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CHAPTER I
INTRODUCTION AND JUSTIFICATION OF PROBLEM
le Introduction

The problem of bilingualism is one that is qorhaim: not new to
the United States. It has been a problem in this country sinee its
beginming, The United States has always beem 2 melting pet of varlous
nationalities,

The importance of bilimgualism in a coumtry where there is more
immigrant stock than im any other country is of vital significance -
and it presents many problems in the social, métioml and educational
areas of our mational life,

For the tea.cﬁing profession, the bilingusl child offers a
challenge, This child enters an English-speakimg classroom with
little or no knowledge of English, A program must be adapted teo his
needs,

2, Justification of Problem

The purpose of this study is to bulld and evaluate a program for
leading a foreign speaking child into English in the first grade,

Bilingualism is becoming a problem in many of the large
metropolitan cities on the eastern seaboard, An increasing percentage
of children in the public scheols of these cities come from homes in
which nothing but Spanish is spoken, Msny of these children are
handicapped in their school achievement because of language difficulty,

.1.




This study attempts to adapt the mgular first grade curriculum te the
partieular needs of this type of child,

This child needs many social experiences, good lamguage exawple,
and a great deal of time and patiemve while he learms to spesk the
languagee In this study an attspt. ia made ta pravid. for: ihis need by
helping hin lears as rapidly as pouible cnowh Eq'uah to emable him
to emter imto the life cftheelmromv‘ » ‘

Stricklandl/in her book states that:
~ . wIf the child has u’eural aptitudc fer lalgugo he will

learn the language of his aeluol enriroqent ro.pid]: because
the children as well as the teacher w:ul be his resources for

learning.*

gmm, The L ge Arts in the Elementary Scheol, D.C.
ath and Company, Bostom, 1351, PPe 1/1e
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CHAPTER II
REVIEW OF RESEARCH
l. Background
Behimd the Puerto Rican migration is the same major facter
| motivating practically all ﬁ.grgtion within the United States -
better jeb opportmities in the new area, Seniory elaberates on

j| some of the ecomomic, Seciologieal and demegraphic facters which

affect migration, Fer ever half a century Puerte Ricam workers have
been coming to the United States teo £ill laber shortages., By law of

the Legislature of Puorto Riéo the Commonwealth neither emceurages

nor discourages the migra’don fqr as Ameriecan citizeas Puorﬁo Ricans

are free to travel frem eme part of the coutry to amethers

Some migrants fﬁon Puort.o Riéo have become well—lcnm‘ persomalities,
Among them are motiem pictm'stars such as Olga San Juan, Rita Moreme,
Jose Ferrer; acters Juano Hermandez and Chita Rivera; Metropolitam Opera
Star Gfaziola Rivera; pianist, composer and orchestra leader Nore
Morales; and outstanding comcert planist amd Boston Symphony soleist
Jesus Maria Samrema, Im majer leagus baseball, Vie Pewer, Jim Rivera,

Ruben Gomez, Robertoe cleneulilc, Leuis Arreyo, Juan Pizarre and Felix

Mantilla = all are Puerte Ricans,

:
%7'6? 5o Senlor, ¥Migration and Economic Development inm Puerte Rico®,
om:lm of Bdneati;u;r Socielegy (December 1954), 285151-156+




But most Puerte Ricans are plainm working people,

The Department of Education im Puerte Rico has a program to help
the adjustment of the Puerto Rican whe migrates to the United States.y
But lilke other mewcomers teday the Puerte Rican still faces many of the
basiec problems already existing in the cities of the United States:
inadequate housing, high rents, insufficient scheoels, prejudices and
discrimination, Added teo these are language barriers and different
customse . ‘ '

In this study we are cencerned mainly with the ‘children of these
irmigrants and the respensibility of the schoel to them,

2o Defimifiens of Bilingealism

Bilingualisnt—hss varied defimitiens, Ameng them are the fellewing:
2
'Bilingualim"{s defined by Weinreich as the use of two languages
by the sams persom, By extentlion, the term refers to the use of two
languages by a greup er political division, as a bilingual nation.
Bilingunaliam exists in varying degrees - in its breadest sense from
1ittle proficiency in eme er both languages to effective use of the two.*

ano a "Program eof Education fér Pustte Rican
grants®, Journal of Educatienal Seciolegy (December 1951)
28 :1)16=150¢

Encyclepedia of Educational Research Inc,, "Bilingualism®, Third
ition, pe 146, Ency dia of Educational Rosoarch, Macmillan Co.,
New York, 1960 (as cite :
Findinga and Problems, Linguistic Cirele of )

» DT
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In Hoffman's study bilimgual is used to mean:

*The ameutt. of foreigm language in relatiom or preportionm
to English, Acecording te this defimitiom, if the foreigm lang-
uage background ¢f an imdividual exceeds his Emglish language
background he is highly bilingnal, and if the English exceeds
the foreign language backgreund, he is bilimgual to a small
degree, The object is mot to measure the extent to which the
pupil knews or uses more than eme language, but.to get a
measure of the general bilimgual backgroumrd or:enviromment te
which the child is exposed er subjected.

3¢ The Flace of Euglish in Puerte: Rican Schools

This paper is comcerned mainh with the teaching of English te
Puerte Rican childres in the United States, But also worthy ef nmote
is what is béing done about the teachimg of Emglish im Puerto Rice,
The follewing authers have spent much time amd interest on the study:

Mills, Senior and Goldsel?/ noted the following:.

*The native langusge of the Puerto Risam is Spamish,

English, hewever, is taught in the Puerte Rican Schoels,

either as ‘a separate lamguage or as the language of im-

struction, the policy in this regard varying from time te

time and from ons academic level to anothéri ‘For many Puerto

Ricans, such a combination of languages has Served only te

make them ®*illiterate in ) languages® and to!éreate
‘educational difficulties ‘confusion.®

Ses fman, The Measurement ofw,
an of Publications s Teachers College, a University,
New Iork, 193h, Po 2¢

H/ C, Mills, C. Semior and R. Goldsen, Theﬂ Pusrte Rican Joume_x,
arper & Brothers, New York, 1950, p. 1%,
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Brameld, in his extemsive research, has aptly summed up the
situation: v

#At the presemt time, follewing half a certury of
acrimenieus dispute, resentment amd bewildserment during
which the Island Puerte Rice wavered from one arbitrary
program to another, a plausible policy concerning the
place of English in a traditionally Spamish-speaking
coumtry miy at last crystallize, Rudiments of such a policy
include the following, all presemtly in effeet: (1) Spanish
is the first language of imstructiom im all publiec schools
(im private omes, English may be first); (2) twelve years of
English are required, with instruetiom offered daily; (3)
all public schools, and te a considerable extent both the
University and adult pregrams, base such imstruction on a
system called structural limguistics, two impertant features
of which are the !'field! or patterned nature of 1l and
the 'eral! as against the 'grammatical' approach; amd ih)
the purpose is te learn Emglish as a second language, net to
replace or to equal Spamish as the princ:lpal medium of
commmication,

Respondents, characteristically, were both skeptical
and hopeful, Teachers by humdreds whe themselves can
barely speak Emglish, much less teach it sidllfully; a
dearth of resouree materials combimed with bulging class=—
rooms; negative reactions by both teachers and students
toward the constamt cheral practice; lack of correlatiom
with ether subjeet matters and student interests; teo few
Continental teachers; amd perhaps most disturbing eof all,
symbolic cemfusiems which, though by no méams entirely due
to the bilimgual problem, are aggravated by it - these were
among the most skeptical reactions.*

Theodore bBrameld, The Iliga_lf_ig of a Culture - Life and
catien in Puerto Rice, Harper and Brothers shers,

ew I1OTK, s Po




lis Problems for the Teacher 4of the Bilingual Child
These children of Spanisk-speaking erigin eftem speak little
or no English, This handic_ap presents a variety eof problems,
Foremost among the problems are:
1. How to place them im ths regular classroom,
2. Hew te begim or further their secomd language learming
once they are placed in ﬁho classroom,
3+ How te help orieat them teo achool and commmitye
It is mot easy te put a child over eight years of age in the
lmr'primary grades where mentally and physically he is out of
place. However, with this language handicap, and no provisiens
made for these situations s little else can be done, In the lewer
grades he more readily picks up the 1ai1guage and with smch help
from the teacher he may progress more rapidly and eventually be placed
in a higher grade.
As Stricklard says:
#The foreign-spesking child needs to learn as rapidly
as he can enough English to enable him te lent.er into the life

of the classroom,®

_I7 Ope aso Pe 217«




In ecxpressir/xg their thoughts on the problems of the teacher,
1
Coale and Smith elaim:

% Adaptation of curriculum content to ability, needs
and experiences of children from foreign-speaking homes;
the development of appreciative understandings on the part
of the teachers as well as the parents; the school's respon=-
' sibility for the acquisition of facility in the use of English
" in the early years of the child's school life in order that he
may profit frem later instruction as well as for practical
social reasens, all offer a continuous succession of teaching
] problems,*

Se Relationship of Bilingualism to Age
Age has always been considered an important factor in
language learninge. Age is important because of the various physio=
logical and psycholegieal ‘f‘act.ors involved,
Researchers in the 1930's were not quite convinced of the

importance of bilingualism at an early agee

Hoﬂ‘mang‘/states in his findings:

®Bilingual backgreund is not associated with chronologiecal
age nor with grade status for ages 10 to 1k and grades 5
te 8, In other words there is no tendency for older
children to have either higher or lower bilingual scores
than younger children,*

I7 Y. B. Coale and M, E, Smith, Successful Practices in the Teachin
il of _mb.gsh to Bilin;;gal Children in Hawail, Dulletin, 1937, Wumber
5 Department ef interior, United States Office of Education,
Washington, De Cey Do ix. .

2./ OPQ Git&, Pe 650




Along these same lines Col. 1 claims:

“For ages there was an almost universal belief that the
capacity to learn inereased steadily up to the teens and then
began to decline, More acecurate experimentation has shewn
that the capacity to learn increases up to maturity and then
remains spproximately constant until the onset of o0ld age, or
at most, shows a loss of ten per eent or less in efficiency.
The widespread belief hitherte prevalent concerning the best
time to learn a foreign language rests on an insecure founda-
tion, to say the least,"

Conversely, recent research has proven that the younger child ean
easily learn a second language,
2
According te Dunkel'/ the belief has always been that:
%.eee for the acquisition of speaking ability, the

younger the student, the greater his chances of success,

the younger learner is usually mere plastie, more abls to

learn in new ditections, He does not have the sets of

reflexes and habits which the adult has acquired and

practiced.” :

Similarly the elementary=school age has been advocated as the
best period for language learning because the child is less self-con-
scious, He is more willing te make strange sounds and to take part in
activities which the self-conscieus adelescent will shun for fear of

being laughed at.

gernon ‘man, riments and Studies in Modern
aching, Tne"aniversig of Chicagoe Press, Chicago, 193L, p. o

%/ « Be Dunkel, Second Language learning, Ginn and Company, Besten,
9’48, Pe 68.




C%t;.rroll':L finds that children are able to learn a second language
quite readily ard easily., Through his experience with language in~
struction of Puerto Rican ‘children' on the sast coast he found that the
younger thé child, the better and faster he learns English, He also
felt children learn best when they mingle in the classroom with Englishe
speaking children,

Penfieldg/‘ in his study indicates:

#The brain passes through unalterable transitions, It is
especially adapted to the learning of languasge at one stage,
and to the use of langusge in reasoned thought at another, a
later stagee Physiological evelution causes it to specialize
in the }eaming of language before the ages of 10 to 1lh."

3
Palmer similarly reporteds

%, ..e children are in an advantage for learning languages
becauge they do net have the same reluctance to form new habits
as adults have, probably becanse their minds are more plastic,
i.,e, they are so used to form new habits censtantly that a few
more will not incommedate them, . . . Language learning is
essentially a habiteforming process.®

%7 John B, Carroll, "Fereign Languages for Children®", The Education
igest (October, 1960), 26:35=3T.

2/ Wilder Penfield, ®A Consideration of the Neurephysieloegical

chanisms of Speech and Seme Educational Consequences," Precee
of the American Academy of Arts and Sciences (February, 1953),
823201"211‘.

3/ H, B, Palmer, The Principles of Language Study, World Beok Co.,
onkers~on-Hudson, New Xork, s De Llie
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Parker reached the cénclusiﬁns:

"The innate ability to hear and reproduce distinctly
unfamiliar sounds seems to diminish steadily during and after
adolescence. o . Very young children are language conscious and
language curious by nature, Later in life, language learning has
to be carefully motivated.™

Many authors rec7gnize the worthiness of language learning at an
2 .
early age. Arsenian stresses the following:

"If it can be established definitely by further experimen-
tation that bilingualism does not cause any intellectual harm or
other undesirable results, and in the absence of a more efficient
method of language learning at a later age than infancy or early .
childhood, than known now, the question may well arise .if the
learning of a second language should not be introduced in the
m:rseri schools or even at an earlier age wherever that is possible."

3
Murra  has proven in her article that children in day centers at

age 3 to i learn a second language easily. In her summary she states:

"By learning English at three and four from peers who are
not critical of his Spanish, in a school situation which makes
minimal demands on his verbal accomplishments, might the child
not be in a better position, already having an adequate grasp
of English, to go on at five and six to face the public school
situation with its more critical peers and greater demands on
verbal skill?"

I/ W.K, Parker, The National Interest and Foreign Languages, The U.S.
Rational CommissIon Tor United Nations Fducational, Scientific and
Cultural Organization, Department of State, Washington, D.C.; U.S.
Government Printing Office, 195L, p. 6h.

2/ Seth Arsenian, Bilingualism and Mental Development, Teachers College,
Tolumbia University, NeY., 1937, Pe 1Ll.

/ Elizabeth Murra, "Learning English as a Second Language," Journal
of Educational Sociology (December, 1954), 28:181-192.
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It might be supposed that in such a relaxed atmosphsre where there
is no great need for Fnglicsh the children would be slow to take the
trouble to learn it, but the author has proven otherwise.,

One of the results of the Hawaiian bilingual study&/concluded
~||that it would be highly beneficial if more children could be helped by
kindergarten and the like to attain a higher standard of speech before
school entrance.

6. Relationship of Bilingualism to I.Q. and School Achievement
DunkeIg/;mphasizes the fact that there is a definite relationship
of bilingualism to I.Q. Fe states:

"Language teachers have always emphasigzed the relation
between intelligence and language learning. One would naturally
expect a close relation-to exist, for intelligence, defined as
the capacity to learn, should include the capacity to learn
language.®
Many studies show that though the correlation between bilingsualiem
and I.Q. is pésitive, it does not necessarily indicate that intelligence
is the major factor in determining success or failure in language work,

though it is an important factor, to be sure. Carroll™ states that

gifted children as a whole do better in foreign languages.

}-—I7 Coale and Siﬁth, Opo Cit., Pe 1270
2/ Op. cit., p. 80.

3/ John B. Carroll, "Foreign Languages for Children,"” The Education
Digest (October, 1960), 26:35-37.
= A
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Arsenian}/ compared the mental growth of monolingusl children,
matched on the basis of age, race, sex and sociometric status, He
found no reliable differences between children in homes where a

foreign language was used a great deal, and homes in which the foreign

language was used very little, He also found that:-g/

"On the basis of the tests used and in the light of the
results obtained in the research it is concluded that
bilingualism does not influence - favorably or unfavorably -
the mental development of ages nine through fourteen in the
various groups studied in this investigation.®

The effect of bilingualism on language development is not
entirely clear, It does appear that it presents complex learning
problems for children which have many social and emotional overtones
as well as linguistic and intellectual ones,

In 1922 Jespersen-é/ claimed:

"It is, of course, an advantace for a child to be
familiar with two languages; but without doubt the ad-
vantage may be, and generally is, purchased too dear,

First of all the child in question hardly leams either of

i the two languages as perfectly as he would have done if he
had limited himself to one , . + Secondly, the brain effort
required to master two languages instead of one certainly
diminishes the child!'s power of learning other things which
might and ought to be learnt,"

%‘/1 Seth Arsendan, Bili ism and Mental Development, Bureau of @
blications, Teachers College, Columbia University, No. 712, 1937 = ;
Pe 1530

2/ Op, cit. p. 153,

3/ Otto Jespersen, Language, Its Nature, Development and Origin,
irge Allen and Unwin 1&d., Londom, 1922, p. 1L

T ——— ='—_'-————‘_————"='-43=
n=-— —— \
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Other experts support Jespersen, Strickland states: I

{ |
| )
1 #In many school systems, the proportion of children ;
| from homes where a foreign language is used almost ex= ,
| clusively or where children are exposed to two languages ‘i”
‘ has increasede... The child who has learned only a foreign ”{
| language in his home or who has learned two languages starts
; school with at least a temporary language handicap.® I
| |
I

2 ‘
Singex"'/ has this to say concerning the problem: I

#Children who immigrate to this country or whose |
vernacular is not English require several years of ex~ '
posure to English to acquire a vocabulary that is
comparable to their mental age@ee.se Most studies show
that bilingualism exerts an unfavorable influence on
school achievement in the early years of elementary school, |
especially in the language arts; for only when the child |
has become fluent in the medium of instruction used is he
able to begin to catch up to his mental age peers,®

3
Singer "/elaberates still further:

"Bilinguals require a special curriculum and methods i
of instruction, When the curriculum is not adapted and
the language of the community is different frem the medium |
; of instruction, the language handicap tends to continue ?
! through the grades, affecting especially the verbal I
subjects such as reading and spelling, but not the less |
verbal subjects, such as arithmetic and geography.® i

|
|

17 Op. cite, pe 217,

i 2; Harry Singer, "Bilingualism and Elementary Education," The Modern 3
i ge Journal (December, 1956), LO:lhhi~1i58, y

3/ Tbid., ppe Llk=l58,
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1/ . |
Hoffman~ concurs with this theory when he says: |

"The extent of bilingual background is associated with
achievement on verbal matérial, but not with performance on
materiaJ/. of the non-language type."

2 . S
Singer™ also states:

*There is some evidence of emotional conflict from
trying to master two languages in the primary grades or ;
earlier. There also seems to be some residual mental *
disorganization from suddenly having to change to a school ‘=
that is conducted in a language that is foreign to the i
| student." , :

3/
Andersson stresses the fact that there is a close and
natural relationship between language arts and foreign languages.
iTeaa.chers, he says, have frequently remarked that an interest in
foreign languages has stimulated greater interest in English on the
part of school children. A comparison between the languages and
cultures of others should help children to better understand ,

appreciate and take pride in their own.

7. Some Experiments Made
When a child enters school.with little or no knowledge

_ﬂ @o Cits, Ds 66' (
2/ Op. cit., pp. LL-hSB. |

3/ Theodore Andersson, The Teaching of Foreign Languages in the
imementary Schools, D.C, Heath and Company, boston, 1953, Pe Hl.
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of English, the language situation becomes very important, Usually
he is put into an exclusively English-speaking environment, Often
2 second language is introduced at an inopportune time and in a
confusing way. As a result the child has poor emotional adjustment
and an increasing deficiency in test performance from the lower to
upper grades,

Measures of language development and Goodenough Draw-a-Man
I. Q.'s were obtained on twenty-five Puerto Rican boys and twenty-five
Puerto Rican girls in New York City's Spanish Harlem by Anastasi and
Cruz.y A1l children were within six months of their fifth birthdsys,
Comparisons were made with the performmance of fifty white and fifty
Negro five-year-old children tested by the same procedures in an
earlier study by Anastasi and D'Angelo.-g/ The lanzuage sample was
recorded both in Spanish and English, depending upon the language
spontanecusly employed by the child, OSpanish was used almost

entirely, howevsr, only about two per cent of the words and less than

1/ Anne Anastasi and DedJesus Cruz, "Language Development and

onverbal 1, Q, of Puerto Rican Preschocl Children in New York
City," The Journal of Abnormal and Social Psychology (July, 1953),
)-183357-3660

2/ Anne Anastasi and Rita D'Angelo, "A Comparison of Negro and

te Preschool Children in Language Development and Goodenough
Draw-a-Man I, Q,," Journal of Genetic Psychology (December, 1952),
81:&7'1650 ‘




one per cent of the sentences being spoken in English,

Although the Puerto Rican s_ample’ was inferior to the Negro and
white samples in educational and ocmpaﬂonal level of parents, the
Puerto Rican children did not differ sigmficantly from the white or
Negro groups in mean sentence length and in matuxity of sentence
structure, The greater conta.cbty with adults in the Puerto Rican home
enviromment 18 suggested yis one poSsible factor in accounting for
their su.periority in early linguistic dévelopment.

In the Tireman and Wood study—/ the Durrell-Sullivan Reading
Capacity and Achievement Tests were given to forty-seven children
(Grades Y-VIII) at Nambe School in New Mexico, The tests were

used to make a comparison of their aural and visual comparison of

English, The children scored higher in achievement than in capacity.
It was found that they understood written English better than spoken
English, It was concluded that the children visually comprehended
better than they aurelly comprehended due largely to their
superiority in visual over aural vocabulary, These children
suffered a handicap because they heard and spoke little English
outside the school,

oyd Tireman and V, E, Woods, "Aural and Visual Comprehension 1
of English by iealclng Children," Elementary School Journal l
(November, 1939§ hO 204211,
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A l.anguage handicap at least lowers the apparent performance
of bilinguals when the test is verbal and admirdstered in the second
language, The mean I, Q."s and M, A,'s were significantly higher on
the non-language series of the Pitner General Abi]if,y Test than on the
Verbal Series of the same test, administered to the bilingual Puerto
Ricans in grades five and six in New York City elementary schools,
Darcyy concluded they had a decided language handicap,

In another study of preschool children, matched on age, sex and
patemal occupations, Da.rcy-z/ found that the bilinguals in an expeii-
mental group were superior on the Adkins ObjJect-Fitting Test but were
inferior to the control group on the Stanford-Binet,

Bilinguals sometimes, but not always, lmprove their test results
when tests are administered in the vernacular, Iﬁtchall}-/ gave two
forms of the Otis Non-Verbal Group Intelligence Scale to two hundred
thirty-seven Spanishespeaking children in the Southwestern United
States using one form with directions in Spanish and the other form
with directions in'English. He found a difference of 13,22 points in

favor of the Spanish instructions,

_ﬁ_.[ Nata.Ife Darcy, "The Performance of Bilingual Puerto Rican Children
on Verbal and on Non-Language Tests of Intelligence," Journal of
Educational Research (March, 1952), 45:499-506, -

2/ Natalie Darcy, "The Effect of Bilingualism upon the Measurement
of the Intelligence of Children of Pre-school Age," Journmal of
Educational Psychology (January, 1946), 37:21-Lk.

%/ A, J, Mitchell, "The Effect of Bilingualism in the Measurement of
ntelligence," Elementary School Journal (September, 1937), 38:29-37,
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Sanchez}/ work implies that the results might have been higher had
the educational environment been superior. In learming general
vocabulary, he noted that the children in New Mexico did not have the
opportunity to learn the language of the Stanford-Binet, He compared
the standard vocabulary that was used for non-English speaking children
with the vocabulary used for English speaking children in giving ‘bhe
Stanford-Binet, He recorded elghty-two unfamiliar words that occurred
in one hundred fourteen differont instances from age three to seven,

Anastasi and Cordova-z-/ administersed the Cattell Culture Free
Intelligence Test, qus 2A and 213, to one hundred seventy-six Puerto
Rican parochlal school children in grades six through eight in New York
City's Spanish Harlem, Their most consplcuous finding was in respect
to the marked improvement of these children from first to second
testing session, regardless of Mguage.‘ The authors stated in their
sumuary:

"The over=all performance of the group fell considerably
below the test norms reported by Cattell, Among the reasons

for such a discrepancy are the very low socio~economic level

of Puerto Rican children, their bilingualism which makes them

deficient in both languages, their extreme lack of test
sophistication, and their poor emotional adjustment to the

1/ G. 1, Sanchez, "The Implications of a Basal Vocabulary to the
easurement of the Abilities of Bilingusal Children,™ Jourmnal of

Social Psychology (August, 193kL), 5:395-L02, -

? Anne Anastasi and F, Cordova, "Some Effects of Pilingualism upon the
n

telligence Test Performance of Puerto Rican Children in New York
City," The Journal of Educational Psychology (January, 1953), Ll:1-19,
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school situation, Insofar as this maladjustment itself
appears to have arisen from the children's severe langusage
handicap during their initial school experiences, a solution
of the language problem would seem to be a necessary first
steap for the effective education of migrant Puerto Rican
children.®

In non-Fnglish speakiﬁg commnities vocabulary is of first
importance, Reading cannot be introduced until the proper oral
1
background is attained, Tireman, Dixon and Cornelius-/started a
program in a San Jose Fxperimental school to find the number of
words that couvld he acquired in a yesar by Spanish-speaking children
who spoke 1little or no English at time of achool entrance, It was
the anthors! belief that it 1s possible to teach a much larger
vocabulary than is ordinarily assumed, if specific techniques are
employed,
2
Cooper made a study:
".eeee 10 determine the predictive ability of six tests
of intelligence for certain fifth grade pupils of Guam, Only
those tests which were wholly or partially performance or
non-verbal were considered,
Although the teachers! ratings corresponded well with
rank on the achievement test, they were not closely related
to scores on the group intelligence tests,
This study demonstrated that the six intelligence tests

examined predicted school success with a degree of accuracy
ranging from moderate to high for Guam's bilingual pupils.”

I/ T. S. Tireman, N, Dixon and V., Cornelius, "Vocabulary Acquisition
of Spanish=Speaking Children," Elementary Fnglish Journal (May, 1935),
12:118-119,

2/ James Cooper, "Predicting School Achievement for Bilingual Pupils,®
Journal of Educational Psychology (February, 1958) L9:31-35,




8+ Helation of Bilingualism te Environment

In connection with bilingualism we must consider another factor -
the socio=economic status of the home from which the child comes,

1

#3ilingualisn /is generally recognized as offering
serious instructional difficulties among minority groups,
while social and economic adjustment in the homes from
which the majority of bilinguals come are necessarily re-
flected in the conduct and attitudes as well as in progress
in the school studies of the children concerned.®

2 .

Strickland sees the problem of the child who essentially

ii belongs to two language commmities, in terms of social and emotional
hazards, Here is the way she sums up some of them:

flLearning two languages during his early years forms
a complex problem for a child and one fraught with many
social and emotional hazards, If he is learning in his home
exclusively a language other than that of his environment he
may encounter isolation, ridicule and neighborhood prejudices
which result in feslings of inferierity and emotional and
social tensiens, These may stay with the child leng after
he enters school and may complicate, not only his learning
of the language used by the other children, but alse all
oether aspects of his learning, In some neighborheeds a
child encounters prejudices which lead to severe persecu=
tien by other children when he enters schoeol and call for
sympathetic protection and guidance from the teacher.®

In such cases, it is desirable that the school play a

reconciliatory role.

12 Coeale and ﬁith, Ope. Ci’to, Pe ix,
_2/ Ope citey, Do 550
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A mumber of writers have expressed themselves on the supposed
dangers of this conflict of culture, Mention is made of the difficulties
arisinz out of the intolerant and often cruel attitude of the American
environment toward non-English speaking children,

Part of the Leslaul/ study was concemed with seven thousand
children in New Jersey, whose mother tongue was some language other
than English., Most of the children's parents were immigrant workers,

"All of the children speak and think in English after
a few years, English is the language of the street and of the
playground, as well as of the public school, and the child
adapts it as his own medium for thought rather than the
language of his parents and of his church, But this is not
altogether an advantage, It may produce strain or lack of
understanding between parents and children, Children are
frequently ashamed of their parents and are too seldom under
the domination of a code of ethics and life values derived
from their parents, More often the children are dorrinated
by 2 sort of commnity code, not at all for that matter the
'American ideals' of tradition, but the adaptive code of the
slum or the industrial center in which they live, Neither
the church, nor the home, both very active in fostering the
native tonrue, can make much way with the children who live
a 1life of few traditions, The challenge to public education
offered by this situation is a strong one,"

_]__/ Charlotte Leslau, An Iunvestigation of Studies Dealirg with
Bilingualism: Review of Research, Unpublished Master's Thesis,
Boston University, 1955,




23

Yy

Manusl~ summarized the studies on bilingualism and poimted eut

that children who come from foreignespesking hemes do appear te be at o

a disadvantage in Bnglish speaking gehool. He called attention alse
%o the difficulty of messuring the sbility and achievement of these
children of foreign background because of the seoimtrie and
cultural differences that exist,

Jesperseng/states that envirerment cloarly has greater influsnce
than heredity., This is proven by the fact that the children of
{mdgrants acquire the language of their fester country Jjust as
surely and quickly as children of the same age vhose forefathers
have been in ihe eeuﬁtry for generations.

Hamilton ‘3'%:1 his article stresses a phase §f the bili.ngual ,
problem which is eften meglscteds This is the fast that very aften
these. children are underprivileged and need special treatment, He
makes the follewing suggestions:

%], Maks school pleasant

2, Make friends with the childe

Herschel T, Mamal *Bﬂingualism . E."EHRE.‘E a of EBducational

Research, The Hacmillm Coes NoYoy 1950.

é Dwight Hamilton, %Teaching English te Non-English Speald.ng Pupils, |

_Teacher (February, 1945), 62;2he
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1
meanings A4s Pel “48383

3¢ Help him te adjust with the other childrem and enlist

their aid in the process.

he Talk about the eulture and centributions ef his
native country.

GCe Give special recogmitiom to good worke
6e Provide work with g possibility of sucecess.

7« Build a background through concrete experiehc‘cs,
models, drawings and pictures,.

8¢ De not hurry inte formal school work,
9o Teach habits of health and cleanliness,
10, Be friendly with the homs,

11, Know the health and welfare people in your
community, :

12, Evaluate work in termms of improvement as well
as progress.®

9+ Some Hoﬂlods Used
The methods in current use with the Bilingual child are many

and varied, But alse they have something in commen - tranafer of

‘Wyhat seems to be basic to &1l languages is the
transféy qf meaning from one human mind to another. This
is effested in different ways, just as transportation in
variens parts ¢f the world may be by trainm, antomobile,
elephint or camele If there is ne ¥wansfer of mesming,

thers is no true laguage.*

o Talks in 3,000 Tengues,® The New York Times
g;‘.ui e ovember 6, 1960), De 62¢ |

ﬁﬂL
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Harvard University, describes their mqthode; in the following way:

‘"Before any teaching is done, careful work must go
into the preparation of instrauctional materlisls, The
choice of a limited vocabulary is a cruclal first stage,
for words and forms must be selected so that (a) the
sounds and letters of early lessons will present the
least difficulty to the student, (b) the referents can
be built inte objects and actions, and (o) the materials
can be arranged in a meaningful sequence, In the case of
English of a second language, it is held that the use of
the vocabulary of Basic English, with certain modifieations,
makes grading a relatively easy task, The second step in
preparing teaching materials is to develep the content of
instruction in full detail, and the final step is te -
transfer the content to film strips, motion pictures,
sound recordings, er suitable combinatiens thereof,

In the classroom, work is preferably eonducted with
relatively small groups under the direct supervision of
a specially trained instructor... At every stage, the
teaching is conducted entirely in the vecabulary and
constructiens taught up to that time, and meaning is
allowed to arise from the comtext of carefully prepared
concrete situations, The learner is encouraged te
construct simple sentences as early as possible, There
is, of course, mich necessity for practice and imitatione"

I/ CEFISIY; OP. cit., pp. 18L4-185,

1 ) ) v ‘
Carroll,'/ in reviewing the methods of Richards and Gibseon at
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Dunkel!-'/ in hig study reports:

"At the early stages nearly all the student!s
thinking will be in his native language, The problem
is to expand the area in which he can and does think
in the foreign one, If the student is ever to be at
home in the foreign tongue: (1) He must have a
sufficient range of pattems at his disposal so that
he can meet the demands of these varied situatlons,
moods and subjects, (2) He must learn when to use
which, The immense amount of labor required to
accomplish (1) and (2) must not be underestimated,,,
The principle here is the same as that we have seen
in aural comprehension: to increase the size of the
unit of language with which the student works, As
long as he works sound by sound, syllable by syllable,
or word by word, he will be in trouble, Only when he
can handle larger units in speaking and listening -
as does the native -~ can the forelgner master the
language with anything approaching the nativet!s
ability." :

Carroll'g/ advocates oral methods primarily, He also claims
language study should be started by leamning to understand and
speak simple phrases and sentences before trying to read or
write them, According to Carroll the methods should also be

taught in a "stimulating experiential setting."

1/ Op. cite p. Sh=55.

2/ John B, Carroll, "Foreign Languages for Children,* The
cation Digest (October, 1960), 26:35-37,
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Friesyalso suggests the oral approach, According to his
theory:

"The oral approach - the basic drill, the repeated
repetitions of the patterns produced by a native speaker
of the foreign language - is the most economical way of
thoroughly learning, for use even in reading, the
structural methods of a language, Only when one has
such a thorough control of the fundamentals of a language
that he can almost automatically produce utterances in
accord with the usual pattems of that language is he
ready to proceed to the process of reading, With such
a control the grasp of new words will come easily and
speedily with increasing experience with the language,
and reading will be profitable,"

In a different approach to the problem, Koenig,z-/
through the "inkblot techmique", found that bilingual children were
helped considerably. They were able to speak out without fear of
censure and did not need to watch for reactions from the teacher or
classmates, They found emotional release and relaxation through this
technique,

Finocchiaroﬁ/ describes some of the methods in current use:

"By 'direct' method is meant the presentation of all
aspects of English in English, that is without recourse
to the native language of the learner, Grammar in this

method is reduced to a minimum, By the 'indirect' method
is meant the presentation of some aspects of English in

EZ Charles C, Fries, Teac and Learning English as a Forei
: , University of Michigan Press, Ann Arbor, Michigan, %)45,

2/ Frances G, Koenig, "Improving the Language Abilities of Bilingual
hildren,” Exceptional Children (February, 1953), 19:183-186.

3/ Mary Finocchiaro, Teaching English as a Second Language, Harper
and Brothers, N,Y., 1958, pp, 112-113.
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the native language of the learner, Thus, in the !'indireect!?
method, motivation, grammatical explanations, and summary
- perhaps may be given in the native language of the learnmer
while illustrations of sentence pattsrns, intensive
language practice, and classroom directions are given in
English , « « « With youger people who have no immediatse
" urgency to learn to read and to write the language for
professional or vocational purposes the direct method is
often preferred,”

Helping Spanish-speaking children to learn English is a
difficalt task, As Chavoz}/ says:
'Aﬁy commmications between a child from an English-
% home will likely contimue te be in English, In
a sclwo that includes children of Spanigh-speaiking erigin
it might be desirable to begin to teach Spanish to the
Englishespeaking childrem, The Englishwspeaking children
might beceme more sympathetic toward children who must
learn a second language,®
Noticeable differences in the Spamishespeaking child's speech
come from two main sauses: differences in sounds and differences
in concepts, Both these differences and many mere exist between the
2
two languages, Ghanz'/indicatea a way to achieve better communica-
tion by using a secend language a3 a “coumon deneminator - & basis
where better understanding ef cultural differences prevails among
children,®

n ves, "Preserve their Language Heritage,* Childhood
Education (Decmber, 1956), 33:165,

2/ Ope cite, po 65¢




Strick:mnd-l-/ approaches the problem as follows:

"These children need many first hand experiences with
all sorts of common situations.in order to learn the
vocabulary associated with them, They need to play house,
visit grocery stores, cook, have tea parties, visit
American homes, go to see a farm, watch construction
projects, and do any and all of the common things which
are dealt with in children's early readers and other
textbooks, They need to hear over and over again the
words associated with these activities, to associate
them with pictures, hear them in stories, and use them
in countless ways, Dramatic play is one of the child's
best methods of learning if talking accompanies it at
many points, Pictures of familiar activities can be
used as talking material; often the pictures in preprimers
and other introductory books can be used for this purpose
without emphasis on reading, The child needs a great many
opportunities to hear English spoken in situations where
the meaning and usage are clear, Speaking the language
should precede attempts to learn to read or write it,
Children who spezk acceptable English can be taught to
include the child in thelr activities and to help him at
every opportunity « « o o

The teacher'!s problem is to find as many uses as

possible for their English so that they gain power and

satisfaction in the use of it, She must also, at all

times, respect the language of the child's home,"

Hamiltong/ claims that it is essential to have a speaking
vocabulary of three hundred words before beginning reading, This, he
says, should be followed by many first hand experiences, with special
emphasis on emunciation and pronunciation and with much supplementary
material to the bassl reader, But he is strongly in favor of putting

off the teaching of any phonics until later,

_i; 650 an, PDPe 217=-218.

2/ Dwight Hamilton, "Non-English Speaking Pupils," Grade Teacher
Jamuary, 1945), 62:38, o
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F&.nocchiarcry also emphasizes the important of deferring reading
until the pupil has a minimum vocabulary and a large experiential
background: . |

"Educators today recognize the importance of deferring
formal reading from textbooks until pupils have a mindmm
oral vocabulery and a large background of experiences which
will enable them to bring meaning to reading activities . . . .

Reading for beginning language learners should originate
with material that results from a familiar, shared experience
or activity, It should utilize the vocabulary that has been
learned and practiced during that experience, The reading
chart, commonly called experience chart, cooperatively
prepared by teacher and pupils, has been found most effective
in teaching begiming reading, since it is the written repre-
sentation of sentences the pupils already know how to say."

The committee for United Hations‘Edncational, Scientific and
Cultural Organization-zjhas the following theory on the teaching of
English as a foreign language: | | |

", . . o When leaming a language we ought to use
- gesture and action to reinforce meaning and intention . . « »

and with young beginners nearly all the sentences should

be about action, and they themselves should express this
action by their action . « « « The hamessing of action

to speech can easily be graded for the different ages of
the pupils: at first mime without speech, then mime and
speech, and action with speech, then brief dialogues, three-
corner chats, then four-square discussions, and on and on
until the weeck's lessons become centered on little one-act
plays, full of action and the simplest language about it,
and then later a series of lessons to cover a longer play,"

17 EP. Cito, Pe 1370

2/ United Nations Educational, Scientific and Cultural Organization,
e teaching of Modern Languages, Paris, France, 1955, ppe 76=77.
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In New York City, the Board of Education has a specialized
program for the Puerto Rican pupils, Morrison]‘/ tells about the-
beginnings of this plan, And Finocchiarag/ elaborates on the plan
by explaining the modifications and adaptations that have been m#de
in all aspects of school organization and supervision to meet the
needs of the Puerto Rican childi'en. Among the things used by the
City of New York are: -

"l, Spanish-?speald.ng interpreters,

2, Orientation classes, -

3+ Welcome baoklets,

h. Classification and programming of pupils

5. Modification of the curriculum,. ]

6. Group and individual: gu:l.da:nc. ‘program, . o

» 7. Simplified teaching-learning p;aciiccs.'

The New York program has developed a plan of  conslstent ‘and
systematic emphasis on the direct teaching of vocabulary and

language pattermns, The learning of Engliah as a second language is

done in a stimlating experiential setting,

I/ J. Cayce Morrison, “The Puerto Rican Study - What it is - Where

it is Going," Journal of Educational Sociology (December, 195k)

2/ Mary Finocchiaro, "Puerto Rican Newcomers in our Schools,¥
ournal of Educationel Sociology (December, 1954), 28:157-166,




CHAPTER ITI
PLAN OF STUDY

1. Purpose

The purpeses of Eaglish igetmtion for Puerte Ricam childrea
come under two headings, the auraleeral objectives and the rcidilg-
writing objectives, In grades one and two the mainm purpese is te
develop understanding and amtomatic contrel of oral Emglish, but
apprepriate reading and writimg experiemces should be provided by
the teacher vhen the children are Tesdys |

The plam of this study is te presemt ;_boginn:l.ng prograa of
instruction in English as a second lamgusge. Using the %oral
spproach®, the program is designed to help the childres function
adequately in the classreom and provide them with a foundation for
further grewth in the English lamguage, |

2. Selectiem of Materiils

The materials used were divided imto umitss ‘The units were
based on aress of lamguage learning experiemcés: Home, family,
clothing, parts of the bedy, and school, Theseé ‘are areas with which
the childrem are familiar, both inm Puerto Rice and the United States.
The vecabulary used was selected because it eduld Bé illustrated
through the use of real ebjects, pictures, gestures, amd body movements,

The patterns used im this study are bases omr structures suggested

-32=
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by Dunkel,}-/ Frles,-z/ Fiucchiarg 2/ and others, They were used
suceessfully by the city of New York im their Emglish teaching eof
Puerte Ricams, The patterns are 1, similar te Spanish patterss and
provide teaching vecabulary devices and 2, involve eritical differ-
emces from their Spanish translatioms, Tegether they are designed to
constitute a basic pregram of lamguage imstructiom for secead-
ialguage learners in the primary grades,

3¢ Constructiom of Exercises

The exercises were divided inte four main umits: home; family and
family life; clothing amd parts of the body; and schools The suggested
learning experiences, accompanied by related vocabutary lists,
language patterns, amd activities attempt to provide illustrative
teaching situations for motivatimg the learning of Epglish,
Each unit of the exercises imcluded lamguage struetures or
patterns wh:.ch should be of use to the begimner n sccond language
learninge The patterns used were givem at the rate of ome a day and
previsien was made for frequeat review,

All of the structures appearing in the uxgrciasg have beem selected
either because they are similar te Spanish patterns and therefore

Op. cit,

2/ Ope cit.

3/ Ope cite

i/ Board of Bducatien ef the City of New York, 1ish te
rte Rican 8 in Grades One and m, Language es, The

erto Rican udy New York, 1956, .
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provide devices for teaching vocabulary or because they invelve soms
eritical differences from their Spanish translations,

An example of the first type would be "Today is Tuesday*®, This is
not unlike the Spanish "Hoy es martes®, Th:Ls. sort of pattera involves
only the substitution of Spanish words for relatively equivalent
English words, ,

An example of the secend typ§ of pattern would be "It is Tuesday®,
In Spanish this meaming is expressed without the introduetory “jte;

s "Es martes®, The tendency of the Spanish spesaker is to say "I
Tnesda&" e The sieningly simple English-lmguage pattern, %It is%, is
not simple at all for the Spanish-speaking pupile The phtion requires
continued teachimg emphasis until it becomes fixed and Mﬁc.

BEwphasis in the program of instruction should be upon patteras
that are different in the two lamguages because they present special
difficulties for Spamish speakers,

In addition to language patterns each exercise umit ineluded
related vocibulary and activities. The vocabulary listed in each wmit
gave the learner words that pertained to the unit and varieus
situations wers devised in order to utilisze these vocabulary words,

The activities used inm each unit were constructed te provide a variety
of learning aids, devices, and u:periepccl in which the learmer could
uﬁe the language patterns and veocabulary.

Some unmits were administered in one week while others covered a
peried of twe weeks, The total exercises were taught over a peried of
seven weeks and were given for spproximately one half hour each daye




3%

The Goodenecugh Draw-a-Man Test (ses Appendix A) preeeded the
exereises, This test was selected because iﬁ involved a minimum of
English in the giving of directions and was reputed to be on a pér
with the Stanford-Binet, R

A teacher constructed test was given follewing the completion of
the various exercises (see Appendix B)e The test consisted of questions,
statements, vocabulary pieture cards (see Appemdix D), and action
pietures (see Appendix B), A list ef the patterns used is contained
in Appendix C.v The purpose of the test was to measure how mmch
vocsbulary was learned and how many language patterns were retained.
Ninety~eight vocabulary pictures and twenty-feur actien pictures were
used, Each language pattern taught was tested through the use of
statements, questions and pictures, The test was administered
individually.

ke Aims of the Exercises
The aims of the exercises were as follows:

1. to present content in familiar centext

2. to accept and simulate natural responses

3. To stress accuracy but net interfere with |
natural expression and ﬂu"en‘cy‘

he to give natural and meaningful practice

5« to give maximum pupil participation

6o to make review meaningful

7o to provide a variety of learning aids, devices
and experiences,




CHAPTER IV
RXERCISES
1, Unit 1 - Home

Language patterns,

The use of the definite article “the® snd ef the imdefimite
article n"a%,

This is a heuse,
This is the door,
This is a windew,
This is the roof, etc,

Responding to questions begimming with “what®,

What do you see?
A bed, '
What de you see?
A stove, etc,

Responding to questions begimning with ®where*,

Where is the chair?
In the kitchen, .
Where iz the stove?
In the kitchen, ete,

Contrast patterns for review.

I see a sink,
The sink is in the kitichen, ete,

The use of "has%,

(This is the living room.)

The living room has a sefa.

The living rocm has a chair,

The living room has a television, etc.

The use of %it has®,

It has a bed,

It has a chair,
It has a cleset,
What is it?

~36-
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Activities == The motivation for the home unit was a deoll

house and furaiture,

1.

2¢

3.
ke

Se

6e

Te

Furnish a room of the doll house eaéh day = kitchen,
living room, bedroom and Eathroon.

After the home is furnished, remove and mix up the
furmitare, have child select objeet, identify it amd

put it in propér roon.'

Seat work (see Appendix F) papers after day's lessem.
Mounted pictures plassd on chalkboard, Child idemtifies.

This is a sofa, :
- This is a chair, ete.

A large chart with mamy objects is ‘Mutg tp. Child idemtifies.
" What do you see? |
‘ cw.r. e
A Bi.k, ,et@o'
Pictures of differemt rooms, Q,hild identifies,

Where is the bed?
In the bedroom, etc,

Using the same pictures as above. Child identifies.

(This is the living room,)
The living room has a sefas
(This is the kitchen.)

It has a sink,
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Voe

house

bedroon
living room
bathreom
kitchen
floor
roof
window
door
closet
wall
hall
stairs
bed
chair
table

stove

sink

refrigerater

towel
soap

eumb.
toothbrush
lamp
eurtain
sofa
radie
television
telephone
dresser
bookcase
dishes
bathtub

cleck

bureaun

toilet
live
walk up
walk down
new

eld

big
little
put en
turn off
first, second, etc,

one, two, ete,
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2o Unit 2 « Family and Family Life

Lanpuage patterns,.
The use of 'ﬁy“ in identification,

This is my family,.
This is my mother,
This is my sister, etc.

The use of "-ar' and "-ost"’.‘

My father is taller than my mother,
My mother is taller tham my sister,
My father is the tallest in my family, etc.

The use of the “=s%* guffix with verbs,

My father worits.
My mother cooks,
My mother cleans,

Responding to questionms,

(What do you do at hom?)
1 help.

I dust.

I wash the dishes,

I sweep the fleor, etc,

Use of "ig" and 'i.ng" to express continuous d(:tien.'

(What is Bva doing?)
Eva 18 dusting.

Patterns for ‘Teview,

Eva is my sister.

She 1s b:lg.

She has blus eyes,

She has brown hair,

Eva helps my mother, etc,

(What do you do in the kitchen?)
I eat in the kitchen

(What do you do in the bcdroon?)
I sloop in the bedroom.




49

)

Activities == The motivation for the family umit is a discussion

of sisters and brothers in the school,

1. Discussion of pictures of the children!s families which

they have drawm at home,

2. Children tell how they help at home,

3s Teacher shows action pictures and children describe action,

he Children draw pictures showing their own mothers at work

at home,

S5e¢ Seng play - "Here We Go Round The Mulberry Bush."

Yocabulary

mother
father
brother
sister

baby

family
grandmother
grandfather
uncle

aunt

cousin

cook

clean
sweep
help
play
sing
dance
paint
read

eat

watch television
listen to radio
tall

short

old

young

big

small
blue

brown, etce.
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3; Clething and Parts of the Bedy

Lenguage patterns.
Statement pattern *I me,
Iamaginl,
I am a boy.
Statement pattern *I am years old%,

(How old are you?)
I am seven years old,

The use of "my® with parts of the bedy.

This is my head.
This is my arm, etc.

Reacting to commands,

Show me your hand,
Show me your foot,
Open your mouth,
Clese your mouth,

Statement pattera with “my®,

My coat is im the dressimg room,
Hyhat.isinthedruaingroon.

Use of "mot® after "is%,
}!y-swelt.tér is mot in the dro‘ﬁs.ﬁg reom,
My sweater is on the chair, '
Reacting to commands,
Take off your coate.

Take off your hat, - '
Please hang up your sweater, etce
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Activitieg,~~ The metivation for clething was a boy and girl

doll and the‘.notivation for the parts of the body utilized paper dells
mounted on flannel board,

1.
2.
3e

ke

Se

6o

Te

9e

Dressing the dells and maming the clothing.
Moumted pictures on chalkboard, child mames object he selects,
Paper dolls « child dresses the doll and describes it to the
others,

Varieus pictures ef children = as a child describes a
pioture, another child picks it eut,

Teacher helds up a picture of a sweater, coat, hat, etce.
and fimally a dress, Each time she asks *Is this a dress?*
fhis ia rot a dress |
This is mot a dress

This is not a dress,

(This is a dress.)

Discussion ef different parts of body in'which the children
point to the parts on the dolls and thésa find the parts onm
themselves ~ head, hair, eyes, nose, &tc,

Mounted pictures - child names part and the part om himself,
Game "Show Me", Teacher asks questién and child points te
part of body, Answer: "This is uy_______".

Téacher holds up picture of arm, ey'é;?leg, etcs, and finally
a foots Each time she asks "Is this a foot?*

This is not a foot, 7 ’

This is not a foot,

This is mot a foot,
(Tais is a foots)
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nose
hair
teeth

e’rs

foot
head
gixl
bey

" open

close

door

‘J;dressing‘roau

colora, eto,
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lie Unit L = School and School Life

Lamguage patterns

Patterns for review
The use of “my*,

This is my school.
The use of *it has®,

It has> a door;
It has windows,

It has a yard,
It has a fence, etc.

Reacting to commands,

Shew me a desk,
Shew me a pencil,
Show me a book, etec,

Use of "mot"’after ®is%,

This ‘is met a desi:.
This is not a desk,
This is a 4031:.

Responding to questioms beginning with *what®,

What celor is this?
(m is md.)

Responding te questions.

(What do you do in schoel?
I sing, .
I dance,

I pley.

I read.

I write, etc.

Use of %is® and Ting® to express continuous actions

(What is Arlena doing?)
Arlena is reading, etc. -
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Activities.~= The motivation for the school wnit was a picture of] '
the school taken by the teacher and a visit te a classroom with
movable desks,

le. Shew picture of school ~ discussion of picture,

This is my sehool,
It has a door.
It has a flag.

2, Children visit classroom with movable desks. One of them is
breught inte the room and filled with school ebjeets = pen,
pencil, eraser, crayoms, bobk, ptper, pictures, pegs, rnler,‘
etes Child opens desk, takes out object and names it,

This is a book,
This is a pencil, etc,

3¢ Teacher names different objects im elassroom, child has te
find object and name it,

Teacher « Show me a beok,
Child -« This is a book,

e Teacher holds up a pem, eraser, crayen, and finally a book,
Bach time she asks "Is this a book?*
This is met a book.
This is met a book.
This is net a book,
(This is a books)

5¢ Teacher helds up pictures of different scheol ebjects and
asks, "What is this?* If child mames the object he may hold
the piét.ure. “

6o Pictures ef children's school activities = children
desoribe action, .
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Te Different children act out activities,

(What is Arlema doimg?)
Arlena is reading, :

Vo abulgz.

school

read
write
big
small
red, ete,
crayen
chalk

one, stc,

bey
girl.
teacher

“chair

table
coﬁnt '
stand
sit

dosk “

picture

here
there

talk

basement
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5¢ Culminating Activities

The following activities were used to culminate each unit:

1.

2,

3e

e

Se

6o

Home - four charts, each depicting a differemt room,

were used, Children name the objects and identify

Clething -~ Children identify articles of clothing and
put them in boxes placed in frent of a large cardboard
cutout of a boy and a girl,

Parts of the bedy - Chart with large picture of a girl
in the center with pictures of different parts of body
mounted around ite Child identifies part of bedy and
locates it on the large picture.

School = Vecabulary wheel,

Test = Appendix Be
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Se Imdependent Activities

These activities can be used by the child independently at his
desk, with the help of an English-speaking child, or in a small

group.
1.
2¢
3e
Lo

Se

Work sheets (Appendix F)
Pieture Lotto
Number game

Conecept building games

as Choese ~ childrem select a picture-and put umder

correet clusiﬁmion - hc-e, fahﬂ.yo

be Yes-do game - Large pictures, with small pictures
including o'b_j:-m from large plotures Children select
picture and tmmzor *Yes® or *Ne* as té ;vhdther object
is in large pletwre,

Visual diuriniution |

8, Find and mateh:= children match pictu.m to picture,
Alse suit)iblc for Fish,

be Match - P%ervtbiqd habits. *Shapes" = squares,

circles, ‘restangles in assorted si;ca, _colors and

shapesse

Matching p:l.cturu - :i.ndividuﬂ. sets, dene at ﬁ.rat with

help of Ilglish-spuking child, then alene,




CHAPTER V
ANALYSIS OF DATA

It was the purpose of this study to build and evaluate a

program for leading a foreign speaking child into English in the
first grade, An attempt was made to show the developmernt of the

children'!s language patterns amd vocabulary at the end of a seven

week peried. The analysis of data was organized to reveal:

1.
2.
3e
L.
Se
6e
Te

Chrenolegieal and mental ages of the participants,
Patterns known. "
Pattern errors.

Voeabulary known,.

Vocabulary errorse

Action words known,

Action word errors.

The data was compiled as the result of a teacher construeted

test given to each of the nine participsnts, It was analyzed to

determine the amount of kmowledge gained im the different areas

of the study,

9=




Table 1, Chronolegical and Mental Ages of Participants in

the Study,

Child Date of Birth CeAs M.A,

o @) G @
A.'.Q.O.O.Q.. 1953-12"9 7"'0 9"'9
Beesoctsscose 1952"9“25 8"3 10"'3
ccoo-oo.uo.oo‘ 1951"11"'5 9"1 8"6
Doooooooooooo 1952‘12"'17 8"0 9"9
Eesssesoveces Unknown 6 8=6
Feeoosossnesne 1951"2'2)4 9"10 12"6
Geeoessssnsse 1952"2“'28 8"‘3 10"'3
Hoooooocooooo 195]4"5-11 6"7 8"9
Jeososececses 1953"10"27 T=2 8‘3

The chromological ages of the children ranged from six years to
9 years 10 monthse According to the Geodenough Draw-a-Man Test
their mental ages ranged from eight years three months to twelve

years six months,
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Table 2, Patt.em,

Children Number of Number of
‘ Patterns Used Patterns Missed
(€] @) , G)
L.'O.‘0.00Q.QO 18 2
Becesoovscose ,15 2
Coevsessevesed 15 2
Decsecosvecsce 15 2
Bevecsescccas 15 2
Fecevevoorsee 15 0
CGecovoossoves 15 2
Hooooo.QOOOQ‘U ‘ 15 2
Tooeoseccssee 15 2
TGmOO.QOl 135 h 16

A total mumber of fifteen patterns was used and of this mmber
two patterms were missed s, eight of the childrem., All of the
patterns were known by the niath child, One hundred thirty-five
errors were possible, The total number of errers made was sixteen.
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Table 3. Phttern Errors.

Pattern Ne, Frequency of Error | Children Making Errer
(1‘)“"l 2] [6))
Te (%erw) 8 AyB,C,D,E,G,H,T
8. (vestw) 8 A,B,C,DyB,G,H,I

The sixteen pattern errors made by the children were in the

use of "er® and'"est'. ?he individual children whe made the errers

have been listed above,
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Table Le Vocabulary,

——

i ————

=== == —
Children Number of Nunber of
Words Used Words Missed
[¢9) 2] —(3)
A............ 98 2
BO..OQ....... 98 5
c.l‘......... 98 13
D..QO.O...... 98 8
Eecosesescoee 98 1
F....—........ 98 l
G..........OO 98 1
Hoooooaoooooo 98 15
Jeeseeocvcese 98 . 19
. Totalesese 882 65

Vocabulary was measured through the use of ninety-eight

mounted pictures, Sixty-five vocabulary errors were made,
hundred eighty-two errors were possible,

The individual

Eight

vocabulary mistakes made by the children have been listed in Table 5.




Table 5, Vecabulary Errors.

Word Frequency ef Children
Error - Making Ervror
L 4] L6),

brusheSscecceccccce
rubbersececcsvececce g S’g’g’g’I
umbrella ceecccrces h B’Q’H,I’
stairsscccecrececce h G’D’H,I
CoMDocsscscensscocee 3 B'D’G,
fencoesccccccscccse 3 G’D’H
bathtubeseecsossoes 2 A?H’
clesetececsosoccoce 2 BiH
808Pescsessssecsvre 2 c,I
toweleecessicesvsces 2 G,H
toothbrusReeceesoee 2 c’D
bleusGeccecscccccscs 2 C,D
gati._....”...u... 2. G;D :
L3 [0 S Y T ) 2 D,H
BO®  ceecesessscosee 2 H,I
bellessecessceccsce 2 H,I
80CKkBecccscsccsssce . N B
gl‘m‘c»o'o‘olpooooooooo 1 ¢
nitteReessssccvrcee 1 c
r&di.‘o‘oqoﬂo,pooooo.oo 1 c
ATMe e eosev000000000 1 c
OrangGeccsccevsovee 1 H
Yodseeoscssrsssoces l H
telephomB,secoseccee <1 H
pleturesessscecscee > H
blackboardeseccvees - H
chalkeeeeoeocscscee 1 . H
s80fRcos00000c00000e 1 : I
PUrpleesececccscsee 1 I
y‘l]”.:‘.g;oo.oooooo. ) ] 1 I
1 L R P e P T T ) i ;I:

bathretlescsescssecs

(comcluded on mext page)
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Table 5, (concluded)

Word Frequency of Children
Error Making Error

&} 2] )
uz'QOOOOOOOOIQOOOO 1 I
.-h?..‘...."...... 1 I
”5’......0000..0000 1 I
mouth....."...u. 1 I
’9‘.0.'0..0.0..0.0 1 I

Table 5 shows the sixty-five vocabulary errors and the

individual children who made then,
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“ Tahle 6, Astion Pictures.

Children Nusber eof | Number of
Pietures Used Pictures Missed

| 1) (2] )
Acsssocsssone zh h
Besesssosscsen 2h 1l
Ceccvovcvosee ] 2!‘ 3
Decescscccace 2“ h
" | P S, 2h 0
Feooseseossess zh 0
G........._.“‘ 21‘ o
Hocooooooioo! 2" o
Teseosososcee ) 2h 1
Totaleeoos 26 13

Twenty-four astion pictntoi ‘Wwere used with each individual
ehild, Of two hundred s:l.xt.cei poisiblo errors, thirteen errers

were nmade.
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Tiblo Te Action Picture Errors.

= e

Pieture Fresquency of Children
Error Making Error
[e8) @7 €]

ironingn......".. : 3 G’D,I

seui.ng.........nu 3 A’C’D

wiping disheSesecee 2 sD

watering flowers... 2 B,C

fixing chaireecccees 1l D

ﬂ“ping WoOldN e e vee 1 A

sweeping childeesees 1l A

Table 7 shows the thirteem astiom pictures errors and the

children who made these errors,




CHAPTER VI
SUMMARY AND CONCLUSIONS
Summary
The purpose of this study was to build and evaluate a program
for leading a foreign speaking child into English in the first
| grade. The exercise units designed for the study attempted to
carry out this purpose through an oral approach = in the
following ways:
1. Througsh the use of msaningful exercises,
2¢ Through the use of related veocabulary and action words.
3¢ Through the use of various correlated activities,
The data were organized to ascertain:
1, Knowledge of langnage patterns,
2. Knowledge of voecabulary.
30 Knowledge of action words.
The Goodenough Draw=a-Man Test was administered im January,
1961 te nine first grade children in a large metropolitan eity
public scheol, The children were all from Puerteo Riean backgrounds
and had little or no knowledge of English, Their chronolegicsl ages
ranged frem six to almost ten years, Their mental ages, according
to the above test, ranged from eight years three months te twelve
years six months, All data reported were based on these nine
children,
After the Goodenough Test had been administered, a series of four

exercise units were given during a seven-week periods The exercise

=58=
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units contained language patterns, related vocabulary and correlated
activities, The daily exercises were of approximately thirty minutes
duration,

At the conclusion of the exercises the children were given a

teacher constructed test. This test was administered individually

and took approximately twenty to twenty five minutes to give to each

child,

Conclusions

le The total number of language patterns used was fifteen and
of this number two were missed by eight of the children,
A1l of the patterns were known by the ninth child, One
hundred thirty-five errors were possible, The total
nmuber of errors made was sixteen,

2. Ninety-eight vocabulary words were measured. Sixty-five
vocebulary errors were made, Eight hundred eighty-two
errors were possible,

3¢ The number of action words measured was twenty=-four, Of
two hundred sixteen possible errors, thirteen errors were
mades

s The Goodenough Draw-a-Man Test indicated that the mental
ages of these children were higher than their chrono=-

logical ages.

Limitations of the Study
le A major limitation of the study was the size of the

group. The number of children was too small for truly

B -
i =




: 2,

3.

1.
20

3e

be

60

significant conclusions,

The short period of the study made it difficult to
measure carry-cver value and retention of material
taught.

The number of tests measuring mental age and containe

ing a small amount of oral directions was very meager,

Suggestions for Further Research
Expansion of the exercises,
Retesting of children to evaluate carry-cover value
of the exercises.
Study of the relations of chronological age and mental
age of bilingual children,
Development of city wide plan for bilinguals - for use

with children of various backgrounds,
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6e
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APPENDIX

A

et i st e

GOODENOUGH INTELLIGENCE TEST

For Kindergartens and Primary Grades

By Frorence L. Goopenouch, Pu.D.

Research Assistant Professor, Institute of Child Welfare
University of Minnesota

CHILDREN’S DRAWING SHEET

NAMIC . o o e, Sex.......
Age.......... vears,.......... months. Grade............ Date....................
School. . . oo City. . oo
h ]
Score
M.A.
1Q

SupPPLEMENTARY DATA

Dateof child’sbirth. . ..................... Birthplace. .. ... .. .. .. .. e .
Nationality of father . ....................... ... Nationality of mother. .. ...................... .
Language spoken athome............................ Social status. ............. ... .. ..o .

Teacher’s estimate of intelligence : very superior, superior, average, inferior, very inferior. (Underline.}
Quality of school work: very superior, superior, average, inferior, very inferior. (Underline.)
Health : excellent, good, fair, poor. (Underline.)

Attendance: very regular, fairly regular, somewhat irregular, very irregular. (Underline.)
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12d. ..
5a.. 12e¢. ..
5b..

13 .. ..
6a...
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U 16h. ..
9¢...
9d iGe. ..
9¢ 16d. ..
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10p... 176...
10¢c. ..
10d... 18a...
10e... 18b...




GOODENOUGH INTELLIGENCE TEST

KEY'
1. Head present. 11a. Arm joints.
2.  Legs present. 11b. Leg joints.

3. Arms present.
12 a. Proportion. Head.

4a. Trunk present. 12 b. Proportion. Arms.
4b. Trunk prpportlon. 12 ¢. Proportion. Legs.

4 ¢. Shoulders present. 12d. Proportion. Feet.

5a. Attachment of limbs. (A) 12 e. Two dimensions.

5b. Attachment of limbs. (B)
18. Heel.

6a. Neck present.

6b. Neck outline. 14 a. Coordination. Lines A.

14 b. Coordination. Lines B.

14 ¢. Cobrdination. Head.

14d. Coordination. Trunk.

14 e. Coordination. Arms and Legs.
14 f. Coordination. Features.

7 a. Eyes present.

7 b. Nose present.

7 ¢. Mouth present.

7d. Features in two dimensions.
7 e. Nostrils shown.

8a. Hair present. 15a. Ear present.
8 b. Hair detail. 15b. Ear detail.
9a. Clothmg: present. 16a. Eye detail. Brow.
9 b. Two articles non-transparent. . .
. 16 b. Eye detail. Pupil.
9 ¢. Entirely non-transparent. .
. 16 c. Eye detail. Shape.
9d. Four articles shown. .
16d. Eye detail. Glance.
9 ¢. Complete costume.
10 a. Fingers present. 17 a. Chin and forehead shown.
10 5. Number correct. 17b. Chin and forehead ; detail.
10 ¢. Detail correct.
10d. Thumb shown. 18 a. Profile A.
10 e. Hand shown. 18 5. Profile B.

1§ee over for Table of Mental Age Equivalents of Scores. This Key is, of course, merely an outline and can be used only by a scorer
who is thoroughly familiar with the methods of scoring each item as described in the author’s book, Measurement of Intelligence by Drawings,
pages 112-153 (published by World Book Company).
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TABLE OF MENTAL AGE EQUIVALENTS OF SCORES®

Score M. A Score M. A. Score M. A.
1 3-3 18 76 35 11-9
2 36 19 79 36 12-0
3 3-9 20 80 37 ) 12-8
4 4-0 21 8-3 38 126
5 4-3 22 8-6 39 12-9
6 46 23 8-9 40 13-0
7 4-9 24 9-0 41 Above 13
8 50 25 9-3 42 Above 13
9 5-3 26 9-6 43 Above 13
10 56 M 9-9 44 Above 13
11 5-9 28 100 45 Above 13
12 60 29 10-3 46 Above 18
13 6-3 30 106 47 Above 13
14 6-6 31 109 48 Above 13
15 69 32 110 49 Above 18
16 70 33 11-8 50 Above 18
17 . 7-8 34 11-6 ' 51 Above 13

11t has not seemed wise to attempt to derive mental age equivalents above age 13. In finding the IQ’s of retarded childrer who are more than
thirteen years old, the chronological age should be treated as thirteen only, and the IQ recorded as “or below.” In the case of children who
earn scores above 40, the mental age should be recorded as “ 18 or abore”’ and the IQ as “ or abore.”
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Appendix C
Patterns Used

The use of the defimite article "the* and of the indefinite
article %a%,

Responding to questions beginming with ®what® and "where¥,
The use of Thas%,

The use of "it has®,

The use of "my" im idemntification,

The use of the %-g% suffix with verbse

The use of "-er®,

The use of "=est¥,

The use of "is* and "ing® to express cemtinuous action,
Statement pattern *I am®.

Reacting to commands,

The use of "mot® after *is%,

The use of "wfwith paz"bs-;f the body.

Statement pattern with "my*,

Statement pattersm *I am years old*,




71

Family

Mother
Father
siagter
brother

baby
Parts of Body

nose
hair
mouth
ear.
eyes
hand-fingers
arms
legs
foot
face
teeth

Appendix D,

- Vocabulary Pictures Used

Clothing

mittens
glove
tie
shoes
socks
dress
umbrella
skirt
pants
blouse
shirt
boots
rubbers
hat
sweater
raincosat
coat

Hom

closet
chair
table
sofa
bedroom
bathroom
brush
door
lamp
kitchen
sink .
refrigerator
window
rug
bathtub
stove
house
bed
stairs
comb
toothbrush

School

window
plctures
gate
fence
blackboard
pen

chalk
crayons
door

book

chair
teacher
scigsors
mmbers 1-10
colors - 6

pencil
desk

flag
clock
bell
table
boy
girl
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dog eating
watering garden
reading paper
reading book
painting picture
girl sweeping
woman sweeping
drinking milk
cooking
painting a house
fixing a ehair
playing ball

Appendix E
Actien Pietures Used

eating apple
eating banana
riding pony
wipiné dishes
watering fleowers
kwashing fleor
making a pie
going te Church

washing clothes “

playing a game
ironing c¢lothes
gsewing clothes
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