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Chapter I.--Statement of the Problem and Review
of Research



CHAPTER 1I.
INTRODUCTION
Statement of the Problem

The purpose of this study is to determine whether a
series of word enrichment exercises, which will help to make
the meaning of the words clearer, will improve the learning
of the spelling of the words and the retention of them in
the spelling vocabulary over a veriod of time.

It is honed that this study will show that the more
meaningful the words are to the pupils the more chance there
is of correct spelling of those words.

Dolch1 says, "All the words in the spelling 1list have
meaning and the meaning is the chief source of interest for
the spelling period.....Children should be taught more than
one meaning for a word if it has more. Many "Drill Systems"
for teaching spelling urge the teachers to maske sure that the
children know the meaning of the word. They »point out that
meaning is an aid to remembering the spelling since -gtudies
¥iave shown that children remember the spelling of words of
known meaning better than of words of which the meaning is
largely unknown. In the spelling period unknown words may be
met with, and it has been found that knowledge of meaning
must precede knowledge of snelling. A second requirement is
that meaning should include usage also.”

1, Dolch, William,-Better Swelling,Champaisn 117].¢
Gerrard Press, 1915, pp. T3L=T35, iLo o *

Boston Univ°r31*y

School of Educ
Library
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Another one in favor of meaning 1is Smedley who states,

"Good snelling 1s by no means perfectly correlated

with excellence of memory, or of sight, and hear-
ing. Some children with poor memory or with sen-
sory defects rank high in spelling.”

Thus Smedley concludes there mist be & rational factor
in spelling and that study based on meaning, derivation, and
rules is to 26 reconnended.

Linehanm 38yS,

"There 1s 1little doubt among authorities that meaning
is an fwoetadt 214 in the teaching of spelling.
Earlier teaching neglected this, but with the re-
anpearance of the =nelling book around 1913 much
emphesis was nlaced on this method, "

A favorable comment was found in an article by Sudweek53
who stated,

"It is important that the mesning and use of words be
taught, if not already known, in connection with the

svelling and that before the spelling itself."

1. ©Smedley, ¥, We, Child study ideport, Report of the

Commission of Educstion, pp. 1137-1138

2. Linehan, Kleanor, A Sumnary of Research of Spelling
Methods, Boston: Boston University School of Education,
19L6, (Master'!s Thesis)

3. Sudwesks, Joseph, "Practical Helps in Teaching Spelling",
Journal of Education Res=arch, 16:106-118
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Further evidence of the use of meaning was found in a
statement by Frederick S. Breedl who claims,

"Another type of snecial exercise is one designed
to train and test children in the meaning of words.
It is coming into use because investigators have
found that there is a close relation bstween know-
ledge of the meaning of a word and the ability to
spell it, a finding which seems easy to understand.”

Horn and Otto2 state,

"There is a positive relationshi - between svelling
and word meaning and spelling and reading compre-
hension. The possession of a vocabulary of mean-
ingful items is basic for reading as well as
spelling. Children can be. expected to learn to
read or spell only when they have adequate concepts
for the words they encounter in each of the two
areas. Learning to read and spell is not altogether
a dual task, for it is known that the high fre-
caency words in reading and spelling are the same.
The frecuent resding of these words ordinarily

contribute to the mupil's ability to spell them."

1. Breed, Frederick S., How to Teach Spelling, Dansville,
N. Y.: Fe A. Owen Publishing Co., 1930, pe. 70

2, Horn, Thomas, and Otto Henry J., Spelling Instruction,
Austin: University of Texa=, 1954, p. 2
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Research Pertinent to This Study
1
Carsonl conducted an intensive survey of teacher
preferences 1in text arrangement in the field of spelling and

found that among other things teachers prefer:

"l. Teaching the meaning of a word, and then the spell-
ing.’
2
Archer states,

"Vocabulary development is asczociated with spelling
success as shown by high relationship between
vocsbulary tests and spelling ability. PFaillure to
learn techniques or word mastery and develooment of
bad habits of study are reflected in poor spelling
gscores in later years.

ceeseWe know that a_meaningful vocabulary is im-

portant in learning to znell."
Spache says,

"Wocabulary knowledge 1is a more significant deter-
minant of spelling success than intelligence,
particularly in the first five grades.....A low
meanine vocabulary is important in learning to
spell.”

1. Carsonl, Olive G., Teacher Preferences in Text Arrange-
ment in the Field of Spelling, Boston: Boston University
School of Education, 1933 (Master's Thesis)

2. Archer, Clifford P., "Readiness ¥sr Spelling,"
Education Magazine, 76-268-269; Jan. 1956. Hingham, Mass.:
Palmer Co. ,

3. Spache, George, "Spelling Disability," Journal of
Educational Research, (April 1941)
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Johnson says,

"Learning to be effective must have mszning. When
anplied to spelling this means that a word whose

meaning (or mesnings) is unknown is not going to be
used by the child in either smoken or written
language. Not only the commonest mesning of a word,
but common multiple meanings should be developed,
esseslIncreaned familiarity with words gives him a
sense of word power and many spelling failures are
eliminated. The child should not be tested on the

new words until he bhecomes familiar with them from

the meaning angle.”

-

Gates states,

"In spelling, a2s in reading, writing, speaking, and
listening, the role of meaning is iuportant.
veseeThus spelling must become a vart of the

school's program of word-meaning develonment.,"

1. Johnson, Eleanor, "Two Key Factors in Spelling Success,”
Education, 76: 262-263, Jan. 1956, Hingham, Mass.: Palmer Co.

2. Gates, Arthur I., "Developing the Basic Spellin% Techniques
in the Language Arts Program", Educstion, 76: 265-266, _
Jan. 1956, Hingham, Mass.: Palmer Co.
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Tidyman claims,

"Obviously, 1t is unreasonable to require a child to
learn to spell a word with the meaning of which he
is not familiar,
ss+e.T70 be on the safe side and to keep the relation
of swmelling to composition clearly before the class,
the teacher whould have all the words defined, or,
preferably, used in sentences."

Another advocate of teaching word meaning along with

spelling is Hollingworth2 who states,

"On the basis of these “ata we conclude that the
knowledge of meaning is probably in and of itself
an important detsrminant of error in spelling;'that
children will produce sixty-six and two thirds per
cent more of misspelling in writing words the mean-
ing of which they are ignorant or uncertain, than
they will produce in writing words the meaning of

which they know."

1. Tidyman, Willard, The Teaching of Spelling, Yoniiers, W.7¥:
World Book Co., 1922, on. L7-18

2. Hollingorth, Leta S., The Psychology of Svecial
Disability in Spelling, Contributions to Educatiqn, New
York: GColumbia Teachers' College, 1918, 88:57-58
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. Other authorities also agree that meaning plays an
important »nart in the correct spelling of words. Among
' i
. these is Suzzalo who claims,

"A word is never well taught unless sometime within
a2 spelling period, or a series of periods, the
teacher makes certain that the pupils have (1). its
meaning. (2). its pronunciation. and (3). its
spelling.

«s.+..To0 often in the past, pnronunciation and
spelling have been associated to the neglect of the

meening of the words taught. A4As spelling has im-
proved in its methods of teaching, it has-steadily
given a larger nlace to the development of the
mianing of words within the spelling exercise.

Peake; further states,

"There is a tendence for high scores in spelling to
accompany high scores in word meaning. The relative—
ly high »ositive correlation between test scores
in snelling and reading in most of the grades is
evidence that ability in these 2 subjects tends

to accompany each other."

1. Sugzalo, Henry, The Teaching of Spelling, Boston:
- Houghton Mifflin Co., 1913, Dr. 37-39, L7

2. Peske, Nellie, "Relation between Spelling Ability and
Reading Ability", Journal of Exverimental Bducation, 9:192-19Y

k=7 |

Dec, 1940
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Sczllan in her exveriments on learning spelling used

four tynes of presentation:

1. Meaning of the words given in context

2. Meaning of the words given in the glossary

3. Meaning of the words with oral presentation

of meaning explained |

i. Word analysis
The results of Scallan's research showed that the pupils
learned best with word analysis and oral meaning of words
was second best.

Shumway2 concluded,

"It is useless for children to learn how to soell

& lot of words which hold no meaning for them.

The knowledge of word meaning 1s a positive factor
in ability to spell unstudied words."

Durr6113 stressed the importance of a meaningful
vocabulary when he =aid that lack of it might contribute to
pupils' ability lack in retaining words., He feels that,
usually, the enriched meaning technique should come before
other types of word exercises.

Russellh listed a considerable meaning vocabulary as

a probable asset of good spellers.

l. Scallan, Ruth, The Incidental Learning of Spelling through
Reading, Boston: Boston University School of Education, 1947.
(Mastert's Thesis) -

2. Shumway, Frances, An Analysis of 6th Graders' Ability to
Spell Unstudied Words, Boston: Boston University School of
Education, 198 (Master's Thesis)

3. Durrell, Donald D., Improvement of Basic Reading Abilities,

Yonkers, N+ Y.: World Book Co. ,19h1, ». 6k
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Russell believed that a nerson who had a large read-
ing vocabulary was more ant to be a good speller.

Many neovle have tried many diffefent ays of teaching
spelling. Among them was Keyser2 who tried !l different ways
of teaching snelling to see which gave the best results.

These were: (1). Word analysis (2). Word meaning

(3)e Glossary (L). Reading in context

Fron the resultzs of her survey she decided that the methods
listed according to effectiveness are:

(1). Word analysis (2). Word meaning (3). Glossary
(%} Reading in context

She also found that for low mental age grouns the methods
ranked thus: (1). Word meaning (2). Word analysis
(3). Glossary (l}). Reading in context

For a selected groun she found that oral meaning was most

effective and word analysis was second.
el

Spache- further claims,
"The modern course of study in spalling aims to teach
comnlete understanding and correct usage of words.
1. Russell, David H., "Characteristics of Good and Poor

Spellers™, Contributions to Education, No, 727, New York:
Columbia Teachers! College, 1937, pn. 36-87

2. Xeyser, Margaret L., Incidental Learninz of Soelling,
Boston: Boston University School of hducation, 1940,
(Doctor's Dissertation) '

3., Spache, George D., "What's Wrong with Our Teaching of
Snelling?", Education, 76:297-298, Jan. 1956
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+ s sssTeachers try to hel children to learn snpell-
ing by constant use of it in recording thelr ideas
on paper,"

Deacon1 declares,

"It anpears that the spelling system based on the
study of words needed by a child a= he writes is
individualizing a spelling orogram. This is es-
pecially true when contrasted with the word list
syster where the words studied do not necessarily
have meaning for a child nor is there a guarantee

that he will use the words in his written work after

he has studied them."
2

Wagner* asserts,
"Successful teachers provide oprorbunities for child-
ren to use their spelling words in many types of
writing, stories, letters, outlines, descriptions,
book revorts, and revnorts on movies and T. V. pro-
gremSe.e. .+ They give a great deal of attention to the
meaning and fluent use of the words as preraration
for snelling."

3
n Betts further declares,

"The very first step in helping a child to learn to

spell = given word is to make sure he knows how it

is used--its meaning!

1. Deacon, Lawrence, "The Teaching of Spelling Can be
Individualized", Education, 76:301-302, Jan. 1956

2an . Wagner, Guy, TThey Like to Spell", Education, 76:306;
S22t 1956, Hingham, Mass.: Palmer Goe
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Betts also says,

"There is no noint in forcing a child to learn to
spell a word which he cannot use.....Meaning is a
key Tactor 1in learning a word and in remembering it.
“rom the foregoing research 1t can he seen that nany
suthorities seem to think that teaching the meaning of s word
is fundamentally invortant to teaching the child how to learn
to spell the word and also to retain the spelling of the word.
It does no good to try to teach the child how to spell
the word if the word has no meaning for him. He will not
learn the spelling of the word because it has no interest
for him and if he does not use it he will not remember the
spelling of it.
In order for a child to learn the correct spelling of a
word =and to remember hOW’tOISpell that word the word must
have vivid meaning for the child so that he will want to

remember and will retain its spelling.

1. Betts, Albert E., "What about Spelling?", Education
76:3063; Jan. 1956, Hingham, Mass.: Palmer Co.
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Chgpter 1T
Construction of Materials and
Conduct of Exveriment

Restatement of the problem: The purpose of this study is to
determine whether a series of word enrichment exercises, which
will help to make the meaning of the words clesrer, will
improve the learning of the spelling of the words and also
their retention in the speliing vocabulary over a period
of time,
Construction of instructional material for the experimental
group: At the beginning of the experiment, each member of
the experimental group was given a typewritten copy of the
79 words divided into 5 classifications. The classifications
were:

1. times or pnlaces

2. things or persons

3. action or helning words

li. words that describe or number

5. animals or birds
(The next rage contains these 79 words.)

On the first day they went through all the words, pro-
nouncing them and giving their meanings. Words with more
than one common meaning were noted and the most comnon mean-

ings given by the pupils. The teacher added any which the
children did not know. After this initisl lesson the exper-

imental group was given a series of word enrichment lessons.



times
or
places

late
soon
later
till
bhefore
week
early
vet
behind
below

Words to be learned

Things
or
persons

moon
ring

toe

plant
merbles
hoop
swing
game

scoo ter
cocoon
anvthing
light

men

mine
child
their
Miss
bdtterfly
children
teacher

L3~

action
or
helping

rang
ringing
goes
move
seeing
shart
pull
starting
started
skip
done
bringing
push
passed
pass
1it
runs
turn
coming
teaches
meet
wished
paying
met
would
could
shall
cannot
or

animals

describe

or or
number birds
asleep mice
awake mouse
warmer bill ,
right bluebird |
left sheep
pink robin
gold bear
seven Z0O0
eight
mo st
nine
warm
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. Some of the types of word enrich_mentl exercises were:
1. Certain svelling words were listed slong with some
. sentences with blanks left into which they would
put the correct spelling word.
2. They were given certain spelling words and given
. or 5 categories and told to put the words into
the right category.
3. A series of spelling words was listed at the top of
a paper. Below that a short paragraph was written.
They were told to list under the paragraph the spel-
ling words which might apply to the story;

A series of snelling words was listed at the topn of

—
L]

4

the paper. Below this s story was started. They
were to finish the story using as meny of the words
a3 they could in a given ?ime.

5« TFla<h cards with the spelling words were flashed be-
fore them very quickly. Then they wrote the words
from memory. After this was done, the words were
written on the board so they could correct thelr own
papers and find their mistakes.

6. Smaller flash cards containing the words were avail-
able so they could work in groups of 2 or 3 to teach

each other the words. They seem to enjoy this small
. | group work.
T Other stories were given to them. These stories were

incomplete. The nupils orally gave words from thelr
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snvelling list. The teacher wrote the words given

on the board and the nupils orally gave the

sentences using the spelling words. (Co-ies of

these lessons =2re in the appendix.)
Conduct of Experimsnt: Both the experimental =and control
groups, composad of nupils in 5 third grades in Nashua, N. H.,
were gilven a pretezt of 79 spelling words which comnrised the
spelling lessons for 6 weeks taken ®Hrom Billington's Using

—

Words We Write-----= Lessons 25, 26, 27, 28, 29, and 31.

Billington's is the snelling textbook used in Grade III in
Neshua. TFor 6 weeks the control group was taught in the
regular method suggested by Billington while the experimental
group wos given a series of word enrichment lessons. The
experimental group was taught in the repular way 2 days a
week and by word enrichment methods (giving the words mich
meaning) 3 days 2 week. At the end of the 6 week period both
the exverimental and control groups were again tested on the
same 79 words and these scores were tabulated. After a lapse
of 3 weeks, one of which was a vacation week, the 2 groups |
were agaln tested on the 79 words and their scores charted.
Equation of grouns: Before beginning the éxperiment, the
pupils in all 5 classes were charted according to chron-
ological age, mental age, snd intelligence quotient. Then
the groups were divided to be as nearly equal as possible

according to mental age and initial spelling scores.
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Type of pupil involved: The SIthird grades selected were from
2 schools located in the financially and socially inferior
part of the city. The children came from homes where often
both parents work, Quite a few of the boys and girls afe
from broken homes or from homes where either one or both of
the parents have married 2 or 3 times. Some of the children
are not always well fed or cared for. The school and social
workers do as much as they can but they really cannot take
the place of 2 good parents.
Chronological age of pupils: The 6l pupnils finally selected
range in age from 7 yr. 8 months to 10 yr. 9 months.
Mental age of pmunilsy The pupils range in mental age from
6 yr. 10 months to 11 yr.
Range of initial svelling scores: The 6l pupils selected had
initial spelling scores ranging from 20 to 7!. words correct
from the list of 79 words. ©Some of the pupils were dropped
from the experimental group because they had a very low init-
ial score and that would give the experimental group an un-
fair chance to show greater gains. Other »unils were drop-
ped from both the experimental and control gloups because
their initial score was so high that they wouldn't have much

chance to show any gain.



CHECNCLOGICAL ACE

Number of cases

AL Control EXper.
10-5 to 10=9 3 2
10-1 10=5 1 2
9-"7 10-1 1 1
9=5 =7 4 L 2
£-9 =3 3 8
8-5 £-9 7 )
8-1 8- 8 6
7=7 8-1 : 7 5
Iiean 8 - 85 8 =79
Table II
LENT AT, AGES

Mumber of cases

ACE Control Exper.
10-6 to 11-0 3 0
10-0 10-6 2 0

9-6 10-0 6 3
9-0 9-6 7 3
8-6 9-0 8 8
8-0 8=6 2 7
7=5 8-0 3 8
7-0 7-6 1 3
6=-6 7-0 i ]

Ilean g9=1 E=4
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Table ITII

INITIAL SPELLING SCORES

Number of cases

Scores Control Experimental
Th-79 0 0
69-7h 9 6
611-69 0 3
59-6;. 5 3
5L-59 L 7
119 :E& 2 I
I Lli-119 | 2 _ i 2
- _ ﬂk-§§¥hh~ L. - 1
34-39 0 1
29-34  + 2 )
2l -29 Iy 3
19-2l 1 | 2
8 - T
Means B3 53,12
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Chapter III
Analysis of Data

The pnurpose of this study was to determine whether a
series of word enrichment exercises, which would help to make
the meaning of the words clearer, would improve the learning of
the svpelling of the words and the retention of them in the
spelling vocahulary over a period of time.

At the begimning of the study, the control group had a
mean s 53 words correctly spelled out of a possible =core of
79 words while the experimental group had a slightly higher
mean of 53,12 words. At the end of the 6 weeks experiment the
cont~ol group had a mean of 70.9&—--& gain of 17.9L words--=-
whil« the exnerimental group had a mean of T75.97 words out of a

nossible 79 or they had made a gain of 22,85 words. Some of

this galn was because of practice on these words but since the
experimental group made a gain of l..91 words over and above that
of the control group it appears that the word enrichment exer-
cises were a definite help in learning and retaining the spell-
ing of the words., This is also particularly significant because
the control group had a mean mental age of 9 yr. 1 mo. while

the experimental's mean mental age was only 8 yr. L mo.

After a mneriod of 3 weeks had passed following the final
test (one of which was a vacabion week) the pupils were again
tegsted on the words and the control group had a meen of 69,28 or
a losz of 1,66 words while the experimental group had a mean of

75.12 for a loss of only .85 words. Thus it will be seen that
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the word enrichment method definitely aids retention over a
period of time.,

It was found that this method of teaching spelling not
only helped in learning and retaining the aspelling of the
words but also added greatly to the intere=t of the claszs in
spelling. They seemed to enjoy the method very much and would
work on their spelling in their spare time without any help
or suggestion on the part of the teacher. Thus i1t is a good
method for motivation.

It also taught tiaem cooperation and the ability to work
together in small groups without the teacher having to do too
mich supervising. In this present day democracy of ours this
ability to work harmoniously with one's fellow citizens is a
very important asset and one which should be inculcated into
our puplls. This method aiso gave the brighter ones a chance
to help the slow ones and we also went to teach tolerance,
understanding, patience, and helpfulness which the experiment
apparently did. It also showed the boys and girls that many
words have more than one meaning. It has stimulated sn inter-
est in meaning which will help them in their reading and

language work ag well as in their spelling.
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Mental Age Distribution

Table A
5 — =T =F —
Number of (ases
Age Control f Experimental
10-5 to 11-0 Iy ? 0
10-0 10-1 1 | 0
I
9-5 9-11 8 ; 3
|
8-11 9-1 | 5 i 6
8-5 8-10 i 9 7
8-0 8- | 1 ] 6
] {
7-5 7-11 g 3 ‘ 8
7=0 e 1 1
65 6-11 0 !
Mean 9-1 8-l
Table B ‘
Initial Spelling Scores
| Mumber of Cases
Score Control Experimental
69-7l 9 6
6l1-69 0 3
SO-6]1 2 5
SN~ 59 L ik
1.9=CI¢ 2 s
) 2 —ia
39T % iL L
3-39 0 L
53l 1 =
=29 L "
To-2l & £
Mean 53 53.12
:
S. B. 16,19 1lL.76
PR P 2.91 2261
235 5 S PH = L
Ss =, Do el
C. R. 0307
: |
|
i
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Table C

Final Spelling Scores

Scores Control Experimental
Th-79 16 2l
69-7h 7 6
6l -69 3 1
59-6l 3 0
5L-59 1 1
119-5l 1 0 |
I =049 0 0 |
39-ll ; 1 q 0o |
Mean T0.94 75.97
S. D- 8.69 I-I-.Sg
8. Hs M. 1.5 +31
Dift.e M. 5.03
S. E. D. YTl I
C. R. 2.39 |
Table D
De¢layed Test Scores
Scores Control _ Experimental
(=79 2
69=T11 ';%' ;%
6L-69 5 2
09-0L i 0
oU=-59 L Y
[19-50 1 1
[1=19 0 0 |
o9=0i 1 0 J|
Mean 69,28 15412 |
Be . s Ce(0 3.07
S. E. N. L.50 .05 )
Diff. M. 5.84 !
S. E., D. 1.67
Cs_ Bs 3.0149 J
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Table E

Comparison of Gains by Control and Experimental Groups

Means

Initial
!Con6 . Exger.
9 | 6
o | 3
5 | 3
T
2 i
2 | 2
I i ;|
0 1
1 | e
ok l 1
5 1 E 2
‘ 53. §53.12

Final
Con. |, Exper.
16 | 24
T 6
;. X
30
1 i 3
i § 0 é
0 0 ;
1 o |
s | o |
o | o |
0 o |
0 0

L]
[
|

|

Delayed Test

Con.
1l

o

O O © 0o K o H K & Wun

|
|

| Exper.

2y

Ul

Q0 O 9 Qe o o B2 O O M

70,94 | 75.97/69.28 | 75.12
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Table I-Continued

Comparison of Gains By Control and Experimental Grouns

Gains in Control Group

_ Cases Mean S.E.M. Diff. S.E.D. C, R,
Initial 32 ° 53 7 2,91 TI7.90 T 3.29 T Seny
Final 32 70.94 1.54 - -——— -—-
Gains in Experimental Group
Ca.’:‘.es Mean S.ECMI Diffo S.E.D. C. R.
Initial 32 53.12 2.61 22.05 Z2ef3 Oe3(
Final 32 7597 w81 - . s

Comparison of Gains by Gontrol and Experimental Groups

Cases Gain S.E. M, Diff. S.E.0. Cs R
Control 32 17.94 1.5 e
| Exper. 32 22.85 &1
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Ch;pﬁe; i%--
Summary and Conclusions
Purnose. The purnose of this study was to determine

whether a series of word enrichment exercises, which would
help to make the meaning of the words clearer,would improve
the learning of the spelling of the words and the retention
of Those words in the spelling vocabulary over a neriod of
time.

Summary of the experiment. The experiment for this study'

was conducted in 5 third grades in Noshus, N. H. There was
a total of one hundred seventeen pupils in the five grades,
but absences cut to approximately one hundred the average
number with which the experiment was conducted.

First all the pupils involved were given intelligence
tests. They were also given a pretest on the 79 words to be
taught. Then they were divided into two groups as nearly
equal az possible in intelligence and spelling ability. This
was determined by the results of the intelligence test and
their scores in the pretest in spelling.The control group
micht have had a slight advantage because their mean mental
age vas slightly higher than the experimental group.

For a period of six the control group followed the
procedure suggested in the spelling text--Billington's Using

Words We Write. This text used the test-study method of

teaching spelling. It introduces the new words for the wezk

iin a short story paragraph. It contalins word_exgyci§es_ i
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involving oromunciation, syllabication, synomym work,etc.
There are exercises for 5 days' work and on the third day a
pretest is given.

During this 6 weeks the exverimental group followed the
text for 2 days a week and for 3 days they did a series of
word enrichment exercises to give the words more meaning and
to build associations around. (These exercises are described
more fully in Chapter II and there are sampnle lessons in the
Avnendix.)

€onclusions. It was found that this method of studying spell-

ing through word enrichment exercises was definitely a help
to the children in learning the words and, more important
8till, 1in remembering thelr spelling over a period of time.

It was also found that the children bery much enjoyed
this way of learning their spelling. Undoubtedly that's one
reason they learned them better and remembered them longer.

It also taught them important lessons in working toget-
her harmoniously in small groups and indevendently wilthout
too much help from the teacher.

Suggestions for further study.
1. It could be tried on a larger group for a longer

period of time.
2. It could be tried on = different type of pupil--

from =2 higher class socially and economically.

3. It could be determined if this typne of work helps
most the slow, average, or bright.
lte It could be determined which type of exercise was

S —— most SfEfEttiverm—m——————,———s e s ——
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passed cocoon anything could
pass butterfly scooter mice
1lit coming till would
runs shall eight their
or cannot mouse Miss
turn yet awake most

Under the Talhowing story list the words you might
use about the story. Take the words from the lists

above,.

It was a beautiful day in April. The sun was shin-
ing and the birds were singing. The children were on
their way home from school and they saw many inter-

esting things.



One night Mery was asleep in her bed. It waslate
and she was very tired because she had been playing and

jumping all day. She had a very strange dream. It was

F'inish this story in any way that you wish using the

following words:

Late light
soon ringing
moon awake
mice would
ring could
rang mouse

aslecep
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Late one night the kitten was sitting on the fence. The
moon was so bright that she would have been able to see
any little mouse that happened to come along. Suddenly

the night was filled with a ringing sound. It came from----=

Finish the story above ingny w2y that you wish using

the following words:

light moon
ringing mice
awake ring
would rang
could hoovo
mouse skip

asleep ring
late

soon

moon



Read the following story'and beneath it 1list all the

words from your word list which apply to it.

Jimmie and Johnnie were fishing from the piler near their
home. Buddenly Jimmie's line jerked in the water below him.
When he tried to pull the line in, he had quite a struggle

becauze there was a huge fish on it. After quite a tussle

he finally pulled in the line and landed his fish.



Read the following story and beneath it list all the

words from your word list which would apply to it.

fbout a wee'r before Christmas two boys were shoveling
snow off the welis near our house. They started talkingabout
what they wanted Santa Claus to bring them. <They became
so interested in their conversation that they didn't notice
the snow falling from the roof and suddenly they were cover-

ed with snow which fell from the low part of the roof.

‘Some man had to dig them out before they suffocated.



Put the following
marbles

hoop

skip

swing

bill

game

-3~

words in the right list below.

done ' push
bluebird robin
sheep their
bringing Miss
scooter cocoon

names of birds, animals or about birds, asnimals, or

things to play with-=--====

actiong-——======-a =

sbout people--=---

insects



Put the

names

kinds

W o N

words

mn

words

N
o}
3
o.
[¥)]

words on page TL in the right groun.

of c0lors =———mecmem————— ==
of weather----==-=-=-- —ym————
with the word start------- 5

meaning direction-------- -=

referring to a person or persons

about working in the garden

e i e o



late could seeing pull
soon mouse behind early
moon asleep below gold
mice later before starting
ring goes seven started
rang till eight warmer
light week left warm
ringing men toe right
awake mine start plant
would move pink marbles

Placs the words above in the group where they belong.

Words referring to things found either indoors or outdoors.

ITI. Words referring to nlaces or persons

ITI. Words referring to time or weather

IV. Words referring to numbers or colors



passed cocoon anything could
pass butterfly scooter mice
11t coming till would
rUnNns shall eight their
or cannot mouse Miss
turn yet awake most

Finish these sentences using words from the lists above.

1. It was about

2. We saw a beautiful

3« Suddenly it

otclock.,

on a flower.

L. We thought svring must be

fly by us.

5001.

5. We ___be happy to see spring.
6. TWe wait spring comes.
T« Then the children will play with marbles or
toys.
8. We heard a in the pantry.
o) with his noise.

10.

He kept everybody

Nobody sleep.

other
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Complete the sentences below using words from these lists.

mgrbles right goes - push
hoop left till sheep
game starting week bill
bringing early mine robin
scooter toe eight bluebird
l.  The boy had some pretty .
2. He won them in a ___last week,
3. He is them home tomorrow.
Lo He to school in the morning.
. 5. Sometimes he rides on his .
6. The robin had 2 worm in his _____ .
T. The had a oretty blue coat.
8. Another bird that is pretty is the % .. .
9. Will you help me my big ?
10. We will turn and then .
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Complete the sentences below using words from this list.

sheep anything most
scooter men mouse
their child 700
Miss butterfly bear
cocoon teacher done

l. We get wood from 3

2. We want coats to be thick.

3. You could see a at the .

L smith is our )

5. That has pretty wings.

6. The butterfly came from its .

T« The ate the cheese.

8. 'he child had a ride on his ‘

9. The are building a house and it is most y

10. The name of the is Mary.
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Finish the following sentences with the correct words taken

from this list.

sheep 1it gold
right pink move
butterfly turn mine
ZOO met passed
bear bluebird most

l. As we walked down the street, we ___ .. a man and woman
coming toward us.

2. They were on the side of the street.

3. The lady woré a dress.

L. She also had a bracelet.

5. When they saw us, they started to . aside.
6. They had to very fast.

7. They soon us.

8. We also say a beautiful with green wings.
9. The buttertly on g Ilower.,

10. I said, "I wish that betterfly were e



Finish the following sentences putting the right word in
the right space.

Jae the rollowing words:

ringing rang moon
asleep ring hoop
mice could skip
soon awzke runs
light mice late
would hoop mouse

1. It was getting dark because it was at night.

Z. Suadenly we heard the of a bell.

3. VWhat makes that bell ?
L. Who 157

5. Most everybody is in bed.

6. fhat noise will make them all .

T« The was very bright.

8. It gives the only by which to see.
9. it will be morning.

10. Do you think we watch the sun rise?

11. No, I think mother not like it.
12, I'1ll be as zuiet as a .

L3. Some are not very quiet.
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Complete the following sentences nutting in the correct

words from the list below.

pink gold

their toe

Miss starting
pull warmer

start left

1. Soon we will to

early
started
warm
right

plant

our gardens.

2. Some people have alreddy

3. Others will be

a little

to work when the weather is

L. They all want

gardens to be nice.

5. When the weather gets

6. After the nlants start

the weeds.

than now there will hb no snow ~——m—— .

to grow, they will have to

7. Then they will have to work . :.: in the morning.

8. The

sun will melke

the flowers grow.

9. We hope you will do the work for Smith.

10. The flowers may be the colors or .




