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(1) 
the school." The chief reason for disagreement he felt to be 

I 
want of insight into the two-fold nature of moral education; which I 

snould neither devote itself solely to the formation of ethical ideas 

on the one hand, nor confine itself to right habit formation on the' 
I 
! 

other. An unconscious habit is not moral, neither is an idea that I 

d.oes not carry out into concluct. 'rhose who have laid str ess on the 

practical side alone have looked with contentment upon our educatior -

al system believing it to be a f9'eat moral instrumentality. 
I 

Others : 

whose empl1asis has been upon theoretical instruction alone, have 

found our schools sadly deficient as moral instruments . Here, then', 

! 
is a conflict that is common to every phase of education, - a conflict 

between the old and the new ideal. 
I 

"The old-fashioned school regarded 
I 

I obedience to authority the one essential; the new ideal regards in- 1 
' (2) ! 

sight into the reasonableness of moral commands the <ihi ef end." One's 
i 

position then, in regard to this new ideal, is certain to determine : 
I 

one's attitude as to the way mora l education should be given. I 

The question remains: \'lhat sanctions are to be sought for i 

morality and for moral training? Is it necessary to make any refer+ 

ence whatever to religion? 1,1any believe that it is not; others are 

equally positive that morality is wholly inadequate unless supported 
(3) l 

by religion. The international inquiry, edited by M. E. Sadler, 

set as its object the determination of the answer to this question: 

"Were there not parts of moral education 

(1} Felix Adler, "The Moral Instruction of Children". Editor 's 
Preface. 

( 2) Sar.1e , p. 6. 
(3) Moral Instruction and Training in schools, Vol. 1, p. xix. 
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of liberty and democracy. True Americans are not likely to tal-

erate any movement in opposition to the well-established cause of 

public education which has now taken its place as the most impor-

tant institution in the national life working f'or the perpetuation 
( 1) 

of a free democracy and the advancement of the public welfare." 

The struggle for public control of the schools >vas close-

ly follov;ed by a movement for the complete secularization of the 

schools. Even after state schools became common the reli g ious motive 

still remained dominant. The church held the right to dictate the 

teachings of the schools and in many cases claimed the right to do 

the teaching itself, while the assistance of the state was given in 

donations of land and money. But with the growing diversity of relig-

ious beliefs among the people, it became increasingly important to 

completely sever the connection between the schools and the church. 

'l'his movement, likewise found advocates among the broadest-minded. and 

most able leaders of the period, chief among them being Horace Mann 

of Massachusetts. There seems to be essential agreement among histor-

ians concerning the two great factors which served to produce this 
(2) 

change. They are: 

(1) "The conviction that a republic can securely rest only on 
an educated citizenship. 

(2) "Sacred regard by the state for the religious op inion of 
the individual citizen." (3) 

The dissatisfaction with public schools was noticeably 

retarded by the events leading up to the civil war. But in the 

seventies the smoldering sentiment again burst into flames. 

(1) Cubberly - "The History of Education" . p. 674 
(2) Cub•:>erly - ''The same p. 692. 
(3) Brown - ''Secularization of .American Education ." p.l. 
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important bearing upon this point, since they are separated 

by many centuries of forgetfulness from the practical problem 

Which -::onfronts us here. It is my purpose to recount only 

such facts of history as bear directly upon the development of 

our .American system of education to its present status in the 

modern world. 

The failure of our education is to be seen in the 

stamp of secularism that is upon all our western culture. We do 

not want to be alarmists, but at the same time we must be mindful 

of our societies' greatest needs and her most serious shortcomings. 

The best account of the actual state of affairs resulting from an 

emphasis upon science and secular pursuits at the expense of char-

acter is probably that in the pos.tacript of Leighton's "Man and 
(1) 

the Cosmos ''• Coming from such a source it is well that we heed 

the warning t::nat is ..:ontained in it. I will <!_UOte at length, "1 

venture to say that the fundamental problem of West-European and 

.American society today is the readjustment of mechanistic indus-

trialism and democracy to the native and inexpugnable craving of 

man for personality. In every department of our social life the 

pressure of mechanism on personality increases. Emerson would be 

appalled at the extent to which his words: 'Thing s are in the saddle 

and ride mankind' have become a literal statement of the plight of 

our civilization. 'Getting and spending we lay waste our powers.' 

The rw.rvelous progress, dur'lng the past hundred years, of mechan-

ical science and industr,y, should have freed man's spiritual 

(l) Leighton: "Man and the Cosmos", P• 562. 
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men. · Harvard men defend our treatment of our Filipino allies 

as a rra.sterpiece of policy and morals. Harvard men, as journal-

ists, pride themselves on producing copy for any side t hat may 

enlist them. There is not a public abuse for which some Harvard 
(1) 

advocate may not be found. 

This stamp of secularism, trucen not to mean the sep-

aration from the chur ch but merely the lack of moral and relig ious 

restraining influences in our modern life, is being branded by many 

writers as a distinct menace to western civilization. 

In a sumnary of statistics, gathered in 1913, F. G. 

I.:J.artin points out the wide variance between the results of luner-

lea's education intellectually and the results morally . "Educa-

tional facilities were never so general and efficient; attendance 

at the public schools was never so large, intelligence was never 

so widely disseminated, ignorance never showed so low a percen-

tage ••••••• But there are more criminals now proportionately than 
(2) 

ever before. " He further stated that thirty-five thousand 

youth were then in the reform schools of the country, eighty-five 

thousand men, mostly young men, in the peni tentaries of the country, 

and that there had been during the year nine thousand homicides. 

No one would question the success of our present education in train-

ing the wits, but is it not about time we concern ourse lves with 

the important problem of furnishing guides for conduct? "The 

lor;ical conclusion to which the t h inker irresistibly is driven is, 

either that education is not a moralizing f orce, or else that the 

present methods of instruction are woefully defective as touching 

(1) Quo . hlemories and Studies , pp. 350- 352, Wilm, Religion 
and the SChool, P• 29. 

(2) ".Moral Training of the School Child", P• 14 
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eer period, in sharpening the tools of the mind and equipping the 

individual for personal success, is being rapidly replaced by the 

effort to mould the moral personality that will use the mind's in-

struments for the great ends of human life, in harmony with the 
(l) 

good of the whole." It is clear that education in a democracy 

must contain all that is necessary for preparation for citizenship 

in a democracy. Par this it will be obviously necessary to include 

more than the ability to earn a respectable livelihood. The Herbar-

tian school maintains that "moral character'' is the ultimate aim of 

education. There certainly is no more imperative need in a democracy 

than the need for "moral character" in the citizens who are to per-

form the functions of personal sovereignty. 

But preparation for citizenship alone is not the total 

aim of education. It must also set for itself the task of preserv­
(2) 

ing our civilization. The tendency, wit h out a moral guide, is to 

cut loose from all the past with its social heritage of custom and 

tradition. Every false growth in our social development has been a 

result of this tendency to abandon all connection with the past. It 

is the business of education, by its conservation of all that is best 

in society and in culture, to make impossible any false growth upon 

the body p olitic. Professor Pratt points out that the success of our 

education in preserving civilization is dependent upon the imJ)ression 

that is made by the existing cultural order upon the growing boy or 

girl. All tha.t is best in civilization, ways of feeling, thinking, 

acting, attitudes as well as content of knowledge, must be "ingrained 

(1} Griggs, "Moral Education, 1904, p. 3. 
(2 ) (See Paulsen, "A System of Ethics", Introduction, p. 27f. 
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by one generation into the mental fringe or baclqsround (possibly 

even into the nervous system) of the next, so that they become 

"secondarily automatic." These hab i tual reactions are learned as 
( 1) 

things to be revered.'' If civili zation is to be preserved we 

must give the training of the conscience a place of equal impor-

tance with the training of t he intellect . Furthermore, we must bear 

in mind that the accepted moral findings of the human race nave been 

worked out by the exp eriences and failures of the ages and formulated 

by the greatest minds. It is not likely that the child, even in mod-

ern times, will show any strange adeptness for finding his way alone, 

without help from all that the past has to offer. The ancient proverb 

a pplies here, "Train up a child in the way he should go; and when he is 
(2 ) 

old, he will not depart from it." We have taken pains to equip 

him fully with the means for ma king progress,- but whither? Since in 

the rna. tter of "the way he should go", we have left hi m educationally 

pretty much to himself, was it to be expected that he would do anything 

else in society than go his own way? 

The need is imperative for Moral Education. Professor 

Mackenzie, of University Colle ge , Cardiff, s a ys, concerning the Her-

bart ian conception of education. ''The formation of cha racter is one of 

the chie f , indeed, the chief and highest of all t he aims of education." 

Of course there a re doubts to be dealt with but t his is no truer of 

moral education than of all other edu cational problems of our day. The 

conclusions arrived at by the international inquiry under the leader-

(l) Pratt, "Religious consciousness", P• 79 
(2) Proverbs 22:6. 
{3) Problems of Moral Instruction" The Internation Journal of 

Ethics. Vol 18, PP• 273-91. 

(3) 
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ocracy .should be thought of as belonging to separate sections rather 

tl:lun the whole of the national life. This sc.une would apply to either 

moral or religious education and with equal validity to church-

controlled educn tion in whatever form. "Religious training must 

be a real social experience in a real society and not in a segment 
( 1) 

of society.'' "The conviction seems to be general that neither 

in quality nor in amount is the religious education of tod.o.y ad­
{2) 

e 11uate to meet the practical problems of our time." 

What is to be said concerning the plan of week-day 

religious education? Is this adequate to meet the moral needs of 

the growing child? This plan, with certain varia tions, is, in brief, 

that of asking the churches to be responsib l e for the moral and relig-

ious training of their own children, instruction to be given during 

an hour of school time set apart for tnat purpose. In Germany it was 

fou.'l'ld expedient to adopt this system as a conci liator-.:7 measure when 

the state took o·1er the church schools. But in this country the 

s chools are state to begin with and such a moYe seems to be allowing 

the chur ch to encroach upon the state - to enter the field of American 

education which is more <:ll1d more seen to be the special jurisdiction 

of the state, and subordinate certain parts for sectarian purposes. 

If it ever is found necessary to teach religion in the schools in 

order to give spiritual force to moral teaching , such teaching must 

be no less under the state, given by it and in the interest of its 

ovm welfare, than all the other teachings of the school . A statement 

by John Dewey brings out clearly the undemocratic aspect of this plan. 

(l) "New Developments in Religi ous Education ," Henry F. Cope, 
in Religious Education , Vol. 15, p . 342. 

(2) Coe, "The Reason and Function of General Religious Educa-
tion", Congress of Arts and Sciences, p. 280. 
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is so impe1•fectly unified that a man may show high devotion to 

one region of values and treat all others with neglect or contempt. 

But he does so at his peril ••••••• M:orality cannot be isolated from 
(1) 

any part of life." 

By its assumption of the task of moral education, the 

school does not moon to supplant the home or the church. 'l'he Sci1ool 

is not to monopolize this any more than it does ti1.e intellectual 

training at the present time. "The proper place for moral education 

is wherever it can be given ••••• For our civilization can be preserved, 

to say nothing of being rendered worth lJreserving, only in so far as 
(2) 

every agency uses all its powers to this end." This special phase 

of education is becoming increasingly the special task of the state in 

a democracy. The greatest need today for botn the church and the home 

is for the school to supplement the work they have been attempting 

against great odds. "By t.he very nature of the case, however, there 

can be no sharp division of functions, limiting the province of the 

school to physical and intellectual training and reserving the task 

of moral training for the exclusive care of other agendes. Liloral 

influence of some kind the sc11ool must have." This illogical and un-

scientific division of labor i1.as been largely responsible for the 

wholesale drifting away from the influence of the chur ch and the horne. 

:soth will probably spring into new prominence and importance when 

their work is supplemented by moral education in the public school. 

':llut shal l be the me t hod of mor::.l eci.uc[;.t i on'? Here there 

is wide-spread difference of opinion. Many hold that it should be 

wholly indirect through the school activities, discipline, government, 

the curriculum and the influence of the teachers and principal. Others 

(l) Sorley "i:.'Ioral Values and Idea of God". p. Sll 
2 Sharp, EducLti on for Character, p. 3 
























































































