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CHAPTER I

STATEMENT OF THE PROBLEM

The purpose of this study was to determine the curricular materials
which should be included in an elementary school classroom devoted to the
maximal effective teaching of gifted children in the language arts area.

The term "gifted", for the purposes of this study, is intended to
mean children of extraordinarily high intelligence. Although some
authorities consider gifted children to be those individuals possessing
uncommon ‘talent in such fiélds as art or music, this study does not
consider the term "gifted® to be so all-inclusive.

No particular intelligence quotient was designated to be the
determinant of giftedness. Various school systems designate varying
intelligence quotients as the lower limits of giftedness. Occasionally,

within the same school system, different school districts have set

differing limits for giftedness on the basis of population and school

accomodations.

The lower limits of giftedness are considered by some anthorities
to be the possession of an i.Q. of 120; by other authorities, an I.Q.
of 130; and by others, a’still higher T.Q.

In this study, consideration was not directed at the establishment
of a standard from which giftedness could.be measured., Whatever
limitations were imposed by the separate school systems cooperating in
this study as determinents of giftedness were consideréd acceptable.

Boston University
School of Education




The writer, in;a somewhat cursory examination of the research,
found occasional mention of materials and equipment which had proved of
value in educating gifted children. The reference tc materials was
usually either very generasl in scope, mentioning that certain materials
hed proved useful without designating the subject areas, or was so
specific as to mention only one or two materials of value in a specific
ares.

The writer did not locate a comprehensive list of materials which
had proved of value in teaching gifted elementary school children in
the langusge arts area, In the literature, some reference had been
made to specific features of the language arts program, such as
special reports and creativé Writihg, but the broad field appeared to be
neglected.

The purpose of this study was to compose a list of materials and
equipment, designated herein as curricular materials, which had’proved

of value in educating gifted elementary school children in the language

arts area.




CHAPTER IT

HISTORY, PROVISIONS AND PREVIOUS RESEARCH

Since early times the existence of intellectually superior
individuals ﬂas been recognized.

Sumptionl/tells us that Plate, more than two thousand years ago,
speculated on ways of educating gifted children for future leadership of
the state. Plato felt that ehildren should be educated fgr that which
their abilities suited them. He opined that Greek democracy was no
better than 1ts leadership, ﬁnd mentally superior youth should be
educated to assume the leadership of Athens. _

According to Sumption, Norris, and Terman,g/some of Plato's ideas
were adopted by the Romans who afforded specisal training to superior
youth in order that they might become leaders in war, public speaking,
and government. They also tell us that Suleiman the Magnificent, a
Moslem leader of the sixteenth century, dispatched emissaries to select

the most able and intelligent of the Christian youths in order that

they might be trained for positions of leadership throughout his empire.

1/ Merle R. Sumption, Three Hundred Gifted Children, Yonkers-on~Hudson,
New York: World Book Company, 1941.

2/ Merle R. Sumption, Dorothy E. Norrls, and Lewis M. Terman, "Specilal
Bducation for the Gifted Child," The Education of Exceptional Children,
pp. 259-280, Forty-Ninth Yearbook of the National Society for the
Study of Education, Part II. Chicago: University of Chicago Press,
1950. : ,




Y
Witty claims that different concepts of superiority prevailed at

different times. These concepts were based on such factors as status
of birth, power, and material wealth, During the Renaissance and the
Industrial Revolution, intellectual superiority for leadership was
recognized. During the seventeehth century, the eighteenth century,
and much of the nineteenth century, the prevalent philosophy engulfing
the world, including the early American Repub&ic, was that of egality
of all men. Although there are several instances of individuals who
attained scholarly recognition while yet in childhood, such as
Karl Witte and Lord Kelvin, the philosophy of such men as Hobbes,
Jacotot, and Leibniz was not compatible with the idea of special
education for the gifted. They maintained that the intellectual
differences noted in men was entirely due to training.

In Colonial days, howeﬁer, some AmeriGan schools recognized that all
4Q#ildren were not progressing favérably. In spite of frequent
punishment and‘non-promotion in school, it was obvious that some children
were unable to progress favbraﬁly‘in studies. The apparent difficulty of -
slow learners led to their early recognition. The ease with whieh the
superibr student conformed to the school routine left his abilities
generally unrecognized and unchallenged. During the nineteenth century,
research studies sought to reveal the nature and needs of the slow
learning child, Similar studies of the gifted child were not undertaken

at that time.

L/ Paul Witty (ed.), The Gifted Child, The American Association for
Gifted Children, Boston: D. C. Heath and Company, 1951.




1/ .
Sumption, Norris, and Terman feel that the earliest attempt %o

proyide for the gifted in the public schools of the United States began
in 1867 with the work 6f William T. Harris in the public schools of
St. Louis, Missouri.
| Harris was interésted in providing a flexible promotion system which
would enable gifted children to accelerate their pace. A variabion of
this policy, the multiple track sjstems designed to save time for the
superior students, appeared shortly thereafter throughout the United
States. :
2/ |

Goddard feels that the provisions for the gifted in American
schools cover three periods. The first pefiod, the period of flexible
promotion, had its beginﬁing with the work of Harris in St. Louis about
1867.

The second period is said to be thé period of rapid advancement.
This was the first recggnition of gifted children as.such, and began
at the start of the present century. Prior to rapid advancement, no
atteﬁpt had been madé‘at class teaching of gifted;children, although
various plans had been formulated by which children who had accomplished
more than the others could be ﬁore guickly promoted. During this period,

children were taken from the regular grades and placed in special classes

Wherein‘they completed two years work in one year or three years work in

1/ Merle R. Sumption, Dorothy E. Norris, and Lewis M. Terman, "Special
Education of the Gifted Child," The Education of Exceptional Children,

pp. 259-280. Forty-Ninth Yearbook of the National Society for the

Study of BEd#tication, Part II. Chicago:r University of Chicago Press, 1950.

2/ Henvy Herbert Goddard, School Training of Gifted Children, Yonkers-on-
Hudson, New York, 1928,




two years. Several cities had one or more rapid advancement classes, and
the stress was ?laced on saving time,

The third period is considered to be one of enrichment. The emphasis
is not on saving time, but rather is directed toward having the pupil
occupied with work that is at once educative, interesting, and
challenging to his capabilities, This period is said to have had its
beginnings in the'public schoolsrof Cleveland, Ohio, about 1920, This
was the first system, according to Goddard, to recognize that in
educating gifted children we are faced with a new problem which must be
solved_with a new method rather than an adaptation of an old method.

It was stated that flexible promotions and rapid advaﬁcement were merely
attempts to adjust the machinery of the school to the child who, because
of a different type of mind, had become a vexing problem., Goddard
claimed that the reason that flexible promotions and rapid advancement
have not proved eﬁtirely satisfactory is &ﬁe to their lack of
recognition of the natire of the gifted child.

Witty;/claims that at the beginning of the twentieth century the
maltiple track>plan was found to offer an enriched program without
acceleration. In 1920, the public schools of Cleveland, Ohioj; Rochesﬁer,
New York; and Los Angeles, California offered an enriched program for
gifted youngsters., Witty feels that thé emphasis on enrichment continued
until World War II. During the war, the general neglect of all
education deprived the gifted group even more greatly.

‘Today, special education for the gifted is generally provided for in

1/ Witty, op. cit.




one of three ways. These provisions are enrichment, sbecial grouping,
and acceleration., Enrichment is a teaching procedure, whereas special
grouping and acceleration are administrative devices. Any two, or all
three, of these methods can be cémbined.

Enrichment means the providing of opportunities for the gifted
child to explore intellectual, social, and artistic pursuits more deeply
than the average child., ZEnrichment does not entail performing more work
of the same type performed by the class; rather, it is concerned with
providing a greater variety of experiences at a more advanced level,

Several types of enrichment programsbexist. One type of
enrichment program consists of supplementary project work which is
performed by the gifted child; in addition to the regular work of the
class. Some other types of enrichment programs consist of units of
work, projects, or assignments which are broad enough in scope to
challenge the gifted pupil, while the average child in the class performs
the same assignments but does not work as éomprehensively.

Another type of enrichment attempts to encourage gifted children
to work in various fields of interest not studied by the average
children in ﬁhe class. In this type of program, the pupils would work on
such subjects as foreign languages, creativé writing, and the arts.
A disadvantage to the last named type of enrichment is the faét that
some children may not be interested in a broadened expansion of interests,
and may be predominately interested in intensive work in a single subject
field such as science. Without‘special grouping, intensive enrichment

of a single area is extremely difficult.




i/ |
According to Carroll, ‘the main objection te enrichment in the

regular class is that it does not work., He feels that teachers, being
human, are sﬁbject to human frailty. Most teachers are‘said to adhere to
methods ﬁhich demand the least amount of time. It is easier to treat

the class as é unit rather than as groups, groups within groups, and

~ individuals. Carroll maintains that public opinion is more favorable

to helping the dull. The children of low mental ability, rather than

the gifted, receive the most special attention. He concludes that there
is, in actuality, little enrichment for gifted children in heterogeneous
classes,

The main advantages of enrichment seem to be the ease of
administrability for school officials, the lack of expense, and the
keeping of gifted children in classes with children of like
chronological age.

Special grouping consists of plaqing abler pupils in special groups
for all or part of the school-day. Usually,‘the intent of the special
grouping plan is the providing of enrichment opéortunities for gifted
children while the children themselves afford intellectuél stimalation,
At times, the purpose of acceleration is alsovmet by special grouping,

The customary plan of special grouping is the selecting of children
on bases of intelligence and placing them together in a program of
special‘enrichmént.‘ At times, the special groubing involves placing

gifted children in a special school; at other times, it may consist of

1/ Herbert A, Carroll, Genius in the'Making, New York: McGraw-Hill Book
Company, 1940. : :




bringing children from several schools together in & single group as has
been done successfully in the Cleveland "Major Work! classes. More often,
pupils a;e combined into several groups, depending on the number and age
levels of the youngsters.

Frequently, gifted children are placed in special groups for a
‘portion of ‘the school Week; The time_may vary from one period a week to
several periods a day. |

A particﬁlarly iﬁportant form”of special grouping is the specialized
schOOI. New York City with ité many specialized high schools presents,
perhaps, the outstanding example of this form of special grouping. Among
New York City's specialized high schools are Bronx High School which
regyires students to possess particular ability in science'and
mathématics, Stuyvesanﬁ High School which requires particular mechanical
abllity, and the School ?f Performing Arts which combines intensive
trainihg in the field of drama, dance, or music with preparation for
college. |

Where there is a desire for area programs, special grouping
facilitates providing for special interests of the class. In such
instances, children may remain with the regular‘class the major portion
of the school day, but may be selected.for special classes in areas of
particular interest. Such areas might be science, art, mathematics,

language arts, soclal studie;, or music
' 1

According to Garrison, special classes for gifted children have the

advantage of aiding educational growth by providing a situation

L/rKarl C. Garrison, The Psychology of Exceptional Childfeh, revised
edition, New York: The Ronald Press, 1950.
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utilizing both methods and materisls suitable for gifted children. He
feels that the situation Whérein sharp witted children provide both aid
and stimulating competition to one‘another could develop a high degree of
motivation and initistive. He feels, however, that such an organization

- is not without dangers. Aé dangers, he mentions lack of opportunitj to
work with and adjust to others of varying mental levels, lack of
widespread opportunity among the gifted for leadership practice, and lack
of democratic praCtides iﬁ‘lifing.

‘Other authorities argue; howéver; tﬁat in e%ery class there are
members of varying intellect. In classes for the gifted éhild there will
inevitably be some more highly endowed than others; there will always be
some less highly endowed. |

In regard to 1eadership, intellectual ability in itself does not
guarantee leadership within a group. 'Nevertheless, within the special
class, leadership opportunities can be prdvided. According to a booklet
publishéd by the Cleveland Board of Educétion,l/leadership opportunifies
are provided by such_things as élass presidents, parliamentary procedure,
‘special committee reports, and reports on particular areas of interest.
Gifted children are, first of all, children. Like all children, they
have varying interests, A gifited child, highly interested in science,
could be a class leader in that area; gifted'children‘particularly
intérested in other areas could be class leaders in their chosen subject
fields. Physically and socially, differences among special class pupils

will manifest themselves. Because of these intrinsic differences,

1/ Ruth Roediger and Dorothy L. Norris, Cleveland's Plan for Gifted
Children, Cleveland: Cleveland Borad of Education, 1956,
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leadership opportuniﬁies will develop among the children in so-called
homogeneous groups.

In regard to practices of democratic living, the Cleveland handbook
mentioned earlier,l/claims that acceptable group living becomes habit in
a "Major Work" class. It should always be keptiin mind that gifted
children are children with individual personalities. Gifted children
muét learn to adjust to one another just as much as they would need to
adjust to other children in a regular classroom,

One criticism frequently made of special grouping is that it tends
to foster a feeling of superiority among the gifted children. The
answer to this, according to Carroll,g/is that a heterogeneous class
fosters a feeling of superiority among children more readily than would
be the case in a homogeneous grouping. ;He feels that the competition
provided by‘other gifted chil@réﬁ'pfevents the growth of egotism. In a
regular class, the marked separation of abilities would tend to enhance

feelings of superiority. The gifted child would continually be reminded

of the differences in his ability in comparison with the abilities of

others in the class. Work that would prove difficult for the others would |

be easy for him; he is successful, they fail. The stimulating competition
of other gifted children with ability equal, or even superior to his own

would tend to curb-his ego.

1/ Ibid., p. 25.

2/ Carroll, op. cit.

Pt =y
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Y
Havighurst, Stivers, and DeHaan found that the type and size of

the community sre factors which influence the decision of maintaining
enrichment or special grouping as provisions for the giftted. They
determined that favored communities of small and medium size are not
likely to use special grouping for gifted pupils. They further conclude
that the small, average community is not likely to provide special
grouping for the gifted. The large community of average socio-economic
status is considered quite likely to maintain special classes for the
gifted. The medium size community of average socio-economic status seems
fairly'evenly balanced in regard to type of provision for the gifted.

Acceleration is a type of educational adjustment which provides
opportunity for a gifted pupil to move at a pace appropriate to his
ability and maturity, thereby completing educational programs in less
than the usual time.

There are three common types of acceleration. One type is grade
skipping, another is progression through a certain number of grades in
less than the usual time, and the third is early entrance to school or
college,

In grade skipping, pupils are promoted by past performance into
higher grades than their ages would customarily allow. The pupil is
then required to perform work of the class at the new level.

Although grade skipping has ‘the advantage of moving a child more

rapidly through a curriculum which is neither interesting nor challenging

1/ Robert J. Havighurst, Bugene Stivers, and Robert F. DeHaan, A Survey

of the BEducation of Gifted Children, University of Chicago Supplementary
Educational Monograph #83.
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to him into a higher school or college where the subject range is more
provocative, it alse presents several disadvantages.

One disadvantage often cited is the fact that some gifted children
miss much important basic material. This would account for the failure of
some gifted children to master spelling of arithmetical computation. The
teacher of a heterogeneous class has little time to spare in aiding an
accelerant to acquire basic scholastic informetion.

A further disadvantage to this form of acceleration is that it may
prove dull and uninteiesting to the child since the curriculum in itself
is neither interesting nor enriched. This could result in a lack of
motivation.

Another, and perhaps the most serious disadvantage of acceleration,
is a social one wherein the accelerant is thrust into a situation
providing a wide discrepancy between his intellectual maturity on one
hand and his physical; emotional, aﬁd social maturity on the other hand.

For the above reasons, mmany educators favor meeting the needs of
gifted children by enrichment rather than shortening the period of time
spent in school or college. Many authorities feel, however, that a
moderate degree of acceleration 1s to the advantage of most gifted
children, but only if they are socially and physically advanced.

| An argument favoring acceleration from the point of view of the
prineipal or superintendent is the fact ﬁhat the administrative machinery
of the school is placed under no stress. The only action necessary is
moving the child from one grade to another within the school. Furthermore,
money is saved by acceleration. The shorter the period of time a child

remains in school, the fewer tax dollars are expended on his education.




Another form of acceleration involves special progress plans by
which individuals or entire classes complete school work at a faster pace
than is usual.

The advantage of special progress over grade skipping is the faster
rate of progress in the special progress program. In grade skipping
the child moves into a class with higher age level than himself, but
then is only required to maintain the pace of the new group which is
determined by the average of the pupils in that growp.

In recent years there hés been.a tendencylto combine enrichment with
acceleration, thereby meeting most of the objections to simple grade
skipping.

Barly entrance to college is a form of acceleration whereby
eleventh-grade students, and occasionally tenth-grade students, may be
admitted int§ certain coileges and universities after completing the
eleventh grade in the Prograh for Barly Admission to Gollege. Certain
colleges allow students to secure college credit in certain subjects
studied in high school if they are able to perform satisfactorily in
examinations on those subjects. These policies of early admissién to
college and the granting of credit for subjects studied in high school
tend to accelerate students through college and into business or the
professions at an earlier age than would otherwise be possible.

There are several ways in which the education of gifted children
is provided for in our contemporary{society. All methods have certain
advantages and certain regtrictions. The'prpvision for special
education in a given cﬁmmunity is dependent on several factors., Among

these factors are the size of the community, the socio~economic status
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of the commuhity, the social sﬂructure and social values of the
community, and the outlook of community and school leaders.

Although the existence of gifted individuals has been evidenced
throughout historyk special provision of gifted children in the publie
schools is a somewhat recent entry to the educational scene. ILack of
adequate facilities aﬁd provisions for gifted children seems to have been
a major factor in preventing sdmerof our so-called gifted children from
attaining educational advancement commensurate with their educational
capabllities. |

The Educational Policies Commission of the National Education
Association;/geels that the nation has suffered an immeasurable loss due
to the waste of the most valuable of our human resources, the
potentialities of gifted children. The Educational Policies Commission
asserts that the waste of human ability is more prevalent in certain
segments of our soclety than in others. The groups mentioned are the
low income group, rural groups, and minority gfoups.

In the low income group, abilities are said to.be less well developed
and recbgnized than is the case in groups of better than average income
and social stature. |

In rural groups, vocabional ambitions are séid to be restricted by a
narrow range of opportunities. Schools are stated to be generally of a
poorer quality, with‘such cultural stimuli as museums, libraries, and

concerts being rare., The large high school dropout, with the attendant

;7 Education of the Gifted, The Educational Policies Commission of the
National Education Association of the United States, Washington, D.C.,
The National Education Association, 1950.
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low college attendance, is attributed to a demand for productive work
while young.

Minority groups are recognized as being victims of discriminatory
practices, a dépre§$ed soclal status, and_cultural impoverishment which
nullify incentive and restrict educational and vécational opportunities,

Bakérl/feeis that gifted children qualify for inclusion among other
types of exceptional children because their exceptional abilities are so
often unrecognized and their talents are so often wasted.

Although there seems to have been flagrant disregard in providing
for gifted children, certain features of education seem to be of
particular value in educating youngsters of exceptionally high mental
ability. Among ‘the most important features of education for the gifted,
according to many authorities, is the provision of sultable materials and
equipment to aid mentaliy superior children in develppingvtheir
potentialities. .

The White House Conference on Special Education,g/discussing special
classes for the gifted child, concluded that the more equipment that can
be provided the greater the value of the class. This was felt to be

especially true in relation to supplementary reading materials and

reference books.

1/ Harry J. Baker, Introduction to Fxceptional Ghildren, New York:
¢Millan Company, 1953. '

2/ The Handicapped and the Gifted, White House Conference on Special
Education, New York: Century Company, 1931.
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i
Strang, writing in The Gifted Child, stated that richly equipped

laboratories, workshops, and studies in various fields, from which the
students could select needed experiences, offered the ideal education for
youngsters of superior mental ability.

ﬁollingsworthg/;pinéd that there was nothing that would be included
in a classroom for the gifted child that shouldn't properly be included
in the ideal classroom for children. She did conclude, however, that
certain features of equipment are of particular value to the gifted.

The special library with a basis of reference books for enriching the
curriculum, many volumes on poetry and nature study, a complete set of a
standard encyclopedia, several good dictionaries of both English and a
foreign language (if studied), atlases, and maps is considered the
foremost feature,

3/

Jones, writing in a Supplementary Educational Monograph of the
University of Chicago, states that introducing current books, |
instructional eguipment, visual aids, and construction material into the
élassroom is one of the chief functions of present day supervision.

Through this media, reading is said to be made more meaningful and

learning.in content areas more effective for the gifted.

1/ Ruth Strang, The Gifted Child, The American Association for Gifted
Children, ed. Paul Witty. Boston: D.C. Heath and Company, 1951.

2/ leta S. Hollingsworth, Gifted Children: Their Nature and Nurture,
New York: The MacMillan Company, 1926.

‘ 3/ Daisy M. Jones, "Providing Materials and Identifying Procedures to
Develop Reading Efficiency in Content Areas,™ Promoting Mexima)l Reading
Growth Among Able Iearners, University of Chicago Supplementary
Educational Monograph #81l.
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i

Hayes concurred in that belief. She stated that requests made of
librarians by gifited éhildren of élementary school age demonstrated the
depths and variety of materials needed to satisfy their curiosity. She
asserted that convincing boards of education of the need for adequate
funds for reading materials is a primary fespoﬁsibility of administrators
and supervisors. |

Gollingsg/;oted that gifted children needed more advanced reading
materials than did their classmates. Reference volumes of greater
difficulty were advocated for the gifted, as were daily newspapers and
weekly news magazines. DBilography, historical literature, and historical
fiction were also mentioned as being excellent sources for enrichment
opportunities.

Kinney and Dresden stressed the value of current maferials in
enriching available resources. They claimed that the textbook continued
to serve its purpose with the utilization of currenﬁ materials., At times
it was the basic resource; at other times, it was one of several basic
materials. The textbook is sald to be supplemented; not supplanted,

The value of materials, especially non-verbal materials, was

4
recognized at the Speyer School. Hildreth stated that in the activities

1/ Margaret Hayes, "Promoting Guidance and Stimulation in Personal Reading,
Promoting Maximal Reading Growth Among Able Learners, University of Chicago
Supplementary Educational Monograph #81.

2/ Miller R. Collings, "Developing Reading Efficiency in the Social Studies
in Grades Four Through Six," Promoting Maximal Reading Growth Among Able
Learners, University of Chicago Supplementary Educatiord Monograph #81.

3/ Lucien Kinney and Katharine Dresden, editors, Better Learning through
Current Materials, Stanford: Stanford University Press, 1950.

4/ Gertrude H, Hildreth, Child Growth Through Education, New York:
Ronald Press, 1948,

- .




unit of)the Speyer School, non-verbal materials were depended on more than
was the textbook for acquiring information, Pupils learned by self
expression in various art media, observation, listening to recordings,
studying models, and constructing objects.

The value of materials for the gifted i?ild may be noted in a
. ' 1
- recent curriculum report from New York City which states:

In developing a unit of work, intellectually gifted
children can study a problem more intensively, can use a
wider variety of materials, and can follow the problems
through many more channels. Units can be of longer duration
and more comprehensive because of the greater attention
span of these children. There can be more independent !
exploration of problems because of their greater reading
maturity and their interpretive skills. They can learn
to appraise the sources of information more critically, . .-

¥

It appears evidént to the writer that children would not be able to
explore the problems more independently or Wappraise the sources of
information more critically™ Withéut exténsive éurricular materials.

Goddardg/recoghized that classes for gifted children require special
equipment. Equipment specifically mentioned consisted of movable chairs
and tables, supplementary texté and reference books, typewriters, and
such special material appealing to the individual teacher as aquaria,

vivaria, puppet stages, carpenter's bench and tools, easels, and drawing -

boards.

1/ How New York City Schools Provide for the Gifted, Board of Education,
City of New York, Bureau of Curriculum Research, Renee J. Fulton,
compiler (mlmeographed) New York. Board of Educatlon, 1956, p. 43.

2/ Henry Herbert Goddard, School Tralnlmz of Gifted Children, Yonkers-
on-Hudson, New York, 1928
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i | '
In Cleveland, Hall noted that pupil made materials, including such

diversified objects as models of the human heart, mobiles, complicated
soil maps, dioramas, radios, and a device for measuring vi;ion and color,
were of great interest to classes of gifted children as a means of
shariﬁg readings with others in the class.

. From the foregoing research, limited though it may be, it would
appear that.the use of suitable equipmeﬁt and materials is an extremely
valuable feature of education for the gifted. An important consideration
of any classroom equipment and materials, according to Schwartz,g/;s

their use in relation to the philosophy and objectives of the school

system and the needs of the pupils and the community.

1/ Theodore Hall, Gifted Children; The Cleveland Story, Cleveland
and New York: World Publishing Company, 1956. ‘

2/ John Charles Schwartz, Jf., Evaluative Criteris for an Andio-Visual
Instructional Program, Dubuque: Willism C. Brown Company, 1950,




CHAPTER IIT

PROCEDURE

A questionnaire was compiled by the writer based'on the language arts

1/

material listed in Elementary Evaluatiwve Criteria as being used

2/
extensively in good elementary schools, and the materials Hildreth stated

were used in the Hunter College Laboratory School.

in its final form, the questionnaire consisted of ‘thirty items, some
of which had several parts (see Appendix). The directions on the
questionnairetrequested that the pefsonkresponding signify items posseséed
in sufficient quantities to fulfill the class needs with a check mark ( );
signify items possessed, but in insufficient quantities to meet the needs
of the class with a dagh ( ); and signify items hoE posgessed atlail
with an "X, '

The guestionnaire wﬁs duplicated énAa "Rex~0-Grapht machine, which
is one of the more common fluild duplicating devices in current use.

In order that the questionnaire'woula not be overly cumbersome, for
those asked to reply, the items were restricted in number and wording as
far as practicable. Movable furniture was not listed in the questionn;ire,
because movable furniture is universally recognized by school administrators

as a desirable feature of the present-day classroom, Nevertheless, the

1/ James H. Baker, Elementary Evaluative Criteria, Boston: Boston
University, 1953.

2/ Gertrude H, Hildreth, Child Growth_Through Education, New York: Ronald
Press, 1948.
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value df movable furniture to educating the gifted should not be minimized.
Such valuable classroom features as storage space were also ﬁissing
from the questionnaire. The writer felt that providing adequate storage
facilities was a funcfion of school planners and architects. Also, in
ofder to restrict the size of the questionnaire, it was necessary to
leave out some things which are of value in classrooms for the gifted.
Letters were composed explaining the purpoee of the study. These
letters; with quesfionnaires and stamped, Self-addreseed envelopes
enclosed; were dispatched ‘to the fifteen school systems which had been
listed by therUnited Stetes Department of Edﬁcation as maintaining classes
for gifted children in 1947-1948, In so far es possible, the appropriate
individuals to be sent the letters were determined by means of |

V4
Patterson's American Education.

If a questionnaire was not returned after e reasonable period of
time had elapsed (about three weeks), foldow-up letters were sent to
those not responding. As was the case with the original letters,
questionnaires and stamped, self-addressed envelopes were enclosed,
Several school systems responded that they no longer maintain special
classes for gifted children. Those cities no longer maintaining special
classes for the gifted are Boston, Massachusetts; Athens, Alabama;
Milton, Massachusetts; and-Jackson, Michigan,
In order to ensure a representative number of answers to the

questionnaire, the writer used several cities as alternates in the study.

1/ Patterson's American Education, Volume LI, Educational Directories
Incorporated, Wilmette, Illinois: Educational Directories Incorporated,

1954.
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Cities selected to replace those no longer maintaining special classes
for the gifted were Atchisoﬁ, Kansas; Indianapolis, Indiana; Pittsburg,
Penhsylvania; Portland, Oregon; Shaker Heights, Ohio; and Great Neck,
New York. | |

Upon receipt of completed questionnaires from the separate school
systems, lists were composed of the items possessed in sufficient
quantities to fulfill the class needs; Similar lists were made of items
possessed in insufficient quantities to meet the class needs.

After information was compiled for the éeparate school systems, a
composite list of materials and equipment was established. This list
presented a sum total of materials and equipment.possessed, as listed
in the individual questionnaires.

From the composite list of materials and equipment, a list of
materials of value in teaohing:gifted elementary school children in the
‘language arts area was formulatéd.

The items chosen for inclusion in the final list were those that had
been mentioned in the majority of questionnaires as being possessed in
sufficient quéntities to fulfill theé class needs. Also included in the
final list were materials that had been mentioned as being of particular

value in teaching gifted children on any of the individual questionnaires,




CHAPTER IV
INFORMATION RECEIVED FROM CITIES WITH

SPECIAL CLASSES FOR GIFTED CHILDREN

~

Of the original fifteen cities selected to pafticipate in the study,
four no longer maintain special classes for gifted children and were unable
to be of"assistancé.' Those cities no longer maintaining special classes
for the gifted are Athens, Alabama; Boston, MaSSachusetts; Milton,
Massachusetts; and Jackson, Miohigan.

The fifteen cities originally'Selected for ﬁhe study are listed as

followss:

" Athens, Alabama ' Jackson, Michigan -
Birmingham, Alabama New York, New York
Tos Angeles, California- Cleveland, Ohio
Napa; California ‘Corvallié, Oregon
Boston, Massachusetts Allentown, Pennsylvania
Brockton, Massachusetts Mineral Wells, Texas
Milton, Massachusetts Brigham, Utah

Worcestef, Massachusetts
In addition to sending.letters and questionnaires to fifteen cities
originally selected for the study, the following cities were also queried:
Indianapolis, Indiana Shaker Heights, Ohio
Atchison, Kansas Portland, Oregon

Great Neck, New York Pittsburg, Pennsylvania
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In all, twenty-one cities were sent questionnéires. Of those cities,
four novlonger maintain special provisions for the gifted and could not *
be includéd‘in the study. Of the seventeén other‘cities, four did not
respond to the questionnaire., In all, thirteen cities completed the
questionnaires and are included in the study. -

In this chapter are tables showing the information as reported on
questionnaires received from the separate school systems cooperating in
the study. The tabies are arranged alphabetically by state.

Table I shows which cities responded to the questionnaires, which
cities failed to answer, and which cities no longer maintain special

provisions for the gifted,
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TABLE I

CITIES WHICH RESPONDED TC THE QUESTIONNAiRE, CITIES WHICH DID NOT RESPOND,

AND CITIES WHICH NO LONGER HAVE SPECIAL PROVISIONS FOR THE GIFTED

Responded to Failed to No longer has
City guestionnaire respond special provisions

. ' : for gifted
Athens, Alabamd X
Birmingham, Alabama x ’
Los Angeles, California b:¢
Napa, California X ‘
Indianapolis, Indiana x
Atchison, Kansas X
Boston, Massachusetts . X
Brockton, Massachusetts - x
Milton, Massachusetts - x
Worcester, Massachusetts x
Jackson, Michigan b'd
Great Neck, New York X :
New York, New York x
Cleveland, Ohio. x

Shaker Heights, Ohio : x
Corvallis, Oregon ,
Portland, Oregon

Allentown, Pennsylvania
Pittsburg, Pennsylvania
Mineral Wells, Texas x
Brigham, Utah

MM oMK

b

The questionnaire sent to Birmingham, Alabama was answered by
Valera McInnis of the Elytoﬁ School. She stated that financial problems
of the school system necessitate the securing of material from many
different sources. She mentioned that much useful material can be
obtained from such industrial organizations as United States Steel.
Another valuable source from which materials can be obtained at a
minimam cost is ‘the United States Government.

Miss McInnis felt ‘that the most valuéble single source of materials

for her class was the public library. These materials are available in




the form of books, pictures, films, filmstrips, and records. Pupils, as
well as teachers, are said to be able to obtain these materials.

Table II shows a iist of materials possessed in sufficient quantities
to meet class needs; materials and equipment possessed, but not in
gsufficient quantity to meet class needs; and materials and equipment of

particular value for gifted children as reported by Birmingham, Alabama.

TABLE II

MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, NOT SUFFICIENT TO MEET CLASS NEEDS, OR OF PARTICULAR
VALUE FOR GIFTED CHILDREN AS REPORTED BY BIRMINGHAM, ALABAMA

Possessed in Possessed in

Ttem quantity sufficient quantity, but not
for class needs sufficient for

class needs

1., Pictorial material
a. Picture books
b. Picture storybooks
c. Pilcture dictionaries
d. Picture collections
2. (Collections of games and toys
3. Collection of word cards and x
objects in duplicate for
matching
4. Supplementary readers of X
varying levels for group
and aundience reading
5. Reference books:
a. Atlases
b. ZEncyclopedias
c¢c. Unabridged dictionary
6., Children's newspapers and
magazines
7. Phonic instructional
materials: Workbooks
8. Scientifiecally prepared X
basic word lists

MKW MHMK

M XXM

X

(concluded on next page)

e
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TABLE IT ( Concluded)

Item

Possessed in

Possessed in

quantity sufficient quantity, but not

for class needs

sufficient for
class needs

10.

11.

12.

13.

15.
16.

17.

18,

19.

Supplementary word lists
based on specific writing
needs of class

Volumes of prose and poetry
for the teaher to read to
class .
Books of stories, plays and
poems for pupil use -
Materials of inbterest to
pupils for descriptive
writing purposes

Various teaéher prepared
meterials

A printed and written
alphabet form of the hand-
writing system used by
school system

Attractive displays of
language arts materials
Various standardized tests:
a. Basic reading

b. Diagnostic reading

c. Intelligence

d. Spelling

Various awndio~visual aids
and equipment: :

a. BEye, ear testing devices

b. Films, slides, filmstrips

¢, Movie projector
Individual Q%ctionaries
Library loan

X

™

R

MK KKK

particular value in ‘teaching the gifted child.

% Material obtained from the.public librarylwas listed as being of

Material loaned by the

library is not confined ‘to books, but includes such valuable teaching aids
as pictures, films, filmstrips, and records,
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The questionnaire sent to Los Angeles, California, was completed By
Mrs. Adelaide Wilson of the Los Feliz School.

Mrs. Wilson stated that the Los Angeles Work Program for the gifted
consists of enrichment experiences for childfen in grades 4, 5, and 6 who
meet one morring a week, As the progfam is concerned with ‘the upper
elementary grades, primary ﬁaterials are not maintained in the special
class.

The enrichment topics'in Tos Angeles center about the following areas:
science, exploration of literature, typing, upgraaing of study skills, ,
ereative writing, individual interests, and trips.

The trips include visits to such places as courts of law, book fairs,
science fairs, the County Museum, the Southwest Museum, the central
library, the harbor, marine mﬁseums, and the Griffith Observatory and
Planetarium. |

Table IIi shows a list of materials and equipment possessed in
sufficient quantities to meet claés needs; materials and equipment
possessed, but not in sufficient quantity to meet class needs;’and
materials and equipmept of particular value for teaching gifted children

as reported by Los Angeles, California., ¥
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TABLE ITIT

MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, NOT SUFFICIENT TO MEET CLASS NEEDS, OR OF PARTICULAR
VALUE FOR GIFTED CHILDREN AS REPORTED BY LOS ANGELES, CALIFORNIA

Tten

Possessed in . Possessed in
quantity sufficient quantity, but not

for class needs sufficient for
: : class needs

Reference gooks:

a. Atlases

b. Encyclopedias

¢. Unabridged dietionary

Volumes of prose and poetry

for the teacher to read to

class

Books of stories, plays, and

poems for pupil use

Various teacher prepared

materials

A printed and written

alphabet form of the hand-

writing system used by the

school system

Attractive displays of

language arts materials

A stage or facilities for

duplicating a theatrical

atmosphere

Various standardized tests:

a. oStanford Achievement

b. Towa Study Skills

¢. Galvert Science

d. Lee-Thorpe Occupational
Interest ,

e. GCaliforn¥a Personality

f. Drake Music Aptitude

g. Los Angeles school made
inventory test "About
Myself®

MM MM

o]
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(concluded on next page)
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TABLE IIT (concluded)

ol s

Ttem

Possessed in

Possessed in

quantity sufficient quantity, but not

for class needs

sufficient for
class needs

9.

10.
11.
12,
13.

Various audlo-visual aids and
equipment:

a.
b.
c.
d.

-

e
f.

g.

Films, slides, filmstrips
Movie projector

Radio

Record player (3-speed)
Recorder ¥

Tachistoscope or flash-
meter :

Television

Typewriter * _
Individual dictionaries

- Bibrary loan
Collections for identification

purposes (e.g., California
coast shells and mineral
collections)

MM MNN

gifted children.

* These items were listed as being of particular value in teaching

Also mentioned as of particular value were the

microscope, prism, tuning fork, test tube and rack, and scales.

The questionnaire sent to Napa, California, was completed by

Mrs. Barbara Iversen of the Lincoln School.

Mrs. Iversen reported that the program for gifted children in Napa,

California, involves fifth grade and sixth grade children who are

segregated from the regular classrooms for ‘two periods each week for

purposes of special enrichment. The questionnaire answered by Mrs. Iversen

reflects materials and equipment available in the special class and has no

bearing on materials and equipment which might be available to the

regular class.
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Table IV, based on ‘the guestionnaire, shows materials and eguipment
possessed in sufficient guantity to meet the needs of the class, and
materials and equipment possessed, but not in sufficient quantity to meet

the needs of the class as reported by Napa, California.

TABLE IV

MATERIALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY NAPA, CALIFORNTA

Possessed in Possessed in
Ttem quantity sufficient gquantity, but not
for class needs sufficient for

class needs

1. Pictorial material:
a. Picture books
b. Picture storybooks
¢, Picture dictionaries
d. Picbure collections x
2. Supplementary readers of X
varying levels for group and
audience reading
3. Reference books:
a. Atlases _ x
b. ZEncyclopedias x
¢. Unabridged dictionary x
4. Children's newspapers and b:d
magazines
5. Phonie instructional
materials:
a, Cards . x
b. Charts : x
c. Workbooks : x
6. Supplementary word lists x
based on specific writing
needs of class
7. Volumes of prose and poetry x
for the teacher to read
to class

MoH M

(concluded on next page)
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TABLE IV (concluded)

Possessed in ' Possessed in
Ttem quantity sufficient quantity, but not
for class needs sufficient for
class needs
8. Books of stories, poems, and X
plays for pupil use
9. Materials of interest to _ x

pupils for descriptive
writing purposes
10. Various teacher prepared x
material ‘
11, Attractive displays of b'q
language arts materials :
12, A stege or facilities for x
duplicating a theatrical
atmosphere ,
13. Various standardized tests:
Ingelligence tests ' x
14. Various audio-visual aids :
and equipment:
| a, Films, slides, filmstrips x

b. Movie projector X

c. Opaque projector x

d. Readio , : x

e. Record player (3-speed) Cox.

f. Recorder X

g. Tachistoscope or flash- bo

meter

h., Television x
15. Typewriter X
16. Individual dictionaries x

The questionnaire sent to Atchison, Kansas, was completed by
Mr. C. W. Lafferty, Superintendent of Schools.

Mr. Lafferty did not mention the type of program conducted by ‘the
Atchison Public Schools. He did mention that‘ﬁovlimits are imposed on the
teaching aids and supplies requested by teachers of the gifted.

| Table V shows a list of materials and equippent possessed in

sufficient guantities to meet class needs, and materials and equipment
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possessed, but not in sufficient quantities to meet class needs as

reported by Atchison, Kansas.

TABLE V

MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY ATCHISON, KANSAS '

Possessed in ' Pogsessed in
Ttem quantity sufficient quantity, bub not

for class needs sufficient for
: ' class needs

1. Pictborial material:

' a. Picture books
b. Picture storybooks
c. Picture dictionaries
d. Picture collections

2. GCollections of games and toys

3. Collections of objects and
word catds in duplicate for
matching

4. Alphabet books

5. Reading readiness books

6. Pre-primers, including one
large copy, for reading
readiness work

7. Basic reading series with
accessories:
a. Workbooks
b. Manual
e. Word card sets

8. Supplementary readers of
varying levels for group
and audlence reading

9. Refef@ce books:
a. tlases
b. Enecyclopedias

¢c. Unabridged dictionary

10. Children's newspapers and
magazines

K MM LI

KM MM
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(continued on next page)
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TABLE V (continued)

Item

Possessed in Possessed in
quantity sufficient quantity, but not

for class needs sufficient for
: class needs

11.

12,

13.

14.
15.

16.

17.

18.

19.

20.
21,
22.

23.

Phonic instructional

materials:
a. Cards
b. Chargs

c. Workbooks

Picture cards for wocabulary
development

Vocabulary building and
speech development cards
Experience charts and stories
Scientifically prepared basic
word lists .
Supplementary word lists
based on specific writing

- needs of class

Volumes of prose and poetry
for the teacher to read to
class

Books of stories, plays, and
poens for pupil use
Materials of interest %o
pupils for descriptive
writing purposes

Various teacher prepared
materials

Attractive displays of
language arts materials
Recorded selected literary
selections :

A stage of facilities for
duplicating a theatrical
atmosphere

Various standardized tests:
a. Basic reading

b. Diagnostic reading

c. Intelligence

d. Language arts survey

e. Reading readiness

f. Spelling

MW MK

M
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(concluded on next page)
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TABLE V (concluded)

Possessed in Possessed in
Ttem quantity sufficient quantity, but not

for class needs sufficient for
o class needs

25. Various audio-visial aids
and equipment:

a. Pilms, slides, filmgtrips x
b. Movie projector x
c. Opaque projector x
d., Radio x
e. Record player (3-speed) x
f. Recorder x
g. Rachisboscope or flash- x
meter

h. Television X
26, Typewriter o x
X

- 27. Individual dictionaries

The questionnaire sent té Brockton, Massachusetts, was completed
by Roberta Meade Kellogg, Director of Elementary and Special Education
in Brockton.

In Brockton, Massachusetts, gifted children are segregated in
special classes. The groupings consist of a grade four and five, and a
grade five and six, The classes are restricted in size to twenty-one
pupils., Both classes are housed in the same school building and many
enterpriées are entered upon cooperatively. The classes are balanced as
nearly as possible tovinclude the same number of boys and girls, as well
as all socio-economic levels.

Table VI shows the materials and eguipment poséessed in sufficient
quantity to meet class needs, materials énd equipment possessed, but

not\in'sufficient quantities to meet class needs, and materials and
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il

equipment of particular value to gifted children as reported by Brockton,

Massachugetts.

i

TABLE VI

MATERTALS AND EQUIPMBENT POSSESSED IN QUANTITIES SUFFIGIENT TO MEET
CLASS NEEDS, NOT SUFFICIENT TO MEET CLASS NEEDS, OR OF PARTICULAR

VALUE FOR GIFTED CHILDREN AS REPORTED BY BROCKTON, MASSACHUSETTS

ITtem

Possessed in Possessed in
quantity sufficient quantity, but not
for class needs sufficient for

class needs

10.

Pictorial material:

‘a. Picture books

b. Picture storybooks

¢. Picture dictionaries
d. Picture collections
Supplementary readers of
varying levels for group
and audience reading
Children's newspapers anc
magazines

Scientifically prepared
basic word lists

Volumes of prose and poetry
for the teacher to read to
class

Books of stories, plays, and
poens for pupil use
Materials of interest to
pupils for descriptive
writing purposes:

Various teacher prepared
materials

A printed and written
alphabet form of the hand-
writing system used by
school system ‘
Attractive displays of
language arts materials

MMM MNN

(4

(coneluded on next page)




38

TABLE VI (concluded)

Ttem

Possessed in Possessed in
quantity sufficient gquantity, but not

for class needs sufficient for
S class needs

11,

12.

13.

14.

15.
16.
17.
18,

19.

Recorded selected literary
selections

A stage or facilities for
duplicating a theatrieal
atmosphere

Various standardized tests:

a. Basic reading

b. Diasnostic readings**
c. Intelligence

d. ZLanguage arts survey
Various audio-visual aids
and equipment:

a. Eye, ear testing devices
b, Films, slides, filmstrips

¢c. Movie projector
d. Opaque projector

8. Record player (3-speed)

f. Recorder

Typewriter

Individual dlctlonarles
Library loan

Reference books:*

a. Atlases

b. ZEncyclopedias

¢. Unabridged dictionary

"M

MK MMM MNMNKN

MMM

Collections of games and toys¥¥ . R x

* Reference books were mentioned as of particﬁlar value for
teaching gifted children, with encyclopedias receiving special mention.

*%_ The questlonnalre received from Brockton, Massachusetts had the
restrictive words if needed written beside Diagnostic reading. Beside
Collections of games and toys was written "science kits", which is

definitely restrictive.

For purposes of the study, the above items

were considered possessed, but not in sufflclent quantity to meet the
needs of the class.
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The questionnaire sent to.Great Neck, New York ﬁas completed by
Hazel Prehm, the Director of Elementary Education for the Great Neck
Public Schools. _

Although Great Neck doeé notlmaintain special classes for gifted
children, the system provides for the gifted by enrichment in the
regular classroom. Great Neck believes in maintaining smail classes in
order to alloﬁ the teacher to be selective in programming for the

individual. Teachers are encouraged to aid in selection of materials

1/

best suited for their particular groups. On the basis of Hollingsworth's
‘statement that nothing would Ee‘included in a classroom for the gifted
that wouldn't properly be included in the ideal classroem for children,
Great Neck was chosen as one of the cities in the study.

Great Neck is well éupplied with reference books; regding material
for children, both books and magazines;~audi§-visual aids; and various
standardized tests. Table VII shows a list of materials possessed by

Great Neck in sufficient quantity to meet the needs of the class.

1/ Teta 5. Hollingsworth, Gifted Children: Their Nature and Nurture,
New York: Macmillan Company, 1926.
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TABLE VII

MATERTALS AND EQUIPMENT POSSESSED -IN QUANTITIES SUFFICIENT TO MEET

CLASS NEEDS AS REPORTED BY GREAT NECK, NEW YORK

Item

Ra
3.

be

6.

11.
12,
13.
14.
15.
16,
17.
18,

19.
20.
Rl.

Pictorial material:

a. Plcture books

b. Picture storybooks

¢. Picture dictionaries

d., Picture collections

GCollections of games and toys

Collections of objects and word cards in duplicate for matching
Reading readiness books

Pre-primers, including one large copy, for readlng readiness work
Basic reading series with accessories:

a. Manual :

b. Word card sets

Supplementary readers of varying levels for group and audience
Reference books:

a. Atlases

b. Encyclopedias

¢. Unabridged dictionary

Children's newspapers ahd magazines

Phonic instructional materials:

a, OCards

b. OCharts

¢. Workbooks

Picture eards for vocabulary development

Experience charts and stories

Supplementary word lists based on specific writing needs of class
Volumes of prose and poetry for the teacher to read to class
Books of stories, plays, and poems for teacher use

Materials of interest to pupils for descriptive writing purposes
Various teacher prepared materials

A printed and written alphabet form of the handwriting system used
by school system

Attractive displays of language arts materials

Recorded selected literary selections

A stage or facilities for duplicating a theatrical atmosphere

(concluded on next page)
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TABLE VII (concluded)

Item

22. Various standardized tests:
a. Basic reading
b. Diagnostic reading
¢. Intelligence
d. Tanguage arts survey
e. Reading readiness
f. Spelling

23. Various audio-visual aids and equipment:
a, Eye, ear testing devices
b, Films, slides, filmstrips
c. Movie projector
d. Opaque projector
e. Radio
f. Record player (3-speed)
g. Recorder

24. Typewriter ,

25, Individual dictionaries

26. Library loan

The questionnaire sent to New York, New Yorklwas completed by
Miss Frieda R. Shprentz, principal of Public School: 241.

As appears to be the case in schools which make provisions for the
gifted, a wide variety of standardized tests are provided. In addition to
the tests listed in the questionnaire (see Appendix), standardized tests
are used for Social Studieé, Science, Work Study Skills, and Interests.

A wide variety of audio-visual aids is also provided, inciuding television.
Reference books, varied readiﬁg material, and material designed ‘o

enlarge vocabularies is present in sufficient quantity to fulfill the

class requirements. New York City provides material and equipment for
able children in the primary grades, as well as for gifted children in

the upper elementary grades.
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In Table VIIT is shown the materials and equipmént possessed in
quantity sufficient to meet class needs, and the materials and equipment
possessed, but not in sufficient quantity to meet class needs as reported

by New York, New York.

TABLE VIIT

MATERTIALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY NEW YORK, NEW YORK

Possessed in Possessed in
Ttem quantity sufficient quantity, but not
: for class needs sufficient for

class needs

1, Pictorial materials:
a. Pjcture books
b. Pileture storybooks
¢. Picture dictionaries
d. Pilcture collections
2. Collections of games and ‘toys
3. Collections of objects and
word cards in duplicate for
matching
4. Reading readiness books
5. Pre-primers, including one
large copy, for reading
readiness work
6. Basic reading series with
accessories:
a. Workbooks
b.  Manual
¢. Word card sets
7. Supplementary readers of
varying levels for group and
audience reading
8. Reference books:
a. Atlases
b. Encyclopedias
e. Unabridged dictionary

KoM NM MM MoK MM MNN
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(continued on next page)
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TABLE VIII (continued)

Ttem

Possessed in Possessed in
quantity sufficient quantity, but not

for class needs sufficient for
: TR class needs

10.

11.

12.

13,

140
15.

16.

17,
18.

19.

20.

21.
22.

23.

Childrents newspapers and
magazines

Phonic instructional
materials:

a, Cards

b. Charts

c¢. Workbooks

Picture eards for vocabulary
development

Vocabulary building and
speech development cards
Experience charts and stories
Scientifically prepared
bagic word lists
Supplementary word lists
based on specific writing
needs of class

Volumes of prose and poetry
for the teacher to read to
class" ’

Books of stories, plays, and
poems for pupil use
Materials of interest to
pupils for descriptive
writing purposes

Various teacher prepared
materials ’

A printed and written
alphabet form of the hand-
writing system used by
school systen

Attractive displays of
language arts materisals
Recorded selected literary
selections

A stage or facilities for
duplicating a theatrical
atmosphere

M oM

(concluded on next page)




TABLE VIII (concluded)

Item

Possessed in

Possessed in

quantity sufficient quantity, but not

for class needs

sufficient for
class needs

24. TVarious standardized tests:

a.
b,
c.
d.
e.
f.
g.
h,
i.
J.

Basic reading
Diagnostic reading
Intelligence
Language arts survey
Reading readiness
Spelling

Social studies
Science

Interests -

Work study skills

25, Various audio-visual aids
and eqguipment:

a.
b.
c.
d.
€.
f.

go
h,

Films, slides, filmstrips
Movie projector

Opague projector

Radio

Record player (3-speed)
Recorder

Tachistoscope or flash-
meter

Television

26. Individual dictionaries
27. Library loan

MM KN NN MM X

MoK

MMM

The questionnaire sent to Cleveland, Ohio was completed by

Miss Edna M. Horrocks, Directing Supervisor of the Language Arts Department

of the Cleveland Public Schools.

The standardized tests which are maihtained in sufficient quantity

to meet class needs are the intelligence test, the basic reading test,

and the reading readiness test.

Due to the large attendance in the

Cleveland Major Work Classes,.there seems to be a shortage in the

curricular materials present in sufficient quahtity to meet class needs.
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In Table IX is a list of materials possessed in sufficient quantity to
meet class needs; and materials possessed, but not in sufficient quantity

to meet class needs as reported by Cleveland,thio.

TABLE IX

MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFIGIENT TO MEET
CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY CLEVELAND, OHIO

Possessed in Possessed in
Ttem quantity sufficient quantity, but not
for class needs sufficient for

class needs

1. Pictorial material:
a. Picture books
b. Picture storybooks
¢. Picture dictionaries
d. Picture collections
2. Collections of games-and toys
3. Collections of objects and
word cards in duplicate for
matching v ;
4. Reading readiness books x
5. Pre-primers, including one. b4
large copy, for reading
readiness work
6. Basic reading series with
accessories:
Manual , x
7. Supplementary readers of x
varying levels for group
and audience reading
8. Reference books:
a. Atlases
b. Encyclopedias
¢. Unabridged dictionary
9. Children's newspapers and
magazines
10. Phonic instruectional
materials:
Charts x

MMM MMM

I B

(continued on next page)
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TABLE IX (conbinted)

P e,

=y

Possessed in

Possessed in

Ttem quantity sufficient - quantity} but not

~for class needs

sufficient for

- class needs

11. Experience charts and stories x
12, Scientifically prepared basic x
word lists '

13. Supplementary word lists
based on specific writing
needs of class : .

14. Volumes of prose and poetry
for the teacher to read to
class I

15, Books of stories, plays, and
poems for pupil use '

16. Materials of interes to
pupils for descriptive
writing purposes

17. Various teacher prepared
materials

18. A printed and written x
alphabet form of the hand-
writing system used by
school system

19. Attractive digplays of
language arts materials

20. Recorded selected literary
selections

21. A stage or facilities for
duplicating a theatrical

. atmosphere

22, Various standardized tests:
a. Basic reading
b. Inhtelligence .
¢. Reading readiness

23. Various andio-visual aids
and equipments
a. Eye, ear testing devices ‘
b. Fidms, slides, filmstrips X
¢. Movie projector
d. Opaque projector
e. Radio
f. Record player (3-speed)
g. Recorder
h, Tachistoscope or flash-

meter
i. Television

MMM

(concluded on next page)

MM KK MNNK M

ol
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TABLE IX (concluded)

: Possessed in Possessed in
Item - quantity sufficient gquantity, but not
for class needs sufficient for
S o class needs
2. Typewriter X
25. Individual dictionaries x
26. Library loan o N N x

The qnestionnairé sent to Oorvallis, Oregon was completed by the
Department of Speciél Education, Cpnsolidated School District Number
Nine, Corvallis, Oregon. Mrs, Marjorie W. Priger is Director of
Special Education.

Oorvallié, Oregon has been conducting a pilot program in educating
gifted children in special classes. The program has been in effect for
the last three years. The eipenses incurred during the first two years
of the‘prdgram.were absorbed by the Oregdg State Depaftment of Education.
The third year of the program is to be financed by Corvallis, Oregon.

‘As of now, no definite conclusions have been formulated concerning the

specific value of the program.

Possibly due to the newness of the program, the variety of equipment -

available is more limited than that of other systems queried.

‘A wide selection of audio-visual aids is available in Corvallis.
The standardized tests possessed in sufficient qﬁanbity to meet class
needs are intelligence tests, basic reading tests, and disgnostic reading
tests., Corvallis appears to have a reasonably good collection of
reference books, although encyclopedias are listed as possessed, but not

in sufficient guantity to meet class needs.
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On Table X are found the materials and equipment possessed in
~sufficient quantity to meet class needs; and the materials and equipment

possessed, but not in sufficient gquantity to meet class needs.

PABLE X.

MATERTIALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY CORVALLIS, OREGON

Possessed in Possessed in
Tten quantity sufficient ¢nantity, but not
for class needs sufficient for

class needs

1. Reference books:
a., Atlases - A x
b. Encyclopedias x
¢. Unabridged dictionary

2. GChildrent's nemspapers and
magazines

3. Volumes of prose and poetry x

for the teacher to read to
class

4. Books of stories, plays, and X
poems for pupil use

5. Attractive displays of X
language arts materials

6. A stage or facilities for X
duplicating a theatrical
atmosphere

7. Various standardized tests:
a. Basic reading .
b. Diagnostic reading
¢. Intelligence

8., Various audio-vismal aids

»  and equipment:
a. Films, slides, filmstrips
b. Movie projector
¢. Qpague projector
d. Radio
e. Record player (3-speed)
f. Recorder »
g. Tachistoscope or flash-

meter
9. Typewriter
10, Individual dictionaries

MM

MMM

MW MM MMNMN

WM
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The questionnaire sent to Portland, Oregon was completed by
Clifford W. Williams, Administrative Director of the Gifted Child Project
of the Portland, Oregon Schools.

~ In Portland the special edﬁcation for the’gifted is based on
enrichment within the regular classfooms, and special interest classes
aftended three to fiﬁe times weekly. The purpose of the special interest
classes is the supplementing of the homeroom instruction. In addition o
the usual standardized tests; Portland utilizes tests in creative writing
and creative dramatics.

. Portland appéars to be well supplied with audio-visnal equipment,
and with reference maferials,Aalthough atlases are listed as possessed
in sufficient quantity to meet class needs.

The.materials and equipment reported by Portland, Oregon as being

pSssessed in sufficient quantity to meet class needs; and as possessed,

but not in sufficient guantity to meet class needs are listed on Table XI.
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TABLE XI

MATERIALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET
CLASS NEEDS, AND NOT SUFFIGIENT “TO MEET CLASS NEEDS

AS REPORTED BY PORTLAND, OREGON

Possessed in
Ttem

Possessed in

quantity sufficient quantity, but not
for class needs-

sufficient for
class needs

10,
11,

12,

Pictorial material:

a. Pilcture books

b. Picture storybooks

¢. Picture dictionaries

d. Picture collections
Collections of games and toys
Reading readiness books
Pre-primers, including one
large copy, for reading
readiness work

Basic reading series with
accessories: '

a. Workbooks

b. Manual

c. Word card sets
Supplementary readers of
varying levels for group and
audience reading

Reference books:

a. Atlases

b. Encyclopedias

¢. Unabridged dictionary
Children's newspapers and
magazines

Phonic instructional
materialss

a., Cards

b. Charts

c. Workbooks ;
Picture cards for voeabulary
development

Vocabulary building and
speech development cards
Experience chargs and stories X

MM M

RN M MMM MM

M MHKNM

W

(continued on next page)
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. TABLE XI (continued)

Possessed in
quantity sufficient
for class needs

Possessed in
quantity, but not
sufficient for

" c¢lass needs

13,
14.

15.

16,

17.
18.

19.

20,
21.

22.

23.

Scientifically prepared basic x
word lists
Supplementary word lists X

based on specific writing
needs of class '

Volumes of prose and poetry x
for the teacher to read to
class

Books of stories, plays, and

poems for pupil use

Materials of interest to
pupils for descriptive
writing purposes

Various teacher prepared _V X
materials : ‘
A printed and written X

alphabet form of the hand-
writihg system used by
school system
Attractive displays of
language arts materilals
Recorded selected literary

selections

A stage or facilities for : X

duplicating a theatrical :

atmosphere

Various standardized tests:

a. Basic reading : X

b. Diagnostic reading X

¢. Intelligence x

d. Language arts survey X

e, Reading readiness’ X

f. Spelling v x

g. Creative writing X
Creative dramatics b 4

h.

(concluded on next page)

Boston Universiﬁy'
School of Education
Library
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TABLE XI (concluded)

Ttem

Possessed in

Possessed in

quantity sufficient quantity, but not

for class needs

sufficient for
clags needs

24. Various audio-visual aids
- and equipment:

a. Eye, ear testing devices x
b. Films, slides, filmstrips x
c. MNowiez projector : x
d. Opague projector X
e. Radio X
f. Record player (3-speed) x
g. Recorder ' x
h. Tachistoscope or flash-
meter

i. Television

25. Typewriter

26, * Individual dictionaries x

27. Library loan X

The questionnaire sent to Allentown, Pennsylvania was directed to

i

Mr. John Cartwright, the Superintendent of Schools. The individual who

actually completed the guestionnaire was not identifiedi

Allentown is well supplied with reference books, standardized tests,

and sudio~-visual aids,

of reading material.

Allentown also seems to possess g wide variety

!

Although Allentown's questionnairé listed typeWriters as possessed;

but not in sufficient quantity to meet 8lass needs, the typewriter was

listed as being of particular value in the teaching of gifted children.

Table XIT lists the materials and equipment possessed in sufficient

quantity to meet class needs; possessed,-but not in sufficient guantity

to meet class needs; and of particular value in teaching gifted children

as reported by Allentown, Pemnsylvania,
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TABLE XII

MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFIGIENT TO MEET
CLASS NEEDS, NOT SUFFICIENT TO MEET CLASS NEEDS, OR OF PARTICULAR
VALUE FOR GIFTED CHILDREN AS REPORTED BY ALLENTOWN, PENNSYLVANTA

Item

Possessed in

Possessed in

quantity sufficient guantity, but not
for class needs

sufficient for
class needs

10.

1l.
12.

13.

Pictorial material:

a. Pilcture books

b. Picture storybooks

c. Picture dictionaries
Collections of games and toys
Collections of objects and
word cards in duplicate for
matehing

Reading readiness books
Pre-primers, including one
large copy, for reading
readiness work

Basic reading series Wlth
accessories:

a. Workbooks

. b. Manual

¢c. Word card sets
Supplementary readers of
varying levels for group and
audience reading

Reference books:

a. Atlases

b. Encyclopedias

¢. Unabridged dictionary
Children's newspapers and
magazines

Phonic 1nstructlonal
materials:

a. Cards

b. Charts

c. Workbooks

Picture cards for vocabulary
development :
Vocabulary building and
speech development cards
Experience charts and stories

MM MM MM MM MM MM MM

MK MN

M

(concluded on next page)
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TABLE XII (concluded)

Ttem

Possessed in
quantity sufficient
for class needs

Possessed in
guantity, but not
sufficient for
class needs

L.
15.

16.

17.

18,

19.

20,

21,

22.
R3.
Rh.

Scientifically prepared basic

word lists :

Volumes of prose and poetry
for the teacher to read to
class :
Books of stories, plays, and
poems for pupll use

A printed and written
alphabet form of the hand-
writing system used by
school system

Atbractive displays of
language arts materials

A stage or facilities for
duplicating a theatrical
atmosphere : ‘
Various standardized tests:
a. Basic reading

b. Diagnostic reading

c, Intelligence

d. Language arts survey

e, Reading readiness

f. Spelling

Various audio-visual aids
and equipment:

a, Eye, ear testing devices
b, PFilms, slides, filmstrips
c. MNovie projector .

d. Opaque projector

e. Radio

f. Record player (3-speed)
g. Recorder

h. Tachistoscope or flash-

meter
i. Television
Typewriter®

Individual dictionaries
Library loan

MM K MMNKN

MM MK NKMKK

MM

]

* Thé typewriter was listed as of'particulaf value in teaching the
gifted child.
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The questionnaire sent to Pittsburg was completed by
Miss Hedwig 0. Pregler, principal of the Colfax School.

The classes for the gifted in Pittsburg séem to have a very wide
assortment of materials and equipment. There is present a wide
assortment of reading materials, a variety of reference books, many audio-
visual aids, and various standardized tests.

Table XIII lists materials and equipment possessed in sufficient
quantity to meet 8lass needs; and materials and equipment possessed, but
not in sufficient quantity to meet class needs as reported by
Pitbtsburg, Pennsylvania,

TABLE XIIT
VATERTATS AND EQUIPMENT POSSESSED TN QUANTITIES SUFFICTENT TO MEET

CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY PITTSBURG, PENNSYLVANIA

Possessed Possessed in
Ttem quantity sufficient quentity, but not

for class needs sufficient for
o ' - class needs

1. Pictorial material:
a. Picture books
b. Picture storybooks
c. Picture dictionaries
d. Picture collections
2. Collections of games and toys
3. Reading readiness books
4. Pre-primers, including one
large copy, for reading
readiness work
5. Basic reading series with
accessories:
a. Workbooks
b. Manual
c. Word card sets

N I I I

H XM

(continued on next page)
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TABLE XIII (contined)

Ttem

Possesseéd in Possessed in
guantity sufficient quantity, but not
Bor class needs sufficient for

class needs

10.
11.

12.

13.

14.
15.

16.

17.

18.
19.

Supplementary readers of
varying levels for group and
audience reading

Reference books:

a. Atlases

b. Encyclopedias

c. Unabridged dictionary
Children's newspapers and
magazines

Phonic instruetional
materials:

a., Cards

b. Charts

c. Workbooks

Experience charts and stories
Scientifically prepared basic
word ligsts

Supplementary word lists
based on specific writing
needs of class

Volumes of prose and poetry

for the teacher to read to
class

Books of stories, plays, and
poems for pupil use
Materials of interest to
pupils for déscriptive
writing purposes

Various teacher prepared
materials

A printed and written
alphabet form of the hand-
writing system used by
school system

Attractive displays of
language arts materials
Recorded selected literary
selections

MM KN

MMM KK

M

(concluded on next page)




TABLE XITI (concluded)

Possessed in . Possessed in
Ttem quantity sufficient gquantity, but not

for class needs gufficient for
‘ class needs

20, Various standardized tests:

a. Basic reading x
b. Diagnostic reading b d
¢, Intelligence x
d. Language arts survey x
e. Reading readiness x
f. Spelling : x
21. Various audio-visual aids

and equipment:

a. Bye, ear testing devices x
b. Films, slides, filmstrips x
c. Movie projector X
d. _Opagque projector x
e. Radio ’ x
f. Record player (3-speed) x
g. Recorder x

h, Television ‘ x
22. Typewriter
23. Individual dictionaries
24, Library loan

MK M

The questionnaire sent to Brigham, Utah, was addressed to
Mr, X. E. W’eight, Superintendent of Schools. The identity of the
individual who actually completed the questibnnaire is not known..

Brigham, Utah possesses a fairly widg assorbtment of auvdio-visual
aids. A good assortment of reading méterials and referenée material is
also available, although the unabridged dictionary is listed as being
possessed, but not in sufficient quantity to meet class needs. A wide
variety of standardized tests is also on hand.

Table XIV shows the materials and equipment possessed in sufficient

quantity to meet class needs; and the materials and equipment possessed,
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but not in sufficient quantity to meet class needs as reported by
Brigham, Ttah.
TABLE XIV
MATERTALS AND EQUIPMENT POSSESSED IN QUANTITIES SUFFICIENT TO MEET

CLASS NEEDS, AND NOT SUFFICIENT TO MEET CLASS NEEDS
AS REPORTED BY BRIGHAM, UTAH

Possessed in Possessed in
Ttem quantity sufficient quantity, but not
for class needs sufficient for

class needs

1. Pictorial materisl:
a. Picture books
b. Picture storybooks
c. Picture dictionaries
d, Picture collections
2. Collections of games and toys
3. QCollections of objects and
word cards in duplicate for
matching
4. Alphabet books
5. Reading readiness books
6. Pre-primers, including one
large copy, for reading
readiness work
7. Basic reading series with
accessories:
Manual X
8. Supplementary readers of bd
varying levels for group and
audience reading
9. Reference books: .
a. Atlases o x
b. ZEncyclopedias x
¢. c¢. Unabridged dictionary : '
10. Children's newspapers and
magazines '
11. Phonic instructional
materials:
a., Cards
b. Charts
¢. Workbooks
12. Vocabulary building and
speech development cards

MW M MK

MMM

MM

MM MK

(concluded on next page) -
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TABLE XIV (concluded)

Ttem

Possessed in

Possessed in

quantity sufficient guantity, but not

for cless needs

sufficient for
class needs

13.
14.

15.

16.
17,
18.

19.
20.

21.

22,
23.
2.

Experience charts and stories

_Scientifically prepared basic

word lists

Volumes of prose and poetry
for the teacher to read to
class

Books of stories, plays, and
poems for pupil use

Various teacher prepared
nmaterials

A printed and written
alphabet form of the hand-
writing system used by
school system

Attractive displays of
language arts materials
Various standardized tests:
a. Basic reading

b, Diagnostic reading

c. Intelligence

d. TLanguage Arts survey

e, Reading readiness

f., 8pelling

Varions audio-visual aids
and equipment: :

a. BEye, ear testing devices
b, Films, slides, filmstrips
c. Movie projector

d. Opaqgue projector

e. Radio

f. Record player (3-speed)
g. Recorder

h., Tachistoscope or flash-

meter
i. Television .
Typewriter

Individual dictionaries
Library loan

X
X

MM MM KM

MM N

MM K

KX
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In Table XV are listed the materisls and equipment mentioned in the
queStionnaires received from the va:ious school systems participating in
the study. The items are listed as being possessed in sufficient quantity
to meet class neeﬁs; or are listed as belng possessed, but not in
sufficient quantity to meet class ﬁeeds. Also listed is the frequency
with which each item was rentioned on the sum total of questionnaires.

The total number of questionnaires used in the study is thirteen.

TABLE XV
FREQUENCY OF MATERTALS AND EQUIPMENT POSSESSED IN SUFFICIENT QUANTITY
T TO MEET CIASS NEEDS, OR IN QUANTITY, BUT NOT SUFFICIENT TO MEET
CLASS NEEDS ON TOTAL NUMBER OF QUESTIONNAIRES

Frequency possessed  Frequency possessed
Ttem in sufficient quantity in quantity, but
to meet class needs not sufficient for
o S class needs

1. Pictorial material:
a. Picture books
b. Pieture storybooks
¢. Picture dictionaries-
d. Picture collections

2. GCollections of games and toys

3. GCollections of objects and
word cards in duplicate
for matching

4. Alphabet books

5. Reading readiness books

6. Pre-primers, including one
large copy for reading
regdiness work

7. Basic reading series with
accessories:
a. Workbooks
b. Manual
¢. Word card sets

8. Supplementary readers of 1
varying levels for group
and sundience reading

oy
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(continued on neXt page)
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TABLE XV (continued)

Freguency possessed
Item in sufficient quantity
to meet class needs

Prequency possessed
in quantity, but
not sufficient for
class needs

10.

11.

12,
13.
14.
15.

16,

17.

18.

19.

20.

21.

Reference books:

a. Atlases 11
b. Bncyclopedias 1L
¢. Unabridged dictionary 11
Children's newspapers and 10
magazines

Phonic instructional
materials:

a. Cards

b. Charts

c. Workbooks

Picture cards for
vocabulary development
Vocabulary bullding and
speech development cards
Experience charts and
stories

Scientifically prepared
basic word lists (e.g.,
textbook, workbook,
curricaulum guide)
Supplementary word lisbs g 7
based on specific writing

needs of class

Volumes of prose and poetry 12
for teacher to read to

class : .

Books of stories, plays, and 8
poems for pupil use

Materials of interest to ‘ 6

pupils for descriptive

writing purposes (e.g.,

costumes, pletures,

models, nature specimens)

Various teacher prepared - 10
materials (e.g., work sheets,

study guides, duplicated

poems, objective tests)

A printed and written R » .10
alphabet form of the hand- S
writing system used by

the school system

(concluded on next page)
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TABLE XV (concluded)

Itém

Frequency possessed
in sufficient quantity
to meet class needs

Frequency possessed
in quantity, but
not sufficient for
class needs

22.

23.

24.

25.

26.

R7.
28,

29.

Attractive displays of

language arts materials

(e.g., book jackets,

pupil work, projects,

activities)

Recorded selected literary

selections '

A stage or faclilities for

duplicating a theatrical

atmosphere :

Various standardized tests:

a. Basic reading

b. Diagnostic reading

¢, Intelligence

d. Language arts survey

e. . Reading readiness

f. Spelling

Various audio-visual aids

and equipment:

a. Eye, ear testing devices

b. Films, slides, film-
strips

¢c. Movie preojector

d. Opague projector

e. Radio

f. Record player (3-speed)

g. Recorder

 h, Tasghlstoscope or

flashmeter
i. Television
Typewriter

Individual dictionaries
Library loan

9

11
10
12

4

-
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CHAPTER V

FINDINGS AND CONCLUSIONS

The purpose of this study was to determine the curricular msterials
which should be used in an elementary gschool classroom devoted to the
meximal effective teaching of gifted elementary school children in the
area of language arts. |

In order to determine the materials and'equipment which showld be
used, it was decided, by means of a questionnaire, to ascertain the
. materials and equipment in common use in schools which maintain
provisions for the gifted.

The school system originally seledtedvto participate in ﬁhe study
were the fifteen that had been listed by the United States Department of
Education as' maintaining special classes for gifted children during the
school year 1947-1948. Of the original school systems selected for the
study, four (26.67%) no longer maintain classes for gifted children.

In addition, two of the systems (13.33%) failed to return completed
guestionnaires. Of the original fifteen systems selected for the study,
six (40%) could not be included due to failure to respond to the
questionnaire, or cessation of profisions for gifted children.

In order to obtain more representative findings, six additional
cities were queried. Of these cities, four (67%) responded to the
questionnaires and two (33%) failed to respond.

In all, twenty-one cities were contacted. Of these cities,

thirteen (61.9%) completed questionnaires, four (19.05%) no longer
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maintain special pro?iéions for gifted children, and four (19,05%)
failed to answer the questionnaires.

| In an examination of the data obtalned from the completed
questionnaires, it was determined which items were listed on the majority
of questionnaireé as possessed in sufficient quantity to meet class needs.
On the basis of being namedion a majority of questionnaires, those items
were ;djudged as being cdmmonly used in classes for the gifted. Those
items were alsc judged to be commonly acceﬁted as valuable to educating
gifted children of elementary school age in the area of language arts,
and were concluded to be items which should be included in elassrooms
devoted to the maximal effective teaching‘of gifted children, Also
concluded to be of valué to gifted children and belonging in classrooms
for the gifted was any item which had beeﬁ specifically mentioned on
any questionnaire as being of particular value to the teaching of gifted
children.

The only item mentioned onevery questionnaire as being possessed in
sufficient quantity to meet class needs was "filmg, slides, and
filmstrips."

Mentioned as being possessed in sufficient quantity to meet class
needs on twelve of the thirteen questionnaires (92.3%) was the "movie
projector.® On the remaining questionnaire (7,69%) the "movie
projector® was listed és possessed, but not in sufficient quantity to
meet class needs, Being.mentiOned as présent in some guantity on all
thirteen questionnaires demonstrates that this partidular visual aid is
generally recognized as valuable in educating giftedbchildren.

Mentioned as possessed in sufficient quantity to meet class needs
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on twelve of ‘the questionnaires (92.3%4) were "intelligencé" tests. On
only one of the questionnaires (7;69%) were these standardized tests
omitted. The inclusion of "intelligencé" tests on an overwhelming
majority of questionnairesAas possessed in sufficiént quantity to meet
class needs indicates that they are a valuabie inclusion to curricular’
materials for the gifted.

| "Wolumes of prose -and peoetry for ‘the teacher to read to fhe class"*
‘were listed on twelve of the questionnaires (92.3%) as possessed in
suffiéient quantity to meet class needs; and on one questionnaire (7.69%)
was listed as possessed, but not in sufficient quantity to meet class
needs. Being listed on every questionnaire as being present in some
quantity;Would indicate that "volume of prose and poetfy for the teacher
to read to the class" is of value to classes for the gifted.

The reference books most freguently mentioned as possessed in

sufficient quantity to meet class needs were "atlases,”® "encyclopedias,"

and ‘the "unabridged dictionary.®™ Bach of these items was listed on
eleven of thirteen guestionnaires (84.62%) as being possessed in
sufficient quantity to meet class needs; and on two questionnaires
(15.38%)'as being present, but not in sufficient quantity to meet class
needs. Being listed‘on every questionnaire as present»to some degrese
would indicate that these items are bf value to the gifted.

The "record pléyer" (3-speed) was mentioned on elewen of the
thirteen questionnaires (84.62%) receivéd as being possessed in
sufficient quantity to meet class ﬁeeds;vand on oné questionnaire (7.69%)
was listed as being possessed, but.not in sufficient quantity to meet

class needs. The "record player™ was omitted from but one questionnaire
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o ryma -

(7.69%). Being mentioned on twelve of thirteen questiénnaires as being
present to some extent, as well as bkeing mentioned on a large majority
of guestionnaires as possessed inlsufficient quantity to meet class
needs gives some indication of widespread acceptance of the vaiue of the
"rebord player" to classes for the gifted.

The "hasic reading® testzwas’a frequenﬁly mentioned standardized
test. Mentioned on two questionnaires (15.38%) as possessed, but not in
sufficient quantity to meet class needs, the "basic reading" test was
listed on eleven questionnaires (84.,62%) as possessed in sufficient
quantity to meét class needs. Being mentioned as possessed in
sufficient quantity to meet class needs on such a large majofity of
questionnaires (84.62%) strongly indicates that "basic reading" tests
are considéred a worthwhile device for classes for the gifted.

Ten of the questionnaires (76.92%) mention ¥children's newspapers
and magazines® as possessed in sufficient'quantity to meet class needs;
two of the questionnaires (15.38%) list "echildren's newspapers and
magazines" as possessed, but not in sufficient quantity to meet class
needs; and one guestionnaire does not list them as possessed. Being
mentioned on over three-fourths (76.92%) of the questionnaires as
possegssed in sufficient quantity to meet class needs is strong indieation
that."children's newspapers and magazines'™ are valuable in educating
gifted children.

"Various teacher prépared materials™ were listed on ten
questionnaires (76.92%) as being possesséd in sufficient quantity to
meet class needs; on one questionnéire (7.69%) were listed as possessed,

but not in sufficient guantity to meet class needs; and on two

=
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questionnaires (15.38%) were not listed as present in the classroom.
Being listed on better than a three-fourths majority (76.92%) of
questionnaireé as present in sufficient quantity to meet class needs is
strong implication that "various teacher prepared materisls" have a
place in classrooms for the gifted.

"Supplementary readers of varying levels for group and audience
reading" were listed on ten questionnaires (76.92%) ag being possessed
in suffiéient quantity to meet class needs; were mentioned on one
questionnaire (7.69%) as being possessed, but not in sufficient quantity
to meet class needs; and were not ineluded as present in the class on
the remaining two questionnaires (15.38%). The general acceptance of
the value of "supplementary readers of varying levels for group and
audience reading™ is implied by their mention as being possessed in
sufficient quantity to meet class needs on over three~fourths of the
questionnaires (76.92%). ‘

"A printed and written alphabet form of the handwriting system
- used by the school system" was mentioned as possessed in sufficient
quantity to meet class needs on ten of the questionnaires (76.92%), but
was not mentioned on the remaining three questionnaires (23.08%).
Mention on better than a three-fourths majority (76.92%) of
gquestionnaires would indicate general acceptance of the value of the
above item, |

On ten of the thirteen questionnaires (76.92%) the ™disgnostie
reading” test is mentioned as possessed‘in.sufficient quantity to meet
class needs, but on the remaining three questionnaires (23,08%) is not

listed as available in any quantity. Widespread agreement on the value
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of the "diagnostic reading" test is indicated by the mention as
possessed in sufficient quantity to meet class needs on bettér than
three-fourths of the guestionnaires (76.92%).

On nine of the thirteen éuestionnaires (69723%) Uattractive
displays of languaée arts materials"™ are listed as possessed in
sufficient qugntity to meebt class needs;_andNon four questionnaires
(30.77%), they are listed as possessed, but not in sufficient guantity
to meet class needs. Being mentioned to some e%tent on every
questionnaire as possessed in sufficient quanfity to meet class needs on
more ‘than two-thirds of the queétionnaires is a strong indication that
®attractive displays of’language arts materisls™ have a pért to play in

the education of gifted children.

The "radio™® is an audio-visual aid which was mentioned as possessed |

in sufficient quantity %o meet class needs on nine of the gquestionnaires
(69.23%) ; on two questionnaires (15.38%) the radio is mentioned as
possessed, but not in sufficient quantity to meet class needs; and on
the remaining two questionnaires (15.38%),the radio is not listed as
being available.

On the basis of being mentioned on better than a ‘two-thirds
mejority of questionnaires as being possessed'in sufficient quantity
to meet class needs, ‘the importance of ‘the "radio® to the gifted
children would seem to have achieved general recognition.

"Picture books™ are listed on nine of the questionnaires (69.23%)

as being possessed in sufficient quantity to meet class needs; on two

of the questicnnaires (15.38%) are listed as being possessed, but not in .

sufficient quantity to meet class needs; and on the remaining two
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questionnaires (15.38%) are not listed as being poséessed»in any quantity.
The data for "Picture storybooks" and picture dictionaries™ is similar to
that obtained for “pietﬁre books." Being mentioned on more than two-thirds
(69.23%) of the questionnaires indicates that the above items have a place
in the educating of gifted children.

"Books of stories, plays, and poems for pupil use" were noted as
possessed in sufficient quantity to meet class needs on eight of the
questionnaires (61.54%); and were noted as possessed, but not in
sufficient quanﬁity to meet class needs on the remaining five
questionnaires (38.46%). Being listed as available to some extent on
every questionnaire, and as possassed in sufficient quantity to meet

class needs on a clear majority of the questionnaires (61.54%) indicates
that "Wbooks of stories, plays, and poems for pupil use" are worthwhile
equipment for a classroom for giftéd children.

The phonic instructional material most frequently mentioned as
possessed in sufficient guantity to meet class needs is the "chart"
which was listed on none of the gquestionnaires (69.23%). The phonics
Ychart! was not mentioned on the four other questiomnaires (30.77%) as
being available. Being included in slightly in excess of two-thirds of
the questionnaires (69.23%) as available in sufficient quantity to meet
class needs is an indication that the phonics chart is generally
recoghized as valuable as an aid in educating the gifted.

The ™recorder® is an audio-visual aid which was noted on eight of
the questionnaires (61.5/%) as possessed in sufficient quantity to meet
class needs; on four of the questionnaires (30.77%).as possessed, but not

in gufficient quantityvto meet class needs; and on ‘the remaining
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questionnaire (7.69%) as not available. ,Being mentioned as possessed in
sufficient quantity to meet class needs on a clear majority of
questionnaires (61.54%) as well as being mentioned as available to some
extent on an overwhelming number of questionnaires (twelve or 92.3%)
demonstrates that the school systems queried generally consider thé
’recorder a valuable instrument in educating the gifted,.

The "opague projebtorﬁ was listed as possessed in sufficient
quantity to meet class needs on eight of the thirteen qﬁestionnaires
(61.54%); as possessed, but not in sufficient quantity to meet class
needs on three of the thirteen questionnaires (23.08%); and was not
listed as being available on the remaining questionnaires (15.38%).
Being available to ét least a limited extent on eleven of the
questionnaires (84.62%),'and being available in sufficient quantity to
meet class needs on a definiﬁe majority of the questionnaires (61.54%)
indicates a géneral belief in the value of the "opaque projector" to the
educationrof the gifted.

"Collections of games and toys" were listed as being available in
sufficient quantity to meet class needs on eight of the thirteen
questionnaires (61.54%); were listed as being available, but not in
sufficient quantity to meet class needs on two of the thirteen
‘questionnaires (15.38%); and were indicated to be unavailable on the
reﬁaining three gquestionnaires (23.08%). Being present to at least a
limited degree on ten of the thirteen questionnaires (76.92%), and being
listed as possessed in sufficient quantity toc meet class needs on a
definite majority of the questionnaires (61.54%) is ah indiecation that

school systems in general consider ®eollections of games and toys" of
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vaiue to the instruction of gifted youngsters.

"4 stage or facilities for duplicafing a theatrioal étmosphere" was
listed on eight of the thirteen guestionnaires (61.54%) as possessed‘in
Sufficient quantity to meet class needs; on two of the thirteen
questionnaires (15.38%) as possessed, but not in sufficient quantity to
meet class needs; and on the remaining three questionnaires (23.08%) as
not available. That dramatics are generslly considered a worthwhile
experience for gifted children was demonstrated by the availability of
s stage or facilities for dupliecating a theatrical atmosphere" in
sufficient quantity to meet class needs on é clear majority of the
questionnaires (61.54%), as well as being available in varying degrees on
better than a three-fourths majority (76.92%) of the questionnaires.

mScientifically prepared basic word lists" are listed on hine of ‘the
thirteen questionnaires (69.23%) as beingnpossessed in sufficient quantity
to meet class needs. On the remaining four questionnaires (30.77%);
they are not listed as being available. In view of their mention on
slightly more than two-thirds of the questionnaires as possessed in
sufficient quantity to meet class needs, there is indication that the
value of the above item is generally, though not unanimously recognized
as valuable for the education of the gifted children.

The "library ioan“ is mentioned as possessed in sufficient quantity
to meet class needs on eight of the thirteen questionnaires (61.54%); is
mentioned as possessed, but not in sufficient quantity to meet €lass needs
on one of the thirteen guestionnaires; and is not listed‘as available on
the remaining four questionnaires (30.77%). Being mentioned as possessed

in sufficient gquantity to meet class needs on a majority of the
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questionnaires, as well as being mentioned on one questionnaire as being
particularly valuable to the teaching of gifted children, would tend to
indicaﬁe that the library loan is an asset to the education of gifted
children.

The most frequently mentioned accessory to a basic reading series
was ‘the "manual." The "manual™ was listed on eight of the thirteen
questionnaires (61.64%) as possessed in sufficient quanfity to meet class
-needs, but was not listed as available at all on the remaining five
questionnaires (38.46%). On the basis of being used by the majority of
systems queried, there appears to be some value in using a reading manual
in the classroom for gifted children.

"Experience charts and stories" were mentioned on eight of the
thirteen questionnaires (61.54%) as being possessed in sufficient
quantity to meet class needs, but no mention as to‘thei} availability was
made on the remaining five questionnaires (38.46%). As "experienBe
charts and stories" are used by the majority of cities included in fhe
study, there appears to be some value to their use in classrooms for the
gifted.

Two standardized tests each ndted as being possessed in sufficient
quantity to meet class needs onveight of thé thirtéen questionnaires
(61.54%) were the "reading readiﬁess"‘test and the "spelling" test.

They were not listed as avéilable on any of the remaining.five
questionnaires (38.46%). As both the "reading readiness" test and the
"spelling™ test were mentioned as possessed on a majority of the
questionnaires (61.54%), there is reason to feel that they might well be

included as basic classroom equipment for a class for the gifted,
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"Picture collections" were listed as possessed in sufficient quantity
to meet class needs on seven of the thirteen questionnaires (53.85%); and
as possessed, but not in sufficient quantity %o meet class needs on four
of the questiomnaires (30.77%). They were not mentioned as being
available to any extent on the remaining two questionnaires (15.38%).
Being mentioned as possessed to at least a limited extent on eleven of
the questionnaires (84.62%), and as possessed in sufficient quantity to
meet class needs oﬁ a majority of the questionnairés (53.85%) provides
reason to assume that "picture éollections" might be a worthwhile
addition to a classroom for the gifted,

Phonic instructional ™workbooks'™ were listed as possessed in
sufficient quantity to meet class needs on seven of the thirteen
qﬁestionnaires (53.85%); were listed as possessed, but not in sufficient
quentity to meet class needs on‘tw§ questidﬂnaires'(IS.BSZ);~and were not
listed as possessed in any degree on four Quéstionnaires (30.77%). Being
mentioned as possessed in sufficient guantity to meet &lass needs on the
majority of questionnaires (53.85%), and as possessed in at least a
limited degres on over two-thirds of the questionnaires (69.23%), there
is some indication that‘phonic instructional "workbooks™ are of some
value to teaching the gifted child.

"Individual dictionaries" are listed as possessed in sufficient
quantity to meet class needs on seven of the thirteen questionnaires
(53.85%); as possessed, but not in sufficient quantity to meet class
needs on two'questionnaires (15.38%); and as not available on the
remaining four questionnaires (30.77%). In view of being possessed in

sufficient quantity to meet class needs on a majority of the
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questionnaires (53.85%), and as possessed in some quantity on over
two-thirds of the questionnaires (69.23%), there is some indication that
individual dictionaries are valuable for classes for the gifted.

"Eye, ear testing deﬁicesw were listed as possessed in sufficient
Quantity to meet class needs on seveh of ‘the thirteen questionnaires
(53.85%); as possessed, but not in sufficient quantity to meet class
needs on one questionnaire (7.69%); and as not available on the
remaining five‘questibnnaires (38.46%). 1In view of being named as
possessed in sﬁfficient quantity to meet class needs‘on a majdrity of
the'questionﬁaires (53:85%), and as possessed to some extent on eight
of the thirteen questionnaires (61.54%), "eye,-ear testing devices!
would appear to be worthwhile equipment to be available to a classroom
for the gifted.

"Reading readiness books" and phonic instructional "“cards" were
each listed on seven of the thirteen questionnaires (53.85%) as
posseésed in sufficient guantity to meet class needs; were each listed
on onebquestionnaire (7.69%) as possessed, but not in sufficient quantity
to meet class needs; and ﬁere not listed as a?ailable to any degree on
the remaining five questionnaires (38.46%). Bearing in mind that some
of ‘the systems queried do noﬂ provide for gifted primary grade children,
the possession of "reading readiness books" an& phonic instructional
"cardS" on the majority of queétipnnaires (53.85%)'indicates that they
are both of some value in educating intellectually superior children.

"Supplementary word lists based on specific writing needs of class"
were listed as possessed in sufficient quantity to meet class needs on

seven of the thirteen questionnaires (53.85%); were listed as possessed,
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but not in sufficient quantity to meet class needs on one questionnaire
(7.69%); and were not mentioned as évailable on the remaining five
questionnaires (38.46%); Being mentioned as possessed in sufficient
quantity to meet class needs on a majority of questionnaires (53.85%),
and as possessed to soﬁe extent on eight of the thirteen questionnaires
(61.54%) is an indication that "supplementary word lists based on
specific writing needs of claés" are commonly accepﬁed as useful in ‘the

educating of gifted children.

The "language arts survey" is a standardized test that was mentioned

as possessed in sufficient quantity to meet class needs on seven of the
thirteen questionnaires (53.85%). Also, the "language arts survey" was
mentioned as possessed, But nof in sufficient quantity to meet class
needs on one questionnaire (7.69%); and wés not listed as available on
the other five gquestionnaires (38.46%). The fact that the ¥language arts
survey"” was included on a majority of questiomnaires (53.85%) as being
possessed in sufficient quantity to meet class neéds, as well as being
mentioned as possessed in some quantity on a sum total of eight
questionnaires (61.54%) is an indication that this instrument is generally
considered of value to the education of’gifted youngsters in the area of
language arts.

- "Materials of interest to pupils for descriptive Writiﬁg purposes™
were mentioned on six of the thirteen questiomnaires (46.15%) as being.
possessed in sufficient quantity to meet class needs; on three of the
questionnaires (23.08%) as being possessed, but not in sufficient
quantity to meet class needs; and were not mentioned as being available

on the remaining four questionnairs (30.77%). Although appearing on a
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sum total of nine questionnaires (69.23%) as being possessed in some
quantity, the fact that ®materials of interest to pqpiIS'for deseriptive
writing purposes® were listed—on a minority of questionnaifes (46.15%)
as available to meet 8lass needs might be interpreted to indicate that
such materials are not vitaily i@portént to the education of gifted‘
children.

The "typewriter®™ was mentioned on six of the thirteen questionnaires
(46.15%) as being possessed in sufficient quantity to meet class needs;
on three questionnaires (23.08%) as being possessed, but not in sufficient
quantity to meet class needs; and on the remaining four questionnaires
(30.77%) as not available, In spite of the fact that the typewriter
was mentioned on a minority of questionnaires (46.15%) as being possessed
in sufficient quantity to meet class needs, Los Angeles, California and
Allentownk Pennsylvania specifically mentioned the typewribter as an
item of partiecular value in teaching gifted children. 1In view of the
informatioﬁ received from the above named cities and the fact that the
expense of "typewriters" would prevent some cities from owning them, the
fact that "typewriters™ were listed as being possessed to some extent by
the majority of cities queried indicates that they are worthwhile
equipment for clasées for the gifted.

"Collections of objects and word cards in duplicate for matching®
were listed on six of the thirteen questionnaires (46.15%) as being
possessed in sufficient quantity to meet class needs; were listed on one
questionﬁaire (7.69%) as being possessed, but not in sufficient quantity
to meet class needs; and were nof mentioned as available ‘to any extent

on the remaining six questionnaires (46.15%). Despite the fact that
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"collections of objects and word cérds‘in duplicate for matching! were
mentioned as posssssed’to some. extent by a majority of systems queried
(53.85%), the fact that as many systeﬁs did not use them as did possess
them in sufficient quantityqto meet €lass needs (46.15%) prevents the

drawing of conclusions as to their value to classes for the gifted.

"Word card sets" were mentioned on six of the thirteen questionnaires

(46.15%) as being possessed in sufficient quantity to meet class needs.
They were not listed as being available on the remaining seveﬁ
questionnaires (53.85%). In view of the fact that “wofd card sets!

wefe mentioned as possessed in Sufficient guantity to meet class needs on
a minority of the questionnairés (46.15%), their value to classes for

the gifted was not established,

"Recorded selected literary selections® were listed on five of the
thirteen questionnaires (38.46%).as possessed 1n sufficient quantity to
_meet class needs; on two questionnaires (15.38%) as being possessed, but
not in sufficilent quantity to meet class needs; and on the remaining six
questionnaires (46.15%) as not available in any quantity. In view of
the fact that a minority of systems possess "recorded selected literary
selections® in sufficient qﬁantity to meet class needs, there is little
basis to consider them hecessary curricular materials for classes for
gifted children.

"Picture cards for vocabulary devélopmenﬁ" were listed on/five of
the thirteen questionnaires (38.46%) as being possessed in sufficient
quantity to meet class needs, but were not mentioned on any of the
remaining questionﬁaires (61.45%) as évailable in any quantity. In

view of the fact that a minority of systems queried possess "picture
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cards for vocabulary development!" in sufficient quantity to meet ciass
‘needs, there is little basis for considering them as materials that
should be included in a classroom for the gifted.

A basic reading sefies acéesSory mentioned 6n five of the thirteen
questionnaires (34.86%) was the "workbook." No méntion was made on any
of the remaining eight questionnaires (61.54%) of availability in any
quantity. One system (Great Neck, New York) went on record as being
opposed to workbooks in reading. In light of the fact that a minority
of systems responding to the questionnaires (38.46%) possess "workbooks!"
in sufficient quantity to meet class needs, there is little to indicate
the value of "workbooks™ for classes of intellectually superior children.

"Yocabulary building and speech develOpment_cardsW were listed on
four of the thirteen Questionnaires (30.77%) és being possessed in
sufficient quantity to meet class needs; and én one questionnaire (7.69%)
as being possessed, but not in sufficient quantity to meet class needs.
On the majority of questionﬁaires (61.54%) no mention was made of the
possession of "vocabulary building and speech development cards" in any
quantity. In view of the fact thaf the majority of questionnaires
(61.54%) indicate that "vocabulary bﬁilding and speech development cards"
are not included as basic‘classroom equipment, there is liﬁtle to
demonstrate that they belong in a classroom for youngsters of superior
mental endowment,

The "tachistoscope or flashmeter® and "Helevision™ are mentioned
with equal frequency on the questionnaires; Each is mentionéd as
possessed in sufficient quantity to meet class needs on two of the

thirteen questionnaires (15.38%); and each is mentioned as possessed,
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but not in sufficient quantities'to meet class needs on seven
questionnaires (53.85%). On four of the questiénnaires (30.77%) neither
item was listed as possessed in any quantity. Although "television" may
be a valuable educational device, its value to classes of gifted children
cannot be determined on the basis of the questionnaires as twice as many
systems (30.77%) do not possess television as do have it available in
sufficient quantity to meet class needs (15.38%4). Similar conclusions
are drawn for the ™tachistoscope or flashmebter" as were drawn for the
television,® |

"Alphabet books" were mentioned on two of the thirteen questionnairés
(15.38%) as being possessed in sufficient quantity to meet class needs.
On the remaining eleven questionnaires (84.62%) glphabet books" as
basic materials, it was concluded that they are not particularly
desirable for classes for the gifted.v

It was decided that materials and equipment listed on the majority
of questionnaires as possesed in sufficient quantity to meet class needs
should be considered as curricular materials of wvalue to gifted
elementary school children in the area of lénguage arts. From those
materialswand equipment, the following list of curricular materials
which should be included in a classroom devobed to ‘the maximal effective
teaching of gifted elementary school children in the area of language
arts was formulated:

1. HNovie projector

2. Fipms, slides, and filmstrips

3. Intelligence tests




4. Volumes of prose and poetry fof the teacher to read to the class
5. Reference books: Atlases, encyclopedias, onabridged dictilonary
6. Record player (3-speed) |
7. Basic reading ‘test
8. Children's newspapers énd magazines
9. Various teacher prepared materials (e.g., work sheets, study
guides, duplicated poems, objective tests)
10. Supplementary readers of varying levels for group and audience
reading
11. A printed and written alphabet form of the handwriting system
used by the school system |
12. Diagnostic reading test
13. Attractive displays of language arts materials (e.g., book
jackets, pupil work, projects, activities)
14. Radio
15. Picture books
16. Picture storybooks
17. Picture dictionaries
18. Books of stories, plays, and poems for pupil use
19. Phonics instructional chart
20, Recordér
2l. Opaque projector
22. Collections of gémes and toys
23. A stage or facilities for duplicatihg a theatrical atmosphere
2. Scientifically prepared basic word lists

25. Library loan




81

26,
27.
28.
29.
30.
31.
32.
33.
3
35.
36.
37.

38.

Pre-primers including one largé copy for reading readiness work
Basic reading series manual

Experience charts and stories

Reading readiness test (standardized)

Spelling test (standardized)

Picture collections

Phonic instructional workbooks

Individual dictionaries

Eye, ear testing devices

Reading readiness books

?honic instructional cafds

Supplementary word lists based on specifie writing needs of
class

Language arts survey (standardized test)

In addition to the items which were listed on the majority of

questionnaires as being possessed in sufficient quantity to meet class

needs, items which were specifically mentioned on individual

questionnaires as being particularly veluable in the teaching of gifted

children are concluded to be items which should be included as curricular

materials in classes devoted to the maximal effective teaching of gifted

elementary school children in the area of language arts, Those items are

as follows:

1.
2.
3.
Ao

Library loan
Typewriter
Recorder

Reference books (especially the encyclopedia)
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Of the materials and equipment mentioned in individual questionnaires
as being particularly valuable in educating gif'ted children, only the
typewriter had not been mentioned on the majprity of guestionnaires as
possessed in sufficient guantity to meet class needs. Therefore, with
the addition of the typéwriter to the list of materials and gquipment
which had been mentioned as p&sgessed in éufficient guantity to meet
qlass needs, a total of thirty-nine curricular materials h;s been listed.
It has been concluded, on the basis’of‘the infofmation contained in the
questionnaires, that those thirty-nine curricular materials should be
included in a classroom devoted to the maximal effective teaching of
gifted elementary school children in ‘the area of language arts.

In view 0of the number of cities tﬁat maintained special classes for
giftted children during the school year 1947-1948 which have dispensed
with their use, as indicated in the responses to the questionnaire, it
would appear that there may be a_trehd away from segregated classes for
gifted children, This possible trend may have begun aﬁ the beginning
of World War II as Gray,;/in 1942, reported that there was a %trend
toward a modified enriched program. Dragg/would appear to substantiate
that theoryywith his report that in fifteen of the twenty California
school systems studied, enrichﬁent was the device used to provide for

the intellectually superior children,

One item noted as being particularly valuable to classes for the

1/ William S. Gray, "Education of the Gifted Child: With Special
Reference to Reading," Elementary School Journal, 42:736-44, June, 19/2.

2/ Francis L. Drag, "The Gifted Child: A Report of Practices in
California Cities," California Journal of Secondary Education, 10:8-28,
August, 1941,




83

gifted, according to the questionnaires received, was the possession of
various reference books. Encyclopedias, atlases, and the unabridged
dictionary were mentioned on the vast majority of questionnaires. This
widespread possession of reference books is in keeping with
Hollingsworthfs belief that miscellaneous reference books are
indispensible to the gifted,

In addition to reference Books, the questiomnaires indicate that a
wide variety of reading‘material of all types is desirable to classes
for gifted children., This is in line with the reasoning of Hildrethg/
who feels ‘that books, textbédks, and reference books are very valuable
to the gifted because, by reading, the child®s horizons are extended,
With books the child can span the culture of the ages which is so neatly
encompassed within the bindings of books; Aiso; gifted children are
said not only to be able to-read easily, but also to be able to develop
use.of research techniques which enable fhem to_pﬁrsue studies
independently in libraries.. Furthermore, an importgnt consideration %o
school administrators is the fact that books areveconomical learning
materials,

Generally, the schools queriedvpossess.a wide array of audio-
visual materials. Sueh items as recorders, movie projectors,
phonographs, films, slides, filmstrips, and radios were commonly used.

The value of a wide variety of audio-visual materials is due to their

1/ Leta S. Hollingsworth, Gifted Children: Their Nature and Nurture,
New York: Macmillan Company, 1926,

2/ Gertrude H. Hildreth, Edﬁcating Gifted Children, New York: Harper
and Brothers, 1952. ' ‘
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being a vital, happy form of learning which makes people and events come
alive to the children. According to Hildreth, these éudio—visual aids
are the best substitube for real experiences and aid children in
visualizing the world in which they exist.

Although the typewriter was not mentioned on the majority of
questionnaires received, its value was indicated by the facﬁ that two
systems singled it out as having proved of particulaf value to gifted
‘children. The reason for the typewrifer not being present in more
classes for the gifted may be due to school economizing. Books aré
economical in educating children, but the typewriter is expensive.
Birmingham, Alabama, one of the cities included‘in'the study, reported
that local finances prevented possessing many materials that would be of
value to classes for the gifted. It 1s interesting to note that
Birmingham is one of the cities that does not list typewriters as
equipment provided for the gifted,

In addition to reference books, books, and aundio-visual aids,
various types of standardized tests were mentioned on many of the
questionnaires. Their importance to classrooms for the gifted, as
well as to other classrooms, is due to the need to determine both
quantity of growth and rate of growth. Due td_thejgreat emphasis on
reading in classes for the gifted, it is interesting to note that
basic reading tests and diagnostic reading tests‘are mentioned with high

frequency. As would be expected, the intelligence test is mentioned

1/ Hildreth, op. cit., p. 130.
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.

more frequently than any other standardized test on the questionnaires
used in ‘this study.
From this study it would appear that there is a trend away from

special classes for the gifted. Also, it seems that reference books,

a wide assortment of reading material, various standardized tests,

and a wide variety of audio-visual aids are basic equipment to a well

equipped classroom for gifted children.




CHAPTER VI

LIMITATIONS OF STUDY AND SUGGESTIONS FOR FURTHER STUDY

L. iIMITATIONS oF S&UDY

Being a questionnaire survey, the study was dependent on the
cooperation of the individuals and school sy%tems petitioned.

In order to encourage responses, the le@éth of the questionnaire
was necessarily restricted,

It was decided to limit the questionnaife to curricular materials
which were used in educating gifted elementary school children in ‘the
language arts area. A particular subjeét fiéld was chosen in order to
cover a specific area as thoroughly as practﬁcable.within the
limitations of the questionﬁaire. An attempé to survey the entire
subject field of the elementary grades was nét undertaken, although
the writer had originally considered attempting the study, because the
questionnaire would have been extremely long. A questionnaire of
extreme length would tend to discourage reSpénses.

The questionnaire used in the study wasgadapted by the writer from
a list of materials ﬁentioned byiHildrethi/;s being used in the
Hunter College Laboratory School in New York; and a list of materials

used extensively injfgood elementary schools és adjﬁdged in»Elementary

t

_/7Gertrude H. Hildreth, Chlld Growth Through Educatlon New York:
The Ronald Press, 1948.
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1/

Evaluative Criteria.

The basis for building the questionnaire on a list of materials
used extensively in good elementary schools, és well as on a lisf of
materials used in a school specifically intended for the education of

2 .
gifted children, was Hollingsworth's opinion that there is nothing

that would be included in a classroom for gifted children that wouldn't

properly be included in the ideal classroom for children. That opinion
was modified, however, with the claim that there are certain features
of the equipment that are of particular value to gifted children.

‘The cities selected for the Sﬁudy were those fifteen cities which
were listed by the United States Department of Education as maintaining
classes for gifted chil&ren ihithe:sqhoql year 1947—1948. It was
discovered, by responses to the questionnéire, that sevéral of thdse
cities no longer maintain special classes for the gifted. Cities which
no longer have classes for the gifted are listed as follows: Boston,
Massachusetts; Milton, Massachusetts; Athens, Alabama; and Jackson,
Michigan.

Several of thé cities gueried failed to respond to the
questionnaire., The writer sent questiohnaires to severél;other cities
to serve as alternates for the cities which failed to cooperate in the
study. The cities chosen as alternates were as follows: Pittsburg,

Pennsylvania; Indianapolis, Indiana; Portland, Oregon; Atchison, Kansas;

1/ James H. Baker, Blementary Evaluative Criteria, Boston: Boston
University, 1953.

2/ Leta 8. Hollingsworth, Gifted Children: Their Nature and Nurture,
New York: MacMillan Company, 1926.
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Great Neck, New York; and Shaker Heights, Ohio.

A limitation %o the study was the definition of the term Magiftedn,
Various school systems have varying lower limits of igtelligence as
determinants‘of giftedness. For purposas‘of this study, the lower
limits used by the‘Separéte school systems to designate giftedness were
considered acceptable. ‘

Another limitation to the study was the types of programs
conducted by the individual school éystems. Some programs group gifted
children in special classes for the entire school day, some programs
group gifted children in special classes for a few periods each week,
and other programs group childreﬁ for even a shorter‘length of time
according to special interests.

The questionnaire listed several items suitable for the primary
grades; however, many of/the schobl éystems queried do not have
provisions for gifted children in the primary grades;

The variety and type of materials and equipment provided for the.

classes is controlled by the socio-economic status, size, and educational |

philosophy of the community.

II, SUGGESTIONS FOR FURTHER RESEARCH
The writer feels that the following studies might prove of value.
1. BStudies could be made to determine curricular materials of
value to gifted children ih,the following fields:
a. Science
b. Arithmetic

c. Social studies




2. Studies could be made to detefmine curricular materials of
value in teaching slow learning children.

3. Original materials to be used in teaching gifted children
might be constructed.

4. Original materials to be used in teaching slow learniﬁg‘
children might be constructed.,

5. In view of the number of school systems which were listed by
the United States Department of Education as maintaining special classes
for gifted children in 1947 which no longer have classes for gifted
children, a survey might be made'to determine whether special classes

for gifted children are on the decreasse.
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566 Blue Hill Avenus
- Dorchester 21, Massachusetts
Date:. .

Name

Position

School system
City and state

Dear Slrs

I am a teacher in the p&blic'schobls of the City of
Boston, and am engaged in graduate study at Boston Univer-
sity, Boston, Massachusettsfvj‘

My study 1s concerned with the education of gifted
~children. It 1s specifically concerned with the currlecu-
lar materials whilch have proved of value in the teaching
of gifted elementary school children in the language arts
area. - : ~ ’

Your school system is one which has been listed by the
United States Department of Education as maintalning classes
for gifted children. I am enclosing a questionnaire which,

I trust, you will forward to a sultable source for completion.
Also Included herein is a stamped, self-addressed envelope.

Your ¢ooperation in this”effert will be greatly sapprec=-

isted. Any opportunity te reciprocate will be welcomely re-
ceived. o . B :

. 'Sincersly yours,’
/8/Charles H. Andrews

Charles H. Andrews

Encls
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566 Blue Hill Avenue
Dorchester 21, Massachusetts

Date:
Name
Position
School system
City and state
Dear Sir:
On ~date © 5, Questionnalres concerning cur-

ricular materisls used in educating gifted elementary school
children were sent to several school systems. Your system
was among those selected. '

The questionnaires were distributed in conjunction with
a graduate study which the writer ls conducting at Boston
University, Boston, Massachusetts. The cities included in
the study are those which have been listed by the United

States Department of Educatlon as conducting classes for gift-
ed children.

The ma jority of questlennalres have been completed and
returned. The questionnalre sent to you 1s among those stlll
unaccounted for, Perhaps the questiennalre was lest in the
malls, or was everlooked in the light of mere urgent matters.

I am enclosing a questionnaire which, I trust, you will
forward to a sultable aource for completien. Alsc Included
~ herein 1s a stamped, selfaaddrpssed_envelope.

- Your cooperation in this effort will be greatly appreci-.
ated. Any opportunlty to reclprocate will be welcomely re-
~ celved. If the questlommnalre 1s in the mail, please dlsre-
- gard the foregoing paragraphs. ‘

Sincerely yours,

B ,/s/bharles_H. Andrews
Charles H. Andrews

Encl.
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566 Blue H1ll Avenue
Dorchester 21, Massachusetts
Date: -

Name
Position: :
School system
City and state

Dear Sir:

I am & teacher in the publlc schools of the City of

‘BostOng and am currently engaged In graduate study at Boston

University, Boston, Massachusetts.

My study is concerned with the education of gifted chlld-
ren. It 1s specifically concerned with the curricular mater-
lals which have proved of value in the Instruction of gifted
elementary school children in the language arts ares.

Your school system has been referred to me as maintain-
ing provisions for gifted children. I am enclosing a question-
naire which, I trust, you will forward te & sultable source for
completion. Also Included hereln i1s a stamped, self-addressed
envelope. : -

“Your cooperation in this seffort will be greatly appreci-
ated. Any oppertunlty to reciprocate will be welcomely re-
ceived. - ' o

Sincerely yours,

/8/Charles H. Andrews
Charles H. Andrews

Enc.l.?



CUFFICTLAR MATTRIALS FOR THR GIFT™D CHILD

TLEMPNTARY SCHOOL =~ LANGUAGT ARTS

The purpose of thls cuestionnaire 1s to ald in determining which
materlals snd equipment should be included in s classroom devoted to
the maxlimal effective teaching of glfted children. The questlonnalre
1s specifically concerned with the language arts area.

DIRE.CTIONS If you possess the following ltems 1n sufficlient quantitie:
to fulfill the elass needs, place a check mark (V") in the space beside
the name of the iltem.,

If the item 1s possessed, but not in sufficient cdantlty to meet the
needs of the class, place a dash ( = ) heside the name of the item.

If the item is not possessed, place sn “X" in the ‘space beeide the

name of the itemg

THF. FOLLOVING TOUIPMWNT AN™ MATTRIALS ART PROVITED “ITHIL THE CLASSROOM
OR AKV. REALILY AVAILABLE:$

1., Pictorisl material: __Plcture books __Fleture storybooks
__Pilecture dictionaries __Pleture collection

20 Collections of games énd toys

3o Collections of objects and word cards 1n dupllcate for matchlng

4, Alphabet bopks

5. Reasding resdiness books

6. Pre-primers, including'one large copy, for reading readlness work _

7. Basle reading serieé wi%h accessorles: Workbooks _ _  HManual

Yord card sets

8, <Supplementary resaders of varying 1evels for group &nd sudience
resding _ _

S. Reference books: Atlases Tneyelopedias

Unabridged dictionary

10. Children's newspapers and magazines

'1l. rhonle instructlonal wateriale: (ards _ Charts

"orkbooks

l

e il
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12, Pleture cards for vocabulary developmeﬁt

12, Vocabulary bullding and speech development cards

14, Fxperience charts and stories —

.- 15. ¢Sclentifically prepared basiec word lists (e.g., textbook, workbookg
“currlculum gulde},

16, Supplementary word 1ists based on specific writding needs of class o
17, Volumes of prose and poetry for the teacher to resd to class
18, Pooks of stories, plays, and poams for pupll use

19, Materials of interest to pupils for descriptive wrilting purposes
(ecg-, costumes, piclures, models, nature specimens) '

20, Various teacher prepared materials (e.g., work sheets or study
guldes, duplicated poems, objJective tesats) : -

2ls A printed and written alphabet form of the handwriting system used
~ by school system _

22. Attractive dlsplays of language artz materials (book jeckets,
pupll work, projecta, activities)

23, Recorded selected literaryéseiecﬁions ‘

24, A stage or facilities for dupiicating a theatrical atmosphere

wbs Varioua standardlzed testiss 'Ea§ie reading __- Diagnoatig reading;_
Intelllgence _ Langusage érﬁs sur&ey — Readlng readimess __

Speiling . Others (please liet)

26, Vearious audlo=-vlisual alds and equipment: Eye, ear tesfing devices ___
Fllme, slides, filmstrlps ___ NMovie praojector
Cpaque projector __‘ "Raaiq' .  Record player (3 speed)
Recorder — Tachigtoaé¢gé;of flashmeter __ Televislion __
26, Typewriter IR
P77, Indlvidual dlctionarles |
28, Please list the matarialé or equipment which heve proved of pasrtlcu-

lar value in teaching the gifted ochild. Comments concerning tech-
nigues employed with the materials may be made on reverse of page.

2¢. Litrary losan



