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CHAPTER I 

SUMMARY OF RESEARCH 





least eighty-five as obtained from a Stanford-Binet 'I'est, and 

1 had coped successfully with arithmetic and spelling as well 

as their every day life problems. 

These are the gains reported. In grades four through six, 

with an average reading expectancy of 5.50, the results of the 

pre-testing showed an average score of 3.73. At the end of 

twenty teaching days the average reading grade was 4.17, or 

an average gain per day of .0244. Reading expectancy is de­

fined as the average of the grade equivalent scores for the 

child's chronological age, mental age, and the grade score in 

the Arithmetic Computation Test. In grades one through three 

the average reading expectancy age was 3.25. The scores on 

the first testing were 2.07 and on the second testing 2.50 

after an average of 18.75 teaching days. This was an average 

gain of .0274 grades per day. 

This study is reported as incomplete from a statistical il 
i, standpoint as only one full set of tests '.' was given in one 
:I 

II 

II 

!f 

II 

1: 

!i 

school. There was no control group and the number of cases 

were too few and the duration of the experiment too short to 

show more than the trends indicated by the work in Atlanta, 

Georgia. 

Orrl made a follow-up study of this remedial program in 

these same school of Atlanta, Georgia, to determine the per-

1. Orr, Dorothy. 
High School?" 
July 1940. 

"Does Remedial Reading Carry Over in Junior 
Peabody Journal of Education 18: 454 -459; 
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I twelve years or older. The author acknowledges that the stu-
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dents may bave been some what handicapped in their study by 

f:;:he change of remedial instructors at the end of each 

Gates and Bondl report the results of six of the nine 

classes in the Speyer Experimental School of New York. Five 

of the classes reported were for dull normal pupils (I.Q. ' s 

of 75-90), the sixth class was made up of reading disability 

cases from grades two and three. It was the opinion of some 

authorities consulted nthat these children were ' dull normals ' 

primarily, or even exclus1..vely, in the linguistic area and 

that they might be normal or even above normal in other types 

of learningn.2 For this reason emphasis was put on learning 

by means of a well planned program with emphasis on reading. 

The new program started about March 1. The Modern School 

Achievement Tests were given in February and in June. The 

average I. Q. was eighty-two which normally would show a gain 

" of less than .8 of a grade. Primary groups 2 Bx and 2By h ad 
I' 
1l gained eight and thirteen months, respectively. 

!I 

II 

The remedial 

class gained thirteen months. 3B showed an average gain of 

eleven months, while 4B gained nine months in comprehension 

and twelve months in rate of reading . Grade 5B gained six 

months in both comprehension and rate of reading. It was 

!! 
11 1. Gates, Arthur I. and Bond, Guy L. "Some Outcomes of In­

struction in the Speyer Experimental School.u Teachers 
College Record 38: 206-217; December 1936. 

2. Ibid ., P• 207. 

























the division of these three groups. A control group of 101 

children of a representative school population was compared 

statistically as to chronological age, mental age and in­

telligence quotient. 

Monroe found one per cent of the control cases to be as 

severely retarded with respect to chronological age as the 

average reading-defect ease. Reading detectives showed much 

greater discrepancies between reading and mental age than 

did the controls. About twelve per cent of the general popu­

lation tested had reading difficu l ties. The data was compared 

and the differences were treated statistically to establish 

norms for diagnostic testing and for various types of reading 

errors from the first to the fifth grade inclusive. The re­

liability of the tests involved were determined 'by retests 

within six months of the original testing. 

The progress of 235 children receiving remedial instruc­

tion from 131 public school teachers and tutors was compared 

with a control group of 50 pupils who received no help. The 

235 children were divided into two groups. Group A, con­

sisting of 89 children, received the close supervision of 35 

adults. Group B, the remainder of the group, received in­

struction in reading from their teachers. Monroe states: 





was interpreted as an individual unit and his case study pre­

sented . 

_j==-== 

I t was noted that it was extremely difficult to determine 

t h e amount of success or lack of success in overcoming the 

i n itial handicap. For example, the silent reading for com-

prehension may have been up to grade level but the speed of 

reading was below grade level. Out of forty-one cases, nine 

had practically overcome their difficulty in that they were 

not ap preciably h andicapped. Twenty children had made a 

1 p artia l r ecovery. This group included those who were below 

I 

li 
I 
I 

grade in more than one phase of reading . Young concludes: 

The studies showed as a whole that reading 
disability persists in a large number of cases, 
although in many instances the individuals are 
able to make satisfactory progress--at least up 
to the college level.l 

Of the cases examined in this study, the 
individuals who made the least gain were in 
general the pupils who were laboring under the 
g reatest emotional handicaps.2 

A diagnostic and remedial reading program in the Chicago 

Clinic at the Wal sh Elementary School was peported by Fitz ­

gerald.3 one hundred twenty-five of the three hundred and 

seventy-six children studied in grades four through eight , 

were retarded from two months to more than four years. The 

1. Ibid. , p . xl . 

2. Ibid., P • 482 . 

3. Fitzgerald , James A. nA Diagnostic and Remedial Program 
in Reading." Educational Method 17: 221-225; February 
1938. 













To check the results of this type of program, the Nelson 

Tests were administered . Seven children with intelligence 

quotients above 119 made an average gain over the two year 

period of 1.7 - years . Eighty children wi th an intelligence 

quotient range between 100 and 119, inclusive , made an average 

' gain of 2.2 years. Seventy-two children wi th an · intel1 igence 

' quotient range between 80 and 99, inclusive, made an average 

, gain of 2.3 years. There were nine c.'lildren whose intelli­

gence quotients were below 80 . This group made an average 

, gain of 1 . 4 years for the t wo year period . 

It would be interesting to see further studies of this 

1 type of reading program to determine i'f this is a program 

especially geared to fit the needs of the average I. Q. or the 

below average I . Q., as this was the group apparently making 

the greatest gains in relation to capabilities. 

Ainsworthl reports on a remedial reading project in the 

John Swett Junior Hig..l-l School. In-coming classes throughout 

the city of San Francisco , California, were tested at the end 

of grade six . Those children with a reading age belmv 12 

1 years, 8 months were again tested at the beginning of grade 
I 
1l seven. Comparative forms of the Iowa Silent Reading Test 
I 

were used to obtain reading scores . In the John Swet t Junior 

1 . Ainsw-orth, Melanie C. 11 A Remedial Rea dine: Class in San 
Francisco . n California Journal of Secondary Education 
12: 417-420; November 1937 . 




















































































































