, is
only his realizakion that he has done something that is for-
bidden, BSomeday there must come from within, a feeling that
it is wrong to do wrong, This may come from.direct teaching
but more probably from the acquisition of the sense of the

conventlional which is the idea of a proper or conventional

standard. "As religionists", Wright says, "we love to think .

of conscience as the voice of God and man's voice, God's voic%
in man's voice"., However mysterious its origin, or inexplic~
able its nature, the conaciqpce’never speaks more authoritat-
ively than in the first years after its manifestation. Some i
see in conscience, the expression of the imitative faculty,
the imitation of an obedient self, something in the child rep-

resenting his father, his mother, or in, general the lawgiving

Personality, which if religiously tatght to the child, is

God, What particular actions are wrong will be determined
for the child by the commandments from his parente, until the
time when he may have an understanding of the Higher Parent. !

Then His commendments will also be regarded as the content of |
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moral conduct, McKinley says,The Christian conceptions of
right, duty and law are based on the fatherly relation of
God to men. The lew which is now to lead our children to b
Christ is the law that He came not to desiroy but to fulfil, !
namely, not the law given in commandments and ordinances, but!
the eternal law of the fatherly and filial relation of God
to man, The most effective way of developing the conscience
of the child is that which presents concrete cases of good
and evil deeds, the struggle of righteousness with sin, div-
ine sonship with humen selfishness, The stories of the Ideal
Man, the Perfect Son, are peerless for the culture of the
moral nature,"” The choice which a child makes in anewer to
conscience, is the religious relation for the child for the

moment, If that choice is confirmed ever afterwards, the "

child is an acceptable child of God; if a contrary choice is *

subsequently made, it will need to seek forgiveness, just as
en adult does when he falls from grace. It is plain that
during this period the child has advenced in his religious
understanding, to:an acquaintance with Jesus the Saviour, the
Son of God and One who loves boys and girls and wants them

to be good, As yet the child is too young to have anything
like a reasoned Christology although it would surprise some

of us-to learn some of the children's ideas of Jesus., Forbush.

says in his "Boy Problem in the Home", that Jesus must be
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left for the present in the children's thought, as the good
carpenter saving the world, rather than as a deity. The
children will love Jesus because of the way he is made to
appeal to them and their attitude will be one of loyalty
which will meke them try not to do anything that would dis-
please Him, "The child", says McKinley, "cannot understand
tho atonement and should not be asked to try, But children
can, and do, very early, catch the meaning of the fact that
Christ died for the ein of the-worid; children can and do,
very early bring their moral natures to the crosa of Christ,
and there begin to gain the Christian insight into the great
realities of right and wrong, suffering and sacrifice, sin
and salvation,” %
The child of nine and older, has more ability in memoriz:

ing than at this age but this is a good time to begin on Bible

‘verses and stories which the child will often repeat, showing

]

that he has or has not caught the spirit of the story. ' The
Golden Memory period is just arriving and the way should be "
prepared, Another important consideration at this period is
the establishment of the churchgoing hebit, This should be
strenuously sought after, as once established, a foundation

is secured which .is not easily broken down, Considerable !

night be said for the Children's church, with its special
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services by and for the children, but in the family church, é
I believe that the regular service should in part meke ite |
appeal to the child as well as the adult and the smlid%rity %
of the institution be furthered. There is enough of the %
grading possible in the graded Sunday School where religious ;
instruction ie given, Most children finddconsiderable pleas~ f
ure in the regular services of the church, i
It must have been seen in this altogether too brief study|
of the early years of the child, that the parents are the oneaé
most responsible for the manifestation end development of his

religious nature, Such a statement would be foolish were it |

not for the fact that many parents are leaving this to the

Church and Sunday School, The child imitates firast the deed

and then the doer, and for the normal child, the parent is 1

the one seen most and imitated most frequently. This is a i

heavy responsibility for the parent but one that should be u

more clearly and generally felt, It is a sorry condition in- h

deed, where the religious nurture of the child is left ?o a 2
religious institution, without the background of the home, 3
religious in its atmosphere -and cultivating that which ie i
religious. Nevertheless it is a condition which is largely

40 be met with in this land as in other lands, Thousands of l
|
!

children will not get any religious instruction in the home
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and therefore there devolves upon the Sunday School the task
of religious development and nurture, - It is no. easy task to 1
be sure and it means that the child. is handicapped in his :
early religious life, Unless the child comes in contact with

the Sunday School at a very early age, religious nurture must

‘almost be preceded by conversion, which we must regard as ab-

normal after e study of the child's nature. We have seen thatq
there are certain elements in the child's nature that support !

religion, and form a background for its manifestation and r

§q7~nurture. Such are his natural activity; the play instinct;

love of regularity; credulity; the parentel instinct; the
imitative faculty; imagination; the desire to please.parents;
the developing reason and will, not to mention many others
which careful students of the child have discovered, Ghristiaﬂ
nurture is preparatory, never final, but as a foundation, is
the preparation for the building which is to rest upon it, so i
Christian nurture is for the character which later years will r
bring forth, If this is of such parsmount importance, then {
parents, as the ones on whom the development of the child |
naturally falls, should hold themselves responsible for the ‘
spiritual, as well as for the physical welfare of the child,
When these natural guardians of the child fail, then there

is the great church as the earthly arm of the great Shepherd
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of the Sheep, who said, "Suffer little children and forbid

F them not, to come unto me, for to such belongeth the Kingdom

hl; of Heaven." When the ‘church consi}sﬁen‘oly takee up the saving k
of the child, in the home and in the church, there will no |

It
| longer be such a colossal.problem of saving the adult, for i

l’ in very truth, "a little child shall lead them." |
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