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CHAPTER I

INTRODUCTION





CHAPTER I

INTRODUCTION

1.

Statement of the Problem

Purpose of the study .-- This is a study to show the effect,

-k of a definite vocational choice on the academic success or fail-

ure of veterans in a metropolitan university. Specifically, the

study proposes to determine:

1. How many of the veterans studied had made a definite

vocational choice and how permanent was this choice. Further

purposes are to learn;

2. How certain the veterans were about their vocational

choice

.

3. If the choices were arrived at before or after enter-

ing college.

4. The reasons for the changes of vocational choices.

5. Whether the parents favored the vocational choices.

^

6. Whether the veterans had adequate guidance and

information about their chosen vocations.

7. Whether the veterans are attending the schools of

their own choice.

8. Whether the school they are attending, or from which

they have withdrawn or graduated is providing, or

1
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did provide, the preparation they need to qualify

them for their chosen vocation.

9.

How important veterans considered college to be in

fulfilling their life plans.

10.

Whether veterans would be in college if they could

secure worthwhile employment.

Scope of the s tudy . - - This study is confined to a select

group and definite arbitrary limitations have been set up.

1. The veterans used as a basis of this study are those

of World War II who began their trainirig during 1943

or since and who were in training at least one

semester of that period.

2. The veterans included in the study were selected from

those enrolled in the University between the dates of

September 1943, when the veterans* training program

began, and September 1947.

3. The study is further limited to students of Boston

University.

II. Justification of the Inquiry

During and since World War II, considerable attention has

been focused on the problems and the needs of veterans. This

focus of attention has had the effect of stereotyping the veteran

as a specific and peculiarly different human phenomenon. While

it is true that the individual veteran does have many problems
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which are more or less common to all men and women discharged

from the service, it is equally true that each veteran has

particular hopes, aspirations, needs, and problems which may be

peculiarly his own. He is an individual who, in spite of the

homogeneity of many of his problems, may require a specific type

of guidance service that is geared to his own individual needs.

This is particularly true in his educational rehabilitation.

A study of student personnel problems made in 1935 by
1

Gilbert C. Wrenn, and Reginald Bell along with other psychological

studies made about the same time showed that "the student does

not learn with his mind alone but as a personality unit."

Increasingly, the implications of this fact are being recognized

in schools. Colleges and educational institutions are more and

more developing services aimed at helping students to improve

their physical, social, and emotional as well as their intellectual

performance.

The Veterans’ Administration assumed responsibility for

providing guidance and personnel services in 1943. Although the

guidance services of the colleges are available to veterans in

training, the veteran students with few exceptions rely upon the

guidance services provided by the Veterans' Administration. At

present many colleges along with the Veterans' Administration

Gilbert C. Wrenn and Reginald Bell, Student Personnel Problems,
Parrar and Rinehart, Inc.; New York, 1942, p.3.
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have established guidance and personnel programs designed to

serve the guidance needs of all students. Nevertheless, the high

mortality rate of students in training continues and further

improvements in personnel programs are needed. This study,

concerned with an analysis of one aspect of veterans’ vocational

problems, provides information intended to be helpful in the

improvement of veterans’ guidance services.

Extent of veteran education. -- Because so many veterans have

taken advantage of the training program sponsored by the Veterans’

Administration the need for guidance services has been imperative.

Though the training program was carefully planned many guidance

problems not foreseen by the Veterans’ Administration were

experienced by the veteran who was continuing his training or

beginning anew. Some of these problems will be brought out in thi

s tudy •

It should be borne in mind that such an extended program

incurs a tremendous public debt. It also brings hardship to the

trainee whose time has not been profitably spent. Therefore, it

is necessary that measures should be taken to see that the trainee

uses his training to the best advantage.

The measure proposed in this study is to determine the effect

of certain vocational factors on the veteran’s academic achieve-

ment. Some factors influencing academic success are motives,

choice of school, law of supply and demand, wages, and vocational

adjustment. These factors will be elaborated upon in the succeed-
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CHAPTER II

VOCATIONAL MOTIVATION AND OCCUPATIONAL ADJUSTMENT

#
I. Nature of Motivation

Nature and importance of motivation *-- Motivation has been

defined as the complexity of factors which affect the motives of

an individual. His activity in a given external situation is

determined in part by the pattern of motivating conditions present

at the time. Although the educational literature is replete with

achievement of all kinds, much remains to be learned about the

conditions by which motivation may be made most effective.

Prescott, in discussing the nature of motivation says:

A person is motivated to learn when he has the active
attitude of desiring to learn. Everyone knows from common
experience that the active desire to develop a given motor
skill, to establish the easy recall of certain data, or
to understand a given functional relationship, plays an
important part in the determining the speed and efficiency
of the learning. Motivation influences directly the
intensity of effort that a child will put forth to learn.
It determines the single-mindedness, the unity of attention
that he is able to give the task. It mediates the amount
of fatigue or discomfort that he is willing to undergo
in the process of learning. Motivation has an important
relationship to the satisfaction felt upon successful
learning, and to the disappointment experienced upon failure.

It becomes important to know from what motivation
arises. Apparently, it is from the utility to the individual
of the anticipated learning - at least, it is from the
individual’s concept of the utility of the learning in terms
of one or another of his personality needs.

% The question of experimental verification of these

6



.
;

.

.

.

.

.

•

•

•

.

.

.



7

concepts about motivation must be raised at once.
Unfortunately, we have to depend largely for animal experi-
ments for our data. This is because experimenters are
unable to control the conditions in which human beings

% satisfy their basic needs. This necessity for depending
upon animal experiments for data about motivation has an
extremely serious defect. It means that the role of the
higher mental processes, especially of attitudes and value
concepts, have remained relatively unexplored, misunder-
stood or neglected in the psychological formulations
presented to explain human behavior. Knowledge of the role
of these factors must be sought by the analysis of the
causation of human behavior in other than strictly controlled
experimental situations

.

The above findings from Prescott's research in the field of

motivation point out the scarcity of material of research showing

the significance of motivation to learning among human beings.

For a considerable time efforts have been made to appraise that

specific aspect of motivation to which President Eliot of Harvard

University gave the term, M the life-career motive" in education.

A few additions have been contributed to the fragmentary data now

available. These findings tend to support the interpretation

which Prescott makes of the results of experiments with animals in

the field of motivation, namely:

It is safe to conclude that both the speed and efficiency
of learning are related directly to the genuineness and the
strength of the motivation to learn. In the light of the
fact, it is amazing that school people so seldom ask them-
selves the question: Have children any real reason for learn-
ing this material which we are offering them? Is there any
real reason which we can demonstrate to them for learning
this material? If any genuine reasons exist, how can they be
demonstrated to children? One would expect that the estab-

Daniel A. Prescott, Emotion and the Education Process , American
Council on Education; Washington, D. C., 1938, p. 162-163.
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8

lishment of motivation would be a significant part of the
planned program of all schools; instead, elaborate studies
are made of different "methods" of presenting material in
the actual learning situation with little or no attention
to the preliminary motivation.

II. RELATED RESEARCH

The most helpful research on the subject of vocational

motivation is the contribution by Heaton and Weedon in their

study of failing college students. In discussing factors of

possible importance to scholastic success, the authors point

out that the following factors related to vocational motivation
2

should not be considered conclusive. But because these factors

are notev/orthy and have been included in the present study, they

are being considered.

Definite vocational plans.-- The question was asked whether

or not students had made a vocational choice. The results of the

survey showed that there was little difference between failing

and successful freshmen who had not made a vocational choice.

Among the upper classmen, however, there was a marked difference.

Another group which only had tentative choices was considered.

Prom the analysis of the data on this group, the following facts

were shown: among the 10.6 per cent of the successful freshmen all

had made a tentative vocational choice in line with their

^op. cit. P. 165

^ Heaton and Weedon, The Failing Student

,

University of Chicago
Press, 1939, p. 130.
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9

vocational preferences. Among the 10.8 per cent of the failing

freshmen who made a tentative choice, 75 per cent had tentatively

chosen one of the three preferred vocations if: questions of

money supply or return, ability to do the work, and factors other

than the interest and worthwhileness of the work were not consider-

ed. Nearly 11 per cent (10.9) of the successful upper-classmen

had made a tentative choice in line with the preferred vocation.

Eight and three tenths per cent of the failing upper-classmen

had made a choice in line with their stated preference.

Permanence of vocational plans.-- Another question was asked

which had to do with the change which had been made in students’

vocational plans over the past five years. Nearly 55 per cent

of the successful freshmen had not changed their choice in the

last five years, whereas about 36 per cent of the failing students

had kept the same vocational ambition for five years or more.

This would intimate that those who had a vocational choice which

had not been changed recently may have felt more assured as to

the permanence and importance of their choice than those who had

changed more frequently. They may, for that occasion, have been

more effectively motivated by the vocational choice.

Relatively slight difference was found between successful

and failing upper-classmen.

\ Importance of college education to students . The question:

"How important do you consider college to your life plans?" was

asked. The question could be answered as follows: "Very important",
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10

"important", and "Unimportant". The required answers were given

only in a few cases (pre-med and pre-legal) . Eighty-seven and

%i two-tenths per cent of the successful and 73.5 per cent of the

unsuccessful freshmen replied: "Very important". Six and three-

tenths per cent of the "failing" upper-classmen, but none of the

"successful" upper-classmen, rated their college education as

"Unimportant"

•

College attendance as a time filler .-- During recent years,

a large number of students who ordinarily would have gone into

business have entered college in the hope that they might gain-

fully occupy their time until economic conditions would permit

them to be profitably employed. Is it likely that such students

would need suitable objectives in attending college and the need

of adequate motivation might be reflected in their scholastic

work? The question, "Would you be in school now if you could

secure employment?" was asked with rather startling results.

More than five times as many failing as successful upper-classmen

said that they would not be in college if they could find gainful

employment. The figures for freshmen also showed that more

failing than successful students would not be in school if they

could get jobs, but the difference was marked, 13.5 per cent for

"failing", 8.7 per cent for "successful".

%- Combination of five factors indicating vocational motivation .

-- As it was noted in the discussions above that certain wideness

of vocational motivation might possibly be associated with
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scholastic success, it was decided to study these factors in

combination. If a student showed lack of vocational motivation

% in several items, it was assumed that his lacking in motivation

might be of a higher degree than if he indicated it in only

one item. Fifty seven of the 94 "successful" students showed the

lack of vocational motivation in one or more of the four items:

agreement of choice and desire, changed mind in last five years,

opinion of importance of college, and in school if job could be

secured. Sixty-eight of the 97 "failing” students were included.

The variation in percentage appears to be worthy of consideration.

The greatest lack of vocational motivation was prevalent on

the side of the "failing" students. On the side of the students

who showed lack of motivation in at least three items there were

five and three tenths per cent "successful" and eight and eight-

tenths per cent "failing" in at least two items, 29.3 per cent

"successful" and 41.2 per cent "failing".

The student 1 s opinion of the vocational value of c ourses

offered.-- In relation to the student’s appraisal of his college

experience, he was asked to catalogue all his courses under cer-

tain classifications, including two which were of importance in

relation to the study of vocational motivation. Classification

"A" was to be utilized for those courses which, in the student's

%- opinion, v/ould be most beneficial in his chosen vocation. Classi-

fication "B" was to be utilized for those courses which would

have limited or no value after leaving college. Average honor
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12

points for each classification were computed by consideration of

the grades the students had received in the courses listed under

% each classification.

The information was handled as follows: the variances be-

tween the average honor points made in classification "A” and nB M

were computed. That is, if the average honor points of one student

viere 1.50 in the courses listed under classification "A" and

were 1.00 in the courses listed under classification m B", the

variance between these two scores would be 0.50. This variance

of 0.50 represented a possible relationship of motivation to

success. Of the 39 students where data were available, 25 made a

higher point average in those courses they put in Category nA n

than they did in those they put in Category ,fBn
• In two cases

the honor-point-averages were the same.

It was recognized that a student’s opinion of a course may

have been changed by the satisfactory or unsatisfactory experiences

with the course. For this reason, it is logical to assume that a

positive relation may exist between a student’s academic grades

and his opinion of the course. This shows that vocational motiva-

tion alone is not the determining factor in the attainment of high

grades. Nevertheless, it is reasonably unsafe to assume that it

had no effect in view of the fact that students do attempt to

\ evaluate their courses rather than to judge them according to the

rank they had attained. Students’ ratings of courses may have been

influenced by vagueness of vocational requirements and lack of
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13

knowledge of essential objectives of learning, thus giving invalid

responses of ratings. The above possible sources of error focuses

^ our attention upon the need for more direct measures of motivation

factors

•

Summarizing this study, Heaton and Weedon state:

"The few clues which have been uncovered in the field of
motivation are sufficient to suggest the need for better
understanding of objective elements in the life of a student
who is not succeeding academically. In this, as in many
other aspects of the problem, there is a need for a verifica-
tion and extension of the research.

III. VOCATIONAL CHOICE AND ITS PREPARATION

The plan by which one earns a livelihood is an important

factor of such other views of life as social rank, economic

condition, use of leisure, place of residence, and the welfare of

one’s offspring. For this reason one would assume that a society

as old as ours would have developed and ordinarily adopted

scientific methods of vocational choice. Many of the vocational

choices of the youth of to-day, however, are not practical. The

fact that the outcome of present-day methods of vocational choice

is so often unsatisfactory intimates that the methods themselves

are faulty.

Reasons for vocational choices.-- What are these methods now

so commonly used with such poor results? High school and college

students when questioned by adults regarding their vocational

i op. cit. p. 138
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objectives responded in such a manner as to cause great concern

as to how the students arrived at these vocational choices. Most

students received little vocational guidance and made decisions

haphazardly on their own. A survey seeking information as to how

high school students chose their occupational goals was conducted

by Super who showed that in many instances the students were unable

to give any reasons for their choices.

The most common responses given by the students in the above

survey was, "it interests me.”"*' It is evident that genuine interest

in a subject or activity attributes to the selection of an

occupation; however, in many cases the choice has been attributed

to interest for the lack of better reasons.

Socio-economic elements are nearly as significant as interest

in determining the vocational choices of young people and even more

in the case of adults. Many responses were given by youth favoring

certain occupations as to their acceptance by society, the perm-

anence of the occupation and benefits derived from the occupation

aside from salaries. Many adults who responded to the question-

naire pertaining to vocational histories repeatedly gave reasons

such as the following: "It’s a job”, "Pays well”, "Family Business",

"No choice", and "Depression". Inasmuch as the mentioned choices

were the result of the economic conditions of the times, they are

not often depicted as choices, in the true sense of the word, by

1 Donald E. Super, "The Dynamics of Vocational Adjustment”,
Harper and Brothers, New York, 1942, p. 82-90
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students* Adults are sometimes more realistic and embittered by

their experiences* Mention should also be made of the desire for

prestige; often demonstrating itself as a desire for economic

gain, the foremost method of winning prestige in our competitive

society, this is in fact the outcome of social and not of exacting

economic pressure*

Another consideration in choosing an occupation is that of

ability and training* Many incidents were cited as a result of

this survey to show that in nearly all cases the individual had

previous training in the occupation of h is choice, either as part

time work or on-the-job training.

The above-cited reasons for choosing occupations operate

with varying force at different times as shown by the large en-

rollment in the social studies during the existing economic and

social disturbances and in the sciences and literary field in

more prosperous times. People vary in their reactions, depending

1
on their other psychological traits. In one study an effort was

made to ascertain the significance of these varied reasons for

the occupational choice made at various levels of maturity and

intelligence. It pointed out that as youngsters mature their

choice becomes more realistic, interest has a more solid basis

in experience, economic aspects are more realistically viewed

*" K. E. Curtis, "The Role of Environmental Motivation and Back-
ground", unpublished Master’s Thesis, Clark University,
Worcester, Mass., 1941.
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and appraised, and ability and training are more competently

confirmed. The role of social and economic factors is stressed

more in adulthood than in youth# The more intelligent young

people, tend, on the whole, to base their choices on more

realistic reasons and to be influenced by more socially desirable

considerations than their less capable brethren.

Those who investigate the vocational choices of youngsters

are generally impressed by the opinions and superficiality of

many of their preferences# Many individuals working with adults

observe that many of them are the victims of inadequate informa-

tion, poor understanding, outside influences such as family

ambitions, and urge for prestige. Sociologists tend to stress

the role of socio-economic pressures; psychologists, the part

played by relatives and friends; vocational counselors; the lack

of informative insight.

Self- appraisal . -- We may well ask what is the outcome of

choosing vocations on the reas'ons given above? These have been

treated from the social point of view. We will now consider the

results as they concern the individual.

Super"*" reports the following the relationship between reasons

for the choice of a job and satisfaction in the job; of 274 adult

men, all employed above the unskilled level during 1938, some

two-thirds were satisfied with their jobs, about one-third

1 Donald E. Super, "Avocations and Vocational Adjustment", Charac-
ter and Personality X, Harper and Brothers, 1941, p. 51-61.
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dissatisfied, over one-third had chosen their present job (in

many cases this meant their occupation) for economic reasons; of

}» this group nearly two-thirds were dissatisfied with their work.

Less than one-tenth made their choice because they happened to

have the necessary training and experience; these were evenly

divided between the satisfied and the dissatisfied. Another third

had made their choice because of interest in their work and more

than three-fourths of them were satisfied. One-fifth gave no

reason for their choice, three-fourths of these were satisfied.

Some who thought they had chosen because of interest and were

disillusioned may have attributed this choice to other factors.

Others who became satisfied may have attributed this choice to

their natural interest. But in general it would seem that choos-

ing a job because of interest in the work is more likely to lead

to satisfaction.

Accounts of self-guidance, so far, intimate that it does n ot

give satisfactory results.

Hoppock’ s studies'
1
' show that a little less than two-thirds

of the working population is satisfied with its work. Scientific

guidance in the hands of qualified practitioners can achieve much

in helping people wisely to choose and prepare for vocations.

Much can be said in behalf of self guidance. Growing up

fc involved developing the ability to find facts and make decisions

' R. Hoppock, "Job Satisfaction" Harper and Brothers, New York,
1935.




























































































































































































































