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Beginners are commonly provided with one or ti'l'O preprim­
ers - the trend is toward the use of several - to promote 
reading readiness; though in systems in -v:hi ch viorkbook 
materials are used preparatory to the primer, preprimers 
are sometimes d ispersed with. Large illustrated wall 
charts are often provided; they function not unlike pre­
primers. Word, phrase, and sentence cards are provided 
vdth many systems to insure pupils recognition of 
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isolated portions of ivhat is read. I 

Betts1 lists the traditional materials for initial I 
instruction in word recognition through the basal-reader jl 

approach as comprising a reading-readiness book, two or three I 
preprimers, and one or t1-vo primers. 

Stone2 makes no sha,rp distinction beti·Teen basal and 

supplementary readers. He maihtains, The basal pre-primer, 

· primer, 

and first reader should meet certain standards ivith 
respect to type of content, composition, interest, 
vocabulary, simplicity, and physical make-up, 
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but adds, The distinction between basal and supplementary 

readers especially emphasized a half century ago is no 
longer prominent. Any text utilized during the reading 
periods for the orderly development of fundamental read­
ing habits along vii th the realization of the spiritual, 
social, and personal values is considered as much a basal I 
book as any other. I 

Powers's3 observations in regarQ to systematic instruc-

tion based on a series of thoughtfully planned nbasic" books 

have resulted in the belief that this instruction does not 

1 Betts, ££• cit., p. 386. 
I 
I 2 c1arence R. Stone, Progress in Primary ReadinB 

Web_ster Publishing Company, 1950), 11. 
(St. Louis : II 

!I 
3Leversia L. Pm·;ers, "A Critique of T,y'pes of Materials ill 

Currently Used in Basic Reading Instruction, n Basic Instruc-

2:1 

tion in -Elementary and High Schools, Conference on Reading 'l 
IQilober, 194_8_)_, 2_8. _ _ __ =-==-;:-========ll='l==== 
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mean that only one book of a series is used in a class 
but rather that children progress from book to book 
within the same series. Such books provide for the 
orderly introduction and use of vocabulary and pho­
netic principles. They provide gradation and organ­
ization of materials which no teacher has time or 
ability to develop as she goes along from day to day 
in a busy classroom. The teacher's manuals . vlhich 
accompany most recent sets of readers or literature 
provide for suitable follow-up development, and other 
creat ive activitiea. 

In regard to the number and types of available basal­

reader series Betts1 found: 

There are at least fourteen series of basal read­
ers designed for use in elementary schools. These 
materials are of four e;eneral types: First, books 
based on story-type material such as Alice .. and Jerry 
books, and W. S. Gray's Basic Readers, Curriculum 
Foundation Series. Second, books 'Qased on content 
material- largely of a social-studies.nature such as 
Nila Banton Smith's 11ni t Acti vi ty _Reading__Series and 
Gra.ce Storm's Guidance __ in Reading __ Series _. _ Third, 
learn to study reaCLers such as Ernest Horn's Progress 
in Reading and Yoakam's Reading pto Learn. Fourth, 
literary-type readers such as \tlonder-::-Story Books by 
Huber and Others. 

There has been some investigation concerning the pre-
2 vailing usage of basal readers. Uhl reports the conclu- ·i 

sions of an investigating committee concerning the type of , 

textbook commonly used. Their findings indicate the pre-

valence of basal boolcs. They estimate that only from five 1 

to ten percent of American pupils are enrolled in schools 

operating on the activity basis; and even in these schools, 

1 Betts, 2.fl.• cit. p. 386. 
2 

Uhl, .QQ· cit • . p. 211. 
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textbooks are likely to be used in subjects reQuiring the 

teaching of skills. 

Ora l Inventory Te chniques 

There has been invest i gation with resulting evidence 

concern i ng the necess ity of oral reading tests for discovering 

fault y reading habits. Maclatchy1emphasizes the value of oral 

reading tests. She states: 

Oral reading should be considered an audible form 
of the individual's reading, silent or audible. Too 
many test makers consider oral reading merely as audi­
ence reading and eliminate it from test procedure. 

Harris2further stresses t h is value. He explains: 

·when a pupil makes a wrong answer to a Question 
based on silent reading , one cannot tell exactly why 
he made the error. In oral reading, however, one can 
f ollow the child's reading wor d by word and can find 
out exactly what kinds of errors he is prone to make. 
Even when primarily interested in faulty silent reading , 
an analysis of oral reading is helpful. 

Durrell3explains t he d i ff erence i n purpose betwe en the 

cornmonly used standard t est and the oral inventory. He recog­

nizes the value of the silent test for discovering the range 

in ability or achievement in a group, but points out that such 

l J osephine H. lv.faclatchy, "An Oral-Reading Test as an Ap­
praisal of Progress," Educational Research Bulletin (December, 
1949)' 28: 230. 

2Albert J. Harris, How to Increase Reading Abilities 
, (London: Longmans, Green and Company, 1940) 103. 

1 

3Donald D. Durrell, Impr ovement of Basic Reading Abilities 
(Yonl(er s -on-Hudson, New York: Vlorld Book Co., 1940) 19. 
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Daniels1 conducted a study concerning the reliability 

of standardized versus informal oral reading tests. She 

tested a group of children by both methods, using two selec­

tions from each of the Primer, Book One, . and Book Two of three 

unknown basal systems, for the informal testing; and comparing 

the result s with those of two oral and two silent standardized 

tests. She concludes from her study that the subje.ctive ele-

ment caused wide disagreement concerning the errors of an in-

dividual and that the ratings of the room teachers were gen­

erally higher than the standardized .test scores. She explains 

1 that the higher rating on the informal tests may be due in 

part to familiar reading conditions. 

Basal textbooks are recommended a.s one source of material 
1 for informal tests. Powers2 believes, "A well-graded basic 

series is one of the most.- efficient tools for making informal . 

' inventories and for diagnosing difficulties to determine each 

child's reading level11
• 

Betts3 claims: 

The use of a basal series of readers for making a 
systematic inventory of behavior in reading situations 
has fully three advantages. First, at least one basal 
series of readers is available in most classrooms. 
Second, some attention to grading the read!bility of 
the materials has been given by the authors and the 

1 Katherine Daniels, 11 An Evaluation of 
Reading Tests, 11 Unpublished :r.raster' s Thesis 
University School of Education, 1940). 

2 Powers, QR· cit., p. 98. 

3 Betts ' Q2 cit • ' p. 45 5 
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